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Introduction 
Educators have long argued that teaching and learning must be 
authentic and meaningful for learning to actually take place 
(http://www.ncss.org/positions/powerful ). McKenzie (2007) for 
instance observed the following in regard to teaching Social Studies: 

In many countries, social studies teachers are under increased 
pressure to meet challenging objectives set by state or provincial 
curriculum standards.  To meet these thinking, problem-solving and 
communicating standards, it pays to involve students in seeing how 
these skills are practiced outside of school in a variety of organizations 
contending with social issues. As much as possible, it makes sense to 
involve them in such work, either through internships, visits, interviews 
or simulations. Alternatively, much of this work can also be staged as 
historical simulations calling for decision-making set in the past. 
McKenzie (2007) continues to state that: 

By employing such learning strategies within a real world 
context, students sharpen their abilities while gaining an appetite for 
the work at hand. Because they are rooted in the here and now, young 
ones find the challenges invigorating and intriguing. Caring about the 
tasks, they invest to a greater degree and emerge with a firmer and 
deeper grasp of the key concepts. 
He further argues that activities pass “the test of authenticity” because: 

 They are rooted in issues, challenges or decisions that people 
face in the world.  

 They are genuine.  
 The act of wrestling with these challenges is purposive - 

saturated with meaning and significance.  

mailto:mwnjeru@gmail.com
http://www.ncss.org/positions/powerful
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 A student can see a payoff in the future for work well done and 
skills acquired.  

He summarizes his argument by stating that “in short, authentic 
intellectual work passes the test of "so what?" It is meaningful, worthy 
and generative - in the sense of provoking ongoing growth and 
development”. 

While these concepts are especially used in the teaching of 
Social Studies, I believe that they are invaluable to all learning contexts. 
Invoking experiences that surround a learner in the learning process 
makes his learning a “real life” activity that is geared towards achieving 
some educational goals and objectives, e.g. acquiring ability to solve 
problems. 
  
“Funds of Knowledge” 
The concept “Funds of knowledge” is closely associated with 
researchers Luis Moll, Cathy Amanti, Deborah Neff, and Norma 
Gonzalez (2001) who define it as “ the historically accumulated and 
culturally developed bodies of knowledge and skills essential for 
household or individual functioning and well-being” (p. 133).  The 
researchers have consistently observed that the children’s home and 
community life experiences are a major asset to their learning process, 
and that teachers can capture these experiences to form a basis for 
their classroom activities. In one of their researches, Moll, Amanti, Neff, 
and Gonzalez (2005) conducted a collaborative project with teachers to 
study household and classroom practices amongst working class, 
Mexican communities in Tucson, Arizona. Their aim was to find out 
ways of drawing home or household practices into the classroom to 
facilitate learning. The research project was in response to the general 
observation that children of Mexican immigrant parents in the U.S. 
were performing poorly in school, part of the reason being that they 
were being introduced to unfamiliar content without much reference 
to their familiar home experiences. 

Based on the study, they noted that there were many aspects 
of home or community practices that could greatly enhance learning in 
the classroom. Such  “household funds of knowledge”  included 
practices such as  ranching, farming, animal management, mining, 
equipment operation and maintenance, construction, house 
maintenance, roofing, labor laws, consumer knowledge, loans , sales, 
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accounting, drugs, anatomy, midwifery, folk medicine, anatomy, 
childcare, budget, cooking, catechism, baptism, bible studies, moral 
knowledge and ethics, etc. (p.73). One teacher who participated in the 
project noted that engaging her students in literacy and “research” 
practices based on familiar things improved the students’ involvement 
in the classroom and gave them high motivation, noting as follows: 

From the questions the students came up with alone, we could 
have continued investigating using innumerable research and 
critical thinking skills for a considerable part of the year. If we 
had continued this type of activity all year, by the end we 
would have been an experienced research team, and my role 
would have been to act as facilitator helping the students 
answer their own questions (p 84). 
In another study, Au & Jordan (1981) demonstrated the 

significance of using students’ cultural and background knowledge in 
the classroom. The researchers based their research on a program 
known as Kamehameha Early Education Program (KEEP) at Honolulu in 
Hawaii. The goal of the program was “discovering better ways to teach 
Hawaiian children to read” (p. 139). Ka Na’I Pono, an experimental 
school run by KEEP, was the center of the research. Most of the 
children came from low Social Economic Status (SES) homes. The 
authors also stated that contrary to many people’s beliefs that poor 
parents were not interested in the academic welfare of their children, 
most of the parents in this school showed that they valued their 
children’s schooling highly. The children’s poor reading skills could 
therefore not be blamed on lack of interest on the side of the parents. 
Lack of self-motivation amongst students, classroom management 
issues as well as cognitive factors were all ruled out as the causes of 
poor reading.  

What seemed to bring positive changes was a reading program 
that emphasized comprehension, rather than the traditional phonics (p. 
144), whereby children simply learned the coding and decoding 
exercises. The reading program incorporated as some of its main 
components important Hawaiian cultural speech events, namely the 
‘talk story’ and ‘storytelling’ (p. 146). Within this context, the teacher 
became to the students not just an instructor, but a “socially relevant 
figure”, one who displayed to the children both “warmth and control”. 
Also, the reading lessons incorporated mutual participation, just like in 
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the Hawaiian story- telling, where the narrator continuously interacted 
with his/her audience. The teacher and the students were constantly 
engaged in the readings. KEEP was successful because, as Au & Jordan 
(1981) noted then, it “employs a special type of reading lesson, one 
which resembles talk story and storytelling, major speech events in 
Hawaiian culture” (p. 151). Learning, in this sense, takes the approach 
of children using their ‘known’ knowledge to move on to the ‘unknown’ 
territories. While many of these researches have mainly been 
associated with the experiences of non-English speakers in the U.S. and 
other places, the findings can be expanded to cover children in almost 
all learning environments, including the Kenyan context.  

Schooling children in Kenya come from diverse backgrounds 
including ethno-cultural-linguistic, social-economic, as well as whether 
they live in urban or rural areas. These different backgrounds all 
present to the children unique growing-up experiences. It is, for this 
reason, fair to say that many children in urban areas are more exposed 
to modern technology more than the rural areas, e.g., many children in 
Nairobi are growing up experimenting with the computer, video games, 
high-tech cell phones, etc. Their rural counterparts normally do not 
have exposure to these luxuries. On the other hand, children growing 
up in the rural areas have more experiences with farm activities, e.g. 
herding, planting, harvesting, fishing, etc. Hence, while dealing with 
“funds of knowledge” in Kenya, one ought to keep in mind these types 
of backgrounds to remain meaningful and authentic to the children’s 
learning process.  Different backgrounds will offer different “funds”. 

Because of the great diversity between the urban and rural 
areas in Kenya, and because the rural schools and children tend to be 
the most disadvantaged when it comes to learning and teaching 
resources, this paper takes a rural focus and guides teachers on what 
resources they can turn to locally. This is expected to provide these 
teachers with a major boost in their daily work. In the following section, 
I outline several areas that teachers could focus on as local “funds of 
knowledge”. The cases presented provide just a few examples that 
teachers could use. The cases are then followed by a section discussing 
how the information collected can then be brought into the classroom 
learning context, and its usefulness. 
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Possible “Funds of Knowledge” 
Teachers can select from their own environment a variety of “funds of 
knowledge” to be used in their classes. Since children, even those 
attending the same school, come from different home backgrounds, 
any teacher will normally have a set of choices to pick from. These 
activities can also be modified so that they can appropriately be used 
for different class levels in the primary school.  In addition, these 
“funds” might also vary from region to region as different communities 
have different occupational practices. For instance, in the Central part 
of Kenya, farming tends to be a major occupation and therefore it can 
be used as an effective “fund”. In the Northern parts of Kenya, on the 
other hand, little farming takes place and more animal-related activities 
are in practice. In this case, a teacher in this region will find activities 
related to animal husbandry more authentic to the children. Likewise, a 
teacher from the lakeside regions or along the coast might opt for 
fishing activities. Students can also bring in more family-based 
activities. The teachers can students to conduct some type of research 
in a particular area by use of guiding questions, as modeled below: 
 
Farming 
Activities related to farming can include tilling the land, planting, taking 
care of the crop as it grows, harvesting and storing. The teacher could 
ask the students follow these farming activities by giving them guiding 
questions such as the following; 

i. How is the land tilling done? By hand (using a machete or a 
hoe) or by a machine, e.g. a tractor or plough? 

ii. How is planting done? 
iii. What is planted? Seeds? Young plants? 
iv. How are the crops taken care of when growing? Are they 

watered or they just use rain water? 
v. How long do the crops take to mature, i.e. from time of 

planting to harvesting? 
vi. How is the harvesting done, e.g. of maize, beans, potatoes, 

etc. 
vii. What happens to the final crop? Is it all eaten at home or is 

some sold? 
viii. If sold, where is it sold? 
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Animal Keeping 
i. Which animals are kept in the home (e.g. cows, goats, camels, 

sheep, chicken)? 
ii. What do the animals eat? 
iii. Do they graze freely in the field or they are enclosed and fed 

inside? 
iv. Who takes care of them, e.g. men, women, children? 
v. What do people get from each of the animals? 
vi. Are the products all used at home or some are sold? 
vii. What happens if an animal gets sick? 
viii. What happens to the animals when they grow old? 

 
Fishing 

i. Where does the fishing take place? E.g. in a river, lake, 
ocean. 

ii. What types of fish is fished?  
iii. How many types of fish do you know? (name them). 
iv. Who does the fishing? 
v. What is needed to fish? 
vi. Where is the fish taken? 
vii. How is the fish taken care of so that it does not go bad? 
viii. What fish do most people like to eat? 

 
Small Local Businesses 
 Examples of small local businesses may include a neighborhood 
kiosk or selling in the market. Guiding questions can be; 

i. Who does the selling? 
ii. What is sold? 
iii. Where do they get the products they sell from? E.g. from their 

own farms? Bought from elsewhere? 
iv. When is it sold? E.g. some products like fruits are seasonal, so 

when are they available? 
v. What are the prices for the different things sold? 

 
The activities described above represent just a few examples that 
teachers can use with their students, and as mentioned earlier, 
teachers should feel free to adopt other activities that are appropriate 
for their situations. They can use the model above to create their “fund 
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of knowledge” inventory and develop the relevant questions. To make 
the exercise more student-centered, the teacher can ask for 
suggestions from students and together they can develop the questions 
to guide the research. Other activities may include baby-sitting young 
children; helping in the kitchen; fetching water, etc. As mentioned 
earlier, the exercises become more meaningful to the students if they 
relate to their day to day experiences. In this case, even in a single 
class, the students can conduct research on different areas. 

 
Bringing the Funds of Knowledge to the Class 
One might wonder at this point what the students and their teachers 
do after collecting all the information as suggested above. Ultimately 
the information collected by students should be useful for their 
learning. A most immediate benefit of the exercise is that the students 
get to learn and understand the activities that take place in their 
community. Beyond this, however, the teacher should use the 
information as a basis for learning and acquiring other knowledge in 
the classroom. One area that can greatly benefit is the development of 
literacy skills. To do this, the teacher can make the project an on-going 
activity. Each student can then keep a journal whereby s/he can write 
his/her observations on a regular basis. This is important especially in 
cases where the students are observing an on-going activity, e.g. 
farming. They can write, draw and note questions in their journal. 
Eventually, the students can use these to write and also tell a story 
about their community. For instance, they can document in their 
journals what crops are grown in their area, how they are planted, how 
long they take to mature, how they are taken care of in order to grow 
well, etc. In the case of small businesses, a student could document 
what is sold in the market in different seasons, how much the crops are 
sold for, and what the sellers do with the money after selling. Apart 
from what the students observe individually, a teacher can organize a 
class trip to some of these places, e.g. a market place, where they can 
interact with the sellers. However, teachers should not send children to 
such places as market places on their own for safety reasons. To make 
the exercise more successful, teachers must also try to co-opt parents 
so that they can work as guides to their children at home. 

Apart from gaining writing skills, the teacher can also have the 
students talk about their project to the rest of the class. This exercise 
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helps the children acquire oral or story-telling skills. This is a useful skill 
as they gain confidence and learn to make presentations in front of 
others. Additionally, the students will learn new vocabulary as they go 
on with their project. As they come across new things whose names 
they don’t know, they ask their teacher for the name, hence expanding 
their vocabulary. 

Another important aspect of knowledge that can be gained 
through the research exercise is the development of critical thinking 
skills. As students gather information, they will likely raise questions, 
take time to reflect on certain activities in the community, think of 
possible solutions to problems facing community members, etc. This 
way, teachers will be helping students learn skills that are relevant to 
their communities. As teachers in different subjects or areas focus on 
different skills, other skills will emerge from the research projects. 
 
Conclusion and Recommendations 
Research has proven that use of “Funds of Knowledge” is beneficial to 
children’s learning process. Because of its “down to earth” orientation, 
it makes learning authentic and meaningful to the children. It can be 
used towards developing children’s writing and oral skills, building their 
vocabulary, learning about the communities and cultures, acquiring 
critical thinking skills, as well as learning about the communities and 
cultures of other groups. It is therefore recommended that teachers 
should adopt the “Funds of knowledge” approach in teaching their 
Social Studies courses in the primary schools. Based on their specific 
backgrounds, the teachers should be creative and come up with 
activities that are reflective of their learners’ environment as a guide to 
their literacy development. This approach also provides the basis for 
teachers to teach about other less familiar knowledge that is, moving 
from the familiar to the non-familiar territories.  

Additionally, teachers should try to engage parents and other 
community members as they create their “funds of knowledge”. This 
way, parents and other community members will become actively 
engaged in school activities and their children’s learning process. 
Ultimately, the “funds of knowledge” approach to teaching helps 
children learn about their immediate environments, but also helps 
them in literacy development at school. 
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ACQUIRING A TEACHING PERSONALITY 
 

Pai Obanya 
(International Education Strategist) 

(edsi@ skannet.com) 
 

This paper is concerned with a correct profiling of the ideal teacher. It 
discusses the intellectual and attitude-values requirements for the ideal 
teacher, as well as the essential hard and soft skills expected of the 
teacher in the context of today’s knowledge economy. Teacher 
education programmes are expected to lay the foundation for acquiring 
the traits and skills discussed but teachers have to build upon their 
initial professional teacher education and work steadily through to the 
level of acquiring a teaching personality through continuous self-
development efforts. Ideas for both the initial teacher education 
required and guidelines for the continued self development efforts that 
should follow constitute the main focus of the paper. The ideas and the 
accompanying guidelines are the results of the author’s years of 
practical field experience in developing teacher education programmes, 
as put together in two recent publications on the subject (Obanya, 
2008, 2010)  
 
Qualifying the Teacher 
It is customary to distinguish between trained and untrained teacher 
and educational systems have both subtle and loudly proclaimed ways 
of distinguishing one from the other. Popular practice and popular 
discourse on teachers tend to create the impression that this is all the 
distinction required. For this reason, most education system tends to 
increase the number of trained teachers (or, at best the proportion of 
qualified teachers) in schools. In fact education statistics on teachers 
have moved from indices of TPR (Teacher-Pupil Ratio) to QTPR 
(Qualified Teacher-Pupil Ratio), the latter being considered a more 
satisfactory index of quality than the former. 
Concerns for quality however demand that we make finer distinctions 
in qualifying the teacher. This is because 

 A trained teacher is not necessarily a qualified teacher 

 A qualified teacher is not necessarily a competent teacher; 

 A competent teacher is not necessarily a efficient teacher; and 
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 An efficient teacher is not necessarily an effective teacher.  
These finer distinctions become clearer as we define each of them 
more precisely, as follows: 

a. A trained teacher is one who has simply undergone a 
prescribed teacher education programme 

b. A qualified teacher is one who has undergone a prescribed 
teacher education programme, and has successfully completed 
the programme and is therefore certified (considered qualified) 
to teach 

c. A competent teacher is one who in addition to meeting the 
conditions in a, b, and c above has mastered the principles of 
teaching and learning 

d. An efficient teacher who can apply the principles in class as 
instructed 

e. An effective teacher is one who applies the principles so 
creatively that student learning is fully maximised. 

Fully maximised student learning is generally considered the hallmark 
of quality in Education, and in practical terms, the higher the teacher 
qualification in the a-e hierarchy just discussed, the higher the learning 
outcomes. Figure one below is a hypothetical illustration of this 
pedagogical point.  
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Fig. 1: the higher the teacher on the ‘qualification scale’, the higher the 
learning outcome 
 
Education systems, to achieve the most desirable learning outcomes, 
should therefore aim very high – extending the goals of teacher 
qualification to the ‘effective teacher level’. The individual teacher can 
also work herself/himself progressively towards attained this 
professional practice height. 
 
Re-Profiling Teachers and Teaching 
One problem that has dogged the teaching profession over the years is 
its low social prestige. In pre-colonial Africa, the person who played the 
role of teacher was either an elder, a respected citizen so designated, 
or a person with some special skills. Such persons earned respect 
automatically in traditional societies. In early colonial times, the 
teacher was one of the few who ‘knew book’ in society. The teacher in 
those days played multiple leading roles in society – instructor, role 
model for the white man’s ways, letter writer, public information 
agent, change agent in a number of other ways. These factors 
automatically earned the teacher social respect. Since the end of 
political colonialism, teacher education institutions have ceased to be 
attractive. Other white collar professions have come in with more 
attractive conditions. Teaching therefore ceased to be a first choice 
option and a blind alley career. A society that claims education as a 
priority must do everything to change public perceptions of the teacher 
in the directions illustrated in table one below. 
Table 1: Prevailing and desirable profiles of teachers and teaching 
 
 
 

TEACHING PREVAILING PROFILE DESIRED PROFILE 

An occupation A profession 

For just anybody For the well educated, the 
interested 

Routine-repetitive job Scientific-technical 
undertaking 

Last choice-low option First-order choice and option 
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Low pay High pay 

Low on social scale High on social scale 

unfulfilling fulfilling 

TEACHER Low on general 
education 

High on general education 

Non-specialist/unskilled Highly specialized/highly 
skilled 

Low socio-economic 
status 

Liberal profession status 

Cant influence others Guide and mentor to others 

Docile  Creative-imaginative-pushful 

Unambitious Ambitious 

 
 
 
 
Table one is advocating that public perception must change in the 
following directions to attract the right type of persons. 

1. Being considered as a profession, not merely as an occupation 
2. A profession for the well educated, not just for anybody 
3. A scientific and technical undertaking, not a routine-repetitive 

job 
4. A well paid activity, not low paid labour 
5. A fulfilling calling that is highly rated, not an unfulfilling lowly-

rated job 
 
Both the profession of teaching and the professional teacher would 
also need to be re-profiled. Re-profiling the Teacher should follow the 
following directions 

1. The teacher’s level of general education would need to be 
considerably enhanced 

2. Teaching should operate as a highly specialises and skilled 
profession 

3. The teacher should be accorded a liberal profession status 
4. The average teacher should be ambitious, creative and 

pushful; not docile and unambitious 
5. The  teacher should guide others and exert influence on them 

(serve as role model like in the days of old) 
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Again, the whole issue is centred on the need for quality education with 
the teacher as major dispenser. Teachers can play this role only if 
society transforms its perception of the profession of Teaching and the 
social respect accorded to those who teach. To achieve this, the 
prevailing negative perceptions on the left hand column of table one 
would have to shift radically to the positive markers in the right hand 
column of the table. 
These steps must be taken by governments and society at large. 
However, teachers themselves must play a role in ensuring their own 
social rebranding. Guidelines for doing this will come later. 
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The Modern Teacher’s Intellectual Hat 
Fig. 2: the Multi-layered Intellectual Cap of Today’s Teacher 
 

        1 
 

             2 
3 

  

1. Lifelong learning skills 
2. Broad General Knowledge and culture (including ICT) 
3. Broad field knowledge (example: Science) 
4. Specific (Specialized)in – Depth knowledge example 

chemistry) 
5. Knowledge of education principles  
6. Education principles application 

 

 

 

4 

5 

6 

1 

2 

3 
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It used to be fashionable to think of the teacher’s intellectual baggage 
as consisting simply of SUBJECT and METHODS. The former consisted of 
the content of various subject disciplines taught in schools while the 
latter consisted of methods (how-to-go-about-it courses). With the 
advent of the knowledge economy – a world in which knowledge has 
become humanity’s most valued resource – a lot is now demanded of 
the teacher 

This knowledge economy determined intellectual-professional 
baggage is illustrated in figure two. There, we see that today’s teacher 
has to wear a six-layered intellectual hat, in which the over-arching 
layer is the skill of lifelong learning. The second layer is broad general 
knowledge; this is followed by specialised and specific subject-matter 
knowledge, ending with pedagogy-related knowledge and the ability to 
apply this. 

The six-layered academic hat emphasizes the need for re-
profiling the Teacher and the Teaching profession, as illustrated in table 
one. In other words, the teachers of today cannot be simply ‘those who 
can’t’; they should be the most capable and the most willing. 
 
Transformational Pedagogy 
To make a difference and add value, today’s teacher has got to practice 
TRANSFORMATIONAL PEDAGOGY, situating the practice of teaching 
squarely at level five (the creative teacher level in figure two below.  
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Fig.2: Five Levels of Teaching  
 
Operating at level 5 requires that the teacher 

a. Discards the lecture approach to teaching 
b. Capitalizes on the knowledge/experience/values and 

attitudes that students bring to the programme 
c. Practices resourcefulness by sourcing materials beyond 

conventional textbooks, including mobilizing students 
to source materials 

d. Discourages dictation in favour of discovery 
e. Makes activities (mental/practical) by teacher and 

learner, and particularly among learners,  the dominant 
teaching method 

f. Accepts that the learner is central and so plans and 
executes teaching activities with the learner in mind 

g. Accepts that a teaching-learning situation is one in 
which both teacher and student are learning 

h. Accepts that teaching can be considered successful 
only after the learner has learnt 

DICTATORIAL 

DIDACTIC 

DEMONSTRA

TIVE 

INTERAC

TIVE 

CREATIVE 

Level 1 Teacher (Dictatorial) –the all-

knowing, stuffing the empty heads of 

students 

 

Level 2 Teacher (Didactic): has learnt 

the formal pedagogical rules and 

follows them blindly 

 

Level 3 Teacher (Demonstrative): 

Allows student input but only of the 

‘say/do after me’ type 
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i. Realizes that successful learning means a positive and 
lasting change in behaviour, in outlook, in ways of 
going about life. 

j. Realizes that successful learning begins when the 
student’s capacity for continuous self improvement has 
become a fully ingrained habit 

 
The Soft Skills Dimension Of Teacher Competence 
In addition to wearing the six layered intellectual hat, the ideal teache 
has to be human and should act in a humane manner. This can only 
happen if the teacher is able to acquire a set of SOFT Skills that should 
be neatly woven into the multi-layered intellectual cap. The essential 
elements of these soft skills are: 

1. Love of Learning and Knowledge – an important trait for 
persons in the frontline of promoting Learning, the Knowledge 
Profession 

2. Love of Children – the work of every teacher centres on 
facilitating learner development; thus love of learning should 
be mainly for the interest of learners 

3. An eye (as well as an ear) for community signals – the ability to 
follow the evolution of society as a means to ensuring that 
school work derives from societal dictates as much as possible 

4. Grooming (in appearance, in dressing, in talking, in relating to 
others, etc) – a means by which the teacher teaches by 
personal example 

5. Gender Sensitivity – with particular emphasis on ability to 
remediate  obstacles to the full participation of girls in 
schooling 

6. Acceptance of differences (racial, ethnic, gender, religious, 
political/ideological, etc) – implying the avoidance of prejudice 
and stereotyping 

7. Team play, as school work is team activity among teachers, 
while helping the child to grow involves team work with 
parents and communities 

8. Professionalism –familiarity with education policy, curricula, 
examination requirements, commitment to continued 
professional development, maintenance of high standards, etc 

9. Role Model for Integrity, morality, work habits, etc 
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10. Key Emotional Intelligence Competences – self control, 
patience, temperance, empathy, etc 

11. Sense of humour and cheerfulness 
12. Sense of self and time management 
13. Imagination and creativity – openness to new ideas and easy 

adaptability to change  
14. Confident in Social Settings: This trait is evident when teachers 

not only show confidence in the classroom, but also show 
confidence and engagement in extracurricular activities and 
interactions in all sorts of social settings.  

 
Defining the Teaching Personality 
As figure three attempts to illustrate, an education professional who 

has acquired a TEACHING PERSONALITY has a combination of 
qualities/capabilities that enable her/him to: 
 
RADIATE  

The soft skills (or personality traits) outlined in the foregoing 
section, having internalised them and exuding them in 
interactions with learners 
Self-confidence 

The broad spectrum knowledge embodied in the 
multilayered intellectual-professional hat (figure one), having 
simply imbibed the features of the ‘hat’ into their system 
Level-5 (creative – see figure two) teaching, as automatic 
behaviour in any teaching-learning situation. 
Joy and contentment in carrying out the teaching act 

 
ENTHUSE, as a result of what the teacher radiates 

Learners, who will always enjoy her/his company and willingly 
engage in teacher-directed activities 
Other teachers, as professional role model 
Parents and other social contacts: as they would see the 
teacher as respected and trusted custodian of learners. 

 
INFLUENCE, directly and indirectly, because of the enthusiasm already 
aroused:  
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Learners, who would have been motivated to learn for their 
ready acceptance of the teacher and as a fruit of the creative 
teaching they would have experienced. 
Other teachers for professional modelling purposes 
Parents and other social contacts; regarding their regard for 
teachers 

TRANSFORM, eventually, and as the cumulative effect of the 
enthusiasm aroused what the teacher radiates and the influence of the 
teacher’s creative/transformational (level-5) pedagogy. 
 

Fig. 3: The REIT Model of a Teaching Personality 

 
 
This REIT Model of a Teaching Personality can be summarised as 
follows, re-iterating the capabilities expected: 

The ability to radiate  the personality traits and intellectual-
professional   baggage expected of a teacher complemented by the 
internalisation of creative teaching methods that exert positive 
transformational influence mainly on the learner but also on other 
professional and social contacts. 
 

  

LEARNER 

PROFESSIONAL 
COLLEAGUES 

OTHER SOCIAL 
CONTACTS 

TEACHER 

RADIATES 

TEACHER 
ENTHUSES 

TEACHER 
INFLUENCE

S 

TEACHER 
TRANSFORMS 



22          Acquiring a Teaching Personality 

Methods of Acquiring a Teaching Personality 
 The above definition of a teaching Personality  reinforces the point 
made earlier in this discussion to the effect that the emphasis is on the 
Teacher who can add value through the application of creative teaching 
that results in learner transformation – a transformational effect that 
also rubs on the teacher’s professional colleagues and even on the 
teacher’s wider social contacts. There would be persons to whom the 
Teaching Personality comes naturally (the born teachers) but for a large 
majority of classroom practionners, the traits would have to be 
acquired through systematic education and training. Even persons with 
traits of the ‘born teacher’ their natural aptitudes would have to be 
reinforced through appropriate education and training programmes. 
This would take two ain forms: initial teacher education and career long 
teacher development. 

It is worthwhile here to draw a clear distinction between 
teacher training and teacher education; as one should not be confused 
with the other. As illustrated in table two, while teacher training merely 
focuses on pedagogical skills acquisition and updating, teacher 
education is a much broader concept. The focus is the all-round 
education of the teacher. The training component is simply a subset of 
the more all-embracing education of the Teacher. 
Table 2: Teacher Training vs. Teacher Education  

Focus of Teacher Education 
 

Focus of Teacher Training 

 Operates at both 
MINDS-ON and HANDS-
on levels 

o Concerned with the overall 
development of the person, 
like any genuine education 
programme 

o Learning to learn skills 
 

o A broad, general education 
base 

o In-depth, specialised 
knowledge 

o Theoretical foundations of 

 Operates mainly at HANDS-
ON level 
 
o Teaching skills acquisition 

 
 
 

o Up-dating of previously 
acquired skills 
o Re-skilling limited to ‘how-to-
do-it’ demonstration techniques 
o Usually a once-in-a-while 
affair 
o At best, a periodic/occasional 
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professional practice 
o Reflective, research-

oriented professional skills 
development 

o Career-long self-
development potentials 

o A CONTINUUM – from pre-
career all the way 
throughout-carrier 

affair 

 
Developing a Teaching Personality in Initial Teacher Education 
A Broad-Spectrum Curriculum Platform 
In keeping with the requirements of today’s knowledge economy that 
requires the modern teacher to wear a multi-layered academic-
professional hat, initial teacher education would have to be anchored 
on a broad spectrum curriculum platform, as detailed in table three. 
Table 3: A Broad-Spectrum Curriculum Platform for Initial Teacher 
Education 

Elements 
of the 
multi-
layered 
hat 

Appropriate 
field of study 

Main areas of emphasis 

1. Lifelon
g 
Learni
ng 
Skills 

 Study skills 
 ICT-fluency 

 Efficient reading 
 Writing for different purposes 
 Effective verbal and written 

communication 
 Team work and team play 
 Computer basics 
 ICT as learning and 

communications tool 

2. Broad 
Gener
al 
Knowl
edge 
and 
Cultur

 National and 
World Affairs 

 Major 
Challenges to 
Human 
Survival  

 Civic 

 Information gathering and analysis 
 Climate change, HIV/AIDS, 

population issues, etc 
 Gender sensitivity 
 Self-empowerment 
 Civic responsibility  
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e awareness 

3. Broad 
Field 
Knowl
edge 

 Language and 
Literature 

 Mathematics 
and its 
applications 

 Social science 
 Natural/expe

rimental 
science 

 Creative/perf
orming arts 

 Vocational/pr
actical arts 

 Concentration on at least ONE of 
the broad fields, as foundation for 
layer 4  

 Basic education teachers may not 
require layer 4 

4. Specifi
c fields 
knowl
edge 

 Any one of 
the broad 
areas in layer 
3 above 

 In-depth study of  any specialized  
areas of layer 3 

5. Knowl
edge 
of 
found
ations 
and 
princip
les of 
learnin
g 

 Foundations 
of 
educational 
practice 

 Management 
and 
Organisation 
of 
educational 
systems 

 Curriculum 
studies 

 Integrated ‘foundations and 
principles’ for basic education 
teachers (plus practical work in 
‘student guidance and counselling’ 
AND the national curriculum AND 
‘school organisation’  

 More detailed/separate subject 
studies for senior secondary 
teachers 

o Historical/philosophical/ps
ychological 
foundations/sociological 
foundations 

o Management of education 
o Curriculum 

principles/analysis of the 
national curriculum – 
philosophy, orientation, 
organisation and content 

6. Educat  General  Practice-oriented activities in a 
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ional 
princip
les 
and 
their 
practic
al 
applic
ation 

Pedagogy 
 Practical 

Guides to 
teaching and 
learning 
specific 
subject 
disciplines 

 ICT 
applications 

 Supervised 
school and 
classroom 
practice 

variety of forms 
o Lesson/syllabus planning 
o Textbook/educational 

materials analysis 
o Learner needs assessment 
o Classroom organisation/ 

interaction methods 
o School and classroom 

organisation 
o Design of teacher made 

pedagogical materials 
o Practical work with 

children in school and 
classroom settings 

 
Role of Implicit Curriculum 
The table is only a platform on which a teacher education curriculum 
would have to be anchored, if it is to go beyond inculcating mere 
subject matter knowledge and teaching methods to develop teaching 
personalities. Detailed curriculum content would have to be derived 
from the platform at the institutional level. However, getting to the 
level of building teaching personalities would also require the 
inculcation of the soft skills dimension of teacher competence as earlier 
outlined. One effective way of doing this is through IMPLICIT 
CURRICULA (see box one). 
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Promoting implicit curricula implies the existence of educationally lively 
teacher education institutions in which both staff and students in a 
wide variety of out-of-class learning activities. The goals of implicit 
curricula are – in most cases – explicitly stated in the mission and vision 
statements of an institution. They are also often vigorously emphasized 
in staff admonition to students, and in presenting the institutions to 
stakeholders. In nearly all cases, the alumni of an institution are judged, 
not by how much they know, but by whom they and the contributions 
they are making to society. Implicit curricula offer opportunities for 
giving an institution public acclaim (based on public perceptions of its 

Box 1: Nature and Scope of Implicit 

Curriculum 

 

 Definition: Non-codified, non-examinable, relatively 
unstructured, institutionally-engineered, relatively non-formal 
learning opportunities offered to the student and the entire 
community of an educational institution 

 Rationale/Goal: To complement the development of general 
knowledge and personality development through guided social 
inter-learning 

 Coverage: A wide variety of choices, to address all-round 
development and widening of students’ horizons 

1. Academic/intellectual support activities (e.g. subject-
based clubs and societies) 

2. Enhancing  physical/psycho-social development (e.g. 
sports and games) 

3. Promoting civic responsibility and community service 
(e.g. voluntary service organisations) 

4. Enhancing creativity (art/drama/dance/music/, etc) 
5. Spiritual concerns and pastoral care (religious 

activities) 
6. Leadership development and character formation (e.g. 

student active involvement in institutional 
governance) 

7. Culture promotion 
8. Entrepreneurial activities (closely related to some 

formal curriculum areas or to elements of community 
service) 

9. Regulatory issues (e.g. dress codes, general code of 
conduct guides, etc) 
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alumni) in much the same way as does examination performance, 
which results from more explicit curricula.  
 
Extensive and Intensive Exposure to the Teacher’s World of Work 
Liberia’s JSSTEP (Junior Secondary School Teacher Education 
Programme) is a two-year programme with two sessions of SCHOOL-
BASED PRACTICE. Students, in the first year are expected to establish 
initial contact with an educational institution with the intention of 
matching theoretical studies with on-the ground realities. In more 
specific terms, students will acquire 

1. a direct experience of school and classroom realities 
2. hands-on contact with professional teachers and their 

professional comportment 
3. direct experience of how learners behave and work in 

schools and classrooms 
4. A reflective insight into the relationship/dichotomy 

between textbook knowledge of educational studies 
and the realities of the teacher’s workplace.  

5. the elements of systematic inquiry into and reporting 
on educational issues 

 
School-based practice in the second year is considered ‘an application 
course’ in which students are expected to demonstrate skills in the 
following specific areas 

1. a grasp of the school syllabus in their specific 
disciplines 

2. lesson planning 
3. organisation of student learning 
4. management of  pedagogic space 
5. involvement in school activities outside the 

classroom 
6. a deep interest in some challenge area of the 

functioning of the school (Ministry of Education, 
Liberia-UNESCO, 2009). 
 

This type of school-based practice is intended to correct the errors 
inherent in conventional practice teaching (or Teaching Practice) 
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exercises that do not provide adequate exposure to the teacher’s world 
of work.  
 
Career-long Professional Development of the Teacher 
  It has long been accepted that the teacher needs continuing 
professional education, but this has been handled in a more or less 
haphazard manner in many places. Nigeria, through the Teachers’ 
Registration Council, is now in the process of turning it into a 
systematic affair. 
 
There are, generally speaking, two essential steps in career-long 
education programmes for teachers: internship for newly qualified 
teachers and systematic updating of knowledge and skills. The latter 
involves preparing teachers for various forms of educational leadership 
roles. 
 
The Internship Route to the Professionalization of Teaching 
Internship is a prescribed professional initiation period that often 
begins with an induction (see box two) designed to ensure a smooth 
transition from learning in school to learning as one practises the 
profession. 1  
  

                                                           
1 Government of Western Australia, Department of Education and Children 
Services (DECS) – Induction Check List – www.decs.sa.gov.au 
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Box 2: What is Induction? 

Induction is the intensive support and guidance provided to all new staff. 
Good induction helps you to feel at home and fit in, makes sure that you know 
the routines and procedures and understand the values and directions of your 
place of work. The induction period is one of continual support and rapid 
professional growth. The goals of the induction program are to 

 improve performance and increase the retention of 

promising staff  

 promote personal and professional well-being  

 ensure that staff receive a positive, welcoming introduction 

to their school 

 ensure that staff are educated about ministry of education 

procedures 

The induction of new teachers is a critical phase in their professional learning. 
Effective induction programs address the personal and professional needs of 
teachers. Through engagement in induction programs and other performance 
management processes and practices, outcomes for teachers include: 

 familiarity with the school, community and region , the public 

education system , the teaching profession for 

beginning/graduate teachers 

 personal and professional support in their first year at work 

 opportunities to develop knowledge, skills and attitudes essential 

for effective teaching 
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Ideally, professional initiation should be followed by a period of 
mentoring at the school level, leading to formal licensure and 
admission to the teaching profession.  
The mentoring phase usually has an officially delimitated time span 
(like the first year of teaching) during which, working with experienced 
teachers in the school or in the school district, attention would be paid 
to: 

a. Routine activities of the teacher – taking attendance, keeping 
records, fitting into school culture, engaging in out-of-class 
responsibilities 

b. The ‘arts’ of the profession – getting familiar with teaching 
load, knowing students by name, lesson planning, classroom 
management, care/maintenance of equipment, managing time, 
improvisation, etc 

c. Facing professional challenges – disruptive children, children 
with special needs, large classes, excessive work load, 
relationship with parents and community, work-related stress, 
etc 

d. Professional engagement – involvement in PTA (Parent-Teacher 
Association) activities and school committees, promotion of 
extra-curricular activities, etc 

This is the way Nigeria is moving with the emergence of a National 
Teacher Education Policy and the new teacher regulatory activities of 
the National Teacher Registration Council of Nigeria. Nigeria is in fact 
one of the few countries in Africa that have instituted a licensure policy 
. The Teachers’ Registration Council has a wide-ranging mandate that 
covers accreditation of teacher education programmes, the 
organisation of internships, enforcement of ethical conducts among 
teachers, in addition to maintaining a national register of teachers.2 
After many years in the pipeline, Nigeria’s national teachers’ register 
was published for the first time in 2007. For admission to registered 
teacher status, a candidate has to have the requisite qualifications from 
a university or a teachers’ college (college of education) and also pass a 
Professional Qualification Examination (PQE) 
Career-long Professional Development of Teachers 

                                                           
2 www.trcn.gov.ng 
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This is a concept that has replaced a widely used but narrower term, in-
service training of teachers. The narrower concept emphasized up-
grading and up-dating of serving teachers. Up-grading addresses 
preparing teachers for higher qualifications while up-dating is 
concerned with exposing teachers to new ideas, materials and 
techniques. These days, career-long teacher development takes three 
main forms 

1. The acquisition of twenty-first century knowledge 
2. General education to match various stages of a teacher’s career 
3. Preparation for leadership roles in Education 

Acquisition of Twenty-first Century Knowledge  
This is becoming common practice in the USA and it should apply to all 
teachers if they are to fit into today’s knowledge economy. It includes:  

• Technology literacy—the teacher should know how to 
integrate technology into pedagogical strategies across the 
curriculum. 

• Diversity—the teacher should have the ability to help 
students see different perspectives across different 
cultures and situations, including strategies for teaching 
English language learners, students with disabilities, and 
students from lower socioeconomic backgrounds. 

• Collaboration skills—the teacher should be able to model 
collaboration as teamwork is becoming the preferred 
method of working in the 21st century. 

• Global awareness—the teacher should have an 
understanding of other nations and cultures, including 
familiarity with a world language other than English. 

 
General Education to match various levels of a teacher’s career 
 This is an attempt to ensure that teachers  at all stages of their career 
continue to learn something useful to the practice of their profession, 
for renewed subject matter knowledge, and for broadening the 
teacher’s horizons on a continuous basis. Nigeria’s guidelines to the 
implementation of its national teacher education policy, has a model 
that could meet the learning needs of practicing teachers all through 
their career (see table four) 
Table 4: For each level of teaching, a different emphasis in focus of 
career-long education 
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Career level Professiona
l 
improveme
nt 

Academic 
improvement 

General 
educati
on 

Manageme
nt related 
skills 

 
Interns 
 

    

New entrants 
 
 

    

Mid career 
teachers 
 

 

 

  

Top career teachers 
 
 

    

Teachers in 
supervisory/manage
ment positions 

    

 
The points made in the table are: 

1. Teachers early in their career will concentrate more on 
professional (task skills) and academic improvement (up-
dating knowledge). 

2.  Middle and top career teachers will have opportunities for 
general education with introduction to management-related 
programmes, while 

3.  Teachers in supervisory and management positions will have 
adequate exposure to management skills development 
(process and strategic thinking skills). 

 
Preparing teachers for educational leadership roles: 
 Teachers who are most of the time engaged in support and 
management services to schools and classrooms are not often formally 
and systematically prepared for such functions. The mistaken belief 
that number of years of classroom teaching is sufficient preparation has 
persisted. These days, educational services have to operate at par with 
other services that are managed by knowledge-led professionals. Table 
five presents the skill requirements for various leadership functions in 
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Education. This could serve as a framework for developing continuing 
education programmes for this grade of teachers. 
 
Table 5: Selected education leadership functions and requisite skills 

          Educational leadership    
function 
 

Requisite skills 

1. Head of 
department/head of 
section 

Basic management and 
organisational skills (team-building, 
planning, reporting, time-
management, broad academic 
horizon), teacher mentoring skills 

2. Deputy head/head of 
school 

Process and strategic thinking skills, 
financial and resource control 
literacy, use of ICT as management 
tool, broad academic horizon 

3. Examiner Testing and evaluation skills, task 
management skills, prioritization 
skills 
 

4. Curriculum developer 
 
 

Curriculum development principles, 
team work and communication 
skills  

5. Student 
counselling/orientation 

 

Clinical psychology practical skills; 
test administration, scoring and 
interpretation skills 
 

6. Supervisor/inspector Advanced management and 
strategic thinking skills, training 
programme design and 
implementation skills, action 
research skills 

 
Conclusions 
This paper is concerned with restoring the image of the Teacher and 
the glory of the Teaching professions. Teachers are the valued 
professionals who make Education happen. For the nation to rise, its 
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education system must rise, and this cannot happen if teachers do not 
rise, in their own education, in their own professional competence, in 
their level of self—confidence, and the level of social respect accorded 
them by Society. 

One way teachers and the teaching profession can rise is a shift 
in focus and emphasis from teacher training to teacher education, and 
on to teacher career-long professional development. This paper has 
outlined emerging trends in teacher education and teacher 
development to support the desired focus and emphasis shift. If 
concerted actions are taken along these lines, persons with the 
Teaching Personality (professional teachers who radiate self 
confidence, broad-based knowledge, who demonstrate 
creative/transformational teaching competence) would flood the 
system to enthuse, influence and transform learners and society. 
  The paper shows what it takes to acquire the teaching 
personality. Individual teachers need to make sustained efforts to 
attain that height. Teacher associations will have to show a greater 
concern for the ‘conditions of teaching’ (as opposed to the conditions 
of teachers), while teacher education programmes should have as their 
ultimate goal the development of a Teaching Personality in all their 
graduates. 
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Abstract  
The study was aimed at ascertaining communication dimensions for 
improving university administrators-lecturers relationships in North 
Central States of Nigeria. Three research questions guided the study. 
The study was a descriptive survey involving a sample of 2854 
respondents made of 842 university administrators and 2012 lecturers 
selected through proportionate stratified random sampling technique. 
Data were collected through a 38-item researcher-developed 
questionnaire, structured on a four-point rating scale. The researcher 
used six research assistants to visit the sampled universities and collect 
data from the respondents. Mean scores were used in answering the 
research questions. From the findings, the communication forms and 
channels for improving university administrators-lecturers relationships 
are the use of phatic communication, persuading purpose 
communication, corrective communication, entertainment, informing 
purpose communication, direct oral, personal written memos, direct 
conversation through e-mail and telephone communication, direct face-
to-face, and notice boards. Furthermore, empathic skills, consideration 
skills, interaction skills, collaborative skills, persistent skills, 
authoritative skills, brainstorming skills, and motivational skills are 
necessary communication skills for improving university administrators-
lecturers relationships. Again, it was also found that cathartic 
communication, grapevine, and body expressions are not good 
communication forms for improving university administrators-lecturers 
relationships. It was thus recommended among other things that 
university administrators and lecturers should avoid reliance on 
cathartic, grapevine communication and use of body expressions in 
order to improve university administrators-lecturers relationships. 
 
Keywords: Communication Dimension, Relationships 
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Introduction 
 Communication is one of the major ingredients necessary for effective 
implementation of schools’ programmes and objectives. Staff and 
students communicate to each other and among themselves on all 
matters necessary for the smooth running of the school affairs. 
Communication is every time affair in school administration that 
essentially schools cannot survive without (Roy, 2010). In other words, 
lecturers and administrators must of necessity communicate in the 
pursuit and accomplishment of the objectives and goals of the school 
(Barnett & Greenough, 2004).  

Several definitions of communication have been proffered.  
Awotua-Efebo (2001) defined communication as the conveying of 
information or knowledge from one person to another. Warren (2001) 
also defined communications as the exchange and flow of information 
and ideas from one person to another. It involves a sender transmitting 
an idea to a receiver. From these definitions, it is obvious that 
communication involves the process of conveying information with the 
aim of influencing the attitudes and actions of others through proper 
expressions, guidance and directives to achieve a desirable goal.  

The success of a school is dependent on the collective 
performance of its staff. Egboka (2004) noted that such collective 
performance requires comprehensive and factual communication as 
regards what the school hopes to achieve, how the school hopes to 
achieve its aims and when several activities should be carried out to 
ensure the achievement of the schools’ aims and objectives. Montana 
and Charnov, (2008), Wright, Kroll, and Parnell (1996) noted that 
effective communication is the core of administration because all other 
attributes of the administrative processes depend on, are interwoven 
with, and exist through communication.  

Barnette and Greenough (2004) explained that communication 
achieves its objectives when the information is appropriately relayed 
and clearly understood. This means that communication is the 
appropriate and clear relay of ideas, information, and thoughts 
between and among persons (Berlo, 2009).  

There are many dimensions of communication identified in 
literature. They include the forms, channels, and skills to communicate 
(Schramm, 2010, and Woodward, 2004).  Communication dimensions 
according to Baluska, Marcuso and Volkmann (2009) and Roy (2010) 
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cover communication forms, communication channels and 
communication skills. In communicating, an administrator is expected 
to choose a good form, use proper channels and employ appropriate 
skills (Schramam, 2010). Communication forms are the manner in 
which people communicate such as the use of phatic, entertainment, 
informing, and persuasive form of communication (Baluska, Marcuso & 
Volkmann, 2009). Phatic communication is the use of greetings and 
cordial words. Entertainment communication involves communicating 
with humour while informing communication is used to convey vital 
information mostly on formal grounds (Egboka, 2004). Cathartic or 
venting form is the use of harsh or angry messages and persuasive form 
of communication in the art of letting one’s views across in a non- 
threatening, subtle manner that opens the heart of the other person 
(Rolof, 1998). Akpawusi (2002) described communication channels as 
those mediums of communication that the principals employ to convey 
vital information to their subordinates, which could be verbal and non-
verbal. Verbal communications are spoken words while non-verbal 
communications are gestures and body expressions. Communication 
skills are the communication competencies and abilities to employ 
strategic, effect and result-oriented communication acts. Vale in 
Nworah (2005) described communication skills to include creativity, 
collective bargaining, coercive and transactional skills. Creativity skills 
involve clear articulation of schools’ vision, optimism, and plans. 
Collective bargaining skills include diplomacy, brainstorming, and 
discussions. Coercive skill is the application of praise, guidance, 
counselling flattery or actual force to secure one’s way. Transactional 
skills include information seeking and information dissemination skills; 
directives, mandating, instructing point-blank notices and the use of 
direct commands to get staff comply with school goal requirements 
(Wrench, McCroskey & Richamond, 2008).  

One of the aims of communication in schools is to foster good 
relationships. Little (2002) noted that good relationship in school is the 
existence of rapport among people in the school, which fosters 
problem-solving approaches to both school and instructional 
improvement. Good school relationship is thus an interactive 
relationship that exists among staff whereby staff discuss problems and 
seek solutions together, advice one another, learn from one another, 
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exchange ideas, and think about school improvements in terms of 
communal action rather than individual actions.  

Communication in school organization is used to develop good 
relationship needed for school goal achievement. Goodlad (1998) 
pointed out that much of what happens in schools, including how staff 
act and react, are influenced either positively or negatively by the 
nature of relationship. Lack of good communication as Obi (1997) and 
Okezue (2001) noted, accounts for most of the problems in 
administration and implementation of schools’ programmes. It is thus 
very important for school staff as well as students to use good 
communication dimensions to foster good relationships among them.  

Despite the indispensable value of communication for fostering 
relationships among people in schools, studies into university 
administration, Uban, (1999) and Okilo, (2002) reported the prevalence 
of conflicts, and disagreements between administrators and lecturers 
especially in north central states of Nigeria. Poor decision making skills 
of the university administrators such as not involving lecturers and non-
tutorial staff in communication, non-utilization of reliable information 
sources in communication and not conveying decisions to lecturers 
have also been reported (Nwachukwu, 1998).  

Another researcher, Onah (2001) established that several acts 
of lecturers’ non-compliance with the university administrators’ 
directives greatly hinder administration effectiveness. Where lecturers 
fail to comply with the university administrators’ directives, lecturers’ 
indiscipline soar and students’ learning are hindered. Where this 
situation applies, lecturers and university administrators often clash 
and fail to achieve the school objectives. It thus appears that 
communication dimensions for fostering university administrators-
lecturers relationships have not been achieved and this may be a major 
reason why conflicts, anarchy and poor students’ performances 
characterize higher institutions in the area. It follows therefore that if 
administrators-lecturers relationship is to be fostered in schools, 
administrators and lecturers need to communicate in a friendly manner 
in running the affairs of the school. Crucial to this need is an empirical 
ascertainment of the communication forms, channels and skills 
essential for good university administrators-lecturers relationships.  
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Research Questions  
Three research questions guided this study.  

(1) What are the communication forms that could be used to 
improve university administrators-lecturers relationships?  

(2) What are the communication channels that could be used to 
improve university administrators-lecturers relationships?  

(3) What are the communication skills that could be used to 
improve university administrators-lecturers relationships?  

 
Theoretical Framework: Human Relations Theory   
Human relations theory is concerned with social interaction between 
administrators and other categories of staff. Likert (1961) stated that 
human relations’ theory asserts that staff compliance with job 
requirements are characterized by effective communication towards all 
workers, external, supervisors, and the organization itself. According to 
Peretomode (1998), these attitudes are not merely of complacency, but 
include identification with the organization and a strong involvement 
with its goals. As a consequence of these attitudes, dissatisfaction may 
occur when achievement falls short of set goals. In view of this, the 
administrator, as a manager in the school, as a productive organization 
must strive to use all communication forms that yield positive results. 
School administrators typically activate these motives by encouraging 
widespread communication, participation, and interaction between 
them and their staff.  
 
Method  
The descriptive survey research design was adopted for this study. 
Nwankwo (2010) noted that a descriptive survey research is research in 
which data are collected from a sample of a population with a view of 
finding out the relative opinion, belief, attitude and status of that 
population about a phenomenon. The study was carried out in South 
East of Nigeria. The population for this study consisted of the entire 
university administrators and lecturers in the area. The sample for this 
study comprised 2854 respondents selected through proportionate 
stratified-random sampling technique. A questionnaire was constructed 
by the researchers for use in the study.  Face and content validation of 
the instrument was carried out.  
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  Pearson Product Moment Correlation was used to ascertain the 
reliability of the questionnaire, which gave reliability of 0.74, 0.82 and 
0.80 for sections B, C, and D respectively. The coefficient values were 
considered adequate for the study. The researcher used six research 
assistants to visit the sampled schools and distributed the copies of the 
questionnaire to the respondents. The research questions were 
answered using mean scores on the 4-point rating scale.  
 
Results 
 
Research Questions 
 
Research Question 1: What are the communication forms that could be 
used to improve university administrators-lecturers relationships?  
 
Table 1: Means Scores of Administrators and Lecturers on 
Communication Forms for Improving Relationship.  
S/N Items  

 
Admin. 
means  

Lecturers 
Means  

Remarks  

     

1 Phatic communication: 
Administrators and lecturers 
should extend and accept  
greetings from one another 
liberally.  

3.23 2.82 Agree  

2 Persuading purpose: 
Administrators should be 
polite in convincing lecturers 
to accept and implement 
ideas.  

3.16 3.64 Agree 

3 Cathartic communication: 
staff should be rude to one 
another when provoked.  

1.56 1.22 Disagree  

4 Corrective communication: 
Administrators should correct  
lecturers’ classroom 
weaknesses privately without 
anger or personal attack.  

3.12 3.00 Agree 

5 Entertainment: The 
administrators should use 

3.44 3.32 Agree  
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humour to sustain the 
communication links between 
them and the staff.  

6 Informing purpose: 
Administrators should always 
inform lecturers of major 
issues and decisions on time.  

3.46 3.13 Agree 

7 Direct communication: 
Administrators and staff 
should try to use face-to-face  
communication often.  

3.22 3.33 Agree 

8 Personally written memos, 
and notices should be used by 
administrators to let staff 
members know how well they 
are doing their jobs.  

2.53 2.59 Agree  

9 Body expressions: 
Administrators and staff 
should use eye contact to 
communicate  
interest, praise, and  
confidence to one another.  

1.23 2.56 Disagree  

10 Direct conversation through e-
mail and telephone should be 
employed by administrators 
and staff to communicate 
information.  

3.00 2.76 Agree  

   
The data in table 1 above showed that the mean scores for items 1, 2, 
4-8 and 10 exceed 2.50 in both columns. This indicates that the 
communication forms listed in these items should be used to enhance 
administrators-lecturers relationship. Item 3 scores below 2.50 in both 
columns suggesting that staff should not be rude to one another when 
provoked. Item 9 scores less than 2.50 in the column for administrators 
while it scored above 2.50 in the column for lecturers. Hence, while 
administrators disagree with the use of body expressions, the lecturers 
agree with it. By this analysis, the communication forms for enhancing 
administrators-lecturers relationship are the use of phatic, persuading, 
corrective, entertainment, informing, direct oral, memos, e-mail and 
telephone communication.  
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Research Question 2: What are the communication channels that could 
be used to improve university administrators-lecturers relationships?  
 
Table 2: Means Scores of Administrators and Lecturers on 
Communication Channels for Improving Relationship   

S/N Items  Admin. 
means  

Lecturers 
Means  

Remarks  

     

11 Staff should orally 
encourage one another in 
time of delayed salaries.   

3.42 3.24 Agree  

12 Administrators should 
grant written approval for 
visits to staff in time to 
wedding, bereavement, 
sickness, etc.  

3.59 3.38 Agree 

13 Staff should avoid using 
rumour mongering and 
back bitting of fellow staff 
to seek favour.  

3.62 3.60 Agree  

14 Every decision reached on 
goal implementation 
should always be 
documented and timely 
communicated to lecturers.  

3.01 2.75 Agree 

15 Administrators should 
permit upward 
communication from their 
staff.  

3.47 3.42 Agree 

16 Grapeving communication 
should be used as an 
effective source of 
information for school 
staff.  

2.11 2.36 Disagree 

17 Administrators should 
delegate communication 
tasks to only competent 
staff to avoid 

2.58 2.42 Disagree  
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contamination of 
information.  

18 Vital information should 
always be pasted on the 
notice boards where every 
staff could read it.  

3.67 3.99 Agree  

19 Lecturers should regularly 
be reminded of new 
policies through memos 
and notices.  

3.55 3.08 Agree  

 
 Results in table 2 indicate that grapevine communication should not be 
used as a source of information for school staff. Administrators also 
agree that they should communicate tasks to only competent staff to 
avoid contamination of information whereas lecturers disagree with it. 
The mean scores of the remaining items exceed 2.50 in both columns 
showing that the respondents agree that the listed items are good 
communication channels for enhancing administrators-lecturers 
relationship.  
 
Research Question 3:  What are the communication skills that could be 
used to improve university administrators-lecturers relationships?  
  
Table 3: Means Scores of Administrators and Lecturers on 
Communication Skills for Improving Relationship    

S/N Items  Admin. 
means  

Lecturers 
Means  

Remarks  

     

20 Staff should adopt 
emphatic skills in listening 
to colleagues’ problems 
and advising them.  

3.19 3.94 Agree  

21 Administrators should 
encourage collaborative 
skills in involving lecturers 
in discussions on schools’ 
academic standards.   
 

3.45 3.14 Agree 
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22 Negotiating skills such as 
presenting conflicting 
issues and reaching 
compromise should be 
encouraged in schools.  

3.69 3.24 Agree  

23 Interaction skills in 
gathering information from 
the grapevine and 
discussing such information 
with staff should also be 
encouraged.  

3.22 3.24 Agree 

24 Administrators should use  
consideration skills in 
communicating approvals 
and making themselves 
clear on issues of group 
interest.   

3.56 3.48 Agree 

25 Administrators should 
apply  
articulation skills in advising 
and warning erring 
lecturers before giving 
sanctions.  

2.81 3.00 Agree 

26 They should also use 
persistent skills in regularly 
reminding lecturers 
through memos and 
notices on their roles in 
goal implementation.   

3.56 3.14 Agree 

27 When necessary, 
administrators should use 
authoritative skills in 
stressing strict adherence 
to rules.  

3.25 3.31 Agree  

28 Administrators should also 
encourage the use of 
brainstorming skills in 
allowing staff to discuss 

3.44 3.50 Agree  
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pressing matters prior to 
taking decisions on them.  

29 Administrators should use 
motivational skills in 
supporting lecturers to 
suggest strategies for 
school improvement.  

3.37 3.38 Agree  

 
  
 The data in table 3 above showed that the entire items scores mean 
ratings above 2.50 in both columns. This indicates that the listed 
emphatic, consideration, interaction, articulate, collaborative, 
persistent, authoritative, brainstorming, and motivational 
communication skills are necessary for improving administrators-
lecturers relationship.  
 
Summary of Findings  

1. Communication forms for improving administrators-lecturers 
relationship are the use of phatic, persuading, corrective, 
entertainment, informing, direct oral, memos, e-mail and 
telephone communication. Cathartic and body expressions are 
not communication forms for improving administrators-lecturers 
relationship.  

2.  The Grapevine communication should not be used as a source of 
information for school staff. However, the use of several written 
memos, oral, direct face-to-face, approvals, and notice boards 
are good communication channels for improving administrators-
lecturers relationship.  

3. The respondents agreed that the listed emphatic, consideration, 
interaction, articulate, collaborative, persistent, authoritative, 
brainstorming, and motivational communication skills are 
necessary for improving administrators-lecturers relationship. 
 

Discussion of Findings  
In line with this finding, Blake and Mouton (1985) stressed the need for 
administrators to communicate clear and precise information if they 
expect their staff to keep to goal requirements. What this finding entails 
is that the actions which administrators and lecturers take to sustain their 
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relationships are important. They are therefore expected to use a variety 
of communication forms to interact with one another.  
  The finding also indicates that cathartic and body expressions are 
not good communication forms for improving administrators-lecturers 
relationship. This finding may be because the use of cathartic 
communication manifests in anger and use of rebukes which as Egboka 
(2004) observed, might create a climate of rancour and bitterness among 
staff. In addition, there is a tendency for people to misinterpret body 
expressions.  

 In research question two, the respondents indicated that  
grapevine communication should not be used as a good source of 
information for school staff. However, the use of several written memos, 
oral, direct face-to-face, approvals, and notice boards are necessary 
communication channels for improving administrators-lecturers 
relationship. This finding agrees with the views of Warren (2001) who 
stated that written, oral and visual channels of communication have been 
empirically established as very vital in many circumstances. According to 
him, good written channels of communication include letters, 
memoranda, notices, adverts, invitations, telegraphs, e-mails, telex, 
telefax etc. Varaki (2003) urged school administrators to learn to vary 
these channels of communication in order to ensure good 
communication in their schools.  

Responses to research question three indicate that 
administrators and their staff should use more of emphatic, 
consideration, interaction, articulate, collaborative, persistent, 
authoritative, brainstorming, and motivational communication skills in 
schools. In consonance with this finding, French (2000) had already found 
that school managers should employ a range of communication skills in 
encouraging teachers and facilitate free flow of communication between 
regular teachers and other line staff.  

At the secondary school level, Vale (2005) argued in favour of 
brainstorming among principals and staff as a way of solving school 
problems and ensuring staff participation in school decisions-making. 
Such greater participation led to significantly favourable attitudes by 
subordinates towards management and more levels of goal attainment. 
Roach (2009) also examined the degrees of the participatory 
communication in an organization and found that the greater the 
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participation, the better the communication and the better were 
relationships between the boss and immediate subordinates.  
 
 Conclusion 
 In this study, it is the opinion of the respondents that several 
communication forms, channels, and skills should be used to improve 
administrators-lecturers relationship. From these findings, the researcher 
concludes that there are many communication forms, channels and skills 
which should be used to improve administrators-lecturers relationship  
 
Recommendations  
 Based on the findings of the study, the following recommendations were 
made:  

1. University administrators and lecturers should employ phatic, 
informing, persuasive, corrective and entertainment 
communication forms in communicating with one another.  

2. University administrators should also use direct oral, written, 
telephones, and notice board communication channels to 
disseminate ideas, proposals, and thoughts to staff. This would 
reduce ambiguities in communication and improve 
administrators-lecturers relationship.  

3. University staff should use negotiating, emphatic, authoritative, 
coercive, consideration, and interaction communication skills to 
foster good relationships.  

4. University administrators are to use brainstorming and dialogues 
to encourage lecturers to make suggestions that could guide 
them in taking decisions.  
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Appendix I 
Population of University Administrators in North Central States of 
Nigeria. 

Federal 
University  

No 
of  
Adm. 

No  
of 
Lecturer 

State 
Universities  

No of  
Adm. 

No of 
Lecturer 

University  
of Jos, Jos  

498 810 Benue State  
University, 
Markurdi 

255 730 

University  
of Agric,  
Markurdi  

208 540 Kogi State 
University, 
Ayangba  

225 650 

University  
of Ilorin, Ilorin 

398 750 Kwara State  
University, 
Ilorin 

256 710 

University of  
Technology, 
Minna   

232 532 Nassarawa 
State  
University, 
Keffi  

250 580 

   Niger State  
University, 
Keffi 

247 690 

   Plateau State  
University, 
Jos  

237 712 

Sub-Total  1336 2632  1470 4072 

Grand Total                                 9510 

 
Sources:  Personnel Departments of the Various Universities January, 
2012.  
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Appendix II 
Sample Distribution of University Administrators in North Central 
States (30%)  

Federal 
University  

No of  
Adm 

No of 
Lecturers 

State 
Universities  

No of  
Adm 

No of 
Lecturer  

University of 
Jos, Jos  

149 243 Benue State  
University, 
Makudi 

77 219 

University of 
Agric,  
Markurdi  

62 162 Kogi State 
University, 
Ayangba  

68 195 

University of 
Ilorin, Ilorin 

119 225 Kwara State  
University, 
Ilorin 

77 213 

University of  
Technology, 
Minna   

70 160 Nassarawa 
State  
University, 
Keffi  

75 174 

   Niger State  
University, 
Keffi 

74 207 

   Plateau State  
University, 
Jos  

71 214 

Sub-Total  400 790  442 1222 

Grand Total                                2854 
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Abstract  
This is a report of a study which investigated the approaches teachers 
use in carrying out  continuous assessment evaluation at the primary 
and Upper Basic Education Levels (i.e Primary and Junior Secondary 
Schools) in Nsukka Education Zone. A documentary research design 
was adopted in  looking into teachers’ Continuous Assessment 
booklets. A total of 106 (one hundred and six) primary schools, and 15 
(fifteen) junior secondary schools were used. No sample was drawn 
since the entire population of schools in the respective levels were used 
in the study. Instrument used for data collection was an Interview 
Schedule. Results showed, amongst others, that teachers at both levels 
of the Basic Education seriously abuse the CAM of evaluation. At the 
lower basic level, teachers adopt only two out of 7 common CAM of 
evaluation recommended by government. At the Upper Basic 
education, teachers adopt as many as 14 (fourteen) different CAM of 
evaluation. It was also discovered that each school adopted whatever 
CAM of evaluation that is pleasing to teachers. These have very low 
relationships with that recommended by Government. Some 
recommendations were made based on the findings.  
 
Introduction 
The Federal Government of Nigeria, in 1984 introduced the 6-3-3-4 
system of education, which incorporated continuous assessment of 
learning outcomes, at all levels of the educational system. This policy 
was made with the aim of replacing the one-shot, summative 
evaluation that was then in practice in the system at the end of each 
school year. These one-shot summative results were then called and 
cumulatively used for the promotion of students to higher classes, and 
in some cases, used for the eventual certification of the students at the 
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end of their programmes of education. External public examinations 
like the First School Leaving Certificate Examination (FSLCE), the Junior 
Secondary School Certificate Examination (JSSCE), School West African 
Examination Councils Examinations (SSSWAEC) are usually graded and 
students awarded certificates or promoted to the higher classes based 
on these one-shot summative examinations were emphasized, prior to 
1984 until the Continuous Assessment Mode (CAM) of evaluation was 
eventually introduced in Nigeria schools. Scores obtained from the bi-
weekly or monthly tests administered by teachers to students were 
usually not incorporated in the final grading and certification of the 
students at the end of programme. In the same vein, tests 
administered by teachers in schools then, assessed principally only the 
cognitive domain, to the neglect of the psychomotor and affective 
domain of educational objectives as desired in the CAM of evaluation. 
The CAM of evaluation was therefore introduced in primary and 
secondary schools so that some of these short-comings in assessment, 
evaluation and certification of students, will either be eradicated or 
reduced drastically. Ipaye, as cited in Nworgu (2006), defined 
Continuous Assessment (CA) as:    

“a process that deliberately allows for periodic assessment of a 
pupil throughout the course, and which takes into 
consideration the extent to which the goals or targets of 
learning are being attained. These are done on a cumulative 
basis so that the performances of a pupil can be judged 
effectively, through this process”.  

 
 Hoste and Bloom (1975) also defined Continuous Assessment 
(CA) as “the systematic collection of marks or grades over a period of 
time and their aggregation into a final grade”. The Handbook on 
Continuous Assessment which was released by the Federal Ministry of 
Education, Science and Technology, (1985) defined CA. as:  

A mechanism whereby the final grading of a student in 
cognitive, affective and psychomotor domains of behaviour 
takes into account, in a systematic was of all the pupil’s 
performance during a given period of schooling; such an 
assessment involves the use of a great variety of modes of 
evaluation for the purpose of guiding and improving learning 
or performance of the students.  
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 In the Handbook, CA is characterized as being systematic; 
comprehensive and cumulative. It is systematic since it uses an 
operational plan that shows the type of assessment to be conducted in 
the cognitive, affective and psychomotor domains. It is comprehensive, 
not only because it takes into account the evaluation of all aspects of 
the learners’ behaviours in the three dimensions, but also because it 
takes into account hierarchies of educational objectives associated 
with each of the domains. The cumulative nature of CA is based on the 
fact that at any point in time, any new decision taken on a student’s 
learning outcomes, takes into account, in a progressive manner, all 
other previous decisions.  
 Continuous Assessment is also guidance oriented, since 
students are given opportunities of making appropriate career 
decisions based on the results they obtain from their Continuous 
Assessment Cumulative records. As a result, those that are technically 
talented are advised to pursue technically based careers; those for 
science or arts are also advised appropriately (FRN, 2004).    
 The diagnostic nature of CA is based on the fact that it helps in 
the continuous monitoring of students’ ability levels, his strengths and 
weaknesses with regards to contents of course, possible causes of 
weakness in content and their possible remedies. Continuous 
Assessment is prognostic due to the fact that information obtained 
from them can be used in predicting how well a learner can perform if 
exposed to similar tasks or even on completely different tasks in 
future.  
 An earlier work by the researcher found out that in 2004, 
teachers give only 2 tests per subject per term, instead of 8 (eight) 
tests per subject per term. They give only 72 instead of 144 tests. The 
researcher also found that the number of assessments (tests) given by 
teachers at the primary school level of Universal Basic Education, differ 
significantly from the observed, 72 as against 144. At the Lower Basic 
Education (Primary 1 – 3), teachers at this level use principally 
completion objective type test items. Such items as:  

i. Complete the following using the correct answer from the 
options given. The Governor of Enugu State is ________ 
(Peter Obi; Alhaji Sheu Musa Yaradua, Sulivan Chime).  

ii. Identify the names of the following objects. Here, some 
drawings are made and students are asked to name them.  
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he researcher also observed that most teachers do not use any defined 
instructions for the testees to use – No time frame for completing 
given tests.  
 
At the Middle Basic Education Level (Primary 4-6)  
1. At this level, teachers do not assess the students on each of 

the six subjects at a time rather, they call the test “General 
Papers” and then ask about 14-15 questions on each.  

2. No instructions are stipulated at all. No time etc. 
3. The items are also principally completion objective test items. 
4. Each of the six subjects that makes up the “General Paper” has 

14-15 items: Such objective test items are of the following 
form:  

(a) Social Studies: A nuclear family is a social institution made up 
of -------------------- and ------------------ and children.  

(b) A brother to your father is called --------- (uncle, niece, father, 
mother)  

(c) Religious Instructions: Jesus Christ was born in ------------- 
(Nigeria, Bethlehem, USA) 

5. Only mathematics and English language are assessed as single 
subjects, but no definite “instructions” are given.  

6. Teachers teach other subjects not stipulated for them at this 
level. They teach such subjects as (a) Agricultural Science (b) 
Home Economics (c) Health Science. These subjects are 
included in the “General Papers” given together as 
assessment.  
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Table1: recommended CAM of Evaluation in Upper Basic (JSS I, II, III 
and SS Levels) 

 
S/N Subjects Offered CAM for 1st 

Term and Mid 
Term Test 

CAM for 2nd 
Term and Mid 
Term Test, 
end of Term 

CAM for 3rd 
Term and Mid 
Term Test and 
end of year 
Exam  

 All subjects offered in SS 
offered in JSS schools  

1
st

 test – 10 
mid term – 
20 
assignment 
15 project – 
15 end of 
term 40 

The same as 
in 1

st
 term 

The same as 
in 1

st
 term, 

(end of year 
exam) 

1 English language     
2 Mathematics     
3 Igbo language or any order 

major Nig. language   
   

4 Social studies and 
citizenship education 

   

5 Religious instruction     
6 Health/ physical education     
7 French language    
8 Integrated science     
9 Introduction teaching pre 

vocational subjects   
   

10 Fine and applied arts    
11 Agriculture     
12 Home economic     
13 Business education      
 SSS I – III    
1 English language     
2 Mathematics     
3 A major Nigeria language     
4 Biology, chemistry physics 

or health science   
   

5 One or all of literature in 
English, history, geography, 
CRK 

   

6 A vocation subject    
7 Fifteen (15) other 

vocational electives and 16 
(sixteen) non-vocational 
electives     
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Please see table 3 for details  
Source: NPE (2004) 
Problems of the Study  
The problem of this study put as questions are:  

1. To what extent are the CA given by teachers in the different 
subject areas at the primary education level (Primary 1-6) in 
agreement with those assessment modes recommended by 
the government of the state through the State’s Primary 
Education Board?  

2. To what extent are the CA modes operated by teachers at the 
Upper Basic Education Programmes (JSS – I-III) in agreement 
with what the government recommended? 

3. To what extent are CA modes homogeneous at the primary 
and upper basic education programme respectively, for 
meaningful achievement of the universal objectives of the 
Basic Education Programme levels? 

4. To what degree are the observed and expected frequencies in 
the CA given to students by teacher at the primary and upper 
basic education programmes in agreement with what 
government recommended? 

 
Purpose of the Study 
The general purpose of this study is to find out the extent to which 
teachers at primary and upper basic education programmes show 
good quality by (i) keeping to the recommended number frequency of 
Continuous Assessment in order to achieve the primary objectives of 
the universal basic education programme; and (ii) assessing students in 
correct ways (iii) assessing them in the correct number of subjects.  

 If there are different types of CAM of evaluation adopted by 
teachers in school, at the lower and upper basic education 
programmes.  

 
Specifically, the major purposes of this study are:  

 If there are significant difference(s) (if any) in the CAM 
practices at the primary and upper basic education 
programmes for purposes of meaningful usage in decision 
making goals at both levels, based on the type that 
government recommended.  
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 If there are any significant difference(s) between the observed 
and expected number of continuous assessments given to 
students by teachers at the respective levels of the Universal 
Basic Education programme.  

 If the teachers use correct assessment ways to assess  

 If the teachers teach students the subjects recommended.  
 
Research Questions  
The following Research Questions guided the study:  

1. What are the different types of CAM of evaluation practiced in 
primary and upper basic (JSS I-III) education programmes of 
schools? 

2. Are there significant differences between the CAM practices at 
the primary and upper basic education programmes for 
purposes of meaningful usage in decision making goals at both 
levels basic on the types that government recommended? 

3. Are there any significant difference between the observed and 
expected number of assessment given to students at the two 
basic education levels?  

4. Are teachers using the correct assessment mode ways in 
assessing students? 

5. Do teachers teach students the subject actually recommended 
by government? 

 
Research Hypotheses  
The following hypotheses were been formulated to guide the study: 

1. There is no significant difference between the observed and 
expected number of tests given to the students by teachers at 
each of the levels of the Basic Education programme.  

2. There is significant correlation between CAM of evaluation 
commonly adopted by teachers at the two respective levels of 
primary and upper Basic Education Programmes and those 
actually recommended by the government for adoption.  

 
Methodology  
A survey research design was used for investigating teachers’ 
continuous assessment practices as documented in the continuous 
assessment record books. The use of the continuous assessment 
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record books was informed by the fact that they form reliable sources 
for identifying the continuous assessment practices of teachers.      
 The area of study was Old Nsukka Education Zone comprising 
106 Public Primary Basic Education Schools and 15 (fifteen) Upper 
Basic Junior Secondary Schools. No sample was drawn since the total 
of 106 primary schools and 15 (fifteen) Upper Basic JSS Schools were 
considered adequate for collecting the data of the study. Instruments 
used for data collection were from an interview schedule and a 
questionnaire. The questionnaire and interview schedule sought such 
information from respondents (Head Mistresses and Principals) of the 
primary and Upper Basic Education Levels. Teachers were required to 
assemble their respective CAM of evaluation cumulative record 
booklets. Questions sought included: name of schools; location of 
school (state); rank of respondents; type of CAM in schools; whether 
CAM is in agreement with those recommended by the Federal Ministry 
of Education to state primary education boards for the primary Basic 
and Upper basic education programmes for adoption, and reasons for 
non-compliance, if any.  
 The questionnaire and interview schedule were validated by 
three experts: two in measurement and evaluation and one in 
education foundations, all in University of Nigeria, Nsukka. The 
instruments were trial tested in other primary and upper basic 
education levels in Obollo Afor education zone, which is not part of the 
zone being studied in this work. The instrument were found to have a 
reliability of 0.78, using Cronbach’s Coefficient Alpha since the 
instrument is multiply scored. Data collected were analyzed using 
frequencies, means, and standard deviations. The chi-square goodness 
of fit test statistic was used in finding the result of hypotheses one 1, 
while the Pearson product moment correlation coefficient was used 
for testing hypothesis 2. 
 
Results of the Study  
 
Result of Research Question 1 
Research question 1 sought information on the types of CAM of 
evaluation practiced at the primary and Upper Basic (JSS) levels of 
education in schools in the Local Government Area.    
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 Answers to these two research questions can be seen from 
tables 3 and 4 respectively.  
 
Table 2: The Summary of CAM of Evaluation in Primary 1-6 

Basic in Schools in the Local Government as against 
those Recommended by Government. 

  
Type one 
Recommended 
by 
Government 

30% in 3 
Tests 
(First 
Summary)  

10% 
(Mid-
Term) 

30% in 3 
Tests (2

nd
 

Summary) 

30% in 
(End of 
Term or 
Year 
Exam) 

100% 
(Total) 

Type two as 
practiced by 
teachers 

30% just 
one test 

30% 
2

nd
 

test 
(just 
one) 

None 40% end 
of term 
or year 
exam  

100% 
(Total) 

 
 Result shown in table 3 shows that there are two commonly 
used CAM of evaluation in the primary school i.e 30%, 30% before end 
of term or year (i.e 12 in six subjects). This is against the 8 (eight) CAM 
of evaluation in each subject area as recommended by government 
which makes it an expected total of 48 (fort- eight) tests.  
 
Table 3: Types of CAM of Evaluation Commonly Practiced by 

Teachers in Upper Basic (JSS I-III) Schools in the Local 
Government  

 
 
Schools  

CAM (%) Total 
(%) 

Interpretations  

1 10, 20, 10, 60 100 One text, midterm test, one 
project, end of term exam  

2 10, 10, 10, 70 100 One test, midterm test, 
assignment or project, end of 
term exam  

3 10, 10, 20, 60 100 One text, one project, midterm 
test, end of term exam 

4 10, 20, 70 100 Project, midterm, end of term 
exam 
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5 20, 30, 50 100 Two tests, midterm, end of 

term 
6 15, 35, 50 100 Class test, midterm, end of 

term 
7 10, 10, 30, 50 100 One test, project or assignment, 

midterm, end of term exam  
8 10, 20, 10, 60 100 One test, projector assignment, 

midterm, end of term exam  
9 100, 100, 100, 

100, 100, 100 
(UN Sec. 
School 

600/6 
= 100 

5 best test results, and end of 
term exam at 100% each pupils’ 
score obtained by average 

10 30, 30, 40 100 3 tests, midterm, end of term 
exam 

11 20, 20, 60, 
(College) 

100 2 class exercises, midterm, end 
of term exam  

12 10, 90 100 One test, end of term exam 
13 10, 10, 80 100 One test, midterm test, end of 

term exam  
14 10, 10, 5, 5, 70 100 First test, midterm test, second 

test, project and end of term 
exam 

15 100, 100, 100, 
100, 100 

100 Suggested mode of evaluation 
to be commonly used in schools 
in Nigeria 

  
Note: From this table, the type of CAM carried in all the 15 

schools sampled differed. None is similar to the other in sequence. 
Records of CAM of evaluation are also very irregular and these are the 
ones most commonly observed in teachers’ record booklets.  
From table 3, it can be seen that there are a total of 14 (fourteen) 
different CAM of evaluation in Upper Basic Education Programmes in 
schools in the LGA.  
Results of Research Question 2 can also be seen in table 4. Results 
obtained show that at the Primary level, the observed and expected 
number of tests to be given by the teachers are 72 (seventy- two) as 
against 144 tests.  
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Result of Research Question 3  
This sought information on the extent of internal homogeneity of CAM 
of evaluation at the primary education levels. Results obtained show 
that there is a significant difference in their respective mean values, 
when all the CAM in the schools are respectively averaged.  
 
Result of Research Question No. 4  
Results obtained show that there is a significant inverse correlation of -
0.77 when the CAM practiced in the schools are correlated with the 
CAM recommended by government. This obviously indicates that 
teachers are flouting government directives in the schools.  
 There are a total of 14 (fourteen) different CAM of evaluation 
parities by teachers indicating absolute lack of homogeneity amongst 
the modes. Results from table 5 also shows that 2 (two) of the 
assessment modes correlate highly with those recommended by 
government. These are 0.7 and 0.87 for serial numbers 6 and 9 
respectively. Some made medium relationship r = 0.69 for serial 
numbers 7 and 10. All others have very low relationships indicating 
lack of uniformity and homogeneity.  
 
Table 4: Continuous Assessment Modes of Evaluation and their 

Correlation Coefficients with a Hypothetical Criterion-
Referenced Continuous Assessment Mode of Evaluation 
Measure and Extent of Prediction and Shortfalls between 
the Various Continuous Assessment Modes and the 
Criterion-Referenced Measure  

 
Schoo
l 

CAM of 
Evaluatio
n 

Total 
Percentag
e 

Mean Values Standar
d 
Deviatio
n 

Correlatio
n 
Coefficien
t  

Degrees 
of 
Predictio
n r2 (%) 

Degree
s of 
Shortfa
ll 1 - r2 
(%) 

1 10, 10, 
20,  60 

100 25 20.6 R = 0.2 4 96 

2 10, 10, 
10, 70 

100 25 25.9 R = 0.09 1 99 

3 10, 10, 
20, 60 

100 25 20.6 R = 0.4 16 84 

4 20, 10, 70 100 33.3 26.2 R = 0.25 6 94 
5 20, 30, 50 100 33.3 12.5 R = 0.59 35 65 
6 15, 35, 50 100 33.3 14.3 R = 0.70 49 51 
7 10, 10, 

30, 50 
100 25 16.6 R = 0.69 48 52 

8 100, 100, 100  (UNN Sec. 0 -   
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100, 100, 
100, 100 

Sch.) 

9 30, 30, 40 100 33.3 4.7 R = 0.87 76 24 
10 10, 90 100 50 40 R = 0.69 48 52 
11 10, 10, 80 100 33.3 32.9 R = 0.16 3 97 
12 10, 10, 5, 

5, 70 
100 20 25.3 R = 0.09 1 99 

13 20, 20, 60 100 33.3 (FGC)  18.9 R = 0.61 37 63 
14 100, 100,  

100, 100, 
100 

100 Recommende
d CAM school 

    

 
Results of Hypotheses  
Hypothesis 1 sought the extent of difference between the observed 
and expected frequencies of tests given by the teachers at both levels 
of basic education classes in the schools. Results obtained showed that 
the observed and expected numbers of tests differed significantly from 
each other at both levels, using the chi-square goodness of fit test 
statistics.  
 
Table 5: Chi-Square Goodness-of-fit of Tests 
 First 

set 
of 
Clas
s 
Test 

Secon
d set 
of 
Class 
Test 

Assignment
/ Project 

Mid-
Ter
m 
Test 

End 
Term/year 
Examinatio
n 

Tota
l  

E

E
2

0 

 

Observe
d  

14 0 28 14 14 70 11.7 

Expected 42 42 28 14 14 140 11.7 
Total      210  

 
Chi-square calculated = 23.4 while the critical value at 0.05 level in 
22.4. This shows a significant difference.  
 Research hypothesis 2 sought information on the extent of 
correlation between the CAM practiced in schools at the respective 
Basic Education levels and those recommended by Government. 
Results obtained showed a significant inverse relation of -0.77 for the 
primary education level. There is a very low relationship for most of 
CAM practiced at the higher basic education, since only two of the 
CAM of evaluation recorded high correlations of r = 0.7 and r = 0.87 for 
serial number 6 and 9 respectively.    
 
Discussion of Results 
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Results obtained in this study show that continuous assessment mode 
of evaluation at the primary and Upper Basic Education levels in 
Nsukka Local Government Area are being seriously abused by teachers 
at these levels. The teacher adopts only two types of CAM of 
evaluation in primary schools and these are significantly, and 
negatively related with (r = 0.77) with the CAM recommended by 
Government. Similarly results obtained show that at the upper basic 
education level, there are as many as 14 (fourteen) different CAM of 
evaluation being adopted. Only 2 (two) of them have high relationship 
(r1 = 0.7 and r2 = 0.87) with that recommended by the Government. 
Two also have medium relations of (r = 0.6) respectively. All others 
have very low relationships, showing that there is lack of homogeneity 
amongst them. These findings are also in line with Ugwuja (2008) 
which studied CAM of evaluation in secondary schools in Nigeria. The 
findings are also in line with Ohuche (1980) who observed that 
teachers lack the motivative spirit to carry out their duties. The same 
remarks were also highlighted in Harbore-Peters (2000) where the 
issue of insufficient supervision of teaching and learning and others 
contribute in hindering the smooth operation of the CAM in schools. 
Results obtained also show that teachers at primary education level 
assess their students with wrong methods. They also teach and assess 
students in areas not recommended by government.  
 
Conclusion  
Secondary school teachers in old Nsukka Education Zone of Enugu 
State operate different CAM of evaluation in their schools. There are a 
total of 14 (fourteen) different CAM of evaluation. Out of these, only 2 
(two) of them have high correlations with the CAM of evaluation 
recommended by Government. The rest have CAM of evaluation that 
have low correlations with those recommended by government. There 
is therefore an absolute lack of homogeneity between CAM of 
evaluation in the schools when compared with what government 
recommended. The teachers also teach some subjects not 
recommended by Government. 
 
Recommendation  
The following recommendations are bein made:  



Continuous Assessment Mode of Evaluation…                                    66 

 
1. The Enugu State Universal Basic Education Board should 

seriously look into the operations of the CAM of evaluation 
at the primary and upper levels of the Basic Education 
programme in order to ensure their usefulness in decision-
making-goals.  

2. Teachers at primary school level should provide in each 
test the conducts examinees’ instructions during 
assessment  

3. Teachers at this level should teach only those courses 
recommended.   

4. Teachers at this level should learn not to abuse 
government directives in CAM of evaluation and be 
patriotic enough.  
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Abstract  
Distance learning presents the benefits of education across human 
and institutional frontiers. Since the inception of distance learning 
in the 1800s, there is no other form of educational practice that has 
the potentials of exposing learners on lifelong basis to more diverse 
learning resources while at the same time, networking them with 
their counterparts at the global scale of knowledge. The economies 
of scale of utilizing e-learning in adult and distance education 
delivery justifies the growing institutional investment interest in e-
learning opportunities for the creation of access and attainment of 
social justice in education through the use of technologies, creation 
of broad based opportunities for learning, marketisation of 
knowledge and efficiency in learning delivery. This paper, therefore, 
takes into consideration the strengths, weaknesses, opportunities 
and threats associated with e-learning while  establishing its’ 
economies of scale in distance learning delivery. 
 
Key Words: Distance Learning; e-Learning; Economies of scale,  

Non-formal Education; National Development.   
 
Introduction 
The growing global institutional finance and investment in e-learning 
opportunities is for the creation of educational access and the 
attainment of social justice through distance education delivery. 
Learning of lifelong basis is never restricted through all ages and it is on 
this basis that man right from creation has engaged in education 
through e-learning at a distance. The opportunities and threats 
associated with e-learning in distance education delivery in Nigeria are 
not isolated from those in other developing economies. However, this 
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paper focuses on the economies of scale as well as the diseconomies of 
scale of utilizing e-learning in the creation of access and social justice 
through distance learning.  
 
Perspectives on E-learning Application in Distance Education Practice 
A look at some evidences on the application of e-learning further shows 
the flexibility of this mode of educational process. 

In a study on effective management and application of ICT 
towards  accessibility to learning for development in distance, 
collaborative and e-learning in tertiary education in the Malaysian 
public universities, Luck (2008) found out that effective management of 
the state of the art ICT and e-learning platform plays an important part 
in the successful implementation of adult, distance, collaborative and e-
learning for the working adult learners. Perhaps, this was to validate 
the findings of Gunasekara, McNeil and Shaul (2002) who found out 
that, the emergence of digital technologies has increased the interest in 
the computerized delivery of higher education, that facilitated e-
learning through electronic mail, internet, world wide web and 
multimedia. Also, Koatas, Psarras and Stelanos (2002) concluded in 
their study that, academic community now focuses more and more on 
the rise of on-line community that will be instrumental in the 
realization of advance learning society. Meanwhile, Young (2001) 
suggested that e-learning works best within a blended training solution 
which incorporates traditional methods (modes) and technology-led 
learning. In this respect, Fry (2001) identified a series of benchmarks for 
ensuring distance, collaborative and e-learning quality. Among these 
benchmarks, according to Fry (2001) includes a documented technology 
plan, with password protection, encryptions, back-up system with 
reliable delivery, established standards for course development, design 
and delivery, good facilitation of interactive and feedback mechanisms 
and the application of specific standard for evaluation. Besides, 
Rajasinghan (1996) has noted with economic interest, that effective 
and cost-efficient instructions that can match the needs for skills 
related to technological change is delivered interactively at the 
convenience of the learners through e-learning distance education.     
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E-learning In Distance Education  
The development and adoption of new learning modes have been 
dynamic over ages. This has led to a substantial growth in interest and 
ability in the development of “technology-based solutions” (Vasiliki & 
Garyfallos, 2005), to provide effective teaching and learning (Newton, 
2003). Besides, the extensive use of information communication 
Technologies (ICT) in higher education has urged the further 
development and expansion of a new paradigm for learning and 
pedagogy, which moves away from a teacher-centred to a learner-
centred approach. In addition to various breakthrough in 
technologically driven learning modes, a combination of other factors, 
such as socio-economic changes and status, new educational needs, 
internationalization or globalization of education and students’ demand 
for flexibility in class scheduling has forced learning institutions to strive 
to adopt more “open and flexible” educational systems (Latchem, 
2004).  

As noted in study by Vasiliki, et al, (2005), although once 
synonymous to distance learning, e-learning now is regularly used as a 
tool in traditional “blended” learning (Kohen, 2002; Danish 
Technological Institute, 2005). However, the emergence of e-learning is 
well documented except that what constitutes e-learning in distance 
education is less well defined (Human & Macpherson, 2005). But, a 
synthesis of various definitions implies e-learning as a term that covers 
any electronic learning material from CD-Roms to stand alone PCs, 
intranet/internet networked systems with downloadable and 
interactive materials. Hall and Snider (2000) defined e-learning as the 
process of learning via computers over the internet and intranets. 

Meanwhile, Jackson (2001) distinguished e-learning into 
“technology-delivered e-learning”, which is related with distance 
education, and “technology-enhanced e-learning,” in which technology 
is used as a supplement to traditional on campus learning. Besides, 
Linden, (2004) conceive e-learning simply as the delivery of educational 
content via electronic media, including internet, intranet, extranet, 
satellite, video, interactive television, and compact disc-read only 
memory. The use of e-learning is therefore seen as a paradigm shift in 
the provision of education, an approach which allows and enables 
access to educational content at any place (Ahmed, 2004). E-learning 
uses a wide set of applications and processes such as web-based 
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learning, computer-based learning, virtual classrooms, and digital 
collaboration. It also includes the delivery of educational content via 
internet, intranet/extranet, audio and video tape, satellite, and CD-
Room. Yet, many institutions consider it as a network enabled transfer 
of skills and knowledge (Ardil, 2003). Therefore, e-learning can be used 
for the individualization of learning (Linden, 2004); allows for easier 
sharing of educational resources and facilitation of the process of 
cooperation at a distance (Hulsman, 2004); enables the adoption of 
digital tools and content (Mason and Rennie, 2004); and enhancement 
of learning through the use of devices based on both computer and 
communications technology, thereby supporting distance learning 
through the application of WAM (Sehrt, 2005).  

In this sense, e-learning can do a lot to enhance regular 
classroom teaching. The benefits, as defined in the guide of the 
Technological Education Institute (TEI) of Greece, include among 
others, the development and enhancement of platform for flexibility of 
participation in the education process, additional forms of participation 
in the education activities, improved organisation and the direct 
delivery of the educational material, the flexibility and multiplicity of 
information and education resources delivered to students, the 
improved communication and interaction opportunities with other 
classroom members and the quick notification about the educational 
activities. Alexander (2001) also claims that using e-learning teaching 
will produce advantages like improving the quality of learning and 
access to education and training in manpower, reducing the costs of 
education and improving the cost-effectiveness of learning at a 
distance. Besides, the operational benefits that relate to flexibility, 
effectiveness and efficiency, e-learning facilities and their application 
serve as a strategic means to modernizing the education process. It also 
increases the satisfaction of students and all the other stakeholders, by 
exploiting in the long-run, strategic opportunities to enter new areas of 
education, especially, with respect to virtual partnerships and in the 
non-formal types of education, such as distance and life-long 
education.     
 
Context of E-learning in Distance Education Delivery 
Distance education or distance learning is a field of non-formal 
education that focuses on the pedagogy, technology and instructional 
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system designs that aim to deliver education (learning) to students who 
are not physically on site in a traditional classroom or campus. It is 
described as a process that creates and provides access to learning 
when the source of information and the learners are separated by time 
and distance, space or both (Honeyman & Miller, 1993). In otherwords, 
distance learning is the process of creating an educational experience 
of equal quality for the learners to best suit them outside the classroom 
setting. With the recent trend of technological advance, distance 
learning is becoming more recognized for its potential in providing 
individualized attention and communication with students 
internationally through e-learning, which Abu, Ojokheta and 
Oghenekohwo (2004) classified as a factor in the globalization of 
learning. According to Saba (2008), citing Moore & Kearsley (2005), 
distance learning has been a way of learning for countless individuals. It 
is a general concept with its roots in non-formal education; embracing 
independent study, (Perraton, 2004) self-directed learning, (Holmberg, 
2005) as well as non-traditional and open education. In recent years, 
distance learning has also been referred to as e-learning driver 
particularly in corporate training arena and in this paper, e-learning is 
contextualized as a subset of distance learning. 

Throughout the history of distance learning, education content 
delivery has been made possible through the use of technologies 
(Peters, 1998), starting with the Print (Clark, 2001), and transportation, 
as in correspondence education (Pitman, 2003), and later with 
educational radio (Saettler, 1990), instructional television (Salomon, 
1968; 1969; Cronbach & Snow 1977; Wetzel, Radtke & Stern, 1994), 
and world wide web-based education (Saba, 2008). Hence, the most 
widely cited pedagogical theory of distance learning is that of 
“transitional distance”, which is a flexible form of learning where a 
learner can study from home, work, on the move or wherever else is 
convenient (Holmberg, 2005). In the twentieth century, radio, 
television, and the internet have all been used to further distance 
learning. Computers and the Internet have therefore made distance-
learning distribution easier and faster (Gold & Maitland, 1999). 
 
Empirical Evidences of E-learning in Distance Education Delivery  
The Sloan Consortium (2006) reported that more than 96 per cent of 
the largest colleges and universities in the United States offered online 
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courses and that almost 3.2 million U.S. students were taking at least 
one online course during the fall of 2005. Currently, with 3 million 
students, Indira Ghandhi National Open University (IGNOU) is the 
largest online based learning institution in the world. The private for-
profit University of Phoenix, which is primarily an online university, now 
has 200,000 students and expected to serve 500,000 as at 2010, yet 
little is known about student success or lack of success in such a fast-
growing on-line institution (Merriam, Caffarella & Baumgartner, 2007).  

In Ontario, the ministry of training, colleges and universities 
established the e-learnnetwork.ca in 2007 to provide access to students 
in small and rural communities across Ontario who wanted to pursue 
college or university courses from their communities by distance 
learning (CNW Newsgroup, 2010). In the province of Manitoba, the 
department of education, citizenship and youth provides three options 
in distance education, namely independent study option, teacher 
mediated option and web-based course option for the purpose of 
enhancing flexibility and access to educational provision. 

In Uganda, it was reported that schools distance and e-learning 
programmes include world link and school net. World link and school 
net aim at linking schools in Uganda to schools in Canada through the 
internet and also to link schools within Uganda. Indicators of modern 
distance education online delivery in the Uganda distance education 
system include among others: 

 satellite delivery of lectures at the global learning centre and 
the African virtual University; 

 internet linked study centre at Mbale of Makerere University;  

 school network programmes which make students aware of 
internet facilities long before they enter university; and 

 development of a few CD Rom materials for the B.Sc 
programmes of Makerere University with lectures becoming 
more internet alert thereby drawing the attention of students 
to internet sources (Juliana & John, 2005).  

 
According to Juliana & John (2005), it was concluded that, considering 
the status of Uganda in world economics, development of distance 
education in the country has been modest.  
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In an empirical publication in the Turkish Online Journal of Educational 
Technology, Ajadi, Salawu and Adeoye (2008) provided a thematic 
stance on e-learning and distance education in Nigeria. Among other 
things, Ajadi et al (2008) noted that the development of e-learning in 
Nigeria could be traced back to the development of telecommunication 
which began in 1886 when e-cable connections were established by the 
colonial masters between Lagos and the colonial office in London to 
transmit information and receive feedback. In the light of current 
discourse, the National Open University of Nigeria (NOUN) as 
established by an Act in July 1983, but took off in 2002 paved the way 
for a broadband e-learning experience in the Nigerian  distance learning 
system.  

In-fact, the eight objectives of NOUN completely invalidate a 
submission that e-learning and distance learning are not quite the same 
thing. To the proponents, the basic that distinguishes distance learning 
is the physical separation (distance) of the student from the instructor 
and the classroom. E-learning however, became part of the classroom 
environment from the beginning. However, the objectives of NOUN as 
an open and distance learning institution do not provide any leverage 
to separate distance learning from e-learning. According to the 1983 
NOUN’s Act, the University is to: 

 provide a wider access to education generally but specifically, 
University education in Nigeria; 

 ensure equity and equality of opportunities in education; 

 enhanced education for all and lifelong learning; 

 Provide the entrenchment of global learning culture (through 
e-learning);  

 provide instructional resources via an intensive use of ICTs; 

 provide flexible, but qualitative education;  

 reduce the cost, inconveniences, hassles of and access to 
education and its delivery; and  

 enhance more access to education.  
 
From the above objectives, if NOUN is an institution of distance 
education, then e-learning cannot be separated from distance 
education, because, virtual appearance is not to be equitated with 
physical appearance and in both cases, there is a physical distance 
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between the instructors and the learners especially, in an on-line 
learning experience.  
Meanwhile, Ajadi et al (2008) submitted that,  
 

in Nigeria, the recent developments and awareness of the 
government on ICT have opened an opportunity to adopt e-
learning to deliver distance education for educating mass of 
its uneducated or less educated people (p.68)   

 
E-learning is now widely used in most of the developed countries to 
promote distance education and lifelong learning in an effective and 
efficient way. To this effect, it can be noted that throughout the 
generation of human communication, networking and interaction, 
advances in technology have powered paradigmatic shifts in education 
(Frick, 1991). Communication between teacher and student is a vital 
element of successful distance education. For communication to take 
place, at a bare minimum, there must be a sender, a receiver, and a 
message. If this message is intended as an instruction, then besides 
student, teacher, and content, one must consider the environment in 
which this educational communication occurs (Berg & Collins, 1995). 
Therefore, the success of distance education is based on the content of 
the dialogue between teacher and student, and the effectiveness of 
communication system (ICT) in an educational setting (environment) 
where ICT infrastructure subsit.  

This success requirements validate the findings of Luck (2008) 
who identified six factors that contribute to effective management and 
application of ICT in collaborative and e-learning as demographic, 
culture, environment, external factors, learners’ technological efficacy, 
ICT and e-learning platform (infrastructure).  
 
Paradigm Shift in Global E-learning Experience  
The trends in e-learning started with an understanding of how 
instructional design, instructional technology, and educational 
technology evolved in the last century. This also includes having an 
indepth comprehension of distance education in theory and practice. E-
learning is a broad term that encompasses various types of media and 
this include the use of distance learning modalities.  
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In a thematic perspective, the paradigm shift in e-learning shows that 
in:  
 
Pre-1920s: Focus was a shift from phrenology (stuffing the mind  

with knowledge as a mental exercise), to an empirical 
knowledge base for education.  

 1920s: Matching of society needs to education and connecting  
outcomes and instruction. Individualised instruction 
plans were developed that allowed learners to progress 
at their own pace with minimum teacher direction.  

1930s: Specification of general objectives for education and  
behavioural objectives shaped.  

1940s: With the WWII and the military experience, mediated 
strategies such as the use of films for instruction and 
AV technology was dominant and the term for 
instructional technology was coined by Finn. The idea 
of an instructional development team was also 
initiated.  

1950s: With the baby boom after WWII, the Trumpet Plan that  
recognized small group, large group independent study 
instruction was a milestone. Programmed Instruction 
(PI) originated from behaviourism.  

1960s: Cognitive psychology was dominant in this decade and  
systems approach to designing instruction was 
introduced. A shift from norm-reference testing to 
criterion-based testing was noted. 

1970s: In the history of e-learning, the work of Ausubel, Brumer,  
Merril, Gagne and others on instructional strategies 
dominated this decade.  

 1980s: Performance technology (Gilbert) and the focus on need  
assessment (identifying the gap between actual and 
optimals) (Rossett). Microcomputer instruction 
(CBI/CBT) flourished in this decade with emphasis on 
design for interactivity and learner control.  

1990s: Focus on designing environments based on a 
constructivist approach to learning and multimedia 
development. Hypertext and hypermedia influence the 
field and cross-cultural issues are bridged using the 
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internet. Interactive learning via computer-based-
training (CBT), use of touch screens and interactive 
video disks increased with the availability of home 
computers and more reliance on technology in the 
workplace.  

2000s: In the new millennium, internet technologies are more 
and more integrated with personal, academic, and 
professional lives. Learners, educators and instructional 
designers have a variety of tools and resources to 
choose from in courses, seminars, and training, for 
example, using e-learning tools, web 2.0 tools, web 
conferencing etc.   

 
Besides, the term e-learning according to Seipel (2010) was coined in 
October 1999. The expression specifically referred to learning using the 
internet or other interactive or electronic media sources. It was also 
termed “on-line learning” according to the e-learning fundamentals 
website. It is a type of distance learning because the student has the 
freedom to learn lessons and complete assignments outside the 
classroom.  
 
Comparative Efficiency of E-learning in Distance Education Delivery  
According to UNESCO (1997), the cost of financing work-related e-
learning will have to be evaluated because of a diversity of learning 
styles, methods and non-traditional learning environments that have 
been neglected by formal educational policies. Hence, the non-formal 
approach under which e-learning situate engenders new factors calling 
for a shift in the vision of non-formal learning with greater emphasis 
on:  

 experiential and contextual learning that relates to work, the 
home, and community;  

 use of technology, especially in the area of distance learning;  

 support for continued research and development in effective 
work-related adult learning practices;  

 professional development and training;  

 outcome-based measurement of adult learning, in addition to 
inputs; and  
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 widening the recognition of competencies to all areas of 
learning.  

 
All these according to UNESCO (1997), are expected to promote more 
cost-effective learning which distance education and e-learning 
opportunities provide. This is on account that, adult learning is an 
investment derived from three current tendencies namely:  

 a growing focus on intangible assets such as knowledge, 
attitudes, behavioural patterns which are requisites that 
organisations considered very vital or crucial to their 
performance.  

 government attitudes to expenditure on education as 
investment and not a consumption good; and  

 a recognition of the hidden cost of not investing in adult 
learning.  

 
Nevertheless, studies are emerging which confirm the economic, social 
and individual benefits from e-learning. This is on account that in 2010, 
the World Wide learn website indicated that e-learning was used by 
corporations to provide professional development and improve 
communication within organisations. Also, institutes of higher learning 
increasingly provided access to online classes, which offered a variety 
of learning opportunities to rural and distance students. Governments 
also used e-learning to provide education to under-served and 
unreached populations.  

With studies (Young, 2001; Fry, 2001) showing that most 
distance learners (students) are adults between the ages of 25 and 50, 
and that they are more likely than conventional students to be 
employed full-time, investment and return-to-scale in e-learning is 
obviously a derived demand.  
 
Economies and Diseconomies of Scale of E-learning in Distance 
Education Delivery  
Economies of scale result in cost saving while diseconomies lead to rise 
in cost. In terms of its application in e-learning, it means that cost 
saving mechanisms which are made possible through both internal 
economies (expansion in the use of e-learning infrastructure) and 
external economies (benefits of expansion from external impact) in e-
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learning. For example, the availability and use of TCT technology and 
other related infrastructure make e-learning possibilities. Therefore, in 
economics terms, Dwivedi (2002) underscores these economies of scale 
in areas of e-learning production, marketing of knowledge and learning 
materials, managerial economies and communication, networking as 
well as storage of e-learning softwares. All these portend the 
comparative advantages of e-learning over other modes of distance 
learning in the non-formal education context.  

Meanwhile, the advantages of e-learning cover administrative, 
financial, societal and pedagogical areas (Dalsgaard, 2005; Homan & 
Macpherson, 2005; Jamlan, 2004; Zhang et al., 2004). E-learning 
provides to higher education institutions cost advantages, 
opportunities for profit and efficiency and flexibility in delivering the 
educational services. E-learning offers both teachers and learners 
access to information rich resources anywhere and anytime and can 
benefit people who are by and large deprived of education 
opportunities (e.g. students with physical disabilities). Students take 
benefit from the flexibility and the openness of the programme, the 
learner-centered and self-paced environment, the reduced cost of 
participation, the lack of cost and time to travel, etc.   

E-learning offers individual empowerment with greater control 
over learning. Learners who are comfortable with technology and have 
a positive attitude towards it are more likely to succeed within an e-
learning environment. Faculty generally perceive e-learning as a 
positive force in helping students achieve their learning objectives 
(Colaric et. al., 2004; Jamlan, 2004). 

In a survey on the history of e-learning, Seipel (2010) informed 
that the Public Safety Degrees website claims that there are a number 
of benefits to e-learning over classroom setting. First, students can 
learn at their own pace. They do not have to work faster to keep up 
with advanced students or slow down to wait for struggling learners. 
Second, students can review the learning materials multiple times to 
improve their own understanding, unlike in a classroom setting. Third, 
students are not required to show up for classes. They can learn from 
the comfort of their home, while traveling or in the workplace. Besides,  

 No time spent commuting/traveling to a campus.  

 No additional costs to add to the family budget.  
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 Continue working at current job while one takes classes, thus, 
allowing students to earn a living and gain work experience, 
and application of learning skills to workplace.  

 Learning options not constrained by geographical location. 

 Classes typically centred and focused on student responses 
and virtual discussion rather than instructor-led lectures.  

 Instructions and course work can be highly customized to 
one’s field and subject. 

 Additional benefits of learning new technologies and 
practicing the use of the internet, office software, etc.  

 Globalization, collaboration and partnership with 
contemporaries for cross-fertilization of ideas. 

 All students are 100 per cent equal: one’s work will stand on 
merits alone; and one will be treated differently based upon 
race, sex, creed, sexual orientation, religion, disability, etc.  

 Requires 100 per cent participation from each and every 
classmate (e.g. the most outgoing students will not 
monopolise the discussions).  

 If one prefers to express self in writing rather than verbally, 
one may find e-learning more effective.  

 
E-learning is not deprived of drawbacks and shortcomings such as lack 
of immediate feedback, increased preparation time for the instructor, 
not comfortable to some students, potentially more frustration, anxiety 
and confusion, information overload, among others. Adoption of e-
learning requires new skills for both the instructor and the student. 
Educational experience now shifts away from teacher-centered to 
learner-centered. Instructors become mere facilitators, intermediaries 
between the students and the resources they need for their own 
independent study. These changes challenge faculty and may trigger 
insecurities (Bower, 2001). Previous studies reveal a general lack of 
engagement in e-learning and concern about its potential among 
faculty groups. This was attributed to lack of resources and support 
from the institute, lack of time to undertake such a demanding activity, 
lack of information, knowledge and expertise in e-learning technologies 
(Naidu, 2003; Pajo & Wallace, 2001; Sellani & Harrington, 2002; 
Newton, 2003). Carcia-Beltran & Martinez (2005) mentioned that one 
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restriction in the implementation of educational online systems is the 
lack of technology knowledge and experience teachers have. 
 
The threats and weaknesses associated with e-learning are expressed in 
terms of the diseconomies of scale of distance learning investment. 
Such include that;  

 One must be self-motivated and disciplined to progress 
through one’s programme in a timely manner.  

 One is required to be able to work unsupervised.  

 There is possibility of limited local networking opportunities.  

 One is required to learn new or enhanced computer and 
troubleshooting skills.  

 Equipment needs of students and learning providers (e.g. 
generally a personal computer, office software, and an 
internet connection are required).  

 Students may need to wait for feedback and responses from 
peers and instructors.  

 Lack of face-to-face interaction/difficulty in developing 
relationship with classmates. 

 Budget for additional high-speed internet cost (if applicable).  

 Allowed for time required to booting computer, software 
programmes, and connect to the internet.  

 Lack of national based/institutional-based internet 
infrastructure.  

 
It is obvious, that the digital age in learning is faced with myriads of 
threats and weaknesses in educational delivery. For example, Galusha 
(2008) identified barriers to learning in distance education especially 
within the context of e-learning. Among other things, Galusha (2008) 
notes the following:  

 Students barriers: Such as costs and motivation, insecurities, 
feed-back and instructor contact, student support and 
services, alienation and isolation, lack of experience and 
training (Knapper, 1988; Sweet, 1986; Keegan, 1986; Sheets, 
1992; Wood, 1996). 

 Faculty barriers: Such as lack of staff training in course 
development and technology, lack of support for distance 
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learning in general, and inadequate faculty selection for 
distance learning courses (Oaks, 1996; Chou, 1994). 

 Organizational barriers: Such as infrastructure and 
technology; organizational and administrative support, 
adequate funding which constitutes a primary concern for 
both learning institutions and students. According to 
Kinnaman (1995), it is about collaboration between teachers 
(instructors) and technology that overcomes the restrictions of 
time and space, thereby enabling students to learn more in 
less time, and with far less overhead.  

 
Ajali & (2008) also noted that e-learning in Nigerian Universities and 
other educational institutions is still a dream due to poor ICT 
infrastructure coupled with other socio-economic threats. Proper 
implementation of e-learning is hampered by such threats as:  

 Inequality of access to the technology itself by distance learners 
as occasioned by the so-called digital divide.  

 Internet connectivity with the cost of accessing internet still 
very high.  

 Software and license cost- Difficulty associated with getting 
some of the softwares because, they are not locally developed. 

 Maintenance and technical support.  

 Electricity is still below social demand satisfaction in distance 
education delivery.  

 
The newest of the technological threats lies in complying with 
government regulations and supervising agencies.  

In a generic sense, common limitation in the economies of scale 
of e-learning in the delivery of distance learning in developing countries 
centred on the lack of functional domestic based IT infrastructure and 
access to existing ones by distance learners. It is noted that, 
infrastructure to receive, store and transmit data and the 
communication line is lacking or unreliable (Gaurab, 2004). Besides, the 
availability of a technically skill labour force to sustain the adoption of 
e-learning is very inadequate due to poor training (Smith, 1999). Most 
worrisome among these challenges is the issue that borders on the 
availability of a wider bandwidth to maximize e-learning potential 
(Monideepa & Sanjiv, 2004). 
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Inspite of these threats, opportunities abound in the economies 
of scale of utilizing e-learning in adult and distance education delivery. 
For example, the NUC (2008) roundtable framework for priority noted 
that the overall development of distance learning programmes should 
involve three elements namely;  

 policy and resource development with universities partnering in 
the process.  

 a mechanism for institutional accredition through which 
universities are recognized as being capable of delivering 
distance learning successfully; and  

 a distance learning specific programme accreditation process 
that mirrors the process used for conventional programmes.  

 
Recommendations 
E-learning is growing rapidly and the future of e-learning is more 
growth. Both K-12 and higher learning institutions are expected to 
continue to invest heavily in e-learning software and technology over 
the next decades. However, the possibility of Nigeria educational 
system benefiting from the economies of scale of e-learning will 
essentially be determined by the extent to which the inherent 
individual, organisational and institutional structural causes of 
performance limitations are effectively managed to continually serve as 
the most efficient method of reaching the distance learners at a 
physical distance. Therefore, in the delivery of e-learning distance 
education in Nigeria, it is recommended that:  

 Students be screened to assess the likelihood of success in 
distance education through e-learning.  

 Hold orientation sessions to acquaint learners with the 
requirements of the curriculum and the technology. Petty and 
Johnston (2003) found that orientation process is a critical 
factor in the success of programmes in the Pennsylvania pilot 
study or e-learning.  

 Learners develop the ability to engage in self-directed learning.  

 Provision of support to learners through frequent contact with 
instructors via multiple modalities (e.g. face-to-face meeting, 
e-mail, telephone and regular mail).  
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 Provision of access to technical support through help lines in 
troubleshooting technical problems.  

 Provision of professional development to ensure that 
institutions can effectively use e-learning tools in distance 
education.  

 Encouraging the development of learner cohort groups. Such 
groups can support each other in their learning endeavours.  

 
Conclusion  
From a broad perspective, distance education consists of many 
interrelated sub-systems or parts. These include;  

 production and telecommunications sub-systems needed to 
produce instruction and provide communication between the 
learner and the institution/instructor as well as among 
students;  

 instructional sub-system required for creating content in 
various media and related interactive software, such as web 2.0 
applications;  

 educational sub-system that defines the courses and a 
programme of study;  

 social-sub-system responsible for funding educational 
programmes, as well as a regulating services such as 
telecommunications, copyright, and student financial aid; and  

 global sub-system that distance education finds its students. 
 
These sub-systems function within “e-learning management structure 
that dynamically harmonises the operation of the sub-systems towards 
achieving the system’s goals (Ahl & Allen, 1996). In this paper, it is 
obvious that e-learning in distance education in the Nigerian 
educational system is still a relatively new endeavour in practice. More 
research is needed to understand which learners will benefit from the 
use of e-learning tools and under what conditions.  

Although very little empirical evidence exists on the 
effectiveness of e-learning in the Nigerian educational system, the 
promise of expanded services and resources requires the field to 
explore how best to take advantage of recent advances in educational 
technology globally through e-learning.  
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Abstract  
The Nigerian Tertiary institutions have made significant strides to effect 
various reformations enunciated by the government, but the progress 
has been quite not sufficient in the areas of adequate youth preparation 
for future leadership. However, education in general and university 
education in particular are fundamental in delivering the appropriate 
quality academic training and an environment that would enable the 
youths to reach their full potentials in leadership. This paper looked at 
Information and Communication Technology (ICT) and youth 
preparation for leadership, with a view to identifying strategies for 
integrating computers into the university education curriculum for 
sustainable development in Nigeria. Three research questions guided 
the study. A descriptive survey research design was adopted and a 
sample of 50 lecturers and 200 students was used for the study. It was 
found that the extent to which university education curriculum 
promotes youth leadership preparation is too low. It was also found 
that computers can be integrated into university education curriculum 
through creating a climate of trust, supports, and empowerment of the 
lecturers. The integration of computer into the university curriculum can 
enhance sustainable development if students are encouraged to have 
practical experiences of using the computers.  
 
Introduction  
 The revolutionary effects of information communication technology 
(ICT) are felt in almost all facets of human life. It can be stated without 
fear of contradiction that ICT is very vital for the survival of all modern 
organizations. There is therefore, the need to improve the curriculum 
of Nigerian Universities through integration of computers.  
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The review of related literature for this work is organized under the 
following sub-headings:  

(a) Information and communication technology;  
(b) Youth and leadership; and  
(c) Integration of computer technology into educational 

curriculum.  
 
Information Communication Technology (ICT) 
The importance of Information Communication Technology (ICT) seems 
to be quite acknowledged presently. It can be categorically stated that 
ICT is a must for the survival of all modern organizations, with the ever 
increasing need for qualitative information technology. ICT embraces 
the various computing hardware (PCs, servers, mainframes, net-worked 
storage). A practical and relevant definition given by the World Bank is 
that it consists of the hardware, software, networks and media for the 
collection, storage, processing, transmission and presentation of 
information, voice, data, text, images as well as related services (World 
Bank Org., 2007).  

The computer is one of the outstanding components of ICT 
which is enjoying considerable popularity today. This is the ICT 
component on which this article is based. Almost in all parts of the 
country, the arrival of a computerized society is being announced. On 
the pages of news magazine and daily papers, in many advertisements, 
radio and television, the message appears to be the same: Be computer 
literate; the computer age is here now! 

Generally speaking, computer technology appears to be 
revolutionizing every aspect of life, from health and environment to 
financial matters, even the television sets in the homes, games and 
offices where people work are being radically altered by computers. In 
view of the above, it could be said that computer technology has come 
to be of vital importance to the educational agenda of Nigeria as it 
seems to be playing a major role in determining the strength of the 
nation’s manpower. However, observations show that Nigerian 
students are not fulfilling their potentials in computer technology 
education. Observation also indicates that most students graduate 
without sufficient preparation in this computer technology age to cope 
with either on-the- job demands for problem solving or school 
expectation for computer literacy. Nigeria cannot afford to have 
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generations of students who by lack of computer technology power are 
limited to second – class status in the society in which they live. The 
country cannot afford to be relegated behind in today’s scene of 
technological race. The problems are complex. While the facts are 
indisputable, there seems not to be complete unanimity on priorities, 
interpretations or proposed solutions even within the educational 
sector yet. Change must come and a better and positive change may 
come through effective youth preparation for the leadership of the 
country.  
 
Youth and Leadership  
 It cannot be over emphasized that leadership is the pivotal force 
behind successful organizations and for an effective integration of the 
computer technology into the curriculum to occur, educational 
institutions in Nigeria will need enlightened leadership. Leadership is 
the ultimate necessity for any group or endeavour. Leadership may be 
regarded as a series of functions that build and maintain the group, get 
the job done, help the group feel comfortable and at ease, help to 
initiate, set and clearly define objectives, and cooperatively work 
toward these objectives. The implication is that the youths, future 
leaders of this great nation, need to be properly groomed.  

It is not an overstatement that every society looks on to their 
youths for quality leadership, knowledge and integrity. The popular 
groomed statement is that “today’s youths are tomorrow’s leaders”. 
Woyach (1996) identifies twelve principles for effective youth 
leadership programmes to include knowledge and skills related to 
leadership; the history, values and beliefs of communities; leadership 
styles; awareness, understanding and tolerance of other people, 
cultures and societies. Others include experimental learning and 
opportunities for genuine leadership and service to others in the 
community, country and the world.  

Youths therefore can only learn and become leaders of 
tomorrow if they are allowed to practice or exercise leadership in 
meaningful ways vis-s-vis their involvement in the educational process, 
engaging all students as stakeholders, as they participate fully in the 
direction and development of learning for themselves and the society. 
One way to doing this is to integrate computer technology into the 
university curriculum.  
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Integration of Computer Technology into University Curriculum    
Although there are many definitions of curriculum, this paper adopts 
the Mclean (2005) definition as cited in Olagunju, Akande and Ayuba 
(2006), where it is defined as a set of course constituting an area of 
specialization or a systematically organized course of teaching and 
learning that encompasses everything that students and teachers do in 
order to achieve predetermined goals of serving the society. Simply 
put, Nwosu (1996) sees it as statement of intentions for which 
instruction is used in bringing it into realities. Within the education 
sector, the curriculum determines what happens, how it happens, and 
where it happens. This study is therefore geared towards determining 
strategies for integrating computers into the university education 
curriculum for sustainable development and for youth preparation for 
leadership.  
 
Research Questions 
The following research questions guided the study:  

(a) To what extent does university curriculum promote youth 
leadership preparation?  

(b) In which ways can computer education be integrated into the 
university curriculum?  

(c) In which ways can the integration of computer education into 
university curriculum be focused to enhance sustainable 
development?  

 
Methodology   
The study is a descriptive survey carried out in Ebonyi State. Nwankwo 
(2010)  notes that a descriptive survey research is research in which 
data are collected from a sample of a population with a view of finding 
out the relative opinion, belief, attitude and status of that population 
about a phenomenon. The population of the study comprised students 
and lecturers in Ebonyi State University (EBSU), Abakaliki. Purposive 
sampling method was used to select 50 lecturers and 200 students for 
the study.  

The instrument for data collection was a researcher-developed 
questionnaire duly validated in Educational Management and Policy; 
and Measurement and Evaluation departments of Nnamdi Azikiwe 
University Awka. Using test re-test reliability method and Pearson 
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product moment correlation co-efficient was used to obtain a 
calculated reliability consistency co-efficient of 0.82 and was 
considered adequate for thessssssssss study. Data were collected by 
the researchers who distributed the instrument to the respondents and 
collected it back the same day. A total of 250 copies of the instrument 
were distributed and retrieved. The research questions were answered 
using mean statistic. The modified 4-point likert scale was used and 
decisions were taken using 2.50 as a mean cut-off point for significance.  
 
Data Analyses 
Table 1: Mean (x) Ratings on the Extent University Education 
Curriculum Promotes Youth Leadership Preparation:  

s/n Questionnaire Items  Lecturers (x)  Student (x)  

1 Courses on citizenship and 
national integration.  

1.80 (Low)  1.55 (Low) 

2 Courses on moral education, 
conflict and conflict 
resolution. 

2.00 (Low)  2.22 (Low)  

3 Courses on politics and 
interpersonal relationship 

2.52 (Low) 2.08 (Low) 

4. Courses on Nigerian  
people/culture/civic education  

1.85 (Low)  1.52 (Low) 

5 Courses on language 
communication skills.  

2.42 (Low)  1.33 (Low) 

 
The results in table 1 show that the entire items were rated below the 
cut-off mean of 2.50 in all columns for lecturers and students. The 
lecturers and students therefore perceive the university curriculum as 
not promoting youth preparation for leadership. 
 
Table 2:  Mean (x ) Ratings on Ways of Integration Computer Education 
in University Curriculum.  

s/n Questionnaire Items  Lecturers 
(x)  

Students (x)  

1 Creation of a climate of trust support 
on encouragement in the school  

2.54 (High) 2.65 (High)  

2 Minimizing the use of technical 1.86 (Low) 2.45 (Low) 
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terms and computer jargons in 
favour of common terms such as 
printer, monitor, mouse and 
keyboard.  

3 Using computers in such education 
related activities as student’s 
records, attendance accounting, and 
grade analysis and reporting.  

2.60 (High) 2.84 (High) 

4 Empowering teachers to practically 
use computers as part of their 
strategies for information and 
problem solving.  

2.72 (High) 2.63 (High) 

5 Soliciting supports from parents, and 
other community members. 

2.64 (High) 2.51 (High) 

 
The results in table 2 show the ways in which computer education can 
be integrated into the university education curriculum. Apart from item 
2 which was lowly rated by both the lecturers and students, all other 
items in the table were rated high, showing ways computer education 
can be integrated into the University curriculum for youth leadership 
preparations and for sustainable development in Nigeria.  
 
Table 3:  Mean (x ) Ratings on Enhancing Sustainable Development 
through Integration of Computer Education into University Curriculum.  
 

s/n Questionnaire Items  Lecturers 
(x)  

Student (x)  

1 Sustainable development can be 
enhanced when the integration 
focuses on: The skills, attitudes and 
knowledge that should be learnt 
through computerized technology.   

2.52 (High) 1.60 (High) 

2 The instructional mode (simulation, 
gaming, tutoring etc). that will best 
help the students to learn the 
materials.  

2.64 (High) 2.51 (High) 

3 The logistics of students’ use 2.50 (High) 2.88 (High) 
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through time block scheduling.  

4 A set of clearly defined learning 
objectives, the instructional 
materials used to achieve the 
desired outcomes and the type of 
evaluation techniques to be used to 
assist mastery.  

2.71 (High)  2.68 (High) 

 
The results in table 3 show that all the items were rated high by both 
the lecturers and the students indicating how the computer integration 
of computer education can be focused in order to enhance sustainable 
development.    
 
Discussions 
Findings in table 1 show that lecturers and students hold the view that 
the present university curriculum does not promote youth leadership 
preparation. This is in agreement with Ovbiagele (2008) where it is 
stated that the tertiary education curriculum lacks materials that can 
equip the young people well for world challenges. It is also observed 
that Nigerian youths are not exposed to much leadership training that 
would encourage them to imbibe as much knowledge as possible and 
beyond immediate environment needed to improve themselves and 
their surroundings.  

Similarly, findings in table 2 indicate that providing numerous 
opportunities for staff members to write and demonstrate their own 
programms can help to build more confidence and a high level of 
comfort and ease that will show that the task can be accomplished and 
that computer is a viable and powerful tool that can enhance 
instruction in educational institution. Staff members do not merely 
need to attain a high level of comfort and ease about utilizing the 
computers, they need to understand its practical applications to the 
various areas of their educational needs. Furthermore, though several 
community members are familiar with, and understand the value of 
computerized technology, some members of the university community 
still see the use of computers as mirage. Consequently, information 
about in- service activities and the objectives as well as definite 
applications of computers in education should be given wide 
publication by the school management.  
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As shown in table 3, most importantly are hands on exercise 
that will aid to get both students and staff members into familiarizing 
themselves with computer technology. Familiarization exercises, with 
staff illustrations should concentrate on short clear explanations of 
hardware component (mouse, keyboard, printer, speaks, disk) and 
types of software (system and application software) and the procedure 
for operating a computer system. Video games, staff- made and other 
interactive programms which can stimulate learner’s interest should 
also be encouraged. This will go a long way in enhancing sustainable 
development through computer education integration into the 
university education curriculum.  
 
Conclusion 
This study has revealed the extent to which the university curriculum 
promotes youth’s leadership preparation. The level is too low and 
therefore needs to be improved. One way to doing this is the 
integration of computer education into the university curriculum.   

The talk about integration of computer technology into the 
curriculum will become just another fad if staff members of the 
university are not empowered to practically use the computer 
applications as part of their strategies for information retrieval, 
communication and problem solving. In doing the above, the university 
management should not loose sight of focusing attention on key areas 
so as to enhance national development. Such relevant areas have been 
identified and discussed in this work.     
 
Recommendations  
Based on the findings of this work, the following recommendations 
were made:  

1. University education curriculum should be geared towards 
enhancing youth preparation for leadership.  

2. Not only that the lecturers should be empowered to be able to 
use computer in teaching the students, the school 
management should create a climate that is good for teaching, 
learning and for maintaining the computers.  

3. Students should be encouraged to have practical experiences 
of computers so as to enhance sustainable development.  
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Abstract 
This paper examines the importance of historical and philosophical 
research in teaching and learning social studies education. The 
relationship between philosophical and historical research were also 
examined. The paper also examined the dimension of historical and 
philosophical foundations in African social studies programme. 
Recommendations were made on how to improve the teaching and 
learning of social studies education in-line with the historical and 
philosophical research. 
 
Keywords: Histography, Values, Philosophy, Historical Hypotheses, 
Social studies research. 
 
Introduction: 
The specific goal of this paper is to address the following issues: 

 Nature of social studies. 

 Social studies research 

 A conceptualization of historical and philosophical foundations 
of social studies research. 

 Dimension of historical and philosophical foundations in African 
social studies programme 

 Relevant explorative studies 

 Summary and conclusion. 
 
As a school subject, social studies is unique in certain respect. This 
uniqueness is associated with definition, method of research, 
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dimensions, scope, methodology, and domains of influence. In 1992, 
the board of directors of National Council for the Social Studies and the 
primary membership organization for social studies educators adopted 
the following definition: “Social studies is the integrated studies of 
social sciences and humanities to promote civic competence”. 
Adaralegbe, 1975, defined social studies as a study of how man 
influences and is in turn influenced by his physical, social, political, 
religion, economic, psychological, cultural, scientific and technological 
environment. This definition provides a broad explanation about the 
pattern of interaction in social studies. It does not limit human beings’ 
interaction to some selected parts of the environment but it shows that 
social studies is concerned with how human beings relate with the 
whole aspect of his environment.  Social studies are the study of human 
being in his environment. 

Two major characteristics however, distinguished social studies 
as a field of study. 

1- It is designed to promote civic competence. 
2- It is integrative and incorporating many fields of studies. 

 
The major goal of social studies is to study human being 
comprehensively in his environment and to identify major problems 
confronting him and at the same time proffer solutions. As a result of 
the complexity of the scope, methodology and domains of influence 
(Cognitive, Affective, and Psychomotor) in social studies, the 
programme therefore adopted historical and philosophical method of 
research. 

Social studies research possesses the general characteristics of 
research. In social studies, research is directed toward the solution of a 
problem. It may attempt to answer question or to determine the 
relation between two or more variables. Social studies research is 
therefore based upon observable experience or empirical evidence. It 
also involves gathering new data from primary or first-hand sources or 
using existing data for a new purpose. It also demands accurate 
observation and description. Although research activity may atimes, be 
some what random and unsystematic, it is more often characterized by 
carefully designed procedures and always applying rigorous analysis. It 
requires expertise and it strives to be objective and logical, applying 
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every possible test to validate the procedures implored, the data 
collected, and the conclusion reached. 

The stages involved in social studies research are as follows: 
 

- Defined the problem carefully. 
- Review the literature and use exploratory (pilot) studies. 
- Formulate hypothesis and decide on analytic procedures. 
- Define population, select representative sample. 
- Choose or develop method of measurement. 
- Collect relevant data. 
- Process and analyze the data. 
- Test hypotheses in terms of statistical significance. 
- Interpret result and examine social and educational 

implications. 
- Write the research report. 

 
Conceptualization of historical research in social studies. 
 History (from Greek ἱστορία - historian, meaning "inquiry, knowledge 
acquired by investigation") is the study of the human past. Scholars 
who write about history are called historians. It is a field of research 
which uses a narrative to examine and analyse the sequence of events, 
and it sometimes attempts to investigate objectively the patterns of 
cause and effect that determine events. Historians debate the nature of 
history and its usefulness. This includes discussing the study of the 
discipline as an end in itself and as a way of providing "perspective" on 
the problems of the present.. Events of the past prior to written record 
are considered prehistory. 
 
What is historical research? 
This is the critical investigation of events, development and experiences 
of the past, the careful weighing of evidence of the validity of sources 
of information on the past, and the interpretation of the weighed 
evidence. Thus, historical research interpretes past and present trends 
of attitudes, events, and fact to plan for and to determine the future. 
Historical research meets the same criteria and follows the same 
procedures as the other forms of research. It involves identification of 
the problem, collection of data, establishment of the validity of the 
data and the interpretation of the data. In essence, historical research 

http://en.wikipedia.org/wiki/Greek_language
http://en.wikipedia.org/wiki/Past
http://en.wikipedia.org/wiki/Historian
http://en.wikipedia.org/wiki/Narrative
http://en.wikipedia.org/wiki/Objectivity
http://en.wikipedia.org/wiki/Causality
http://en.wikipedia.org/wiki/Prehistory
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deals with determination, evaluation and explanation of past events 
especially for the purpose of gaining a better understanding of the 
present, and making the more reliable prediction of the future. 

Historical research in social studies therefore involves critical 
and objectives method of enquires with generation made from 
organized knowledge. Historical research in social studies is scientific 
oriented, but historical research in social studied defers from the 
research into natural sciences because it is not based on 
experimentation but in the records of observations which cannot be 
repeated, although similar event may occur. In addition, variables 
cannot be controlled directly; but this limitation is also common to 
most behavioural researches such as the non-laboratory investigations 
in sociology, social psychology and economics. 
 
Formulation of problem in historical foundations of social studies 
research-: 
As with any other type of research, in historical research the problem 
must be clearly defined and as much as possible, tentative hypothesis 
should be formulated before the gathering of the data. Care must be 
taken in delimiting the problem in such a way that a satisfactory 
analysis could be made possible. The beginner in historical research 
must be careful not to select a topic that is too broad. Such topics could 
include many problems that are large enough for separate study. The 
experienced historian realizes that historical research must be confined 
to a penetrating analysis of a limited problem, rather than involve only 
in a superficial examination of a broad area. For a useful research to be 
undertaken, a problem must be identified and correctly stated. For 
example: 
 
1- Why did Biafra collapse in January 1970? 
2- Why did the government take over voluntary agency schools after 

the civil war? 
        
Historical  Hypothesis. 
In historical research, as in other area of scientific investigation, it is 
important that hypothesis be properly formulated. To investigate the 
problem: why did Biafra collapse in January 1970? We could 
hypothesize that the collapse was due to: 
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1- The military defeat of the Biafran army. 
2- The scarcity of military supplies. 
3- The famine in Biafra. 
4- The loss of the will to continue the war. 
 
To investigate the problem: why did the government take over the 
voluntary agency schools after the civil war? We could hypothesize that 
the take over was due to: 
1- The voluntary agencies’ lack of sufficient funds to run the schools 

efficiently. 
2- The need to provide equality of educational opportunity. 
3- The need to develop social cohesion. 
 
These are examples of explicitly stated hypothesis. In some cases, 
hypotheses are usually implied in historical research. The historian 
gathers evidence and carefully evaluates its authenticity and worth. If 
evidence is in agreement with the consequences of the hypothesis, it is 
confirmed. If the evidence is not in agreement or negative, the 
hypothesis is rejected. It is by such synthesis that historical 
generalizations are developed. More often than not, the historian will 
be studying the time in which he may not have lived and therefore, 
depend upon recorded experiences of other people, rather than his 
own direct observation. His conclusions would, therefore, be based 
upon logical analysis and influences. Hence, he needs to look for 
appropriate primary sources of data; for the information on which he 
bases his findings has to be as reliable as possible. 
 
Sources of Historical Data. 
Historical data are usually divided into two main categories.  

1. Primary source, which has been recorded by an actual eye-
witness or participant in an event (document) or the historical 
object itself (remain) which is available for examination. 

2. Secondary source, which has been recorded by someone who 
obtained his data indirectly. Even if it talked to an actual 
observer or an actual participant in an event, his information 
would not be regarded as coming from a primary source 
because information passed on from one person to another 
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causes distortion. Secondary source is less reliable than the 
primary source in social studies research. 

 
Historiography as a Method of Historical Foundation of Social Studies 
Research 
 
A Short History of Historiography  
The methods of doing history have a history as well, called 
historiography. The historical practices of early human beings were very 
different from those of today -- the legends, lists of warfare deeds, and 
registers of information offered no interpretation or analysis 
(Butterfield, 1981). 

Historical work took on some measure of analytic detachment 
with the Jews of ancient Israel. Their reports in the books of the Old 
Testament display a capacity for assembling information from many 
sources and making accurate appraisals, though they were shapened by 
religious experience more than any type of analytic inquiry 
(Momigliano, 1990). 

The Greeks were the first to move toward an analytic approach 
that looked into the facts and determined their accuracy. Herodotus 
and Thucydides, for example, interpreted the affairs of governance and 
warfare as the product of human, not divine will. They did so by 
checking information against participant and eyewitness’ reports, 
consulting archived documents, and thinking carefully about 
motivations and causations (Grant, 1970). 

The Romans, influenced by the Greeks, further developed 
analytic practices for doing history. But a Christian view of history took 
hold within the Roman empire, melding religious and analytic historical 
practices. Early on, Christians compiled the Gospels in such a way that 
their beliefs could be defended against challenges and used to display 
the continuities of the New Testament with the Old (Gay & Cavanaugh, 
1972). St. Augustine’s The City of God provided the most influential 
statement of the Christian interpretation of history (Barker, 1982). His 
method of using analytic tools (e.g., informing readers of information 
sources) within this religious framework was followed closely by 
medieval historians for 10 centuries (Dahmus, 1982). 

Historical methods from the 14th through the l9th centuries 
entailed a shift away from supernatural explanations toward secular 
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approaches (Breisach, 1983/1994). By the early 20th century, academic 
history had become completely secularized. The validity of historical 
knowledge itself came under public attack: Was Christopher Columbus 
the heroic seafarer of the older history or the purveyor of genocide of 
the new? Indeed, since the late 1950s, historians have moved through 
major reconceptualizations of their craft -- from the new social history 
of the 1960s and 1970s, through the intersections among history, 
language, and thought of the 1970s and 1980s, to the 
“postmodernism” of the 1990s, where culture was elevated to a level 
of importance once held by the supernatural. In response to these 
transformations of the field, Appleby (1998) urges, as do we, that 
historians of the new histories should continue to be “cultural 
translators,” interpreting our past for consumers of history while new 
questions lead to new answers “through the mediating filter of culture” 
(pp. 11, 12). 

Historiography has a number of related meanings. Firstly, it can 
refer to how history has been produced: the story of the development 
of methodology and practices (for example, the move from short-term 
biographical narrative towards long-term thematic analysis). Secondly, 
it can refer to what has been produced: a specific body of historical 
writing (for example, "medieval historiography during the 1960s" 
means "Works of medieval history written during the 1960s"). Thirdly, 
it may refer to why history is produced: the Philosophy of history as a 
meta-level analysis of descriptions of the past. This third conception 
can relate to the first two in that the analysis usually focuses on the 
narratives, interpretations, worldview, use of evidence, or method of 
presentation of other historians. Professional historians also debate the 
question of whether history can be taught as a single coherent 
narrative or a series of competing narratives. 

The importance of historiography as a method of historical 
research in social studies cannot be under-estimated. Practically 
speaking, the essence of social studies is to capture man in totality in 
his environment, to identify his problems and to proffer solutions. 
Before we could do this successfully, the historical functional skills are 
needed. We need to know the historical development and the historical 
origin of man – this will help us as social studies educators to have an 
insight into the past in order to correct the present and plan for the 
future. The knowledge gain in histography as a method of historical 
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research will give us an insight to know the past in relation to the 
present event and assist us (social studies educators in planning for the 
future). 
 
Philosophical Foundation of Social Studies Research. 
Philosophical research: - a research is philosophical when it has implicit 
or explicit relevance to human existence, and the way we use or abuse 
the cosmic setup (Bamisaye, 1996). It is philosophical when it is 
concerned with an examination with nature of knowledge, or with the 
development of educational processes that can facilitate the 
development of knowledge and learning. Moreover, a research is 
philosophical if it originates from an intellectual commitment and 
upholds the principles of logical reasoning and systematic presentation 
of facts and findings. Social studies researchers make use of general or 
particular approaches used in philosophy. 
 
 Why Do We Need Philosophy? 
You have no choice about the necessity to integrate your observations, 
your experiences, your knowledge into abstract ideas, i.e., into 
principles. Your only choice is whether these principles are true or false, 
whether they represent your conscious, rational convictions—or a 
grab-bag of notions snatched at random, whose sources, validity, and 
consequences you do not know, notions which, more often than not, 
you would drop like a hot potato if you knew.  

Everyone has a philosophy, even if we cannot express it in 
words. We either act as if our eternal salvation depends on following 
the mandates of scripture, or we don't. We feel the need to believe in 
something and search for understanding, or we adopt the cynical view 
that the search is useless. We all have some sense of what is right, and 
what is wrong. We can see ourselves as noble beings worthy of 
happiness or as guilty transgressors against the environment, social 
justice, or God. We will all decide often what it is that constitutes our 
duty. We think we know art when we see it. And we adopt political 
principles and support politicians and parties. All of these are 
philosophical issues. 

Philosophical convictions are often subconscious or 
inarticulate. We experience them emotionally in what Ayn Rand (2002) 
called a "sense of life." Your sense of life reflects the fundamental ways 
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you relate to the world and other people; it is your intuitive feeling of 
how things are and how they ought to be. Each of us needs to 
understand his own convictions consciously, to be able to put his sense 
of life into words. Otherwise we don't really have a clear idea of what 
we believe or what is motivating us to make our biggest decisions—or 
whether it is true. We need to know what we think on philosophical 
questions, because our answers can affect the course of our lives. And 
the sense of life that dominates nations or cultures can determine their 
fates. 

We need metaphysics (a theory of reality) in social studies 
research because we need to know whether the material world of daily 
life is the only one that exists—which makes a difference between 
living for this life or some heavenly hereafter. We need to know 
whether the universe is lawful, or chaotic—which makes a difference 
between trying to improve things or viewing life as absurd and 
meaningless.  
You take your car to a mechanic because the engine misfires in damp 
weather. Wouldn't it be strange if he were to shrug and say "Well, cars 
just do that sometimes?" But what's wrong with that? Why shouldn't 
you take that attitude to your own problems at home or at work? You 
need a philosophy to know the answer. 

Under metaphysics the philosophers raise questions which 
transcend the world physical object; such questions are sociologically 
and philosophically oriented in relation to human being existence in the 
complex environment. For instance: what is life? What is existence? 
Why do people die? Where is the dead going? Does God exist? What is 
spirit? etc. the question about universe, space etc   . All these questions 
deal with logic and abstract thinking.  

An epistemology is a theory of knowledge. It may seem that if 
you know anything, then you know it, so what's the issue? To have a 
clear grasp of one's own life and context, one need to be able to sort 
out the mass of information, claims, and ideas we receive from others: 
that skill is based in epistemology. After all, at root, we needs to know 
whether what we believe is really true. How do you know when 
someone has proven a point? That can be terribly important when the 
truth of a scientific theory, a doctor's diagnosis, or the outcome of a 
trial is at stake. Some people say that words are arbitrary and mean 
whatever we like. Does that mean it doesn't matter if someone uses 
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words he can't define in down-to-earth terms? Should we worry if we 
don't feel like we have mystic intuitions, or should we worry if we do?  
A neighbour comes to your door with a petition: pesticides from nearby 
farms are appearing in trace quantities in the town's drinking water. 
The neighbour wants them removed at all costs. "Nobody has proven 
that these chemicals won't ever hurt anyone," he says. But the farmers 
send around a flyer saying the chemicals have been scientifically tested 
and are proven to be safe. Both are talking about proof, but they don't 
seem to mean the same thing by it. How could you tell who is right? 
You need a philosophy to know the answer. Sequence to the above, 
epistemology has to do with realm of knowledge. Here the 
philosophers try to raise question in relation to knowledge in order to 
validate or invalidate what we claim to know. Some of the questions 
raised include what is to know and do you know that you know? They 
were interested to know the relationship between applicants or 
familiarization. They were interested to know the relationship between 
knowing and authority. So, in philosophical foundation of social studies 
research, when you say that you know something, somebody will 
challenge if really you know it. Epistemology therefore presents us with 
the procedure for confirming or refuting what we claim to know. 
Conclusively, it is a way of probing the sources of knowledge. 

Ethics is the science we use to judge good from evil. We would 
like to do good if we can. But to do that, we need to know what it 
means to be good, and what kind of actions tend to achieve it. People 
make demands on us: what do we owe to others and what do we 
deserve for ourselves? To organize our moral views and take the right 
course in life, we need to avoid being torn apart by contradictory goals 
and principles.  

You are working for a company and rising up to positions of 
greater responsibility. You try to work efficiently and you hope to make 
a lot of money, both in bonuses for yourself and in profits for the 
company. But you feel a little uneasy, and you wonder: are you doing 
well there, or are you just playing the game of life and going with the 
flow? After all, your religion teaches you that the best people live 
simply and serve others. Should you feel guilty about trying to make 
money, or feel morally proud of your success? You need a philosophy 
to know the answer. 
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We all know about practical politics, because we have to 
choose whom to vote for, and in which causes to invest our time and 
money. But though we argue about it, a few people take the time to 
sort out their fundamental convictions about political issues. Is there a 
conflict between the social good and what's good for individuals? Is 
society responsible for supporting the poor? For inculcating character 
and values? For regulating the economy? In part, our ideas will depend 
on our ethical beliefs, but we also need a clear idea of what 
government is there for and what kinds of activities it should be 
engaged in, if any.  

It's election time. One party promises to ensure that every 
person has a decent job by passing a law setting fair minimum wages 
and restricting layoffs. The other promises to make sure we are all free, 
and says we will all be better off in the end even if there are layoffs and 
wages are set in the labour market. Which one is best? What do 
political slogans like "fairness" and "freedom" really mean, anyway? 
You need a philosophy to know the answer. 

We all spend time and money on art: reading books, watching 
films and shows, listening to music, and so on. But unless we reflect on 
aesthetics, we can't understand clearly why we have this need and 
what it is about art that fulfills it. What is the difference between good 
art and bad art? Art provides the spiritual fuel we all depend on, and 
trying to consume it without knowing anything about its basic purpose 
and the standards of judging it is like trying to run a car on any old 
liquid. 

A new object has appeared in front of a prominent building in 
your city. It consists of slabs of metal arranged to make a large and 
angular shape. The newspaper says it is a great new piece of art, but 
you wonder, if that is art, what isn't? What is a piece of sculpture 
supposed to be like? You need a philosophy to know the answer. 
People often think of philosophy as a highly abstract and technical field, 
full of conundrums of interest only to academics. But in fact all of us 
depend on philosophic conclusions, and identifying one's own 
philosophy is a highly practical activity. We don't all need to be 
philosophers, any more than we all need to be mathematicians. But we 
all learn to add in school, and we all need to be able to do some basic 
philosophizing as well. That's how we know where we stand in the 
world and what we ought to do in life. 
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Aesthetics:- this has to do with the word of beauty, some of the 
issues raised include what is beauty or beautiful?  What is ugly and 
what is attractive or unattractive?  For instance you look at a girl and 
you said that the girl is beautiful: how do you know that the girl is 
beautiful? What qualifies her to be beautiful? Are you confirming her 
outward appearance or inward appearance? Philosophically, beauty is a 
subjective term. With the above, philosophical activities touch all 
aspect of human existence and to that extent philosophy is 
indispensable in any human social activities.  

As a matter of fact, philosophical foundation of social studies 
research requires a method of logical inquiry. Logical inquiry involves a 
systematic and a careful procedure in investigation. Logical inquiry 
involves rational thinking. The knowledge of logic, metaphysics, 
epistemology and astrology will help social studies educators in dealing 
with controversial issues and day to day challenges facing human 
beings in the environment.  Logically, human beings are dynamic in 
nature and the environment is dynamic too. Things do changes on 
regular basis and since social studies are a problem solving oriented 
subject, the teaching and learning social studies requires philosophical 
knowledge and skills. The knowledge of philosophy will assist the social 
studies educators and researchers to think rationally and reflectively in 
dealing with burning and contemporary issues in the environment. 

 
The Mode of Philosophical Foundatioan on Social Studies Research. 
There are three major ways implored in philosophical activities. These 
are: 
1- speculative 
2- prescriptive 
3- analytical 
 
Speculative Mode: - speculation means something we are not sure of. 
Philosopher usually thinks about what may not actually look rear under 
the existing circumstances. For instance, man is naturally wicked, this a 
good speculation about man, Saint Augustine corroborated this fact, he 
believed that man is naturally wicked. Contrary to this, Jay Jay 
Rousseau was of the opinion that man was born saint but the 
environment corrupt man. Speculatively, man may be good or bad 
depending on circumstances. 
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Prescriptive Mode: - this has to do with normative aspect of 
philosophical thinking. e.g. how can we  promote social  welfare? If we 
want to promote social welfare, we need to rectify the bad situation 
and how can we rectify the bad situation? By asking this questions, we 
are prescribing methods or solutions to solve human problems or 
rectify bad situation. This is highly relevant for social studies educators 
in the area of providing solutions to human and societal problems. 
 
Analytical Mode: - this mode is not interested in speculating or 
prescribing per se. However, it is more interested and concerned with 
use of words, abuse of words, misplace logic, biases and prejudices 
which may under mind the level of rationality inherent in our 
philosophical activities. It could be seen from the above explanation 
that philosophy as a field of study is the bed rock of social studies 
education, not only that, philosophical foundation of social studies 
research has much input to make in to African social studies 
programme (ASSP). Summarily therefore, historical and philosophical 
foundation of social studies research are like a siamen’s twins which 
cannot be separated. The two concepts – philosophy and history are 
crucial and fundamental to social studies research in particular and to 
social studies in general. 
 
Dimensions and Relevance of Historical Foundation in Africa Social 
Studies Programme (A S S P). 
History as a field of study is the study of the origin and the 
development of the present. The most important things in the past are 
those which directly contributed to the shape of the question, in order 
words history is the systematic and critical study of events, institutions 
and activities that are significant in man’s past and present relationship 
with his environment. It is not just a chronological presentation of 
man’s past but a discriminatory study of man’s evolution and its 
relevance to its present and future existence. 

Historical foundation of social studies research has contributed 
to the planning and development of social studies’ aims, contents, 
methodology, evaluation and research. 
 
History- because of its wide dimension, it is a very useful course in 
foundation of social studies. As a matter of fact, history was initially 
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used as the core of social studies programme in United States of 
America, because of the assumptions that anybody who was well 
grounded in U.S.A and world history could live and adjust appropriately 
in modern society. 

The American position of the use of history as the epicenter of 
social studies is of course well justified. This is because of the fact that 
history is indispensable in our day to day existence. 
Any one who is not interested in the event that happened before he 
was born will never grow beyond being a child. This observation has a 
serious implication for social studies educator whose task involved 
accounting for the revolution of the society and the environment in 
which he is interested. This is more so because it is part of the human 
distinct to always ask questions about how he has become what he is 
presently. Apart from these, the goals of history are in no little way 
complementary to the goals of social studies. Since history likely 
concerns itself with the activities of man, both in the past and in the 
present, with a view to drawing attention to the lessons of the future, it 
is no doubt that history provides the missing link in the study of man 
and his environment ( i.e. social studies) 

Similarly, the method of history which emphasises critical and 
rational evaluation of event and phenomenon could be of help to the 
attainment of social studies education. In order words, social studies 
could borrow from the enquiry approach of the modern historian. This 
in the final analysis would help the social studies educator in training a 
crop of individuals who relate to their environment in a rational and 
critical manner. 

Similarly history as a living subject is helpful in promoting 
another living subject called social studies. As a living subject, history is 
associated with some common pronouncement or statement both by 
the professional historian and lay man. e.g.  ‘We talk of history shall 
judge where we fill cheated’ in order to say that with time, their 
position shall be made clearer and possibly accepted. Also, we say that 
‘man has learnt nothing from history’ when we have similar factor 
accounting for a recurrence of events especially which are of 
devastating consequences. These and similar statements are very 
helpful to social studies teacher when attempting to capture or when 
trying to relate or present situation of crises especially those involving 
political strife and social tension. 
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In the area of social studies research, the methods and 
procedures in histography could be of immense advantage. Summarily 
therefore, political history, economic history, educational history and 
developmental history and all other branches of history are of great 
advantages in social studies content. 
 
Dimensions and relevance of philosophical foundation in African 
social studies programme. 
Philosophy is of paramount advantage in attaining the goals of social 
studies. In social studies education, we need the knowledge of 
philosophical theories to analyse problematic issues in relation to 
human and the environment. Philosophy is the bedrock of social 
studies education; This is because some social problems require 
philosophical analysis for solution. In philosophy and social studies, the 
researchers and educators do employ rational and logical thinking in 
dealing with philosophical and social issues. Philosophical activities are 
directed at rational and logical thinking about his world. 
Social studies as the study of man in his physical and social 
environment therefore has much to borrow from philosophical modes 
and methods, in essence, the three branches of philosophy, namely - 
axiology, epistemology, and metaphysics have one thing or the other to 
offer social studies educator in his study of man and his problems. For 
instance, his knowledge of metaphysics’ could help him to appreciate 
better, why ideas about man’s environment keep changing as well as 
why he needs to be interested in the activities of man in order to 
further understand man . 

In terms of epistemology, the social studies educator can 
borrow from philosopher analytical means by trying to examine very 
closely the sources of his knowledge and his environment. In order 
word, it’s not enough to accept what others are said about human 
interaction with his environment. It is also required that the social 
studies educator reflects on the validity of the information provided 
irrespective of the source. 
 
 Apart from these, philosophy has much to offer the social 
studies educator in the realms of value. As a matter of fact, social 
studies is value-oriented subject. The knowledge of philosophy and the 
skill of philosophical theories will assist the social studies educator to 
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deal with value issues. Unless the social studies educator is conscious of 
his values and those of his immediate environment, he can hardly 
succeed in his work. For instance, issues like good neighbourliness, 
effective citizenship, patriotism, nationalism, honesty, selflessness etc 
are values oriented concept in social studies. Even, the idea of social 
welfare or good life which constitutes major challenges for the social 
studies educator are value free. In borrowing from philosophical 
analysis, social studies educators have come up with teaching method 
called values clarification and value analysis. These are the methods of 
teaching that emphasise the uses of rational and critical thinking in 
solving problems. Value clarification is the process through which 
individual values are subjected to critical examination and critical 
evaluation with the goals of guiding individuals to take decisions which 
are not only logical but systematic and coherent. 

Value clarification assumes that the valuing process is internal 
and relative, and it does not proceed any universal sets of appropriate 
values.  

A seven fold process describing the guideline of the value 
clarification approach in social studies was highlighted by Simon (2000) 
– 

1. Choosing from alternatives. 
2. Choosing freely. 
3. Pricing one’s choices. 
4. Affirming one’s choices. 
5. Acting upon choices. 
6. Acting repeatedly overtime. 
7. Willing to affirm the choice in public. 

 
 Value clarification therefore is then designed to engage students and 
teachers in the active formulation and examination of values. UNESCO 
(1984; 1986) stated the goals of value clarification as to involve the 
students in practical experience, making them aware of their own 
feelings, their own ideas, their own beliefs, so that the choices and the 
decisions they make are conscious and deliberate and are based on 
their own value system. 

Summarily therefore, philosophy as a field of study has 
contributed a lot to the development of social studies education in 
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Africa,  specifically in the areas of aims, contents, methodology, 
evaluation and research. 
 
Relevant Explorative Studies 
 
Undertaking Historical Research in Social Studies 
Here, we outline the process of identifying a topic, conducting the 
research, and communicating the results. We begin by clarifying some 
terminology regarding sources:  primary, secondary, and original 
sources. It is important to distinguish between primary and secondary 
sources. Primary sources are documents or artifacts generated by the 
persons actually involved in, or contemporary to, the events under 
investigation. Secondary sources are the products of those who try to 
make sense of primary sources -- historians. But a source may be 
primary or secondary, depending on what the researcher is looking for. 
Smith’s American Reading Instruction (1965), for instance, is obviously 
a secondary source, based mainly on the study of a large number of 
children readers. Her book could also, however, be used as a primary 
source if Smith herself and her views on reading instruction were the 
object of investigation. 

The distinction also needs to be made between primary and 
original sources. It is not always necessary, and often not possible, to 
deal only with original sources. Printed copies of original sources, 
provided they have been undertaken with scrupulous care, are usually 
an acceptable substitute for their handwritten originals. Again, it 
depends on the researcher’s purpose. Primary sources, however, are 
the bedrock of historical research. 

Historiographers generally use both primary and secondary 
sources, but much of the excitement of historical work lies in entering 
the world of the past through primary sources. Historical advances are 
made not only by using sources seldom used by others but by looking 
at familiar material in new ways -- ways made possible because the 
world view of the researcher has changed from that of earlier 
historians. We now appreciate, for example, as earlier historians did 
not, the importance of gender, race, and class as constructs influencing 
social studies education. 
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Four Approaches to the Past 
The four approaches to the past detailed next all use primary sources as 
their chief database. 

The first approach may be termed qualitative. This is what most 
laypersons think of as history: the search for a story inferred from a 
range of written or printed evidence. The resultant history is organized 
chronologically and presented as a factual tale: a tale of a person who 
created reading textbooks, such as a biography of William Holmes 
McGuffey (Sullivan, 1994) or the Lindley Murray family (Monaghan, 
1998). The sources of qualitative history range from manuscripts such 
as account books, school records, marginalia, letters, diaries, and 
memoirs to imprints such as textbooks, children’s books, journals, and 
other books of the period under consideration. 

The second approach is quantitative. Here, rather than relying 
on “history by quotation,” as the former approach has been 
pejoratively called, researchers deliberately look for evidence that 
lends itself to being counted and that is therefore presumed to have 
superior validity and generalizability. Researchers have sought to 
estimate the popularity of a particular textbook by tabulating the 
numbers printed, based on copyright records (e.g., Monaghan, 1983). 
The assumption is that broader questions such as the relationship 
between literacy and industrialization, or between textbooks and their 
influence on children, can then be addressed more authoritatively. 

A third approach is content analysis. Here the text itself is the 
object of scrutiny. This approach takes as its data published works and 
subjects them to a careful analysis that usually includes both 
quantitative and qualitative aspects. Lindberg (1976), for example, used 
a qualitative approach to draw implications from the changing contents 
of the McGuffey Eclectic Readers in successive editions. Content 
analysis has been particularly useful in investigating constructs such as 
race (e.g., Larrick, 1965; MacCann, 1998) and gender (Women on 
Words and Images, 1972). 

Qualitative, quantitative, and content approaches use written 
or printed text as their database. (For examples of all three, see 
Kaestle, Damon-Moore, Stedman, Tinsley, & Trollinger, 1991.) In 
contrast, the fourth approach, oral history, turns to living memory. For 
instance, oral historians interested in literacy have asked their 
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respondents about their early learning or teaching experiences in one-
room schools (Clegg, 1997). 

These four approaches are not, of course, mutually exclusive. 
Indeed, historians avail themselves of as many of these as their 
question, topic, and time period permit. Barry (1992) and Spiker (1997), 
for example, both used all four approaches in their dissertations. This 
integration is made possible because the nature of historical research 
cuts across genres of approaches, all of which begin with the 
identification of a topic and the framing of a question. 
 
Identifying the Topic, Framing the Question 
As in experimental research, the investigator has a question or problem 
that he or she wishes to answer or solve. (The classic beginner’s 
mistake is to ask too large a question.) The complexity of the question 
and the breadth of the investigation are guided by the anticipated 
historiographical outcome -- the written report. 

Questions will be proportionate in scope to the anticipated 
length of the answer. One study centered on the phonics versus whole-
word debate restricted its time frame to 5 years. The result was a 
master’s thesis (Iversen, 1997). Another, probing more broadly, asked 
what had led to the creation, development, and discontinuance of an 
entire textbook series, the Cathedral Basic Readers, over a half century. 
It became a doctoral dissertation (Spiker, 1997). Other studies 
examined the professional life of a progressive reading educator, Laura 
Zirbes (Moore, 1986); the family literacy of a particular 18th-century 
Boston family (Monaghan, 1991); and the meaning reading held for 
American farmwives at the turn of the 20th century (Weber, 1993). 
These, focusing intently on a limited topic, all became articles in 
journals. 
 
Identifying Under girding Theories 
Just as social science researchers do, historians proceed from a 
theoretical position, whether articulated or not. Today, historians are 
much more likely than in the past to be explicit about their theoretical 
positions and invoke, say, modernization theory or their stances on 
gender, race, and class as the theories under girding their approach. 
A related issue is researcher stance. All of us are located within the 
particular perspectives of our own time and setting, and it might 
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appear that if we are explicit about where we come from, this will 
militate against the possibility of observer bias. However, what we are 
looking for dictates what we will find. Some studies clearly have a 
particular perspective that may slant the conclusions drawn and even 
restrict the data considered worthy of investigation. Any study 
undertaken with a predetermined agenda runs the risk of slanting the 
evidence to its own needs and of failing to do justice to opposing points 
of view. 
 
Identifying and Locating Potential Sources 
Although, for convenience, we have discussed the issue of the 
researcher’s question or problem first, there are strictly practical 
decisions that affect the choice of topic from the outset -- namely, 
where are the sources to be found? Most historical research takes 
place in the manuscript and rare book rooms of public, private, and 
university libraries or at state and town historical societies, so the 
researcher has to have the time and money to get there. 
Considerations like these may -- and should -- guide the researcher to 
one approach rather than another. (See the History of Literacy Web site 
for a list of archives relating to the history of literacy.) 

As researchers evaluate the merits of potential topics, they 
need to consider all the possible relevant primary sources, both 
manuscript and printed. Are there any letters, diaries, or journals 
related to the target topic? What about school records at the local, 
town, or state level? Are there schoolbooks, children’s books, 
contemporary educational journals or books? Where are they, and how 
can access be obtained? Are there still people alive who would 
remember the topic to be investigated? 

Fortunately, problems of access to the written or printed word 
are diminishing as time passes. Access to materials housed in distant 
libraries is increasingly being provided by interlibrary loan, photocopies, 
microfilm, microfiche (e.g., American Primers, 1990; Venezky, 1990) 
and the World Wide Web. The other side of this coin is, sadly, a loss of 
access to the original manuscripts, and with it some of the pleasures of 
the research. 

The ease of finding sources once again depends on the topic. 
The names of persons are by far the easiest to research because they 
are almost always indexed by libraries. Subjects such as “adult reading” 
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are far harder to research, for they may not be listed under the rubric 
one expects -- or they may not be catalogued at all. This is where a 
reference librarian is indispensable. In addition, posting a request for 
help on an Internet listserv (such as the one sponsored by the History 
of Reading Special Interest Group of the International Reading 
Association or the Society for the History of Authorship, Reading and 
Publishing’s SHARP-L) can recruit informed others in the search for 
relevant sources. (For sources on American reading education 1900-
1970, see Robinson, 2000). 

Once the topic has been pinned down, the equivalent to the 
literature review of experimental research should begin. Dissertations 
are a key resource here, along with articles and books. Secondary 
sources will normally provide clues that will lead back to more primary 
sources. Although the question of authenticity is certainly important, in 
general, the authentication of sources has already been undertaken by 
experts at the libraries where the documents are housed. And in most 
cases, triangulation is neither possible nor desirable. 
 
Collecting and Recording the Data 
Now, armed with a wish list of what you want to explore, precise 
information on where it is, and your professional identification for easy 
library admission, comes the time for data collection. Although the old 
method was to record the relevant material in pencil (because all 
manuscripts and rare book rooms prohibit the use of pens) by copying 
selected passages for later analysis, the advances in computerization of 
libraries -- and the computer skills of scholars -- over the past few years 
are making this obsolete. Data collected electronically has the great 
advantage of needing to be entered only once. Notetaking, filing, and 
organizing are all made easier by the word processor. Scanning an 
original text into your own computer with a hand scanner may be the 
next technological leap. 

Here are some practical hints. First, it can be helpful to alert the 
librarian ahead of time to your research interests, so that he or she can 
be thinking about sources for you (and can confirm whether you can 
use your laptop in the rare book room). Second, always bring with you 
to the library all the equipment that you need on the spot: you may 
have great trouble obtaining any of it close to the library. Manuscript 
rooms may provide you with the occasional pencil, but not paper. 
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Third, treat every entry as if this is the last time you will ever set eyes 
on it. Before you hand in your request slip, record all the identifying 
material on something that will not be surrendered to the librarian. 
Fourth, pay lavishly for photocopying or, for pages too fragile for 
copying, computer scanning. Better yet, see if you can borrow the text 
itself through interlibrary loan, or purchase a contemporary 
reproduction. Nothing is more helpful than having the text in your 
possession at your own workspace. 

The collection of oral histories deserves an article to itself. Here 
we can only note that there are particular challenges, as well as joys, 
for the researcher who relies on the memories of the living as his or her 
source. For detailed information, including legal caveats, we suggest 
joining the Oral History Society. There are also tips and bibliographies 
on oral history that have been prepared by reading researchers (e.g., 
King & Stahl, 1991; Stahl, Hynd, & Henk, 1986; Stahl, King, Dillon, & 
Walker, 1994). 
 
Interpreting the Data 
Once the work of data collection is completed, the work of analysis 
begins. Two kinds of analysis are necessary. The first is an analysis of 
internal aspects of the data. This is the point at which one detects bias 
within the sources themselves. Given the self-serving nature of our 
species, autobiographies and diaries need particular scrutiny. Oral 
histories, too, pose unusual problems of verification, because the data 
provided are filtered through fallible and limited human memory. 

The second kind of analysis is external to the sources 
themselves: it is the work of interpretation and organization. Historical 
research can be considered a kind of anthropology of the past. The 
historian looks for patterns and themes, and compares, combines, and 
selects material that will support generalizations and answers the 
questions or problems that motivated the study. 
 
Communicating Interpretations 
What historians discover as they pore over their data commits them to 
one kind of organization over another. Organization can be a function 
of the source’s chronology, as is the case in a biography; or it may be 
both chronological and conceptual, with the topics that emerged later 
in time also appearing later in the book; or it could be largely topical. 
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Once the organization is in place and writing begun, the social science 
researcher must confront issues of documentation. Reading 
researchers are comfortable and familiar with the American 
Psychological Association (APA) style, but in the writing of history, APA 
has several disadvantages. Although it does reference quotations, it 
does not cite page numbers for paraphrased sources, referring instead 
to the entire book. In these cases a reader wishing to verify a source 
has to search through the whole book to find the few relevant pages. 
There is also no short way, in APA, to cite manuscripts. There are 
aesthetic and cognitive objections as well. The within-text citations 
required by APA encumber the text greatly. Some paragraphs in a 
historical text are based not on one source but on many; citing them in 
APA style produces a visual clutter that distracts greatly from the 
meaning and stylistic integrity of the writing. 

This explains why historians use numbered notes, which appear 
as superscripts in the body of the text and are fully referenced in 
footnotes or endnotes. Most historians use The Chicago Manual of 
Style or some variation of it. Nonetheless, the APA habit is so strong 
that the great majority of theses and dissertations sponsored by 
schools of education are required to follow it. We recommend that 
dissertation chairs advocate historical referencing for historical writing 
and support their students in doing battle with the establishment on its 
behalf. 

The final objective of historical research is, as in behavioral 
research, publication. Although historical research is still a fledgling 
enterprise among reading researchers, several studies that began as 
theses or dissertations within the reading community have reached the 
pages of literacy journals (e.g., Barry, 1994) or have become books 
(e.g., Gallegos, 1992). There is unquestionably a market out there for 
historical work. 
 
Conclusion and Recommendations 
The importance of history and philosophy in social studies education 
research cannot be underestimated because philosophy and history 
formed bedrock of social studies education. Philosophical and historical 
methods contributed a lot to social studies education research. The 
method of philosophical and historical inquiry is highly indispensable in 
social studies education research. This paper has reviewed among 

http://www.readingonline.org/articles/handbook/monaghan/index.html#barry94#barry94
http://www.readingonline.org/articles/handbook/monaghan/index.html#gallegos#gallegos


124      Historical And Philosophical Foundations of… 

 

others the relevance of historical and philosophical foundations of 
social studies research. It was discovered that history and philosophy as 
a living subject has contributed greatly to the development of social 
studies education in Africa, most especially in the areas of content 
formation and method of inquiry. Based on the above, the followings 
were therefore recommended: 

1. social studies curriculum should be reviewed regularly to reflect 
the values of the society;  

2. courses in philosophy and history should be included in social 
studies curriculum;  

3. emphasis should be laid on the importance of historiography as a 
method of research in social studies; and 

4. inquiry method that involves rational and logical thinking should 
be employed by social studies educators in dealing with human 
problems. 

 
The time for historical and philosophical research in social studies to 
take its rightful place with other methodologies is, in our opinion is long 
overdue. There is a need to site reading history within the larger 
contexts of its times. To become a good historian and a good 
philosopher cannot be done overnight. Those who wish to pursue this 
genre of research should consider sitting in on a course on historical 
and philosophical methods given at their own institution and joining 
appropriate historical and philosophical societies. We particularly 
recommend the History of Reading Special Interest Group of the 
International Reading Association, whose web site offers many 
research resources. 
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Abstract 
Recreational activity is important and relevant to human 
development as well as the achievement of optimum health. It has 
vital role to play in helping special needs children to develop 
physically, socially and emotionally. Recreational activity could help 
the children to live a more fulfilling, satisfying and healthy life in the 
world in which their capability is limited. Although, the special needs 
children have equal right as the able-bodied persons to participate in 
leisure time activity, some challenges are standing in the way of 
special needs schools in providing this opportunity. The desire to find 
out these constraints informed this study. Descriptive survey research 
design was used in the study. The one hundred (100) participants used 
in the study were from five special schools in Ibadan, Oyo State, and 
Asaba, Delta State using purposive sampling technique. The 
instrument used was the Recreational Integration Challenge 
Questionnaire (RICQ) with four subsets and four items in each, which 
focused on the actual challenges which children with special needs are 
facing in the implementation of integrating recreational activities into 
the schools’ programmes. The descriptive statistics of chi-square (x2) 
was employed to test the hypotheses formulated at 0.05 alpha level. 
The findings revealed that facilities and equipment, financial 
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constraints, time schedules and adjustment to motor skills learning 
significantly posed challenges to the integration of recreational 
activities. The study among other things recommended that private, 
philanthropists and business tycoons should invest in the construction 
and provision of functional facilities and equipment that will motivate 
the special needs children to participate in recreational activities for 
health. 

 
Keywords: Recreation, Special Needs Children, Challenges, School 
Programme, Disability. 
 
Introduction 
Optimal health is a level of wellbeing, which permits individual to 
function effectively in his or her daily assignments. In order to be 
healthy, the individual should engage in activities that contribute to 
healthy life. Participation in leisure time activity and exercise 
patterns has been found to improve health (Currie, 2004). 
Meanwhile, Okunbo’s research (2002) had earlier affirmed that 
recreational activities can be prescribed to improve the health 
states, especially for persons who are moderately depressed. In this 
way, physical activity is just as necessary if not more for children 
with special needs. 

Special needs is a term used in clinical diagnostic and 
functional development to describe individuals who require 
assistance for disabilities that may be medical, mental or 
psychological (Wikipedia, 2011). Children with special needs are 
individuals with mild learning disabilities or profound mental 
retardation; food allergies or terminal illnesses; developmental 
delays that catch up quickly or remain entrenched; occasional panic 
attacks or serious psychiatric problems. (About.com, 2011). 

Recreation is an activity performed to refresh the mind and 
body in order for an individual to be healthy. It builds strength and 
endurance, develops co-ordination and control, and can help control 
weight. It boosts self-esteem and helps teach coping skills necessary 
to overcome shortcomings. Exercise through sports and recreation 
can significantly improve some physical movements, making it a 
useful adjunct to physical therapy (Latash & Anson, 2006). Being 
part of a playing team can inspire the special need child to focus on 
the activity rather than worrying about the disability. In addition, 
involvement in recreational and leisure activities provide many 
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opportunities for children with special needs to develop strong 
social connections. 

Children who are challenged in any form are capable of 
achieving high levels of physical fitness as peers. The difference is 
that the recreation and leisure skills must be taught deliberately and 
systematically. In teaching these types of skills to these groups of 
learners, it is necessary to focus on those activities that they can do 
(Jordan, Hyland, Wickens & Anson, 2005). There are many “wheel 
chair sports,” ranging from basketball, softball and football to 
archery, bowling, fencing, dancing and water polo. Leisure-oriented 
activities, ranging from water sports, such as rowing, fishing and 
swimming to friendly games of softball, volleyball and golf, to 
horseback riding can provide just as much physical activity as 
competitive sports, but without the stress. A severely disabled child 
or one lacking in competitive nature may respond better to a more 
recreational, leisure-oriented activity. 

Special needs children could conveniently enjoy recreation 
and leisure skills, such as Arts and Crafts, Assessment, Instructional 
Strategies, MIVI, Play, Organizations, Recreational Reading, 
Resources, Snow Skiing, Sports/Games and Toy (Koehler, 2005). 
The goal of these would be for the special  need children to gain an 
awareness and understanding of: the variety of recreation/leisure 
time activities; safety procedure for various activities; access and 
transportation to and from various recreation/leisure activities; 
social/personal behaviour in recreation/leisure settings; rules and 
regulations of sports, games and tournaments; dress and equipment 
for activities; the value of recreation/leisure activities, and; costs 
and funding of activities. In addition, the children will demonstrate 
proficiency and continuing improvement in “workplace skills” as 
appropriate for the designated coursework. The barriers to 
involvement in recreational activities were identified as the lack of 
transportation, others to participate with, programming, and time. 
In order for activity to be beneficial to this category of children, it 
must be safe and offer opportunities for success; to gain a positive 
experience. Extra supervision may be necessary. 

Different handicaps come with different challenges. Students 
with multiple sclerosis or muscular dystrophy may be more 
susceptible to heat exhaustion, whereas those with Down’s 
syndrome often have an unstable upper spine, which would 
predispose them to more serious injuries. Priority should be given 
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to the prevention of disabilities, early diagnosis and treatment of 
those identified as disabled, financial assistance to poor persons 
with disabilities, to all policies and programmes aimed at 
eradicating discrimination against them and ensuring their 
empowerment. Efforts should be made to make the society and 
environment barrier-free, strengthening the network of community 
services to prevent situations of homelessness or 
institutionalization for disabled people and for residential care 
(both short-term and long-term) for those disabled people whose 
parents/families are unable to continue looking after them on 
account of their own ill-health. Also, the teaching of courses as well 
as undertaking of theoretical and applied researches on disability 
issues in all relevant academic fields should be done. Such efforts 
must be supported by creating academic posts at all levels of 
teaching hierarchy in schools. 

Recreational programmes can provide unique opportunity 
to positively influence the health behaviour of special needs 
children by providing them with variety of activities that can make 
them physically active. Unfortunately, all over the world (including 
Ibadan and Asaba) studies had shown that fewer students with 
special needs participate in social and recreational activities 
compared to individuals without special needs (Poulsen, Ziviani & 
Cuskelly, 2007; Braun, Yeargin-Allsopp & Lollar, 2006; Duvdevany & 
Arar, 2004; Orsmond e al., 2004; & Adima, 1996). Numerous factors 
may be related to non-involvement in such activities, including 
socio-economic status (King et al., 2003), level of adaptive 
functioning (Duvdevany & Arar, 2004), social and recreational 
activities, adolescents with intellectual disabilities involvement in 
activities, frequency of externalizing behaviours (Kleinert, Miracle & 
Sheppard-Jones, 2007; Orsmond et al., 2004), and availability of 
transportation and other services and supports to facilitate 
participation of individuals with special needs (King et al., 2003; 
Neubert, Moon & Grigal, 2004; Turner, Hatton, Shah, Stansfield, & 
Rahim, 2004; Vogel, Polloway & Smith, 2006). . 

Schools have powerful influence on the health and well-
being of the special needs children through recreational 
programmes. Hence, the need for the integration of the recreational 
activities into school programmes of the special needs children. 
Therefore, the study is an effort to further search for constraints to 
integrating recreational activities into the school programmes. 
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Statement of the Problem 
The school is noted for its role in preparing learners to face life 
challenges as well as encouraging healthy living. One of the ways by 
which the school achieves this is by enhancing involvement of 
learner in recreational activities. This is because leisure sports 
enhance mental health and quality of life as well as self-esteem, self-
worth, high assertiveness and coping skills. The special needs 
children schools are somehow constraint in performing this role as 
recreational programme is not well integrated into these schools. 
The United Nations World Programme of Action concerning 
Disabled persons (1983) stated that member states should ensure 
that disabled persons have the same opportunities for recreational 
activities as other citizens. Nigeria is a member state and should not 
do contrary. 
 
Research Hypotheses 

1. Facilities and equipment will not significantly pose challenge 
to integrating recreational activities into the school 
programme of the special needs children. 

2. Finance will not significantly pose challenge to integrating 
recreational activities into the school programme of the 
special needs children. 

3. Time schedule will not significantly pose challenge to 
integrating recreational activities into the school 
programme of the special needs children. 

4. Adjustment to motor skill learning will not significantly pose 
challenge to integrating recreational activities into the 
school programme of the special needs children. 

 
Methodology 
Participants for the study were one hundred staff of five special 
schools in Ibadan and Asaba. The sample consisted of 75 women 
and 25 men ranging in age from 34.08 years to 63.5 years (M=48.12 
years, SD=6.42 years). 80% were married, 59.0% were teaching 
staff, 52.0% of them possessed NCE and above and they were all 
Christians. The Recreational Integration Challenge Questionnaire 
(RICQ) with four subsets and four items in each was used. RICQ is 
likert-type questionnaire with test-retest coefficient of 0.82. 
Respondents were required to answer each of the question items on 
a 4-point rating scale of Not Sure (1), Not True (2), True (3) and 
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Very True (4). The frequency count and percentage response for all 
the items under each of the variables were established. The chi-
square (x2) statistics was used in analyzing the data set at 0.05 level 
of confidence. 
 
1. Results 

Table One: Analysis of chi-square, frequency and percentage 
responses on RICQ (Facilities and Equipment) 
Items Responses Result Rema

rk 
 VT T NT NS Cal 

X2 
Valu
e 

Criti
cal 
Valu
e 

 

1. Recreationa
l facilities 
needed for 
special 
children are 
difficult to 
construct in 
schools. 

6 
(6.0
%) 

41 
 
(41.0
%) 

23 
 
(23.0
%) 

30 
(30.0
%) 

 
 
 
 
67.5
11 

 
 
 
 
7.85 

 
 
 
 
Reject
ed 

2. The special 
children 
recreational 
equipment 
is not 
readily 
available to 
buy for 
schools. 

3 
 
(3.0
%) 

50 
 
(50.0
%) 

16 
(16.0
%) 

31 
(31.0
%) 

3. Special 
children are 
difficult to 
correct 
when using 
their 
recreational 
equipment 

5 
 
(5.0
%) 

51 
 
(51.0
%) 

36 
(36.0
%) 

8 
(8.0
%) 
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in school. 
4. The 

techniques 
of 
maintaining 
special 
children 
recreational 
equipment 
in school is 
complex to 
put into 
practice 

23 
(23.0
%) 

42 
 
(42.0
%) 

29 
(29.0
%) 

6 
(6.0
%) 

 
 The chi-square value of 67.5 is greater than the critical value 
of 7.815 at 3 degrees of freedom and alpha level of 0.05. Therefore, 
the hypothesis which says that the facilities and equipment will not 
significantly pose challenge to integrating recreational activities into 
the school programme of the special needs children was rejected. 
Also, from the table, the percentages of the respondents who said 
that it is true that facilities and equipment are posing challenges are 
on the higher side. 
 
Table two: Analysis of chi-square, frequency and percentage 
response on RICQ (Finance) 
Items Responses Result Rema

rk 
 VT T NT NS Cal 

X2 
Valu
e 

Critic
al 
Value 

 

1. Schools 
cannot 
bear the 
cost of 
organizing 
special 
children 
that 
participate 
in special 

8 
 
(8.0%
) 

27 
(27.0
%) 

32 
(32.0
%) 

33 
(33.0
%) 

37.82
8 

7.815 Reject
ed 
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activities. 
2. The 

burden of 
special 
children 
during 
recreation 
is too 
expensive. 

18 
(18.0
%) 

18 
(18.0
%) 

38 
(38.0
%) 

26 
(26.0
%) 

   

3. Schools 
cannot 
stand the 
cost of 
employing 
experts to 
be in 
charge of 
special 
children 
during 
recreation. 

2 
 
(2.0%
) 

36 
(36.0
%) 

17 
(17.0
%) 

45 
(45.0
%) 

   

4. The cost of 
what 
special 
children 
need for 
recreation 
is very 
expensive 
to acquire. 

13 
(13.0
%) 

25 
(25.0
%) 

38 
(38.0
%) 

24 
(24.0
%) 

   

 
 The chi-square value of 37.828 is greater than the critical 
value of 7.815 at 3 degrees of freedom and alpha level of 0.05. 
Therefore, the hypothesis which says finance will not significantly 
pose challenge to integrating recreational activities into the school 
programme of the special need children was rejected. Also, the 
percentages of the respondents who indicated that it is true that 
finances is posing challenge to integrating recreational activities 
into the school programme of the special need children are higher. 
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Table three: Analysis of chi-square, frequency and percentage 
response on RICQ (Time Schedule) 
Items Responses Result Remark 
 VT T NT NS Cal X2 

Value 
Critical 
Value 

 

1. The school 
time-table 
cannot 
accommodat
e leisure 
activities for 
special 
children. 

7 
 (7.0%) 

63 
(63.0%) 

6 
(6.0%) 

24 
(24.0%) 

 
 
 
 
 
 
28.871 

 
 
 
 
 
 
7.815 

 
 
 
 
 
 
Rejected 

2. Special 
children 
take a lot of 
time to 
recreate so 
regular 
schools 
cannot bear 
such. 

9 
 (9.0%) 

41 
(41.0%) 

24 
(24.0%) 

26 
(26.0%) 

3. Special 
children 
cannot be 
allowed to 
take part in 
recreation in 
the school 
because of 
the time 
they will 
use. 

13 
(13.0%) 

55 
(55.0%) 

12 
(12.0%) 

20 
(20.0%) 

4. Special 
children 
cannot be 
given a 
definite time 
to 
participate 
in leisure 
and 
recreation 
activities in 
school. 

16 
(16.0%) 

55 
(55.0%) 

19 
(19.0%) 

10 
(10.0%) 
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 The chi-square value of 28.871 is greater than the table 
value of 7.815 at 3 degrees of freedom and alpha level of 0.05. 
Therefore, the hypothesis which says that time schedule will not 
significantly pose challenge to integrating recreational activities into 
the school programme of the special needs children was rejected. 
This result was corroborated by higher percentages of respondents 
who said that it is true that time schedule is posing challenge. 
 
Table four: Analysis of chi-square, frequency and percentage 
response on RICQ (Adjustment to motor skill learning) 
Items Responses Result Remark 
 VT T NT NS Cal X2 

Value 
Critical 
Value 

 

1. Special 
children 
cannot 
perform 
recreati
on 
freely 
with 
regular 
student
s due to 
avoidan
ce. 

11 
(11.0%) 

29 
(29.0%) 

39 
(39.0%) 

21 
(21.0%) 

 
 
 
 
 
27.787 

 
 
 
 
 
7.815 

 
 
 
 
 
Rejected 

2. Special 
children 
in 
school 
do not 
like to 
perform 
leisure 
activitie
s with 
regular 
student
s due to 
their 
disabilit
ies. 

15 
(15.0%) 

29 
(29.0%) 

36 
(36.0%) 

20 
(20.0%) 
 

3. Special 
children 
cannot 
easily 

3 
 
(3.0%) 

22 
(22.0%) 

40 
(40.0%) 

35 
(35.0%) 
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acquire 
the 
skills of 
recreati
on in 
schools 
along 
with the 
regular 
student
s. 

4. The 
learning 
ability 
of 
special 
children 
in 
schools 
is too 
low 
because 
of their 
disabilit
y. 

5 
 
(5.0%) 

34 
(34.0%) 

23 
(23.0%) 

38 
(38.0%) 

 
 The chi-square value of 27.787 is greater than table value of 
7.815 at 3 degrees of freedom and alpha level of 0.05. Therefore, the 
hypothesis which says adjustment to motor skill learning will not 
significantly pose challenge to integrating recreational activities into 
the school programme of the special needs children was rejected. 
Also the percentages of the respondents who said that it is true that 
adjustment to motor skill learning is posing challenges are also 
higher. 
 The tables above showed the frequency and percentage 
responses of the participants to each of the items. The chi-square 
(X2) value for facilities and equipment was 67.511, finance was  67.5, 
time schedule was 28.871 and adjustment to motor was 27.787. 
Given the critical value of 7.815 at degree of freedom of 3 in each 
and p<0.05. Hence, all the variables were challenges of integrating 
recreational activities into the school programme of the special 
needs children in Ibadan and Asaba. 
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Discussion 
Recreational/leisure activities of the special children must be taken 
with all seriousness considering their life challenges. The burden of 
carrying out these herculean responsibilities are enormous bearing 
in mind the fact that in this study all the variables identified were 
significant. The findings support the earlier discovery of Mercer and 
Denti (1989) that finding the appropriate amount of time for 
recreational activities requires planning and coordination at the 
classroom, school, and board level which can be challenging. This 
study agreed with the submissions of researchers that pointed at 
facilities; transportation; money; planning; lack of programmes; lack 
of support from school, organizations, public and families; 
staff/employee knowledge in terms of local businesses, teacher 
assistants, strange “New” places; lack of motivation and limited 
community recreation activities as barriers to effective integration 
of recreational activities into the school programme of special 
students (Button, and Abbott, 2007; Dada, 2007; Auxter, Pyfer and 
Huettig, 2005; and Krueger, DiRocco and Felix, 2000). Recreational 
activities may take place in classes that range from those in regular 
physical education (students who are main streamed) to those in 
self contained classrooms (special students) 
(http://www.afb.org/JVIB/jvibabstract.asp? 
articleid=/JVIB/JVIB961004). 

The dream leisure programme for special children may be 
individualized, but it can also be implemented in a group setting. It 
should be geared to each student’s needs, limitations, and abilities 
(http//visiontest.education.gov.ab.ca/resources/curriculum/recrea
tion.aspx). Whenever appropriate, students receiving a 
recreational/leisure activity programme should be included in 
regular physical education settings (Block, 1994). Severely disabled 
individuals have long been systematically excluded from actively 
participating in normalized recreation/leisure activities in 
integrated community settings. A previously undertaken study 
revealed that severely disabled individuals could be taught 
functional and age appropriate skills, based upon the performance 
characteristics of non-handicapped peers (Certo, Schlejen & Hunter, 
1983). Comparison of the findings of this study with those of 
previous research indicates that more similarities than differences 

http://www.afb.org/JVIB/jvibabstract.asp?%20articleid=/JVIB/JVIB961004
http://www.afb.org/JVIB/jvibabstract.asp?%20articleid=/JVIB/JVIB961004
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exist in constraints experienced by individuals with disabilities and 
those without disabilities.  
Conclusion 
Special needs are individuals who deviate from normal child in 
physical and mental characteristics, sensory and communication 
abilities and emotional behaviour to such an extent that it requires 
the services of experts in health and education to develop him/her 
maximally. Recreational activities when engaged in can provide 
satisfying experiences. It is an instrument par excellence to develop 
special needs children’s physical, mental and social qualities thereby 
contributing to better health and fitness. Education provides 
understanding, skills, appreciation, attitudes and values that 
motivate children to voluntarily engage in worthwhile activities 
during leisure time. Learning, the process of education in most cases 
takes place in schools. However, schools are constrained as this 
study found that facilities and equipment, finance, time schedules 
and adjustment to motor skills learning pose challenges to the 
integration of recreational activities into the school programme of 
the special needs children in Ibadan, Oyo state and Asaba, Delta 
state.  
 
Recommendations 
Recreational/leisure activities will reduce the stigma and 
psychological stress associated with disabilities. Enough supportive 
hands need to be stretched towards the disabled to improve their 
living standard. These students need to feel a sense of belonging 
especially in the recreational world. It is further recommended that: 

1. New and improved technology in physical 
education/recreation abounds now, especially in the area of 
adapted physical education. It is important for the Physical 
Education teachers to learn different ways of utilizing the 
technology for the integration of recreational activities into 
the school programme of special needs children. 

2. Educational orientation and workshop programmes 
centered on integrating recreational activities should be 
organized for all teachers concerned with the programmes. 

3. Physical education teachers should create ideas and 
improvise facilities and equipment in order to assist the 
disabled after integration. 
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4. Competent and adequate number of teachers should be 
employed to cope with increasing population of special 
needs children in schools. 

5. Wealthy individuals in the society as well as philanthropists 
and business tycoons should help in the construction and 
provision of functional facilities and equipment that will 
motivate the special needs students to participate in 
recreational activity programme. 
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