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Abstract 
This  paper among other things examines the structure of teacher 
education curriculum of  a Nigeria university with a view of integrating 
values education and value laden pedagogical strategies that  could 
provide pre-service teachers with environmental awareness, knowledge, 
values and attitudes and also with skills for critical thinking and 
problem-solving.  Recent developments in Nigerian universities are 
analyzed with reference to the following aspects of our teacher 
education programmes, the content and methodologies.  Appropriate 
suggestions for improving teacher education programmes in Nigeria 
were made. 
 
Introduction 
In recent years, policy makers in some developed countries began to 
target the quality of educational performance as an immediate priority.  
In particular, cognizance is being taken of an argument that the 
provision of teachers of high quality should be given top priority and 
that ultimately, the success of any educational system depends largely 
on the quality of the teacher (Ajiboye, 2002). 

As opined by Ijaduola (1989), Teacher Education programmes 
should be value-laden and it should not be taken with levity.  
Therefore, emphasis should be shifted from conventional method of 
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teaching to new value-laden pedagogical strategies that could provide 
pre-service teachers with rational and functional skills to identify and 
proffer solutions to emerging problems.  Teacher educational 
programme should be tailored towards sustainable living. 

 
The Content of a Nigeria University Teacher Education Programme 
A close look at the content of the teacher education programme of a 
typical Nigeria university will help the analysis of the content.  For a 
four year Bachelor of Education (B.Ed) programme, pre-service teacher 
takes courses from 100-400 levels. However for a three –years (B.Ed) 
programme (mainly for those with advance level G.C.E papers or 
Nigeria Certificate in Education (N.C.E), the category of pre-service 
teachers take courses from 200-400 levels.  The following are the 
education courses taken in each year. 
 
100 Level (1st Year) 
Table 1 

a TEE  102 Introduction to History and Policy of Education 

b TEE  103 Sociological and Philosophical Foundations of 
Education (R) 

c GCE 101 Introduction to Psychology ( C ) 

d SPE  104 Introduction to Special Education ( R ) 

e TEE  141 Social Studies Method for all students taking courses 
in the Social Science 

 
200 Level (2nd Year) 
Table 2 

a TEE  202 Instructional Media and Resources ( C ) 

b TEE  205 Professional Practice 1 ( C) 

c TEE 205 Measurement and Evaluation ( C ) 

d GCE 204 Psychology of Learning ( C) 

e  One or two methodology courses ( C) 
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300 Level (3rd Year) 
Table 3 

a TEE  301 History and Policy of Education in Nigeria ( C) 

b TEE  303 Introduction to Curriculum ( C) 

c TEE 304 Philosophy of Education ( C ) 

d TEE 305 Professional Practice II ( C ) 

e TEE 353 Introduction to Instructional Technology ( R) 

f  One or two methodology course(s) ( C)  

 
400 Level (4th Year) 
Table 4 

a TEE  401 Instructional Media and Resources ( C ) 

b TEE  403 Professional Practice 1 ( C) 

c TEE  404 Measurement and Evaluation ( C ) 

d TEE  405 Psychology of Learning ( C) 

e GCE  406 One or two methodology courses ( C) 

 
Sources: Students’ registration manual, development of teacher 
education, U.I). 
The course listed above are the educational courses that pre-service 
teachers are expected to take and pass to be qualified for the award of 
Bachelor of Education (B.Ed) degree. Beside these courses, pre-service 
teachers are to have a teaching subject, which is to be taken from a 
cognate department outside the fcaulty of Education e.g Political 
science, economics etc. 

Apart from the problem of too much emphasis on theory at the 
expense of practice is the question of values.  A critical review of the 
current content being taught in our teacher preparation programme 
has called to question in this value oriented environment. In the 
content analyzed above from 100 – 400 level, there is no values 
education-related course (s). Radical changes would have to be made 
to the curricula to ensure that pre-service teachers are exposed to 
courses in values education. 
 
Method of Teaching 
Pre-service teachers are exposed to about a maximum of five 
methodology courses throughout the duration of a four year B.Ed 
programme.  This methodology courses seem grossly inadequate to 
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grind the pre-service teachers in the methods of teaching their 
subjects.  Ajiboye (2002) opined that, this inadequacy is evident when 
you go out to supervise teaching practice.  It is a common knowledge to 
find strange occurrences in the classrooms and this  can be largely 
ascribed to the little value-free theoretical knowledge of methodology 
that pre-services teacher were exposed to.  The pre-service teachers 
were not exposed to value education methods. Value clarification, 
value analysis and action learning methods should be integrated in our 
teacher education programme. 

Values education strategies could provide pre-service teachers 
with functional skills that will enable them to identify and proffer 
solutions to emerging problems in the environment (Stronghill 2001).  
This will prepare them for a sustainable living. 
 
Nature of Value Education 
Values education has been described as a deliberate attempt to teach 
values or valuing (Bora, 2003). Gore, 1998 linked values education with 
moral education.  Some recent system statement about values in 
education originated from Scotland and New South Wales, Australia.  
The Scottish consultative council (1991) commences its discussion 
paper by acknowledging that: 
1. Values are linked to fundamental beliefs 
2. Values are not always held consciously. 
3. A consensus on values is unlikely 
4. When we teach we communicate values 

With these acknowledgements, the document then goes on to list a 
set of values to be promoted within the Scottish system.  They read 
more like a set of principles for which a set of values could be 
identified.  They include: 
1. An appropriate of learning 
2. Respect and caring for self 
3. Respect and caring for others 
4. A sense of belonging 
5. Social responsibility 
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Objectives of Values Education 
1. To help individuals think about and reflect on different values and 

the practical implications of expressing them in relation to 
themselves and others, the community , and the world at large.  

2. To deepen environmental understanding and responsibility with 
regards to making personal and social choice. 

3. To inspire individual to choose their own personal, social, moral, 
and spiritual values and be aware of practical methods from 
developing and deepening them. 

4. To encourage analysts to look at education as providing students 
with a philosophy of living, thereby, facilitating their overall growth, 
development and choice so that they may integrate themselves 
into the community with respect, confidence and purpose 
(Steeman,2002). Stronghill (2001) identified three major strategies 
to values education. They are: 

a. Values anaylsis 
b. Values clarification 
c. Action learning 
 
Values education strategies could be adopted and integrated into 
teacher  education programme because these new pedagogical 
strategies could provide environmental values, awareness, knowledge 
and skill for critical thinking about the causes of and solution to 
environmental problems.  It was therefore observed that there is the 
need to adopt value laden teaching methods that are different from the 
conventional methods of teaching  in teacher education programme in 
order to produce teacher that will be conscious of his values, other’s 
values and environmental values. 

Values clarification on the other hand teaches that behavior should 
be the result of free, uninfluenced analysis of a given situation, coupled 
with the moments, emotions and desires.  Action learning is grounded 
in the approach pioneered by Revans (1999) which holds that there can 
be no learning without action and knowing without the effort to 
practice and implement what is claimed as knowledge.  Action learning 
is a process in which a group of people come together more or less 
regularly to help each other to learn from this experiences.  It 
emphasized that it is important to move beyond thinking and feeling to 
acting. 
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Table 5:  Overview of Values Education Strategies 

STRATEGY PURPOSE METHODS 

Value 
analysis 

1. To help students use 
logical thinking and 
scientific investigation 
to decide value issues 
and questions 

2. To help students use 
rational analytical 
processes and 
interrelating and 
conceptualization of 
their values 

1. Structured rational 
discussion that 
demands application of 
reason as well as 
evidence 

2. Testing principles 
3. Analysing analogues 

cases 
4. Research and debate   

Values 
Clarification 

1.  To help students 
become aware of and 
identify their own values 
and those of others 

2. To help students 
communicate openly 
and honestly with 
others about their 
values 

3. To help students use 
both rational thinking 
and emotional 
awareness to examine 
their personal feelings, 
values and behavior 

1.  Role-playing games 
2. Simulations 
3. Contrived or real value-

laden situation 
4. In-depth self analysis 

exercise. 
5. Sensitivity activities 
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Action 
Learning 

1.  Those purposes listed 
for analysis and values 
clarification 

2. To provide students 
with opportunities for 
personal and social 
action based on their 
values 

3. To encourage students 
to view themselves as 
personal social 
interactive being not 
fully autonomous but 
members of a 
community or social 
system. 

1.  Methods listed for 
analysis and values 
clarification 

   

 
Conclusion / Recommendation 
This paper has examined the structure of teacher education 
programme in Nigeria with reference to the content and methodology.  
It was discovered that the present teacher education programme in 
Nigeria tertiary institutions lacks values education, the pre-service 
teachers were not exposed to value education, thus creating a vacuum 
which this paper is set out to fill.  This paper therefore recommends in 
terms of content and methodology that value education should be 
integrated into the content of teacher education programme. New 
values-laden pedagogical strategies like values analysis, values 
clarification and action learning should be integrated and adopted. 
Textbooks and materials on the new teaching strategies in Nigeria 
should be made available. In a situation where a majority of the teacher 
themselves (Universities Lecturers) do not have access to relevant and 
recent texts on values education, they could not impart much to the 
learners.  There are a lot of activities going on in the field of education 
and teaching on the internet.  The extent to which Nigerian teacher 
educators could benefit from such activities is very limited (Ajiboye, 
2002).  Adequate instructional facilities should be provided for the 
teacher educators in our tertiary institutions.  
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