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Abstract 
A violent – ridden society needs an educational programme for re-
orientation towards peaceful co-existence. This is why this paper 
proposes a value – education curriculum for reforming the Almajiri 
education system. Some conceptual analysis were done on value 
education and the Almajiri syndrome. A thematic value – based 
educational programme was proposed for the Almajiri system. Equally, 
a total integration of the system to the western type under the 
Universal Basic Education with adequate funding by the Northern 
Nigeria Education Trust Fund (NNETF) was recommended for 
implementation.  
 
Introduction  
Human history has become more and more a race between education 
and catastrophe (Ramachandran, Thangaraj, Sudhakar, Thamaraiselvi, 
Perumal, 2008). Therefore, education as a continuous process of 
refinement requires an interventional curriculum like value education 
to minimize the current high spate of tension and violence all over the 
world. The current Boko Haram insurgency in Nigeria which has made 
the northern part of the country to be in a terror siege and has claimed 
more than 1,000 lives and several millions worth of properties since 
2009 calls for human value education. The Almajiri connection in the 
terror acts was reported in the Vanguard Newspaper of 24th February, 
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2012. According to Omonobi and Ikpen (2012), the federal government 
raised an alarm that the Boko Haram sect was infiltrating some Islamic 
centres in the north to indoctrinate and recruit young pupils to expand 
its membership. This antics according to the government officials was 
to distort the pupils’ mindset against the state and constitutional values 
using ‘false doctrines’. Earlier, Adetoro (2010) had warned that the 
Almajiri system of education could become a potential threat to 
Nigeria’s national security if it is not harmonized with the western 
Universal Basic Education System in the country. This was evidential by 
the news media report that a 15-year old Almajiri was the suicide – 
bomber at the Maiduguri central mosque after the Jumat prayer on 
13th July, 2012. This dastard act alone claimed ten lives with the 
narrow escape of Shehu (king) of Bornu and the Bornu State Deputy 
Governor (Bwala, 2012). 

This act of human genocide calls for an inclusion of value education 
that would inculcate respect of the sanctity of lives and human dignity, 
obedience to the rule of law, tolerance and cooperation as well as 
environmental friendliness in the Almajiri curriculum. Consequently, 
the objectives of this paper are: 

(i) To explore the need for value education in the Almajiri system 
of education;   

(ii) To examine the deficiencies in the current Almajiri curriculum; 
and  

(iii)  To propose practical value – laden activities for reforming the 
Almajiri curriculum.   

 
Value Education Conceptualized  
Values as principles, standards or qualities that are considered 
worthwhile and desirable (Adetoro and Omiyefa, 2010), are integral to 
the process of education (Seshadri, 2005). This is to state that the 
question of values arises everywhere in the educational process and in 
the society. Consequently, all human activities, including teaching and 
learning revolve around values (Ogunyemi, 2000). Equally, every 
curriculum must therefore support value education as a process of 
inculcating desirable attitude and behaviours in the individuals. 

According to Seshadri (2005), value education is not a process 
of authoritarian indoctrination of dogmas (as a religion or faith), 
exhortation or propaganda (as in politics) but a process of critical and 
reflective thinking, rational choice and responsible behaviour and 
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respecting the autonomy of the learner. In the views of Aggarwal 
(1995), value education involves a process of attaching degrees of 
goodness to activities and relationships. It is concerned with the 
development of the individual’s sensitivity to the good, the right and 
the beautiful (Seshadri, 2005).    
 
Specifically, the aims of value – education according to Bhardwaj (2003) 
are: 

(i) To promote basic and fundamental qualities like compassion, 
truthfulness, peace, justice etc in the children. 

(ii) To train them to become open and considerate in thought and 
behaviour. 

(iii) To train them to become responsible citizens in personal as 
well as social life. 

(iv) To rise above prejudices on religion, language, sex, caste or 
creed. 

(v) To develop proper attitudes towards one’s own self and fellow 
beings.        

 
Value education involves ability to choose the right values in 
accordance with the highest ideals of life and internalizing them in 
thought and realizing them in action. Thus, to ‘value educate’ according 
to Seshadri (2005) means to develop rational critical thinking, to 
educate the emotions, to cultivate the imagination, to strengthen will 
and to train character of the learner. Indeed, as well remarked by 
Gandhi (2005), a value based education makes a child a gift of God to 
mankind and pride of the human race, but its deficiency can make him 
the cause of the world’s darkness. This is why Olyai (2005) opined that 
value education can also protect us from the injuries of ignorant 
fanaticism, bigotry, prejudices and misconceptions. Hence, it is an 
education that is geared towards overhauling the dastard thinking 
pattern of the entire human race. 
 
Components of Value Education  
Five components of value education that are recognized in the society 
are the following: 

A. Human Values: Ahmad (1999) is of the view that human values 
are needed for human social existence and for the well being of 
the individuals and the society. According to Gawande (1994) 



40                   The Imperativeness of Value Education... 

as cited by Ramachandran et al (2008), human values 
components include: 

 Truthfulness - To have constant practice to approach the 
reality.   

 Constructively   - To help for good undertaking.  

 Sacrifice   - To help without selfish motive. 

 Sincerity    - To work within assigned stipulated 
time. 

 Self Control   -   To have control on individual’s mind for 
action. 

 Altruism    - To behave with others with 
love and to consider well being and happiness first. 

 Scientific Vision    -        To find scientific reasons of a 
problem.   

B. Social Values: These concern the responsibilities and the 
contribution of the individual towards the society and its well 
being. These according to Sharma (2005), are governed by the 
political and social philosophy and the constitution of the 
country. Thus, according to the Federal Government of Nigeria 
(2004), the overall social philosophy of Nigeria is to live in unity 
and harmony, democratic with principles of freedom, equality 
and justice; promote effective citizenship with national 
consciousness and better human relationship. 
 

C. Moral or Ethical Values: These are values related to the code of 
conduct of good character such as honesty, integrity, discipline, 
self – reliance, etc. 
 

D. Spiritual Values: These are values related to the development 
of the soul and the spirit of man. They include the spirit of ‘do 
unto others, as you will like them to do unto you’. According to 
Aggarwal (1995), all renowned religions of the world inculcate 
the spirit of brotherhood of human race. 
 

E. Aesthetic Values: These include the love for the beauty of 
nature and its protection. It involves the appreciation of works 
of arts, music, dance and the various artifacts. 
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The Current Almajiri System of Education and its Curriculum   
The present Almajiri education is purely based on Islamic 
indoctrination. It is an informal Quranic education financed through 
alms begging. The Almajiri curriculum as being practiced in northern 
Nigeria is basically based on recitation and memorization of the Quran 
and hadith verses in Arabic without necessarily knowing their meanings 
and interpretations. Hence, it is planted on rote – learning without 
opportunities for value clarifications. 

Going by socio-psychoanalysis theory, Adetoro (2010) opined 
that it is expected that any child that grows – up under the condition of 
Almajiri curriculum would have a negative view of life. This is because 
the Alamjiri hardly interprete the Quranic verses committed to 
memory, learn in an open air under the scotch of the sun and rain, wear 
dirty and tattered dresses, roam about the streets begging for alms for 
their masters and occasionally could only be lucky to get left – over 
foods as meals. 

According to Shettima (2009), the Alamjiri are innocent children 
of between ages 5 to 21, who have become unfortunate victims of 
societal neglect and are simply hijacked to play active roles in many of 
the northern Nigeria’s conflicts. The curricular arrangement for the 
Almajiri schools is such dehumanizing to the extent that they only 
depend on the misconceptions given by the half – baked mallams with 
the use of heavy canes and only slate ‘Wallas’ and stick pen ‘Qalams’ as 
the writing materials. 
 
The Proposed Value – Based Almajiri Curriculum    
There is no doubt that there is the need to go beyond integrating the 
Almajiri system of education into the Universal Basic Education (UBE) 
by developing a special value – oriented curriculum for the system. This 
will serve as a means of rehabilitating and reintegrating the ‘young 
societal neglects’ into the society. As earlier opined by Adetoro (2010), 
the recommended integrated Almajiri/Western Education curricula 
should focus on value-based education with emphasis on respect for, 
and appreciation of human dignity using thematic and practical 
activities for effective learning delivery. This curricula reform should be 
well and jointly funded by the ‘Northern Nigeria Education Trust Fund’ 
and the national Universal Basic Education Commission (UBEC). 
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In practical terms, in line with the submission of Sharma (2005), the 
adapted and proposed value – education programme for the Almajiri 
curriculum will be at two levels thus: 
 
Table 1: Minimum Programmes on Value Education for Lower 

and Middle Basic Levels (Pry. 1 – 6). 

 Values  Content  Activities  

1. Human 
values  

 Truthfulness  

 Sincerity  

 Self control  
 

 Telling stories about the 
necessity of truthfulness, 
sincerity and self-control.  

 Acting drama on 
truthfulness, sincerity and 
self-control.   

 The teacher being a role-
model and praising good 
pupils’ behaviour and mildly 
rebuking their bad habits.  
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2. Social 
values  

 Punctuality  

 Love 

 Kindness  

 Tolerance  

 Good 
leadership 
and 
followership   

 Encourage the pupils to 
always come to school and 
class on time. 

 Let the pupils always 
demonstrate the habits of 
love for one another, 
friendship, kindness and 
tolerance by working 
together and sharing things.  

 Let the pupils act plays that 
demonstrate good 
leadership and 
followership.     

3. Moral or 
ethical 
values  

 Respect for 
parents, 
teachers and 
elders  

 Obedience 

 Honesty  

 Hardwork   

 Let the pupils always greet 
and talk to the teacher and 
elders while standing.  

 Tell them stories of benefits 
of respectfulness, 
obedience and honesty. 

 Let the pupils obey school 
rules and regulations. 

 Let the pupils always recite 
the national anthem and 
pledge and obey the moral 
lessons therein.     

4. Spiritual 
values  

 Soul 
development 

 Brotherhood  

 Good 
relations   

 The teacher leads the pupils 
to respect all holy books. 

 The teacher leads the pupils 
to read moral lessons from 
the Quran and Bible and 
explain them. 

 Pupils are to act plays and 
read books that show 
brotherhood and good 
relations. 

 The teacher leads the pupils 
to pray when necessary (at 
assemblies and in the class).    
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5. Aesthetic 
values  

 Cleanliness  

 Love of 
nature  

 Beatification  

 Pupils are assigned to clean 
school and classroom 
environments. 

 The teacher always check 
pupils personal cleanliness 
in the class. 

 The teacher leads the pupils 
to decorate the school 
compound and the 
classrooms with good 
painting, signs and charts. 

 Take the pupils round local 
museums.     

 
Table 2: Minimum Programmes on Value Education for Upper 

Basic Level and Senior Secondary Schools  (JSS 1-3 and 
SSS 1-3). 

 Values  Content  Activities  

1. Human 
values  

 Simplicity  

 Honesty  

 Courage  

 Love for 
mankind  

 Respect for 
others  

 

 Students are encouraged to 
give gifts to friends of same 
sex.  

 Students are to be 
encouraged to respect 
elders and assist each 
other. 

 Ensure that students dress 
simply and read stories 
about great leaders. 

 Engage students on 
consequences of theft and 
cheating. 

 Students are to read stories 
of Martin Luther, Abraham 
Lincoln, Chief Obafemi 
Awolowo etc, engage in 
scouting and excursions.       

 Students are to be 
encouraged to respect 
elders and assist each 
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other. 

2. Social 
values  

 Sense of duty 
and 
responsibilities
. 

 Faithfulness  

 Dignity of work  

 Service to 
others  

 National 
integration and 
patriotism     

 Regularity in the class, 
right work at the right 
time, leadership 
assignments. 

 Students are to engage in 
voluntary service and read 
stories of faithful couples. 

 Engage students in school 
and community works. 

 Let the students be 
engaged in Red Cross and 
rescue activities. Let them 
write reports of peoples’ 
engagement on 
environmental sanitation 
in their localities.         

 Students are to participate 
in celebration of national 
and religious festivals and 
they are to submit their 
reports. 

 Students are to make 
indept study of other 
people’s culture, traditions 
and festivals. 

 Students are to always 
recite the national anthem 
and pledge and interprete 
the wordings. 

 Schools are to organize 
exchange programmes for 
students.     

3. Moral or 
Ethical 
values   

 Good 
neighbourlines
s  

 Obedience to 
rule of law. 

 Good 

 Let the students cultivate 
the habits of visiting the 
sick among their 
colleagues. 

 Students should be 
encouraged to commit 
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reciprocity  

 Good 
character  

 Discrimination 
between right 
and wrong  

school rules and 
regulations to memory and 
obey them.   

 Drama on club members 
that do good among 
themselves should be 
acted in the class. 

 Stories and folklores of 
people with good 
characters should be told 
in the class. 

 Debate on right and wrong 
doings.   

4. Spiritual 
values  

 Respect for 
secularism and 
others’ 
religions  

 Faith in God  

 Students are to participate 
in various religious 
festivals. 

 Students are to collect 
information about other 
religions. 

 Students are to respect 
other people’s religions. 

 Students are to read their 
scriptures and abide by the 
commandments of God 
therein.     

5. Aesthetic 
values  

 Love of nature  

 Environmental 
protection  

 Resources 
conservation.   

 Students are to explore 
their environments and 
write reports on its beauty 
and how to make it better. 

 Lead the students to plant 
flowers and protective 
trees in their environment. 

 Students are to identify 
their local resources and 
write a report on their 
importance and how to 
conserve them. 

 Students are to go on field 
trip to identify the various 
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national resources and 
write reports on their 
importance and how to 
conserve them.     

Source: Adapted from Sharma (2005).  
 
Recommendations  
The following suggestions are made to use value – education 
curriculum in reforming the Almajiri education in Northern Nigeria. 
 

- The federal government should intensify more efforts to build 
better schools with adequate facilities for the Almajiri.        

- The Almajiri teachers should be well-trained in modern 
teaching methodologies and technology. 

- Value – education subject should be made a compulsory core 
programme in the Almajiri schools. 

- Free feeding and uniform should be incorporated into the 
Almajiri system of education. 

- There should be government law banning street-begging and 
making Basic Education compulsory for the Almajiri. 

- Counselling sessions should be in-built into the value re-
orientation sessions for the Almajiri in the school system. 

- Dilemma situations and value-tree should be daily part of the 
value-reorientation sessions for the Almajiri. 

- Case files should be studied during value-education classes. 
- Let the following poetry be part of recitations in the value-

education curricula for the Almajiri. 

 The first great gift I can bestow on humanity is a good example. 

 I can make the world better by being peaceful and respecting 
others. 

 If I cannot change yesterday, I can make today better by 
behaving well. 

- Finally, special Northern Nigeria Trust Fund should be created 
to fund the proposed reform for Almajiri education system and 
this should be well supported by the federal government. 
 

Conclusion 
There is no doubt that values are better cultivated and nurtured than 
being taught. This is why ‘catch them young’ approach should be 
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adopted in reforming the Almajiri system of education. The proposed 
value-education curriculum being suggested to reform the Almajiri 
system of education is like nurturing a good plant to get a better fruit. 
Indeed, it is necessary to have a special value-based educational 
programme for the Almajiri so as to save the future generation from a 
more devastating genocide.  
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