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Introduction 
Quality control is a statutory function of the federal and state ministries 
of education, performed specially by the inspectorate division. The 
1999 Constitution of the Federal Republic of Nigeria empowered states, 
and local governments’ education authorities to approve the 
establishment of nursery schools or pre-primary schools. To ensure 
uniformity of practice and maintain standards, the federal ministry of 
education in Nigeria prepared guidelines on pre-primary education in 
1987 a yardstick for inspectors to use in assessing the standards of 
work in nursery school. Furthermore, another guideline for the 
establishment of centres was prepared (Agusiobo, 2003).  
 Unfortunately, the inspection of daycare centres and nursery 
schools to modern compliance is rare in practice and, in many part of 
the country, non-existent. The Federal Government does not regulate 
pre-school programmes and state regulations vary widely in both 
stringency and enforcement. One way to access the quality of care 
centre is through structural indicators such as more highly educated 
teachers, smaller classes and lower children-to-staff ratio (National 
Institute of Child Health and Human Development (NICHD), 2003). 
Study such as NICHD 2003 suggests that caregiver education may be 
particularly important. A second arguably better way to measure child 
care quality is for a trained observer to rate the quality of the 
“process”, the warmth, responsiveness and sensitivity of care giver, as 
well as the physical environment and children’s activities{NICHD, 2004}. 
The latter is looked into by the researchers. Research has shown that 
much of what children need in their environment is related to their age 
and the stage of their development. Therefore, the enhancement of 
their physical, psychosocial and methodological factors, considered as 
proximal factors at the early childhood stage, is tied to stimulating and 
friendly environment (Oduolowu, 2004). Furthermore, the child’s 
environment includes human and materials facilities. In this 
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environment, the workers’ managerial ability, what he/she teaches, 
how he/she teaches, his/her attitude and so on will determine the 
quality of what the child learns in that environment. A child’s 
susceptibility and responsiveness to positive and enriching 
environment influences during the early years of life have been well 
documented in education, psychological and medical research 
(Osanyin, 2004). UNICEF (2001) asserted that early childhood 
experiences should take place within the context of learning through 
living environment stipulated by interactions with other children, adults 
and manipulating materials. Thus children need friendly environment. 
Child-friendly school environment is a place where learning 
environment is conducive, the staffers are friendly to the children, and 
the health and safety needs of the children are adequately met 
(Okebukola, 2000).  Therefore, their enhancement of their physical, 
psycho-social and methodological factors, considered as proximal 
factors at the early childhood stage, is tied to stimulating and friendly 
environment and must be a priority because the ultimate 
consequences of poor quality of the environment put young children at 
risk. Physical environment cares for the need for independence of 
children provides space where children freely move and interact, and 
the need of growth of motor ability is met (Oduolowu, 2004). Physical 
environment issues include light, heat and ventilation. The atmospheric 
conditions of the classroom are very important considerations, 
particularly for the pre-schoolers good health. It is important to provide 
fresh air and maintain the right temperature and humidity. 

Young children need plenty of space and time to exercise large 
muscles and expand their physical skills. Children need to throw and 
catch balls, run, jump, balance gallop, hop, and skip. They need space 
to roll tyres, play ball and engage in other activities that involve the use 
of their large muscles. These important skills require space, both 
indoors and out (Oduolowu, 2004). The psychological environment 
connotes sense of acceptance and worthiness, avoidance of 
threatening tasks and situations and persuasive sense of warmth, 
openness and trust. Children progress most rapidly in the most 
desirable direction when they see themselves as successful in 
participating actively in learning and play activities. They feel good 
about their accomplishment and feel great at the sense of acceptance 
and worthiness. If the teacher of young child is warm and caring, 
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chances are that these traits will be modeled by the children 
conversely. If the teacher is domineering arbitrary, caring and critical, 
children are likely to reflect these behaviours too. This kind of 
environment will breed one that is lacking in trust and self-confidence 
(Oduolowu, 2004). 

 The most rapid period of a child’s growth occurs during the 
early years and it sets the foundation for later well-being.  During this 
period, it is important for children to have support in terms of 
protection, good health, appropriate nutrition, and stimulation 
language development and, most of all, interaction with and 
attachment to caring adults (Evans, 2000).  Parents or other caregivers 
are children’s first educators; and for the youngest group, the home is 
the main arena of care (Molabola, 2001). Caregivers and families can 
also benefit from resources in the local community that assists families 
in their parenting tasks. 

Research findings such as Epstein, 1987;  Macbeth, 1990; 
Babatunde, 2001;  Odinko; 2002, Oduntan; 2003, 2010; and Osanyin, 
2004 confirmed that the home environment has a major impact on 
child development.  For instance, the availability of reading materials, 
drawing and art supplies and toys (especially home made) is considered 
a good indicator for parental concern and sensitivity regarding play and 
development, and of the quality of the home environment Iltus, 2006). 

Furthermore, it is recognised that families have a variety of 
childcare needs, ranging from occasional in-home care to part-time full-
time programmes in childcare centres. The availability of affordable, 
high quality early childhood care and education can increase options 
for many families and provide benefits for children, families, and 
society. Research such as Carolina Abecedarian Project (Bannett and 
Masse, 2007) supports that higher quality childcare programmes have 
greater benefits than lower quality programmes.  Criteria for high 
quality childcare include appropriate group size, adequate adult-child 
ratios, developmentally appropriate curriculum, interactions with 
adults that are caring and stimulating for children, and comprehensive 
training and education of the staff. Family involvement and other 
services for families can also be effective components of early childcare 
programmes. Positive outcomes of high quality childhood care and 
education programmes are found for children and families of all income 
levels and can be pronounced for children and families of lower income 
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levels (National Association of School Psychologists (NASP) 2002). 
Participation in high quality early childhood programmes, particularly 
those that provide family services, can result in factors such as more 
positive attitudes and modeling for parents regarding their children and 
themselves and better parent-child interactions. Availability of 
affordable childcare programmes can promote increased family 
financial self-sufficiency (NASP, 2002). 

NICHD research team studied the different childcare settings to 
determine those characteristics that contributed to positive care giving 
and high quality care. Positive care giving was measured by observing 
and documenting the frequency of interaction, and then rating the 
quality of the interaction between caregivers and children in care 
centres. The childcare settings also were measured both in terms of 
characteristics that could be regulated or that were governed by 
guidelines (e.g. group size, child-to- adult ratio, and physical 
environment) and caregivers’ characteristics, e.g. formal education, 
specialised training, childcare experience, and beliefs about child-
rearing. The research team found that the following characteristics 
were associated with high quality care and positive care giving; safe 
clean environment, cognitively stimulating environments and 
programming; smaller group sizes; lower child-to-adult ratios; more 
sensitive, responsive caregivers and caregivers who allowed children to 
express their feelings and took their views into account (Walker and 
Barrett, 2000). 

Furthermore, NICHD study of early childcare is producing a 
wealth of information on the effects of early childcare on children’s 
development.  Overall, what the study has found so far is that, in the 
area of social and emotional development during the first three years 
of life, what transpires in the family appears to be more important in 
explaining children’s development than whether children are cared for 
by someone other than their mothers on a routine basis {NICHD, 1999}. 
The research suggested that child-care characteristics do exert some 
influence on outcome of the childcare measures, quality of care was 
found to be the most consistent predictor of outcomes, with higher 
quality of care relating to greater social competence and co-operation 
and less problem behaviour at both two and three years of age {NICHD, 
1998}.This study looks into standard in daycare centres and pre-schools 
in South-West Nigeria by asking heads of care centres and heads of pre-
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schools to rate teachers working under them on indicators of standards 
as provided by UNESCO, 2007.  Furthermore, she used checklist to 
correlate their responses. 
 
Research Questions 
The present study addressed the following research questions: 

{1}What is the extent of implementation of the indicators of 
standard in Early Childhood Care and Education by caregiver and 
teachers?  

{2} Is there any relationship between their responses in the 
questionnaire and checklist? 

 
Methodology 
Multi-stage sampling technique was employed in the study. There are 
six states that make up South-West Nigeria, viz: Oyo, Ogun, Osun, 
Ondo, Ekiti and Lagos. These states have 137 local governments’ areas. 
Due to time and financial constraints, three states were randomly 
selected. Three local government areas were also randomly selected 
from each of the 3 states making a total number of 9 local government 
areas. Stratified random sampling was used to select 2 private, 2 public 
pre-primary schools and 2 Day-care centres in each local government. 
36 pre-primary schools and 18 day-care centres were visited across the 
three states (Oyo, Ogun and Osun) for data collection. Fifty-four (54) 
section heads were randomly selected from the three states. The two 
instruments were administered by the researcher and the assistants on 
the subjects directly. This was done by visiting the 54 schools and 
daycare centres selected for the study. The section heads questionnaire 
was given to the heads to rate how the caregivers and pre-primary 
school teachers carry out some indicators of quality. While the second 
instrument that has the same indicator of quality was observed by the 
researcher and the assistants. A total number of 31 caregivers and 85 
teachers were rated by section heads.   

Two instruments were developed by the researcher. They were 
used for data collection. The first head teacher/head caregiver was 
responded to by different cohorts of leadership (head caregivers of 
children from birth to 3 years and head teachers from 3 to 6 years) in 
Nigeria settings. 
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The second school care centres checklist was used by the 
researcher to correlate the responses of the head teachers and the 
head caregivers. This instrument was used to elicit information on 
aspect of early childhood care awareness and provision. It is divided 
into 4 sections: 
Section A: Solicited information on their demographic (state, local 
government, gender, highest academic qualification, age, location, year 
of establishment of schools and working experience). 
Section B: Solicited information on the extent of awareness of some 
aspects of early childhood care and education. It has 28 items. Also, 
Section C solicited information on the extent to which pre-school 
teacher or care giver under their supervision implements some aspects 
of early childhood care and education. It has 25 items. Finally, Section D 
which is an open-ended question solicited four problems 
teacher/caregiver thought Nigerian Government might be facing in 
implementing some aspects of Education for All Goals and six possible 
ways of overcoming them. The instrument was given to early childhood 
and education experts for content validity. It was pilot tested. It had a 
reliability coefficient of 0.94 using Cronbach Alpha. 

School Care Centres Observation Checklist (SCCOC) was 
developed by the researcher to check the availability of some materials 
for caring for the children. It also elicited some behavioural patterns in 
the classroom it was completed by the researcher in each school and 
care centres visited. The instrument was given to experts in early 
childhood education and evaluation for content validity. It was pilot 
tested. The reliability coefficient of 0.89 was established. 
 Simple descriptive statistics such as frequency, percentage 
were used to answer Research Question 1 while Pearson correlation 
coefficient was also used to find if any relationships exist between the 
responses of the section heads and the checklist observed by the 
researcher. 
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Results   
Table 1 Extent of implementation of some aspects of EFA Goal 1 by 
caregivers and teachers as perceived by section heads 
Objective indicator Extent of 

Implementation 
Category of Headship Total 

Birth  
3 years 

4-6 years  

Acceptance of the 
child’s company 

Not at all 0(.0%) 0(.0%) 0(.0%) 

Some extent 0(.0%) 2(5.6%) 2(3.7%) 

Great extent 18(100.0%) 34(94.4%) 52(96.3%) 

Being warm with  
the child 

Not at all 0(.0%) 0(.0%) 0(.0%) 

Some extent 1(5.6%) 6(16.7%) 7(13.0%) 

Great extent 17(94.4%) 29(80.6%) 46(85.2%) 

Friendliness with 
the child 

Not at all 0(.0%) 0(.0%) 0(.0%) 

Some extent 0(.0%) 2(5.6%) 2(3.7%) 

Great extent 18(100.0%) 34(94.4%) 52(96.3%) 

Responsiveness to 
the child’s need 

Not at all 0(.0%) 0(.0%) 0(.0%) 

Some extent 0(.0%) 10(27.8%) 10(18.5%) 

Great extent 18(100.0%) 26(72.2%) 44(81.5%) 

Monitoring the 
child when 
interacting with 
peers 

Not at all 0(.0%) 1(2.8%) 1(1.9%) 

Some extent 2(11.1%) 5(13.9%) 7(13.0%) 

Great extent 16(88.9%) 30(83.3%) 46(85.2%) 

Fostering positive 
interaction 
between the child 
and others 

Not at all 1(5.6%) 1(2.8%) 2(3.7%) 

Some extent 2(11.1%) 10(27.8%) 12(22.2%) 

Great extent 15(83.3%) 25(69.4%) 40(74.1%) 

Recognising the 
individual 
differences in each 
child 

Not at all 0(.0%) 0(.0%) 0(.0%) 

Some extent 2(11.1%) 5(13.9%) 7(13.0%) 

Great extent 16(88.9%) 31(86.1%) 47(87.0%) 

Unhealthy 
comparison of the 
child 

Not at all 3(16,7%) 4(11.1%) 7(13.0%) 

Some extent 1(5.6%) 10(27.8%) 11(20.4%) 

Great extent 14(77.8%) 22(61.1%) 36(66.7%) 

Monitoring of the 
children’s growth 

Not at all 1(5.6%) 3(8.3%) 4(7.4%) 

Some extent 2(11.1%) 13(36.1%) 15(27.8%) 

Great extent 15(83.3%) 20(55.6%) 35{64.8(%) 

Prompt 
management of 
illness 

Not at all 1(5.6%) 0(.0%) 1(1.9%) 

Some extent 1(5.6%) 8(22.2%) 9(16.7%) 

Great extent 16(88.9%) 28(77.8%) 44(81.5%) 

Keeping the Not at all 0(.0%) 0(.0%) 0(.0%) 
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environment tidy Some extent 0(.0%) 0(.0%) 0(.0%) 

Great extent 18(100%) 36(100%) 54(100% 

Provision of waste 
basket or bin 

Not at all 0(.0%) 0(.0%) 0(.0%) 

Some extent 0(.0%) 1(2.8%) 1(1.9%) 

Great extent 18(100.0%) 35(97.2%) 53(98.1%) 

Use of a well 
ventilated 
classroom 

Not at all 0(.0%) 0(.0%) 0(.0%) 

Some extent 1(5.6%) 4(11.1%) 5(9.3%) 

Great extent 17(94.4%) 32(88.9%) 49(90.7%) 

Appropriate refuse 
disposal 

Not at all 0(.0%) 1(2.8%) 1(1.9%) 

Some extent 1(5.6%) 6(16.7%) 7(13.0%) 

Great extent 17(94.4%) 29(80.6%) 46(85.2%) 

Attendance of 
training session 

Not at all 1(5.6%) 3(8.3%) 4(7.4%) 

Some extent 1(5.6%) 6(16.7%) 7(13.0%) 

Great extent 16(88.9%) 27(75.0%) 43(79.6%) 

Checking finger and 
toe nails of the 
children 

Not at all 0(.0%) 2(5.6%) 2(3.7%) 

Some extent 0(.0%) 2(5.6%) 2(3.7%) 

Great extent 18(100.0%) 34(94.4%) 52{96.3(%) 

Use of toys to teach 
children 

Not at all 1(5.6%) 2(5.6%) 3(5.6%) 

Some extent 2(11.1%) 8(22.2%) 10(18.5%) 

Great extent 15(83.3%) 26(72.2%) 41(75.9%) 

Discussion on 
proper toilet habits 
with the children 

Not at all 0(.0%) 0(0.0%) 0(0.0%) 

Some extent 0(.0%) 3(8.3%) 3(5.6%) 

Great extent 18(100%) 33(91.7%) 51(94.4%) 

Cleaning of the 
child after toileting 
 

Not at all 0(.0%) 0(.0%) 0(.0%) 

Some extent 0(.0%) 5(13.9%) 5(9.3%) 

Great extent 18(100%) 31(86.1%) 49(90.7%) 

Use of weighing 
scale 

Not at all 2(11.1%) 8(22.2%) 10{18.5%} 

Some extent 3(16.7%) 11(30.6%) 14(25.9%) 

Great extent 13(72.2%) 17(47.2%) 10(18.5%) 

Display of  picture 
of healthy and 
malnourished 
children 

Not at all 2(11.1%) 3(8.3%) 5(9.3%) 

Some extent 2(11.1%) 14(38.9%) 16(29.6%) 

Great extent 14(77.8%) 19(52.8%) 33(61.1%) 

 
 Category of Headship: Heads of caregiver and unit heads of 

pre-primary schools sampled. 
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Table 2: Correlation of school care centre checklist with section heads 
questionnaire {less or equals to 3 yrs children} 

Parameter Value 

Pearson Correlation Coefficient r 
N 
P Value 

.172 
17 
.509 

P > .05 
Attempt was made to correlate the responses of section heads of care 
centres and the observation made by the researcher on the extent of 
the implementation of some aspects of ECCE in selected care centres. 
The correlation co-efficient estimated was 0.172 (p > .05}. There was a 
low correlation between the responses and the observation made. This 
implied that some of the indicators of ECCE, such as acceptance of the 
child’s company, responsive to the child’s need, and monitoring the 
child when relating with peers, that head caregivers claimed that their 
caregivers implemented to some extent and great extent were 
observed by the researcher not to be so as shown in  Table 2. 
 
Table 3: Correlation of school care centre checklist with section 

heads questionnaire {4-6 years children} 
 

Parameter Value 

Pearson Correlation Coefficient 
r 
N 
P Value 

.138 
35 
430 

P > .05 
 

The section heads claimed that the teachers under them implemented 
the indicators of some aspects of ECCE to some extent and great extent 
but the observation of the researcher proved contrary as seen in Table 
3. The correlation co-efficient estimate was 0.138 {p > .05}. This implied 
that there was low correlation between the responses and the 
observation made. 
 
Discussion 
The findings showed that among the sampled section heads of less or 
equal to 3 years and 4-6 years, majority of them indicated that some 
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indicators of standard are being carried out to a great extent, and some 
extent for such indicators as: acceptance of the child’s company, being 
warm to the child, friendliness with the child, responsiveness to the 
child’s need, monitoring the child when interacting with peers, 
fostering positive interaction between the child and others, recognising 
the individual differences in each child, unhealthy comparison of the 
child, monitoring of the children’s growth, prompt management of 
illness, keeping environment tidy, provision of waste basket or bin, use 
of well ventilated classroom, appropriate refuse disposal, attendance of 
training session, checking finger and toe nails of the children, use of 
toys to teach children, discussion on proper toilet habits with the 
children, cleaning of the child after toilet, use of weighing scale, and 
displaying picture of healthy and malnourished children in the 
classroom. If all these were implemented to a great extent, it is at 
variance with Oduolowu {2004} who found out that the existing pre-
primary school and daycare programmes paid little attention to the 
health nutrition, psycho-social and cognitive aspects of child 
development (Federal Government/UNICEF Master Plan of Operation 
1991). 

It was further observed that the Nigerian Government not only 
left out fundamental needs for children development but also left the 
care of the children in the hands of private entrepreneurs. Ndukwu 
(2005) noted that there was no policy statement on daycare centres 
and nursery schools which are fast springing up everyday, especially in 
the urban centres. Expensive, private urban establishments that are 
inaccessible to the majority of the population dominate the 
development and education of young children at this stage. Meanwhile, 
the public primary school system lacks the educational materials, 
qualified personnel and general resources required to fulfill its 
mandate. This situation, if not remedied, would not in any way 
facilitate the attainment of the goal of basic education for all. Ndukwu 
lamented that pre-primary education was a neglected component of 
the universal basic education to which attention should be given. 
However, it should be noted that from 2004 and 2005, the period of 
the reports, to date, tremendous improvements have been made; this 
might be as a result of enlightenment campaign by the government on 
mass media. 
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Conclusion and Recommendations 
Caregivers and teachers do not implement the indicators of standard in 
ECCE to the extent claimed. The study showed that Nigerian 
government still has a long way to go in meeting ECCE standard. It is 
recommended that homes, pre-primary schools and daycare centres 
should provide adequate care, stimulating and enabling environment 
for children in order for such children to be able to meet up with their 
peers in the world. 

Government should ensure adequate funding of EFA Goal 1, 
and monitoring group should be put in place to ensure the funds are 
used as expected. A conducive environment to learning should be 
created by proprietors and proprietress. Children should not be lumped 
up in a rented apartment used as classrooms.  Poverty should be 
eradicated by Nigerian Government by empowering women. 

It is recommended that in order to create awareness on EFA 
Goal 1, caregivers should attend training sections. This will lead to 
better childcare. Majority of caregivers are illiterates that need a lot of 
care giving orientation in the modern trend to be able to cope with the 
contemporary childcare activities.  
 
References 
Agusiobo, B. C. (2003).  National Case Study Report on the Delivery of 

Early Childhood Services in Nigeria: UNESCO. 
Babatunde, O. E. (2001).  Home-Related Variables and Performance in 

English Language. M.Ed. Thesis. Institute of Education, University 
of Ibadan.   p 45. 

Barnett and Masse, L. N. (2007).  Comparative Benefit-Cost Analysis of 
the Abecedarian Programme and Its Policy Implications Economic 
of Education Review. 

Epstein, J.L. (1987).  Parent Involvement. What research says to 
administrator?  Education and Urban Society, Vol. 78:pp. 58-67. 

Federal Government /UNICEF Master Plan of Operation, (1991). 
IItus, S. (2006). Significance of home environments as proxy indicators 

for early childhood care and education. Background paper for EFA 
Global Monitoring Report 2007. 

Macbeth, A. (1990). Involving  Effective Parents Teacher Relations. 
Oxford: Heinemann. 

 



40          Assessment Of Quality Standard In Daycare Centres... 

Molabola, (2001). Research and Development Centre Parent’s 
Involvement: Impact on the Academic Performance of the 
Preschool Child. 

National Association of School Psychologists, (2002). Retrieved May 7, 
2006.Fromhttp://www.nasponline.org/information/pospaperearl
ychild.html. 

NICHD Early Child Care Research Network, (1998). Early Child Care and 
Self–Control, Compliance and Problem Behaviour at Twenty-four 
and Thirty-six Months Child Development, Vol. 69: p 1145-1170. 

NICHD Early Child Care Research Network, (1999). Child outcomes 
when child care classes meet recommended guidelines for 
quality. American Journal of Public Health, Vol.89, P 1071-1077. 

Ndukwu P. N. (2005). School and Teacher Factors as Determinants of 
Classroom Materials Resource Utilization in pre-primary School in 
Lagos State. Ph.D. Thesis. Teacher Education, University of 
Ibadan. p 10 . 

________________. (2004).  Early Childhood Education in Nigeria: A 
slogan or a reality in West African Journal of Education p 72-78. 

Odinko, M. N. (2002).  Home and School Factors and Determinants of 
Literacy Skill Development among Nigerian Pre-primary School 
Children.  Ph.D. Thesis. Institute of Education, University of 
Ibadan. p 128-129. 

Oduntan, F.M. (2003).  Parental Involvement on Academic Performance 
of Primary School Pupils. MED. Thesis. Teachers Education. 
University of Ibadan. 30 p. 

Oduntan, F.M. (2010).  Assessment of Stakeholders’ Awareness and 
Implementation of Aspects of Education-for-All Goal 1 in South-
West, Nigeria. PhD. Thesis. Institute of Education University of 
Ibadan. 9 p 

Oduolowu, E. A.  (2004).  Maximising the Proximal Learning Factors in 
Pre-School Learning Environment: A Strategy to Reclaim our 
Children from Risks.  In Journal of Early Childhood Association of 
Nigeria (JECAN,) Vol. 1: p 21-30. 

________________. (2004).  Early Childhood Education in Nigeria: A 
Slogan or a Reality in West African.  Journal of Education, p 72-78. 

Okebukola. P. (2000). The Child – Friendly School Initiative as a New 
Dimension in Educational Development in Nigeria. A paper 
presented at the 7th Annual Conference on Educational 

http://www.nasponline.org/information/pospaperearlychild.html
http://www.nasponline.org/information/pospaperearlychild.html


Felicia Oduntan                41 

 

Development in Lagos State, 19th July, 2000. 
Osanyin, F. A. (2004). Facilitating Effective Child Care Delivery: 

Parenting Environment. In Journal of Early Childhood Association 
of Nigeria (JECAN)} Vol. 2: pp 42 – 54. 

UNESCO, 2007. Strong Foundations Early Childhood Care and 
Education:  EFA Global          Monitoring Report. Paris, UNESCO. 

UNICEF,  (2001). The State of the World’s Children. New York. 
Walker, N. Barret, M. 2000 {Ed}. Childcare and Education. Michigan 

Family Impact Seminars Briefing Report. Michigan State 
University. 

 
  
 
 
 


