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Introduction 
To be relevant in the global economy, the National Policy on Education 
(NPE) in Nigeria stipulates among other objectives, the acquisition of 
appropriate lifelong skills, abilities, and competence by learners. The 
teacher is central to the achievement of these laudable expectations. 
Thus, to provide oversight functions in the education sector of our 
economy and ensure that what happens in the formal educational 
system in Nigeria fulfils the aspirations of our nation as stipulated in the 
NPE, some regulatory bodies have been constituted. Prominent among 
the many bodies involved in improving teaching and learning in Nigeria 
are: Federal and State Ministries of Education, National Teachers 
Institute (NTI), National Commission for Colleges of Education (NCCE), 
and National Universities Commission (NUC). A key function of these 
bodies is the accreditation of educational programmes. The continuous 
improvement of schools has been a key reason for accreditation of 
schools. Teachers are professionals who serve society and thus 
accountable for the learners entrusted in their care. Professionalism in 
teaching goes beyond paper qualification. It also refers to teacher 
interaction with learners as well as other teachers and those in 
supervisory category. Clear communication with colleagues and 
supervisors is a mark of professionalism in a teacher. Ethics on the 
other hand has its root in the philosophical ideas of morality as it has to 
do with what is considered good or bad in any society. The ethics of 
teaching are therefore derived from expectations of the society in 
which teachers operate. 
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Considering professionalism and ethics in teaching, it could be 
said that, society expects high content and pedagogical competence as 
well as acceptable psychological characteristics from teachers since 
they have a significant influence on learners. Therefore, in performing 
their professional tasks, teachers are expected to act within certain 
ethical standards like fairness to all students irrespective of race, sex or 
creed. Such professional and ethical demands on teachers are 
embedded in the code of ethics which consists of rules which should 
guide a teacher’s professional behaviour. These rules consist of the dos 
and don’ts a professional must adhere to in discharging his/her 
functions. Though different professions talk about professionalism and 
ethics, these concepts become more profound in the field of teaching 
since teachers do not deal with things but with human beings who may 
make or mar the society in which they find themselves.  
 
Standards for teaching 
Prior to the 21st century era of knowledge explosion, the major task of 
teachers was to establish clearly, what they were trying to achieve with 
their learners during the process of teaching. The next thing to do was 
to decide how they planned to achieve this, and finally they had to 
determine the extent to which they have succeeded in achieving what 
they set out to do. These considerations informed the development of 
curriculum guides used in Nigerian schools. An example of a curriculum 
guide is given in table 1.  
 
Table 1. An example of a curriculum guide for teaching primary two 
children uses of simple machines.  

Topic Performance 
objective 

Content Activities Teaching and 
learning 
materials 

Evaluation 
guide 

Teacher  Pupils 

Simple 
Machine
s (Uses) 

Pupils should 
be able to: 

1. List 
common 
machine
s found 
in the 
home 

Uses of 
simple 
machin
es. 

Guides pupils 
to explain 
the uses of 
machine 
they 
identified. 

Explai
n the 
uses 
of 
simple 
machi
ne 

1.scissors 
2.bottle 
opener 
3.wheelbarro
w 
4.brooms  
5.see-saw 
6.hoe 

Pupils to: 
Mention 3 
uses of 
simple 
machines. 
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and 
school. 

2. Mention 
the uses 
of simple 
machine
s. 

7.spoon 

 
Source: FME (2007).Basic Science & Technology for primaries 1-3.  
The demands on teachers to state, what is to be taught, how it is to be 
taught as well as the justification behind each decision can be 
considered as standards of teaching. But the realities of the world of 
work as well as research findings in the fields of Social Psychology and 
Cognitive Science, point to the fact that serious attention needs to be 
given to psychological considerations that impinge on learners’ latter 
success in life. Thus, a fourth dimension is being suggested here for 
inclusion into the hitherto mentioned teaching demands as shown in 
table 2. The discussion of the task of teachers in this age of information 
explosion will be done under the list of teaching demands in table 2.  
 
Table 2:  Recommended standards for teaching and the justification in 
this era of knowledge explosion.  

TEACHING DEMANDS JUSTIFICATION  

1.  Goal setting Acts like a road map to a given 
destination. 

      2.    Content standard Arriving at a given destination in 
teaching requires certain types 
of body of knowledge 

3.  Performance standard Specific, measureable, 
attainable, realistic, and timely 
evidence (s) of attainment of the 
goals of teaching a given 
content, are indicators of 
success or failure to arrive at the 
destination in teaching. 

      4.    Psychological 
considerations 

Emotional intelligence (EI) could 
be powerful and sometimes 
more powerful than IQ in 
explaining success in and out of 
school. 
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Goals  
In the context of this paper, goals are considered as broad statements 
of intention or overall purpose of teaching a particular course or 
programme of study. Goals serve as guide to the teacher in the actions 
and decisions he/she makes. Goals cannot be measured directly but can 
be translated into more specific and measurable outcomes. In essence, 
goals serve to avoid confusion between means and ends. A pertinent 
question any teacher must answer is this: “what do you want to teach 
your learners, and why”? Goals are important because when  they are 
broken down in terms of specificity such that they become statements 
which are specific, measurable, attainable, realistic and time-bound 
(SMART), the purpose of teaching becomes clear to the teacher, 
students, their parents and significant others. Written in this form, 
assessment of what has been taught or learnt becomes explicit. It is 
important to realize that teaching goes beyond knowledge acquisition. 
 
Content Standard 
In designing the curriculum for any programme of study, broad 
descriptions of knowledge, skills and competencies required of any 
student are always spelt out. These descriptions constitute content 
standards. Content standard deals with what students should know, 
understand and be able to do in any particular field of study. The 
knowledge demands in different fields of study keep on changing. For 
instance, current global issues like Population Education, Environmental 
Education, HIV/AIDS, Drug Abuse Education were introduced into the 
primary school curriculum in Nigeria. To find out the extent to which 
the existing Elementary Education Curriculum was capable of preparing 
prospective teachers to handle these areas, a study was conducted 
(Asim, 2004).   

A scrutiny of the curriculum revealed an inadequacy in terms of 
number of science courses and science content coverage meant to 
prepare a 21st century primary science teacher.  A review of the science 
content of the elementary education pre-service curriculum was 
recommended to help narrow the gap among the intended, 
implemented and achieved science curriculum at the primary school 
level. The implication of such a finding is that knowledge explosion may 
sometimes get out of tune with the level of knowledge of the teachers 
meant to teach the learners. So, teaching learners how to learn 
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supersedes the urge to teach facts, principles and concepts. This line of 
reasoning can be buttressed by the fact that we are in a century of 
rapid change, known as the “information age” with a continuous 
expansion of our knowledge frontiers at the speed of thought. Writing 
on knowledge explosion, Paul (2006) raised these pertinent questions: 
“did you know that the rate of new information is doubling every six 
months? Did you know that most of what you learn today will be 
obsolete in two years? (p.3). He gave the following top six (6) reasons 
why it is important to learn how to learn: 

i. The world is changing in favour of those who command 
knowledge. 

ii. Employability increasingly depends on the ability to 
learn fast and easily. 

iii. Almost all new industries, and their jobs, are based on 
information skills. 

iv. The competition for knowledge-based jobs will 
necessitate excellence in learning capability, not just 
adequacy. 

v. Every career change will require upgrading of 
knowledge credentials and skills, thus one’s knowledge 
ability must be kept honed and in peak condition. 

vi. Because anyone can become a genius, such learning 
and intellectual level is within the reach of such a 
person. Thus, one has to try to reach one’s maximum 
potential.  

Faced with such a scenario, the ill-prepared teacher merely becomes a 
caricature of what are true teacher characteristics and the teaching 
process should be in its entire ramification. 
 
Performance Standards 
Performance standards are the more specific, measurable and concrete 
examples, explicitly defined as to what students must know and be able 
to demonstrate as an evidence of having attained content standard. 
Performance standards give an indication of the attainment of content 
standards. To demonstrate that the content standards have been met, 
school-based assessments are conducted under the purview of 
teachers.  Explicitly written goals, known as performance objectives 
become the yardstick for use by the teacher in establishing which 
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student has or has not mastered the content of instruction. The 
teacher’s task in determining performance standards in this era of 
Education For All (EFA) has become onerous since large classes pose 
assessment problems (Ososona, 1999; Wosyanju, 2005). Though 
assessment consists of methods and processes including the 
measurement and measures of attributes that are of interest (Ogunniyi, 
1985), it can have a negative effect if not handled properly. Faulty 
assessment procedures by teachers have resulted in wrongly labelling 
of learners. Reece and Brandt (2008) report on such labelling of two 
learners who turned out to be highly intelligent and talented. According 
to them, Thomas Edison’s teacher said he was “too stupid to learn 
anything.” In the case of Albert Einstein, he did not speak until he was 
4years and did not read until he was 7years. His teacher tagged him as” 
mentally slow, unsociable, and adrift forever in foolish dreams.”  

Learners’ self esteem gets battered by such unpleasant 
outcome of assessment, especially when teachers’ narrow view of what 
constitutes intelligent behaviour often leads to a myopic interpretation 
of intelligence (Asim, Bassey & Umoren, 2007). History has shown that 
Edison and Einstein have positively improved the lot of mankind 
through their scientific discoveries, than many of their peers who may 
have been assessed to be “A” students in terms of their cognitive ability 
alone. Intelligence goes beyond high scores in Quantitative and Verbal 
Intelligence tests. The view of intelligence as a multifaceted construct 
was brought to prominence when Gardner propounded the theory of 
multiple intelligences in 1983. 

 The lifelong effect of determining performance standard is a 
pointer to the need for teachers to view assessment more seriously 
than is currently the case in a certificate –conscious society like Nigeria. 
The negative outcome of assessment becomes more controversial 
when some strategies are employed, which result in students’ merely 
recalling specific facts (Asim, Kalu, Idaka & Bassey, 2007; Wosyanju, 
2005). For instance, multiple choice questions which have become very 
popular both for in-school and national and international large scale 
assessments, have been criticized as restricting subject matter coverage 
and under-estimating the range of intellectual skills possessed by 
examinees (Asim & Bassey, 2007). Moreover, Kaplan and Saccuzzo 
(2005) are of the view that, professional issues concerning assessment 
alone will not determine the future of testing. The field is also being 
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shaped by moral issues such as human rights, labelling, and invasion of 
privacy. They contend further that two other important ethical issues 
are divided loyalties and the responsibilities of test users and test 
constructors. 
 
Psychological considerations 
Some aspects of psychology cannot be glossed over by teachers. 
Learning is seen as connection and the teacher’s task is to arrange 
situations during teaching which lead to desirable bonds. For we know 
from the field of Social Psychology that, the democratic or socially 
integrative teacher arouses a relaxed and friendly learner attitude. This 
would not be the case in a dominative or authoritarian teaching 
scenario. Research in the field of Cognitive Psychology reveals that 
teacher-centred, chalk-talk method of teaching hinders creative 
thinking in learners and stifles their problem solving ability. Developing 
creative thinkers should be paramount in a teacher’s mind since 
creative thinkers extend the frontiers of knowledge and hence the 
advancement of any nation. As already mentioned elsewhere in this 
write-up, what constitutes intelligent behaviour has been misconstrued 
by classroom teachers. The result has become evident in school leavers 
who have actually been certified as being worthy in character and 
learning but not able to find or create jobs nor able to exhibit character 
traits that make for peaceful coexistence and global peace (Asim & 
Promise, 2012). Thus, there is more to intelligence than is currently 
assumed and assessed by teachers.  The myriad of definitions of this 
construct has further compounded its assessment by teachers.  For 
instance, Kellogy ( 2000) defined  intelligence as the ability to undertake 
activities that are specifically characterized by complexity, abstractness, 
economy, and of social value and maintenance of such activities under 
conditions that demand concentration of energy and persistence to 
emotional forces. But Gardner (1983) had defined intelligence bringing 
in the emotional component. Emotional Intelligence (EI) is an ability to 
recognize the meaning of emotions, and their relationships, how to 
reason and how to use them to solve problems. Goleman (1995) 
believes that emotional intelligence could be powerful and sometimes 
more powerful than Intelligence Quotient (IQ) which is an index of 
cognitive ability. Success in life requires more than a high IQ (Goleman, 
1998). Research works have proven that people with high levels of EI 
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have less health crisis, good positive mood, more positive interactions 
with friends and family (Brackett & Mayer, 2003). People who are 
emotionally intelligent function effectively and have satisfactory marital 
success, students with higher levels of emotional intelligence are 
reported to be less aggressive and more pro-social than their peers 
with low EI. Also in the business place, EI has been found useful. 
Customer service personnel with high emotional intelligence are said to 
be more effective and have better relationships with their customers 
than those with lower EI (Brackett & Mayer, 2003). Since EI has a great 
impact on many facets of human living, a little more emphasis will be 
placed on this psychological component of the teaching demands in the 
subsections that follow. 
 
Emotional intelligence and learning 
From the works of Gardner (1983) and other notable psychologists, we 
are now aware of multiple intelligences and their implication on 
teaching and learning. It is good to note at this point in time that 
though IQ tests may assess analytical and verbal aptitude, they are not 
accurate tests of creativity, practical knowledge and other skills 
involved in problem solving. Interestingly, society needs problem 
solvers and not just graduates. In this 21st century, we are aware from 
research on human learning that intelligence or cognitive ability as 
measured by what is termed IQ no longer plays a central role in 
illuminating our understanding of human performance (Goleman, 
1998). The notion of emotional intelligence has caught the attention of 
researchers in human learning. EI is an array of non-cognitive skills that 
influence one’s ability to succeed in coping with environmental 
demands and pressures. The five (5) skills making EI are: intra-personal, 
inter-personal, adaptability, stress management, and general mood. 
These skills are becoming more important as society creates new 
challenges for youths. Parents have less time with their children and 
this situation makes the young emotionally more at risk. Research 
findings indicate that children with social deficiencies suffer both 
socially and academically. Sadly, many emotionally deprived youths 
who gained early independence at home are those whose teachers are 
saddled with in their task of teaching. Research also shows that 
learners’ ability to regulate emotions is affected by parents and 
teachers, who influence them indirectly through observational learning 
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and directly by teaching and coaching. Research studies have revealed 
that children are becoming more emotionally troubled. They are 
growing more lonely and depressed, more angry and unruly, more 
nervous and prone to worry, more impulsive and aggressive (Goleman, 
1998). These evidences of lack of emotional control reflect in the rising 
rate of problems such as despair, alienation, drug abuse, crime and 
violence, eating disorder, unwanted pregnancies, bullying and dropping 
out of school. People who lack emotional control have lost the sense of 
value for themselves, and for others.  Our children have to be taught 
the ability to read their emotions and, how to value others’ needs, how 
to care for fellow human beings, how to empathize, show self restraint, 
regulate and manage their emotions. These qualities are beneficial and 
relevant to and are appreciated in all human societies 

As a result of being in regular and close contact with students, 
teachers also have an influence on students through communication 
with them or with other students. Teachers are therefore a role model 
for students on how to appropriately regulate emotions in the class. 
The multi-faceted role of the teacher of youths justifies the need for 
young teachers to be equipped with skills needed to perform this high 
demanding task of moulding characters in youths as well as providing 
them with intellectual and marketable skills.  

If students are to be successful, a positive relationship between 
the teacher and the student is crucial. When students perceive their 
teacher’s motivation as a sincere interest in helping them to succeed, 
the motivational and emotional impact of the feedback tends to be 
more positive. On the contrary, a good number of teachers believe that 
the lesson plan and learning are more important than any emotional 
feelings on the part of the students. They follow their lesson plan no 
matter the emotional cost to students, thereby ignoring the emotional 
needs of students. If on the contrary, feelings of young students were 
consistently addressed, and their emotional needs met, they may tend 
to be much more cooperative and respectful in class. Emotional 
intelligence is an aspect of learner characteristic we cannot just ignore. 
The majority of students are young and being young, they need both 
intellectual and emotional development and therein lies the under-
discussed fourth dimension of the teacher’s task as discussed in this 
paper.  
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Implications of teachers’ new role on their profile. 
Describing who a teacher is, Obanya (2012) had this to say: “a teacher 
means many things. Look at the blooming flowers, always colourful and 
spreading the fragrance of sweetness – a teacher does the same. Or 
look at the bees, always working cooperatively with zeal and 
enthusiasm, or the brooks flowing towards their goal unhindered by the 
obstacles on the way. Don’t teachers do the same?”(p.2). 
To be a good mentor to learners, teachers need to have high self 
esteem and be able to build same in the learners. But the prevailing 
profile of teachers in most African countries as given by Obanya (2010) 
is extremely far from the ideal self image as shown below: 

 Low on general education 

 Non-specialist/unskilled 

 Low socio-economic status 

 Cant influence others 

 Docile 

 Unambitious 
If this uncomplimentary profile of the teacher in many African countries 
must change, then the teacher’s task must be properly addressed 
during pre-service teacher training, vigorously complimented during in-
service training, and conscientiously enforced during regular teaching 
supervision.    
 
Conclusion 
Teaching is an art and the art of teaching can be taught. 
Professionalism is more than acquiring paper qualification and ethics in 
teaching goes beyond any written or writeable code. Thus, for any 
teacher to make success of teaching, there is need to be acquainted 
with the goal of teaching in this age of knowledge explosion. Apart from 
course as well as the content and performance standards which spell 
success for both the learner and the teacher, psychological 
considerations beyond cognitive ability need to be given serious 
attention. Since the teachers deal with human beings with often unmet 
emotional needs from home, care must be taken to ensure that what is 
taught does not take much prominence over who is taught. When there 
is a good mix of IQ and EI African schools will hopefully produce 
learners who are worthy in character and learning and above all, 
problem solvers.              
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