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Introduction 
Students’ achievement, one of the indicators of the school 
effectiveness, probably the most significant indicator is mired due to 
poor performances in school subjects. This is attested by the yearly 
releases of WAEC/NECO examinations results at the end of senior 
secondary education programme. It is important to note that the 
problem of poor performance at senior secondary school level is not 
attributable to senior secondary education only but usually starts from 
the basic education level. In addition, Admission to tertiary education 
required a ‘gatekeeper’ – JAMB as described by Falayajo (1998) to 
ward-off unqualified applicants who may be willing to gain entrance 
into tertiary education. The degree to which this manifestation is 
noticeable in a school determines how effective the school is. 

Box 1 Illustration of an Effective School 
 
Excerpt from: Teachers, Schools, and Society 
Consider the following situation: Two schools are located in 
the same neighbourhood and are considered "sister schools." 
They are approximately the same size, serve the same 
community, and the student populations are identical. 
However, in one school, state test scores are low and half the 
students drop out. In the other school, student test scores 
exceed the state average and almost all students graduate. 
Why the difference? 
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From this scenario, it is clear that some schools are effective 
while others are not. 

 
Many people have different perceptions about school 

effectiveness. Some students interviewed feel that an effective school 
should have glitzy compound and school uniform, establishment and 
sustenance of clubs like ballet, music, drama, etc. Some students feel 
that wining school competitions like quiz, debate, essay writing, science 
fair and games are what constitute school effectiveness. Others based 
their assessments on the charisma and quality of their teachers (how 
well teachers speak English Language), any school with outstanding 
performance at the end of certificate examinations is judged as an 
effective school. They also agree that the presence of friendly teachers 
(who are not bullies) and peers are serious ingredients of an effective 
school.  

The teachers also have their views but in different directions. 
They believe that conducive working atmosphere (where school head, 
students, parents and teachers are in good relationship) is a worthy 
measure of school effectiveness. Some teachers feel that an effective 
school should provide incentives, prompt payment of salaries and other 
allowances, involvement in social activities especially with the head-
teacher (Adewale, 2004). Others accorded to teachers are reward for 
hard labour, involvement of teachers in decision making, and positive 
involvement of community in the provision of teaching learning 
materials. The parents’ views on an effective school centre on 
discipline, high performance in school subjects at critical points (end of 
Primary 6, JSS 3 and SS 3 examinations), neat and beautiful school 
environment, provision of periodic feedbacks on learner’s performance, 
etc.  
 Apart from the views of few people interviewed, a more 
precise definition of school effectiveness has been developed in 
empirical research studies by different scholars as it relates to 
their various disciplines. According to MacBeath (1999), school 
effectiveness is the performance of the organizational unit called 
'school'. The performance of the school can be expressed as 
the output of the school, which is measured in terms of the 
average achievement of the pupils at theend or a-period of 
formal schooling. In the view of Levine (1990), school 
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effectiveness is seen as the degree to which schools achieve 
their goals, in comparison with other schools that are 
'equalized', in terms of student - intake, through 
manipulation of certain conditions by the school itself or the 
immediate school context. Murphy (1992) relates his definition of 
school effectiveness to economics concept, where he says 
effectiveness is a production process of an organization in 
which it can also be summed up as a turnover of 'inputs' into 
'outputs'. Inputs in school systems include learners with 
certain given characteristics, financial and material aids. 
Outputs include learners’ attainment at the end of 
schooling. The transformation processes within a school 
system are the instructional methods, curriculum choices and 
organizational structure that makes it possible for learners to 
acquire knowledge. 

School is not an island, it does not exist in vacuum. There are 
critical entities that contribute to school effectiveness, hence in 
developing a school effectiveness framework, the entities are examined 
in some details. The entities are the government, home, teacher, 
community, students and school itself. The nature of their relationship 
with school effectiveness is presented in Fig.1. For a school to be 
effective, the impact of the entities must be felt. 
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 Fig. 1 School Effectiveness Framework 
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Government  
Government is responsible for policy issues, supply for effective access, 
support services and funding as indicated in Fig. 2. 
 

 
 
Fig. 2 Government’s Input in School Effectiveness 

 
a. Policy Issues 

The National Policy on Education (NPE) provides the educational 
framework in the country. All types (formal, non-formal, and informal) 
and levels (e.g. for formal, ECCDE, primary, junior secondary, senior 
secondary and higher education) of education is catered for in the 
policy and this is provided by the government. Apart from the NPE, 
curriculum is another government policy guide. The type of skills and 
competences students are expected to have are stipulated in the 
curriculum guide. The yardstick to measure the skills and competence is 
indicated in the guide. Other policy issues are the edicts and bills 
emanating from the legislatures. For school to be effective, it must be 
guided by the policy environment.  
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b. Supply Side 
It is the responsibility of the government to make available the 
infrastructural facilities needed in the schools. Such infrastructural 
facilities include and not limited to physical structures (buildings, 
number of classrooms, toilets, stores and offices), playing ground, 
teaching and learning materials, etc. Human resources like teaching and 
non-teaching staff (like gardeners, typists, messengers, cooks for 
boarding schools) are employed by the government or its agencies. The 
government provides legislative and regulatory mechanisms for 
educational development. It also provides a landing support for the 
policy implementation by putting in place the structures/mechanisms 
for policy implementation. For one reason or the other, some of the 
learners leave the school before graduation and may be willing to go 
back to school, so the government should provide opportunities for 
educating out-of-school children. Geographical and social coverage of 
educational opportunities are also made possible by the government. 
 

c. Funding 
The National Policy on Education stipulated that education is a capital-
intensive social service, which requires adequate financial provisions 
from all tiers of government for successful implementation of 
educational programmes and to that effect, the financing of education 
is a joint responsibility of the Federal, State and Local governments and 
the private sector. In this connection, government welcomes and 
encourages the participation of local communities, individuals and 
organizations. Usually, two levels of financing required are the: a) 
recurrent expenditure and b) capital expenditure. 

The recurrent expenditure takes care of such items as salaries 
and wages, purchase of consumables like chalk, stationeries, monies 
needed for day to day running of the school. While the capital 
expenditure takes care of such projects like building classrooms, library, 
sickbay, laboratory and workshops, sinking of well or bore-hole, etc. 
 
 Home 
This is the immediate environment of a child, home is where a child is 
reared, nurtured and supported. A child is surrounded by mother, 
father and in some instances siblings, uncles, aunties and neighbours. 
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Home provides the following for a child: Psycho-social support, funds 
and instructional materials.  
 
 

 
 
Fig. 3 Home input in school effectiveness framework 
 

a. Psycho-Social Support  
A child’s first day in school is characterized with reluctance to stay in 
school and this is manifested through clinging to the parents, crying, 
running after the parents, etc. The psychological adjustment of a child 
entry into school for the first time can have significant impact on the 
level of success achieved later in life. Children who are socially adjusted 
in their elementary school are likely to achieve improved cognitive 
development, show positive towards school, causing better school 
performance, higher educational performance and lower delinquency 
at later age in secondary school. It is reported that school adjustment is 
positively related to parental education, socio-economic status, etc. 
(Ladd, 1987 & Reynolds, 1991). The nature of relationships between 
and among the children in the neighbourhood, family friends has a 
major impact on the child’s sense of belonging, acceptance within a 
school community (Okunola, 2004), and the way the child will adjust in 
the school. It has been documented that children who experience 
similar environments and expectations at home in schools are likely to 
find it easier to adjust to school (Nelson, 1995). On the contrary, 
children who find school unfamiliar and unrelated to home context, 
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tend to experience confusion and anxiety during transition to school 
especially when the school and home cultures are at variance (Toomey, 
1989). A school where children can adjust favourably can be considered 
an effective school. 

 
b. Instructional Materials 

Instructional materials provided by home include but not limited to 
computer, television, radio, video recorder, telephone, piano/organ, 
newspaper, magazines and leisure books, school materials (school bags, 
uniform and shoes/canvas, textbooks, supplementary readers, etc.). 
These materials have been found to help children achieve more 
academically. 
 

c. Financial 
The list of instructional materials in b can only be made available with 
availability of funds. Apart from material resources, other items that 
money could be spent on by the home include: levies (although 
education in Nigeria is free, but in some situations, such levies as PTA 
and examination levies may become necessary), snacks and mid-day 
meals. 

 
Teacher 
NPE, recognizing the pivotal role of quality teachers in the provision of 
quality education at all levels, stated that teacher education shall 
continue to be emphasized in educational planning and development. 
Some of teacher factors that have impact on school effectiveness are 
presented in Fig. 4. 
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Fig. 4 Teacher’s Input in the School Effectiveness Framework 
 

a. Teacher’s Competency/Knowledge of Subject Matter and 
Pedagogy 

It is assumed that teacher’s knowledge of subject matter is related to 
school effectiveness (Adewale, 2009). The assumption has some 
credibility, although the findings of Darling-Hammond (2000) shows 
that the relationship is not as strong and consistent as one might 
suppose. For example, studies of teachers’ scores on the subject matter 
tests of the National Teacher Examinations (NTE) found no consistent 
relationship between this measure of subject matter knowledge and 
teacher performance as measured by student outcomes. Most studies 
show small, statistically insignificant relationships, both positive and 
negative (Andrews, Blackmon & Mackey, 1980; Ayers & Qualls, 1979; 
Haney, Madaus, &Kreitzer, 1986; Quirk, Witten, & Weinberg, 1973; 
Summers & Wolfe, 1975). Ashton and Crocker (1987) found only 5 of 14 
studies they reviewed exhibited a positive relationship between 
measures of subject matter knowledge and teacher performance. 

Studies have found a stronger and more consistently positive 
influence of education coursework (pedagogy) on teachers’ 
effectiveness. Ashton and Crocker (1987) found significant positive 
relationships between education coursework and teacher’s 
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performance in four of seven studies they reviewed. Evertson, Hawley, 
and Zlotnik (1985) reported a consistent positive effect of teachers’ 
formal education training on student learning, with 11 of 13 studies 
showing greater effectiveness for fully prepared and certified versus 
uncertified certified teachers. Similarly, Monk’s (1994) study of 
student’s mathematics and science achievement found that teacher’s 
education coursework had a positive effect on students learning and 
was sometimes more influential than additional subject matter 
preparation. In an analysis of science teaching, Perkes (1967- 68) found 
that teachers’ coursework credits in science were not significantly 
related to students’ learning, but coursework in science education was 
significantly related to students’ achievement on tasks requiring 
problem solving and applications of science knowledge. Teachers with 
greater training in science teaching were more likely to use laboratory 
techniques and discussions and to emphasize conceptual applications 
of ideas, while those with less education training placed more emphasis 
on memorization. Studies of teachers admitted with no teacher 
preparation have found that such recruits tend to be less satisfied with 
their training (Darling-Hammond, Hudson, & Kirby, 1987).  
 

b. Teaching Experience 
The teacher's length of teaching experience as shown by the number of 
years of actual teaching in the classroom with respect to a particular 
subject. Tuppen (1981) found out that teacher's length of teaching and 
administrative experiences were not consistently related to students' 
achievement in science especially. But Heyneman and Loxley (1983) 
showed that a teacher's experience in teaching appeared to make a 
significant difference in the performance of students. This is because a 
teacher's teaching experience is directly related to the teacher's 
effectiveness and development of actual teaching skills. Murnane and 
Phillips (1981) found a relationship between teachers’ effectiveness 
and their years of experience but not always a significant one or an 
entirely linear one. While many studies have established that 
inexperienced teachers (those with less than three years of experience) 
are typically less effective than more senior teachers, the benefits of 
experience appear to level off after about five years, especially in non-
collegial work settings (Rosenholtz, 1986). 
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c. Teacher’s Development Opportunities 
Teacher’s development opportunity as used in this paper is the 

in-service teacher training. Very little evidence exists on the 
effectiveness of in-service teacher training programme on students’ 
achievement. Moreover, there seems to be no clear cut evidence on 
which type of in-service programmes (e.g. conferences, seminars, 
workshops, reading academic Journals) that is more effective and 
efficient. However, Tuppen, (1981) observed that the frequency of in-
service training is a moderate predictor of students' achievement and 
that in-service teacher training programme as a factor was stronger 
than the influence of pupils’ family background.   

 
d.  Teacher's Length of Schooling 

A total year of a teacher’s schooling is an indication of his or her 
qualifications. Ryan (1973) found out that a correlation exists between 
a teacher's total years of schooling and students' achievement.  This 
was found to be significant after controlling for student's background 
and other school quality elements. Thias and Carnoy (1973) also 
observe empirically that the teacher's total years of formal schooling 
had a positive correlation with students' achievement and this could 
raise verbal skills of the teacher and his teaching effectiveness. Loxley 
(1984) concludes that upgrading the skills of current teaching stage will 
raise the quality of instruction leading to higher students’ achievement.  
They found a positive and high correlation on teacher training and 
students’ achievement.  
 

e. Teacher’s Interest, Motivation, Satisfaction and Attitude to 
Teaching 

Attitudes, interest and motivation predispose individual to action that 
has some degree of consistency and can be evaluated as either 
negative or positive, low or high (Fishbein & Ajzen 1975). Attitudes 
have been linked to action and can be categorised according to their 
focus. Thus, behavioural attitudes indicate a person’s judgement of the 
performing behaviour. Clearly, the more favourable a person’s attitude 
toward a behaviour, the more likely the person would intend to 
perform that behaviour. A dialectical relationship appears true for 
attitude and behaviour. Using structural equation modelling, Reynolds 
and Walberg (1992) found a causal influence of achievement upon 
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attitude, whereas Imai’s (1993) study presented findings which 
supported the opposite, thus there seems to be evidence of a two-way 
or cyclic relationship between attitudes towards mathematics and 
achievement in the subject. A successful experience in mathematics 
makes the pupils to develop a positive attitude towards learning the 
subject and on the other hand, a student’s constant failure in 
mathematics can make him/her believe that he/she can never do well 
in the subject, thus accepting defeat. Some educators are of the 
opinion that attitudes possess causal dominance over achievement 
whereas others believe that it should be other way round.  

 
f. Others Teacher’s Factors 
i. Teacher Effectiveness/Work Ethics/Level of Creativity 

The concept of teacher’s effectiveness is loosely defined in terms of the 
changes which take place in the knowledge, attitudes, and behaviours 
of individuals and communities as a result of teacher’s involvement. A 
teacher may be described as “effective” if he exhibits the traits which 
are associated with effective teaching. Such traits include effectiveness 
in communication, teaching skill, considerateness, knowledge of 
learners, organizing ability, information, enthusiasm, dependability, 
flexibility, objectivity, co-operativeness, integrity, mental alertness, self-
confidence, leadership, emotional stability, sense of humour, creative, 
innovative and personal attractiveness. An effective teacher that has all 
the traits mentioned above should be able to apply these variables in 
teaching learning. 
 

ii. Peer-Relationship 
Two or more teachers relate together based on common goals. The 
common goals could be negative or positive. The negative common 
goals could be to disorganize the school or cause a chaotic situation in 
the school. The focus of this framework is not on the negative 
relationship but on positive relationship. Adewale (2009) found that the 
Sao Tomean’s teachers received thematic discussion in a form of a 
professional support from colleagues more than other professional 
supports since no single person is a fountain of knowledge. Teachers 
need supports from each other. Out of the three areas identified: 
thematic discussion; class observations; and demonstrative classes, 
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Input 
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teachers in Sao Tome and Principe helped themselves more when it 
came to thematic discussion more than other forms of supports. 
 
School  
This is the system that allows the interaction of resources – human, 
materials, time and funds to produce the desired outcomes. Although, 
other factors considered before now are very important in determining 
school effectiveness, school itself should be the main focus of a school 
effectiveness framework. Therefore, in general terms, the extent to 
which a school possesses each of the following features determines if 
the school could be tagged as effective or ineffective. 
 
School 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Fig. 5 School’s input 

a. Input 
Learning is not restricted to the four walls of the classroom. Learning 
can also take place outside. Field trip, excursion, educational 
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adventures are some of the opportunities to learn outside the 
classrooms. The extent to which students have the opportunity to learn 
outside the classroom determines to a certain degree the effectiveness 
of such school. There are two types of educational resources – human 
and non-human. While the human resources are in terms of teaching 
and non-teaching staff in the school, non-human resources are facilities 
that could be used to assist learners learn the concepts presented to 
them by the teacher. Availability in right proportion and their use have 
been found to raise students’ achievement which in turn is likely to 
make school effective. 

 
b. Process 

Process as used in this paper has to do with all the activities in the 
school organized to contribute to the attainment of the desired 
outcome. The process component involves an attempt at organizing the 
inputs into products. At the process level, the inputs are organized and 
subjected to all forms of rigorous procedures, including administration, 
management, inspecting/supervising and planning, controlling 
mechanisms, organizing, assessment, teacher-pupil attendance and 
classroom interactions (teaching and learning). The process component 
can also be conceived as the method whereby the human resources in the 
school system organizes and plans other inputs (material, financial and 
physical) to produce the desired outcome. For instance, the school head 
can use the financial input to purchase some items or repair the damaged 
items (e.g. purchase chalks, textbooks, repair classrooms) that can be 
used to promote effective teaching and learning. On the other hand, 
students and teachers frequently use the library for studying which is also 
a form of process. Students can also interact with some materials like 
laboratory equipment in order to do some learning. Teachers in the 
classroom interact with students and use all input materials and make 
effective utilization of these resources in the classroom. 

School heads can also plan and manage the time schedules to suit 
and accommodate all kinds of activities (academic and extra-curricular) 
taking place in the school. They can also be involved in controlling 
behaviours by holding meetings with both staff, students, and PTA. This 
fosters cooperation as individuals in the school environment are brought 
together to discuss the desired outcomes of the school. One of the 
problems associated with assessment is if correct inferences are being 
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made from the results of a test score. There could be problem in the 
inference if the procedure is wrong. For example, if the instrument for 
the assessment is faulty in terms of content coverage (content validity) 
or the construct being measured is different from what the researcher 
is interested in (construct validity). Once a good measuring instrument 
is established and administered on the target population, the next is 
scoring; grading and award of results (could be in form of certification). 
Farombi (1999) illustrated how SCORBATT could be used in scoring 
students’ responses and to establish item and test characteristics. An 
advantage of this method of assessment is that large number of 
pupils/students can be catered for within a short period of time. 

Adegbile and Farombi (1999) contended that teaching will not 
be meaningful without a curriculum. The focus of their work was not in 
just any curriculum but on a child-centered curriculum. They 
highlighted the limitations of the type of curriculum handed over to 
Nigerian schools by the British Colonialists which is centered on the 
subjects taught in schools rather than the children being taught. 
However, a child-centered curriculum should focus on hands-on and 
minds-on experiences of the children; the design of such curriculum 
should be centered on the children’s interests. Teaching and learning 
could be made interesting through different approaches a teacher 
employs. Apart from the approaches used, mastery of the content is 
equally important. A good teacher uses creative and innovative 
approaches based on the understanding of his students’ strengths and 
weaknesses. Although, there is no single method of teaching that could 
be tagged the best, Adewale (2002) focused on twelve modern trends 
for teaching secondary school physics. He concluded that combination 
of various methods will increase learning.  

Farombi (1999) discussed how to raise students’ achievement 
through school supervision. He indicated that some consistent 
predictors found in the study to explain students’ achievement are 
supervision of students using registers, supervision of teachers’ work 
using scheme of work, diaries, lesson notes and school records. 
Adewale (2004) emphasized that head teachers’ leadership techniques 
are predictors of teachers’ motivation to work. The significance of the 
study is that students’ achievement could be improved if teachers are 
motivated to work. So, the study isolated some of the head teachers’ 
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leadership techniques which could be used to explain teachers’ 
motivation to work. 

 
c. Outcomes  

Outcome as used in this paper focuses on product of the educational 
system that concerns students' learning outcomes. Student’s learning 
outcomes can be seen in terms of cognitive, affective and psychomotor 
achievements, which are affected by changes that take place from the 
time the students entered the school system. The changes that take 
place during a student's schooling are affected by the environmental 
setting, what the environment provides and the type of processes taking 
place in the school. The cognitive outcomes are measured with tests and 
examinations. The affective outcomes are measured through students' 
attitude and their class work using varieties of instruments like attitude 
scales and inventories whereas psychomotor outcome can be measured 
with skill acquisition test. 

 
d. Impact 

One of the manifestations of wastages in education is when students 
complete a cycle of education and are unable to contribute 
meaningfully in the society they belong. One wonders if these students 
had ever been to school. The reason is not fart fetched. Both teachers 
and students especially in rural schools go late to school particularly on 
the market days to sell their wares. Some of the teachers and students 
are involved in farming, therefore, during planting and harvesting 
seasons, both teachers and students become truants. Students and 
teachers have prolonged period of holiday during festive periods like 
Easter and Salah holidays. 

Education which is far more than going to school should be 
directed to the inculcation of deep respect for human rights and 
fundamental freedoms; within this context, the utmost importance 
should be attached to the contribution to be made by education to 
peace and to understanding, tolerance and friendship both in the 
society and the world of work. Right attitude to work, respect for 
human feelings and right type of skills deployed into the work assigned 
is likely to be dependent on the impact of school on the individuals. 

One of the measures of school impact is the public confidence 
in the school. The public confidence is waning because of the presence 
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of such aberration as examination malpractice. Adewale (2004a) 
describes the need for examination as there are no alternatives to 
assessing students’ progress. However, the incidence, prevalence and 
forms of examination malpractice are clogs in the wheel of quality 
assurance in students’ performances. Despite the penalties stipulated 
for different forms of examination malpractice in ‘the Examination 
Malpractice Degree of 1999’, students engage in different forms of 
cheating during examination. No one can determine if students leaving 
schools can actually do what their certificate claim they could do. 
Adewale, Majoku and Ekuri (2004) examined the role of teachers in 
academic dishonesty. When such aberrations as examination 
malpractice and academic dishonesty are reduced or removed, public 
confidence in our educational system is likely to be enhanced. The 
more a school is reported to have been involved in examination 
malpractice or academic dishonesty, the less its score in the school 
effectiveness scale.  

 
Students 
One of the students’ factors that can explain some dimensions of 
school effectiveness is the students’ study habit.  
 
Motivation 
Students’ motivation is influenced by both internal and external factors 
that can start, sustain, intensify, or discourage behaviour. Internal 
factors include the individual characteristics or dispositions that 
students bring to their learning, such as their interests, responsibility 
for learning, effort, values and perceived ability. The external factors 
could be the variations in learning conditions and environment which is 
able to trigger, support, or change students’ motivation. For example, 
challenging relevant instruction helps to engage students. Students' 
beliefs about their ability to learn are shaped by messages and 
experiences at home, at school, and in the larger society. If students are 
motivated, it is likely that they may like attending school without an 
external force. An external force may be teaser, for example, a child at 
age 4 was taken to school and refused to stay in the class, clung to his 
father until the teacher gave him a toy. The following day, it was the 
boy that reminded his father that it was time to go to school. 
Thereafter, the boy has been going to school without anybody 
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motivating him till he completed his 9th grade (JS 3). Students are more 
motivated when they involve in their learning process especially when 
the curriculum is individualized, authentic, and related to their 
interests. An effective school will motivate the students to learn. 
 
Anxiety 
Anxiety is a conditioned fear that develops into a philosophical attitude, 
which becomes a self-fulfilling prophecy that reinforces one's beliefs 
about an inability to perform a prescribed task. For those who suffer 
from anxiety, physiological symptoms such as sweaty palms, nausea, 
muscle contractions, difficult breathing, tightness in the throat, 
headaches, heart palpitations, restless behaviour, forgetfulness, and a 
temporary boost in one's heart rate are familiar. The cognitive theory 
of test anxiety has three common elements. The first is that high levels 
of test anxiety are believed to adversely influence students’ self-
appraisals and appraisals of evaluative situations. Second, test anxious 
students are hypothesized to engage in more negative thoughts 
(negative internal dialogue, during evaluative task). Third, students’ 
performance attributions are believed to be influenced by high level of 
test anxiety. Anxiety in general is used in response to a perceived threat 
to an individual. The threat may be real or imagined and for those who 
are unable to avoid the threat, feelings of distress, confusion and fear 
are experienced (Barnes 1984). Anxiety is also seen as the feeling of 
tension, helplessness, mental disorganization and dread one has when 
faced with a challenging situation. Anxious students often show signs of 
nervousness when the teacher comes near, freezing and stopping work 
or covering it up to hide it (Barnes 1984).  
 
Attitude 
Many students view education as an obligation rather than a privilege, 
and fail to fully engage in their studies as a result. By promoting a 
positive attitude toward school, it is possible for students to gain 
enthusiasm for their scholastic journey, acquire a passion for 
knowledge and ultimately become lifelong learners. Children frequently 
adopt attitudes and opinions held by the adults they look up to--and 
academic enthusiasm is no exception. In most cases, students have a 
more positive attitude toward school if their parents value education. 
Ways in which parents can be seen to value education include 



J. Gbenga Adewale                            103 

 

attendance at parent-teacher association meetings, science fairs, 
school functions and other scholastic, provision of educational 
materials, discussing classes, checking homework assignments and 
offering studying tips etc. If students see that their parents consider 
their schooling a high priority in their day to day activities, they are 
likely to view it in a more positive manner themselves. Schools can help 
parents develop interest in their children education by providing 
periodic feedback on the students’ performances and other relevant 
information to the parents. Positive reinforcement is another way 
students can develop positive attitude toward school. Helping students 
see how school is relevant to other areas of life can promote a stronger 
appreciation for education--particularly because school often seems 
pointless and unnecessary to unmotivated students. By illuminating the 
relevance of school to life at large to students, it is possible for them to 
have sufficient reasons to look forward to class. An effective school is 
likely to develop students’ attitude to school directly or through the 
parents. 
 
Students’ Readiness 
One of the most important roles of a teacher in a school is the ability to 
"read" learners, and to determine their "readiness" to learn specific 
material, or to perform required tasks. It is also important to determine 
the "readiness" of a learner before defining which teaching strategies 
and activities are appropriate. Surveys of learners prior to beginning an 
experience will provide one with much of the material that will be 
needed to determine how to proceed. Ignoring the readiness of a 
learner is a snag in creating a learning adventure. Learner's readiness to 
class activities not properly can lead to failure. In an effective school, 
teachers are likely to determine students’ readiness before class 
activities. 
 
Work Ethics 
Work ethic is rooted in good attendance. Showing up and putting in an 
honest effort in what one does is a basic part of the concept. In work 
ethics, commitment and dedication is important. However, arriving at 
school late and leaving early, or not attending at all, seem to be gaining 
ground as typical student behaviour. Work ethics make an individual 
learn what commitment to themselves is, how hard work leads to 
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accomplishments, and that merit has both personal and external 
rewards. All human beings (including children) want to know who they 
can count on, who gets things done and done well. The constant use of 
cell phones, perhaps symbolic of life made virtual by all technology, 
seems to compound the problem. It has a powerful pull on so many 
students now that they abandon their study momentarily to attend to 
frivolous activities with the attitude of ‘life is easier’. The students are 
not just out of tune with work ethics, they are the reflection of the 
society they belong. In an effective school, work ethics is taken so 
serious.  An effective school will take work ethics serious. 
 
Attendance 
The attendance rate is an indication of the average percentage of 
students attending school each day in the given year. School 
attendance data is a good baseline indicator of the quality of a school. 
Successful schools begin by engaging students and making sure they 
come to school. The attendance rate is important because students are 
more likely to succeed in academics when they attend school 
consistently. It's difficult for the teacher and the class to build their 
skills and progress if a large number of students are frequently absent. 
In addition to falling behind in academics, students who are not in 
school on a regular basis are more likely to get into such social 
maladjusted behaviours like stealing, fighting, being used as thugs. In 
an effective school, students are motivated to come to school every 
day, however, in an ineffective school, attendance is likely to be erratic 
and nobody seemed to be in charge. Teachers also may not have 
reasons to attend schools. In some extreme situations (rural school), 
schools are closed down some time during market days. This does not 
call for school effectiveness. 
 
Drop Out 
Any student in a level of education after enrolment in the school left 
without completing the level of education for any reason is considered 
as a school dropout. The dropout rate has major implications on the 
development of a productive labour force currently and in the future. 
There are many reasons for dropout; some of them are economic 
status of the parents, parents’ education level, total number of children 
in the family, attitude and interest in schooling, motivation, anxiety, 
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self-efficacy, etc. When a school records more students leaving the 
school on different accounts apart from death, transfer to another 
school due to parents’ relocation, the school cannot be considered as 
effective 
 
Repetition 
Class repeaters tend more often to be absent from school than their 
peers due to many factors. When this happens, they tend not to cope 
with the class work and their achievement in school is low. Before the 
advent of automatic promotion as a policy, class repetition in Nigeria is 
primarily involuntary, imposed by the school on students who have 
made unsatisfactory achievement progress. Research conducted on the 
effect of class repetition on students’ achievement seemed 
counterproductive (Pustjens, Van de gaer, VanDamme, and Onghena, 
2004). The most relevant studies compare the progress of grade 
repeaters with that of promoted students with similarly poor 
achievement records. This should not be surprising, because the 
repeaters are a year older than most of their classmates and are 
working through the same curriculum a second time. Nevertheless, 
such findings sometimes are used to argue that grade repetition is an 
effective response to low achievement. However, it should be noted 
that class repetition is not an antidote to low achievement, because if 
these class repeaters are given the same tasks with their previous 
peers, (those who were promoted), it is likely that they will not be able 
to perform excellently well. It only indicates that students should be 
allowed to learn at their own pace. Another disadvantage of class 
repetition is that the self-concept, psychology, self-efficacy and morale 
of the repeaters is lowered and may not do well in future activities. An 
effective school will reduce or eliminate the class repetition. 
 
Community  

 School community relationship 

 Parents-Teacher Association 
 
School Community Relationship 
Schools alone cannot prepare students for productive adulthood. 
Mitrofanova (2003) indicated that schools and communities should 
work closely with each other to meet their mutual goals. Appropriate 
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and effective collaboration and teaming are seen as key factors to 
community development, learning and family self-sufficiency. 
Partnerships should be considered as connections between schools and 
community resources. The partnership may involve use of school or 
neighbourhood facilities and equipment; sharing other resources; 
collaborative fund raising and grant applications; volunteer assistance; 
mentoring and training from professionals and others with special 
expertise; information sharing and dissemination; networking; 
recognition and public relations; shared responsibility for planning, 
implementation and evaluation of programmes and services; expanding 
opportunities for internships, jobs, recreation and building a sense of 
community. School-community partnerships can interconnect together 
many resources and strategies to enhance communities that support all 
youth and their families. They could improve schools, strengthen 
neighbourhoods and lead to a noticeable reduction in students’ 
problems. An effective school is likely to interact positively with the 
community for mutual benefit.  Kretzmann and McKnight (1993) made 
a list of variety of activities in which schools can become involved in 
school-community relationships. Some of them not discussed before 
include: senior citizens banquet, back to school week, career day, 
honour roll, etc.  
 
Parents-Teachers Association 
Parents-Teachers Association (PTA) is seen most of the time as being 
controlled by the parents and a few teachers especially, those who 
have children in the school. PTA is beyond individual teacher as it is an 
association, although individual teachers are involved. A positive 
parents-teachers relationship helps a student feel good about school 
and be successful in school. The parents need information about what 
and how their children are learning, and the teacher needs important 
feedback from the parents about the children's academic and social 
development. An effective school maintains a good teacher-parent 
relationship. 
 
Determination of an Effective School 
Having examined the six inter-related factors that impact school 
effectiveness one by one, it is important to identify the variables in 
each of the factors that can provide useful information on how a school 
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is effective and the other is not. The list is inexhaustive, however, a 
sample will be used in this paper. 
 
Table 1 Ways of Measuring School Effectiveness Indicators for each of 
the Identified Factor  

Factors  Indicators  

Government  Policy issues,  

 supply for effective access,  

 support services 

 Funding 

Home  Psycho-Social Support,  

 funds,  

 instructional materials  

 parent-school relationship 

Teachers  Teacher competence / knowledge of subject matter 
and pedagogy 

 Teacher qualification 

 Teacher experience 

 Teacher development opportunities 

 Teacher interest, motivation, satisfaction and attitude 
to teaching 

 Teacher length of schooling 

 Teacher effectiveness/work ethics/level of creativity 

 Peer-relationship 

School  Opportunities for  out-of-class learning 

 Educational resources 

 School level management 

 Fund management. 

 Teacher-pupil attendance and classroom interactions,  

 Inspection/supervision/quality control measures 

 Relationship between school curriculum and the 
world of work  

 quality teaching and learning 

 assessment methods 

 Student learning, 

 Examination success rates 

 Learner-behaviour /values/ attitudes,  
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 Types of skills acquired through education 

 Teacher-students satisfaction 

 Reduction of wastages in the system, 

 Values, attitudes and types of skills deployed at the 
world of work. 

 public confidence in schools  

Student  Motivation 

 Anxiety 

 Attitude 

 Students’ Readiness 

 Work Ethics 

 Attendance 

 Drop Out 

 Repetition 

Community  School community relationship 

 Parent Teacher Association 

 
These indicators are measured using appropriate instruments. The 
measures are then transformed into standard scores (e.g. t-score), then 
add up all the measures of the indicators. Having obtained a single 
score for each of the schools, the rest is to use stanine scale to 
categorize the school into effective, moderately effective and not 
effective. The stanine scale is derived by taking the normal curve and 
slicing it into nine slices of equal width. Each slice is one-half a standard 
deviation wide. Imagine taking a normal curve and putting it through a 
meat slicer. Because the normal curve varies in height, each slice will be 
taller or smaller, but they will all be equally wide. Also, since the normal 
curve is symmetrical, the slices on one side of the curve will look like 
the slices on the other side, only reversed. The middle stanine, the fifth 
stanine, will be the tallest, with the fourth and sixth stanines being the 
next tallest, followed by the third and seventh, etc. The first and ninth 
are open at one end since the normal curve never quit touches the 
bottom line. Even so, these are still the smallest stanines. The 
boundaries of the other stanines are then determined by going out 
from the fifth stanine, subtracting and adding one-half a standard 
deviation. The boundaries of the stanines are as follows: 
Table Stanine 
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Stanine 1 2 3 4 5 6 7 8 9 

Lower 
Boundary 

None 
-
1.75 

-
1.25 

-
0.75 

-
0.25 

0.25 0.75 1.25 1.75 

Uper 
Boundary 

-1.75 
-
1.25 

-
0.75 

-
0.25 

0.25 0.75 1.25 1.75 None 

Standard 
deviation 

– 4σ – 4σ – 2σ – σ 0 σ 2σ 3σ 4σ 

 
Conclusion 
The range for stanine scores is one to nine, the lowest and highest 
possible scores. In the stanine scale, most students fall in the fourth, 
fifth and sixth stanines. So in categorizing groups, we may say that: 
Group 1 Mean – 2SD (µ – 2σ) = ineffective school 
Group 2 Mean ± 1SD (µ ± 1σ) = somehow effective school 
Group 3 Mean + 2DS (µ + 2σ) = effective school 
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