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Introduction 
Education has been universally acknowledged as the most important 
instrument for national development and the key to sustainable 
development. According to the National Policy on Education (NPE), 
education in Nigeria is an instrument par excellence for effecting 
national development (FRN, 2004:3). Corroborating this, Alumode 
(2010) opined that education liberates the individual from the shackles 
of ignorance, disease, economic enslavement neo-colonialism, 
perpetual inequality and that it reduces the gap between the rich and 
the poor. Looking at education from the angle of social integration, 
Heyneman (2003) posited that education plays an important role in 
promoting social cohesion and it is essential in promoting values across 
generations. 
 In the light of the foregoing, countries in the world come up 
with objectives they want to achieve with their education systems. For 
education to achieve its objectives, the quality of its modus operandi 
must be ensured and this can only be realized when the system of 
operation is corruption free and the game is played by the stakeholders 
in accordance with the rules. 



354                                     Ethics and Moral Revival in.... 

 
Education Sector in a Corrupt System. 
That the Nigerian society is corrupt is no news. The widespread 
corruption in Nigeria has taken its toll on the education sector. 
Corruption in Nigeria is hydra headed and highly contagious, thus it has 
eaten deep into the whole fabric of the society such that it has 
threatened the existence of the nation at large. The question that arises 
is this, can we isolate the education sector from the Nigerian Society? 
The answer is no. That being the case, we can conclude that the 
education sector in Nigeria is corrupt and the manifestations are 
obvious. 
 
Conceptualizing Corruption in Education 
Corruption has been variously defined by different authors. Tanaka 
(2001) defined corruption as “mal-utilization of office for unofficial 
ends”. He argued that even though corruption is usually banned by 
laws/regulations, much of what is called corruption is on the 
boundaries of, or outside the remit of law. Corruption therefore exists 
within politically/economically powerful parties generated by greed, 
but also within smaller players involved in their own survival. Hallak and 
Poisson (2001), while agreeing with the conventional assertion of 
seeing corruption as “the use of public office for private gains” also 
identified with an interesting definition that established a link between 
the identification of corrupt behaviour and its effects, and insisted upon 
the factors of regularity involved, by presenting corruption as the 
systemic use of public office for private benefit that results in a 
reduction in the quality or availability of public goods and services. 
Thus, when applied to the field of education, corruption in education 
may be seen as the systematic use of public office or position of trust 
for private or selfish benefit whose impact is significant on access, 
quality or equity in education.   

Ochse (2004) defined corruption as the behaviour of persons 
entrusted with public or private responsibilities, who neglect their 
duties to achieve unjustified benefits. Heyneman (2002) defined 
corruption in education thus, “the abuse of authority for personal as 
well as material gain.” Corruption in education according to 
Transparency International, is particularly damaging because it 
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endangers a country’s social, economic and political future in the 
following ways: 

 Corruption in education is more detrimental than corruption in 
other sectors because of its long-term effects. 

 Its threatens equal access, quantity and quality of education.    

 Its consequences are particularly harsh for the poor who 
without access to education or with no alternative but low-
quality education have little chance to escape a life of poverty. 

 It is incompatible with one of the major aims of education: 
producing citizens that respect the law and human rights. 

 If children come to believe that personal efforts and merit do 
not count and that success comes through manipulation, 
favoritism and bribery, then the very foundations of society are 
shaken. 

 Corruption in education undermines public trust in higher 
education, exacerbates the quality of education, prepares 
unqualified young professionals and teaches those distorted 
values and cultures (Volzhanin 2011). As soon as one is old 
enough to attend school, right through to tertiary education, 
educational institutions play a crucial role in inculcating values, 
beliefs and attitudes. When corrupt practices become the norm 
in education, the outcome is not simply the reduced efficiency 
of unqualified workers but the hordes of graduates who expect 
bribery, theft, extortion and embezzlement to solve their every 
problem (Volzhanin 2011). 

 Corruption in education by all intents and purposes 
counterbalances the objectives of education in any nation. It 
therefore behoves all stakeholders to put all hands on deck in 
order to address this ugly trend. 

 
Indicators of systemic corruption in Education 
A score of academics who worked in the field of educational corruption 
had identified indicators of systemic corruption in education 
(Heyneman 2004, Rumyaintseva 2005, Round and Rodgers 2009). These 
indicators are statements that point to the existence of corruption. 
These are based on the reminiscence of the education process 
experience of students and other stakeholders in the education system 
from admission to graduation. Each statement, if true in a particular 
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case, would indicate the possible presence of systemic corruption. 
Below is  a checklist of systemic corruption. 
 
Table 1: Indicators of Systemic Corruption in Higher Education 
Admission  Education Process    Administration Governance 
 
Bribes are frequently    Faculty members     Students are routinely Bribery or arbitrary 
exchanged during the   demand bribes for     asked to pay for services       enforcement during the 
admission process to    passing assignments     that should by law be free     accreditation process. 
facilitate favourable   and exams.   
results. 
 
Favouratism and  Students are forced to        Administrators use their        Evidence of 
a wide nepotisms pay for books that are       positions for personal          geographical 
distribution  irrelevant to their      enrichment.           among the 
reported cases  subject areas and/or            of corruption in education.  course work. 
 
Students are made to pay   Administrators improperly    Officials working for the 
 to improve their grades       interfere in the academic      governing body(s) in charge 
 and pass courses               and social matters of the     of education quality 
                                     university on behalf          of monitoring accept   
                             bribes and students 
                                engage in other acts of 
                                        Corruption 
 

 Students are made to    
buy finished assignments from 

                                   faculty members and 
                                   submit those 
                                   assignments with no 
                                   negative academic 
                                   consequences. 
 
                                   The appeal process is 
  unfair to the students 
                                   wishing to appeal their  
                                   grades 

 
Checklist of systemic corruption 

1. Giving easy tests or course to ensure popularity. 
2. Accepting publishers’ monetary rebate for adopting publisher’s 

textbooks. 
3. Using profanity in lectures. 
4. Having an intimate relationship with a student. 
5. Failing to updates notes when re-teaching a course. 
6. Teaching material they have not really mastered. 
7. Telling colleagues a confidential disclosure told by a student. 
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8. Ignoring strong evidence of cheating. 
9. Ignoring unethical behaviour by colleagues. 
10. Doing other business during office hours. 
11. Giving good grades to students based on their personality. 
12. Allowing students to drop courses or reasons not officially approved. 
13. Omitting significant information when writing a letter of 

recommendation of students. 
14. Insulting, ridiculing, etc. a student in his/ her absence. 
15. Ignoring a student signing the attendance sheet for  classmate. 
16. Punishing students unequally (i.e. based on likeability, lecturer’s 

mood etc.). 
17. Plagiarizing research. 
18. Submitting a manuscript to two or more journals in violation of 

journal policy. 
19. Falsifying documentation for research grants. 
20. Falsifying research data. 
21. Not giving graduate student(s) co-authorship on publications 

when the student(s) contribution justified co-authorship. 
22. Inappropriately giving a colleague a co-authorship status. 
23. Presenting the same research to more than one regional or 

annual meeting (against meeting policy). 
24. Padding an expense account. 
25. Attending a meeting at the university expense and not 

substantively participating (most of the time spent sight-seeing, 
etc.). 

26. Neglecting university responsibilities due to outside 
employment. 

27. Using student assistance for personal work (e.g. running 
errands). 

28. Canceling office hours excessively. 
29. Accepting money or gifts for grades. 
30. Dating a student in his or her class. 
31. Dating a student not in his or her class who is not majoring in 

the lecture’s discipline. 
32. Allowing a relative or friend in class and giving them 

preferential treatment. 
33. Allowing a student assistant to grade non-objective exams 

and/or written assignments that demands significant judgment. 
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34. Cancelling classes when the faculty member is not ill and has no 
other university related commitments.   
  

 
Adopted from Volzhanin (2011) and Saat, Jamal and Othman (2004). 
 
Drivers of corruption 
When the presence of systemic corruption is established within an 
education system, it becomes imperative to identify the ‘drivers’ of 
corruption which enable us to determine what causes systemic 
corruption in the first place. 
 Five drivers appear to influence the emergence and persistence 
of corruption in education as well as other socio-economic fields. While 
each driver is a separate variable, the interplay between all the five 
variables ultimately determines the level of corruption (Volzhanin 
2011). These drivers provide the basic framework for understanding the 
prevalence of corruption. 
 
Table 2: Drivers of Corruption 

Driver        General   Educational
   

* Actions of public  *Participants in the Political Culture  servants to some     
education sector          degree are influenced  (students, parents,  by their 
upbringing               professors, etc.)  and organizational              accept corruption           
norms and standards           as a normal way of doing business                       

  
*Societies that value  honesty and    *Society as a whole                  
 transparency in     deems corruption                   
governance will                      to be acceptable    
institute policies that  and does not 
promote these values            actively prosecute  

      the offenders 
 
Economy                *Overall economic  *Professors and  
    prosperity and public administrators 
   sector wages have a             receive    
   direct impact on the                comparatively low              
   level of corruption in wages and must   
   the public sector   seek additional 
      revenue to sustain 
      themselves 
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Competition                * Government monopoly               *The Government 
  
   over provision of                    actively prevents                 
   public sector services            the emergence of 
   tends to increase                    the private 
   corruption   education sector 
 
Opportunity Spaces    * Unmonitored personal               *Institutional    
   interactions between            arrangement and 
   public servants and the       formal practices 
   public provides                    encourage students 
   opportunities for                and professors to 
   corruption                            Interact outside of 
      the formal 
      classroom space 
 
Discretion                *The wide the gap               *Professors are  
  between the discretion          unmonitored and                         
  of a public servant and         are given absolute                       
  the lack of   discretion in                                 
  accountability the                 assigning grades 
  more likely corruption           with no credible 
  is to occur                           appeals process  

 
 
Adopted from Volzhanin (2011) 

 
A synthesis of these drivers establishes that, each of them 

induces corruption and it becomes apparent that efforts geared 
towards reducing these factors will go a long way to reduce the overall 
level of corruption generally. However, any attempt to combat the 
factors in isolation is likely to be unsuccessful because corruption is 
influenced by the interplay of all the five factors. In the light of the 
foregoing a holistic approach that reduces or mitigates all the five 
drivers becomes germane in order to reduce the prevalence of 
corruption in the system. 
 
Ethical damage occasioned by corruption. 
The ethical fall out caused by corruption is particularly obvious in the 
educational system. Education sector stands out from other sectors in 
that the largest groups of those affected directly or indirectly by 
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corruption are youths and adolescents. They have limited opportunities 
to stand up to corruption and the consequences of corruption practices 
are considerably more serious for their future and their psycho-social 
development than is the case with adults (Osche 2004). The imparting 
of ethical values and behaviour in the words of Osche (2004) is 
considered to be a central task of education. A corrupt practice, 
particularly in the education system itself, undermines an education 
geared towards ethical values, and shatters confidence in the quality of 
the education system. 
 Adolescents and youths are more susceptible to corruption, 
and when corruption enters into their blood, it portends grave danger 
for the society; given the reality that adolescence is a period of storm 
and stress.  Chief Obafemi Awolowo warned in the 1980s that if the 
corrupt tendencies were allowed to infiltrate into the rank and file of 
our youths, the nation might be heading for a doom. “When 
adolescents become familiar with corrupt practices and see that 
personal success depends not on performance but on bribery and 
fraud, unethical patterns of behaviour are passed on to new 
generations and become widespread” (Osche 2004). Corruption in 
institutions of higher learning therefore establishes corruption as a 
normal way of life and acceptable practice in the society. No wonder 
Shaw (2005) submitted that “corruption in education may… be the birth 
place of corruption throughout an economy”.   
 Corruption in education sector takes its toll on access, quality, 
equity and ethics. It is noted that in all cases, corrupt practices can of 
course have a negative impact on ethics (Hallak and Poisson 2001). This 
implies that any form of corrupt practices affects the acquisition of 
ethical values and behaviour by children and youths.   
 
Table 3: Summary of some of the main practices of corruption observed 
within the education sector and their possible impact on access, 
quality, equity and ethics. 
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Areas of planning/management involved Corrupt practices
 Elements of education 
         
Systems most affected 
Building of Schools              * Public tendering   Access 
               * Embezzlement  Equity 
               * School mapping 
 
Recruitment, promotion and appointment      * Favouritism   Quality 
of teachers (including system of            * Nepotism 
incentives)                             * Bribes and pay-offs 
 
Conduct of teachers            * Ghost teachers’                    Access 
                  * Bribes and pay-offs  Quality 
           for the school entrance,      Equity 
           for the assessment of          Ethics 
                          children, etc.) 
 
Supply and distribution of equipment,   * Public tendering   Equity 
food and textbooks.  * Embezzlement  
    * Bypassing of criteria   
    
Allocation of specific allowances * Favouritism   Access
  
(compensatory measure, fellowships, * Nepotism, 
subsidies to the private sector, e.t.c). * Bribes and pay-offs 
    * Bypassing of criteria 
 
Examinations and diplomas  *Selling of information  Equity 
    * Favouritism   Ethics 
    * Nepotism   
        
    * Bribes and pay-offs  
    
    * Academic fraud 
 

 
Adopted from Hallak and Poisson (2001) 
 
Ethical Revival in Higher Education Institutions 
It needs be stressed that ethics is the basis of human existence. The 
constitution of the Federal Republic of Nigeria in section 23 states as 
one of its fundamental objectives, and directive principles of state 
policy, that, the national ethics shall be discipline, self-reliance and 
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patriotism. It is therefore apposite to address the issue of ethics in 
institutions of higher learning by recognizing that ethics is fundamental 
to the achievement of the objectives of education generally as well as 
those of tertiary institutions specifically. Looking at the goals of 
education as stated in the National Policy on Education, one can 
conclude that they geared towards evolving an ethical and moral 
society. They are geared towards the building of:  
  

(a) a free and democratic society  
(b) a just and egalitarian society 
(c) a united, strong and self-reliant nation 
(d) a great and dynamic economy  
(e) a land of bright and full opportunities for all citizens. 

 
Ethics therefore is fundamental to the underlying principles of 
educational institutions. The objective of a tertiary institution is not 
only to teach ethics but also to be an ethnical institution. An unethical 
tertiary institution devoid of ethics in the way it operates as a moral 
community or business would be a paradox. Ethics should thus play a 
central role in a tertiary institution. Section 8 subsection 59 (b) of the 
National Policy on Education (NPE), states that tertiary institutions are 
meant to “develop and inculcate proper values for the survival of the 
individual and society”. The veracity of this lies in the fact that colleges 
and universities are custodian of knowledge. When the possession of 
knowledge is the source of power, and has the ability to influence 
decisions in today’s society, these institutions significantly affect the 
quality of economic and social life throughout the World. Thus, as 
colleges and universities create and disseminate knowledge within a 
particular society, they are institutions with moral responsibilities to 
maintain the well-being of that society. Colleges and universities are 
said to be the cornerstones in building ethical organizations and have 
the vital role to lay the foundation on how to make tough choices and 
live ethically (Saat, Jamal & Othman 2004). It is thus believed that 
educational institutions, that provide students with opportunities for 
ethical formation in the classroom, outside of the classroom and 
through an environment characterized by high ethical standards, 
produce employers/employees who will create ethical culture at their 
businesses (Saat, Jamal & Othman 2004). 
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 The base line of ethics in tertiary institutions is that our main 
task is not only to teach ethics and values for the market place but to 
model these valves ourselves as we fulfill our own moral responsibility 
as educators in the universities/colleges where our students begin the 
business ethics journey in the first place. Teachers should be positive 
role models by their conduct in the school system. Students as human 
beings are aware of and sensitive to the ethical behaviour or otherwise 
of the course lecturer, who is an object of identification for students 
and it is essential that he/she reflects and personifies the values of the 
institutions. 

Saat, Jamal & Othman (2004) pointed out that there is a broad 
public consensus that universities/colleges should be prepared for 
active participation in the civic life of our communities and nation, a 
task with implications for nurturing ethical behaviour. These 
expectations cannot be met unless its own affairs are conducted in the 
highest ethical manner. 
 By the very nature of their profession, academics are supposed 
to exhibit a higher degree of professionalism and adhere to a more 
strict code of ethics than any other profession.                A university that 
teaches and preaches ethical responsibility to others must itself be a 
model of that very responsibility and public trust and continue to be 
regarded as an essential contributor to society’s well-being. Institutions 
of higher education that live the ethics and values contained in their 
mission statements produce graduates who are highly valued and 
sought by ethical organizations (Saat, Jamal & Othman 2004). 
 
Ethics in Teaching  
Teaching as a human activity entails human interaction. As such; these 
human activities must be subjected to ethical controls. Educators and 
academics should be role models to students especially in the aspects 
of moral and values, and this is predicated on the powerful role they 
play in the transmission of values which is the behaviour, attitudes, 
values and priorities they model. In the course of performing their 
duties, lecturers and students often make moral judgments, and 
express their values. Because of the influence and strength of the 
mentor-student relationship, it is unreasonable to expect student to 
show a higher degree of ethical behaviour than what the lecturer 
models. 
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What is the way forward? 
Efforts directed towards addressing ethical problems in colleges and 
universities must first of all ascertain the possible weak points in the 
education sector. Ability to remediate these loopholes will help reduce 
corruption and unethical behaviour in the system. Ochse (2004) 
highlighted  these loopholes as follows: 
 

 Inadequate legal basis to prevent and fight corruption which is 
more widespread. The existing legal provisions are 
inadequately enforced; 

 Responsibilities, decision making structures and procedures are 
opaque and unnecessarily complex. This opens up new 
opportunities for those in charge to line their pockets and 
abuse their discretionary powers, at the same time it becomes 
more difficult to monitor activities; 

 There are no independent (internal and external) technical and 
quality management, supervisory and control systems, or a 
system for complaints. Where such systems exist, they are 
inadequate or do not function satisfactorily. Inadequate 
documentation, reporting and accountability requirements; 

 There are no adequate requirements to disclose information to 
citizens. If citizens have limited or no access to information, 
they have limited chances of understanding procedures and 
decisions, questioning  and uncovering corrupt practices; 

 Inadequate expertise and human resource capacities; and 

 The awareness of the rights and wrongs of corruption is not 
sufficiently well developed. 
 

Many agencies dealing with the challenges of addressing corruption 
in the public sector emphasized the adoption of an “integration 
approach”, which combines: 

A. Legal judiciary reforms:  
Reducing opportunities for corruption calls for streamlining 
and simplifying administrative rules and procedures in the 
educational field, and employing the use of appropriate 
modalities of control to complement them. 
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i. There is need to establish an agency like Independent 
Education Corruption Practices Commission, with desk 
officers in every institutions of learning; 

ii. Complain boxes can be made available in strategic locations 
in institutions; 

iii. School authorities can make available hot lines where 
aggrieved persons can lodge complaints; and 

iv. Serious infractions should be adequately sanctioned 
without fear or favour, and oblivious of whose ox is gored. 
The law is no respecter of persons however powerful or 
specially circumstanced. 
 

B. Administrative and civil service reform:  
Standards and target of service quality strategies need to 
be put in place. Every    institution of learning should 
develop staffs’ codes of practices that employees must sign 
and collect alongside letters of appointment. 
i. Modalities for ensuring transparency must be put in 

place. For example, the principle of due process in 
tender and procurement; 

ii. Public access to information about the organization 
must be ensured. The freedom of information act must 
be invoked in the running of the organization; 

iii. Staff must be highly motivated with incentives that will 
remove from them corrupt tendencies. Examples are 
housing loans that will be enough to lay a roof over 
their head and car loans that can enable them to own a 
car; 

iv. Objective recruitment and promotion processes must 
be ensured; 

v. Staff and student forums should be continually called 
for briefing and debriefing; and 

vi. Students’ assessment of lecturers should be part of the 
criteria for promotion. 
 

C. Reformation in public expenditure and financial 
management: 
i. Internal and external audit must be ensured; 
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ii. Procurement regulations must be modified to cater for 
emerging loopholes, and 

iii. Information on financial transactions carried out must 
readily be available to all stakeholders. 
 

D. Societal reforms: 
Strategies geared towards effecting attitudinal change in 
various stakeholders must be put in place: 
i. Mass media campaign on the need to be transparent 

and ethical in discharging ones duty must be 
intensified;. 

ii. On the job training seminars, workshops etc. on ethics 
in the workplace should be continually organized for all 
categories of staff; 

iii. Dedication and loyalty should be recognized and 
rewarded through awards and price giving; 

iv. Journalistic intervention must be encouraged in order 
to expose clandestine and unethical behaviours; and 

v. Campus journalism must be encouraged. 
 

Implications for Education for Sustainable Development 
One of the most articulated discourses in the twenty-first century is the 
challenge of sustainable development, human induced climate change, 
rapid depletion of natural resources, frequency of natural disasters, 
spread of infectious diseases, loss of biodiversity, widespread poverty, 
unsustainable consumption patterns and so forth. Sustainable 
development therefore has been acknowledge as a potent instrument 
for articulating the need to depart from present dominant models of 
development which appear incapable of balancing the needs of people 
and the planet in the pursuit of peace and prosperity. In resolution 
57/254, the United Nations General Assembly proclaimed in December 
2002 the United Nations Decade of Education for Sustainable 
Development (2005-2014, DESD). The aims of the decade are to help 
improve the quality of education and learning through Education for 
Sustainable Development; assist countries in achieving Education for 
Sustainable Development  progress towards attaining the Millennium 
Development Goals through  efforts; give countries new opportunities 
to incorporate Education for Sustainable Development into their 
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educational reform; and facilitate the formation of networks and 
interaction among Education for Sustainable Development 
stakeholders. 

It is apparent that only through an educated populace that 
development can occur as all other resources are optimally harnessed 
to the benefit of mankind (Ahunnanya, Osakwe and Uche, 2010). This is 
hinged on the fact that the unique position of human capital as a 
resource in national development is anchored on the fundamental 
principle that human beings are the prime movers of any development 
(Ahunnanya, Osakwe and Uche, 2010). Education is the key to national 
development; it liberates the individual from the shackles of poverty 
and ignorance. According to Alade (2011), education is a veritable 
mechanism for galvanizing all sphere of national development. This 
explains why enormous resources and great emphasis must be on the 
educational system...education is the only instrument through which 
any society can be transformed. It equips people with the needed skills, 
knowledge and competences that make them functional in order to 
support production and contribute to the overall development of the 
nation. Education transforms individual values, belief, and behaviours, 
and enhances their attitudes. 

Education for sustainable development is broad and 
encompassing. According to UNESCO (2005) it implies the following: 

- Education that enables people to foresee, face up to and solve 
the problems that threaten life on our planet. 

- Education that disseminates the values and principles that are 
the basis of sustainable development (intergenerational equity, 
gender parity, social tolerance, poverty reduction, 
environmental protection and restoration, natural resources 
conservation, and just and peaceful societies). Education that 
highlights the complexity and interdependence of three 
spheres, the environment, society broadly defined to include 
culture- and the economy.  

 
Higher education institutions play an important role not only in shaping 
the way we think, but also in educating the next generation of decision 
makers, including business leaders and government executives. They 
are also critical as they are the main point of training for key multipliers 
and the core of teaching itself (Tilbury, Keogh, Leightan & Kent 2005). 
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Change towards sustainability in this sector requires more than just 
rethinking education plans of curricular. Learning for sustainability has 
implications for the core of institutional culture, influencing the 
decisions, management procedures and research actions of the further 
and higher education sector. Its contribution has mostly been that of 
undertaking sustainability research for changing community thinking 
and practice rather than changing itself. In fact, sustainable practice is a 
perspective that involves caring for others, ourselves and our natural 
environment. This perspective must underpin all our efforts to bring 
about change for sustainable living (Steele 2010, Tilbury, Keogh, 
Leightan & Kent 2005). This include the generic skill variables that are 
associated with sustainable development and offer great potentials for 
addressing critical thinking, skills, systems thinking skills, value 
clarification skills and stakeholder engagement skills, which are often 
associated with learning for sustainability and are not systematically by 
current courses or programmes. (Tilbury, Keogh, Leightan & Kent 2005, 
Steele 2010). 
 
Conclusion 
The burden of producing human capital rests on the educational 
agencies especially higher education institutions. In order to achieve 
sustainable development, higher education institutions must put in 
place strategic plan in their production of human capital in view of the 
challenges of their various environment to overcome these challenges 
(Ahunnanya, Osakwe and Uche, 2010). Since education for sustainable 
development enables people to anticipate and meet the challenges 
that threaten their very existence as citizens of nations, ensuring 
sustainable development requires attention not just for economic 
growth but also to environment and social issues. Unless the 
transformation of society and management of the environment are 
addressed integrally along with economic growth, growth itself will be 
jeopardized over long term. The core challenge for development is to 
ensure productive work and better quality of life for all the people 
(Ahunnanya, Osakwe and Uche, 2010). The vision of education as 
proposed by UNESCO (2005) is a world where everyone has the 
opportunity to benefit from quality education and learn the values, 
behaviours and lifestyles required for a sustainable future and for 
positive societal transformation. Institutions of higher learning are thus 
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in the best position to effect these transformation and provide the 
leadership training required for sustainability. Visionary leadership is a 
potent instrument that will ensure sustainable development and this is 
where higher institutions will have to provide leadership by example, 
since it is said that ‘you cannot give what you don’t have’. Good 
leadership according to Alade (2011) is expected to be visionary and 
should be anchored on a set of objectives. Thus, our higher institutions 
should produce leaders of tomorrow that are fully equipped to achieve 
sustainable development. In the light of the foregoing, Alade (2011) 
admonished that 

A vision is usually influenced by the dynamics of the 
environment. In all cases, the awareness to be visionary is 
created by one’s education. Being knowledgeable is also a 
cardinal pillar of leadership as it provides the means to 
understand the dominant factors necessary to lead effectively. 
At the national level, knowledge about the changing world 
order and the intricacies of globalisation would be an 
indispensable asset for leadership. As the next generation 
moves into leadership levels in business, government and 
politics as well as other fields, the students of today and leaders 
of tomorrow require a different sets of knowledge, skills and 
outlook than past generations. 

 
Higher institutions by their traditional role in the society, should 
epitomize development and set agenda for sustainability by producing 
a crop of individuals who are adequately prepared for exhibiting the 
qualities that properly situate the nation on the path of sustainable 
development. 
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