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RELEVANCE OF THE COMPUTERISED SCHOOLS SELECTION AND 
PLACEMENT SYSTEM (CSSPS) IN GHANAIAN SCHOOLS 

 
Yaw A. Ankomah 

IEPA, University of Cape Coast, Ghana 
 
 
Abstract  
The computerised schools selection and placement system was 
brought about by the government of Ghana with the main intention of 
improving the selection and placement of junior high school graduates 
into senior high schools. This study investigated the views of 
stakeholders on the relevance of the CSSPS in the Central Region of 
Ghana. Simple random sampling and purposive sampling methods 
were used in selecting a sample size of 365 comprising 282 students, 
68 parents and 15 heads of institutions. The study concluded that the 
CSSPS is very useful in the sense that it has made registration of BECE 
candidates easier. Again, it has reduced parents’ burden of searching 
for schools for their wards into senior high schools. It was also found 
that with the introduction of the CSSPS, the rural junior high schools 
have had more access to senior high schools than before. Confidence of 
parents and guardians in the CSSPS is likely to deepen if more effective 
measures are put in place to address the petty challenges that 
characterize the scheme since its operation.   
 
Introduction  
The Computerised Schools Selection and Placement System (CSSPS) 
is a method used by the Ghana Education Service (GES) to place 
qualified Basic Education Certificate Examination (BECE) candidates 
into Senior High Schools (SHS)/Technical Institutes (TI) / 
Vocational Institutes. The operation of the CSSPS is carried out by a 
secretariat which is a unit of the Secondary Education Division of 
GES. CSSPS was a policy change from the GES Council as a result of 
challenges found to characterise the manual system of selection and 
placement that was operational until September 2005 
(www.ghanaschoolsnet.com Oct. 13, 2011).  

From the period of 1987-2004, candidates who passed the 
BECE Examination were manually selected by a selection board 
which included the heads of Senior Secondary School/Technical and 
Vocational Institutes (SSS/TVET). The well-endowed schools would 

http://www.ghanaschoolsnet.com/
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select qualified students with excellent grades leaving out the 
qualified ones with good, average and low grades due to limited 
vacancies. It was then left for the less-endowed schools most of 
which were community secondary schools with less attractive 
facilities to select their qualified candidates from among the 
remaining ones. This situation brought about a great disparity 
between the well-endowed senior secondary schools and the less-
endowed ones in the selection process.  
 Apart from the disparity associated with the manual system 
of selecting qualified candidates to second cycle institutions, it 
generated other challenges as well. The system was, for many years, 
a source of stress and frustration to parents, heads of schools and 
candidates alike. In her report at an African Ministers of  Education  
Conference held in Asia, on 19th June 2006, the then Deputy Minister 
of Education, Hon. Baiden-Amissah, stated that problems which 
characterized the manual system of selection and placement 
included parents and guardians travelling from school to school in 
search of placement for their wards, harassment of heads of schools 
for limited vacancies, heads going into hiding from seeing parents, 
as well as under-enrolment and over-enrolment in the community 
and urban schools respectively. Issues of missing cards, wrong 
choices of schools and programmes, the rejection of second- and 
third-choice candidates by some heads, inability of candidates to 
select schools from more than one region, and a host of other 
problems became common features of the manual system (Ministry 
of Education, Science and Sports, 2008). The CSSPS became 
operational in September 2005, two years after the GES Council had 
taken the decision in 2003 to implement it.  
 The Government White Paper on the 2007 educational 
reform emphasized that places for education at the post-junior high 
school level should eventually be made available on a universal 
basis to all Ghanaian youth, and that the senior high school system 
should be organised both as terminal education for entry into the 
world of work, and as a preparatory stage for entry into tertiary 
education. This principle of universal access at the post-junior high 
school level is consistent with the provision in Chapter Five, Section 
25 (1) of the 1992 constitution of Ghana which provides that: “All 
persons shall have the right to equal educational opportunities and 
facilities with a view to achieving the full realisation of that right”. 
Sub-section B of article one also provides that: “secondary education 
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in its different forms, including technical and vocational education, 
shall be made generally available and accessible to all by every 
appropriate means, and in particular, by the progressive 
introduction of free education”. The implication is that qualified 
candidates should not be denied access into senior high schools of 
their choice.  

Computerization of activities has transformed the world so 
much that tasks which were so difficult and which took longer time 
to perform can now be performed so easily with the computer and 
also at a very fast rate. Undoubtedly, the computer is the most 
widely used electronic device in the world today, at workplaces, 
homes, factories, industrial set-ups, space explorations and hospitals 
to mention but a few. The use of the computer has become so crucial 
in all human endeavours globally that it has influenced the 
description of the present day as a computer age. It is no wonder 
then that the Ministry of Education, Science and Sports in 
collaboration with the Ghana Education Service took advantage of 
the situation to introduce the Computerised School Selection and 
Placement System (CSSPS) in 2005 to replace the manual selection 
of qualified BECE candidates into second cycle schools and 
institutions in order to address the challenges found to be 
associated with the manual system.  

According to Adamu-Issah, Elden, Forson and Schrofer 
(2007), Ghana has since 1951, and especially after independence in 
1957, moved considerable steps in its education system. The system, 
as it is now, is the result of major policy initiatives in education 
adopted by both the present and past governments. Some of the 
laws, policy documents and reports, like the Free Compulsory 
Universal Basic Education (FCUBE) programme have helped in 
meeting the educational needs and aspirations of the people. 

As stated in the GPRS II policy document (GoG, 2005), the 
Education Reform Policy is aimed at addressing the weaknesses 
identified in the educational system with a view to making it more 
responsive to contemporary trends. Specifically, the policy 
addresses issues pertaining to the development and delivery of 
education, access to different levels of the education ladder, 
Information and Communication Technology (ICT), distance 
education, professional development and the management and 
financing of education (GoG, 2005). 
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Tua (1998) pointed out that the greatest problem militating 
against educational achievement is the urban/rural dichotomy in 
the distribution of trained teachers and materials, inadequate 
facilities, low morale of teachers and lack of supervision. He noted 
that many parents in rural areas are not able to significantly 
contribute to the improvement of facilities in the schools. Bishop 
(1989), cited in Mawusi (2005), argued that education structures in 
most developing countries, in addition to being too heavy, are also 
generally uneven with the natural emergence of a dual system: the 
urban and the rural. The practical effect of this dual system 
according to him is that rural children who often comprise 70% of a 
nation’s children have smaller chance than their urban counterparts 
of entering and completing primary school let alone secondary 
school or university. 
 
Statement of the Problem 
Since the introduction of the computerised system of selection and 
placement, mixed reactions have come from sections of society 

regarding the fairness of its operations. Some argue that 
with the inception of the computerized system since 2005, some 
candidates with good scores are not able to get placement into 

senior high schools. Despite assurances from the 
GES that the CSSPS will improve with time, 
the same challenges keep recurring. The 
irony of the situation is that while parents 
are still struggling to place their children in 
schools, the Ghana Education Service has 
often made claims that a number of schools 
were yet to have their full complement of 
admissions.  Although it is expected that the remaining 

students who would not gain access to public SHSs and technical 
institutes would be absorbed by the private schools (Lamptey, 
2008), most parents on the contrary, would not like to send their 
wards to private senior high schools due to the high cost involved. 
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Students as well as their parents thus become disappointed for not 
gaining access to schools of their choice.  
 On the other hand, other social commentators find the 
system to be the most appropriate panacea to the headache that 
often characterized the manual method of selection into senior high 
schools. It was considered worthwhile to assess how relevant those 
who actually experience or are affected by the current selection and 
placement system found the system to be. Two major questions 
guided the investigation as follows: 

1. How useful is the computerised system of selecting students 
to senior high schools in Ghana? 

2. What proportion of junior high school students had access to 
senior high school for three year period before and after the 
introduction of the CSSPS? 

 
Methodology 
A cross-sectional descriptive survey approach was adopted as the 
main research paradigm. Final year students (SHS 3 and JHS 3) in 
public and private junior and senior high schools in the Central 
Region of Ghana constituted one category of the study population. In 
addition to the students, parents whose children were in the final 
year class as well as heads of junior and senior high schools also 
formed part of the population. There were 36,343 JHS 3 students 
and 20,001 SHS 3 students, totaling 56,344 students in 1,221 junior 
high schools and 86 senior high schools respectively in the Central 
Region (GES, Central Regional Directorate School Census, 2009).  

For the sake of the investigation, the Central Region was 
divided into three geographical zones, namely, a) coastal zone,  b) 
middle zone, and c) northern zone. Through a simple random 
sampling method, 15 schools were selected from the three zones 
based on the proportion of schools in each district. The schools 
within the zones were classified on the basis of rural/urban and 
public/private for both the junior high and senior high levels. At 
least one private and two rural schools were selected through the 
simple random method within each zone.   

In deciding on the number of students to select from the 
chosen schools, the table for determining sample size from a given 
population developed by Krejcie and Morgan, cited in Sarantakos 
(1994), was used. Class lists and index numbers of final year 
students which also indicated their sex were collected from the 
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heads of schools. The proportional stratified sampling procedure 
was then used to select the students for the study. Some parents of 
students mostly from the junior high schools and a few from the 
community senior high schools were purposively selected to be 
included in the study while all the heads of the 15 selected schools 
were also purposively chosen to participate in the study. There were 
altogether 365 respondents for the study, comprising 282 final year 
JHS and SHS students, 68 parents. Out of the number of students 
used for the study, 55(19.5%) were from JHSs while 227(80.5%) 
were SHS students. The main instrument used for the data collection 
was a questionnaire generated in line with the primary research 
questions. 
 
Results and Discussion 
Research question one of the study delved into the views of 
respondents on the usefulness of the CSSPS.  Four different angles 
which were considered to assess respondents’ perceptions on the 
usefulness of the CSSPS included the effect of the system on the 
registration of candidates, parent’s burden of searching for schools, 
the use of core subjects for selection and the issue of corruption in 
the admission process.  
 
Usefulness of the Computerised Schools Selection and 
Placement System 
Respondents shared their views on the usefulness of the CSSPS in 
terms of making registration of candidates easier, reducing parents’ 
burden of searching for school, eliminating corruption in the 
admission process, or whether the use of core subjects to determine 
students’ performance has made students work harder in the core 
subjects.  

As shown in Table 1, quite a large proportion of parents 
(76.5%), students (82.0%), and heads of schools (80.0%) agreed 
that the CSSPS has made registration of candidates easier. The 
reason is that it has made registration of BECE candidates relatively 
much easier than the former manual system of selection. On the 
issue of whether the system of selection has reduced parents’ 
burden of searching for schools for their ward, Table 1 indicates that 
most of the parents 53 (78.0%) agreed. Majority of the students 
224(79.4%) and school heads 13 (86.7%) are also in agreement that 
the CSSPS has reduced parents’ burden of searching for senior high 
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schools for their wards. In this wise, the findings show that the 
CSSPS is useful because parents’ burden of searching for schools has 
reduced.  
 
 
 
 
 
Table 1: Usefulness of the Computerised Schools Selection and 
Placement System 

Responses 
on 
Usefulness  

Parents Students Heads 

  Agree Disagree Agree Disagree Agree Disagree 

  No.  
  (%) 

No.  
(%) 

No. 
(%) 

No.  
(%) 

No. 
(%) 

No. 
 (%) 

Easy 
registration 
of candidates   

52 
(76.5%) 

16 
(23.5) 

231 
(82.0) 

51 
(18.0) 

12  
(80.0) 

3   
(20.0) 
 

Reduced 
parents’ 
burden  

53  
(78.0) 

15 
(22.0) 

224 
(79.4) 

58  
(20.6) 

13  
(86.7) 

2  
(13.3) 
 

Students 
work harder 
in core 
subjects 

57  
(83.8) 

11 
(16.2) 

57  
(83.8 

26 
 (9.2) 

9  
(60.0) 

6  
(40.0) 
 

Eliminated 
corruption  

  53  
 (78.0) 

   15 
  (22.0) 

179 
(63.5) 

103 
(36.5) 

7  
(46.7) 

8  
(53.3) 

 
On the use of core subjects in the selection of the candidates 

into senior high schools, the table indicates that a larger number of 
the parents 57 (83.8%) felt that it motivates the students to work 
harder. Majority of the students 57 (83.8%) and the school heads 9 
(60.0%) also have similar views like that of the parents. The findings 
here suggest that parents, students and heads of schools all accept 
the use of core subjects for selection into senior high schools since it 
makes students to work harder on the core subjects. The study did 
not however, show whether students may over-concentrate on the 
core subjects and ignore the other subjects.  

Another means of assessing the usefulness of the CSSPS was 
to find out if the system has actually eliminated corruption in the 
admission process. A larger number of parents 53 (78.0%) and 
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students 179(63.5%) agreed that the system has eliminated 
corruption in the admission process. On the other hand, a little 
above half the number of heads 8 (53.3%) disagreed that CSSPS has 
eliminated corruption. The finding here is quite interesting; while 
majority of parents and students are in agreement that CSSPS has 
eliminated corruption in the admission process, the 
headmasters/headmistresses somehow disagree arguing that the 
new system has not succeeded in eliminating corruption from the 
selection and placement process. The heads insisted that there is 
still corruption in the admission process. One of the reasons why the 
government introduced the computerised selection was to eliminate 
corruption in the admission process. While the opinion of the 
parents and students is in harmony with the aim of the government, 
the views of the heads of schools suggest that the government’s aim 
was not yet being achieved.  

Research question two looked at the proportion of junior 
high school students that had access to senior high school for a 
period of three years before and after the introduction of the CSSPS. 
In answering the research question, time series data on registered 
BECE candidates and the number of students who had access to 
SHSs were collected from the JHS heads. The data collected were 
used to calculate the transition rate from JHS form 3 to SHS form 1 
for a period of six years (2002 to 2007). The period was divided into 
two: The last three year period of the manual selection (2002 to 
2004) and the first three year period after the introduction of the 
CSSPS (2005 to 2007). The data show whether there had been an 
increase or decrease in transition rate of the various schools for the 
period when the CSSPS was introduced. The comparison was made 
between public and private schools as well as rural and urban 
schools. Five out of the 15 junior high schools involved in the study 
were selected for this analysis. Table 2 shows the summary of the 
average transition rate of the five selected junior high schools by 
school type.  
 
Table 2: Transition Rate of five JHSs from 2002 to 2007 by 
School Category 
School  School Type Manual  

Selection  
(2002-
2004) 

CSSPS 
 
 
(2005-

Increase 
in   
Transition 

Decrease 
in   
Transition 
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2007) 

FOSCO 
Demonstration  

Urban/Public 61.6% 53.5% - 8.1% 

Abakrampa 
Catholic  

Rural/Public 31.7% 16.4% - 15.3% 

Breman Baako 
D/A(B) 

Rural/Public 22.7% 45.3% 22.6% - 

UCC JHS Urban/Private 98.7% 85.7% - 13% 

Swedru 
International  

Urban/Private 92.7% 93.8% 1.1% - 

As displayed in Table 2, the average transition rate for three 
of the five junior high schools showed some decrease during the 
three year period of the computerised selection. The three schools 
whose transition rate decreased are FOSCO Demonstration JHS 
(urban), UCC JHS (urban) and Abakrampa Catholic JHS (rural). Thus, 
two of the schools whose transition rates decreased are from urban 
areas while the remaining one is from a rural area. This shows that 
with the introduction of the CSSPS, the rural JHSs are likely to have 
more access to SHSs than the urban JHSs. Two of the schools, 
Breman Baako D/A JHS B (rural) and Swedru International School 
(urban), saw increases in their transition rates during the period of 
the computer selection. The increase in transition seen at Baako D/A 
JHS B was very sharp while that of SWISS was quite minimal. In 
comparing the changes in transition with respect to public and 
private schools, it is discovered that the transition rates of two 
public JHSs increased while the remaining one decreased. 

The picture for the two urban/private schools is quite 
different from that of the public schools. The transition rate for one 
of the urban/private schools decreased considerably while that of 
the other one increased minimally.  This is an indication that with 
the introduction of the CSSPS, there has been much improvement in 
transition from JHS to SHS in rural/public schools as compared to 
urban/private schools. The schools that have seen some increase in 
transition rates are likely to accept the new system of selection since 
it has benefited them. On the other hand, those schools whose 
transition rates declined may not welcome the computerised system 
of selection. 
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 The findings of the study reveal generally that parents, 
students as well as school heads all agree that the CSSPS is a useful l 
intervention in the process of selecting and placing candidates 
graduating from junior high schools into senior high schools. 
Perhaps they reasoned that it has made registration of BECE 
candidates easier than the manual system of selection. It has also 
reduced the burden of parents in searching for senior high schools 
for their wards after they graduate from the junior high schools. The 
respondents also accepted the use of core subjects for selection into 
senior high schools since it makes students work harder on the core 
subjects. 

Interestingly while majority of parents and students 
believed that the CSSPS has eliminated corruption in the admission 
process, the heads of the schools held a contrary view. The heads felt 
that there is still corruption in the admission process. They were of 
the opinion that corruption within senior high school placement in 
Ghana has merely shifted from the doorsteps of school heads to the 
CSSPS secretariat. If one is fortunate to know someone at the 
headquarters of GES, and specifically at the CSSPS secretariat, 
his/her child is likely to be considered for placement in a good 
school. 

Another major finding of the study concerns the transition 
rate from junior high school form three to senior high school form 
one within the three year period before the introduction of the 
CSSPS and three years after the introduction of the new system (i.e, 
between 2002 and 2004, and between 2005 and 2 007). The average 
transition rate for three of the five junior high schools used for the 
transition analysis showed some decrease during the period of the 
computerised selection. The schools whose transition rates 
decreased are mostly urban schools. This shows that with the 
introduction of the CSSPS, the rural JHSs are likely to have more 
access to SHSs.  

 
Conclusions and Recommendations 
Based on the findings of the study, a number of conclusions could be 
drawn. Overall, the computerized system of selection has been seen 
to be of relevance, in the sense that it has made registration of BECE 
candidates easier than the manual system of selection. It has also 
reduced parents’ burden of searching for schools for their wards. 
The use of core subjects for selection into senior high schools makes 
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students work harder on the core subjects. The study did not, 
however, show whether students concentrate on the core subjects 
to the detriment of the other subjects. Secondly, the study has 
disclosed that for the first three year period of the CSSPS, that is, 
from 2005 to 2007, the transition rate from JHS3 to SHS1 in urban 
JHSs decreased while that of rural schools has increased. It can 
therefore be inferred that the manual system of selection offered 
urban JHSs more access to senior high schools than the 
computerised system of selection. It is likely that during the manual 
system of selection, parents in the urban centres had more 
opportunities of contacting school heads for admission 
consideration than those in rural areas and that could contribute to 
pupils in urban JHSs having more access to SHS during the manual 
system of selection.  

Opinion was divided among the parents and the students on 
one side and the heads on the other side as to whether the CSSPS 
has eliminated corruption in the admission process. While majority 
of parents and students are in agreement that the CSSPS has 
eliminated corruption in the admission process, the 
headmasters/headmistresses on the other hand, argued that the 
new system has not eliminated corruption in the system. The reason 
why the government introduced the computerised selection was to 
address the numerous problems associated with the manual system 
of selection. One of such problems was corruption in the admission 
process. When the opinion of the parents and students is taken into 
consideration, it can be said that, in a way, the aim of the 
government has been achieved.  

Since the study was centred in the Central Region of Ghana, 
first hand information from the CSSPS secretariat where placement 
takes place was not included in the findings. Further research needs 
to be considered in the Greater Accra Region and should include 
personnel from GES headquarters and the CSSPS secretariat. With 
regard to alleged corruption in the admission process, it is 
recommended that the Ministry of Education and GES adopt 
appropriate checks and balances at the CSSPS secretariat to block 
possible avenues of corruption in senior high school admissions.  
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Abstract 
The certificates obtained from public examining bodies West African 
Examination (WAEC) and National Examination Council (NECO) have 
important roles to play in Nigerian education sector. However, 
examination malpractice among candidates in public examinations 
(WAEC/NECO) is one of the serious impediments to quality of 
education in Nigeria because it affects the value and integrity of 
certificates issued by these public examining bodies. Federal 
Government of Nigeria and other stakeholders have made several 
attempts to curb this menace, but it continues to increase. The 
proliferation of this phenomenon seems to relate to psychological 
factors (anxiety and self concept) and social factors (emphasis on 
certificates, University admission policies and students’ attitudes 
towards studies). This study is therefore set to find out the relationship 
between psycho-socio factors and examination malpractices among 
candidates in public examinations in Benue State. The study is a 
survey research. Purposive and simple random sampling techniques 
were used in selecting Six-hundred (600) SS3 respondents from twelve 
(12) secondary schools in Benue State. Students’ Examination 
Malpractice Questionnaire (SEMQ) was developed by the researcher to 
elicit data. Correlation (spearson correlation) was used at 0.05 alpha 
level to answer the research questions. The findings revealed that 
examination malpractices among candidates in public examinations 
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are related to psychological factors (r = .160, p < 0.05) societal values 
(r = .169, p < 0.05) and students’ attitudes towards studies (r = .068, p 
< 0.05). Therefore, it is recommended that Government should ensure 
mastery learning, employers of labour should emphasize practical 
skills against emphasis on certificates, and candidates should be 
educated on how to balance their social life with academic activities. 
 
Introduction 
Examination malpractice is one of the serious impediments to 
quality education in Nigeria because people are subjecting 
certificates obtained in public examination in Nigeria to more 
screening than ever. Anwuluorah (2008) defined examination 
malpractice as any negative act done before, during or after 
examination by candidates or any concerned person with the 
intention of gaining undue advantage. In the same vein, Usman 
(2000) viewed examination malpractice as any act of wrong-doing 
or neglect that contravenes the rules or acceptable practices before, 
during and after the conduct of examination by anybody in any way 
for personal or group interest 

Ojo (2008) observed that many students may involve in 
examination malpractices due to test anxiety. This may arise from 
the fact that, some parents impose subjects/courses on their 
children in order to influence their career choice without due 
consideration to their children’s cognitive abilities. This tendency 
may cause mental and emotional stress for some of the students, 
and may push them into alternative means of passing examination 
to satisfy their parents. 

Psychologists such as Akoja (2006), Ihaji (2004) & Shindi 
(2007) have identified test anxiety and long-term stress as the main 
cause of examination malpractice among students at all levels of 
education in Nigeria. According to Ibrahim (2004), academic success 
usually depends upon students’ ability to adapt to academic 
situation. He argued that students who feel competent will not be 
much threatened by stressful academic demands but to one’s 
surprise, students are generally anxious over examination, which 
invariably leads most of them to engage in examination malpractice. 
Ibrahim identified the following as factors that are responsible to 
test anxiety among students.  

(i) Inadequate preparation by the individual students; when a 
candidate fails to study hard  
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and cover expected syllabus or content of a particular 
subject or course, he/she tends to develop fear and get 
confused to examination questions.  

 
(ii) Lack of test wiseness or test sophistication. Many candidates 

do forget to prepare for the needed writing materials before 
getting to examination hall. This can influence such students 
to indulge in examination malpractice. He concluded that all 
these factors can cause anxiety to the testee and push 
him/her to involve in examination malpractice. 

 
According to Oredein (2008), test anxiety of students largely 
influence their behaviour especially during examinations. He added 
that even a properly prepared student who is over taken by anxiety 
doubts his/her ability to answer examination questions 
independently, but seeks external support to achieve success in an 
examination. Ukpor (2004) in his investigation of what encourages 
examination malpractice among secondary school students in Cross 
River State, discovered that, students who do not know how to 
manage anxiety and stress collapse in examination hall. He found 
that 47% of the victims was due to too much stress, while 53% of 
them were those that could not succeed in their plans to cheat in a 
particular examination due to lack of preparation and other 
extraneous factors. 

Azizi and Jaafar (2006) observed that, students are often 
criticized or recommended by their parents, teachers, and their 
peers or anyone around them who has an opportunity about their 
cognitive ability and general behaviours. This has caused students to 
develop high or low self confidence. This resulted in individual 
developing inferiority complex, passive behaviour, dreary, and 
depression among others. Azizi and Jaafar further pointed out that, 
the crises involved in self concept lured most students with low self 
confidence into examination malpractices in schools. It has been 
observed that students who have low confidence in their academic 
abilities tend to cheat in examination to overcome their challenges. 

Adeloye (2004) on his part stated that, self concept and self 
efficacy are important components of an individual which determine 
the learner’s attitude, aspirations and academic achievement in 
school. He added that, the level at which a particular student 
developed self confidence influence his/her comprehension and 
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ability to study hard and excel above his peers. He further argued 
that, the self concept of an individual is determined by the level of 
his IQ (Intelligent Quocent) which differs from one individual to 
another 

Dated back to colonial era, the academic value system in 
Nigeria placed emphasis on individual certificates as an assumed 
means for social, economic and political power through which most 
people employ every means to acquire the certificates. Awonusi 
(2002) opined that the main motivating tendency to cheat among 
students is the “get-rich-quick” philosophy of the society which he 
argued, had translated to “get-certificate-quick” syndrome, an act 
which invalidates and makes nonsense of the educational 
certificates awarded by the system. 

More so, Idaka (2006) posited that the inherited mentality of 
value system has dominated and suffused the Nigerian school 
system such that the school products preferred to flaunt certificates 
and credentials rather than knowledge, skill and competence. As 
such therefore, students engage in short-cut means of acquiring 
these certificates during internal and public examinations. In the 
same vein, parental indiscipline and abuse of wealth sustain the 
phenomenon of examination malpractice. Many parents believe that 
with their wealth they can catapult their children to any heights in 
the society even if it involves buying question papers and bribing 
teachers and invigilators to ensure that their children pass 
examinations. 

Aminu (2006) reported that too much emphasis is laid on 
certificate as a mean to achieve success in life (to gain admission 
into tertiary institutions, political appointment and employment in 
the labour market). This belief and practice make many parents who 
want their children to be the envy of everyone else, employed 
everything possible to ensure that their children come out with 
good grades by bribing their way through. Examination malpractice 
is perpetuated by individuals who are desperate to pass and acquire 
certificates. There seems to be an unholy, unwholesome conspiracy 
to aid and abet examination malpractice by school heads, teachers, 
invigilators, parents, students and “mercenaries” who have mixed 
motives to their behaviours (Adenipekun, 2004 & Idaka, 2006). 

Also, discussing the admission policy by Nigerian 
universities, Awanbor (2005) in his presentation on credentialing 
process in Nigerian education system reported that majority of 
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Nigerian children indulge into examination malpractice in public 
examinations in order to meet the requirement and secure 
admission in the university education. Akorh (2010) in his 
investigation of societal demands as causes of examination 
malpractice in English and Mathematics among WAEC candidates in 
Otukpo Local Government Area of Benue State discovered that 
Nigerian university admission requirement is one of the causes of 
examination malpractice in these core subjects. 

According to Ohungur (2004), many students in 21st 
century develop laxity behaviours towards studies due to bad 
companies and modern technological influence. Most of them see 
examination malpractice as a last resort to their academic 
deficiencies. They spent most of their time with social networks, 
attending club/night parties, watching movies and sports with little 
or no commitment to academic work. They smuggled handset 
phones (GSM) with vital information into examination hall. Such 
students are bound to cheat in examination hall to achieve excellent 
result. 
 
Statement of the Problem 
The issue of examination malpractices in education most especially 
in public examinations (WAEC and NECO) and their devastating 
effects has been a major concern to stakeholders in Nigeria. 
Government, researchers and many stakeholders in education have 
made several attempts to identify the causes of this phenomenon 
and curb its existence in public examinations. Candidates who are 
the major group of people that involve in examination cheats have 
not been giving adequate attention to identify the reason why they 
often indulge in this menace. The existing studies are not conclusive 
on students centered factors as causes of examination malpractices 
among WAEC/NECO candidates. 

It is based on this that, a study of this nature is set to find out 
the relationship between psycho-socio factors (test anxiety, societal 
values and students attitude towards studies) as correlates of 
examination malpractices among candidates in public examinations 
in Benue State. 
 
Research Questions 
In carrying out the study, the following research questions were 
developed 
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i.  What is the relationship between psychological factors (test 
anxiety and self concept) and examination malpractices 
among candidates in public examinations in Benue State? 

ii.  What is the relationship between society values (emphasis 
on certificates and University admission policies) and 
examination malpractices among candidates in public 
examinations in Benue State? 

iii.  What is the relationship between students’ attitudes 
towards studies and examination malpractices among 
candidates in public examinations in Benue State? 

 
Scope of the Study 
The study covers psychological factors (anxiety and self concept) 
and social factors (emphasis on certificates, university admission 
policies and students’ attitudes towards studies) among candidates 
who are preparing to write West African Examination Council 
(WAEC) and National Examination Council (NECO) examinations in 
all secondary schools in Benue State. 
 
Methodology 
 
Research Design 
A survey design will be used as a design for the study. This is 
because there will be no manipulation of any variable as they will be 
studied as they exist. Students’ response across the state will be 
sampled and analyzed without manipulation. 
 
Target Population 
The target population for this study comprises all the public and 
private Senior Secondary School students in the three senatorial 
zones of Benue State. There are 313 public and 775 private 
secondary schools in the state with the total of 1088 government 
approved secondary schools. All the senior secondary school 
students from these public and private schools constitute target 
population for the study. 
 
 
Sample and Sampling Technique 
The sample for the study comprises 600 senior secondary school 
(SS3) students selected from 12 secondary schools in the state. The 
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study employed multi-stage sampling technique in selection of local 
governments, schools and respondents as representatives in the 
study. The schools were sampled from three selected local 
government areas across the three senatorial zones. The selection of 
600 senior secondary school (SS3) students, 50 SS3 students from 
each of the 12 schools was done, using simple random sampling 
technique. 
 
Instrumentation 
The instrument used for data collection was Students Examination 
Malpractice Questionnaire (SEMQ). The questionnaire, which was 
constructed by the researchers, aims at eliciting information from 
respondents. It comprises section ‘A’ which contains students’ Bio 
data. Section ‘B’ has information on examination malpractice among 
senior secondary students while section ‘C’ sought information on 
psychological factors (anxiety and self concept) and section ‘D’ 
contains information on social factors (emphasis on certificates, 
admission policies and students’ attitudes to studies) as correlates 
of examination malpractices among candidates in public 
examinations. 
 
Method of Data Analysis 
Data gathered for the study was analyzed using correlation. Each of 
the independents variables was correlated with dependent variable 
of the study to determine their level of relationship. 
 
Result 
 
Research Question I: What is the relationship between 
psychological factors (test anxiety and self concept) and 
examination malpractices among candidates of public examinations 
in Benue State? 
 
Research Question II: What is the relationship between students’ 
attitudes towards studies and examination malpractices among 
candidates of public examinations in Benue State? 
 
Table 4.1: Correlation Matrix of the Effects of Psychological 
Factors on Examination Malpractices in Public Examinations in 
Benue State 



20                     Psycho-Socio Factors as… 

 
 

  Psychological 
Factors  

Examination 
Malpractice 

Psychological 
factors 

Pearson 
correlation 

1 .160** 

 Sig. (2-tailed)  .000 
 N 600 600 
 
Examination 
malpractice 

 
Pearson 
Correlation 

 
. 160** 

 
1 

 Sig. (2-tailed) .000  
 N 600 600 
**correlation is significant at 0.04 (2-tailed) 
 
Table 4.1 shows that there was a significant positive correlation 
between psychological factors and examination malpractices among 
candidates in public examinations (WAEC/NECO) (r .160, N 600, p = 
.000). This implies that, examination malpractice among candidates 
in public examinations is significantly related to psychological 
factors (anxiety and self concept). 

The finding of this study revealed that examination 
malpractice among candidates in public examinations is related with 
their anxiety and low self concept. They lack self confidence to write 
WAEC/NECO without external support. This implies that when 
candidates in Benue State control their anxiety and develop high self 
confidence, they can refrain from examination malpractices. 

The finding of this study is in support of Olopoeniyan 
(2000), Akande (2003) and Uduk (20009) who in their studies, 
discovered that inferiority complex and fear for depression 
significantly and positively predicted students’ behaviours and 
performance in Economics, Agricultural science and Mathematics in 
Cross River States, Enugu State and Kogi State of Nigeria. 
 
Research Question II: What is the relationship between Societal 
Values and Examination malpractice among candidates of public 
examinations in Benue State? 
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Table 4.2: Correlation Matrix of the Effects of Societal Values on 
Examination Malpractices in Public Examinations. 
  Examination 

malpractice 
Societal 
values 

Examination 
malpractice 

Pearson 
correlation 

1 .169** 

 Sig. (2-tailed)  .000 
 N 600 600 
 
Societal values 

 
Pearson 
correlation 

 
. 160** 

 
1 

 Sig. (2-tailed) .000  
 N 600 600 
**Correlation is Significant at 0.05 (2-tailed) 
 
Table 4.2 shows that, there was a significant positive correlation 
between societal values and examination malpractice among 
candidates in public examinations (r = .169, N = 600, p .000). This 
means that, the involvement of candidates in examination 
malpractice is significantly related to increasing societal demand on 
certificates as a mean to an end and discriminately University 
admission policies in Nigeria. The researcher has discovered that 
examination malpractices among candidates in public examinations 
(WAEC/NECO) in Benue State is significantly related to the 
emphasis the society placed on certificates and University admission 
policies in Nigeria. It implies that, if the value placed on certificates 
by the society and University admission policies change, the rate of 
examination malpractices among candidates in public examinations 
will reduce. 

The findings of this study agreed with Nwandiani (2005) 
who observed that Nigeria’s education system is largely certificate 
oriented. So much value and emphasis are placed on someone’s 
certificates instead of knowledge, skills and abilities. The labour 
market place value and reward for the level and face value quality of 
certificates tend to promote tendencies or attitudes among 
individuals to cheat in the process of certification. These findings 
also agreed with Tsumba (2011) who posits that in Nigeria, the 
persistent frauds in WAEC/NECO by some stakeholders in education 
is to acquire good certificates either for promotion in office or 
secure admission into Universities for higher studies. 
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Research Question III: What is the relationship between students’ 
attitudes towards studies and examination malpractices among 
candidates of public examinations in Benue State? 
 
Table 4.3: Correlation Matrix of the Effects of Students’ 
Attitudes on Examination Malpractices among Candidates of 
Public Examinations. 
  Examination 

Malpractice 
Students’ 
Attitude 

Examination 
Malpractice 

Pearson 
correlation 

1 .068* 

 Sig. (1-tailed)  .049 
 N 600 600 
 
Students’ Attitude 

 
Pearson 
correlation 

 
. 068** 

 
1 

 Sig. (1-tailed) .049  
 N 600 600 
* Correlation is significant at the (p <0.05). 

Table 4.3 shows that there was a significant positive 
correlation between students’ attitudes towards studies and 
examination malpractices among candidates in public examinations 
(r = .068, N = 600, p = .049). The finding of this study revealed that 
examination malpractices is significantly related to students’ 
attitudes towards studies (watching of football or sport 
competitions and spending time on social networks (2go, twitter 
and face book) among others. 

The result of this study confirmed the findings of Omiyefa 
(2008) who in his observation on students’ behaviours as a cause of 
examination malpractice and poor learning outcome among 
students laments that, watching television and performing social 
activities on internet such as; face book, 2go, twitter, etc among 
youths do not only take away their time from school work but also, 
expose them to immoral act of examination malpractice. The 
findings also agreed with 

Ogunsanwo (2000) and Kayode (2003) who in their studies 
on the determinants of students’ achievement in Economics and 
Agricultural science discovered that students’ study habit and 
attitudes were significant and have positive relationship with their 
involvement in examination malpractices in school. However, this 
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study contradicts that of Onabanjo (2000) who discovered that 
students’ attitudes towards mathematics have no significant effect 
on their behaviours in examination and performance in school. 

 
Conclusion 
From the findings of this study, the proliferation of examination 
malpractice among candidates in public examinations 
(WAEC/NECO) is related to psychological factors such as anxiety 
and self concept. Individual student who suffers from high level of 
anxiety in examination hall with inferiority complex (self concept) is 
bound to indulge into examination malpractices. 

Based on the findings of this study, it is apparent that 
examination malpractice among candidates in public examinations 
is related to societal values such as emphasis on certificates as a 
mean to an end and University admission policies in Nigeria. 

Apparently, this phenomenon among candidates in public 
examinations is linked to poor attitudes of students towards studies 
such as watching sport competitions, spending too much time on 
social network (2go, face book and twitter) among other laxity 
behaviours. 
 
Recommendations 
i.  The educational curriculum planners should redirect school 

curriculum to achieve mastery learning at secondary school. 
This will help learners to develop their cognitive ability and 
self confidence to pass any form of examination without 
seeking external support. 

ii.  Parents and school authorities should identify the academic 
ability of their students or wards and guide them on how to 
prepare effectively for examination to avoid anxiety in 
examination hall. 

iii.  Parents should also be educated not to impose subjects or 
courses on their children. 
iv.  Government and other employers of labour should 

emphasize practical skills as a criterion for one’s 
appointment in the labour market, as against the emphasis 
on certificates. 
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Abstract 
A sustained-guided internship is a necessary condition for improved 
student internship practices. The study seeks to investigate the 
extent to which collaborative curriculum design (CCD) employed in 
designing curriculum materials for student internship in two 
polytechnics in Ghana (Tamale and Takoradi Polytechnics) have led 
to sustained improvement of student internship according to 
students, teachers, management representatives and industry 
personnel. It explores the impact of the curriculum materials on the 
organisation of internship and the challenges students face during 
internship. Teachers and management representatives of both 
polytechnics were positive toward the use of CCD in design teams 
(DTs) to develop curriculum materials. Takoradi teachers further 
expressed CCD in DTs as platform for sharing knowledge and vision 
on curriculum goals and organisation. They perceived the impact of 
the curriculum materials on student internship than their 
counterparts in Tamale. All the stakeholders were positive toward 
the use of curriculum materials for student internship because they 
outline the distinctive roles of teachers, students and industry 
personnel thereby improving on the organisation of internship. 
Finally, the study examines the opinions of teachers and 
management representatives of the polytechnics on continued CCD 
in DTs to improve curriculum in the polytechnics. 
 
Keywords: higher education, design teams, collaborative 
curriculum design, curriculum materials, internship 
 
Introduction 
Stakeholders of education have expressed their views at various 
conferences on the continuation of educational innovations in 
institutions of higher learning (McCuddy & Pirie, 2007) because 
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promising educational reforms oftentimes do not go beyond the 
implementation phase (Fullan, 2007). It is in the light of this 
challenge of sustainability that this study was executed to ascertain 
the extent to which the renewed student internship in two 
polytechnics in Ghana has been sustained. In an attempt to solve 
internship challenges (Akomaning, Voogt & Pieters, 2011), teachers 
in the Departments of Hotel Catering and Institutional Management 
(HCIM) of Tamale and Takoradi Polytechnics collaborated in teams 
to design curriculum materials having factored in input made by 
other stakeholders (industry and students) of the HCIM programme 
to help guide student internship. In the process of designing the 
curriculum materials, the teachers took cognisance of the student 
and the environment (industry where student did internship) 
(Darling-Hammond & Snyder, 1992) so that during internship the 
student is guided through the use of the curriculum materials but 
not controlled. The focus of this study refers to the effects of 
collaborative curriculum design (CCD) on the curriculum materials 
and the organisation of student internship in Tamale and Takoradi 
Polytechnics after adoption and implementation of the curriculum 
materials during 2009 and 2010 student internships respectively. 
Collaborative curriculum design could be explained in this study as a 
group of at least two teachers who collaboratively design or (re)-
design curriculum materials (Handelzalts, 2009) with the aim of 
improving internship. They often solicit input from other 
stakeholders. 
 
Theoretical underpinnings 
This section is discussed under: 
 
Curriculum contributing to improved student internship 
practices 
Learning through participating in work can be understood in terms 
of how the workplace supports or inhibits individuals’ engagement 
in work activities and access to guidance (Billett, 2001). Internship 
is an educational strategy where learning in the classroom 
alternates with learning in the workplace and allows for the 
competencies of students to be developed and nurtured by the 
mentors before students graduate (Effah, 2005). In order to fulfil the 
intended objectives of internships, internships need to be 
conceptualised more clearly as an integral part of the curriculum 
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(Petrillose & Montgomery, 1998; Tse, 2010) with authentic 
workplace learning environments (Blokhuis & Nijhof, 2008) through 
which industry’s contributions can be best organised to assist the 
learning required of the intern (Billett, 2006). Lyons (2006) notes 
clear agreements concerning the roles and responsibilities of each 
party are considered important and learning opportunities are often 
highly regulated and structured (Billett, 2006). 

The contributions made by teachers, students and industry 
personnel to the curriculum are of paramount importance because 
the practical use of such a curriculum will be fostered (Tse, 2010). 
Therefore, the use of curriculum materials specifying what to be 
learnt and who is responsible for what could create a better 
platform for internship to be better organised. Hasbullah and 
Sulaiman (2002) assert that students’ competencies improved 
remarkably through the use of curriculum materials for internship 
after their industrial experience. They concluded students were 
prepared to enter into the world of work with confidence and ready 
to cooperate with employees having accomplished a guided 
internship.  

Well-managed school-workplace collaboration could create 
an enabling environment for interns, teachers and industry 
personnel to appreciate and use the curriculum materials 
(Hasbullah & Sulaiman, 2002) meant for internship. The effective 
collaboration among the parties could give rise to joint interest, 
ambition and purpose towards a shared vision (Kliknaite, 2009; 
Pertuzẻ, Calder, Greitzer & Lucas, 2010). It is equally important to 
ascertain that activities carried out by interns offer them the 
opportunity for professional growth within an organisation through 
the completion of challenging and meaningful work (Ko, 2008). A 
friendly and helpful workplace where an intern would be treated 
with respect (Dixon, Cunningham, Sagas, Turner, & Kent, 2005) and 
permitted to serve in the various sections of the industry  under 
supervisors as multiple mentors during internship could guarantee 
a successful internship (Beggs, Ross & Knapp, 2006). 
 
The potential of CCD for curriculum improvement 
Carlgren (1999) and Friedman (1997) argue that development of 
curriculum materials should not be seen as something teachers do 
in addition to teaching but as an integral part of the teacher’s role. 
As teachers are the source of stability and change in schools, their 
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role must be more closely considered in the process of any 
educational reform (Clandinin & Connelly, 1992). Harris (2005) 
asserts that the failure of many reform efforts resides in their 
inability to involve the teachers as partners in the process of change. 
The voluntary participation and expression of delight by teachers in 
design teams (DTs) in a CCD endeavour is likely to lead to 
ownership (Erickson, Brandes, Mitchell & Mitchell, 2005). 
Ownership serves as inspiration (Fullan, 2007) for teachers and 
other stakeholders to articulate the design of the curriculum. 

Ongoing collaboration within a curriculum-focused team 
provides numerous opportunities for teachers to share their 
expertise (Sackney, Mitchell & Walker, 2005). Studies (Scribner, 
Sawyer, Watson & Myers, 2007; Weindling 2005) on teacher teams 
indicate that change is more likely to be effective and enduring 
when those responsible for its implementation are included in a 
shared decision-making process on analysis and design of 
curriculum reform. Since stakeholders are involved at the start of 
the design, it facilitates implementation of the improved curriculum 
because stakeholders who jointly contribute understand its contents 
(Ko, 2008). The quality of working relationships among teachers is 
strongly related to the quality of curriculum materials designed 
(Fullan, 2007). Teamwork may produce high levels of team 
commitment by promoting teacher collaboration among team 
members and facilitating the development of a shared vision as 
members in a collaborative endeavour (Postmes, Tanis & DeWit, 
2001). However, in order to ensure sustainability of CCD as a means 
to curriculum improvement, there is the need to blend top-down 
provisions and bottom-up participation. 

According to Reichstetter (2006) resource allocation would 
be made possible when teachers and management share a common 
vision focused on student learning and a commitment to 
improvement in curriculum. Sackney et al. (2005) contend teachers 
and management’s perceptions on CCD in team’s activities as 
essential because it generates coherence in the designed curriculum 
which results in curriculum improvement. CCD proposes better 
working conditions and better interrelationships amongst staff 
(Durrant & Holden, 2006). Management is vital in sustaining CCD to 
foster sustainable curriculum improvement by providing incentives 
and encouragement to the teams (Hirsh & Killion, 2007; Karukstis & 
Elgren, 2007). CCD as a strategy for designing curriculum is a way of 
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empowering teachers, particularly at the tertiary education 
institutions, to be curriculum makers (Darling-Hammond & Snyder, 
1992) whereby the quality of their products and subsequent 
improvement in their application creates ownership (Erickson et al., 
2005) and sustainability (Hirsh & Killion, 2007; Karukstis & Elgren, 
2007). 
 
Research questions  
The underlisted research questions were formulated to guide this 
study:  

1. Why does CCD in DTs lead to improved curriculum materials 
for student internship according to teachers and 
management representatives? 

2. Why does the output of CCD, that is the curriculum materials 
for student internship, positively influence the organisation 
of student internship? 

3. How does the output of CCD, that is the curriculum materials 
for student internship, positively influence the organisation 
of student internship? 

4. How does the output of CCD, that is curriculum materials, 
address the implementation challenges of student 
internship? 

5. What are the opinions of teachers and management 
representatives to continue CCD in teams as a means for 
curriculum improvement? 

Context of the study 
The mandate of HCIM is to train students to managerial or 
supervisory position in the hospitality industry in Ghana. The HCIM 
programme is a three-year tertiary programme. The primary focus 
of the department is to prepare students not only with theory but 
with hands-on training so as to improve on their employability. To 
execute this assignment, internship programme forms an integral 
component of the HCIM programme. Throughout the entire 3-year 
programme, students are supposed to make at least six months 
internship. The internship placement period is carried out in two 
sessions which are expected to be supervised by both polytechnic 
educators and industry representatives. In order to foster internship 
programmes each polytechnic has Industrial Liaison Unit (ILU) 
responsible for their organisation.  The HCIM departments of 
Tamale and Takoradi Polytechnics are the focus of this study.  
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Methodology 
A multiple case study research design was employed for this study 
(Yin, 2003) and the polytechnics are the contexts. Management 
representatives, teachers, students and industry personnel were the 
units of analysis. 

Eight teachers from Department of HCIM at Tamale 
Polytechnic took part in the study.  All the teachers were part of the 
CCD and collaborated with team members in the designing of the 
curriculum materials for the 2009 internship. Moreover, an industry 
liaison officer and Vice Rector of the polytechnic hereafter referred 
to as management representatives constitute part of the 
respondents. These persons were also part of the respondents at the 
commencement of the project (context and needs analysis). 
Additionally, 75 students from the department and five hotel 
industry personnel participated in the study. These students and 
industry personnel contributed to the design of the curriculum 
materials.  

Fifteen teachers from Department of HCIM at Takoradi 
Polytechnic participated in CCD in the designing of the curriculum 
materials for internship in 2010 took part in this study. Additionally, 
two industrial liaison officers and a Dean from the School of Applied 
Science all of the polytechnic were part of the study and they are 
hereafter referred to as management representatives. Besides, 132 
students from the department and six hotel industry personnel took 
part in the study. They were involved at the start of the project and 
contributed to the design of the curriculum materials. 

Table 1 shows an overview of research instruments and 
constructs measured. All close-ended questions were on a five-point 
Likert scale using responses graded: 1 strongly disagree and 5 
strongly agree to determine the level of agreement to the 
statements. 
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Table 1 Overview of research instruments and constructs addressed  
Instrument No. of 

Items 
Construct Reliability Research 

question 
Teacher 
questionnaire: 
close-ended 
 Interview 
(Management 
representatives) 

8 
 
4(2) 

Reasons affecting CCD 
 
E.g., Shared expertise, 
creating ownership 

.75 
 
N/A 

1 
 
1 

Teacher 
questionnaire: 
close-ended 
 Interview 
(Management 
representatives) 

4 
 
5(4) 

Influence of curriculum 
materials 
  
E.g., Roles of 
participants in 
internship 

.90 
 
N/A 

2 
 
3 

Student 
questionnaire: 
close-ended 
 
open-ended 

4 
 
 
2 
 

Influence of curriculum 
materials 
 
 
Use of curriculum 
materials 

.83 
 
 
N/A 

2 
 
 
2 

Teacher & 
Management 
representative  
 Interview 

3 E.g., Lack of job 
rotation and 
supervision 

N/A 4 

Focus group 
interviews 

6 Resolution of 
implementation 
challenges 

N/A 4 

Teacher 
questionnaire: 
close-ended  
 
Interview 
(Management 
representatives) 

7 
 
 
5(4) 

Opinions toward CCD 
as means to improve 
curriculum  
 
E.g., Benefits of Shared 
expertise, management 
support 

.80 
 
 
N/A 
 

5 
 
 
5 

Industry interview 5 
 
3 

E.g., Roles of 
participants  
 
E.g.,  Lack of job 
rotation and 
supervision 

N/A 
 
N/A 

3 
 
4 

Note: N/A, Not applicable 
 
Teacher and Management representative instruments: Instruments 
composed of a questionnaire and interviews. The former consisted 
of close-ended questions. The interviews were structured.  
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Student instruments: Instruments consisted of a questionnaire and 
focus group interviews. The questionnaire administered comprised 
close-ended statements and open-ended questions. The first part 
captured year group, name of organisation of the 2010 internship 
and duration of the internship and the second part focused on 
influence and use of curriculum materials on organisation of 
internship, and addressing internship challenges through 
curriculum materials.  
 
Industry’s interview: Interview centred on the usefulness of the 
curriculum materials on the organisation of internship and the 
resolution of implementation challenges through the curriculum 
materials. 

Data were analysed qualitatively and quantitatively. Data 
from questionnaires were analysed using SPSS. Descriptives were 
used to determine the teachers’ reasons for CCD to improve 
curriculum materials and to determine differences in the 
perceptions of influence of the curriculum materials on the 
organisation of internship between the teachers of Takoradi and 
Tamale. Chi-square test was used to determine the mean differences 
between the students of Takoradi and Tamale on the use and 
influence of the curriculum materials on internship as well as 
addressing the implementation challenges of internship.  

All interviews were transcribed and coded using codes 
generated from the study and labelled under coding themes. Atlas-ti 
software version 6.2 was used for the coding of all the interview 
data. Intercoder reliability (Neuendorf, 2002) of two coders was 
calculated using a random sample of 10 interviews from 23 
teachers, and six interviews from 11 industry personnel making 
Cohen’s kappa (k) 0.86 and 0.89 respectively. 
 
Results  
This section is presented under the research questions. 
 
Research question 1: Why does CCD in DTs lead to improved 
curriculum materials for student internship according to teachers and 
management representatives? 
Research question 1 explores the teachers and management 
representatives’ perspectives on CCD in DTs which lead to improved 
curriculum materials for internship. Table 2 shows teachers’ 
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responses to reasons why teachers collaborated in teams to design 
improved curriculum materials for internship. The teachers from 
both polytechnics highly appreciated working in teams with 
colleagues as exemplified in high means.  
 
Table 2  Reasons for engaging in CCD as reported by teachers 
Working in teams Takoradi 

(N=15) 
Tamale (N=8) 

Mean Std. 
Dev. 

Mean Std. 
Dev. 

Delight in active involvement with 
other teachers 

4.5 .64 4.8 .46 

Prefer design of curriculum materials 
with other teachers 

4.5 .74 4.6 .52 

Cooperation with other teachers in 
designing curriculum materials to 
improve internship 

4.5 .52 4.8 .46 

Learning from other teachers when 
designing curriculum materials 

4.6 .51 4.6 .52 

Continuation of collaboration of 
designing curriculum materials 

4.7 .62 4.4 .52 

     
Quality curriculum materials     
Improved curriculum materials for 
internship through CDD  

4.5 .64 4.8 .46 

Curricula prepared by teachers can 
guarantee successful implementation 

4.3 .90 4.6 .52 

Encouragement of ownership of 
curriculum materials for internship 

4.5 .75 4.5 .52 

Note: rating scale: 1, strongly disagree; 2, disagree; 3, neutral; 4, 
agree; 5, strongly agree (applies to Tables 3, 4, 5). 
 
To further understand why the teachers would consider curriculum 
design as part of their role, based on the interview data all the 
respondents in both institutions were positive. Three reasons 
featured prominently in the responses of teachers for considering 
curriculum design as part of their role. These were as follows: (i) the 
polytechnic as a tertiary institution should be given the mandate to 
design its own curriculum, (ii) teachers are conversant with the 
polytechnic system and industry hence could guarantee quality of 
curriculum and (iii) teachers have the professional expertise to 
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design curriculum. They admitted that designing of the curriculum 
would mean extra work but worth undertaking.  

In reacting to the question Do you still see activities of CCD as 
relevant means for improved curriculum materials for student 
internship? All teachers interviewed from Takoradi expressed CCD 
in DTs was very relevant because it leads to shared expertise. 
Teachers were able to share their experiences in their subject 
content domains as well as in industry with colleagues that would 
improve the curriculum materials for student internship. A 
comment from a teacher from Takoradi is an example, 

 Teachers have different industrial experiences. So, when we 
meet as a team such experiences are shared and deliberated 
upon in CCD and what may be good for our students are 
recommended and incorporated in the curriculum. 

 
A Tamale teacher typifies the improvement of curriculum materials 
as teachers share their expertise in teams: “Assembling of ideas 
from various teachers makes the output richer (curriculum 
materials) than from one person”. The interviews from management 
representatives of both institutions were in consonant with the 
teachers.  

In advancing the essence of CCD in DTs, 10 Takoradi 
teachers claim the continued collaboration in teams charged with 
improving curriculum materials and improving student learning 
through student internship creates ownership. It is of importance to 
note that Takoradi teachers (working in teams) were committed to a 
department-initiative internship which was quite different from the 
general summer break internship organised by the polytechnic for 
all departments. The department-initiative internship termed by the 
department as a weekly internship was instituted with the support of 
the polytechnic with the ultimate aim of ensuring improved student 
learning. In support of this claim, a teacher said,  

For the weekly industrial practice that we have in the 
department, lecturers go round to actually mark the 
students on the job whereby in a way it has really enhanced 
curriculum materials as well as internship. 

 
Thus the weekly internship created much more space and time for 
Takoradi teachers to be more involved in student internship. No 
such claim on ownership was made by Tamale teachers which could 
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imply that Tamale was less involved in CCD activities. This could be 
supported by four Tamale teachers being hesitant about CCD 
activities carried out in the polytechnic.  

In emphasising CCD in DTs as a means to improve 
curriculum materials, five Takoradi teachers realised that teachers 
continued collaboration leads to shared vision on curriculum goals 
and organisation. One clear example is that Takoradi teachers with 
the support of polytechnic management have come up with a weekly 
internship which is quite distinctive from the usual summer break 
internship common to all polytechnics in Ghana.  

The only comment on shared vision on curriculum goals and 
organisation from a Tamale teacher was as follows: “CCD is a 
collective effort rather than one person, hence the likelihood of the 
products (curriculum materials) being of quality and 
implementation becomes easier”. In firming up this position, a 
Takoradi management representative said,  

With regard to internship, the object of organising is for 
students to complement the theory learnt on campus with 
practical skills. So with CCD in DTs if the purpose is to 
improve curriculum materials for student internship, 
teachers will make sure of achieving those objectives of 
improvement by consensus.  

 
His Tamale counterpart concluded by remarking,  

Teachers are needed for internship; they teach the students 
in the classroom and with their experience in industry can 
assess what is practised in the industry. So, the existence of 
CCD in DTs will enhance the curriculum materials for the 
organisation of internship. 

 
Research question 2: Why does the output of CCD, that is the 
curriculum materials for student internship, positively influence the 
organisation of student internship? 
The research question examines the positive influence of the 
curriculum materials on the organisation of student internship. The 
views on the roles played by students, teachers, management 
representatives and industry personnel were investigated as well as 
the eventual student learning culminating in improved 
competencies. 
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Teacher and management perspectives 
The influence of curriculum materials on the organisation of 
internship from the perspectives of the teachers is presented in 
Table 3. The mean range of Takoradi teachers (3.9-4.5) was higher 
than that of Tamale (3.4-3.9) implying that Takoradi teachers 
perceived the curriculum materials had much influence on student 
internship than Tamale teachers. A possible explanation of these 
differences was that Takoradi teachers were more involved in the 
implementation of student internship than Tamale and therefore 
had a better understanding of the positive influence of the 
curriculum on internship.  The relatively high standard deviations of 
1.06 further demonstrate that Tamale teachers seemed to differ in 
their perceptions about all the statements except on improvement 
on student competencies (SD=0.64). Generally, teachers from both 
polytechnics alluded to the fact that the curriculum materials were 
used by the students during internship.  
 
Table 3  Teachers’ views on the influence of curriculum materials for 
student internship 
Statement Takoradi 

(N=15) 
Tamale (N=8) 

Mean Std. 
Dev. 

Mean Std. 
Dev. 

Teacher supervision of students 
on internship has improved 

4.3 0.80 3.4 1.06 

Teacher involvement in student 
internship has improved 

4.1 1.06 3.6 1.06 

Industry supervision of students 
has improved 

3.9 0.96 3.4 1.06 

Student competencies improved 
with the use of the curriculum 
materials 

4.5 0.64 3.9 0.64 

 
Student perspectives  
Table 4 depicts the influence of the curriculum materials on student 
internship from the students’ perspectives. With the exception of 
Student competencies improved with the use of the curriculum 
materials where there is no significant difference between the 
Takoradi and Tamale students all the other variables are significant. 
Tamale students’ views expressed were varied as accentuated by 
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fairly high standard deviations (1.23, 1.15 and 1.17).  The possible 
explanation could be that in Tamale, teacher supervision of students 
during internship was absent however individual teachers on their 
own volition assisted students. 
 
Table 4  Influence of curriculum materials on student internship - 
students’ perspectives 
Statement     Takoradi 

(N=132) 
Tamale 
N=75) 

Χ2 Sig 

Mean SD Mean SD 
Teacher internship 
supervision has 
improved 

3.9 
 

0.89 
 

2.7 
 

1.23 
 

64.37 .0005* 

Teacher internship 
involvement has 
improved 

3.8 
 

0.92 
 

2.8 
 

1.15 
 

47.93 .0005* 
 

Hospitality industry 
supervision of 
students has 
improved 

4.0 0.74 
 

3.5 
 

1.17 
 

19.96 .001* 

Student 
competencies 
improved with the 
use of the 
curriculum 
materials  

4.1 
 

0.72 4.1 
 

0.92 8.96 .062 

Note: *p<0.05 
 
Industry perspectives 
All the hospitality industry personnel acknowledge the use of the 
curriculum materials by the students during the 2010 internship 
and recommended their use in future internship. They unanimously 
concurred that the curriculum materials were a guide to industry 
and students in particular. Six personnel indicated that the 
curriculum materials specified the roles of students, teachers and 
industry personnel. As reference document, four explained that the 
use of the curriculum materials had improved student performance. 
All 11 industry personnel contend the curriculum materials 
influenced the practical skills of students because the documents 
were followed by both industry and students. Three of the 
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personnel expressed seriousness on the part of students because the 
curriculum materials specify students should be given the 
opportunity to serve in all the sections of the hospitality industry.  

In spite of the positive influence of the curriculum materials, 
two managers from Tamale complained about Tamale Polytechnic 
to be more proactive in student internship by ensuring that many 
more students got involved in the internship programme. 
Research question 3: How does the output of CCD, that is the 
curriculum materials for student internship, positively influence the 
organisation of student internship? 
 
To further assess the positive influence of the curriculum materials; 
these are responses to teacher interview question How have the 
curriculum materials designed by the DTs influenced internship? Five 
Takoradi teachers expressed that the curriculum materials had 
promoted job description where the expected roles of students, 
teachers and industry personnel are specified. Four teachers 
indicated that the introduction of the curriculum materials had 
created awareness and seriousness on the part of students during 
internship and industry workers had better understanding about 
interns. Two each state that the curriculum materials had improved 
the writing skills of students and improved students’ practical 
lessons on-campus after the internship which they attributed it to 
the curriculum materials. A Takoradi teacher comments,  

The curriculum materials have actually influenced 
internship because now students know what is expected of 
them…The hitherto unfriendly attitude of industry 
personnel which was characterised by fear has changed 
because interns are not seen as threats. 

 
Four Tamale teachers assert that the curriculum materials served as 
a source of guide to the organisation of internship spelling out the 
distinctive functions of the students and industry personnel and 
thereby enhancing job rotation. Three teachers disclosed the 
curriculum materials had created the awareness and importance of 
internship in students which in turn had whipped up the interest of 
students toward internship.  

The views expressed by management representatives were 
in consonance with teachers regarding the influence of curriculum 
materials for student internship. Four out of five management 
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representatives claim the curriculum materials were used as a guide 
to internship.  
 
Research question 4: How does the output of CCD, that is curriculum 
materials, address the implementation challenges of student 
internship? 
 
Teacher perspectives 
The research question addresses the implementation challenges 
identified in the context and needs analysis (Akomaning et al., 
2011). In reaction to the interview question How have the 
implementation challenges of student internship been resolved in the 
curriculum materials? Fourteen Takoradi teachers explained that the 
curriculum materials facilitated job rotation where students serve in 
the various sections prior to the introduction of the curriculum 
materials, students who went on internship complained that they 
were kept in one section of the hospitality industry and assigned to 
menial work. Seven Takoradi teachers also indicated supervision of 
students had improved. While three of the teachers expressed that 
students had the cooperation from industry staff, prior to the 
introduction of the curriculum materials students reported the 
unfriendly nature of staff toward them.  

In responding to the same interview question, five Tamale 
teachers report students served in different sections of the 
hospitality industry under different sectional heads which used not 
to be the case. Regarding the cooperation of industry workers with 
students during internship, five teachers confirmed that through 
interaction with students after internship, students indicated that 
workers were friendly and cooperative. While three teachers assert 
that supervision of industry personnel was effective. Two of the 
teachers, each from Takoradi and Tamale advocate the use of the 
curriculum materials because they have the tendency of improving 
relationship between the polytechnics and industry.  
 
Industry perspectives  
In addressing the same interview question on resolution of 
implementation challenges, all 11 hospitality industry personnel 
state they allowed students to serve in the various sections of the 
industry during internship. Five of them indicated students were 
effectively supervised and two expressed teachers’ supervision as 
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well. Four of the personnel explained they were very cooperative 
and friendly toward students which were not the case previously. 
One of the personnel expressed improved supervision on the part of 
industry and polytechnic (Takoradi) as well as improvement in 
polytechnic-industry collaboration.  
 
Student perspectives  
Data from focus group interviews of Takoradi and Tamale confirm 
the improved internship practices. Students unanimously explained 
that during the internship programme challenging and meaningful 
work/duties were assigned by industry-based supervisors to 
interns. The needed guidelines were given to interns to follow when 
executing assigned duties. Workers were friendly, cordial and ready 
to help students. Moreover, students were permitted to serve in all 
the four main sections of the hospitality industry.  

Takoradi Polytechnic recorded a 100% student participation 
whilst Tamale 72%. These figures suggest there had been some 
improvements over the previous (Takoradi 80%; Tamale 43%) 
which might imply students have understood and appreciated the 
importance of internship. Takoradi Polytechnic recorded about 93% 
(previous 80%) of the students spending between eight and 12 
weeks in internship whereas Tamale Polytechnic 63% (previous 
60%). It could be inferred that the introduction of the curriculum 
materials might have influenced students to stay longer in 
internship.  
 
Management representative perspectives  
In consonant with their teachers’ views, the management 
representatives corroborate that internship supervision has 
improved from both polytechnic and industry, and students were 
not restricted to one section of industry throughout the period of 
internship. Takoradi management representative states:  “…Most 
students were trained in all sections of the industry and therefore 
better prepared for the world of work”. Their counterparts in 
Tamale did not supervise but realised the zeal demonstrated by 
students on internship programme. One of them said, “The response 
has been quite encouraging from time to time you hear students call 
to tell me of where they are doing their internship and requesting 
me to come and supervise them…” 
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Research question 5: What are the opinions of teachers and 
management representatives to continue CCD in teams as a means for 
curriculum improvement? 
 
Teacher opinions 
The perceptions of teachers towards CCD for realising curriculum 
improvement are presented in Table 5. It is very refreshing that 
teachers from both Tamale and Takoradi Polytechnics were very 
appreciative of the DTs as a potential learning environment where 
teachers could improve their content knowledge, gain new ideas, 
realising curriculum improvement and solving problems in subject 
areas. The means were very high.  
 
Table 5 Opinions of teachers towards CCD in DTs 
Benefit Takoradi 

(N=15) 
Tamale (N=8) 

Mean Std. 
Dev. 

Mean Std. 
Dev. 

I will consider CCD in team as an 
option in curriculum design. 

4.5 0.64 4.4 0.52 

I do not mind to spend time in CCD 
sessions because of its benefits. 

4.2 0.94 4.5 0.54 

DT can help me to collaborate with 
other teachers in realising 
curriculum improvement. 

4.5 0.64 4.5 0.54 

DT can help improve my content 
knowledge. 

4.5 0.52 4.5 0.54 

DTs can help me to solve problem 
in my subject area. 

4.4 0.63 4.4 0.52 

DT can help me learn new ideas 
about student internship. 

4.8 0.41 4.8 0.46 

DTs can help me to design 
improved curricular materials. 

4.5 0.52 4.4 0.52 

 
From the interview question What is your overall perception towards 
continuation of CCD in teams for improvement in curriculum in the 
polytechnic? All the 23 teachers expressed positive perceptions 
towards the continuation of CCD in teams for improvement in 
curriculum for student internship in the polytechnic in the sense 
that it creates the platform for teachers to deliberate on issues 
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affecting student learning. Hence the organisation of internship in 
the polytechnic had greatly improved. They recommended DTs’ 
activities should be encouraged and sustained in the polytechnics. 
 
Management representative opinions 
In response to the same question on sustainability, management 
representatives of both institutions were of the opinion that CCD in 
teams was a platform for teachers to come together to design 
curriculum materials which enhances sharing of diverse ideas and 
reaching consensus by achieving stated objectives. Moreover, 
teachers who design claim ownership and for that matter will see to 
the implementation of whatever is designed. Eventually, teachers 
are able to improve teaching and learning. They lauded the idea of 
sustaining CCD in teams but however indicated top management is 
needed to support the activities of the DTs so as to ensure fullest 
implementation of their programme in the polytechnic. 
  
Discussion of Results 
 
The study has provided a better understanding of the extent to 
which CCD in DTs as a bottom-up strategy has given rise to 
sustained improvement in student internship practices in the two 
Ghanaian Polytechnics. The results indicate that CCD approach to 
curriculum design among teachers could be sustained in both 
Takoradi and Tamale. Teachers from both institutions were very 
positive on the rationale for engaging in CCD because it could lead to 
improved curriculum materials. Teachers and management 
representatives unanimously concurred that designing curriculum 
should be part of the formers’ role considering the expertise of the 
teachers and the polytechnic as a tertiary institution. They perceive 
CCD as a platform for teachers to share their expertise which lead to 
a shared vision on curriculum goals and organisation and 
subsequently ownership of whatever products designed. These are 
achieved if teachers value teamwork and promote teacher 
collaboration (cf. Kliknaite, 2009; Pertuzẻ et al., 2010) with the 
support of management (Reichstetter, 2006).  

All the respondents (teachers, management representatives, 
students and industry personnel) acknowledge the use of the 
curriculum materials designed by the DTs as having positive impact 
on internship. Takoradi teachers and students perceived the 
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curriculum materials had a much better influence on teacher and 
industry supervision and student competencies than their 
counterparts in Tamale. All the respondents also realise that the 
hitherto challenges faced by students during internship prior to the 
use of the curriculum materials were resolved considerably. 
However, industry cooperation and support of students needed to 
be strengthened as well as teacher supervision, particularly in 
Tamale. Finally, the opinions of teachers and management 
representatives on CCD as a means to improve curriculum in the 
polytechnics were favourable however, to realise the full potential 
of CCD in the polytechnics needed top management support. 

This study buttresses the studies by Hasbullah and Sulaiman 
(2002) and Ko (2008) on interns’ smooth transition to the world of 
work as a result of guided internship. Thus the various stakeholders 
should play their distinctive roles so as to ensure the success of 
student internship (Akomaning et al., 2011).This study confirms 
Billett (2006) and Blokhuis and Nijhof (2008) assertions that the 
workplace should be conceptualised and acknowledged as authentic 
learning milieu for interns which is made possible through a guided 
internship curriculum. 
 
Conclusion 
The study established that CCD in DTs leads to sustainable student 
internship practices. As teachers collaboratively worked in teams in 
the preparation of curriculum materials for student internship, they 
improved on their expertise as well as their products (curriculum 
materials). The involvement of students, teachers, management 
representatives and industry personnel at the various stages of 
preparation of the products gave rise to ownership and possible use 
of the products during student internship. The hitherto internship 
challenges (Akomaning et al., 2011) faced by the interns when 
curriculum materials were not used by the stakeholders (teachers, 
students and industry personnel) during internship were resolved 
and sustained. Consequently, interns (students) improved on their 
industrial experiences and the general impression from all the 
stakeholders suggests improvements in the organisation of 
internship in the polytechnics. 
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Implications for Policy and Practice 
CCD in design teams should be embraced by teachers and 
management of educational institutions because it creates the 
platform for teachers to interact with one another thereby sharing 
their professional competence and improving quality of curriculum 
documents through a systematic manner of analysing the problems, 
designing and developing, implementing the product designed and 
evaluating. Such a bottom-up strategy should be part and parcel of 
educational institutions’ timetable because it is a means of 
empowering teachers to assert themselves as professionals. 

For the curriculum materials designed for student internship 
to be functional over time, educators should regularly continue to 
liaise with industry so as to be abreast with current changes in 
technology as well as needs of industry. The heads of educational 
institutions should make sure that teachers periodically review the 
curriculum materials in order to reflect the realities in industry. In 
view of the gains teachers derived from CCD in DTs and the 
willingness expressed by both management representatives and 
teachers to maintain CCD, the heads of department should be more 
proactive in ensuring that the activities of DTs in the department are 
not curtailed. CCD in DTs is a bottom-up approach ensuring that 
educational reforms are initiated in the departments which needs 
management support. It is very crucial for the DT as a scheme to 
become part and parcel of the educational institutions’ calendar. 
Regular teacher collaboration in curriculum activities would 
enhance teacher competence and eventual improvement in student 
learning thereby achieving the aim of tertiary education of 
preparing its products for the world of work. Other tertiary 
educational institutions that enrol students for internship should 
endeavour to liaise with the key stakeholders in drawing up 
curriculum materials to help streamline the activities of interns and 
industry practitioners in order to ensure that the purpose for which 
the extended programme is instituted is achieved. Guided internship 
is of paramount importance for all educational institutions 
organising internship for their students because it is a surest way of 
ensuring that stakeholders are held accountable. 
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Abstract 
Adult learning no doubt is a fledging academic discipline in global 
educational system as it has attracted lots of national and 
international research inputs in most recent times.  However, with the 
ever growing interconnectedness of education with society as 
engineered by globalization, the impact of higher education becomes 
most prominent in the pursuit of greater knowledge. This paper 
therefore, examines the globalization context and content of higher 
education in terms of its’ elements, scope and rationale and 
implications on adult learning research and development in a 
developing economy like Nigeria.  Recommendations on how 
globalization components of higher education can promote adult 
learning practice are also advanced. 
 
Keywords: Globalization; Higher Education; Adult Learning; 
Inclusion; Exclusion; Greater Knowledge.   
 
Introduction 
One is aware that the existing relationships between state and 
education vary significantly according to policies, philosophies, 
historical epochs, geographical areas, modes of governance and 
forms of political representation and between the differential 
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demands at various educational levels.  Hence, any drastic alteration 
of modes of governance can have multiple, complex, and 
unpredictable effects on education (Burbules and Torres, 2000).  
Globalization is primarily a perceived set of changes, a construction 
used by state policy makers to inspire support for and suppress 
opposition to changes because “greater forces” (global competition, 
responses to International Monetary Fund, IMF or World Bank 
demands, obligations to regional alliances among others), leave the 
nation-state “no choice” but to play by a set of global rules not of its 
own making.  This trend has brought about significant changes as 
increasing economic globalization and restructuring in global 
political economic systems and the consequential requirements for 
knowledge and information within that system, including 
educational needs (in terms of structure, function, curriculum and 
approach) at all levels, particularly at the tertiary level have been 
subjected to the dynamics of globalization. 

There is a growing understanding that the neoliberal version 
of globalization as enshrined in bilateral, multilateral and 
international agreements, especially with higher institutions of 
learning is reflected in an educational agenda that privileges, if not 
directly, imposes specific alteration on policies for evaluation, 
financing, assessment, standards, teacher training, curriculum, 
instruction and testing.  Based on such understanding, one is 
interested in underscoring how adult learning practice can respond 
to defend its stance on human development against the introduction 
of pure market mechanisms that regulate adult educational 
exchanges, and other policies that seek to reduce state sponsorship 
and financing of adult education, and consequently, impose 
management and efficiency models borrowed from the business 
sector as a framework for adult educational decision making in 
Nigeria. 

Presently, there is the need to reconceptualise globalization 
viz-a-viz higher education as it affect adult education practice in 
Nigeria.  As evidenced in other fields of study, Bray (2003) has 
stressed the need for reconceptualization on account that, the forces 
of globalization, in the view of Crossely (1999; 2000) and Watson 
(2001) provide both an imperative and an opportunity as applicable 
to adult education practice in Nigeria.  The imperative arises from 
the changed environment brought by globalization, and the 
opportunity arises from the increased interest in international best 
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practices among academics, researchers, policy makers and other 
adult education practitioners.  Borrowing from the submissions of 
Sanz (1998), Burbules and Torres (2000), Tickly (2001), Welch 
(1998), Carroy and Rhoten (2002), there are ways in which the field 
of adult education practice can grapple with issues of globalization. 

Consequently, a summary of such issues include; first, 
expansion of diversity of analytical framework in adult education 
research to engage in more practical and empirical evidences that 
could be used for more efficient and effective adult learning 
deliveries and deliverable in terms of national development.  
Secondly, the creation of units of analysis that depends on new 
geopolitical cartography that traces the flows of global learning 
effects; the systems and patterns of imitation and diffusion, 
differences, domination and subordination in adult education policy 
and practice (Marginson and Mollis, 2001).  Thirdly, a focus on 
cross-border adult education since cross-border trade in 
international education has becomes an important object of 
research in itself.   

This is mostly pronounced in all forms of distance learning.  
Fourthly, there are the issues of identity formation.  Globalization 
opens up a new potential for forms of identity other than national 
identity.  Such identity is reflected in values of adult education as 
practiced nation-wide.  The question of forms of identity is best 
asked in terms of the unique quality and features of adult education 
in terms of nation building.  Fifthly, it is observed that modern adult 
education systems are still organized locally and nationally.  These 
are not richly subjected to national regulations, but also, very 
isolated from the national policy on education in terms of 
implementation.  Globalization in this context requires that greater 
funding in adult education research needed to be provided through 
singular and collaborative efforts of agencies and development 
partners. 

In this context, Nnazor (2005) noted that adult learning 
encompasses all education and training activities undertaken by 
adults for professional or personal reasons.  It includes general, 
vocational and enterprise based training within a lifelong 
perspective (Organisation for Economic Cooperation and 
Development, 2003).  Given this conceptualization as working 
reference, one observes that, there is hardly any industrialized or 
developing economy without a well-structured, policy-based and 
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institutionalized adult education and training system characterized 
by a rich variety of programmes or courses that respond to personal 
and national development needs, as well as global adult learning 
participation.  It is clear then that the annual progressional huge 
investment made by developed and developing economies in adult 
education is informed by the critical role of greater knowledge and 
skills in modern economies that are driven by the forces of 
globalization.  Nigeria today is grappling with the challenges of 
corruption, insecurity, unemployment, among others which of 
course are challenges derived from illiteracy and consequences of 
lack of investment in education of adult conception.  In spite of 
segmented inflow of global knowledge, it is obvious that the 
economic productivity and self actualization rationale for adult 
learning is the major thrust of professionalization of modern or 
literate society (Eraut, 1994), which is still very limiting in the 
Nigerian development context.  

Besides, the complexity of modern society calls for the 
services of a multiplicity of diverse occupations, which demands the 
preparation of large numbers of citizens for the different 
occupation.  The expectations are even more heightened by the 
effect of rapid obsolescence of knowledge and skills, which literally 
require individuals who need up-to-date knowledge and technical-
know-how for personal development as well as for occupational 
purposes, to participate continually in education of lifelong learning.  
From these expectations, experts noted that one must take into 
cognizance the multiple social and economic roles of higher 
education in a globalized environment since contemporary society 
has institutionalized all forms of education as a citizenship right, a 
social virtue, a public good and as a stratification process (Meyer, 
1992). 
 
Globalized Context of Adult Teaching and Learning in Practice 
At a global scale, there are conflicting perspectives on adult teaching 
and learning as it relates to, and separates from early childhood 
development practices and, the general overall approaches to 
learning (Conlan, Grabowski and Smith, 2003).  Adult learning 
globally is conceptualized as andragogy which Knowles (1980) 
explained as “the art and science of helping adults to learn”.  In this 
operational context, there are five assumptions underlying the art as 
it describes the adult learner as an individual who: 
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i. has an independent self-concept and who is capable of 
engaging in self-directed learning; 

ii. has accumulated a reserviour of life experiences that is a 
rich resource for learning; 

iii. has learning needs closely related to changing social 
(environmental) roles; 

iv. is problem-centered and interested in immediate application 
of knowledge, and 

v. is motivated to learn by internal rather than external factors 
(Merriam, 2005). 

 
Universally, these assumptions are premised on the principles that 
moderate the andragogical process namely that; 

a. adults need to be involved in the planning and evaluation of 
their instructions at any level of training; 

b. experience (including mistakes) provides the basis for 
learning activities; 

c. adults are most interested in learning about subjects that 
have immediate relevance to their job or personal life; and 

d. adult learning is problem-centered rather than content-
oriented (Colan et al, 2003). 

 
Globalization of higher education then provides good practices in 
the adaptation to the above principles through research and 
teaching as enshrined in action, experiential, project based and self-
directed learning respectively.  In this respect, learning 
opportunities for adults exist in a variety of settings ranging from a 
formal institution, to a place of employment.  Whatever settings that 
may be identified, one fact in the teaching, research and 
development of a globalized adult education practice is that, it must 
acknowledge prior knowledge and experiences of learners, 
including their ability to recognize their own skills as lifelong 
learner (Merriam, 1999). Global compact in adult education hence 
provides that there are many life-changing events in the adult’s 
learning environment. These include but not limited to life 
experience, workplace and performance affectors, including 
cognitive abilities, time between learning interactions and ageing 
factors. 

The implication of these factors is that, since much of adult 
learning occurs in a corporate environment involving a variety of 
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training processes, trainers/facilitators in such milieu need to have 
a working skill set that meets the demands of fast-paced, changing 
environments.  According to Meyers (2003), the expectations are for 
higher institutions experts to arrive not only with delivery skills, but 
also with design experience and application of learning theories in a 
variety of settings. 

Globalization influence on higher education then instills the 
most significant trend that continues to make an impact on 
trainers/facilitators which makes demand for the incorporation of 
technologies, innovations, and greater learning resource into the 
content and delivery of professional development.  Such 
professional development is factored by certain toolkit for trainers 
which King (2003) noted as the: 

i. basics of design and delivery-needs assessment, developing 
objectives, creating an agenda, selecting activities, providing 
for transfer, and designing and conducting evaluation 
activities; 

ii. understanding of different or diverse learners and their 
varied learning styles; 

iii. ability to read the context, assess needs, and select or create 
appropriate mini-learning sessions that are often delivered 
as just in time learning; 

iv. use of reflective practice skills to make sense of their 
situation, tailoring learning solutions to their own and other 
local learning needs, developing and nurturing collaborative 
communities of practice; 

v. ability to co-ordinate university-based, certificate, in-service 
programmes designed as learning laboratories; 

vi. ability to use more than one delivery system, particularly 
online and e-learning; and  

vii. use of learner-centered instruction, especially self-directed 
learning, means trainers, will need to create better ways to 
include opportunities for reflection, clarification and 
guidance. 

 
Thus, global compact on higher education for adult learning is 
critical to professionalism and professional development of 
facilitators of adult education as it promotes dialogue, reflection and 
quality with integrative approaches as exemplified in technology for 
training, motivation, transformative learning, learner-centeredness 
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and andragogy (Lawler, 2003).  Currently, higher education for 
training in adult learning practice is critical in five areas which 
Riddle (2000) identified as stimulating creativity and innovation, 
assessing innovation options, focusing on the clientele, designing 
new services, and implementing changes.  These require abroad 
range skills on the part of the practitioners. 
 
Global Context of Adult Learning and the Inclusion Debate 
In a submission on adult learning in the context of comparative 
higher education, Oghenekohwo (2013) informed the world that the 
growing trend in the interconnectivity of knowledge, ideas and 
change dynamics is not a preserve of the pedagogical process rather, 
it is fundamentally driven and sharpened by all forms of 
andragogical processes.  This scholar then asserted that, global 
context of adult learning is best measured in terms of the quantum 
of knowledge, skills and adaptability of the adult population to 
navigate the global challenges of sustainable development that is 
now seriously threatened by all forms of exclusion in a society that 
ought to be inclusive given its globalization philosophy. 

The expectations of the ideals in the globalization of higher 
education among other things were in the view of Riddle (2000) to 
stimulate creativity, assess innovation options, focus on the clientele 
interests in learning, designing new learning services and 
implementation of sustainable changes.  There is no doubt therefore 
that adults contribute most significantly to the global dynamics of 
change, hence, Oghenekohwo (2013) noted that, how, what, where 
and when they learn is central to the new thinking in development 
given the global divergence in educational ideals for the attainment 
of stability and cohesion, that is predicated on lifelong learning that 
is essential for sustainable growth and development.    

The global context of adult learning in any discourse must in 
the submission of Oghenekowho (2013) be defined and expressed in 
terms of four core elements of any andragogical setting classified as 
engagement, empowerment, experience and evident. These 
elements are the variables for adults to navigate the exclusion 
challenges of globalization while inclusion remains the constant. 
Perhaps, certain empirical evidences on the role of higher education 
will suffice the debate on its’ implications for adult learning.  As at 
previous debate, Chang (2008) contended that, universities are at an 
important crossroad as they have the critical mass for making the 
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potential difference to critical global needs in adult learning with a 
learner population estimated at 200 million by 2030.  Chang (2008) 
noted that while higher education has to produce graduates who 
have skills to operate effectively in a globally competitive 
environment, it is also widely recognized that higher education 
fundamental challenge is to produce an ethical knowledge based 
adults who are responsive to societal needs, and so, contribute to 
the commonwealth, not just financial or economic wealth, but the 
attainment of adults social-well-being (SWB) where, social-well-
being, according to Oghenekohwo (2006) reporting Adedeji (1998) 
is a function of equity, employability, efficiency, flexibility, social 
demand satisfaction and other variants of immeasurable items that 
are being encapsulated in sustainable livelihood and 
development.Therefore, refocusing globalization of higher education 
in terms of the aggregate of the ways knowledge is being produced, 
including a review and synthesis of what knowledge is essential in 
building what kind of society as well as self definition of role 
performance by higher institutions of learning, is indeed critical if 
higher education institutions are to be of any relevance in an 
inclusive environment.   

As at the beginning of the 20th century, Ramonet (1999) 
reminded us of the more evidence of worsening inequalities and 
exclusion which higher education needs to address in order to 
guarantee an inclusive society.  In his submission at the 2013 
international conference on new horizons in education,  
Oghenekohwo (2013) advanced that the current modern capitalist 
economy, while enhancing considerable benefits for many people in 
terms of longer life expectancy, more access to learning facilities and 
opportunities, more equality with respect to gender, race or 
ethnicity, class, some extension of guided human rights and political 
freedom; it is also glaring that globalization content and context in 
the system have brought about much disparity, disaggregation of 
resources, destruction, hatred, and exclusion of many adults in a 
supposed global learning environment. 

It is this inclusion and exclusion dichotomy he also recalls an 
evidence that among the 4.4 billion people (mostly adults) in 
developing countries, almost three in every five lack basic 
education, a third have no safe drinking water, a quarter have 
inadequate housing, and a fifth are undernourished (Huckle, 2002).  
United Nations Children Fund (UNICEF, 1999) reported that nearly 
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a billion of people entered the 21st century unable to read a book 
and/or sign their names.  Hence, inequality, poverty, insecurity, 
short life expectancy rate, corruption, greed, crime and criminality 
as well as exclusion are pervasive despite the abundance and 
prosperity among some of us, which of course, are engendered by 
the contents of globalization.  Consequently, one agrees with the 
Organization for Economic Cooperation and Development (OECD) 
which in 1997 noted that there is ample agreement that adult 
learning somehow serves the objective of inclusion or social 
cohesion, (OECD, 1997), thus, the fights against the exclusion of 
individuals and group from a globalized society. 

A critical examination of the objective of inclusion is central 
to the attainment of sustainable development.  The centrality of 
inclusion in the sustainable debate is premised on three domains 
namely; economic, social and civil.  It is obvious that adult learning 
that is built on these three domains is capable of reducing the 
existing gap between exclusion and inclusion.  This is on account 
that, exclusion is not just a lack of material resources, but in the 
view of Walker and Walker (1997) “the dynamic process of being 
shot out, fully or partially from any social, economic, political, and 
cultural systems which determine the social integration of a people 
in society” (P8).  Globalization context of contemporary discourse 
shows that people are excluded not only from access to education 
and learning, health, safety, work, legitimacy, resources like land, oil 
and gas (as the case of Niger Delta region), but life itself.  As it is 
now, rather than for globalization of higher education content to 
promote the strengthening of research, greater knowledge creation, 
raise foundation skills, strengthen systems’ capability, capacity and 
quality as well as knowledge uptake; it is unfortunate that the forces 
of economic, social, technological, globalization itself and political 
control over the majority world by forces of global capital have 
generated and continue to evolve new forms of exclusion and 
deprivation. 
 
Conclusion and Recommendations 
The global demands for higher education is on the rise and given the 
projection of 5.8% growth by 2025, much is required to be done in 
terms of leveraging the perceived benefits of globalization of higher 
education with adult learning.  This has implications for 
management and policy. There is need to ensure that through adult 
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learning, most of the expected 7.2 billion higher education learners 
would have been adequately engaged and empowered in the 
sustainable development process through all available inclusion 
programmes as well as opportunities.  It is, therefore, recommended 
that through research, diffusion of educational innovations, 
diversification of adult learning curriculum and programmes, 
context and contents of adult learning could be enhanced to reduce, 
if not eliminate, the gap between the exclusion and inclusion which 
globalization tends to engender as a result of its technology 
powered capitalist inclination, particularly in access to higher 
education. 
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Appendix A. :  
Global Demand for International Higher Education (‘000) 
Region 2000 2005 2010 2015 2020 2025 Growth 

(%)* 
Asia 757 1141 1761 2534 3598 5004 7.8 
East Asia 453 698 1059 1565 2319 3389 8.4 
South 
East Asia 

148 185 265 356 467 586 5.7 

South 
Asia 

110 191 349 501 676 869 8.6 

Central 
Asia 

48 67 88 112 136 161 5.0 

Africa 169 219 283 362 464 561 4.9 
Sub-
Sahara 

99 127 168 222 295 371 5.4 

North 
Africa 

69 92 115 140 168 189 4.1 

Middle 
East 

113 143 182 229 286 327 4.3 

America 146 167 194 225 260 287 2.7 
Europe 568 636 719 804 879 963 2.1 
Oceania 8 9 10 12 13 13 2.0 
World 1763 2316 3149 4165 5500 7155 5.8 
(*Represents Annual Compound Growth Rate 2000-2025) 
Source:  Bohn, Davis, Meares& Peace (2002), IDP Australia 
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Abstract 
A lot of problems plague contemporary societies because virtues and 
values hitherto held in high esteem are being discarded in favour of 
foreign ones. The situation has given birth to a harvest of vices today 
that government and law enforcement agents seem not to know the 
solution to them. This paper therefore examined the value of Nigerian 
culture especially the Yoruba people and how the cherished values of 
yesteryears could be adopted to solve contemporary societal problems 
through education. 
 
Introduction 
Culture is a phenomenon that is better explained than defined. 
However, an attempt can be made towards arriving at a working 
definition. The concept, culture has been defined severally by 
various scholars and authors. It is a total way of people. Orji and 
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Anugo (2006) citing Iheanacho (1998) view culture as that complex 
whole which include knowledge, belief, art, moral, law,  custom and 
other capabilities and habits acquired by man as a member of  
society. Eke (1999) is also of the opinion that the material and 
economic base of society conditions and fashions the element of 
culture, including its science and technology, medicine, and music, 
and even the psychological make-up of a man in a particular 
historical epoch. Simply put, culture is the total way of life of a 
people in a given society and this total way of life include the food 
they eat, how they get and eat the food, their dressing, their belief 
about the existence of the world, how they rule themselves, the 
language they speak etc. These vary from society to society. This is 
why we talk of different culture by different societal groups. Culture 
could be material or non-material. 
 
Material culture has to do with items made by the group. These are 
the things that a society needs to make in order to satisfy the needs 
of its people like houses (for shelter protection); tools needed for 
agriculture; weapons needed for hunting or defense against enemies 
attack, clothes and the work of art and craft. These include metal 
work, dying, painting, sculpture, carving, woodwork, leather work, 
jewellry, raffia work to mention a few. 
 
Non-material culture has to do with the language and way of a 
people. Non-material cultures are things which could not be seen 
but are learnt and become part of the groups’ way of life. Examples 
include, language of a people and the way it is spoken, their kinds of 
music, dances the stories they tell their children, the way they teach 
their children, the way in which they make and wear their clothes, 
the laws they make and the type of government they set etc. Of all 
these, language seems to be the most important non-material 
concept of our culture because language is needed to be able to talk 
or interact with others and to understand them. 
 
We shall quickly explain the word value in the context of this 
discussion. This writer agrees with Noah (2003) who notes that 
values are the building blocks of society. Bolarin (2005) also notes 
that values are derived from a society’s judgment/perception of 
virtue and vices and judgment of social behaviours that are 
acceptable in society. Like culture, values tend to vary from one 



Makinde, Solomon Olanrewaju, Pemede, Oluwatobi & Amosu, Ayo                           67 

 
 

society to another. Values are no doubt acceptable principles of 
standard of a society.  
 
Nigeria is a multi-ethnic, multicultural, and multilingual society with 
about 250 ethnic groups and over 400 languages. In spite of our 
multicultural nature, we still have certain common things that unite 
us. The dominant values which formed the core values upheld by a 
large section of the Nigerian society include; 

 belief in God/Allah/deity 
 detesting of laziness 
 dignity of labour 
 filial piety; respect for parents and elders generally 
 hospitality 
 integrity 
 public spiritedness 
 hard work 
 respect for sanctity of life 
 sharing and caring 
 truthfulness and honesty 
 strong pride and attachment to the family 
 pride in the family name and the ideals associated with the 

family or group. (Bolarin 2005; 18 &19). 
 
All the listed values of Bolarin (2005) are enshrined in the ideas of 
Fafunwa (1995) in his exploration of the Seven Cardinal Goals of 
African traditional education which are identified as; 

 development of the child’s latent physical skills through 
competitive games, physical exercises swimming, etc. 

 development of character-taught through codes of manners, 
conventions, customs, morals, superstitions and laws of the 
society. 

 respect for peers – taught in greetings , accompanied by 
physical gestures, helping elders to carry their luggage etc. 

 intellectual training- local geography and history, hills and 
valleys, seasons songs/poetry, proverbs, riddles, tongue-
twisters, poetic verses, dirges, Yoruba, ofo, ogede & oriki, 
incantations, recitations etc other chants like Rara etc; Ijala, 
numerals, games, scales/measurement etc. 
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 vocational training (agricultural, trades & crafts) and 
professions- People could be doctors, priests, witchdoctors, 
civil servants, village heads, chiefs, kings, tax-collectors, 
heralds, judges, councellors, police and messengers, shrine-
keepers, drummers, blacksmith, hunters/soldiers etc. 

 community participation-construction of roads, bridges, 
building of town halls, volunteers to defend community in 
time of war or crisis. 

 promotion of cultural heritage. 
-culture is caught and not taught 
-child observes, imitates and mimics actions of elders and 
siblings 
-he watches, naming ceremonies, religious services, 
marriage rituals, funeral obsequies, coronation of a chief or 
king and festivals. 

 
In the view of this, Akinpelu (2005) reminds that there is need to 
discuss cultural values and such related topic seems to put average 
person off. He explains further that at educational gatherings, and in 
the classrooms, there are complaints about the decline in personal 
and public cultural values especially the moral decadence in terms 
of dressing, relegating indigenous languages, African food, music 
and many others. Some of these cultural values will now be 
discussed with a view to bringing out their relevance to educational 
development. 
 
Use of Indigenous Language         
As earlier indicated, language is the most important of non-material 
culture, because it is through the medium of language that the 
culture of a people is explained, transmitted and preserved. A 
foreign language can’t explain a people’s culture adequately. For 
instance, in Ogu language, ‘gbeto dagbe’, medagbe, onuyoneto and in 
Yoruba language, ‘omoluwabi’ gives cultural meanings how 
important the person is. In other word, indigenous language depicts 
the culture of every given society and as well as the survival of the 
cultural heritage. Therefore, the idea of prohibiting the use of an 
indigenous or mother tongue of an individual is tantamount to 
killing his language and invariably, his culture. In view of this, Bello 
explains thus:  
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our attitude today is largely influenced by the perception and 
viewpoints cultivated as a result of slavery as well as well as 
colonial and post colonial education. As a result of this, we tend 
not to appreciate ourselves or our culture and therefore 
disregard or under value the potential contributions this 
heritage can make to our contemporary development efforts. 
We thus tend not to believe and have confidence in ourselves, 
our endemic capabilities and potentials (p.12). 

 
It has been proved empirically (research findings) that the best 
language to educate a man living in his linguistic environment is the 
mother tongue (mt) or the language of the immediate community 
(lic). (UNESCO, 1953; Fafunwa, 1982). 

Still on the use of language, it is a pity to observe that many 
adults do not even know how to state intelligibly the witty sayings of 
the elders (proverbs and idioms) to show the beauty of our 
indigenous language. Their utterances are bedeviled with miscues 
which show that they have been alienated from their cultural 
milieu. How will such people express and integrate themselves and 
their siblings into the Nigerian culture. 
 
Dressing  
In the traditional Nigerian setting, we value morals. Human body is 
seen to be sacred. Exposing any secret part of the body is degrading, 
abnormal and an aberration. Such act devalues our culture. 
Provocative attires that lead to sexual harassment should not be 
found among the Omoluwabis. 
 
Greetings 
Nigerian culture values respect for elders, and constituted 
authorities. Greeting is one of the ways by which respect for elders 
is demonstrated. On greetings, the Yoruba child is taught early that 
the younger must greet the older person first and this must be 
accompanied by physical gestures. (E.g. A boy must prostrate while 
a girl must kneel down while greeting). 
Different greetings for different parts of the day, and other 
situations are learnt early enough. Hence the saying “kekere ni a ti 
n pa ekan iroko” (A stitch in time saves nine) 

As part of respect for elders, parents, etc is the fact that a 
child does not call his parents, aunts, uncles, chiefs, and other elders 
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by name. This is also attested to by the honorific use of language 
among the Yoruba people. Some even bow when conversing with 
elders on phones. The young boy must carry a load for an elder and 
a girl must serve an elderly person on her knees. Other ways of a 
young child showing respect to the elderly ones are: 

- A child should not intrude into the conversation of elders as 
a mark of respect for them. He can only make contribution if 
invited to do so. 

- A child would normally get up from a seat for an elder who 
had no seat in a gathering or a bus. He must not abuse nor be 
rude to the elder nor must he refuse to run errands. 

 
Indeed, honour and due respect to old age is the duty of every 
Yoruba child (Idowu, 1982:165). The elders on their part are 
expected to afford the young care and protection and not count 
them as of no consequence. 
 
Honesty 
Honesty, truthfulness, sincerity, fidelity are some other basic norms 
the Nigerian children are expected to imbibe. In buying and selling, 
you do not have to see the seller. Wares are displayed with the 
amount per unit of such products. The buyer collects the goods 
and places the money there. The fear of thieves or robbers does not 
arise as everyone believes in the repercussion for infraction. Idowu 
(1982) observes that the truthful and upright have the unfailing 
support of the divinities while lying and falsehood are considered 
damnable. Indeed, Yoruba ethics forbids stealing. 
 
Hardwork 
Among the Yoruba people as well as other Nigerians, hard work is 
cherished. In the olden days, unemployment is never known. Every 
child at a certain age must be introduced to one traditional 
occupation or the other. The moment he is found to be skillful in a 
chosen or given vocation, he is allowed to be independent. Hence 
the saying; 

B’mode ba to o loko 
Se la a fun un loko 
(when a child is old enough to own a hoe we give him a hoe). 
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We value dignity of labour. Hard work and honesty go hand in hand. 
Stealing, selfishness, covenant-breaking, falsehood and hypocrisy 
were not condoned. To show that the Yoruba people detested the 
act of stealing a singer composed thus; 
  Ki ni n fole se laye ti mo wa 2ce 
  Laye ti mo wa kaka ki n jale 
  Kaka ki n jale, ma kuku deru 
  Ki ni n o fole se laye ti mo wa 
  (What have I to do with stealing 2ce 
  In this world of mine, rather than steal 
  I rather become a slave/servant 
  What have I to do with stealing)- Anonymous 
 
Chastity 
The Yoruba people as well as other tribes in Nigerian attach great 
importance to chastity and regards pre-marital sex a taboo. Nigerian 
children were not allowed to mention the names of sex or 
reproductive organs or talk about them in the presence of adults. 
Parents normally kept their eyes on both boys and girls to ensure 
they maintained chastity before marriage. In those days, broken 
homes hardly existed. Chastity, prior to, after marriage command 
commendation. Campaign against HIV/AIDS could be refocused in 
favour of our rich cultural heritage instead of relying on widespread 
use of condom which in a way promotes promiscuity apart from 
offending our religious values. According to Idowu (1982), chastity 
before marriage and in married life is one of the components of 
good character among the Yoruba people. Explaining further, Idowu 
notes that a man who seduces another man’s wife will not only pay a 
heavy penalty, he will in addition face grievous consequences. 
Among the Yoruba people other components of good character 
identified by Idowu (1992:157-166) and which are considered to be 
enriching to contemporary educational system include: 

 Hospitality especially to strangers to as one can never tell 
when one might be in need of hospitality oneself. 

 Selflessness is widely approved. Selfish person is held in 
contempt and regarded as not deserving any help in time of 
difficulty. 

 The Yoruba people believe in kindness involving generosity 
as the one who is kind will have the unfailing blessing of 
Olodumare. This is exemplified in the saying:   
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Oore loore wo to 
Ile oloore ki wo tan 
Ti o-sika ki ’wo ku 
Kindness begets kindness 
 … 
The house of the kind does not break down 
completely. 
That of the wicked does not break down 
incompletely. (Idowu, 1982:159). 
 

 Wickedness should be roundly condemned because the law 
of retributive justice is inevitable not only on the unjust but 
upon his offspring. Hence, “Eni ti o ba gbin ebu ika, ori omo 
re ni yi o hu le” (He who sows the seed of wickedness, it is on 
his children head that it will grow) – (Idowu, 1982:160). 

 Covenant breaker is considered worthless and accursed. 
 Hypocrisy is considered unmanly and reprovable. 
 Giving protection to woman as the weaker sex is a must for 

men. It is considered mean and immoral to outrage a 
defenseless woman.   

 
Methods of Transmitting Nigerian Culture 
The following are the methods of transmitting Nigerian Culture 
according to Obidi (1990): 
(a) Watching and imitating the behaviour pattern of the parents 

and other adult at home  (Awokose). Parents and other 
adults are always enjoined to conduct themselves with a 
high degree of decorum and integrity (model of good 
behaviour) so the children could copy good and acceptable 
behaviour from them. The saying: 
(i)  “Esin iwaju ni teyin woo sare” 

(A horse follows the example of the one before it in a 
race-literal). It actually means that the adult is a 
model for the child to follow either in good or bad 
behaviour). 

(ii) “Owu ti  iya ba gbon lomo o ran” 
(literally-the cotton mother prepares is what the child 
will use to wear)-the child will copy the good or bad 
behaviours of the mother. 
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(b) Direct instruction (Ilana Ifiyeni) 
This is a situation where elderly ones teach children what to 
do or correct them if they went wrong. A child might be 
taught the act of prostrating while greeting if he fails to do it 
properly. Experiences of others serve as beneficial 
instructional media in teaching morals and strategies 
toward success in life. 

 
(c) Lessons from witty sayings and folktales 

Children absorb unconsciously from proverbs, folktales, 
idioms and riddles. Such  folktales otherwise known as 
moonlight stories are usually narrated by adults and were 
ended with moral lessons which taught children the rewards 
for doing the right or the wrong. The story of a wicked man 
and his house-boy who planned a cherry fruit that springs 
up and mysteriously yielded ripe fruit in a day which the 
man climbed in order to pluck some fruits but started  
sprouting higher and higher at the house-boys charming 
song is a typical example of a story  that exposes the evil of 
wickedness. 

  
(d) Use of Prohibition (Eewo)     

Certain things were prohibited among the Yoruba people as 
it is common to most Nigerian societies and so children were 
cautioned against doing those things. For example, in 
teaching hygiene, the Yoruba people forbid anyone from 
urinating in a mortar and add that the mother of an erring 
child would die. Though the mother will not die, but no child 
however stubborn would urinate in a mortar after hearing 
this. Also, the Ogu people forbid a mother eating a food a 
male child urinate into. They belief that, if eventually the 
mother eats the food it may lead to impotence on the part of 
the male child but the essence is to teach hygiene.  
 

(e) Temptation Method 
This method was used in inculcating moral lessons in the 
child from age of six years and above. It was an effective 
method of checking stealing. A mother could fry some pieces 
of fish or meat and keep it within the reach of the child after 
a careful count. A child who has a weak resistance to stealing 
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falls into the temptation and is reported to the father who 
beats him so much that he would vow never to steal again. 
Older children who exhibit recalcitrant attitude to the extent 
of being too difficult for the father to control were usually 
exposed to public flogging and ridicule. 

 
It should be noted that children left without training were called 
Abiiko (birthed with no home training) while those who failed to 
respond to parental training were called Akoogba (Trained but 
refused to held to the training). The blame of the former goes to the 
parents while for the latter, the child is blamed for being 
recalcitrant. Both categories of children are disciplined outside in 
the wider society. 
 
Erosion of societal values 
Within the last decades, those values so cherished among Nigerian 
societies started getting eroded and most Nigerians have generally 
embraced a new culture, a new way of life and a new world view 
(Aderinwale, 2003 cited in Bolarin, 2005). Today, the following vices 
have almost completely taken cherished values:     

 cheating in all its ramification 
 escapism 
 brigand conduct 
 disregard for rules and regulations 
 disregard for constituted authority 
 excessive pursuit of material acquisition 
 money worship 
 corruption 
 smuggling 
 drug trafficking and abuse 
 oil bunkering 
 cultism 
 ethnic wars and 
 incurable greed 

 
It is recognized that culture is not static but dynamic. Akinjogbin 
(2002) believes that certain items that are no longer useful at a 
particular culture can be discarded in favour of new items that 
would suit the circumstances of the time. For instance, the act of 
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child marriage is gradually giving way to modem views. More girls 
are being enrolled in schools today in the northern part of the 
country. 
 
Culture and Educational Development 
For development process to be meaningful and actionable in any 
society, it must respect the people’s worldview. The people’s 
worldview is intertwined with their cultural heritage. Culture is the 
fertile ground for development. According to Olurode and Olusanya 
(2005), social policies on education, health and unemployment 
reveal a lack of touch or references to our cultural heritage. In view 
of the policy maker for example, education is narrowly perceived as 
that which is to be gained in the four walls of a school. It is equated 
with a diploma and good academy performance.  There often 
appears to be continuity between the formal and the informal 
learning environment. No appreciable reinforcement is aimed at. 
The reference to goodly conduct is tangential. There is even a 
fundamental defect in our educational system in that it has virtually 
no bearing with our socio-economic and political structure. Our 
educational system rather than preparing our children and youth for 
farming simultaneously with the requirements of the modern day 
technological development orientates them away from farming; 
indeed it inculcates them a hatred for social existence on the farm. 
The suggestion that a secondary school graduates goes back to the 
farm would be regarded as a curse. This reflects the perception of 
farming as an ordeal. Of course, the income-gap between the farmer 
and a public sector graduate employee is wide. Thus after 
graduation, the products of the school system queue up for years in 
expectation of employment opportunities that has since dried up. 
The education system is neither of benefit to the recipients nor to 
the society as well. Society, in fact, may become poorer. 

The school calendar does not allow our children to be 
around to assist on the farm during peak farming season. Our school 
curriculum may as well go for that of any country in Europe; its 
patent irrelevant is demonstrated by the unceased production of 
graduates that could neither help themselves nor their society. 
Research output by scholars is not in harmony with the present 
character of the society. 
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Recommendations and Conclusion 
With all the vices listed above and considering the negative effect 
they have on Nigerian society, solutions are hereby recommended: 

(i) While culture is not static but dynamics, changes that 
would affect the lives of Nigerians negatively should be 
discouraged. 

(ii) Compliance with societal rules should be taught in 
schools especially from the lower levels of our 
educational systems. 

(iii) Religious education, coupled with moral instruction 
which promotes virtues such as love, respect and 
honesty and laws like “thou shall not kill” which cut 
across religious can be taught. 

(iv) Incorporation of traditional vocations into the curricula 
at al levels of education will help to reduce 
unemployment in the country as more people will be job 
creators and not job seekers. 

(v) Teachers are to be exemplary in their conduct and 
behaviour as they serve as role models for their pupils or 
students. 

(vi) It must be realized that children acquire bad character 
through unguided and dangerous exposure to obscene 
pictures, films and literatures. They equally interact with 
morally weak children in the home, school and in the 
larger society. Some morally bankrupt adult also 
exercise powerful and corrupting influence on the 
younger ones. Hence, moral education should be the 
responsibility of the home, school, religious bodies and 
other stakeholders in the education industry. 

(vii) Teaching and learning of indigenous languages should be 
effectively implemented in schools as enriched in the 
National Policy on Education (1997) revised in 1981, 
1998 and 2004. 

 
In conclusion, some aspect of our indigenous culture may be 
unacceptable today, but identifiable good aspects should be 
inculcated in Nigerian children. The inculcation requires the active 
and all sustained co-operation of all stakeholders in the upbringing 
of the young ones. Vigorous and  persistence of moral values and 
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rules of behaviour in the younger generation will in no doubt help 
in reviving the Nigerian culture. 
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Abstract  
This paper examined the problems associated with implementation of 
continuous assessment as perceived by secondary school teachers in 
Anambra state. Five research questions guided the study. A sample of 
one hundred and ninety five teachers was selected for the study in the 
six education zones in the state through a stratified random sampling 
technique. Questionnaire was the main instrument used for data 
collection, while descriptive survey design was used. The research 
questions were answered and analysed using simple percentage. It 
was found out among others that many problems such as; over 
population of students, teachers inefficiencies, non standardization of 
test instruments, and high frequencies of testing militate against 
effective implementation of continuous assessment in Anambra state. 
Recommendations were made based on the findings of the study 
 
Keyword: Continuous Assessment 
 
Introduction 
The inculcation of skills, attitudes, knowledge and values in learners 
which will be of positive value to them and enable them to 
contribute positively to the society in which they live is done 
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through education. To achieve this primary aim of education, 
students have to be evaluated and different assessment techniques 
are used in measuring the quality and quantity of learning that has 
taken place during the teaching-learning process. Before the advent 
of western education in Nigeria, education was oral and informal. 
Consequently, it was evaluated through careful observation. On the 
introduction of western education, the use of a single shot test or 
examination is usually conducted at the end of a course of study to 
evaluate the amount of learning that has taken place. This all 
important one shot examination as was reported by Ilorah (1996) 
resulted in the students making frantic efforts to pass the 
examination by fair or foul means. Consequently, this led to frequent 
examination malpractices and certificate racketeering which 
engulfed Nigeria educational system in a serious crisis. The conduct 
of examination then was jaundiced and people began to clamor for a 
more objective and a satisfactory assessment technique, hence, 
continuous assessment became imperative. Consequently, 
continuous assessment was introduced in Nigeria’s educational 
system at the various level of education (primary, secondary and 
tertiary).  This was clearly stated in the National Policy on Education 
(2004) thus:  

“At the end of the three years following primary education, the 
junior secondary leaving certificate will be based on state 
examination and continuous assessment method. The 
certificate will be issued at the end of the second three years 
course (senior secondary), a formal examination will be given 
but the performance during the three years will be weighed 
and taken into account for certificate purposes. Certification 
would be based on 60% final assessment and 40% continuous 
Assessment” 

 
Continuous assessment therefore, replaced the one shot-
examination and is being portrayed as a process which emphasizes 
the gradual building up of a cumulative judgment of each student 
towards the attainment of specified objectives in the cognitive, 
affective and psychomotor domains. This involves consistent 
observation and assessment of the ability and scope of students on 
assigned task in order to provide authentic evidence in judging an 
overall behavior of student by keeping a continual up to date 
judgment about the students. 
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The implementation of continuous assessment lies in the 
hands of the classroom teachers as it places teachers at the center of 
all performance-assessment activities. It encourages more teacher 
participation in the overall grading of the students. Adedibu (1988) 
in concurrence to this stressed that continuous assessment will 
enable the teacher to be very much involved in the overall 
assessment of his students; be more flexible and innovative in their 
instruction ; reduce the “threat” factor in examination and promote 
punctuality and regularity in attendance to school. Ipaya (1984) also 
maintained that continuous assessment will enable the teacher to 
carryout imaginative teaching knowing that his assessment of the 
students’ performance within the context of changes he initiates in 
the syllabus and his imaginative teaching will form part of the final 
assessment. 

A lot of problems may be encountered in the course of the 
implementation of continuous assessment by the school 
administrators, the students, and most importantly the classroom 
teachers. In the light of this, Nwige (1983) noted the possibility of 
some schools awarding high marks to mediocre students, while 
another teacher or school is strict with marks. 
 
Statement of the Problem   
The implementation of continuous assessment lies heavily on the 
teacher. In fact, the success or failure of any evaluation (continuous 
assessment) technique depends on the extent to which the teachers 
implement the policy because they (teachers) are the coordinators 
of classroom activities and the ones who translate theories into 
actions and educational plans and policies into practice. Therefore, 
knowledge of continuous assessment, devotion, quality and 
effectiveness of teachers are of utmost importance in the 
implementation of continuous assessment. Obviously, the teachers 
may encounter some difficulties in a bid to successfully implement 
continuous assessment. The responsibilities demanded of secondary 
school teachers in implementing continuous assessment seems to 
make many of them to perceive it (continuous assessment) 
negatively in contrast with the way which the government and the 
educational policy makers perceive it. Many secondary school 
principals on the other hand seem not to fully understand what 
continuous assessment is all about. Most of them see it as a way to 
punish teachers and keep them very busy. This attitude often 
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manifests itself in students’ booklets, where many teachers do not 
even make any remark, while some remarks when made may be 
contrary to the student’s performances. While some teachers use it 
as a forum to write against the students they do not really like. 

Furthermore, the recent student population explosion in 
Anambra state secondary schools seems to be affecting adversely 
the effective implementation of continuous assessment because it 
may obviously increase the number of students a teacher can 
handle, thereby making it boring and burdensome  for teachers to 
teach, observe, assess and record effectively. Thus, many teachers 
seem to refrain from assessing students continuously, while some 
may even award marks ordinarily.  There seems also to be no clear 
cut as regards the method of assessment, what to be assessed, 
uniformity and standardization of continuous assessment. Also, 
there seems to be favouritism in assessment by teachers. 

If these problems go on unabated, and continuous 
assessment conducted in such a way it will yield a valid and reliable 
result, people may tend to lose confidence in it as was the case with 
the earlier one shot-final examination and the make objective of 
which continuous assessment is set to achieve as was stated in the 
National policy on Education come to nullity.  It is in light of these 
problems that the researcher intends to find out what problem 
really is associated with the successful implementation of 
continuous assessment as was perceived by secondary school 
teachers in Anambra state. 
 
Purpose of the study 
The main purpose of this study is to find out the problems 
associated with the implementation of continuous assessment as 
perceived by secondary school teachers in Anambra state. 
Specifically, the study is set to: 

1. Find out if teachers attend enough workshops and seminars 
that will facilitate effective implementation of continuous 
assessment. 

2. Find out if there is a uniform standard of continuous 
assessment in Anambra state. 

3. Find out the actual class size in Anambra state secondary 
schools. 
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4. Find out if the present class enrolment in Anambra state 
secondary schools is conducive for the effective 
implementation of continuous assessment. 

5. Find out teachers’ attitude towards the implementation of 
continuous assessment. 

 
Research questions  
The following research questions guided the study: 

1. How often do secondary school teachers in Anambra state 
attend workshops and seminar is that will facilitate effective 
implementation of continuous assessment? 

2.  Is there a uniform standardization of continuous 
assessment in Anambra state? 

3. What is the class size in Anambra state secondary schools? 
4.  Is the present class size in Anambra state secondary schools 

conducive for effective implementation of continuous 
assessment? 

5. Do secondary school teachers in Anambra state see effective 
implementation of continuous assessment as excessive 
workload? 
 

Research method 
The researchers adopted a descriptive survey design for the study. 
This they found to be appropriate as Ali (1996) maintained that a 
descriptive survey describes events as they are without any 
manipulation. 

The area of the study is Anambra state, Nigeria. Anambra 
state is one of the states in the south-east of Nigeria. The state is 
bounded on the north by Kogi state, on the south by Imo state, on 
the west by Delta sate and on the east by Enugu state. It comprises 
twenty-one local government areas which are submerged into six 
educational zones. 

The population of the study consisted of the five thousand, 
six hundred and sixty five teachers in the two hundred and fifty 
seven state government owned secondary schools in Anambra state. 
The sample of the study consisted of one hundred and ninety five 
teachers.  This was drawn through a stratified simple random 
sampling technique. This was used in order to make sure that 
schools from each six education zone in the state are being 
represented. 
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Questionnaire was the main instrument used for data collection. The 
questionnaire used is a structured fixed response type that 
comprised two sections: A and B. While section A deals with the 
personal data of the respondent, section B contains fifteen items in 
which the respondents were expected to tick to the option that 
suites them. 

The reliability of the instrument was established using one 
hundred public secondary schools teachers in Enugu state. The 
cronbach Alpha method was used to compute the reliability 
coefficient of the instrument. It was found to be 0.86 which 
indicated a high reliability index. 

The instrument was administered to the respondent by the 
researcher with the help of three other research assistants. Out of 
the one hundred and ninety five copies of the questionnaire 
distributed, only one hundred and ninety were properly filled and 
returned, thus recording a 97% return rate.  

The data collected were analysed using simple percentage. 
To answer the research questions, any response below 50% was 
rejected while any response of 50% and above was not rejected. 
 
Results 
The results of the data are presented in the tables below in 
accordance with the research questions. 
 
Table 1: Number of times Teachers have attended 
conferences/workshops/seminars on continuous Assessment 
How often have you attended conferences and seminars on the 
implementation of continuous assessment? 
 
Table 1 shows the number of times teachers in Anambra state have 
attended conferences and seminars on implementation of 
continuous assessment 
                                 Number and Percentage of Teachers 
Responses                Junior secondary            Senior secondary          Total       % 
Never                               5O                                            48                        98        57.57 
Once                                36                                              27                        63       33.15 
Twice                                 6                                               7                         13         6.82 
Thrice                                 4                                               9                        13         6.82 
Always                                -                                               3                         3          1.57 
Total                                   96                                            94                     190      100%          
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Table 1 above shows that majority of the teachers indicated that 
they either have never attended any seminar or have attended only 
once seminars and or conferences as regards implementation of 
continuous assessment. This is represented by 84.72% of all the 
respondents and is therefore not rejected. 
 
Table 2: Uniformed standard in the administration of 
continuous assessment 
Table 2 shows teachers’ response on whether there is a uniformed 
standard in administration of continuous assessment in Anambra 
state secondary schools. 
 
 Is there a uniform standard in the administration of continuous 
assessment? 
                                        Number and Percentage of Teachers 
Responses                  Junior Secondary       Senior Secondary    Total     % 
Yes                                          -                                       -                                       -  
No                                            94                                    96                    190    100 
Total                                        94                                    96                   190   100              

Table 2 above shows that all (100%) the respondents were of the 
opinion that continuous assessment tests are not standardized. 
 
Table 3: Number of students in a classroom 
Table 3 shows the number of students in classes in Anambra state 
secondary schools. 
How many students do you have in your class? 
                                             Number and Percentage of Teachers 
Responses                 Junior secondary           Senior Secondary                 Total       % 
20-24                                               2                                            2                                    4      2.10  
25-29                                               3                                            2                                    5      2.63 
30-34                                               2                                            2                                    4      2.10 
35-39                                               6                                            4                                   10     5.26 
40-44                                              37                                          63                               100   52.63 
45 & above                                     38                                         29                                67    35.26 
Total                                               88                                        102                             190     100 

Table three indicated that 87.89% of the classes in Anambra state 
secondary schools has a student population of 40 students and 
above. 
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Table 4: Class size and effective implementation of Continuous 
Assement 
Table 4 shows teachers’ response on whether their present class 
size allows for effective implementation of continuous assessment. 
 
Do your present class size allow for effective implementation of 
continuous assessment?  
                                          Number and Percentage of Teachers  
Responses                    Junior Secondary              Senior Secondary         Total         % 
Yes                                             28                                              12                        40     21.05 
No                                              70                                             80                       150     78.94 
Total                                          98                                             92                        190      100  

From the response in table 4 above, majority of the respondents 
(78%) concurred that their present class size does not allow for an 
effective implementation of continuous assessment. 
 
Table 5: Teachers’ attitude towards continuous assessment 
Table 5 shows teachers’ responses on their attitude towards the 
implementation of continuous assessment. 
 
Do you think that continuous assessment is adding to your 
workload? 
                                        Number and Percentage of Teachers  
Responses                       Junior Secondary              Senior Secondary          Total     % 
Yes                                            50                                         46                               96   50.52 
No                                             40                                        54                                94   49.47 
Total                                         90                                        100                              190   100 

The above table shows that majority of the respondents believed 
that continuous assessment is adding to their workload and a way to 
punish them, this is represented by 51% approximately. 
 
Discussion of the findings 
From the findings of the study as was presented in the tables above, 
it was established that many problems militate against the effective 
implementation of continuous assessment in Anambra state 
secondary schools as was perceived by secondary school teachers. 
According to the findings as was presented in table one; it was 
found out that majority of secondary school teachers in state 
government owned secondary schools in Anambra state have not 
attended enough seminars and or workshops on effective 
implementation of continuous assessment. This becomes obviously 
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a hindrance towards effective implementation of continuous 
assessment because one cannot give what he or she does not have. 
Eresimadu (1996) in support of this finding holds that some 
secondary school teachers do not fully understand what continuous 
assessment is all about. This is manifested in the type of entries they 
make in the students’ report booklet.  

Another problem of effective implementation of continuous 
assessment as was presented in table two was that continuous 
assessment administration was not standardized, thereby posing 
problems of comparability of scores. This finding was in consistent 
with Holmes and Lawnreye (1969) who maintained that it is most 
impossible to equate continuous assessment grades awarded in one 
situation with those of others,. They stressed further that each has 
its own currency with no agreed rate of exchange and that kind and 
generous teachers are easily influenced and this affects awarding of 
marks. This most at times makes it possible for teachers to award 
marks ordinarily and use continuous assessment to victimize 
students they don’t really like. In agreement with this finding, 
Nwigwe (1983) noted the possibility of school awarding high marks 
to mediocres while another school is strict with marks and warned 
that unless continuous assessment is conducted in such a way as to 
yield valid and reliable results, the whole exercise comes to nullity. 

Furthermore, another problem identified in the study as was 
presented in table 3 is that which results from the over population 
of students. According to the findings, majority of classes in 
secondary schools in Anambra state has an average of 40 students 
per class and this raises the student-teacher ratio. This adversely 
affects the effective implementation of continuous assessment as 
majority of the teachers as was seen in table four has it that their 
present class size is not encouraging the effective implementation of 
continuous assessment. This makes them to spend much time on 
assessment which involves marking and recording the students’ 
scores. This finding is in affirmation with Adedibu (1988) who holds 
that teachers’ role in continuous assessment becomes so complex to 
such an extent that he would be spending more time on record 
keeping to the detriment of his primary assignment which is 
teaching. 

The findings of the study also show that teachers’ negative 
attitude on continuous assessment poses a big problem to the 
effective implementation of continuous assessment as according to 
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the data presented on table five; majority of the teachers sees 
continuous assessment as an excessive workload and a way of 
punishing them. This in no doubt will affect the implementation of 
continuous assessment adversely. Nduka (1996) in support of this 
opined that teachers’ attitude affect the way he presents the 
material to the students which also affects students’ achievement. 
Okoye (1996) also in support noted that the reliability of scores 
awarded in continuous assessment becomes questionable. Arinze 
(1996) also noted that some teachers inflate the scores of students 
in order to achieve excellent performance of students which 
determines their teaching effectiveness.  
 
Recommendations 
Based on the findings of the study, the researcher made the 
following recommendations towards ensuring effective 
implementation of continuous assessment in Anambra state: 

1. The government should as a matter of urgency organize 
compulsory seminars and workshops for every secondary 
school teacher in the state for proper orientation on the 
implementation of continuous assessment. This should be 
organized at a more regular interval. 

2. Efforts should be made by the appropriate body in charge of 
education in the state to standardize continuous assessment 
if possible; this will help to make it more authentic and 
realistic in comparability of performance across the various 
schools. 

3. More schools and classrooms should be constructed by the 
government, the NGO, the PTA as the case may be. This will 
help to decongest the classrooms as it will help to reduce the 
number of scripts the teacher marks and records, thereby 
making continuous assessment objective and at the same 
time allows for effective teaching. 

4. More teachers should be recruited to reduce the high 
student-teacher ratio. 

5.  Teachers should be sensitized on the rationale behind 
continuous assessment, pointing it out to them the need for 
continuous assessment and as such part of their job as a 
classroom teacher. This will help to inculcate in them that it 
is not a way to punish them, rather it is a means of achieving 
the goals of education. 
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6. A separate or special committee to be set up to oversee the 
effective implementation of continuous assessment in each 
school. 

 
Conclusion 
A lot of problems have been associated with the implementation 
of continuous assessment. These problems according to findings 
include among others; lack of proper orientation to teachers via 
seminars and workshops, non-standardization, overcrowded 
classrooms etc. If these problems go on unabated, it may as was 
confirmed by Nwigwe (1983) lead to nullity the aims and 
objectives it is set to achieve. The researchers to this end made 
some recommendations towards the effective implementation of 
continuous assessment and they (the researchers) are very 
optimistic to the fact that if the recommendations will be given 
apt attention and implemented, it will lead to achieving the aims 
of introducing continuous assessment most especially as it 
concerns the secondary schools in Anambra state. 
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Introduction 
Worldwide, education has been recognized as the major vehicle to 
the provision of human capital development. Nations have now 
made it a point of duty to encourage the training and provision of 
any particular manpower needs of theirs in their secondary and 
tertiary institutions. Several millions of money is expended by 
nations on education so as to meet their technological and economic 
needs, especially at the secondary school level which is a very 
critical level of any educational system because it is the foundation 
on which higher education is built. 

It is axiomatic that no educational system can rise above the 
quality of its teachers, that is, the quality of education of any nation 
is determined by the quality of the teachers in her schools.  The 
teacher is the pivot of the education process, he is the key in the 
entire education programme and he can make or mar the best 
educational programme.  Education, therefore, is what the teachers 
make of it.  This, in essence, implies that competent, devoted and 
professionally- qualified teachers in the required quantity are an 
essential factor for a good education system. 
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Obemeata (1996), in his report of Pope Pius xii, states that: 
good schools are the fruits not only of good regulations but 
primarily of good teachers, excellently trained in their 
respective subjects, which they are to teach and possessing 
the intellectual and moral qualities which their important 
offices require. 

 
This therefore means that, quality deliverance of quality 
instructions will depend greatly on the calibre of teachers who are 
adequately trained to be competent in the teaching of their subjects 
as expected. Gbadamosi (2005) agrees that the quality of education 
depends on the quality of teachers trained. 

Ukeje corroborated this when he states that the Nigeria 
Union of Teachers (NUT) (1981) has singled-out teachers as the 
most important factors responsible for quality education in any 
country and that the status of teachers depend upon the quality of 
their education (Yahya, 2007) . 

The popular saying that no nation can rise above the quality 
of its teachers is rather apt at this moment in Lagos State in that the 
State in the last three years or so has embarked on a world Bank 
assisted project, the Eko Project of which one of its constituents is 
the development of teachers.  If development of the youths into 
quality human capital is one of the priorities of Lagos State 
government, then teachers who are well grounded in their areas of 
discipline can only be expected to pass on the knowledge acquired 
before or on the job. These teachers are expected to be ICT 
compliant since teaching has to do with dissemination of 
information which has lifelong application. 

In view of the fore-going, efforts should be made by a 
committed government to provide functional educational services 
for teachers, services such as in-service training, resource centres, 
library services and other avenues of furtherance of educational 
productivity.   Perhaps, it is in the realization of this and that there is 
deterioration in quality of education in Lagos state as in other states 
in Nigeria as maintained by Dike (2005) who observes that “the 
quality of education has fallen since the past two decades” that 
prompted the introduction of the Lagos Eko Secondary Education 
Project in the State secondary school system. 
 



Abari, Ayodeji Olasunkanmi, Oyetola, Idowu Olufunke & Okunuga, Adedapo Adetayo                 93 

 

Lagos Eko Secondary Education Project 
The Lagos Eko Secondary School Project is the first education 
intervention in Lagos State with exclusive focus on enhancing 
learning outcome in the State.  It is a $90 million partnership 
between Lagos state Government and the World Bank with the 
overall view of improving the quality of education in the State’s 
public junior and senior secondary schools. The project is intended 
to improve quality and relevance of education by focusing on 
learning outcomes in core subjects namely English Language, 
Mathematics and Science. The project was developed based on the 
realization that better results are achievable when power to develop 
is given to the school administrators because they know and 
understand the needs of their schools and as a result are able to 
implement effective school management.   It is hoped that the 
principals, having been empowered will ensure that Lagos Eko 
Project is undertaken in consonance with existing educational 
structure in the State so that the legacies of the project can be easily 
mainstreamed. 

Lagos Eko Project is a four year project which commenced on 
16th June, 2009 and is expected to terminate on 31st December, 
2013.  It is made up of four components, they are:  
 

1. Promoting Secondary School Effectiveness through 
School Development grant:- 
The objective of this component is to provide public 
secondary schools access to discretionary resources ranging 
from #1 million-#3million on yearly basis depending on size, 
with one explicit focus on improving the quality of education 
services as priority needs are defined at the school level. 
This grant is provided based on clear and transparent school 
performance criteria. The component empowers and 
supports the School Based – Management Committee 
(SBMC) to plan for and improve teaching, learning and 
participation in individual schools. 
 

2. Enhancing Quality Assurance for Junior and Senior 
Secondary Schools 
This component aimed at supporting the improvement of 
the quality assurance system in Lagos State to measure 
quality, identity deficits, provide feedback to service 
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providers, determine training needs, and provide continuous 
assessment as well as impact evaluation of project and 
government intervention. It will also measure the learning 
outcomes in private as well as public education, to give 
government a comprehensive picture of the education sector 
while holding all stakeholders accountable for delivering 
quality education. 
 

3. Project Coordination and Management 
This component will provide the necessary resources for 
effective coordination, monitoring and evaluation. The 
project will be implemented at the State level and 
coordinated by the State Ministry of Education (SMOE) in 
close coordination with relevant parastatals such as 
Universal Basic Education Commission (UBEC) and 
Education Trust Fund (ETF). The third component is 
expected to support overall project management, 
monitoring and evaluation and the design and 
implementation of a communication strategy.  
 

4. Strengthening of the Federal Post – Basic Education 
Strategy 
This fourth component is aimed at providing capacity 
building and technical assistance to the Federal Ministry of 
Education to enhance the development of the national post-
basic education strategy and support policy dialogue on the 
strategy with states. This capacity building support for 
implementation would begin during the project preparation 
stage while the technical support for the implementation of 
the project will include team of consultants, specializing in 
project implementation. 

 
Goals of the project 
Basic goals of the Lagos Eko Secondary Education Project include 
ensuring that the 632 junior and senior public secondary schools 
and five technical colleges are relevant to the world of work in 
general and can attract private sector’s involvement.  It is also aimed 
at enhancing teaching and learning of English Language, 
Mathematics and Science subjects and also improving the 
competence of the students in their subject areas which indirectly is 
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expected to help increase competence in other subject areas. The 
project is also aimed at strengthening and equipping Lagos State 
Examination Board with quality standardization, and strengthening 
equipping of Teachers Establishment  and Pension Office (TEPO) to 
deliver good quality training relevant to the needs of the teachers 
and finally, to support the six Education Districts to deliver 
educational performance in students. 
 
Lagos Eko Project and Teachers’ Effectiveness 
From the goals of the Lagos Eko project, it can be seen that the 
Teachers Establishment and Pension Office (TEPO) is saddled with 
the delivery of quality teachers via relevant trainings. This is 
agreeing with the fact that the teacher is the pivot of the whole 
project and of the educational system. The project demands that 
teachers are not only trained but are provided with direct finances 
to directly fix basic utilities in the schools. They must not only be the 
masters of their subjects but also be good at teaching them so as to 
enhance students’ academic performance. To achieve this end, 
several development programmes are arranged for teachers in the 
name of Lagos Eko Secondary School Project.  

These development programmes are given mainly to English 
Language, Mathematics and Sciences teachers but other subject 
teachers are not left out because, as an interdependent social 
organization, the school’s activities are interwoven and one subject 
seems to have link in one way or the other with the others.  Apart 
from this, the essence of the Lagos Eko Project is not to improve 
students’ ability in these three subjects alone but in other subjects of 
the departments in the school. 

To this end, it is expected that developmental trainings are 
extended to other subject teachers, not only to improve the quality 
of their instructions but also to aid and increase the knowledge and 
academic abilities of the students who are the final output of the 
school. 

The training and retraining of the teachers become 
necessary because the teachers must possess certain level of quality 
and exposure that will make the subject relevant to everyday 
experience of the students. This need to make subjects relevant to 
students is the essence of the development programmes for 
teachers who need to be adequately trained and professionally 
updated. 
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It is only when a teacher becomes the master of his subject 
and therefore gives out quality instructions that produce societal 
standard students that the teachers can be said to be effective. These 
types of students churned out by the effective teachers are those 
that will meet their individual yearnings and aspirations including 
those of the governments and their immediate community.  It is this 
feat that the Lagos Eko Project is aimed at achieving. 
 
Statement of the Problem 
Given the importance of secondary school education as a vehicle to 
sustainable educational and human power development of the 
nation, one is bound to laud the introduction of Lagos Eko 
Secondary Education Project as a viable intervention in the 
education of the state. The teachers remain the veritable tools in the 
success of the project, hence, the emphasis on provision of 
development programmes for them to aid the project success. The 
question therefore is whether the provision of quality and effective 
training programmes has effect on the provision of effective 
teachers and hence is an indicator of the success of the Lagos Eko 
Secondary Education Project.  

So this study shall be investigating the extent to which 
quality development programmes has brought about teachers’ 
effectiveness in the successful implementation of Lagos Eko 
Secondary Education Project. 
 
Hypotheses 
 
H1: There is no significant effect of Lagos Eko Project teachers’ 
quality developmental programmes on effective teachers’ 
production in the Public Senior Secondary Schools in Lagos State.  
 
H2: There is no significant effect of Lagos Eko Project teachers’ 
quality developmental Programmes on effective teachers’ 
production in Public Junior Secondary Schools in Lagos State. 
 
Methodology 
Descriptive survey design is adapted for this study since the study 
seeks to appraise the prevailing situation. The population used 
consisted of the Principals, Vice-principals and teachers of both 
public junior and senior secondary schools in Lagos State. 
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The samples for the study were taken through stratified 
simple random technique from Education District 1, Agege such that 
the three zones in the District were almost equally represented in 
the ratio of 7, 7 and 6 schools from the zones. Thus, twenty junior 
and twenty senior secondary schools were selected from the District 
to constitute the study sample. The Principal, a Vice principal and 
five Lagos Eko Project participatory teachers, on the basis of the 
subjects, were also selected from each sample school, that is, seven 
(7) staff to constitute the study respondents. Therefore, one 
hundred and forty (140) respondents from each of junior and senior 
secondary schools were used in this study, totaling two hundred and 
eighty (280) respondents in all.  

Two structured questionnaires and a record of students’ 
performance were constructed in the study for two groups of the 
study population, the principals and their vice, and the teachers.  
The questionnaires were subjected to validity and reliability tests.  
The reliability coefficients respectively were 0.89 and 0.78. 

The principals and their vice responded to items on Effect of 
Lagos Eko Project Teachers’ Developmental Programmes on 
Teachers’ Performance (ELEPTDPTP) and also gave information on 
students’ performance in the external examination in the past two 
years, that is, 2011-2012.The teachers responded to items on the 
Effect of Lagos Eko Project Teachers’ Developmental Programmes 
on their Classroom Performance (ELEPTDPCP). 

The instruments were administered by the researchers with 
the assistance of trained hands. The questionnaires were 
administered and collected the same day while the performance 
records were collected the second day.  All the respondents were 
served copies of the questionnaire out of which two hundred and 
fifty (250) were recovered giving a percentage return of 89.3%. 
 
Method of Data Analysis 
The responses collected were coded, scored and then subjected to 
statistical analysis with the use chi-square test. 

                           X2=∑ 
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Data Analysis and Interpretation of Results 
H1: There is no significant effect of Lagos EKO project teachers’ 
developmental programme on teachers’ performance in the Public 
Senior Secondary Schools in Lagos State. 
 
Table I. 
Public Senior Secondary Schools 
RESPONDENTS F TOTAL 

VALUE 
 
MEAN 

CALCULATED 
VALUE 

CRITICAL 
VALUE 

REMARK 

Principals 40 4200 105 55.01 47.46 Null 
Rejected 

Teachers 100 4410 44.1 26.0 47.46 Null 
Accepted 

 
The two groups of respondents’ responses were calculated 
separately using chi square statistics and tested at 0.05 level of 
significance.  

From the table I above, it can be seen that the calculated 
value for the Principals’ scores 55.01 is greater than the critical 
value 47.46, therefore, the hypothesis is rejected. That is, the 
principals are of the perception that there is a significant effect of 
Lagos Eko Project teachers’ developmental programmes on the 
teachers’ performance in the Public Senior Secondary Schools in 
Lagos State. 

However, the calculated value for teachers’ scores, 26.0, is 
less than the critical value of 47.46, meaning that the hypothesis is 
not rejected. Therefore, the teachers agreed that there is no effect of 
Lagos Eko Project teachers’ developmental programmes in the 
Public Senior Secondary on the teachers’ performance. 
 
H2: There is no significant effect of Lagos EKO project teachers’ 
developmental programme on teachers’ performance in the Public 
Junior Secondary Schools in Lagos State. 
 
Table II. 
  Public Junior Secondary Schools 
RESPONDENTS F TOTAL 

VALUE 
 MEAN CALCULATED 

VALUE 
CRITICAL 
VALUE 

REMARK 

Principals 40 4100 102.5 52.07 47.46 Null 
Rejected 

Teachers 100 4600 46 27.93 47.46 Null 
Accepted 
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As in the senior secondary schools, the responses were calculated 
separately and at 0.05 level of significance for the two groups of 
respondents. Table II shows that the calculated value of the 
principals’ scores is 52.07 while the critical value is 47.46, meaning 
that the hypothesis is rejected. The Principals agreed that the Lagos 
Eko Project teachers’ developmental programmes have effect on the 
teacher’s performance in the schools. However, the calculated value 
of teachers scores is 27.93 is less than the critical value of 47.46, 
meaning that the hypothesis is accepted. The teachers hereby 
concluded that there is no effect of the Lagos Eko Project teachers’ 
developmental programmes on their performance in the schools. 
 
Discussion 
The findings of this study show that there is disparity in the 
perception of the schools management and teachers with respect to 
the effect of the Lagos Eko Project teachers’ developmental 
programmes on the performance of the teachers in the schools. 
These two groups measured teachers’ performance from two 
different angles. The principals measured teachers’ performance 
from the students’ external examination performance while the 
teachers do not see such measurement as a true measure of the 
performance. Rather, they measure their performance from their 
ability or inability to practically use knowledge acquired in the 
developmental programmes of Eko Project. They probably consider 
that some facilities are supposed to be on ground before other 
facilities and equipment can be practically useful for the effective 
instructions in the school. These facilities are beyond the scope of 
Lagos Eko Project because they are mostly capital intensive 
facilities. 
 
Conclusion and Recommendations 
It can be concluded from the findings of this study that the Lagos 
Eko Project is a much desired one but it has its limitations and that 
is why principals and their vice on one hand and teachers on the 
other hand perceive the effect of the development programme 
differently.  The two groups also perceive the effect differently 
perhaps because of their different participatory roles, the one in 
charge of how and what to purchase, the other being active in the 
classroom.  Therefore, from the perspective of the school 
management the teachers’ development programme brought about 
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teachers’ effectiveness but from the perspective of the teachers 
themselves, this is not so.  
From the fore-going, to improve performance of the teachers in the 
schools and hence their effectiveness, the following 
recommendations are put forth: 

1. More classroom blocks should be constructed all over the 
state to decongest classroom population. 

2. Adequate numbers of professionally trained teachers should 
be employed to reduce pressure on the few available 
teachers. 

3. The development training programmes should go round all 
teachers irrespective of subject because of the interwoven 
nature of subjects. 

4. The provision and use of instructional materials should go 
beyond cardboards and papers but include sophisticated 
teaching materials. 

5. The psychomotor area of learning should not be neglected in 
schools to make provision for the development of innate 
abilities.  

6. In – service training should be a continuous process in the 
school so as to continuously update the teachers. 
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