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Introduction  
Values are generally long-term standards or principles that are used to 
judge the worth of an idea or action. They provide the criteria by which 
we decide whether something is good or bad, right or wrong. The 
values we live by affect how we relate to other people and to all our 
activities in the environment. Although values cannot be separated 
from cognitive understanding, they relate to the affective for emotional 
dimension of human behaviour.  
 A value education curriculum is not an additional programme 
to be imposed upon an already crowded curriculum. Rather, it is an 
approach to be built into the existing curriculum via social studies 
education to inform and influence everything that happens in a school 
and in the environment (Hennan, 2003).  
 The purpose of values education programme is to provide 
‘building principles and tools’ for the development of the whole person, 
recognizing that the individual comprises physical, intellectual, 
emotional and spiritual dimension.  
 A true universally accepted value builds character, which 
produces behaviour that is beneficial for the individual, others and the 
environment. Such values enhance the well being of all, prevent harm 
to both individuals, society and the environment, thereby promoting 
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personal relationships and build a sense of community that will ensure 
sustainable environment.  
 
Values Education  
Bora (2003) described values education as a deliberate attempt to 
teach values or valuing. Values education has always been linked to 
moral education (Gore, 1998). Parents, communities and government 
have always expected schools to develop students who would 
contribute to the development of the society in which they live. The 
expectation is always about making society better for all, not just for 
some, or for one individual. How schools might best achieve this will 
require students to explore subtractive values and possibly express 
different views from both the education community and the wider 
community.  
 Some recent system statements about values in education 
originated from Scotland and New South Wales, Australia. The Scottish 
Consultative Council on the Curriculum (1991) commences its 
discussion paper by acknowledging that:  
 Values are linked to fundamental beliefs; 
 When we teach we communicate values; 
 Values permeate educational activity; 
 Values are not always held consciously and a consensus on values is 

unlikely. 
With these acknowledgements, the document then goes on to 

list a set of values to be promoted within the Scottish system. They 
read more like a set of principles for which a set of values could be 
identified. They include: 
 An appreciation of learning. 
 Respect and caring for self. 
 Respect and caring for others. 
 A sense of belonging. 
 Social responsibility  

All the partners in education are encouraged to make these values 
explicit in the policies and practices of schools. As acknowledged, 
government plays a role in setting values for educational programmes 
and for teaching them through the curriculum.  
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Social Studies and the Development of Values 
Values are seen as those standards or principles that are considered 
desirable by an individual or group of people (Mansaray, 1991). 
Bamisaiye (1991) categorizes values into: material, non material, 
objective, subjective, extrinsic and intrinsic. All these, she highlighted, 
imply a positive attitude towards persons, things, ideas or events. In the 
same vein, two major levels of values have been identified. These are 
material, non material, subjective or objective, intrinsic, extrinsic and 
they may be non moral. These means that they do not directly 
influence other peoples’ lives significantly.  Moral values are values, 
which influence our relationships with other people in an important 
way. Usually, they are objective values and they can also be intrinsic. 
We ascribe to moral values in order to ensure welfare of society. 
Therefore, moral values are ascribed the following: principles of ‘right’, 
‘wrong’ ‘good’ and ‘bad’. That is, its purpose is to increase the degree 
of well being in the society. But when we describe it as bad, it means 
that it can reduce this level of well-being.  
 However, since our aim is towards the increment of the societal 
well being, effort should be directed towards the development of good 
and positive moral values. Akintunde (2001) opined that the rationale 
for the inclusion of social studies into schools curriculum in Nigeria is 
governed by the belief that social studies should positively influence, 
modify and change pupil’s behaviour in the direction of acceptable 
norms, values, beliefs, attitudes and practices of the society.  
 Ogunbiyi (2003) observed that the development of values and 
attitudes occupies a special place in social studies. More than any other 
school subject, social studies emphasizes the inculcation of moral 
values into the learners. In actual facts, the chief aim of teaching social 
studies is to prepare its learners for effective participation in society. A 
good citizenship should not only possess the requisite knowledge and 
skills that would enable him or her live a meaningful life in society, he 
should also imbibe those values and attitudes that are treasured by 
hallmark of civic responsibility. Akintunde (2003) noted that, this 
unique nature of Social Studies therefore makes it imperative on the 
teacher of the subject as having a special responsibility to pay particular 
attention to the nurturing of values and attitudes in his or her learners. 
However, before a teacher should be able to discharge this 
responsibility, he must know:  
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- The peculiar nature of values; 
- The  different values that would be developed in the various 

topics he teaches; and  
- The most appropriate ways of developing these values in his 

learners, that is, the most relevant and functional strategy to be 
adopted in teaching. 

 
The Nature and the Concept of value  
Values are principles that are consistent, universal and trait cultural. 
They inform and direct our actions and attitudes (Bora, 2004). Ogunbiyi 
(2003), opined that your values are your ideas about what is most 
important to you in life, what you want to live by and live for. According 
to Rokeach (2001), the act of valuing is considered an act of making 
value judgments, an expression of feeling, or the acquisition of and 
adherence to a set of principles.  
 Whetzel (1992) submitted that the following values are 
important for workers in this global information age: responsibility, 
self-esteem, sociability, integrity, and honesty. Huitt (1997) suggested 
an additional set of important values for courage, courtesy, honesty, 
integrity, responsibility, trustworthiness, and truthfulness.  
 The council of Education (1997) asserted that the following set 
of values are implied in the constitution of the United States and the 
Bill of Rights: compassion, courtesy, critical inquiry, due process, 
equality of opportunity, freedom of thought and action, human worth 
and dignity, integrity, justice, knowledge, loyalty, objectivity, order, 
patriotism, rational consent, reasoned, argument, respect for others’ 
rights, and truth. In Nigeria, some of the societal values are embedded 
in the national pledge and national anthem.  
 
Characteristics of values 

(i) Values are inferences. They are not things we can see touch or 
smell. They are abstractions. We can only make inferences 
about values by observing actions, behaviours or words.  

(ii) Values predispose us to act in one way rather than another. 
(iii) Values are personal but shared. 
(iv) Values are response to things we know about. 
(v) Values have intensity; one can have strong or mild feelings 

about certain things.  
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(vi) Values are maintained overtime.  
(vii) Values are learned: they are not things the individual is born 

with. 
(viii) Values are dynamic in nature. 
(ix) Values differ from one person to the other and society-to 

society. 
(x) Values can be transmitted from one generation to another 

generation 
 
Values Classification  
When we are teaching values in the classroom, the framework 
presented by Edwin Fenton (1967) remains helpful and relevant. 
Fenton useda simple three-part classification of values.  
 
Behavioural  
A teacher cannot tolerate bad behaviour that disrupts lessons. Teaching 
does not occur in chaos but in order to provide some ideal of individual 
freedom within known boundaries.  Teachers promote fundamental 
behaviours to good teaching. Therefore, a teacher will stop from being 
discriminated against and insist on students listening to what other 
students and the teacher have to say. 
 
Procedural  
Procedural values relate to a way of thinking, that is central to a 
discipline, for example, inequity method, values clarification, scientific 
method, or literacy ciriticsm. Procedural values are not subject to 
consensus, although how students are taught may have input from 
parents and students themselves. Teachers teach procedural values in 
all their subjects.  
 
Substantive  
The global movement of people and the global nature of 
communication contribute to communities that are fast becoming 
multicultural, multiracial and multi-faith. Where such pluralism exists, 
teachers must be careful about what values they teach explicitly. 
Diverse community views exist on race, culture and religion. Teaching 
one particular value may ingratiate the teacher with some parts of the 
community and alienate him or her from other groups. On these 
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substantive matters, there is likely to be a range of community views, 
even where one view may appear to dominate. It is in this area of 
sustainable values that the values clarification approach has gained 
general acceptance in teaching (Gore, 1998).  
 
Objective of Values Education 

- To help individual think about and reflect on different values 
and the practical implications of expressing them in relation to 
themselves, others, the community, and the world at large. 

- To deepen environment understanding and responsibility with 
regard to making personal and social choice.  

- To inspire individuals to choose their own personal methods for 
developing and deepening them.  

- To encourage advocators and environment analysis to look at 
education as providing students with a philosophy of living, 
thereby, facilitating their overall growth, development and 
choice so that they may integrate themselves into the 
community with respect, confidence and purpose (Steeman, 
2002/p.g 1-5).  

 
Values Education Strategies  
Superka, Ahrens & Hedstrom (1976) stated that there are five basic 
approaches to value education: inculcation, moral development, 
analysis, value clarification, and action learning. Three major 
approaches to values education according to Stronghill (2001) are: 
value analysis, values clarification and action learning.  
 
Values Analysis  
The analysis approach to values education was developed mainly by 
social science education. The approach emphasizes rational thinking 
and reasoning. The purpose of the analysis approach is to help students 
use logical thinking than the procedures of scientific investigation in 
dealing with values issues. Students are urged to provide verifiable facts 
about the correctness or value of the topics or issues under 
investigation. A major assumption is that valuing is the cognitive 
process of determining and justifying facts and beliefs derived from 
those facts. This approach concentrates primarily on social values 
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rather than on the personal moral dilemmas presented in the moral 
development approach.  
 The rationalist (based on reasoning) and empiricist (based on 
experience) views of human nature seem to provide the philosophical 
basis for this approach. Its advocates state that the process of valuing 
can and should be conducted under the dictates of the heart and 
conscience, but by the rules and procedures of logic’ (Bond, 1999, 
p.81). 

The teaching methods used by this approach generally center 
around individual and group study of social values problems and issues, 
library and field research, and rational class discussion. These are 
techniques widely used in social studies instruction. A variety of higher-
order cognitive and intellectual operation are frequently used (similar 
in many ways to those advocated members of the critical thinking 
movements). These include: 

1. Stating the issues;  
2. Questioning and substanting in the relevance of statements; 
3. Applying analogues cases to qualify and refine values positions; 
4. Pointing out logical and empirical inconsistencies in arguments;  
5. Weighing counter argument; and  
6. Seeking and testing evidence. 
A representative instructional model is presented by Metcal (2000, 
pp. 29-55): 
1. Identify and clarify the value question; 
2. Assemble purported facts; 
3. Assess the truth of purported facts; 
4. Clarify the relevance of facts; 
5. Arrived at a tentative value decision; and  
6. Test the value principle implied in the decision.  

 
Value Clarification  
The values clarification approach arose primarily from humanistic 
psychology and the humanistic education movement as it attempted to 
implement the ideas and theories of Gordon (2001), Abraham Maslwo 
(1970), Carl Rogers (1999), and others. The central focus is on helping 
students use both rational thinking and emotional awareness to 
examine personal behaviour patterns and to clarify and actualiz their 
values. It is believed that valuing is a process of self-actualization, 
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involving the sub processes of choosing freely from alternatives, 
reflecting on the consequences of those choices. Values clarification is 
based predominantly on the work of Raths, Harmin and Simon (1978), 
Simon and Kirschenbaum (1973), and Simon. Howe & Kirshenbaum 
(1972). Whereas the inculcation approach relies generally on outside 
standards and the moral development and analysis approaches rely on 
logical and empirical processes, the values clarification approach relies 
on an internal cognitive and effective decision making process to decide 
which value are positive and which are negative. It is therefore an 
individualistic rather than a social process of values education.  

It is assumed that through self-awareness, the person enters 
situations already pointed or set in certain directions. As the individual 
develops, the making of choices will more often be advocated while the 
making of choices will more often be based on conscious, self-
determined thought and feeling. It is advocated that the making of 
choices, as a free being, which can be confirmed or denied in 
experience, is a preliminary step in the creation of values (Gordon, 
2001).  

Within the clarification framework, a person is seen as an 
initiator of interaction with society and environment. The educator 
should assist the individual to develop his or her internal processes, 
thereby allowing them, rather external factors, to be the prime 
determinants of human behaviour, the individual should be free to 
change the environment to meet his or her needs. Methods used in the 
values clarification approach include large- and small-group discussion; 
individual and group work; hypothetical, contrived, and real dilemmas; 
rank orders and forced choices; sensitivity and listening techniques; 
songs and artwork; games and simulations; and personal journals and 
interviews; self-analysis worksheets. A vital component is a leader who 
does not attempt to influence the selection of values. Like the moral 
development approach, values clarification assumes that the valuing 
process is internal and relative, unlike the inculcation and development 
approaches. It does not posit any universal set of appropriate values.  

 A sevenfold process describing the guidelines of the values 
clarification approach was formulated by Simon (2000).  
- Choosing from alternatives; 
- Choosing freely; 
- Prizing one’s choices; 
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- Affirming one’s choices; 
- Acting upon one’s choice; 
- Acting repeatedly, over time and  
- Willingness to affirm the choice in public. 

 
Acting Learning  
The action learning approach is derived from a perspective that valuing 
includes a process of implementation as well as development. That is, it 
is important to move beyond thinking and feelings to acting. The 
approach is related to the efforts of some social studies educators to 
emphasize community-based rather than classroom-based learning 
experiences. In some ways, it is the least developed of the five 
approaches. However, a variety of recent programmes have 
demonstrated the effectiveness of the techniques advocated by this 
approach (e.g. Cottom, 1996; Gauld 1993; Solomon 1992).  
 Advocates of the action learning approach stress the need to 
provide specific opportunities for learners to act on their values. They 
see valuing primarily as a process of self-actualization in which 
individuals consider alternatives; and prize, affirm, and act on their 
choices. They place more emphasis on action taking inside and outside 
the classroom than is reflected in the moral development, analysis, and 
values clarification process. Values are seen to have their source 
neither in society nor in the individual but in the interaction between 
the person and the society, the individuals cannot be described outside 
of his or her context.  
 A problem solving/decision making model and related 
techniques that can serve as a sound beginning for this approach is 
presented by Huitt (1992):  

 Input phase – a problem is perceived and an attempt is made to 
understand the situation or problem. 

1. Identify the problems and state it (them) clarity and concisely.  
2. State the criteria that will be used to evaluate possible 

alternativeness of selected solutions; state any identified 
boundaries of acceptable alternatives, important values or feelings 
to be considered, or results that should be avoided. 

3. Gather information of facts’ relevant to solving the problems or 
making a decision.  
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 Processing phase- alternatives are generated and evaluated and a 
solution is selected.  

4. Develop alternatives or possible solutions. 
5. Evaluate the generated alternatives vis-à-vis the stated criteria.  
6. Develop a solution that will successfully solve the problem 

(diagnose possible problems with the solution and implications of 
these problems; considers the worst that can happen if the 
solutions is implemented: evaluate in terms of overall “feelings” 
and “values”.  

 Output phase-includes planning for and implementation the 
solution  

7. Develop plan for implementation (sufficiently detailed to allow for 
successfully implementation). 

8. Establish methods and criteria for evaluation of implementation 
and success. 

9. Implement the solution.  
 
Many of the teaching methods are similar to those used in analysis and 
values clarification. In fact, the first two phases of Huitt’s model are 
almost identical to the steps used in analysis. In some ways the skill 
practice in group organization and interpersonal relations and action 
projects is similar to that of Kohlberg’s “Just School” program that 
provides opportunities to engage in individual and group action in 
school and community (Power, Higgins &Kohlbert, 1989). A major 
difference is that the action learning approach does not start from a 
preconceived notion of moral development. 
 
Conclusion and Suggestion 
Social studies education is a value-laden subject. Since the inception of 
social studies teaching in Nigeria four decades ago, the curriculum 
planners and social studies teaches have been taken the issue of 
teaching values in all levels of our educational system with a levity 
hand. Little or no emphasis has been laid on how to integrate values 
education into the teaching of social studies education. The issue of 
values in teaching and learning social studies should not be 
underestimated. Having recognized and adopted education as an 
instrument “par-excellence for effecting nation building and national 
development, the second aim of Nigerian education stressed the 
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inculcation of the right type of values and attitudes for the survival of 
the individual and the Nigerian society”. This gives a clear indication of 
how important values are considered in the education process. 
Considering the importance of values in social studies in particular and 
education process in general, it is therefore suggested that the 
principles and strategies of values education should be adopted in 
teaching and learning social studies education in Nigeria. 
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