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Introduction 
Northern Cameroon which is known to have undergone a delay in the 
rate of scholarization as compared to the Southern part of the country, 
is reputed to be, in popular view, the crucible of fundamentally 
bureaucratic minded people. Careers like administrators and senior civil 
servants constitute the predilection of sons and daughters of the 
region, to the detriment of technical professions like that of engineers, 
the liberal professions like barristers at law, bailiffs, or the teaching 
profession. This reality could be explained by the fact that some 
pioneer graduates of Northern Cameroon occupied certain positions of 
command like the posts of Sub-divisional Officer (Sub-Prefects) and 
Divisional Officers (Prefects) (Saibou Issa, 2009), with all the advantages 
in terms of power, and   symbolic, economic and social capital 
(Bourdieu et Passeron, 1970) to their benefit. This reality contributively 
influenced the population to the extent that there was the craving for 
scholarization, as well as professional desire for administrative careers. 
Similarly, the first political regime headed by a son of the North, in the 
person of Ahmadou Ahidjo, fostered the recruitment of indigenes of 
underscholarized zones, despite their low level in prestigious Training 
Schools like the National School of Administration and Magistracy 
(ENAM), where senior civil servants socially held in high esteem are 
trained. 

It is equally important to mention that Training schools like the 
International Relations Institute of Cameroon (IRIC), the Faculty of 
Medicine and Biomedical Sciences (FMBS), and to a certain extent the 
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Combined Military Academy (EMIA), are coveted schools and a source 
of high competition and emulation by many people in Northern 
Cameroon. Entry into these schools is considered as great success by 
the society, given the high social status attributed to their graduates. 
Generally, the latter are those who are appointed to high posts of 
responsibility and are considered as the lucky few, or better still the 
elites of the nation. Formerly, school was derisory in Northern 
Cameroon. But nowadays it has been given high social value, thanks to 
the status it confers. But it does not confer enviable positions to all, 
because one has to perform well in school, and at the end also gain 
admission into the major training Schools. 

Nowadays, the desire for social progress which is manifested by 
entry into prestigious training schools, strongly characterizes the 
enthusiasm of graduates and job seekers who are indigenes of this part 
of the country. When the competitive entrance examination into the 
National School of Administration and Magistracy (ENAM) is launched 
for example, there is an extraordinary rush towards Yaounde, the city 
where the examination is written. In addition to that, in the student 
milieu, this period is ironically qualified as a « congress », as if it was a 
meeting forum for a multitude exactly as in a congress. But access is 
not common to all. There is an inevitable inequality of chances, given 
that merit constitutes the official parameter for admission. Hence, 
taking into account these objective criteria, difficulties exist as far as 
the chances of access into these schools are concerned, and whose 
primary condition is success in school. 

The objective of this chapter is to show that the making of 
educated elites of North Cameroon which depends on success in school 
and access into training schools is done independently of cultural 
capital of parents and of their socio-professional status. This work 
critically examines the educational profile of these elites as well as the 
socialization at the level of their families, and this, in order to give an 
account of the factors that militated for their success. In this light, three 
hypotheses have been formulated: 

- The making of educated elites of Northern Cameroon does 
not depend on the level of education and the socio-
professional origin of their families, given that majority of 
them are from families with social modest background. 
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- The pedagogic practices of families, factors that militate for 
school success or for the making of educated elites are not 
common only to the families that are culturally advanced.  

- The making of educated elites of North Cameroon depends 
on factors that are really personal. 

 
This study has been carried out using 149 students on training in 
professional schools that are supposedly prestigious, notably ENAM, 
IRIC and the FMBS. To this effect, a questionnaire was presented to 
them. The 149 represent the number of indigenes of Northern 
Cameroon who are in the final year of their training. We chose final 
year students, because they are in a transition year when everyone 
does his or her best to finish their training in order to rank best, the 
reason being that the very best of any batch will, in theory, be posted 
to or appointed to positions coveted by everyone. Pierre Bourdieu’s 
Social Reproduction Theory will serve as the framework for the analysis 
of the question, but this with the aim of showing its limits in relation to 
the field of study. This theory highlights or projects the influence family 
cultural heritage has in the success of children in school. It stipulates 
that school statistically reproduces, in its very order, pre-existing social 
and cultural differences: the greater the educational capital of parents, 
the greater the opportunity the children have (statistical) to stay longer 
(and happily) in the school system,  (Lahire, 1998:105) and to finally 
possess the same social and symbolic capital like that of their parents. 
The analysis through this interpretative model, which is scientifically 
irrefutable, is not to show its application, but to show that it cannot 
clearly explain the reality in countries of the South in general and in 
Northern Cameroon in particular.    
 
The difficulties in furthering education and gaining access into higher 
professional training schools in Cameroon 
Access into higher training schools requires prior educational success. 
These schools are accessible to holders of at least the General 
Certificate of Education (G.C.E.) Advanced Level, if not the Bachelor’s 
Degree or Postgraduate Diploma, as the case may be. Any candidate 
must have succeeded in school and obtained the certificate required to 
sit the entrance into such Schools. It is not easy for everyone to 
continue schooling and attain this level, given the different types of 
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difficulties that can be encountered in the course of studies and at 
different degrees depending on the situations. They may be related to 
the situation of the individual himself, his family set-up, and psycho-
sociological or pedagogic conditions. Hence, everybody does not have 
the same opportunities of succeeding in school firstly, and then gaining 
access into the professional schools. The notion of unequal chances or 
opportunities which has for long been at the centre of public debate 
since the dawn of the 20th century is still a topical issue that has stood 
the test of time, especially with regards to the possibility of finding a 
job via the professional schools.  

Northern Cameroon has been considered, since the National 
Convention on Education that held in Yaounde in 1995, as one of the 
most underscholarized zones of the country. Many reasons explain this 
situation: poverty of parents in some rural areas, cultural obstacles, 
negative image attached to education among other things. When 
students are already in school, dropouts and abandonments are 
registered at all levels of studies. The difficulties or obstacles to school 
success highlight the selective nature of this institution. But the worst 
of it all is the difficulty graduates faced in finding a job and hence 
gaining a place in a major professional training school. Professional 
absorption into the labour market is the common difficulty to all 
certificate holders. It is in this light that professor Ki-Zerbo made very 
apt and eloquent expressions to explain the complexity of furthering 
education and employment or joblessness which is the plight of African 
societies, Cameroon being no exception. He compares the African 
school to: 

An exodus train moving towards the promise land of 
knowledge and power. The problem is that of entering the 
train, staying in it as long as possible, not to be ejected from it 
(…) Only those who get right to the terminal can sorely notice 
in their numbers, that there is no promise land at all; that they 
are still in their very land: in Africa and almost still at the 
starting point. But the difference is that during the journey, 
they were transformed. They can neither respond to the 
imperative of producing for their country, nor quench their 
thirst for exogenous commodities. (Ki-Zerbo, 1992:31) 
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One can compare success in the Cameroonian educational system to a 
funnel, where as progress is made, the base shrinks. The comparison 
thus made by the author reveals not only the incontestable 
phenomenon of school selection, but also the absence of any 
guarantee for employment and hence the low probability of becoming 
an elite, even after a successful school education. Youths are very 
conscious of the unemployment phenomenon, an ill that unfailingly 
leaves pessimism in them as regards studies. Many abandon school 
because of the uncertainty of finding a job after school. It is common to 
hear students or parents making assumptions like “those who even 
have certificate are unemployed”, “even our elders who have gone to 
school cannot find a job nowadays”, “to succeed in an entrance 
examination into a professional training School, one must have a 
godfather, but I do not have anybody”. This pessimism is common to 
students and parents who, in their immediate environment, are living 
witnesses of concrete examples of unemployment. The reality of 
unemployment is not surprising when one observes the phenomenon 
of exponential increase of higher education graduates following an 
“explosion” in school and University enrolments that began just after 
independence and was aggravated as from the 90s, precisely in favour 
of the democratization of political systems in almost all countries of the 
third world. (Lange, 2000). In Cameroon, this phenomenon is gaining 
alarming proportions every year, and the immediate consequence is 
that of job seekers, notably in the public sector, being in their numbers 
far more than the available opportunities. 

The difficulties of entering the major training schools arise from 
the rigidity in the selection of candidates. These schools are considered 
as elitist and do not recruit enough persons, as compared to the 
demand. In reality, school selection, which begins from the access into 
school continues and intensifies right to the post-educational or destiny 
(Chauvel, 1999)1. Inequality in post-educational destiny supposes that, 

                                                 
1
 Chauvel (1999) distinguishes 5 types of inequalities resulting from school: 

Inequality at birth is that of the social background of individuals, where we can 

find those who are opportuned and those who are not, right from the time they 

get into school. It is also the reasoning held by Bourdieu. Inequality by external 

exclusion to him means that in the scholarization process, selection occurs and 

at a certain level of education excludes part of the population. Hence, there is 

inequality between the included and the excluded. Inequality in internal 
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after obtaining certificates, the opportunities or chances of getting a 
job of the same level are not equal. In the same line of reasoning, it can 
also be said that, though having the same certificates, people do not 
have the same opportunities or chances of gaining access into major 
professional training schools. Entry into the later not being democratic, 
only a few get in. The number of candidates sitting the entrance into 
ENAM, IRIC, or the FMBS is extremely high every year, the reason being 
that everybody wants to succeed socially and be classified among the 
scholarized elites. It is these schools that confer the coveted status, 
given that people know in reality that the type of training school 
attended would condition one’s status in the social hierarchy2 . The 
massive demand for these schools therefore makes them reserved. 
Moreover, the number of places always being limited, there is logically 
a great proportion of candidates who are not admitted, despite their 
intellectual level. That is why access or entry is difficult and considered 
as an exploit, contrary to other schools that are less coveted. 

Within the framework of these difficulties, there is also the 
application of the policy of regional balance, which requires that a 
certain number of places be reserved for each region. So, admission is 
done according to the quota determined in relation to the population 
density of each region. Article 2 of order N°10467 signed by the 
Minister of Public Service in Cameroon on 4th   October 1982, and 
reviewed on 20th August 1992, and relating to the quota of places 
reserved for  indigenes of different Regions admitted in administrative 
entrance examinations, attributed 5% to Adamawa, 18% to Far North, 
7% to North, 15% to Centre, 4% to East, 4% to South, 13% to West, 12% 
to Littoral, 12% to North West, and 8% to the South West. Northern 
Cameroon (comprising the Adamawa, North and Far North) with 30% of 

                                                                                                             
exclusion means that within the same institution, same establishment, same 

school, there are subtle differences. Certain fields of study seem to be of more 

social value than others. Inequality of distribution can be noticed in the gap 

between the first and the last in the outgoing batch of the system. Finally, there 

is inequality of destiny after school. 
2
 Let’s not forget that ENAM trains civil Administrators, Tax and Treasury 

Inspectors, and Magistrates whose status are of high value. IRIC trains 

specialists in International Relations who graduate with a Master Degree. The 

latter can in future be appointed Ambassador, another coveted function. The 

FMBS trains medical doctors who are general practitioners, whose status too is 

highly solicited in society. 
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the places is not automatically favoured as people think, for the 
competition is very high between the candidates who are today too 
many. It does not suffice to be a good candidate; one must also fall 
within the strict quota. Hence, a good candidate from the North can fail 
because he is not within the 7% reserved for his region, while another 
candidate of the same level can succeed, because his region was alloted 
a greater number of places. 

Summarily, access to the class of educated elites is plagued by 
many difficulties. Some are inherent to the indigenes of Northern 
Cameroon themselves, others result from high competition, which is 
reinforced by the application of the policy of regional balance. 
 
The level of education and the socio-professional status of parents is 
insufficient to foster further education and the entry of indigenes of 
Northern Cameroon into major training schools. 
According to the theory of social reproduction, parents’ cultural and 
socio-professional characteristics have a role to play in the educational 
success and the social positioning of their children. A family whose 
parents possess cultural capital would invest in the training of their 
children who automatically become “heirs” of the culture of the 
favoured ones, and who later inherit the socio-professional status of 
their parents (Bourdieu, 1964). Ipso Facto, they are predisposed to 
succeeding in school and socially too because of the access they have 
and their orientation in the major elitist Schools. This theory stipulates 
that the socio-economic status and profession of parents constitute a 
heritage bequeathed to the children, thanks to the habitus of the 
family. In other words, students who enter into the major training 
schools and who succeed socially are logically following their parents’ 
itinerary. School failure, which considerably reduces the chances of 
social emergence is thus essentially linked to children from milieus of 
lower culture. Can this reality be verified or proven in Northern 
Cameroon? 

On analyzing the social characteristics of our survey, we noticed 
that the 149 students questioned in the three schools selected all come 
from the various social classes, but majority come from modest 
families, looking at the socio-professional status of their parents. What 
seems to be curious is majority of their parents are of the low 
educational level, as projected by the figures in he following table: 
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Table 1: Distribution of informants according to the level of their 
parents’ certificates 

Parents’ certificates enrolment %  
FSLC  (CEPE) 28 18.8  
Fourth Form certificate 
(BEPC) 

23 15.4  

GCE ‘O’ Level (Probatoire) 2 1.3  
GCE ‘A’ Level (Baccalauréat) 11 7.4  
GCE ‘A’ Level and above 18 12.1  
None 67 45  
Total 149 100  

 
The finding is that 45% of parents in our survey have no 

certificate. This means they have never being to school or have little 
school education, without having completed primary school. Further, 
we realized that the level of certificates of scholarized parents is very 
low. We meet more of parents having the FSLC (18.8%) than the other 
certificates. Only 7.4% have the GCE Advanced Level (Baccalauréat), 
and 12.1% have a certificate above the Baccalaureat. In fact, the 
certificates other than the Baccalauréat are professional certificates, 
the DUEG or Bachelor’s degree. None of the parents in our survey has a 
level above the Bachelor’s degree. It should also be understood that 
these parents did not have the possibilities for furthering their 
education as it is the case nowadays. In general, higher education 
schools and faculties in particular, were not geographically accessible to 
everybody. Northern Cameroon had the first University in 1993. The 
only University before then was the University of Yaoundé that is in the 
South. These parents lived an epoch when it was practically easy to find 
a job, whatever the level of studies, given that certificates at the time 
had not been devalued. 

Given that almost half of the parents of respondents have an 
insignificant level of studies, it is logically affirmed that it has not been a 
factor favouring their access into training schools. This has not 
benefited the concerned students to the point of encouraging them to 
willfully resemble their parents and follow their professional itenary. It 
is then difficult to talk of social reproduction of a pre-existing model. 

Further, on observing the socio-professional categories of the 
parents of our informants, we realized that 24.7% are farmers. In 



Bachir Bouba.                23 

 

Northern Cameroon, a professional farmer is considered of low status 
given his income, especially when agriculture is his sole activity. This 
shows that the majority of the indigenes of Northern Cameroon in 
training schools come from families with modest background. 

Then, 8.7%  of parents are engaged in a commercial activity 
which is one of the characteristics of the people of Northern Cameroon. 
There also, most of the traders are of modest social background, with 
the exception of big industrialists. The families of traders do not 
consider school as the best means for success in society. It is not 
uncommon to see a student deliberately abandoning school for this 
activity, the  harvest of which is perceptible very early contrarily to 
school which promises, eventually, long-term material comfort. As 
such, one can frequently find parents who are close to their children, 
grooming them into business and which children end up exercising the 
same profession later on. The reproduction of the trading profession is 
undoubtably a reality in Northern Cameroon.  

The survey reveals that the job of driver and transporter are 
practised by 2 and 1 of the parents of the respondents. The two 
professions do not benefit from any social esteem. 

It should also be noted that 7.4% of parents are police officers. 
It is a profession of mostly the middle or low class, but which 
paradoxically procures some material comfort to the extent that 
increasingly it attracts those who want to enrich themselves at all cost. 
Unscrupulous police officers generally look for parallel ways of 
increasing their revenues. Parents who are policemen can, therefore, 
under these conditions, take care of their children and provide for them 
everything that is necessary to further their studies and better prepare 
them for their professional absorption through schools that are of high 
social value.  

The professions of gendarme, inspectors of finance and civil 
administrator are exercised, each, by 4.7% of parents. The rest are of a 
very negligible percentage. But it is worth the while to classify parents’ 
professions in relation to their social status. In this regard, we are 
guided by studies carried out by Miller, (1970) by whom the main 
characteristic of this categorization is principally based on the 
professional categories which are in turn derived from professional 
titles. The social status can, in our case, be assimilated to the social 
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background. The classification criteria which we used include the 
following : 

- High status : Any profession that is gained with at least a 
Bachelor’s Degree 

- Average status : Any profession that can be gained with 
certificates like the GCE Advanced and Ordinary Levels (in 
French, the Baccalaureat, Probatoire and BEPC) 

- Low status : Any profession practised by holders of the First 
School Leaving Certificate or any of that same level, or a job 
that requires no level of education.  

 
Taking into consideration the classification criteria enumerated 

above, it is finally noticed that 26.2% of parents are of high status, 
41.6% of average status and 32.2% of low status. 

From these analyses, one can say that cultural heritage, the 
level of education of parents and their socio-professional status being 
mostly low, they did not make any significant impact to increase the 
chances of further studies and success of children from Northern 
Cameroon into these schools. This family characteristic did not 
constitute a privilege for our respondents. The fact that 26.2% of 
parents are seemingly of high status does not cancel this incontestable 
reality. This is in contrast with Bourdieu’s theory by which, access into 
prestigious schools and the acquisition of a high social status is 
common to highly scholarized families and which therefore possess a 
cultural capital that is handed down to children by way of socialization. 
In this regard, Bourdieu and Passeron wrote: 

We have to consider all the social characteristics which 
determine the initial situation of children of the 
different classes in order to understand the different 
probabilities related to their different educational 
destinies and which means, for the individuals of a 
given category, the fact of being in a more or less 
probable situation for their category (for example, 
concerning the son of a labourer, the highly probable 
fact of studying Latin, or the highly probable fact of 
working in order to pursue higher studies (Bourdieu 
and Passeron, 1970:112).  



Bachir Bouba.                25 

 

The statements of both authors do not seem to be true in the 
context of North Cameroon, given that here, the acquisition of a 
socially valorised status is not conditioned by the family social 
background and the family’s cultural heritage. We therefore 
understand that “part of popular families that are even poor culturally, 
are capable of surmounting this second solitude (value in the Labour 
market) by giving meaning and value to that which is experienced in 
school” (Lahire, 1998:104). Hence, the sociological distribution of 
scholarized elites following social backgrounds, favourable to the 
culturally advanced or dominant class, is not a rule as in France and in 
many Western countries. It is still in France that Albouy and Wanecq 
were able to realize that there exits:  

a permanent and very distinct social and cultural 
selection. The children of senior workers (cadres) and 
teachers always have greater chances of entering a 
major school than children from popular milieus in a 
period characterized by the generalization of schooling 
in secondary education and having undergone many 
changes in social stratification, (Albouy et Wanecq, 
2003:27).  

 
Given the retardation as concerns scholarization and the difficulties 
that parents of Northern Cameroon had in pursuing studies for long, 
the conclusions made by Albouy and Wanecq, like those of social 
reproduction theories, are not justified. However, one can notice, even 
in negligible manner as mentioned before, the existence in our sample, 
of children of senior staff (cadres) and senior civil servants. Cultural 
capital and cultural status of parents are naturally important. To this 
effect, children have undergone socialization under this cultural 
atmosphere and which they made use of to succeed in school, a 
success that led to their gaining admission into major training schools. 
To them, it is the reproduction of the social position in the sense that 
the parents and children are all scholarized elites who are practically of 
the same status, without necessarily being of the same professional 
corps. It is therefore more of positional reproduction, that is, more of 
the status than the reproduction of the profession. We can take from 
our target population, the example of the medical doctor parent whose 
child is found in IRIC. By considering the main objective of success, one 
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can say that the family measure taken by this type of parent due to 
their cultural capital and their desire to see their children succeed like 
them, constitute a factor that favours access into the major elitist 
Schools. 

In reality, given that parents in our survey are not, in majority, 
parents who are socially and professionally well placed in society, there 
is reason to say that in Northern Cameroon, there is no major causal 
relation between the socio-professional status of parents and children’s 
access into the major training schools, the same as the level of studies 
of parents is in no way contributive to the training of elites.   
 
The paradox of the existence of pedagogical practices in culturally 
poor families of Northern Cameroon. 
The family, according to the theory of social reproduction is a nurturing 
or moulding milieu where one can benefit from pre-school pedagogical 
practices or measures that predispose someone to success in school as 
well as social success through access into the different types of 
prestigious schools. This family follow up is manifested thanks to 
socialization with actors of this milieu and through concrete actions in 
favour or to the advantage of children. The absence of these practices 
or measures would thus contribute to school failure or would 
constitute an obstacle in the pursuance of school to gain access in a 
prestigious school. These family pedagogic practices are broad. As to 
what concerns us, we will dwell on the following indicators: the habit of 
having a private teacher at home alongside school, measures of 
encouragement or persuasion to favour success, the influence of 
children’s professional projects or ambitions. These are a few actions 
which we observe in many families where the schooling rate is high, 
both in the South and Northern parts of the country. Families carry out 
these measures to prepare their children for educational and 
professional success. 

 As concerns private classes begun right from primary school 
and continued into secondary school, we noticed that indigenes of 
Northern Cameroon in the schools examined can be classified following 
five modalities. In effect, 6.7% affirm they still receive private classes 
during school time, 24.2% have often had private classes, while 16.1% 
have rarely had them and 53% have never had a private teacher 
throughout their schooling. This last figure is enough proof of the 
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indifference shown by more than half of the parents of our survey in 
relation to private or extra classes. This indifference could be due to the 
following elements: firstly, the level of education and familiarisation 
with the culture of schooling of parents do not favour this type of 
family pedagogical practices. Generally, the more the parents are 
educated, the more concerned they show for their children’s studies by 
putting at their disposal favourable learning conditions and follow-up, 
which are practices common to families of better culture as evoked by 
Duru-Bellat and Van Zanten (1999). The parents do not therefore see 
the need in providing training to their children other than that provided 
in school. It should be mentioned that for many of them, parental 
responsibility in the education of children is limited to registering or 
enrolling them in school. Then, there is the poverty of some parents 
who are only struggling to solve their existential problems to the 
detriment of what they consider as luxury, which can justify their 
reticence concerning this practice. It is easily understood that this is not 
one of their priorities. 

As concerns control or educational follow-up, it is important to 
say that it has several forms which include: seeking information on the 
child’s assiduity and punctuality in school, verifying of his books, 
encouraging him to do his assignments, helping him to understand his 
lessons, among other things (Pourtois and Desmet, 2005). The situation 
of indigenes of Northern Cameroon in this regard is presented as 
follows: 35% of elites educated in major schools always underwent this 
parental control, 16.8% often had the control, 17.4% were rarely 
controlled and 30.2% did not have this control at all throughout their 
schooling. From these figures, one can understand that most of the 
elites interrogated had their school education controlled by their family 
and this, despite the fact that they were from families with low 
educational background. The educational follow-up in question is 
therefore a practice that is common not only to milieus that are 
culturally viable as stipulates the theory of social reproduction. In 
reality, nowadays, even underscholarized parents know the importance 
of formal education and, directly or indirectly, they are interested in 
the education (schooling) of their children. In the family, apart from the 
direct biological parents, there can be people who are concerned with 
the schooling and success of the children. It is the case with elder 
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brothers, uncles and aunts, guardians3 , all of whose intervention is 
remarkable in this domain, in families in Northern Cameroon in general. 

This follow-up of education has a positive influence on school 
success in the sense that the child is motivated towards social success 
via school education. Its absence can have disastrous consequences on 
studies given that the child, from tender age, is not necessarily 
conscious of the challenges of schooling. Without this control, he can 
abandon studies for leisure and play, because he has not known the 
importance of school from his parents. It is in this light that Yawidi 
Mayinzambi writes thus: 

A parent who shows no interest in reading the 
information book, the class announcement, in 
controlling his child’s books, demonstrates proof of 
negligence or indifference to school work. The child 
who notices that his parents show no concern for his 
schooling, and his homework, will not also be 
interested in taking his studies seriously (Yawidi, 
2008:83). 

 
As for the incentive actions on success made by family members, 
notably encouragements in case of success and dissuasion in case of 
failure, they are incontestably useful in motivating a child and 
especially causing him to continue studies for long and to envisage, at 
the end, entry into the major training Schools. The results of our 
surveys reveal that 27.5% usually receive gifts from their families and 
30.9% receive advice and encouragements. These two measures prove 
that parents effectively showed interest in the education of their 
children who, today, are at the end of their studies and will attain high 
social status. Inciting measures for success are in reality a veritable 
affectionate support which really motivates the child in school. It is in 
this light that one should admit that: adolescents succeed better when 
parents give them affectionate support manifested in encouragements, 
compliments, instant help in their assignments and discussions about 

                                                 
3
 See Bachir Bouba, (2011) “School and Social Success in Northern 

Cameroon”, Ph.D Thesis in Science of Education, Université Marien Ngouabi, 

Brazzaville 
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school, the choice of courses, etc. Affectionate support constitutes the 
predominant variable in the prediction of the educational success of 
adolescents. (Deslandes, Cloutier, 2005:62). The absence or 
insufficiency of cultural capital in families is finally not an obstacle to 
the follow-up of children’s education. In the sample, we should also 
note that 8.7% received verbal threats in case of failure, the aim being 
to instill in them the fear of failure, which treatment can have positive 
or negative consequences where they are shocking or humiliating to 
the extent of frustrating the child. But, if they are used just for 
emulation or motivation, they will certainly produce good results. In 
the same light of incentive measures, there are promises made for 
further studies abroad in case of good performance. Of the 
respondents, 5.4% were promised studies out of Cameroon. It is not 
really a firm and sincere promise which will be fulfilled once the results 
are good, but they are incentives for perseverance in school, given that 
not everybody has the means to send children abroad.   

Finally, we should note however that 27.5% of educated elites 
of Northern Cameroon have never been encouraged or threatened 
because of their school results, whether bad or good. But without any 
real pedagogic parental encouragement, they were able to succeed in 
school easily and enter into the major Schools considered to be 
prestigious.  

Following what has been developed this far herein, it is 
understood that the level of cultural capital of families is not always 
fatal to the success of children in school, or  does not relegate them to 
inferior social status, in the name of social reproduction. However, if 
the absence of family cultural heritage, in the case of Northern 
Cameroon, does not have any negative influence in the making of 
educated elites, it is necessary to examine the individual factors which 
could also be non-negligible.   
 
Individual factors that have favoured the access of indigenes of 
Northern Cameroon into the class of educated elites 
The individual factors referred to here are personal efforts willfully 
made by the learner to succeed in his studies and to gain access into a 
training school. Individual factors were considered as opposed to family 
or environmental factors that can influence education and the socio-
professional status of children. They are factors inherent to the learners 
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themselves who thus become responsible for their own success. They 
stem from a real intrinsic motivation for schooling. The motivation too 
arises from the desires of the learner: desire to succeed, desire for 
social valorization (Matchinda, 2008). It is when one is motivated that 
he adopts attitudes freely devoted to the quest for educational and 
social success. Within the context of these factors, we preferred the 
following elements: the habit of seeking the help of teachers as a 
follow-up to out of class hours, the frequenting of libraries during 
school period and the daily rate of studying.  

As concerns meeting teachers out of class for remedial lessons, 
to pose personal problems relating to studies, discuss and ask advice in 
order to succeed in school and socially too, it should be noted that not 
all learners are used to that. But many make these efforts and this, 
right from their secondary school studies. A learner who proceeds in 
this manner in school, increases his chances of success, and that shows 
that he is strongly motivated to succeed. The question that was asked 
them was to know, whether during their schooling (from the secondary 
right to their training in professional school), they used to resort to the 
help of teachers (out of class) for scientific and intellectual needs. They 
also had to be precise in the motives. The respondents can be divided 
according to the following 3 realities: 26.2% always resorted to the help 
of their teachers, 35.6% often resorted to them and 38.3% have never 
contacted the teachers out of class hours. More than half of the 
respondents therefore increased their chances of success by seeking 
the help of trainers, that is, their teachers. That is proof of the learners’ 
determination in studies, for they are aware that it leads to a change in 
their social status. We deem it necessary to be precise that, the fact 
that they notice that their parents are of low social status, that they 
recognize their modest living conditions and that they live with their 
parents the same difficulties in life, can create in the child the zeal for 
social success, which nowadays is derived from success in school, in 
order to change the situation. That is why, according to our own 
experience, children of poor background, when questioned, say they 
want to practice professions that are highly valorized in the society. 
They want to avoid want, misery, poverty, especially when around 
them they find well-to-do children living in abundance. It is thus 
erroneous to think that the determination to succeed is a characteristic 
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of those from families that are academically well cultured, a corollary to 
the possession of cultural capital.  

As noticed, in the families we surveyed and which had little or 
no cultural capital, the children are conscious of their role as students, 
know the challenges of school and behave as if school was the only 
means of social elevation. Their success in school and especially their 
entry into the major training schools are indicators of the individual 
efforts made and which have borne fruits. It is also clear that those who 
have never sought extra support from trainers or teachers are less 
determined to succeed. 
 Studying in libraries is another practice most learners use to 
succeed in school and prepare their entry into professional schools. At 
a certain level of studies, one no longer needs to be sensitized by 
parents to understand the need to concentrate in a library in order to 
enhance one’s knowledge so as to face future competitions. In most 
cases, it is the personal initiative of learners. In effect, 52.3% always or 
often subscribed personally in a library and frequented these scientific 
facilities, while 20.1% rarely visited them. Despite all the difficulties 
relating to the insufficiency or lack of libraries in certain zones of 
Northern Cameroon, learners are still able to subscribe and visit 
libraries during their school education, in order to prepare a cultural 
capital favourable to their educational success. They are therefore 
conscious of the fact that school training is not enough to arm a 
candidate to the point of making it possible for him to compete with 
others in an examination for professional absorption. Parents may also 
show concern in one way or the other, given that financially they are 
the providers of the means needed for subscription. 

However, we noticed that there were 27.5% of learners who 
never subscribed in a library during their school education and do not 
have the habit of going there. Lack of subscription in a library does not 
necessarily mean that people are not conscious of its importance or 
that they deliberately do not want to do so. We have to consider the 
social level of the learners formerly mentioned, which social level does 
not warrant this “luxury”. In fact, subscription in a library is not a 
culture of the people of Northern Cameroon. But if students do 
subscribe while schooling, it is because they are motivated intrinsically 
as a result of the challenges in school nowadays. Moreover, the number 
of libraries in this part of the country is insignificant. In the regional 
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headquarters of the 3 regions, there are 5 libraries apart from those in 
the Universities of Maroua and Ngaoundéré. It should be admitted that 
the learners interviewed subscribed in libraries in order to increase 
their cultural capital, which is inevitable for school success and access 
into the major training schools, an indicator of social success.  
 As concerns the frequency or rate of learning per day, it may be 
considered as the degree of integration of learners in school, given that 
it is an indicator of the interest in studies, hence it augurs success in 
school. Under normal conditions, the more we study, the more we 
succeed and the better prepared we are for opportunities for 
intellectual tests. In our sample, 76.5% have the habit of studying 
everyday throughout their school education. To them their priority in 
daily chores is to devote time to studies, without any parental 
recommendation. They affirm that they study as a habit every day 
according to the prevailing circumstances. But there are particular 
circumstances like feast days, travel, sickness, etc. when it is difficult to 
continue studying. Despite their parents’ lack of educational capital, 
this category of students are integrated in and adapted to school. These 
are attitudes borne for long when they began school education and not 
only when they went in for professional training with the greater 
awareness of what they were doing. Generally, at primary level and 
sometimes in secondary education, the student needs a motivating 
environment or a reminder to get involved in his studies. At times, he 
does so under constraint. 

On the other hand, 19.5% rarely study every day and 4% never 
study every day. These two cases prove that learners do not all have 
the same motivation and do not make the same effort toward success 
in school. These percentages are negligible looking at the above-
mentioned enrolment.  

The habit of studying every day is unavoidably one of the 
objective factors of success and is thus proof of the learner’s 
motivation. The more the learner studies, the more he increases his 
chances of success, and the reverse is valid. 
 
Conclusion 
Finally, it should be said that the making of educated elites of Northern 
Cameroon resulting from educational success and entry into major 
professional training schools does not really depend on the parents’ 
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cultural capital and socio-professional status. Given that most of the 
parents are not of high social status and haven’t got strong educational 
capital, it is difficult to talk about social reproduction. Most of the 
learners succeeded academically and socially due to their personal 
efforts. They have goals and interests to attain through school, which is 
nothing other than social success in order to get into the class of 
scholarized elites. With parents of low social background, these 
students are socially mobile so as to change status and role, depending 
on themselves and not on family influence. The social position they 
acquire, thanks to school contrasts with their parents’ social 
background. Hence, the actors surveyed have liberty of conscience and 
of action, and are not the product of socio-family determinism. It is 
even one of the most officially formulated criticisms on Bourdieu and 
all the holistic theories, by known theorists of methodological 
individualism, like Boudon. 

However, one of the key elements which seem to be a 
particularity of our terrain of study is the fact that the parents’ 
insufficiency of educational capital does not prevent them from making 
pedagogic provisions at the level of the family, for success in school. It 
is so because more than ever before, the challenges of school are 
known, even by less educated parents. Today, it is strange to talk of 
refusal to go to school which characterized Northern Cameroon some 
years back ; the problem is at the level of social positioning through 
education, and hence from the training of the elites. 

However, considering the high status of some parents, like the 
case of tax inspectors, magistrates, medical doctors, engineers, etc, 
found in our sample, we can talk of the reproduction of their status in 
their children. In effect, their children do not practice the same 
profession, but at the end of their training, they have practically similar 
status. This is more of a positional reproduction of parents in children 
than professional reproduction which supposes the transmission of 
parents’ position to the children. We feel that it is still very early for the 
Bourdieu-type reproduction to be a reality in Northern Cameroon, 
given that school is still relatively recent. And this will be so only when 
the culture of school becomes dominant in the generation of parents. 
Presently, the making of intellectual elites of Northern Cameroon 
results more from social mobility than from reproduction. 
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