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1) It must be typed in MS-word, using ‘Times New Roman’ font 12.
The spacing should be 1.5, but the tables and figures should be
single spaced.
2) The title page should include the topic, corresponding author's
full address and telephone/fax numbers and should be in an email message sent to the Editor-in-chief, with the file, whose
name should begin with the first author's surname, as an
attachment.
3) All manuscripts are peer-reviewed by qualified scholars
carefully chosen. The reviewers’ comments are usually made
available to authors within two weeks. The authors are
expected to submit the corrected copies within a period of one
month.
4) The Title should be a brief phrase reflecting the contents of the
paper. The Title Page should include the authors' full names
and affiliations, the name of the corresponding author along
with phone, fax and e-mail information. Present addresses of
authors should appear as a footnote.
5) The Abstract should be about 200 words. It must contain the
background to the problem, purpose of the study,
methodology, findings, conclusion and implications for
policy/recommendations. Usually, references are not cited in
the abstract. Keywords of 3-5 words can be stated below the
abstract.
6) A list of non-standard Abbreviations should be added. In
general, non-standard abbreviations should be used only when
the full term is very long and used often. Each abbreviation
should be spelt out and introduced in parentheses the first time
it is used in the text.
7) The Introduction should provide a clear statement of the
problem, the relevant literature on the subject, and the
proposed approach or solution.
8) The methodology should be complete enough to allow possible
replication of the research. It should contain the research
design, population, sampling procedure, sample size,
instrumentation, test for reliability, validation, method of
analysis and level of significance. Slight variations are allowed.
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9) The results should be presented with clarity and precision. It
should be presented under the directional/research questions
or hypotheses. It should be written in the past tense when
describing author's findings, but references to previous findings
should be written in the present tense. The results should be
explained.
10) The Discussion should relate the research findings to the
findings of earlier researches that are relevant to the study.
Justification should be made for deviation from expectation
and previous studies.
11) Tables should be kept to a minimum and be designed to be as
simple as possible. No table should exceed a page. Each table
should be on a separate page, numbered consecutively in
Arabic numerals and should bear a title. Tables should be selfexplanatory without reference to the text.
12) References should be in the latest American Psychology
Association (APA) bibliographic format.
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CHALLENGES CONFRONTING POSTGRADUATE STUDENTS IN THE USE OF
E-RESOURCES: EXPERIENCE OF THE UNIVERSITY OF CAPE COAST, GHANA

Barfi Kwaku Anhwere, Boohene Akonnoh Kwame &
Afful-Arthur Paulina
University of Cape Coast
Cape Coast Ghana
Abstract
University libraries acquire print information resources such as books and
journals as well as electronic information resources to support teaching,
learning and research and also facilitate knowledge dissemination. The
study examined challenges confronting postgraduate students in the use
of electronic resources in the University of Cape Coast library.
Questionnaire was used as the main research instrument. Four hundred
copies of the questionnaire were distributed to postgraduate students
with a 100% return rate. The findings revealed that poor internet
network, download delays, difficulty in accessing some websites,
insufficient internet access points and lack of searching and retrieving
information skills are some of the challenges militating against the use of
e-resources by postgraduate students in the University of Cape Coast.
Based on the findings of the study, we recommend that internet
providers should improve their network services on campus. Also, more
internet points should be given to the library so that enough points will
be dedicated to postgraduate students. Moreover, the library should
establish a helpdesk at the School of Graduate Studies under the charge
of a very dynamic and competent librarian, to collate the needs of
postgraduate students and proffer solution to them. By so doing the
postgraduate students will see the library as a hub for their research
activities.
Keywords: e-resources, postgraduate students

2

Challenges Confronting Postgraduate…

Introduction
The advent of information technology (ICT) necessitated the production
of information resources in different non-print formats. These are
commonly called electronic resources or e-resources. They contain same
information as the print versions with the only variation being that the
information is in electronic or digital format. The electronic platform can
be can be accessed and retrieval of information stored in them is
possible with the use of computers or electronic devices. Some of the
common e-resources are electronic journals, electronic databases and ebooks (Naqvi, 2014).
Electronic resources are defined as electronic information
resources and services that users access electronically via computing
network from inside the library or remote to the library (Shim, 2001).
Electronic resources are invaluable tools that complement the printbased resources in a traditional library. Electronic resources include
online databases, electronic journals, electronic books, full text articles
and websites. Electronic services include online catalogue, electronic
mail, the online inter-library loan form and online reference books (e.g.
dictionaries, encyclopedias, etc.).
The electronic resources are systems in which information is
stored electronically and made accessible through electronic systems
and computer network. These resources include online public access
catalogue (OPAC), CD-ROMS (Compact Disc-Read Only Memory), onlinedatabases, e-books, internet resources (Akporhonor & Akpojotor, 2016).
According to Tsakomas and Papatheodorou (2006), advances in
technology and transformations in the information landscape have
altered the way users interact with such information systems. The
transition from print to electronic media, apart from resulting in a
growth of electronic information, has provided users with new tools and
applications for information seeking and retrieval that take their
idiosyncrasies into account, rather than obliging them to adapt their
own characteristics (Tsakomas & Papatheodorou, 2006).
The major objectives of the adoption of e-resources are to
facilitate access to internet-based information resources, as well as the
timely determination of local and international research output.
Consequently, Okelle-Obura (2010) posits that e-resources should result
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in more timely access to current issues of international research journals
as well as an enhanced library user satisfaction.
With the integration of online information services like full text
online journal, electronic books, electronic document delivery services
and digital libraries in its library systems, University of Cape Coast
aspires to disseminate information by means of an electronic hybrid
online systems.
The University of Cape Coast Library has a wide range of eresources comprising Academic Online Journals, Emerald, EBSCO Host,
JSTOR Archival Database, HINARI, SAGE Journals, Highwire, African
Journal Online, Free Book center, SAGE Knowledge, Taylor and Francis,
Free e-Books and E-Journals available for all categories of students. As
part of its efforts to encourage postgraduate students’ use of these eresources, the School of Graduate Studies, in collaboration with the
university library organizes seminar on E-learning. This seminar is usually
organised for all first year postgraduate students in the bid to introduce
them to these e-resources. The seminar exposes the students to various
online data bases and search engines as well as equipping them with
skills necessary for surfing the internet to utilise e-resources.
The major objectives of the adoption of e-resources are to
facilitate access to international information resources via the internet
as well as the timely dissemination of local and international research
output (Okello-Obura & Magara, 2008). This has enhanced scholarship
by enabling access to up-to-date literature as well as ensuring
satisfaction of user needs.
Electronic resources are increasingly available in Ghanaian
universities thereby making it possible for postgraduate students to
access and use current and relevant literature for their studies and
research. Postgraduate students use electronic resources for several
purposes. However, the use of electronic resources by postgraduate
students comes with a couple of challenges. Studies have revealed that
these factors include poor funding of universities, high cost of
information technology (IT) equipment, high rate of foreign exchange,
poor telecommunication infrastructures and so on (Fatoki, 2008).
Prangya and Rabindra (2013) found that lack of training; poor
infrastructure and high cost of usage are the obstacles to utilization of
electronic resources by students.
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Libraries all over the world make available wide varieties of
Electronic Information Sources (EIS) for use by all categories of students,
researchers and staff in their respective institutions. These EIS form an
essential part of the reference services provided by academic libraries.
Acquisition and material maintenance cost as well as human resources
required in providing e-resources information to clients or library users
are enormous and prohibitive.
It is in view of this, that it is necessary to ensure maximum utilization of
these e-resources, hence the need to appraise the factors contributing
to the effective use or otherwise of the e-resources in University of Cape
Coast (UCC). Since the needs of information seekers can no longer be
satisfied with printed materials alone, the only alternative is the use of
e-resources in searching for reliable and accurate information. However,
there is also little empirical data about how e-resources are being used
by postgraduate students in UCC.
Questions
This study investigates the challenges confronting postgraduate students
in the use of electronic resources in University of Cape Coast (UCC).
Specifically, the research will enquire into:
1. What challenges are encountered by postgraduate students in
the use of electronic resources in UCC?
2. What strategies could be adopted to improve the use of
electronic resources in UCC by postgraduate students?
Review of Related Literature
A number of studies on the use of e-resources have been carried out
previously. The studies used different research methods, such as
observation, surveys, interviews, experiments, and transaction log
analysis. Each of these research methods gives different types of
conclusions.
Tripathi and Jeevan (2008) discussed the different barriers to
providing electronic resources and services to students and proffered
valuable suggestions on how to overcome those barriers. They
recommended the promotion of resources and services, provision of
infrastructure at the study centres, as well as the use of orientation and
user-education programmes as means of enhancing electronic resources
and services to students.
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The findings of Tripathi and Jeevan (2008) above are in line with the
findings of Egberongbe (2011). Egberongbe revealed that none of the
libraries he studied were fully using ICT for e-resources sharing. Also,
Madhusudhan (2010) found that the major problems in the use of eresources were lack of subscription in particular fields of study, lack of
user orientation, low bandwidth and lack of printing facilities. A study
conducted by Shukla and Mishra (2011) found that most scholars were
in consensus that the problem of low internet connectivity is a major
infrastructural problem in accessing e-resources in most developing
countries in Africa.
Again, Madhusudhan (2010) in his study conducted in India
showed that for the majority of respondents, the most common
problem was that of slow internet speed. Respondents further stated
that, it took too long to view or download web pages and they also
found it difficult getting relevant information for academic purposes.
Furthermore, some respondents were of the opinion that too much
information was retrieved and that they could not make use of eresources effectively due to lack of proper information technology (IT)
knowledge.
Bhatt and Rana (2011) identified that the most common
problems with e-resources were low speed connectivity, lack of
awareness about statutory provision for accessing electronic resources
by the institutions, technical problems (software and hardware),
unavailability of sufficient electronic resources, doubts in permanency,
high purchase price of electronic resource gadgets and lack of legal
provision.
Other problems listed by Ingutia-Oyieke and Dick (2010) as the
major problems encountered by students in their use of e-resources are:
download delay; failure to find information; lack of search skills; high
cost of access; power outages; unavailability of websites; inaccessibility
of some websites and difficulties in navigating through e-resources.
Chimah and Nwokocha (2013) carried out a study on
“motivation, challenges and strategies in the use of electronic resources
by postgraduate library users in federal universities located in South
Eastern Nigeria and posited that twenty-two (22) (18.0%) respondents
from the four universities agreed that there were insufficient computers
with internet facilities in their libraries. Twenty-nine (24.0%) of the
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respondents also indicated that incessant power outage was a key
barrier to accessing e-resources. Slow internet connectivity was another
challenge identified by 17 respondents (15.0% of the total respondents)
whereas 16 (13.0%) of them agreed that they lacked ICT skills which
hindered their access to the available e-resources. Twelve (12) (i.e.
10.0% of the respondents) pointed out that they had difficulty in finding
relevant information from the e-resources. However, 24 (20.0%)
complained of inadequate IT infrastructure as a major inhibiting factor
to utilization of e-resources. Omeluzor, Madukoma, Bamidele and
Ogbuiyi (2014) also posited that lack of personal computer and erratic
power supply among others are major constraints to the use of eresources by postgraduate students in Nigerian universities.
Conceptual Framework
The use of e-resources in an institution’s library has a lot of positive
effects. In addition to this, Imo and Igbo (2011) stated that the use of eresources via digitalization promotes access to information for end users
such as researchers, lecturers and especially postgraduate students and
also enhances the status of the institution engaged in the initiative at
the global level. A digital information resource with the help of eresource of African origin involves diverse kinds of materials.
In studies conducted by Fatoki (2007), the materials considered
for e-resource digital resources include published articles, theses,
dissertations, conference papers, reports, technical and working papers,
photographs, newspapers, government official publications, data or
statistics, artefacts, maps, charts, artistic paintings, historical documents
and African documents and manuscripts.
The importance of e-resource in the area of information
gathering and knowledge dissemination to human resources in all
spheres of life cannot be over-emphasized. It is obvious that academic
libraries all over the world and particularly in Ghana are confronted with
issues such as poor internet connectivity, epileptic electricity supply,
download delay, high cost of accessing information and even difficulties
in subscribing to e-resources.
Despite the above challenges, making e-resources and services
available for use by postgraduate students and other users becomes
very vital as libraries provide access to information resources such as
databases, electronic journals (e-journals), electronic books (e- books)
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alerting services, online reference tools and these help to improve the
quality of teaching and research for postgraduate students (Lee, 2008).
Methodology
Considering the nature of the research problem and purpose of this
study, the most appropriate research methodology is the descriptive
survey design. The choice of this design was considered most
appropriate because a large population was involved in the study.
Descriptive survey method aims at collecting data and describing it in
systematic manner, giving features or facts about a given population
(Nwana, 2001).
For the purpose of this study, the entire population of
postgraduate students in University of Cape Coast was used. The
population of postgraduate students is 1,039 (Student Records and
Information Management Unit, 2016). The sampling technique that was
used is stratified random sampling. The 5 Colleges in University of Cape
Coast were grouped into 5 different strata. The Colleges are College of
Education Studies, College of Distance Education, College of Humanities
and Legal Studies, College of Agricultural and Natural Sciences, College
of Health and Allied Sciences. In all, eighty (80) postgraduate students
were selected from each college. Simple random sampling was then
used in selecting the respondents from the various colleges. In all, 400
postgraduate students were selected for the study.
Questionnaire was administered by the researchers themselves
and Statistical Product and Service Solutions (SPSS) version 21.0 was
used for the analysis. The data collected for the study were analysed
using descriptive statistics.
Result and Discussion
Out of 400 postgraduate students sampled for the study, 100% valid
questionnaire was retrieved. The demographic information of the 400
respondents selected revealed that 216 (54.0%) were males and 184
(46.0%) were females. This suggests that most of the postgraduate
students used in the study were males. The details are provided in figure
1.
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Figure 1: Gender of Respondents
Source: Field survey, 2016.
In most postgraduate subjects, gender diversity increases when
compared to undergraduate subjects, emphasizing that the enrolment
of female postgraduate students are on the rise (Office for National
Statistics, 2014). Some research studies also revealed that postgraduate
female students have equaled or outnumbered men (Addis, 2010). The
sample used here tried to bridge the gap.
Research Question 1: What Challenges are Encountered by Postgraduate
Students in the Use of Electronic Resources in UCC?
In trying to answer this, respondents were asked to indicate the
challenges they encounter in their use of e-resources. The details of
their responses are provided in Table 1.
Table 1: Challenges Encountered by Respondents in the Use of eResources
Challenges
Frequency
Percent
Poor internet network
124
31.0
Epileptic electricity supply
30
7.5
High cost of accessing e-resources
5
1.3
Download delay
103
25.8
Difficulty in accessing websites
62
15.5
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Insufficient internet access points
Lack of knowledge and techniques used for
searching and retrieving of e-resources
Lack of proper guidance
Limited subscribed titles or databases
Total
Source: Field data, 2016.

33
19

8.2
4.7

4
20
400

1.0
5.0
100

The findings in Table 1 reveal that 124 (31.0%) of the respondents
pointed out that poor internet connectivity hindered their efficient use
of e-resources, 30 (7.5%) associated their reason to epileptic electricity
supply, 5 (1.3%) to high cost of accessing e-resources while 103 (25.8%)
related their reason to download delay. 62 respondents (15.5%)
attributed their challenges to difficulty in accessing websites. Again, 33
(8.2%) indicated that insufficient internet access points affect their
decision not to use e-resources, 19 (4.7%) associated theirs to the
reason of lack of knowledge and techniques necessary for searching and
retrieving of e-resources. Furthermore, 4 (1.0%) of the respondents
believed that lack of proper guidance on the use of e-resources also
posed a problem to them whilst limited subscribed titles or databases
constituted 20 (5.0%) of the challenges.
A deduction from the above is that the four major challenges
that postgraduate students encounter in their use of e-resources are
poor internet network, download delay, difficulty in accessing websites
and insufficient internet access points.
The result shows that many of the respondents identified
themselves with all the problems listed in the table. This is supported by
studies conducted by Ivwighreghweta and Onoriode (2012), Okoye and
Ejikeme (2011), Emorjoho, Ivwighreghweta and Onoriode (2012) which
reported power outages, inadequate skills to navigate the internet and
unavailability of Internet facilities.
This study is also corroborated by findings in a study by Mirza
and Mahmood (2012) regarding problems in using electronic resources
and services. In their study, 96 out of 800 (12%) respondents identified
the need to market e-resources and services; 93 (11.62%) stated that IT
infrastructure was inadequate; 75 (9.40%) indicated lack of IT skills
among library staff in reader services and lack of skills among library
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users in using e-resource as inherent problems in using e-resources and
services by postgraduate students. Omeluzor et al., (2014) also posited
that lack of personal computer and erratic power supply among others
are major constraints that inhibit the use of e-resources by postgraduate
students in Nigeria.
Research Question 2: What Strategies could be Adopted to Improve the
Use of Electronic Resources in UCC by Postgraduate Students?
It was also necessary to know from the postgraduate students the steps
that could be taken to solve the identified problems in order to improve
their use of e-resources in the university. Analysis of the result for this
aspect is presented in Table 2.
Table 2: Strategies Adopted To Improve the Use of e-Resources
Strategies
Frequency
Percent
The University library should improve on
156
39.0
awareness campaign on the use of eresources
139
34.8
Postgraduate students should be taught erecords management information obtained
from e-resources
First year postgraduate students should be
69
17.2
introduced to electronic information literacy
skills in all Colleges
Online searching skills for students should
36
9.0
be improved
Total
400
100
Source: Field survey, 2016.
data in Table 2 reveal that 156 (39.0%) of respondents claimed that the
university library should improve on awareness campaign on the use of
e-resources which in turn will motivate postgraduate students to use eresources. This was followed by 139 (34.8%) respondents who stated
that postgraduate students should be taught e-records management
information obtained from e-resources and 69 (17.2%) respondents
declared that first year postgraduate students should be introduced to
electronic information literacy skills in all Colleges. Again, 36 (9.0%) of
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the respondents also indicated that online searching skills for
postgraduate students should be improved.
These suggestions for improvement were similar to the reasons
given by Odiri (2016). He suggested that university management should
incorporate internet and online research course into the curricular while
students should be encouraged to acquire ICT skills which will enable
them to use electronic materials in their academic pursuit.
Recommendations
1. Inadequate access was identified as a problem. Accessibility of
e-resources should be improved by providing more computer
work stations and data accessibility points through campus
wireless network.
2. The university library management should intensify its special
user education for postgraduate students so that they will be
aware of various e-resources services that are available for them
in the library.
3. There should be more awareness on the use of databases and eresources. The few students that were not conversant with the
use of e-books, e-journals, CD-ROM and e-news should be
encouraged to use them. This will improve their academic
achievement.
4. Postgraduate students should be provided with more chances of
formal training in order to acquire skills on effective e-resources
use.
5. The library should establish helpdesk at the School of Graduate
Studies and a very dynamic and competent librarian should man
this. They will collate the needs of postgraduate students and
proffer solution to them.
Conclusion
The study concludes that in spite of the comparativeness of e-resources
in empowering postgraduate students in University of Cape Coast,
certain impediments to the use of e-resources were identified.
Some of the impediments are poor internet network, download
delay, difficulty in accessing some websites, insufficient internet access
points and lack of searching and retrieving information skills. Therefore,
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if the identified challenges are not addressed there may be information
gap and postgraduate students in University of Cape Coast may suffer
setbacks.
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PEDAGOGICAL SIGNIFICANCE OF TITLE-TAKING AMONG
YORUBA CHRISTIANS OF SOUTH WESTERN NIGERIA
Francis Omoyele Falako
Department of Arts & Social Sciences,
University of Lagos,
Lagos, Nigeria
Abstract
The paper probed into the pedagogic significance of title-taking, an
instrument of governance among the Yoruba speaking people of
Nigeria. Adopting both historical and sociological approaches, it
highlighted some of the philosophies and the cultural transmission
mechanism embedded in the system. The paper also emphasized the
influence of Yoruba chieftaincy culture on Christianity and how
through the making of Christian chiefs; the Church inculcates moral
values and traditional ethics that help in securing and sustaining
social order and cohesion within the church and community. The
paper viewed the whole gamut of chieftaincy in Yoruba land as a
“teachable moment” vis-a-vis value education in the Nigerian school
system and recommended further symbiotic relationship between
African cultural practices and Christianity towards sustainable
development.
Key Words: Title-taking (Chieftaincy); teachable moments; value
education; Yoruba land.
Introduction
In this era of globalisation where Western hegemonic tendencies are
now being wrapped and bandied as universal values, we owe
ourselves and our children a proper reading or writing of our
history. History is not cast in stones, and as long as a people remain
ignorant of its history, that nation will continue to stumble and
fumble.
The above statement of Kukah (2007:10) is an apt
lamentation of the damages done to the overall African psyche by
the double barrel gun of Westernisation and globalization that have
led to the conclusions that Africans have no history; no religion
and/or moral values (Idowu, 1973:88; Fadeiye, 2004:19). The
cumulative impact of these and other derogatory terms is that the
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early missionaries saw nothing worth preserving in African customs
and institutions except the languages (Ayandele, 1991:183). The
issue of conflicts of beliefs, values, and cultural practices that ensued
as the Gospel is carried from one culture to another in Africa has
received some academic attention. In the case of the Yoruba
speaking people of South-Western Nigeria, the works of Ajayi
(1965), Ayandele (1991) and Adewale (1994) have shed some light
on the historical, sociological and cultural dimensions of the
conflicts generated at the arrival of Christianity from 1842.
However, scholars like Idowu (1965), Imasogie (1983), Etuk (2002)
and Isola (2010) have called for understanding and a search for
symbiosis.
In spite of over a hundred and fifty years of Christianity in
Yoruba land, traditional beliefs and practices, like title-taking or
chieftaincy, still retain a firm grip on the people; “traditions”, they
say, “die hard”. In contradistinction, however, to the resilience of
traditional practices, there is an apparent erosion of values
culminating in a surge of indiscipline and moral decay as the nation
witnesses a fast disappearance of hitherto cherished socio-cultural
values like fidelity, respect, selflessness, honesty and hard work
(Nihinlola, 2008:17). The anti-corruption watchdog organisation,
the Transparency International (TI), rated Nigeria as the most
corrupt nation in the world in 1996; the situation improved a bit
that by 2012, the nation was ranked 139th; 144th in 2013, and 136th
in 2014 (see www.transparency.org). Lamentations for the
debilitating cultural void and moral crisis in the country seem
endless; the then President, Dr Goodluck Ebele Jonathan, was
quoted in 2013 that, it would appear we have the society we
deserve. Indeed, we have lost moral values and principles; we have
lost the values of hard work, respect for elders, truthfulness and
contentment. So much has gone wrong in our family life, schools,
churches and the society in general and our priorities are misplaced
(Osanyin, 2013:4).
The loss of values in Africa has been variously attributed to
the side effects of slave trade, colonialism, Westernization,
modernity, globalization and the duo of Christianization and
Islamization (Isola, 2010:6ff, Ishola-Esan, 2011:60). In addition,
Kukah (2007:31) added military rule and by extension bad
governance. He noted that, military regimes in Africa did not create
the kind of environment that would nurture the culture of thrift,
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hard work, community, the extended family system, respect for
elder, preservation of family values, a good name and so on. Rather,
their smash and grab attitude engendered a winner takes all
mentality which has crept into our politics and induced corruption.
Two of the ways out of the moral decadence are cultural rebirth and
education (Orisakwe, 2003:4; Isola, 2010:16). Osanyin (2013:12)
viewed education as the aggregate of all other forms of behaviour
which are of positive value to the society in which a child lives; she
noted that what an individual becomes in life is a function of what
he/she constantly hears, sees and does. As such, educationists have
identified the need for role models to influence good behavioural
patterns for all and the need to “catch them young.” This is because
“people are amenable only when they are young, for at old age they
become incorrigible” (Rousseau in Osanyin, 2013:3). The occasion
for title taking calls for the identification and recognition of valued
character traits in the taker which are extolled for all and sundry. A
role model is thereby presented for the society to emulate. The
whole gamut, therefore, is seen as an environment for education.
While the level of awareness of the riches of African culture
continues to improve particularly among the academia; cultural
parade and festivals alone will make little impact unless more is
understood about the values (i.e. purpose) engendered in those
beliefs and practices and how pedagogic strategies might be
developed effectively through them.
Indigenous Philosophies about Chieftaincy Culture and
Education among the Yoruba
The Yoruba word, ṣ means culture; according to Yai (in Isola,
2010:81), culture, i.e. the set of characteristics proposed to a
community is called asa. This same word may apply also to an
individual, in which case it describes his or her personality and
habits. The word, asa derives from the verb, sa, which means to
choose, discern, discriminate, select or sort. When it is applied to a
community, it describes a set of collective behaviours normally
expected of individuals who have chosen it consciously and
responsibly. In other words, in principle, asa cannot be imposed.
Since asa brings with it the notion of choice, it can be said that
Yoruba culture is part of a tradition open to innovation. What has
not been the object of a collective choice is not part of tradition.
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Two different components of culture have been identified:
tangible and intangible; the tangible cultural heritage is that which
may be seen and touched like carvings and sculptures, paintings,
and monuments while the intangible include the customs, festivals
and values. For some decades now, the United Nations Educational,
Scientific and Cultural Organization (UNESCO) has been engaged
with the danger confronting the intangible cultural heritage all over
the world. Some of its various declarations, proclamations and
conventions at conservation include: Living Human Treasures
Systems, 1993, updated in 2002; Proclamations of Masterpieces of the
Oral and Intangible Heritage of Humanity, 1998; and Universal
Declaration on Cultural Diversity, 2001. Perhaps, UNESCO’s most
comprehensive instrument so far is the 2003 Draft Convention for
the Safeguard of Intangible Cultural Heritage which purpose is to
raise awareness on the significance of safeguarding cultural
heritage.
Chieftaincy, or title taking, is a common phenomenon in
Africa where traditional offices had existed long before the advent of
colonisation and have continued to exist side by side with church
positions and political offices in most communities (Etuk,
2002:130). According to Sotunde (2002:1), it is a system for the
identification and consecration of a leader; leadership and
chieftaincy (or chieftainship) is considered to be the same thing, and
is established to find solutions to the welfare problems of the
people. In other words, chieftaincy is not only the act of
identification and consecration of leadership; it is also a vital
component of the process of governance. The English word “chief”
does not seem to reflect the different classes and classifications of
titles that abound in the country (Etuk, 2002:132).
Among the Yoruba, o (a title) is that which distinguishes a
chief (on o or ol , owner, or bearer of a title) from a commoner, it is
viewed as a reward for input to the aggregate societal values of that
body or community; as well as an institutionalized formality for public
recognition (with a title) and ritual consecration (of a person) by an
appropriate authority for past altruistic services (Sotunde,
2002:48). In the nitty-gritty of Yoruba chieftaincy institution,
therefore, being a leader is analogous to being a chief. Chiefs are not
only the recognized, but also the consecrated, leaders of their
people; succinctly put, leaders are chiefs and chiefs are leaders
(Falako, 2007:99). The love for recognition, socio-political

Francis Omoyele Falako

19

agitations, unionism, and unending yearnings for creation of
chiefdoms, indigenisation and ethnic assertiveness are some of the
causes for multiplications (and at times duplication) of titles;
indeed, Nigerians generally appreciate titles (Biobaku, 1991:88;
Etuk, 2002:132).
In traditional Africa, education takes the form of trainings,
initiation rites and ceremonies by which customs and traditions are
handed down; hence, educational activities mostly take place
outdoors through the normal socialisation of the individual and
particularly through the rites of passage, rituals and festivals (Ango,
2011:157). Many works have also confirmed that these rites and
ceremonies abound and are full of educative symbolisms as well as
actually providing teaching/learning opportunities in community
virtues, values and practical life skills. For example, Ango (2007:22)
found that among the Lelna tribe of Kebbi State, Nigeria, the Golmo
process (a traditional system of cooperative farming through which
prospective husbands work for their in-laws, usually for a period of
seven years) is the formal training school for farming among the
predominantly agrarian people. Through the process, values like
hard work, respect for elders, courage, truthfulness, honesty, and
chastity among others are nurtured. Thus, Tolbet (2000:156) noted
that teachable moments occur in everyday and ordinary lives of
adult learners. The chieftaincy process, like every other customary
practice of the Yoruba, is a “teachable moment” through which
cherished intangible part of the culture is transmitted from
generation to generation.
Influence of Yoruba Chieftaincy Culture on the Church
The ground for an account of the attempt to Christianise chieftaincy
was laid in the 1853 formulation of the Christian Band of Warriors, a
contingent whose exploits contributed in no small measure to the
defence of the territorial integrity of Abeokuta against external
aggressors. According to Biobaku (1991:22-23), with the 1830
founding of Abeokuta amidst formidable fortress of rocks, all was
not yet well as the city was sandwiched amidst hostile neighbours.
The Ijebu, Remo, Egbado (now Yewa), Dahomey and even Ibadan
nations had various reasons for their ferocious attacks on the Egba
(Curtain, 1967:219). The Egba too engaged in wars, the nature of
which is of debate among scholars; what Asiwaju (1980:17&26)
considered as “aggressive wars” were “pre-emptive” to Biobaku
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(Falako, 2005:71).Be that as it may, war became a necessity for the
corporate survival of the people. The band, under John Owolotan - a
Christian convert, won many battles for the land and became
spectacular. So, his people desired him in the gb m l (Township
Council) and offered him a traditional title without which he could
not attend. He declined the offer because of the idolatry that he
believed was associated with the conferment of such title.
Consequently, he was encouraged to take up a Christian title which
was a welcome idea to him and Egba Christians. In 1860, Owolotan
took up the title of al gun (General) of the Christian Warriors’
Band; fashioned after the ol r gun /jagunjagun (warriors/soldiers)
of the Egba (Ajisafe, 1964:120). Other offices for both male and
female Christians were created later.Today, known as jọ l
n gb gbọ Egba (Egba Christian Chiefs’ Council), the Council
functions as a foremost socio-religious organisation. With over 500
male and female chiefs, a brand new chieftaincy culture was
fashioned to further the gospel (Falako, 2007:95). In spite of
objections among Pentecostals as analysed by Fatokun (2013:8091), the practice of making Christian chiefs has spread (with some
modifications) to all parts of Yoruba land and beyond. For example,
Yoruba Muslims too started to award titles in imitation of Egba
Christians and today there is no end to the list of titles awardable in
the Mosque (Jamiu, 1992:32).
Two distinct sets of titles are identifiable in the Church; they
are Church and organisation titles (Falako, 2013:299). Titles like
b jọ (literarily Father of the Church, Church Patron) and
jọ
(literarily Mother of the Church, Church Matron) are regarded as
Church titles. Others like al gun n gb gbọ Egba ( al gun or
Patron of Egba Christians); ab s lẹ n gb gbọ Ibadan (Grand
Patron of Ibadan Christian Community) or Aṣ w j n gb gbọ Akilẹ
Ijebu (Leader of Ijebu Christians) are awarded by interdenominational organisations. These differ significantly from the
traditional titles often awarded by the Ọba (King). In fact, there is a
plethora of titles in the Yoruba land as townships, traditional
religions/cultic bodies and socio-cultural organisations honour
people. Perhaps, the best approach towards taxonomy is to carry the
exercise out on sub-ethnic basis as Falako (2005: 27-48) attempted
among the Egba.
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Towards an adequate understanding of the concept of chieftaincy, it
is necessary to recourse to the oral tradition of the people.This is
because the beliefs of the people find vehicles in the corpora of oral
texts derivable from folklore, proverbs, poems, songs and the d
f (Ifa Corpus). Some of the themes are w rere (good character),
in rere (goodwill), tẹr ba (respect), ṣọkan (unity), i (honour) and
lawọ (generousity). An analysis of these folklores, proverbs and
sayings on chieftaincy will yield useful insights into the ethos of the
people.
: The Concept of Ọmọ
(Good Character): Among the
Yoruba, there is open for the individuals the freedom of choice,
action and responsibility. Contrary to how some scholars have
blown the corporate nature of man in Africa out of proportion to the
extent that the society overshadows the individual, Ogungbemi
(1992:107) has argued showing substantial evidences of
individuality pervasive in the culture. More convincing and related
to our topic of discussion is the emphasis on the Yoruba concept of
reward and punishment. He posited further that, any self-conscious
individual who does not behave morally is punished. That is why the
Yoruba say, “ika to ba se l’oba nge”-“it is the finger that offends that
the king cuts”. This implies that an innocent person is not punished.
Anyone who behaves morally is rewarded.
The public award of a title is one of the ways of rewarding an
individual of good character; hence, this prayerful wish for a young
promising person, “ w rẹ gb ọ” meaning, “your character (i.e.
good deeds) will make way (i.e. success) for you.” Needless to say
that recognition of this kind is a universal phenomenon exhibited in
various Lands and in diverse manners. For example, according to
the Wikipedia, the Order of the British Empire (OBE) and the Medal
of the Order of the British Empire for Meritorious Service (usually
known as the British Empire Medal) were established to honour
deserving citizens (http://en.wikipedia.org/wiki/Medal_of_the_
Order_of_the_British_Empire_for_Meritorious_Service).
The philosophy is to encourage others to work hard and be
of relevance to the society. The concept of ọmọl w b (gentleman)
attaches great importance to the possession of a good character. w
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is here regarded as a woman who gives “birth” to “worthy children”;
and from that perspective that the notion: ọmọl w b (literarily
means “one that is born by w ”) is derived. The ọmọl w b is
therefore, one that displays noble attributes that encapsulates
societal norm (Adeyanju, 2013:182). Idowu (1996:160) defined the
term etymologically as ọmọ-on w - b (one who behaves as a wellborn). In Yoruba thought, w (character) is portrayed in f literary
Corpus as a very beautiful woman who lacked good manners;
notwithstanding, Orunmila her husband found her indispensable
because his posterity, honour and popularity were all attributed to
her presence. However, one day, he got fed up and sent her packing;
not long after, he started losing his prosperity which made him to
set out looking for her. He received the bulk of the blame for not
persevering in tolerance and patience to the end and for not
managing his home well. In the opinion of Omolafe (1990:76), this
turn of events appears to be a rather harsh reversal of the normal
rules of the natural justice. It must be borne in mind, however, that
the story is intended to emphasize steadiness and consistency in
one’s character or being.
Another version says that w is the daughter of S r
(Patience), the first born child of l d mar (God). With the help of
S r baba w (Patience, the father of w ), God exercises control
over the world (Omolafe, 1990:76). The import of this is that
whatever feat one may achieve in life is meaningless without good
character; for in Yoruba philosophy, a person must guard his/her
good character and no sacrifice is considered too great in this
regard. This is a pertinent lesson for those who feel overwhelmed in
the face of difficulties and are prone to look for ways of attenuating
age old and well-tried ethical codes in order to lessen their suffering
(Omolafe, 1990:76).
These myths show an ontological link between the concept
of w (character) and God, hence, the saying w l ẹs n- good
character is the essence of religion. Another one goes thus: w rere
l ẹṣọ n n or w l ẹw ọmọ n n- good character is the
adornment of an ideal person. On the qualities of ọmọl w b that
sums up w rere in Yoruba thought, Adeyanju (2013:182) said that
he/she is considerate, humble in disposition, unassuming, upright,
trustworthy, reputable, kind, generous, courageous and forthright.
On his part, Isola (2010:118) identified the humane qualities as
honesty, transparency, fairness, accountability, faithfulness, love,
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sincerity, kindness, thoughtfulness, sympathy and above all,
integrity. In the case of chieftaincy, the ọmọl w b must also possess
these qualities: lawọ (generosity); in rere (good will) and ọmọ l
rere (patriotism). The youths are expected to imitate these good
qualities, be restrained and thoughtful; hence, the saying: Gànràngànràn ò yẹ ẹni a bí ire (unrestrained and thoughtless behaviour
does not befit a well-born person). This means that one should
behave in a manner that reflects well on one's family and
community.
Ọwọ (Respect for Elders and Constituted Authority): In most
African societies, the elders are regarded as the representatives of
the ancestors who are the spiritual guardians of the community
(Nabofa, 1994:18). In Yoruba thought, chiefs are the cohesive factors
and guardians of morality; thus, young ones are expected to accord
them due honour (ọwọ) as they symbolize wisdom and experience
from which the church and community can draw from. The Yoruba
chieftaincy culture teaches the place of elders/chiefs as arbiters;
according to Isola (2010:9), in preference to the white man’s court
(ile ẹjọ-palaver house) the people choose their own court of elders
called ile gbẹjọ (a house where you listen to complains and
statements and reach amicable settlements). Experience has shown
that the white man’s court is not always effective in that the litigants
remain sworn enemies of one another when they come back; hence,
the saying, a ki ti kọọt bọ w rẹ (you can no longer be good friends
after taking your case to the white man’s court). Hence, Falako
(2005:157) opined that, the need for elders in the church cannot be
overemphasized. Dearth of elders is a calamity to any church as it is
to any society or clan. Elders are epitome of wisdom, experience,
understanding, patience and foresight essential for the peace and
progress of the community.
These are some of the sayings that teach respect for
constituted authority and the need to learn from the elders; ẹ m se
r gb f n gb n gbani l ọjọ ṣ ro (do not be rude to an elder;
elders help in the times of trouble). This means that a youth should
be respectful always for he/she will surely need the assistance of the
elder when at life’s crossroads. The dearth of elders, in Yoruba
world view, is seen as a calamity; hence, the saying, gb k n t n
l r lẹ (May we not experience the dearth of elders for their wisdom
and guidance). The young ones are encouraged to seek guidance in
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the saying fi ọrọlọ gb (consult/seek advice/guidance from the
elders). To further teach the safety in seeking advice, the elders say:
“ o gb n t n mo m r n t n” k j k agb n lóró bí oyin. (I am allwise, I am all-knowing” kept the wasp from having as much venom
as the bee); meaning that, whoever will not consult or listen to
instruction will achieve nothing.
Titles in themselves alone do not win respects, the holders
who represent an institution in which valour and good character are
qualities in which nobility set great score must strive to be above
board. It has been aptly noted that, “titles are granted, but it’s your
behaviour that wins you respect” (Albert, 2002:2). Hence, rules and
regulations are drawn for chiefs to guide their conduct; disciplinary
measures (like warning, suspension, payment of fine or outright
withdrawal of title) are taken against any misdemeanour (Egba
Christian Chiefs Council, 1994).
(Honour/Nobility/Dignity): The Yoruba Language Dictionary
defines i as honour, respect, regard and value (UP, 2003:130). In
the Yoruba traditional set-up, much value is placed on i
(honour/dignity), thus an elder wishes a young one who has been dutiful,
wa n iy , wa n ọla (may you be honourable, may you be wealthy).
Ọla here means authority in addition to honour, respect, dignity and
regard; it also means wealth, riches (UP, 2003:184). A popular adage
is ẹnit o n wa owo, t o pade iy l’ọna t ko pada; b o ba n owo ọhun
tan, k ni o fẹ fira (He who goes out looking for wealth and is not
satisfied with honour/dignity which he meets on the way, yet goes
after money what does he hope to acquire that is more
honourable?). This teaches that it is better to be a person of honour
in the community than be wealthy and without dignity, in other
words, ill-gotten wealth and wickedness do not pay. A more direct
popular cliche is owo l’a fi n ra iy (one can add value to oneself with
one’s money), or the admonition t o ba l owo, fi ra iy (if you have
the means, i.e. money, add value to your person). Thus, they view
iy (honour/dignity) as important and dear; it should be desired and
acquired. Another philosophical saying teaches that iy is of more
value than riches: owo ọtọ, iy ọtọ(itis one thing to be rich; it is
another to be a person of honour/dignity in the community). One of
the installation songs is:
p ọl d ra o ip ọl

- The position of honour is good
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i w m lọpọlọpọ m s ma d bẹ o - I love it and will attain it
k n kọ b n mi l w

- I will not mind if it costs me money

k n kọ b n mi l ṣọ -

I will not mind if it costs me clothing

a d ẹni t t ma d ẹni ọlọl

- I will become honourable

r b

j ọba lọla

m s ma d bẹ o - If am destined to be a king,
I will be.

The place of Value in Nigerian Educational System
Formal education in the country has witnessed tremendous changes
since introduction through the activities of Christian Missionaries in
1842 (Oshitelu, 2002:63). Perhaps, the most radical of the changes
was the advent of the National Policy on Education (NPE) in 1977
(Revised in 1981, 2004 and 2008) which philosophy was fashioned
to make education at all levels functional and relevant to the
dynamics of current events and of immediate future (Ivowi,
1998:22). The nation expressed implicit faith in education as the
instrument “per excellence” in nation building; as the policy shows
government optimism in the power of education to bring about
desirable changes and to develop individuals to sound and effective
citizens. The policy emphasised the inculcation of appropriate
values like respect, good interpersonal and human relations,
national consciousness and national unity and so expects schools to
prepare children for effective participation in the society, to mould
their character and develop sound attitude and morals (NPE,
2004:14). This is because the school is a place where shared
meanings, customs, values, attitudes and ideals are transmitted,
usually through the curriculum, overt and unstated (de Marrais and
LeCompte in Abe, 2011:69).
In particular, the Christian Religious Studies (CRS) and
Social Studies curricular have as some of their objectives the
development in the youth of core national attitudes and moral
values like patriotism, nationalism, cooperation, good leadership,
and tolerance among others (NERDC, 2007 & 2008; NPE, 2004; Abe,
2011:69). The comprehensiveness and adequacy of the educational
values in the NPE as capable of enhancing individual and corporate
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development has been confirmed (Ivowi, 1998:30). However, the
values content claimed in all subjects are only attainable if there is a
proper match between policy provisions, implementation strategies
and concerted actions especially on the part of CRS teachers (Ivowi,
1998:30).
Conclusion
The need for appraisal of every culture in the light of the Gospel to
enhance indigenization and acculturation of Christianity has been
accentuated by many scholars; in the opinion of Bowen (2000:83)
such exercise would reveal features that can be praise worthy, some
tolerable and a few intolerable. He noted further that the aim of
Christian mission in every encounter with peoples and cultures is
that of cross-fertilization; this is because, people usually react to a
different culture by disliking it at first, then questioning it, and
finally appreciating it in terms of its own values and world-view and
realising that they can learn from it (Bowen, 2000:83).
In the same vein, Omoyajowo (2001:66-67) disclosed that:
Christianity and culture (any culture at all) are not necessarily antithetical. As a matter of fact there is no Christian value which is not
first of all human value expressed in a specific cultural forum.
Christianity cannot exist except as incarnate in a culture. In other
words, it is not possible to divorce Christianity from culture. For
example, the mystery of Christ was made known to the World in the
cultural setting of the Jews. Christianity first expressed itself to the
World by means of Jewish cultural ideas, within which were the
religious, social and even political factors. The New Testament
writers took up these concepts and gave expression to them in
terms of the prevailing Greek culture.
Modern missionaries and pastors in Africa should learn to
respect the culture and personality of their hosts; to achieve this, a
thorough study of the culture of the people concerned should be
carried out. The “highway codes” of Idowu (1973:10-21) in the
study of religion would be helpful; these are caution, openness,
sympathy and reverence. The encounter of Paul in the book Acts of
the Apostles 17:16-34 with the people of Athens is a good example
of evangelism with caution, openness, sympathy and reverence. A
cue should be taken from the Roman Catholic Church that gave her
missionaries the rule of conduct to respect the culture and
personality of those to whom the Gospel is preached. In the
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encyclical Summi Pontificatus, Pope Pius XII that: The Catholic
Church does not disdain the doctrines and institutions of pagan
peoples, but purifies them from all error and impurity; she perfects
them and crowns them with Christian wisdom (Laroche, 1968:289307).
In an appraisal, Isola (2010:22) opined that “the
preservation of intangible cultural heritage which implies the
identification, conservation, protection, promotion and transmission
of the skills and techniques necessary for creation is in need of
urgent attention in Nigeria”. The opportunity afforded by title taking
in the Church and community is a “teachable moment” of values for
societal development. In the opinion of Kukah (2007:30) all the
efforts towards sustainable development will amount to nothing if
the intangible cultural values accentuated in title taking and other
practices are neglected. The fact remains that values have the
potential for enhancing development, in most cases development is
defined and measured by material facts like good roads, sky
crappers, factories and dams, yet these cannot be sustained where
the people do not possess humane qualities ofọmọl w b (Isola,
2010:20). Hence, further symbiotic relationship between African
cultural practices and Christianity is encouraged towards the
indigenization of the Gospel, assimilation of values and sustainable
development. It is also recommended that the curricular of school
subjects, particularly Christian Religious Studies and Social Studies,
be more contextualised so as to draw examples from the localities
while teachers should be encouraged to employ field trips,
dramatization, story-telling and use
role
models in
teaching/learning values (Kanu, 2005: 32).
Towards the inculcation of values, the following pedagogic
strategies are also recommended:
1. The timing, publicity and venue of installation should be well
publicised to make attendance of youths (particularly
Religious Education Students on excursion) possible. On the
other hand, teachers can make do with video recordings and
photo clips in teaching/learning values.
2. The use of a Christian Chief as resource person should be
encouraged. This will afford pupils the opportunity of
interacting with the guest in the classroom.
3. Proper documentation of ceremonies, especially the
oration/citation should be made and circulated among all.
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These documents will be a ready tool in schools to further
the teaching of biographies of prominent individuals as
encouraged in the CRS syllabus (FME, 2007). This is in line
with Vygotsky’s (1978) Social Cultural Theory of learning
that pupils be provided with socially rich environment in
which to explore knowledge domains with fellow students,
teachers and experts.
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Abstract
This paper argues the thesis that Plato s political philosoph is highl
relevant to Nigerian politics. Nigerian politics is replete with lots of
crises such as corruption and other social maladies. Some of the so
called leaders are not well trained, contrary to Plato's political blue
print. A number of these leaders are far from physical and
psychological perfection. Acquisition of private property is also a
serious issue in Nigerian politics. It is against this background that the
paper addresses all these contending issues militating against the
Nigerian political system which advertently, affect her quest for
national development. The paper therefore discusses Plato's political
philosophy and its relevance to Nigerian politics. The paper concludes
that Plato s political philosoph is of vital importance to the Nigerian
state.
Introduction
One of the most difficult and perplexing posers in political
philosophy is “who should rule” It must be recalled that virtually
all the classical theories have dealt with it and almost all of them can
be classified according to how they attempted to answer this
germane question. For instance, in John Locke’s opinion, the people
should rule themselves. By extension, this means democracy. For
Thomas Hobbes, one man should rule (that is, monarchist). The
platonic answer to this very illuminating question is that a specially
trained group of intellectuals should rule.
Plato’s Political Philosophy
From the outset, it is pertinent to note that Plato’s political
philosophy anchors on “an ideal state” (a perfect state). In trying to
describe the perfect society, Plato was greatly influenced by
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psychological and biological theories of the time. The psychology of
his era advocated that every man is composed of two different
ingredients: body and soul. Thus, what makes an ideal man is a
matter of both physical and psychological perfection. By perfection,
Plato here means the same as health. To describe such a man,
therefore, is to describe men who are physically and psychologically
healthy. A man is physically healthy if he is not suffering from any
disease; but to determine when he is psychological healthy is
somewhat a complicated task.
In order to fully comprehend this, Plato maintains that the
human soul is divided into three parts – what he calls: ‘the rational
element’; ‘the spirited element’ and ‘the appetitive element’.
According to him, the rational element is that part of a man’s soul
which enables him to reason, to argue, to deliberate, etc. On the
other hand, ‘the spirited element’ is what makes a man courageous
or otherwise and gives him strength of will while the ‘appetitive
element’ consists of his desires and passions, such as the desires for
food, drinks and sex among others. Plato further argued that a man
will be psychologically healthy if the three parts of his soul function
harmoniously.
Besides, Plato argued further that an ideal state will be
composed of three classes: the ruler to administer it, the warrior to
defend it, and all other citizens to provide the essentials of life such
as food and shelter. Each of these classes corresponds to a division
of the individual soul: the ruling class is the rational element of the
society; the soldiers are the spirited element while the other citizens
are the appetitive element. Like the ideal individual, the ideal society
will be one in which all these elements function harmoniously with
the warriors assisting the rulers to keep the rest of the citizenry
under a benign, but firm control. It will have no conflicts within it
and each class by doing what is best fitted to be done to guarantee
happiness and contentment.
It is imperative to ask: who shall rule it? Since it is rulers
who ultimately decide which individuals belong to which class; it is
they who must formulate the laws by which the society functions.
Poor leadership will without doubt, lead to poor law; a wrong
decision in placing someone in a given class will lead to unhappiness
or worse, to rebellion. It is therefore expedient that proper rulers
must be chosen if the society is to be an ideal one.
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At this juncture, Plato gives careful directions for choosing
rulers, and for making sure, once chosen, they will not work for
personal advantage. Firstly, all children should be raised
communally, that is, by the state until they are about eighteen years
of age. It provides reasons for this to wit that, at that time, they will
be subjected to three types of test in order to determine prospective
rulers from those who are to become warriors and artisans. These
tests are to take two years. They will be in part physical, in part
intellectual, and in part moral. He averred further that if a man
cannot withstand moral temptation, then, he might sacrifice the
interest of the society in order to satisfy his own interests. The
individuals who pass these tests will be carefully isolated for further
training – most of it intellectual. They will be schooled in the
abstract sciences. They will equally, according to him, study
Arithmetic, Geometry, Solid Geometry, Astronomy and Harmonics to
prepare them for abstract thinking necessary for their subsequent
study of philosophy.
Furthermore, in Plato's view, the study of philosophy is the
culmination of their theoretical preparation for the task of ruling,
since it will lead them finally to a complete knowledge of the good.
The second part of their schooling will be practical: these men will
be appointed to administrative posts of a lesser order and
constantly observed in the performance of their duties. Anyone who
fails to achieve competence in any of the above subjects will be
dismissed. After all the tests have been passed, the rulers will take
part in the active administration of the society. But in order to avoid
any chance of their placing their private interests over the public
good, they will not be allowed to have private families or to possess
private property or wealth. Plato feels that family interests and the
desire for riches are the two great obstacles to unbiased and
impartial leadership.
It is thus clear to the rulers that they are there in
government to serve and not to enrich themselves. Plato takes
corruption so seriously that in the Laws he decreed death for the
embezzlement of public funds by government officials. This kind of
law, I want to believe is long overdue in Nigeria where corruption by
government officials and leaders is like a cankerworm eating up the
entire nation.
Above all, Plato declared that, ruling is a skill just as
medicine is a skill. In order to rule properly, one has to be trained

36

Philosophical nquest nto…

for it, just as in order to practise medicine properly, one requires
special instruction. To allow an untrained person a voice in the
direction of the government is foolish, in Plato’s eyes, as to allow an
untrained person to give advice for the proper conduct of a surgical
operation (Richard Popkin, 1977:60). In the same vein, the state in
his view is like a ship. Not everybody can be the captain of a ship;
not everybody can control a ship. Only those who have undergone
special training in navigation and discipline can be captains in ships
and direct ships. Similarly, only those who have undergone the
special training and education (in philosophy) can rule a state
(Joseph Omoreghe 1990:103). In addition, rulers should be selected
from the general run of the people through rigorous education. Such
rulers should have the aptitudes and stuff of a ruler (Dipo Irele,
1998:19).
In the "Republic" Plato insisted that the philosopher who
has passed through his long and laborious training and attained the
vision of the forms must not simply remain detached from earthly
cares on that summit of contemplation, but, must come down and
play the part which he alone can play in the life of the state because
he alone that knows the truth must take on the burden of ruling for
the good of his fellows and the whole social organism (Amstrong,
1981:57).
Plato believed that his ideal state would be stable,
harmonious and that justice would prevail there. He believed also
that the guardians, since they are the philosophers would rule in the
interest of the whole society hence, his aphorism: “there will be no
end to the trouble of the states, till philosophers become kings in
this world, or till those we now call kings and rulers can truly
become philosophers and political power and philosophy thus come
into the same hands”.
The Relevance of Plato's Philosophy to Nigerian Politics
Having carefully analysed Plato’s political philosophy, it behoves on
this paper to state its relevance to Nigerian politics. Plato is a
towering intellectual figure. He gave western thoughts a new shape.
His works have ramifications in all areas of philosophy to the extent
that Whitehead, a notable philosopher, averred that subsequent
works in philosophy after Plato are just footnotes on his work.
Though, one may not agree with this statement, yet, the truth
remains that the work of Plato left an indelible mark on the broad
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area of philosophy and he has bequeathed to political thoughts, a
legacy which is still much with us. Thus this paper will briefly delve
into the relevance of Plato’s political philosophy. Nigeria got its
independence in 1960. Yet the country has not developed. The
study advances the position that if the country had embraced Plato's
political blueprint, I am sure that she would have fully developed
and joined the league of developed nations.
First and foremost, Plato's view that ruling is a skill that
must be learnt is tenaciously true. As Falaiye (2012:25-26) averred
“it is only in politics and leadership that people spontaneously claim
to be qualified”. The idea of some nitwit claiming that he/she has a
revelation to be addressed and accepted as a medical doctor or a
lawyer or even a physicist, without training is absurd. He goes
further to opine that "no one accepts an untrained doctor or lawyer
but all would seem to accept untrained leaders /politicians. In
politics, especially in Africa, people put themselves up for leadership
positions without training, be it formal or informal. They simply
wake up and contest for high offices, their qualifications – money,
ethnic and /or religious affiliation and sometimes the gift of the gard
(Ibid: 26). In other parts of the world, leaders either receive formal
training in leadership or move progressively along a carefully
prepared leadership ladder. In Africa, the situation is different. It is
not impossible to move from a ramshackle primary six class in
Kaura Namoda (Northern Nigeria) to the opulence and splendour of
Aso Rock in Abuja or from the prison in Ado Ekiti (Western Part of
Nigeria) to government house in a State capital. In Plato's view, such
amounts to injustice as leaders that emerge through this distorted
process can only create instability and chaos. Falaiye (2007:177)
underscores this when he opined that “nothing prepares a man for
rulership in a democratic setting more than the acquisition of the
relevant skill”. Henry Kissinger is well known for his ‘shuttle
diplomacy’ which was not by accident. Right from his youth, he
made efforts to prepare himself; he attended the best schools of
diplomacy, and so on. The victories of Napoleon, at Austerlitz, Jena,
and Leipzig, and so on, were products of adequate preparation for
military leadership right from youth.
Furthermore, Plato was so concerned about morality in
politics that he took stringent measures in the Republic to
encourage and enforce it. He was particularly on his guard against
corruption on the part of government officials. He knew very well
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that if rulers or government officials are corrupt, the state is
doomed. Nigerians, who have had the misfortune of being ruled by
corrupt rulers and government officials, have since known this from
experience. Plato took stringent measures to avert the corruption of
rulers by demanding enormous sacrifice and total commitment from
them. The economic crisis in Nigeria is as a result of corruption and
corrupt practices on the part of our leaders. This largely explains
why Nigeria remains undeveloped. According to Obafemi Awolowo
“a person cannot live a happy life if he has no modicum and iota of
morality in him. Also, no nation has ever attained greatness either
by disparaging its conscience or by making a virtue and ideal out of
immorality. And any great person or society that neglects morality
heads for decadence and perdition”. (Ogunmodede, 1985:237-238)
It is also noteworthy that corruption, though, a pervasive human act
and a universal phenomenon, has become a cancer that has
particularly eaten deep into the very foundation of the Nigerian
society. In Nigeria, it has become endemic and institutionalized. It
permeates all aspects of national life. In fact, corruption “is one of
the nagging problems threatening the Nigerian society” and it has
become an integral part of our international image. Corruption is
also endemic in the Nigerian way of doing business. It has
stigmatized Nigeria, weakened her credibility, and reduced the
effectiveness of her public institutions. (Azenabor, 2007:1) Also,
Achebe (2012:249) maintains that “corruption in Nigeria has passed
the alarming and entered the fatal stage, and Nigeria will die if we
continue to pretend that she is only slightly indisposed”. The World
Bank recently released numbers indicating that about $400 billion
has been pilfered from Nigeria’s treasury since independence. One
needs to stop for a moment to wrap one’s mind around that
incredible figure. The amount ($400 billon) is approximately the
gross domestic products of Norway and Sweden. In other words,
Nigeria’s corrupt ruling class stole the equivalent of the entire
economy of a European country in four decades! This theft of
national funds is one of the factors essentially making it impossible
for Nigeria to succeed. This is not all as corruption is a cankerworm
that has eaten very deeply into the fabric of the Nigerian society at
every level in Africa. Indeed, the fact cannot be disputed that
corruption as a social ill contributes greatly to Africa’s epileptic
economic, educational and political development. Given this reality
then, is it possible for Africa to develop while corruption flourishes?
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Why has corruption been a way of life in Africa? Why has corruption
and unethical practices become Africa’s second nature? Is it possible
for Africa to develop and join other developed nations while funds
meant for capital projects are being siphoned into private pockets?
Why should Africa, despite its huge human and natural capital,
remains “a sleeping giant” (Adefarasin, 2009:203).
In the view of Plato, leaders are not expected to own private
property, or have families of their own and to possess personal
money. They are required to be totally committed to the state and
the welfare of its citizens, at great personal sacrifice. (Omoregbe
2007:132) Now a cursory look at Nigerian leaders and politicians
reveals that the reverse is the case. There is a long list of Nigerian
leaders that have acquired property worth billions of Naira and
dollars. In order to lend credence to this, I shall cite few recent
cases in Nigeria. "Sunday Punch", February 12, 2017:2 reports that
"Ex- FCT minister, son to forfeit houses to F. G" the paper reports
that two high courts in Abuja have ordered that the immediate past
minister of the Federal Capital Territory, Senator Bala
Mohammed, and his son, Shamsudeen, temporarily forfeit 10
properties to the Federal Government. It should be pointed out that
the properties are at 7, Gana Street, Mataima, Abuja the capital of
Nigeria. Also, "The Nation", Sunday September 18, 2016: 1 says
Patience Jonathan, (wife of the ex-president of Nigeria) faces fresh
probe over #5billion Abuja Hotel. Also, “The Nation" Tuesday,
September 13, 2016 :1 says Mrs Diezani Alison Madueke, former
minister of petroleum forfeits #48billion Abuja houses to
government.
Also, "The Nation", Monday, September 5, 2016, p. 1 says
Alamieyeseigha (former Governor of Bayelsa State South- South
Nigeria) #2.8b Hotel rots away in Abuja. "The Nation", Sunday
October 9, 2016:1 says DSS recovers #93.5M, and $530,087 from
three judges. "The Punch", Thursday, November 3, 2016:1 says excustom Boss, Dikko returns #1bn cash to Federal Government, #2b
Abuja mansion seized from comptroller General of custom. "The
Nation", Wednesday, September 14, 2016:1 says, Revealed: How
$22.3m hit Jonathan’s wife's account. Finally, "The Punch”,
Wednesday, February 8, 2017:13 reveals that "ICPC seizes 62
houses from female officer. Again, the “The Punch”, Thursday,
February 16, 2017:1 says alleged #108bn fraud: EFCC seizes
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Akpabio’s wife’s school, “The Punch”, Friday, February 17, 2017 p.1
says judge order permanent forfeiture of Diezani’s $153m to FG.
As a matter of fact, the list is endless. And given all these, the
questions are: Can Nigeria develop? What is the motive behind all
these Can Nigeria do without Plato’s political philosophy
Conclusion
From what has been adumbrated above, it is obvious that the paper
has fully discussed the relevance of Plato’s political philosophy to
Nigerian politics. Therefore, the onus is on Nigeria to have a rethink
and chart a new course in order for her to develop. This paper calls
on Nigerian politicians and leaders not to see politics as a way of
acquiring property and amassing wealth rather, they should rather
see politics as a call to service. Again, whoever is not healthy enough
should not venture into politics. Anybody who wants to serve must
be intellectually sound and morally upright. Thus the position of this
paper is that it is when all these are ensured that there can exist an
ideal society as enunciated by Plato.
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Abstract
Business Education programme in Nigeria is confronted with
numerous challenges and criticisms, particularly in the area of
funding. This paper looks at the Business Education programme in
Southern Nigeria geo-political zones from funding perspectives. The
descriptive survey research design was employed. The population for
the study was one thousand and seventy-six respondents. Two
research questions were raised with one hypothesis. The sample
included 933 stakeholders, made up of administrators (n=18),
lecturers (n=43), and students (n=872). They were picked through
multi-stage stratified random technique sampling process from
senatorial districts and local government areas of the existing three
Southern geo-political zones in Nigeria. Data analyses were carried
out using descriptive and inferential statistics. Results revealed that
most of the participants (86.7%) agreed that Business Education
programme; is not well funded.; Based on the findings of the study, the
following recommendations were made for ensuring qualitative
Business Education programme in Nigeria: Government should
increase allocation of resources to education, especially university
education which runs programmes that require adequate funding;
Business educators at university level should link up with local or
regional companies to provide facilities such as computers, scanners
and other equipment necessary for their practical work; this will go a
long way to support the federal government in financing some
programmes within the university system.
Keywords:

Funding, Business Education programme, University,
Southern Nigeria Geo-Political Zones.
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Background to the Study
The present advantaged position of super power countries like the
United States of America, Japan, France, and Germany among others
in the world is as a result of functional education borne out of
adequate funding or investment with relevant curriculum that
transformed their entire nations in all ramifications. Education is
one of the major instruments for bringing about the desired changes
in the social and cultural life of a nation. The process of education
particularly at the University level requires proper funding. School,
as a matter of fact, is concerned with skill building, knowledge
transmission and encouragement of creative abilities and mental
health of all beneficiaries. The major objective of school is to
educate and develop an individual for his betterment and good role
play in the society.
The paramount importance attached to education has made
various countries to include statutory budget to the educational
sector. The budgeted amount varies from country to country
depending on the country’s priorities, circumstances and
educational needs. The extent of human capital development,
technological advancement and socio-cultural upliftment of any
nation depends largely on the amount budgeted for the educational
sector, particularly university education which is the apex of
learning.
The National Policy on Education (2013) described
university education as the apex of learning that is expected to be
given to students or applicants ranging from sixteen (16) years and
above after passing through secondary school education, college of
education and/or polytechnic education. The specific goals of this
level of education as stated in the National Policy on Education
(2013) are to:
1. Contribute to national development through high level
relevant manpower training;
2. Develop and inculcate proper values for the survival of the
individual and society;
3. Develop the intellectual capability of individuals to
understand and appreciate their local and external
environments;
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4. Acquire both physical and intellectual skills, which will
enable individuals to be self-reliant and useful members of
the society;
5. Promote and encourage scholarship and community service;
6. Forge and cement national unity; and
7. Promote national and international understanding and
interaction.
Specifically, in Sub-Section 4 under Tertiary Education in the blue
print, it was clearly stated that university education shall make
optimum contribution to national development by:
1. Intensifying and diversifying its programme for the
development of high level manpower within the context of
the needs of the nation;
2. Making professional course contents to reflect our national
requirements;
3. Making all students, as part of a general programme of all
round improvement in University education, to offer general
study courses such as history of ideas, philosophy of
knowledge and nationalism.
The above are the laudable goals, aims and objectives which the
government of Nigeria wants to give to her citizens through
university education. There is no doubt that without substantial
funding of universities, on the part of federal government and states,
the objectives will only serve as a mere cosmetics that will fade
away within the shortest possible time.
Literature Review
The last paragraph of Section 4 under the blue print stated that
Education Programme shall continue to be expanded to also cater
for the requirement of Technical, Business and Special Education.
The essence of this is to accommodate the self-reliance needs of
graduates who are expected to establish their own business without
endlessly waiting for white-collar jobs, but rather empower them to
become employers of labour as a measure of alleviating the soaring
unemployment rate in the country.
Business Education is concerned with education that seeks
to educate individuals for and about business. It is an aspect of
educational programme offered in most Nigerian universities to
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prepare students for careers opportunities in the world of business.
Olopete (2002) saw Business Education as that aspect of vocational
education programme which prepares individuals for gainful
employment through acquisition of skills and knowledge that affect
the business environment. The objectives of the programme are to
produce highly qualified professional business teachers who will be
able to adjust to the changing needs of students and prospects of
modern society; provide trained manpower in business; provide the
technical knowledge and vocational skills necessary for commercial
and economic development; and give training and impact the
necessary skills to individuals who shall be self-reliant economically
(FRN, 2013).
Higher Education funding in Nigeria is a shared
responsibility among federal, states, and local governments. Budget
appropriation is released as capital and recurrent expenditure for
the educational sector. It also includes money from the Educational
Trust Fund, agencies’ donation, interventions as well as scholarship
awarded by federal, states and local governments (National Bureau
of Statistics, (2011). Hence the National Universities Commission is
the authorized body regulating university education in Nigeria, an
appreciable percentage of resources for financing federal
universities are received from the federal government through the
Commission. The budget process stipulated by the National
Universities Commission indicates that 60 percent of the total funds
be used for academic expenditure and 39 percent for administrative
support, while the remaining 1 percent for pension and benefit
(Hartnett, 2000). Federal universities have a mandate to generate
10 percent of their total yearly funds internally through various
means. The Education Tax Decree No of 1993, stipulated that limited
liability companies are to pay 2 percent of their accessible profit as
education tax which will be disbursed in ratio of 50:40:10 to higher
education which include universities, polytechnics and colleges of
education that will in turn share their own in the ratio of 2:1:1;
representing colleges of education, primary and secondary
education respectively. In spite of all these, the resources are barely
enough to cope with programme funding in the universities due to
the numerous programmes they offer. Udoh (2008) reported that
government is finding it challenging to cope with enrolment growth
due to reduction in revenue and economic recession experienced in
Nigeria. Oyeneye (2006) colloborated that the right of citizens to
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qualitative education cannot be guaranteed as a result of inadequate
funding. This agrees with Okojie’s (2010) report that federal
universities administrators are complaining of inadequate funding.
All these can be seen from deterioration of physical facilities,
overstretching of teaching and managerial capacities as well as
research in the Nigerian university system. Sharing a similar
sentiment, Ekundayo (2008) reported that the pressure of
inadequate resources has led to a decline of welfare package of staff.
Bolarinwa (2005) supported the claim that of poor funding and that
most of the facilities resources available were outdated hence not
capable of providing required competencies to the students.
Olatunde’s (2005) study found that male students performed better
in History than their female counterparts, the curriculum was not
given adequate attention and that it required a proactive
government efforts to ensure a proper implementation of the
History curriculum by means of adequate provision of resources.
Though the study was on history curriculum, it justifies the
conclusion of Bolarinwa (2005).
Statement of the Problem
In spite the huge amount of money received by the universities
through the National Universities Commission, there is shortage of
fund and learning resources in the universities. This appears to be
the major challenge as the federal government has not been meeting
26 percent of the total national budget to education as
recommended by United Nations Educational Scientific and Cultural
Organization (UNESCO). This indicates that low priority is placed on
education.
Objectives of this Study
The study was guided by the following objectives:
1. To examine the federal government recurrent expenditure
allocated to the educational sector from 2005 – 2014.
2. To determine stakeholders’ perception on the availability
and adequacy of finance for the implementation of Business
Education programme at the university level.
Research Questions
The study provided responses to the following research questions:
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1. What was the trend of government recurrent expenditure
allocated to the educational sector from 2005 – 2014?
2. What is the perception of stakeholders on the availability
and adequacy of finance for the implementation of Business
Education programme at the university level?
Research hypotheses
1. There is no significant difference in opinion of stakeholders
as regard availability and adequacy of finance for the
implementation of Business Education programme at the
university level.
Research Methods
Descriptive survey research design was used for this work. The
population of the study consisted all Business Education lecturers
(including Heads of Department and Deans) and students of
Faculties of Education in universities in Southern Nigeria geopolitical zones of Nigeria, where Business Education programmes
are offered. The sample size used for this study was nine hundred
and thirty-three (933) made up of: nine hundred fifty- five (872)
students (still undergoing training), forty-three (43) lecturers,
eighteen (18) administrators made up of nine (9) Heads of
Departments and nine (9) Deans. This sample size was arrived at
using the multistage stratified sampling process. The Business
Education Programme Evaluation Questionnaire had a reliability
index of r = 0.92.In addition, secondary data were employed.
Result
Question 1: What was the trend of government recurrent
expenditure allocated to educational sector from 2005 – 2014?
Table 1 showing the federal government recurrent expenditure
allocated to education in Nigeria between 2005 and 2014.
Year Total recurrent
Allocation to
Allocation to
expenditure
educational sector education as a %
sector(N’ Billion) (N’ Billion)
of total
education
expenditure
2005 1,321.23
82.80
6.27
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2006 1,390.10
779.02
8.56
2007 1,589.27
150.78
9.49
2009 2,217.97
137.12
6.44
2010 3,109.44
170.80
5.49
2011 3,314.44
335.80
10.13
2012 3,325.16
348.40
10.48
2013 3,689.08
390.40
10.58
2014 2,530.34
311.12
12.30
Source: Central Bank of Nigeria statistical bulletin (2014)
The result indicated various recurrent expenditure of the federal
government and what was allocated out of recurrent expenditure to
education as well as allocation to education as a percentage of total
education expenditure. Allocation to education from the table
increased from 2005 to 2013, while it dropped in 2014. Aside
this,the table shows that there was no year that the percentage of
allocation to education got up to 15 percent of the total allocation as
opposed to the UNESCO’s recommendation of 26 percent of the total
budget. That is an indication that education in Nigeria is
underfunded. Although the decline of the allocation in 2014 was as
result of the decline in total recurrent expenditure which falls to
2,530.34BN. The fall in 2014 expenditure may be as a result of fall in
crude oil price which in turn affected government revenue.The
allocation in 2015 was 82.80BN and increased to 119.02BN in 2006,
it further increased to 150.78BN in 2007, while it increased to
163.98BN in 2008, but reduced to 137.12BN in 2009, but from 2010
to 2015 there was increase from 170.80BN in 2010 to 390.42BN in
2013.
Question 2: What is the perception of stakeholders on the
availability and adequacy of finance for the implementation of
Business Education programme at the university level?
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Table 2 showing result on funding of Business Education
Programme as perceived by stakeholders (lecturers, students
and administrators)
S/N STATEMENT
1 The
Federal
Government is
the
chief
source
of
financing
federal
universities.
2 The
State
Government is
the
major
source
of
financing state
universities.
3 Cost
of
financing
university
education
is
very high.
4 University
education
is
well funded.
5 Alumni
associations
contribute
their
own
quota
to
financing
universities.
6 Student school
fees and other
institutional
levies are part
of sources of
financing
universities.
7 Internally
generated
revenue
by

SD
D
A
SA
Decision
30 (3.2%) 94
225
584
3.46 .802 A
(10.1%) (24.1%) (62.6%)

50 (5.4%) 102
327
454
3.27 .859 A
(10.9%) (35.0%) (48.7%)

14 (1.5%) 98
283
538
3.44 .740 A
(10.5%) (30.3%) (57.7%)

320
285
254
74
2.91 .962 A
(34.3%) (30.5%) (27.2 (7.9%)
%)
42 (4.5%) 212
328
351
3.06 .884 A
(22.7%) (35.2%) (37.6%)

20 (2.1%) 74
346
493
3.41 .727 A
(7.9%) (37.1%) (52.8%)

24 (2.6%) 136
340
433
3.27 .801 A
(14.6%) (36.4%) (46.4%)

Ishola, Nojeem Adeniyi

8

9

51

universities is
part of sources
of
financing
universities.
Funds
from 49 (5.3%) 94
379
411
3.23 .835 A
Education
(10.1%) (40.6%) (44.1%)
Trust Fund are
part of sources
of finance.
Approved
140
225
259
309
2.79 1.063 A
funds
from (15.0%) (24.1%) (27.8%) (33.1%)
government
do not usually
gets to the
schools.

Eight hundred and nine (86.7%) of the participants agreed that the
Federal Government is the chief source of financing federal
universities ( = 3.46;
= .802). However, 781 (83.7%) of the
participants agreed that the state government is the major source of
financing state universities ( = 3.27; = .859). Also, 821 (88.0%) of
the participants agreed that the cost of financing university
education is very high ( = 3.44; = .740). Furthermore, 605 (64.8%)
of the participants agreed that university education is not well
funded ( = 2.91; = .962). Six hundred and seventy nine (72.8%)
participants agreed that alumni associations contribute their own
quota to financing universities ( = 3.06; = .884). However 839
(89.9%) of the participants agreed that student school fees and
other institutional levels are part of sources for financing
universities ( = 3.41; = .727). Again, 773 (82.8%) of the
participants agreed that internally generated revenue by
universities is part of sources of financing universities. ( = 3.27; =
.801). While 790 (84.7%) of the participants agreed that funds from
Education Trust Fund are part of sources of finance ( = 3.23; =
.835); 259 (27.8%) 309 (33.1%) agreed that approved fund from
government do not usually gets to the schools ( = 2.79; = 1.063).
Most of the stakeholders agreed that Business Education
programme is not well funded.
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There is no significant difference in the stakeholders’
assessment of the pattern of financing Business Education
programme.
Research hypotheses
There is no significant difference in the opinion of stakeholders as
regard availability and adequacy of finance for the implementation
of Business Education programme at university level.
The result of the hypotheses is given below:
Table 3: Description of results on the pattern of financing
Business Education programme
N

Lecturers 43

Mean Std.
Std. 95%
Mini- MaxiDeviat Err Confidence
mum mum
ion
or
Interval for
Mean
Lower Upper
Bound Bound
9.79 .989
.151 9.49 10.10 9
11

Admini18 12.06 3.621
Finance strators
Students 872 16.37 4.457
Total 933 15.98 4.589

.854 10.25 13.86

9

19

.151 16.07 16.67
.150 15.69 16.28

9
9

36
36

The results in Table 3 revealed a total mean score on the difference
in the stakeholders’ assessment of the pattern of financing Business
Education programme of 15.98 with a standard deviation of 4.589.
However, a mean score on the difference in the stakeholders’
assessment of the pattern of financing Business Education
programme for lecturers was 9.79 with a standard deviation of .989
were observed. For the administrators, the mean score was 12.06
with a standard deviation of 3.621. However, for students a mean
score on the difference in the stakeholders’ assessment of the
pattern of financing Business Education programme was 16.37 with
a standard deviation of 4.589 were obtained.
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Table 4: Analysis of Variance describing pattern of financing
Business Education programme
Sum
of Df
Mean
F
Sig.
Squares
Square
Between
2057.341
2
1028.671 54.463 .000
Groups
Finance Within
17565.417
930 18.888
Groups
Total
19622.759
932
The results in the table above indicated that there was a highly
significant difference (F (2, 930) = 54.463; p < 0.05) on the difference in
the stakeholders’ assessment of the pattern of financing Business
Education programme. The hypothesis which stated that there is no
significant difference in the stakeholders’ assessment of the pattern
of financing Business Education programme was rejected by the
findings of this study. The implication of this finding is that
stakeholders perceived the assessment of the pattern of financing
Business Education programme differently. To further test the
direction of differences, a post hoc analysis was done as presented
in Table 4.
Table 5: Post Hoc Tests
Depen- (I) Status
dent
Variable

(J) Status

Mean
Std.
Sig 95%
Differen Error .
Confidence
ce (I-J)
Interval
Lower Upper
Bound Bound

Administrato
-2.265
rs
Students
-6.580*
2.265
Finance Administra- Lecturers
tors
Students
-4.315*
Lecturers
6.580*
Students
Administrators 4.315*
Lecturers

1.220 .179 -5.26

.73

.679
1.220
1.035
.679
1.035

-4.92
5.26
-1.78
8.24
6.85

.000 -8.24*
.179 -.73
.000 -6.85*
.000 4.92*
.000 1.78*

The results in Table 5 indicated that there was a significant
difference in the stakeholders’ assessment of the pattern of
financing Business Education programme between lecturers and
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students (MD = 6.580; p < .05) with students having higher scores.
Also, there was a significant difference in the stakeholders’
assessment of the pattern of financing Business Education
programme between administrators and students (MD = 4.315; p <
.05) with students having higher scores. This result is graphically
presented in Figure 1,thus:
Figure 1 Means Plots

Figure 1 indicates that lectures have a mean score of 18.58
compared with that of administrators who have 17.67 while
students have a mean score of 15.95.
Summary of Findings
It was discovered that recurrent expenditure allocated to education
was low. Majority of the participants (81%) agreed that Business
Education programme is not adequately funded.
The hypothesis on the pattern of financing Business
Education programmes and was by the findings of this study

Ishola, Nojeem Adeniyi

55

rejected. The implication of this finding is that stakeholders
perceived the assessment of the pattern of financing Business
Education programme differently.
Discussion of Results
Research question one states: What was the trend of government
recurrent expenditure allocated to educational sector from 2005 –
2014? Table 1 indicates the result which revealed that there was
considerate increase in recurrent expenditure allocated to education
from 2005 to 2013, were as in 2014, there was a short fall. Secondly,
there was no year the recurrent expenditure that the total budget
allocated to education was up to 26 percent of total budget as
recommended by United Nation Educational Scientific and Cultural
Organization (UNESCO). This implies that money budgeted for
education in Nigeria is still very inadequate. This finding
corroborates Ekundayo’s (2008) report that capital projects being
undertaken to meet the increasing number of students have been
abandoned due to inadequate funding.
Research question 2 states that: “What is the perception of
stakeholders on the funding of Business Education programme ”
Table 2 indicates results which show that despite the various
sources of funds which supported the major source from
government, university education and in turn Business Education
programme are not well funded. This finding corroborates Oyenuga
(2003), Joel (2010) and Bolarinwa (2005).
Improper and inadequate funding presuppose that there will
be non functional education. Comb (2002) as cited by Joel (2011)
maintained that labour outcome of functional education can be more
productive, acquire usable and saleable competencies if:
 Physical capital (equipment, structures and infrastructure)
employed per worker increases.
 Human capital (health and skills of human beings) increases.
 Knowledge capital (stock of accumulated abstract
knowledge research, patents, copyright, and software
experience) grows. Finance is the bedrock of any
programme or activity without which success cannot be
recorded.
Hypothesis tested the significant difference in the perception of the
adequacy of financing Business Education programme. Differences
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existed in the responses from the various groups on the perceived
assessment of adequacy of financing Business Education
programme. Most of the participants agreed that the Business
Education programme is not adequately financed.
Significant differences were observed in the perceived
assessment of adequacy of financing Business Education
Programme between the three sampled groups. The respondents
strongly agreed that Business Education programme is not well
funded more than the administrators and lecturers. The
administrators however agreed that the programme was not
adequately funded compared to the lecturers. This has resulted in
an influx of non Business Education experts being engaged to teach
Business Education courses.
Conclusion
It is evident that educational system in Nigeria is grossly
underfunded. If Nigeria must develop or compete favorably with
European world, government must improve on the allocation of
budget to the educational sector as recommended by United Nation
Educational Scientific and Cultural Organization (UNESCO).
Recommendations
Based on the findings above, the study recommends thus:
1. Government should increase allocation to education,
especially university education as it runs programmes that
require proper funding.
2. Business educators at the university level should link up
with local or regional companies to provide facilities such as
computers, scanners and other equipment necessary for
practical work of students. This will go a long way to support
the federal government in financing some programmes
within the university system.
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Abstract
Nigeria is currently facing the problem of education degradation due
to poor implementation of various education policies. This study,
therefore, investigated the Nigeria 6-3-3-4 Education Policy in
Southwestern Nigeria in terms of its challenges, lessons and wayforward. A descriptive survey method was used in carrying out the
study. The population of the study is all the teachers in public
secondary schools in Southwestern Nigeria. Three out of six states in
Southwestern Nigeria were randomly sampled for the study. In Oyo
State, sixteen Local Government Areas were randomly selected,
fourteen LGAs in Osun State and 9 LGAs in Ondo State. Three public
secondary schools were randomly sampled from each LGA to make a
total of 117 public secondary schools. However, in each school, 10
teachers were randomly selected, in all a total of 1,170 teachers were
used for the study. The research instrument developed was
questionnaire titled “The 6-3-3-4 Education Policy in Southwestern
Nigeria (TEPSN)”. To establish content validit copies of the
instrument were given to experts in Educational Management and
Test Development at the University of Ibadan, Ibadan after which
modifications were done before administration. A reliability coefficient of 0.69 was obtained by using Cronbach Alpha. Ranking Order
Analysis was employed to analyze the research questions. It was
discovered that inadequate and irregular finances to implement the
policy, poor inspectorate services and substandard school facilities
were identified to be challenges of the education policy. It is, therefore,
recommended among others that teachers should be actively involved
in the formulation of educational policies and the National Policy on
Education recommendation of 1:40 (average class size) should be
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strictly implemented as this will ensure the quality of instructions and
increase the confidence of people in the Nigerian education policies.
Keywords: 6-3-3-4 Education System, policy summersault, standard
education, Management, implementation, education
policies, Southwestern Nigeria
Introduction
The utmost importance attached to education in Nigeria is clearly
underscored in the National Policy on Education (FRN, 2013). The
Federal Republic of Nigeria, in this policy, adopted education as an
instrument "par excellence" for effecting national development.
Despite the government's commitment to education, the quality of
education in our schools has been declining tremendously; this
raises serious concern. Various challenges such as rapid increase in
enrolment in the face of shortage of resources, data inaccuracy,
societal attitude, financial problem and poor implementation
strategies among others have been identified. At the secondary
school level, policy implementation constitutes the tasks of the Post
Primary Schools Management Board or Teaching Service
Commission, the Universal Basic Education Boards, secondary
school principals and teachers. These agencies implement policies
initiated by the government. However, before polices are
implemented in secondary schools, the Post Primary Schools
Management Board convenes a meeting of all stakeholders and
principals during which details of how the policy will be
implemented are discussed. It is after such meetings that circulars
are issues to schools, and teachers are informed of the policy for
implementation in the schools.
The National Policy on Education otherwise referred to as
the 6-3-3-4 approach was operationally introduced intothe Nigerian
education system for the first time in 1982 (Nwagwu, 1982). The
implementation of the 6-3-3-4 system fully took off in 1985.The first
set of students passed out in 1991.Fabunmi (1986) pre-supposed
that the old system of education (6-5-4) was archaic, whereas the
new system was modern, dynamic and progressive. It should be
recalled that early education policies failed to provide Nigerian goals
and objectives because it placed great emphasis on paper
qualification.
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However, for the proper understanding of 6-3-3-4 system of
education, it is necessary to state the national objectives and
philosophy of education which include:
a. A free democratic society;
b. A just and egalitarian society;
c. A united, strong and self- reliant nation;
d. A great and dynamic economy; and
e. A land full of bright opportunities for all citizens (FRN,
2013).
The Federal Government, by the introduction of 6-3-3-4 system of
education, had approved a new educational structure to include a
one-year Early Childhood Education for five-year-old Nigerians
before they proceed to the six-year basic education. Awoyinfa
(2013) affirmed that the nation’s education policy of 6-3-3-4 has
been replaced by 9-3-4. According to the former Minister of
Education, Prof. Ruqquayat Rufa’i, while announcing the imminent
change explained that the 6- 3-3-4 signifies that the first year of
education will be for a child of five years, the six-year component
will be for primary education, while the other three, three and four
years would be for junior and senior secondary schools, and tertiary
education respectively.
In addition to this, Awoyinfa (2013) maintained that before
this proposal, the nation’s educational system had gone through
many modifications. In the late 70s and 80s, it was the 6-5-4 system
that was in place. This system represented six years in the primary
school, five years in the secondary school and four years in the
tertiary institution. Again, a shift in policy later came up, and it gave
birth to Higher School Certificate, popularly known as HSC, which
gave another two-year stop gap of learning to pupils after
secondary school, before they proceeded to the university. Later,
several shifts in policy thrusts on education had emerged. Nigeria
has had 6-3-3-4 and 9-3-4 systems of education. The 6-3-3-4
indicated six years in the primary school, three years each in junior
and senior secondary schools respectively; and four years in the
higher institution. The 6-3-3-4 was modified in 2009, which led to
the present 9-3-4 system of education. This was done with the view
to including the components of basic, technical and vocational
inputs into the curriculum, as pupils were expected to complete the
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first nine years before proceeding on a career path in the next three
years of secondary education.
These modifications, as far as government is concerned, are
all aimed at giving Nigerian pupils and students qualitative and
pragmatic education. But whether that has been achieved or not is
beyond the scope of this discourse. Stakeholders are, however,
divided over the proposed system of education. While some are in
support of the policy, others are opposed to it. Those in support note
that it is good as it is already being practiced by private school
owners; while those opposed to it argue that there is nothing wrong
with the previous system. The latter group opined that the new
policy will result to another policy somersault, which they claim had
been the bane of education development in the country.
Statement of Problem
It is no gainsaying that due to laudable education programmes put
in place by various governments in Nigeria in improving the quality
of education in the Nigerian society, much has not been achieved. In
carving out policies that will suit the entire system, the 6-3-3-4
system of education was introduced in1982. Apparently in recent
times, the 6-3-3-4 system of education in secondary schools in
Nigeria has been facing many challenges such as problem of
implementing the language policy, political problems, financial
problems, public enlightenments, inadequate statistics, lack of
manpower, and low level of Nigeria technology, just to mention.
These myriad of challenges have attracted concern for investigation
among education stakeholders. This paper therefore, examines the
reasons for failure (challenges)of Nigeria’s 6-3-3-4 education system
in Southwestern Nigeria and recommends the way-forward.
Purpose of the Study
The purposes of the study are to:
1)
Define the concept of educational policy
implementation.
2) Examine the summersault of the 6-3-3-4 system of
education.
3)
Discuss the challenges that led to poor execution of the
6-3-3-4 system.
4)
Proffer solutions to the challenges.
5)
Give some suggestions to educational stakeholders.
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Research Questions
The following research questions were raised and answered in this
study:
1. What are the challenges of the failed Nigerian 6-3-3-4
Education Policy in public secondary schools in
Southwestern Nigeria?
2. What are the solutions to the poor implementation of the
Nigerian 6-3-3-4 Education Policy in public secondary
schools in Southwestern Nigeria?
Significance of the Study
The following are the significance of the study:
1) The findings of this study would give the government the
opportunity to be able to identify the challenges and how to
handle them toward effective education.
2) The study will assist the policy makers to offer appropriate
directives to the various problems as regards the techniques
to be employed on education.
3) The study would help the public/society to recognize
education as an instrument of development. More so, the
study would help in promoting awareness among the
politicians to concentrate on better way(s) of education
development in Nigeria.
4) Furthermore, the findings would assist teachers in making
decisions on issues that concern classroom management
which would promote effective teaching and learning.
5) Also, the results of this study would assist school
administrators to develop better strategies that would
facilitate better learning among students.
6) Educational agencies, such as Ministries of Education, the
West African Examination Council (WAEC) and the National
Examination Council (NECO), would benefit from this study
in that it recommends result oriented solutions to the
declining performance of students in general external
examinations.
There are a lot of challenges facing Nigeria which makes it difficult
for good quality education to be achieved. Among these are:
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1. Substandard nature of school curriculum: Poor
implementation arises as a result of non-availability of a
standard school curriculum, outdated or inadequate
textbooks for some subjects especially languages and
technical subjects as well as ineffective implementation
strategies. An educational system fails when the contents of
the curriculum are not effectively implemented.
2. Problem of poor supervision: Nigeria’s educational
policies become unsuccessful at early stages as a result of
inadequate monitoring, and lack of instructional supervision
and delivery. It is projected that instructional supervision is
undertaken to monitor educational progress and
instructional improvement, but teachers’ impact has not
improved toward teaching and learning outcomes in public
secondary schools. It seems that instructional supervision is
not regular and effective as to ascertain whether teachers
are following prescribed curriculum.
3. Unstable political system: The idea for the6-3-3-4 system
was conceived by military governments which favoured
centralization. Political crisis has been responsible for
powerlessness of successive Nigerian governments in the
past to implement the 6-3-3-4 education system. Babatunde,
Awowale and Titiloye (2011) agreed that for thirty years the
nation has been unable to successfully implement the
National Policy on Education. The table 1 shows the trends
in Nigerian education.
S/N Era/Period Cogent Development Recorded
1
1800-1907 Dark ages when there was less writing, poor
education and slave / barter trade.
2
1908-1935 Era of organized foreign Education.
3
1952-1960 Era of preparation for one Nigeria. “Free
education” in primary public schools started in
the Western region by Chief Awolowo.
4
1958-1962 Era of adequate funding, birth of first
generation universities and high brain drains.
5
1963
Era of various Educational Commissions and
Committees nationwide.
6
1967-1969 Period of civil war, total collapse of educational
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system, and no funding.
7
1969
Curriculum Reform Conference: led to1st
National Policy on Education of 1977.
8
1970-1984 Era of good education innovations but with
unstable policies and inadequate funding. Birth
of UPE (1976) and introduction of the 6-3-3-4
educational system.
9
1985-1993 Era of unstable government and policies to
sustain the 6-3-3-4 system, and inadequate
funding.
10
1993
Era of interim government(less than 4 months)
and poor funding.
11
1993-1998 Era of least developed education period. Huge
funding without implementation.
12
1999-2007 Era of tertiary institutions expansion. Poor
funding. Eight education ministers with
different policies. Birth of private universities,
ETF, and rebirth of UPE to UBE.
13
2007-2015 Era of secondary education negligence due to
mismanagement.
Inadequate
funding.
Education as MGD’s goals. Birth of 9-3-4system
and later 1-6-3-3-4 system.
14 2015 till date Era of anticipated changes.
Source: Adapted from Fafunwa (2004) in Babatunde, Awowale and
Titiloye (2011).
Between 1999 and 2007, there were 8 ministers of education; each
of these ministers used an average of 365 days in office leading to a
squander of resources, time, wastage and depletion of life.
4. Financial problem: This is the most challenging factor to be
considered when talking of implementation of any education
policy. Since the success of any educational programme
depends heavily on funds made available, most of the
equipment and facilities essential for the 6-3-3-4 system
could not be bought as they were to be imported from US
where the system was imitated. The table below explains it
better:
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Table1.5: Federal Government Funds Allocation to Education
from 1997- 2010
S/N Year Total
Allocation
toIncrease %
allocation
budget
(₦) education (₦) or
decrease to
(%)
education
1 1997 40,000,000,000 4,028,000,000
10.07
2. 1998 260,000,000,000 26,721,329,906
+ 6.21 10.28
3. 1999 419,500,000,000 27,712,000,000
- 3.67 6.61
4. 2000 677,511,744,733 56,668,168,766
+ 1.78 8.36
5. 2001 894,214,805,286 62,567,055,443
-1.36 7.00
6. 2002 1,064,801,253,520 73,435,499,300
- 0.1 6.90
7. 2003 765,100,000,000 13,900,000,000
- 5.08 1.82
8. 2004 1,849,400,000,000 93,707,000,000
+ 3.25 5.07
9. 2005 1,846,000,000,000 92,000,000,000
- 0.09 4.98
10. 2006 1,900,000,000,000 92,000,000,000
-0.14 4.84
11 2007 2,300,000,000,000 186,000,000,000 +3.25 8.09
12. 2008 2,647,492,865,643 220,977,831,392 + 0.26 8.35
13. 2009 2,649543,000,000 226,676,889,661 + 0.21 8.56
14. 2010 4,427184,596,534 234,842,491460 - 0.14 5.32
Sources: Central Bank of Nigeria Statistical Bulletin (2008); and
Nigeria Digest of Education Statistics (2006-2010) in
Odetayo’s (2015)School Plant as Correlate of Student
Academic Performance in Federal Government Colleges
in South-West, Nigeria
The Federal Government funding on education every year is
less than 20% which falls short of the UNESCO recommendation of
26% of the total national budget. The lack of fund syndrome that has
become the slogan of Nigerian governments also drew the
programme backward and made it suffer greatly.
5. Public enlightenments: In spite of the laudable objectives
of the 6-3-3-4 education programme in Nigeria, the
programme has not been progressive in the country due to a
poor public awareness. The general public seemed to be
unaware of the benefits of the programme, hence it’s failure.
6. Inadequate statistics: There is an inability to obtain
detailed and up-to-date statistical data needed for effective
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educational planning. This inaccurate statistical data affects
proper planning of education. Accurate and up-to-date data
are not easy to be obtained by education researchers. Plans
that do not have adequate information usually have
implementation problems.
7. Inadequate provision of school facilities: School facilities
such as classrooms, libraries, reading rooms, sports facility,
hostels and laboratory were not adequately provided. This
made proper implementation of the 6-3-3-4 system of
education difficult. In some secondary schools, classrooms
are not spacious enough, no adequate lighting and
ventilation in the classrooms and there are instances where
classrooms are located very close to busy main roads while
adequate furniture and fittings are not provided in some of
the classrooms.
8. Insufficient manpower: Education is a distinctive
programme that demands dedicated and qualified teachers.
No educational programme can succeed with weak
facilitators. Consequently, prospective teachers should be
equipped with professional skills for service delivery.
Unfortunately, many concerned individuals have decried the
ineffectiveness of principals and teachers as contributors to
the alleged falling standard of education.
9. Low level of Nigeria’s technological development: The 63-3-4 programme requires sophisticated technology which
is lacking in Nigeria. In the Nigerian education continuum,
basic education as the foundation requirement is not sound
in the areas of Science and Technology. This is so because
Science and Technology has not tremendously impacted the
skills acquisition of both teachers and students. There is
need for revolution in Basic Science and Technology
Curriculum.
10. Poor
partnership
with
the
Parent
Teacher
Association/Private sector: The various governments due
to the oil boom of the 1970’s neglected the impact of private
bodies or cooperations on education which developed
nations have been found to be veritable tools for better
implementation of an educational system. Also, Parent
Teacher Associations (PTAs) were not completely involved
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hence their poor interest towards the provision of
educational needs in secondary schools.
Some Solutions to Challenges Facing Implementation of the 6-33-4 System of Education
Based on the researchers’ observation of the various challenges that
led to failure of the system, the following solutions are identified:
1. Proper implementation of the projected education
system: This can be done if there is total dedication and
loyalty on the part of the leader. The government, especially
at the federal level, should let professional educators be in
charge of educational policy making and implementation.
The need to reform and reposition the current curriculum in
both JSS and SSS (Science and languages) should be done to
allow a smooth implementation of the education system.
2. Adequate and regular funding: For any system of
education to succeed, adequate finance is required by the
Federal Government to run it. It is necessary to make funds
available to make plans work. Consequently, there is need
for the Federal Government to earmark appropriate funds to
the education sector based on the UNESCO 26%
recommendation.
3. planning: This is the wheel of policy implementation. It is
all about futuristic expectations. Whenever there is a task to
be accomplished, there is need for planning which would
definitely address the plans from the beginning to the end of
the implementation.
4. Maintain steady system by government: There is need for
a restructured and stable system of education. Even when
there are changes in the governments, the subsequent
government should keep the existent system alive by
carrying on with such system to enable it succeed. This is the
practice of USA where 6-3-3-4 system was copied.
5. Adequate skilled manpower: There is need to engage
adequate, experienced and professional teachers who are
determined to do extremely well in carrying out their tasks
to occupy the teaching service. In addition, regular teachers’
supervision, motivation and periodical training (such as
seminar and conference) can also make the system
functional. Teachers’ welfare packages should also be
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enhanced for better performance as well as adequate
recruitment of skilled manpower.
6. Information and Communication Technology (ICT)
/Globalization: In the selection of contents, globalization,
information,
communication,
technology
and
entrepreneurship are major issues considered to be crucial
in the development of the teenager, and the nation as a
whole. In order to influence the contemporary world of
knowledge, ICT should not be disregarded. In the wake of
modern-day development globally, it has become expedient
for Nigeria education system to incorporate relevant content
into the school curriculum in form of ICT which has the
capacity to reform the learning, teaching methods and
teacher development.
7. Partnership with the PTA/Private sector: There is need
for government to involve other stakeholders such as
private sectors or co-operations in the education sector. This
would fast track the implementation of the education
system. Also, Parent Teacher Associations (PTAs) have a lot
to offer in the provision of educational requirements in
public secondary schools.
Methodology
For this study, a descriptive survey method was adopted. The
population of the study consisted all the teachers in public
secondary schools in Southwestern Nigeria .The study sample was
made up of three states out of six states in Southwestern Nigeria.
Out of the 33 Local Government Areas (LGAs) in Oyo State,
16 were randomly selected, from 30 LGA in Osun State, 14 LGAs
were selected and 9 LGA out of 18 in Ondo State were used. Three
public secondary schools were randomly sampled from each LGA.
This made up 117 public secondary schools. However, in each
school 10 teachers were randomly selected, a total of 1,170 teachers
were used for the study.
The research instrument used was designed by the
researchers titled “The 6-3-3-4 Education Policy in Southwestern
Nigeria” (TEPSN). It consists three sections: A- demographic, B-On
challenges of failed 6-3-3-4 Education Policy in Nigeria and C-On
solutions to the poor implementation of Nigerian 6-3-3-4 Education
Policy. To establish content validity, copies of the instrument were
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given to experts in Educational Management and Test development
at the University of Ibadan after which modifications were made
before administration. A reliability co- efficient of 0.69 was obtained
using Cronbach Alpha. For this study, the researchers used Ranking
Order to analyse the research questions.
Results
Research Question 1: What are the challenges of failed Nigeria 6-33-4 Education Policy in public secondary schools in Southwestern
Nigeria?
Table 7: Rank Order of Challenges of failed 6-3-3-4 Education
Policy in Nigeria
S/N Challenges of failed SA A D SD Total WM Rank
6-3-3-4 Education
Policy in Nigeria
1
Inadequate
and 1000 100 57 13 4427 442.7 1
irregular finances to
implement the policy
2
Poor
790 340 16 24 4236 423.6 3
supervision/inspecto
rate of teachers
3
Substandard school 950 170 34 16 4402 440.2 2
curriculum/facilities
4
Low level of Nigeria 700 350 100 20 4070 407.0 5
technology
development
5
Unstable
political 1030 25 13 2 4223 422.3 4
system (changes in
federal leadership)
6
Public
296 102 504 268 2766 276.6 6
enlightenments
7
Inadequate statistics 200 243 420 307 2676 267.6 7
8
Lack of manpower
170 300 450 250 2625 262.5 8
9
Poor partnership with 123 105 688 254 2437 243.7 9
the Parent Teacher
Association/Private
sector
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Table 7 shows respondents’ evaluation on the challenges of failed
Nigeria 6-3-3-4 Education Policy in public secondary schools in
Southwestern Nigeria. The responses that inadequate and irregular
finances to implement the policy were highly rated with a weighted
mean of 442.7.However, the statement that poor partnership with
the Parent Teacher Association/Private sector was least rated with
weighted value of 243.7.
In support of this finding, the Oyo State Ministry of
Education(2010) in the Oyo State Education Sector Strategic Plan
(2010-2020) reported that inadequate coverage and unsatisfactory
level of meaning access, insufficient personnel especially in the core
subjects, inadequate teacher support system, poor quality and
relevance, non -availability of school sanitation and hygiene,
infrastructural inefficiency and decay, inefficient management,
understaffed of skilled personnel, insufficient of personnel, poor
educational information system, poor coordination networking of
public private partnership, non- sustainable funding, inadequate
resources, short staffing are some of the persistent challenges of
education in Oyo State.
Buttressing this, Adesina (1977) in Okoroma, (2006) noted
that planned implementation is constrained by the following factors:
over-estimation of available resources- this is a situation where
estimated resources are greater than actual available resources to
implement a program; under-estimation of the costs of
implementing a plan- this happens when cost estimates do not
make adequate provisions for inflation and actual implementation
costs become unmanageable; over-reliance on external assistance.
Plans that substantially rely upon assistance from foreign sources
for their implementation run into hitches when such aid fails to
come; and inaccurate statistical data- planning education requires
accurate and up-to-date data. Plans that do not adequately provide
for this usually have implementation problems.
Research Question 2: What are the solutions to the poor
implementation of Nigeria 6-3-3-4 education policy in public
secondary schools in Southwestern Nigeria?
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Table 8: Rank Order of Solutions to the Poor Implementation of
Nigeria 6-3-3-4 Education Policy
S/N Solutions to the
Poor
Implementation of
Nigeria
6-3-3-4
Education Policy
1
Accuracy
in
implementation of
education system
(Proper planning)
2
Sustaining
a
balanced education
system
3
Adequate
and
regular funding
4
Need
for
Information
&Communication
Technology
development/
Identification
of
globalization
5
Adequate
skilled
manpower

SA

A

D SD Total WM

Rank

870

232 38 30 4282 428.2 3

1100 56

12 10 4602 460.2 1

1050 10

68 42 4349 434.9 2

543

560 52 15 3971 397.1 5

678

449 34 9

4136 413.6 4

Table 8 displays the respondents’ responses on the solutions to the
poor implementation of Nigeria 6-3-3-4 Education Policy in public
secondary schools in Southwestern Nigeria. From the data collected,
majority of the respondents highly rated sustaining a balanced
education system with the weighted mean of 460.2.However, the
statement probing for the need for Information and Communication
Technology development/ Identification of Globalisation was least
rated with a weighted value of 397.1.
In line with this study, Okoroma (2001:95) in his findings on
the evaluation of the National Policy on Education revealed that
effective implementation of the policy has been hindered by the
following factors: inadequate teaching staff, inadequate workshops,
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inadequate laboratories and libraries, insufficient funds and nonavailability of guidance and counseling services.
In the support of this finding, Oyo State Ministry of
Education (2010) in the Oyo State Education Sector Strategic Plan
(2010-2020) identified adequate planning and policy framework
uniform and internally consistent financial management, capacity
building initiatives, collaborative platform for joint monitoring of
the sector performance and its external partners/stakeholders to
address the recurring challenges with a view to accelerating the
development of education in the state.
Implications of Educational Policy Implementation on National
Development
The euphoria with which Nigerians welcomed the National Policy on
Education has died down and has been replaced with despondency
due to non-performance. The National Educational Research Council
Report of the Baguada Seminar of September 1980 captured this
euphoria as expressed in that seminar thus:
The introduction of the new system of education is deemed crucial
to the implementation of the philosophy of “developmentalism”. It is
hoped that when fully operational, it will help transform the society
and launch the nation along the developmental trajectory that will
lead us to a state of parity with the advanced world (Baguada
Report, 1980).
In the same vein, Okoroma (2006) stated that “the 6-3-3-4
system is more than a structure. It is a new process, a new
orientation and a new activity, which hopefully will lead to new
individuals and a new and bright future”. The ineffective
implementation of the various programs canvassed by the National
Policy on Education has relegated these hopes and optimism to
back-stage. Nigeria is caught between one ‘evil’ (the rejected British
educational system which is still unofficially practiced) and one
‘saint’ (the seemingly accepted American educational system which
we can neither officially nor unofficially practice).
Consequently, the conservatism of the British educational
system which helped us to maintain our traditional values and a
healthy society has been lost. Ukeje (1986) is full of hope that the
new system would lead to new individuals and a new and bright
future. Akinolu and Olufowobi (2016) submitted that a good
education should be able to integrate individuals into their society.
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Eighteen years later, the system has not produced new individuals
and the future appears more hopeless than in 1982 when the policy
commenced. If Nigeria continues to hide under the umbrella of the
National Policy on Education conscious of the implementation
problems, our national aspirations will suffer greater impediments.
Conclusion
The National Policy on Education mainly focuses on excellence
towards the attainment of national development. The future of any
nation depends on the quality of its educational system, which in
turn depends on the quality of products it graduates. In order to
make education more meaningful, there is need for a sustainable,
balanced and productive education system.
Recommendations
Based on findings of this study, the following recommendations
were made:
1. There is need for periodical students’ academic assessments;
these include assignment, class work, group works, test,
individual projects e.t.c. This is to promote critical thinking
skills that would assist them to gain more experience.
2. Teachers ought to be involved in the planning and
formulation of educational policies in the public secondary
schools because they are the implementers of education
policies.
3. National Policy on Education recommendation of 1:40;
(average class) size should be implemented in public
secondary schools to enhance instructional quality.
4. The state government should invest in the provision of
standard education. This will improve the quality of
instructions and increase confidence of people in public
secondary schools.
5. There is need to control the enrolment rate of students into
public secondary schools. This will prevent classroom
explosion that can affect instructions quality in the
classroom.
6. There is need for provision of basic amenities (classrooms,
libraries and laboratories) that will accommodate the
growing population of students.
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7. The education authorities i.e. Ministry of Education should
engage competent human resources (skilled manpower) to
enhance instructional excellence in the classroom.
8. There is need for teachers to improve their teaching skills by
attending conferences, seminars, and workshops. This will
enhance the expansion of their skills hence improve quality
of education in public secondary schools.
9. Regular promotion of teachers and principals should be
ensured by the Ministry of Education, to motivate them do
more in attaining quality education.
10. Improved conditions of service such as car loans, house
loans and allowances (leave bonus, Christmas bonus, e.t.c.)
should be extended to teachers to encourage them to be
more productive.
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Abstract
The decline in reading culture of Nigerian children and youth has
become a subject of discussion in recent times. The conclusion reached
at different debates and meetings organised to deliberate on the way
out has emphasized the need to improve the reading culture of
children and youth to enable them contribute to national
development. This paper therefore examined the significant role the
provision of library services could play in developing reading culture
and highlighted some strategies that librarians and other
stakeholders could adopt. The paper also X – rayed the poor state of
education in Nigeria and the inability of a high percentage of Nigerian
children to access quality education. The paper concludes by making
recommendations that can enhance the acquisition of reading culture
by Nigerian children and youth.
Key Words:

Reading culture, library services, education, national
development

Introduction
Development is one of the subjects which have received much
attention in the literature in recent times. It is a word used to
describe advancement of individuals, families, institutions,
organizations, or nations. Development of a nation is associated
with provision of basic needs of people. It has to do with an all
round improvement in the social, economic, educational and other
aspects of people’s lives. No nation can be described as a developed
one when the level of illiteracy, poverty and unemployment is high.
National development engenders self-sustenance and independence
in every sphere of national life.
According to the Oxford Advanced Learner’s Dictionary
(2010) development refers to the gradual growth of something so
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that it becomes more advanced and stronger. By this definition,
development implies changes and increases from one state to
another, and thus incorporates dynamism. Lawal and Oluwatoyin
(2011) described national development as the overall development
or a collective socio-economic, political as well as religious
advancement of a country or nation. Development takes place when
a nation has high skilled manpower achievable through systematic
investment in education at all levels. In fact, to ensure national
development, a strong foundation must be built at the primary and
secondary levels of education because if the foundation is weak and
faulty, tertiary education will be negatively affected. Harbinson
(1964) cited in Nwogu (2013) lends credence to this fact by stating
that:
the country which rapidly increases its national
income through productive investment in development
of skilled manpower may reach its goal of universal
primary education more rapidly than if it were to
neglect the early investment in secondary and higher
education.
Literature is replete with facts that support the view of this paper
that education is a veritable tool for national development. To this
end, Nigerian youth must have access to quality education. The need
to provide access to quality education for the Nigerian youth cannot
be overemphasized in the light of the fact that today’s society is
knowledge driven. The present world moves on the wheel of
knowledge – scientific, technological, agricultural, economic, and
commercial. Thus nations are rated as developed when they are
advanced in technology and scientific knowledge that promote
national development. The schools and institutions impact
knowledge and children must have access to education to be future
leaders who can be independent citizens and active participants in
the society for national development. It is on these premises that the
nexus between education and national development needs to be
critically examined.
Education and Development in Nigeria
Education and national development cannot be separated nor
divorced. Education is so crucial to development that many scholars
see education as a tool or instrument for national development. In a
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lecture delivered by Senator Oluremi Tinubu at the Faculty of
Education, University of Ibadan, on 22 January 2012, it was noted
that: “we have reached a situation in which there is a consensus in
the political and academic circles that the quality of education of the
citizenry is one of the key instruments to achieving a dynamic
overall national development.” This paper is of the opinion that the
citizenry referred to by Senator Tinubu included the Nigerian
children and youth who are the focus of this present enquiry. The
United Nations (UN) defines children as persons aged 14 and below
while young adults are people aged between 15 and 24. By
implication, adults are people aged 25 and above. These groups
constitute the Nigerian society and they must all have access to
education to ensure rapid achievement of national development.
It is a truism that almost half of the world’s population are
below age 25. In a very recent development, the National Population
Commission (NPC) (2016) posited that children, adolescents and
youth constitute not only a formidable demographic force, but also
make up the next generation of parents, workers and leaders. The
impetus for governments’ investment in the children and youth lies
in the fact that no country can achieve meaningful and sustainable
development without interest in their development.
The concern for youth and children development and the
need for government investment in their education is not a
misplaced priority in view of the fact that Nigeria’s population is
predominantly youthful, with young people under 35 years
accounting for about 50 percent of the country’s over one hundred
and forty (140) million people. The pertinent question to ask at this
juncture is how this high percentage of future leaders will
contribute their quota to the socio-economic advancement of
Nigeria if they are not well educated. Kingdom and Maekae (2013)
stressed that a nation develops in relation to its achievement in
education and no nation rises above the level of its education. This
implies that a high quality education will produce class of leaders
and work-force that is highly skilled and can participate in the
developmental processes that could enhance national development
in a country like Nigeria.
The thrust of this paper is to look at access to education; the
widely publicized decline in the reading culture of Nigerian children
and youth and the role library could play to remedy the situation
and promote reading culture.
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Nigerian Children and Access to Education
The poor state of the Nigerian education system at all levels has
been a recurrent topic in recent times. One thing that is emphasized
by all discussants and commentators is the weak educational
foundation at primary and secondary levels and inability of millions
of Nigerian children and youth to have access to quality education.
At a forum in Abuja, Nigeria, in 2010, many participants gathered to
discuss the topic: “Nigeria: Child Education – A Case for an Improved
System. The consensus was that the future of a nation’s socioeconomic and political wellbeing lies with the quality of its
children’s education because they are the future leaders.
Gbagi (2010) stressed the importance of quality child
education and stated that if the problem of poor quality education is
not tackled, the standard of education in Nigeria will continue to
dwindle. This poses a serious problem because it forms the basis of
how the children turn out in the future. He further added that
government has been doing everything in its power to find solution
to the problem of the decline in the quality of education in the
country. Igbuzor (2006) joined the multitude of people who decry
the state of education in Nigeria. According to him, “there is no
doubt that the state of education in Nigeria is lamentably poor and
there are a lot of challenges. We need to rise up to the challenges
and change the course of events of Nigeria and put education in a
right footing. That is the only sure way to sustainable development.”
The importance and linkage of education to the development
of any society is well known. It is in recognition of this importance
that the international community and governments all over the
world have made commitments for citizens to have access to
education. However, according to Subrahamanian (2002), it has
been documented that across the globe, there are inequalities in
educational access and achievement as well as high levels of
absolute educational deprivation of both children and adults. A
more recent fact that revealed the declining educational standard
and lack of access to education by Nigerian children and youth is
encapsulated in the 2015 Global Monitoring Report (GMR).
According to Natsa (2015), the 2015 Global Monitoring Report
(GMR) revealed that Nigeria has the highest number of out-of-school
children in the world and the figure is still increasing since 2000.
More disturbing in this report is the revelation that Nigeria is one of
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the countries in the world accounting for the majority of children
deprived of access to education.
Early Reading and High Quality Education
Cultivating good reading culture in children and youth in primary
and secondary schools could be an early intervention in reducing
the high level of drop out in schools and the growing number of outof-school children in Nigeria. Global Partnership for Education
(GPE) 2016 expressed that an estimated 250 million children who
attend primary schools in developing countries (Nigeria inclusive)
are struggling to read even basic words. Furthermore, it was stated
that children who fail to read in the early grades will fall further
behind each school year, when the reading ability is progressively
used as a tool for acquiring other types of knowledge. The end result
of the experience is that poorly performing students will struggle to
catch up and if they fail, they will simply stop schooling. The case of
Nigeria is worrisome with public out-cry against the falling standard
of education which starts from the primary schools. The foundation
for reading must be laid during primary education. Non-readers will
definitely become future illiterates and if they occupy position of
leadership in the country’s political system, much havoc will be
wrecked. Therefore, as reading is the foundation of learning,
ensuring that children are able to read in early grades will
determine their future educational success (Global Partnership for
Education, 2016).
Children and youth need to develop basic reading skills early
in life for acquisition of knowledge. Knowledge documented in
written texts is in different media like print and electronic formats
which could be accessed only by reading. However, Nwosu and
Unagha (2014) raised a concern about illiteracy among Nigerians,
with its social and economic implications which has become a
growing concern in recent times. More worrisome is the fact that the
reading behaviours that are observed in our secondary schools and
homes are not merely cases of illiteracy but illiteracy.
Harms (1995) cited in Nwosu and Unagha (2014) described
the term “alliteracy” as the paradox of being able to read, but
choosing not to. This is caused by poor reading skills, time pressure,
workplace distractions and lack of concentration. Simply put, it is
lack of the reading habit in capable readers.
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Nigerian children and youth must develop basic reading skills to be
able to acquire knowledge because according to Trelease (1991),
the more you read, the more you grow and the more you grow, the
more you know. But what do we observe about the reading habit of
our children and young adults? What is the outcry of the school
librarians, the public, parents, media, scholars, administrators and
even the government which has invested so heavily in primary and
secondary education of these categories of the Nigerian society? The
consensus is that there is a decline in reading interest and the
children and youth are no longer interested in reading. Aina,
Ogungbemi, Adigun and Ogundipe (2011) described Nigerian
children reading habit as poor. In their remark, the poor reading
habits of young Nigerians affect their performance at school and
during examination. They further stated that the habit of reading
should begin at an early stage and should be imbibed throughout
one’s lifetime. This paper looks at the roles of libraries in the
development of good reading habits by children and youth as
formidable ways of enhancing quality of education and sustainable
development in Nigeria.
Having established the need for access to quality education
in schools for knowledge acquisition and future participation in
leadership roles and the need to cultivate good reading habits to
develop high order thinking and problem solving skills, it is now
necessary to dwell on what the library could do to improve reading
skills of Nigerians children and young adults.
Contribution of School Library Services to Cultivation of Good
Reading Culture
Literature has described the reading culture of Nigerian children
and youth as poor, dwindling, dying and unimpressive. The
dwindling reading culture was reported in People’s Daily of
Wednesday, November 12, 2014. The paper averred that: “Today,
reading culture is gradually dying down with its consequences
showing clearly in the falling standard of education. Lack of
readability among the youth and society leads to the failure of
education individually and the country as a whole”. This expression
reveals that there is a serious and urgent need to buoy the reading
habit of youths in schools for a better tomorrow for Nigerian
children and increasing their chances of contributing to national
development – socially, economically, educationally, politically and
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democratically. What then could the school and public libraries do
to promote and improve the reading habit of Nigerian children and
young adults?
School and public libraries have been embarking on reading
promotion programmes to inculcate good reading habit in school
children and young adults. For example, as reported in Simisaye and
Quadri (2010), organizing summer reading programmes as
practiced by the Lagos State Library Board during the long vacation
could be used as a strategy to inculcate and stimulate reading habit
in children. At this programme, voluntary reading of books was
encouraged and many activities like story hour and training on use
of library skills were featured.
The Center for Educational Media Resource Studies,
University of Ibadan (formerly Abadina Media Resource Center) also
embarked on some strategies that can culminate in developing good
reading culture in children. Some of these strategies are:
i.

Organizing “Saturday Story Hour” which is a “catch them
young” programme aimed at promoting reading interest in
children at an early stage through the art of story reading in
which story books are read aloud to children by adults.
ii. Organizing an annual Reading Culture Seminar where
children are given the privilege of interacting with
accomplished authors and scholars. At this programme,
invited writers read part of their published books to the
children and questions were entertained from the children.
This inculcates reading culture in children and motivates
them to be good readers.
iii. World Book Day Celebration. This is a UNESCO International
programme which the Centre marks annually to celebrate
books and authors of books. The Centre celebrates this day
by embarking on activities that can lead to cultivation of
good reading habits by children. Visits are made to selected
schools to talk to children about reading, engaging in reading
promotion campaign through the mass media like radio,
organizing a reading session for the children with a
celebrated author of the year. At this programme, books are
donated to the children to motivate and stir up their
curiosity to read.
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Public libraries also contribute immensely to the cultivation of good
reading habits by children in schools, out-of-school children and
young adults. They provide mobile library services to allow out of
school children and young adults to have access to library services.
This is made possible by conveying books in Vans to rural areas
without access to functional libraries.
Several other strategies could be employed by librarians
including collaboration with teachers and parents to motivate the
pupils to read books. Teachers can be advised on the importance of
giving assignments and projects that will enforce students to go to
the library and read books. Librarians can educate parents and
enlighten them on the need to provide home conducive to reading.
This could be by providing reading facilities at home like – reading
spaces, tables, chairs, assorted books, and also supervise and
monitor their reading life. The parents can also mediate on the use
of mobile devices by the children which has been widely reported as
constituting distraction to children voluntary reading. Parents can
encourage reading for pleasure at home in a bid to cultivate the love
of reading in their children and young adults. This is established by
Rajaratnam (2013) which stated that reading as a lifelong learning
habit is sustained by the love of reading which must be nurtured
beyond the school environment and formal schooling years. It is not
difficult to know children and young adults who are equipped with
reading skills but lack interest in reading for pleasure. They read to
pass examinations and soon after the examination, they stop reading
and resort to entertainment media like television, videos/games and
movies at home. Therefore, to sustain children interest in reading
after school, parents must be deeply involved by encouraging the
reading habits in their children.
Rajaratman (2013) highlighted some strategies that could
also be used by librarians, parents and teachers to develop love for
reading in children and young adults. These include:
i. Provision of space in the library for children and their care –
givers, parents and members to sit and enjoy reading
together (library as a learning space)
ii. Developing collection that focuses on the early literacy
theme, with appropriate and concept books for the target
audience
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iii. Teaching reading skills and providing experimental learning
experience that encourage children to develop an innate
sense of curiosity and imagination
iv. Creating a play – based learning corner for parents and
educators to model after in their home or pre-school
environment
v. Organizing activities, workshops, programmes and
storytelling sessions.
Promoting and sustaining Reading culture in Nigerian Schools
School libraries are established as information centres in schools.
Their primary role is support for curriculum delivery by providing
learning resources for teaching and learning processes. To this end,
libraries must stock current and relevant materials which the pupils
must read for academic excellence.
Generally speaking, there are uncountable activities and strategies
that could be employed to promote and sustain reading culture in
Nigerian schools. Thus the following recommendations are made:
i. Providing a well equipped library with current and relevant
reading materials with reading facilities and a skilled school
librarian that will impart children and young adults with
reading skills.
ii. Providing opportunity for celebrities and successful people
in the society to talk to students about reading and
significant contributions it has made to their
accomplishments in life.
iii. Popularizing book and reading in public gatherings in the
school by constantly talking to them like in Parent Teacher
Association meetings, end of year activities, prize giving day
and daily during assemblies.
iv. Placement of posters on reading and books in strategic
places in the school – Notice boards, Assembly Halls, Staffrooms, Dining Halls etc.
v. Promoting reading awareness through media campaign such
as jingles on radio, write-cups in newspapers, initiating
discussions and conversation on social media forums and
blogs.
vi. Organizing seminars and workshops where experts will
converge to discuss current trends in reading and come up
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with strategies that can inculcate reading interest in youth
and children
vii. Employing a school librarian who can teach how to read by
introducing children to reading very early in their lives.
Conclusion
Education is an instrument for national development. It is a process
that prepares an individual for lifelong learning and independent
citizenry that can contribute to development of the nation.
Education results in learning which cannot occur without reading.
Therefore, the foundation of learning is reading and reading cannot
take place without access to reading materials. Libraries have a
central role of imparting reading skills and providing reading
materials for children and young people to develop a good reading
habit.
The Nigerian children and youth could be people who find
reading pleasurable when a conducive reading environment is
provided at home and at school. To this end, investment in
education through government funding of schools, provision of
reading materials in libraries with qualified professional librarians
are imperative.
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Abstract
The study examined the impact of integrating historical short stories
into Ph sics instruction on students academic achievement at the
secondary education level in Mubi metropolis, Nigeria. The pretest,
posttest, non-randomized, control group, quasi-experimental design
was adopted. The study was guided by one research question and one
hypothesis. A sample of 70 subjects (experimental group, N = 41 and
control group, N = 29) were purposively selected via two intact classes
in two differently owned private secondary schools in Mubi metropolis.
The 20-item instrument tagged “Ph sics Achievement Test” (PAT) was
used to collect data. PAT items were considered valid and reliable as
they were drawn from the WASSCE past question papers for the years
2009-2012 on the topics of static and current electricity, electrical
energy, and power. Data were analyzed using descriptive statistics
(mean, standard deviation) and ANCOVA. The results indicate that (i)
students who were taught integrating historical short stories into the
teaching outperformed their counterparts taught without such
integration (ii) the effect of treatment on achievement was significant
F=55.782;(df=2,69), p < 0.05. Based on the result, it was recommended
that historical short stories be integrated into physics instruction at
the secondar school level for the purpose of improving students
achievement in the subject.
Keywords: Historical short stories, Nature of Science, History of
Science, Achievement in Physics, Mubi Metropolis
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Introduction
Experts and researchers in Science Education are in agreement on
the need and rationale for the inclusion of the Nature of Science
(NOS) for the present generation science learners using the History
of Science (HOS) approach (Alchin, 2013; Bybee, 2014; Galili, 2010;
Justi& Gilbert, 2000; McComas, Clough & Almazroa, 1998, 2010;
Okoronka & Adeoye, 2011). This is especially necessary in order to
achieve the additional goal of Science Education which has to do
with scientific literacy.
What has been a challenge and bone of contention perhaps is
how best to implement this novel but noble idea in Science
Education. The problem arose from the earliest times when the
Science Education curricular failed to envisage the present “lack
Iustre” image of science leading to low students’ interest and
negative attitudes towards science. The ultimate consequence of
these has been the problem of low enrolment and poor achievement
in Physics (Okoronka, 2004; Okoronka, 2010).This has in turn
culminated into a huge issue to present day science educators who
now have the responsibility of correcting this “negative image” and
to “sell” the science agenda to the future citizens and leaders of the
society (the learners). In addition, both curriculum and instructional
materials (textbooks) in Science had failed to provide for the
teaching and learning of Science in a manner that portrayed it as a
human activity and not necessarily a finished product/business
(Akerson and Volrich, 2006; Rutherford, 2005; McCommas, Clough
and Almazroa, 1998). Furthermore, this failure led to the training of
a generation of science teachers who did not properly understand
the nature of science and therefore were incapable of delivering on
it (Lederman, Wade & Bell, 1998; Okoronka and Adeoye, 2011).
Implementing NOS through HOS in the Science Classroom
Okoronka and Adeoye (2011) had submitted that there was no
consensus among experts on the definition of NOS. Khisfe and
Lederman (2006), Roach and Wandersee (1995) had defined NOS in
a manner that emphasized the nature of the individual science
disciplines rather than as one common science nature. Lederman
(1992) on the other hand, viewed NOS from an epistemological
perspective which tends to highlight way(s) of knowing, values and
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beliefs inherent in the development of scientific knowledge. Perhaps
a more embracing definition of NOS is that offered by the National
Science Teachers Association (NSTA, 2000) which stipulates that
science knowledge should go along with its methods, explanations
and generalizations which should also form the core of science
instruction.
The Histories of Science (HOS) are the stories of quests and
the trails of such inquiry for knowledge in the natural sciences
(McComas, Clough and Alhazroa, 1998; Akerson and Volrich, 2006).
Rutherford (2005) buys this understanding of HOS as he
commented that “every science discipline has stories to tell, ideas to
explore and understand, advances and disappointments to confront,
applications to astound or worry about, mysteries solved and new
mysteries created”. Galili(2010) adds that HOS expresses the
“culture of science” i.e the ethos, mythos and pathos of science so as
to make it more attractive to learners. Allchin (2013) concurs with
these views by emphasizing that “historical contexts’ highlight
human and cultural dimensions of science to human concerns of
values and emotions”. In addition, Allchin (2013)believes that when
well framed, history inspires students to appreciate scientific
problems, experiments, debates and concepts.
Expectedly, therefore, integrating HOS into science content
instruction has long been advocated by science education
researchers (Alchin, 2013; Cough, 2011; Hodson, 2009; Clough &
Olson, 2007). Taking this measure has been found to assist in the
teaching and learning of NOS concepts (Clough, 2006; Kolsto, 2008),
increase and enrich students understanding of science content
(Galili and Hazen, 2000; Clough, 2006; Klassen, 2006), enliven
Science teaching and provide variation in instruction (Miller and
Oshorne, 1998; Shamos, 1995) and humanizes as well as exposes
the social side of science (Irwin, 2000).
Already some experts have identified and indeed deployed
several approaches to using HOS to implement NOS in the science
classroom at various levels of education which include, according to
Reid-Smith (2013):
 Historical case studies (Alchin, 2012, 2013; Bybee, 2002;
Henke & Riess, 2012);
 Significant historical components in the curriculum (Cassidy,
Holton & Rutherford, 2002; Lin and Echen, 2002);
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Addressing misleading textbook accounts of science content
(Rudge, 2000).
Historical short stories (Clough, 2011; Tao, 2003);
Short historical vignettes reflecting the lives of scientists
(Wandersee, 1990; Monk and Oshorne, 1997) and
Historical excursus (Reid –Smith, 2013).

The Reid-Smith (2013) classification corroborates and overlaps that
by Okoronka and Adeoye (2011). It also tends to inspire more
confidence in the use of the strategies in more novel ways in the
science classroom especially in physics where both enrolment and
achievement are the lowest compared with the other sciences
(Okoronka, 2004; Okoronka and Ochai, 2016). Historical short
stories have been variously promoted for effective NOS instruction
(Clough, 2011; Leach, Hind & Ryder, 2003; Tao, 2002, 2003). Metz,
Klessen, McMillan, Clough and Olson (2007) assert that:
Historical narratives when sensitively constructed
naturally include a humanizing element that raises
personal, ethical, sociological, philosophical and
political concerns which tend to increase interest and
motivation in students (Metz, et al., 2007; p. 315).
Furthermore, short stories or history as instructional resources take
little instructional time and can be written to relate directly with
science content being taught. Stories were found to positively
impact students’ interest in science careers when used in postsecondary introductory Biology course (Kruse, 2010).Clough,
Herman and Smith (2010) reported positive impacts of students’
NOS understanding, interest in science careers, interest in science
content following use of five stories in a large introductory Biology
course. The efficacy of historical short stories has also been reported
by Tao (2002, 2003) in Biology at secondary level. Smith’s (2010)
exploratory study using two stories on the lives of Mendel and
Darwin for high school instruction on genetics and biological
evolution also supports the instructional use of historical short
stories.
Statement of the problem
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Against the backdrop of the several positive impacts of using short
stories in science instruction, this study investigated the effect of
integration of historical short stories on the achievement of
secondary school Physics students in Mubi metropolis.
The purpose of the study was to determine whether
historical short stories on the lives and times of three prominent
Physicists (Allesandro Volta, Michael Farady and Charles Coulomb)
integrated into Physics instruction on the unit of electricity (static
electricity, current electricity, electrical energy and power) would
improve achievement of students.
Specifically, the study was guided by the following objectives:
i. Determine the mean achievement scores of students before
and after treatment (extent of improvement due to
treatment, if any).
ii. Determine the effect of treatment (historical short story) on
the achievement of students.
The urge and need to apply historical short story as technique for
enhancing achievement in Physics stemmed from two reasons.
Firstly, the obvious positive impacts which the approach has
recorded towards the attainment of some of the goals of NOS
already discussed, lends credence to using it in more novel contexts
such as this. Secondly, the approach has been implicated in
increasing students’ understanding of science content (Galili &
Hazen, 2000; Clough, 2006; Klassen, 2006) and raising interest in
science content (Clough, Herman & Smith, 2010). Onocha and
Okpala (1985) stated that when students’ interest is stimulated,
they are motivated to have a more positive attitude, enroll better
and perform better in the subject.
Method and Instrument
The study adopted the pre-test, post-test, non-randomized, control
group, quasi-experimental design. Two groups (experimental and
control) were involved. Treatment (historical short stories) was
administered to one group identified using the pre-test scores while
the other group was taught using the lecture/conventional method.
The target population of the study comprised all senior secondary
two Physics students in privately owned schools in Mubi metropolis
for the 2012/2013 academic session. Private schools were used for
the study because the government owned (public) school teachers
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were on a state wide strike action as at the time the research was
conducted. Two schools which satisfied the conditions of having
qualified Physics teachers and record of presenting Physics
candidates for one of the following: Senior Secondary School
Certificate Examination (SSCE) conducted by the West African
Examination Council (WAEC), National Business and Technical
Examination Board (NABTEB) and National Examination Council
(NECO) of Nigeria were purposively selected. Each selected school
had one intact Physics class which served as the experimental and
control groups respectively. The sample comprised a total of 70
subjects constituted as follows: Experimental group, N = 41; Control
group, N = 29. The assignment into experimental and control group
was done based on the pre-test scores of the subjects. The
experimental group had a pre-test mean score of 4.22 as opposed to
the control group with a pre-test mean score of 7.98. The two
schools involved were also distantly apart to avoid contamination
by subjects. The instrument used for data collection (achievement
scores in Physics) was the 20-item objective test tagged Physics
Achievement Test (PAT) (see appendix attached). The test items
were adopted from various past question papers of the West African
Senior School Certificate Examination (WASSCE) for the years 20082012 on the topic of study. These are standardized items and were
therefore used for the purpose of the study without recourse to
further validation or reliability procedures. A correctly answered
question attracted a score of one mark and zero for wrong so that a
maximum score of 20 could be earned by a subject and minimum of
zero.
Mubi metropolis in Adamawa State is a semi-urban
settlement which falls within the North-East geo-political zone of
Nigeria which is considered both educationally and economically
backward compared with the other five zones. It is populated by few
educated elite families such as lecturers and workers in a
polytechnic, monotechnic, university, bank workers and other
civil/public servants (Okoronka, Ekpene & Hunonidoshi, 2011). The
natives are predominantly peasant farmers and traders. This depicts
low socio-economic status of majority of the people (Adebayo,
2004).
The treatment involved the integration of historical short
stories on Allesandro Volta, Michael Faraday and Charles Coulomb
into Physics instruction. The stories were constructed around their
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family background, life and times as well temperaments and were
written based stories from Encyclopedia Britannica and the
Wikipedia. The study lasted for four weeks in which the pretest was
administered in the first week before briefing the subjects in
experimental group on historical short story approach while also
informing both groups of the need to participate actively in the
study. The actual treatment (teaching) commenced in the second
week and lasted for three weeks. Two double lesson periods of 80
minutes/were held per week for each group. The post-test was
administered in the fourth week. The pre-test, post-test and
treatments were handled by the researchers (one researcher for one
group). In the treatment group, the historical short stories were
given at the beginning of each lesson period while the control group
was taught the concepts without the short stories told. The
historical short story narrative approach adopted is in consonance
with the explicit/reflective moderately contextualized activities for
NOS implementation in the classroom as recommended by Reid –
Smith(2013).
Results
The results of the study are presented in line with the stated
objectives.
Objective One
Objective one was addressed through the research question: To
what extent did treatment enhance the achievement scores of the
subjects?
The research question was answered based on data analyzed and
presented on Table 1.
Table 1: Summary of Pre-test and Post-test Mean Achievement
Scores of Experimental and Control Groups
Pre-test
Post- test
Mean
Group
Group
N
SD
N
SD
Experiment
41
4.22 1.53 41
10.93 2.25 6.71
Control
29
7.97 2.16 29
11.76 2.29 3.79
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From Table 1, it is observed that the pre-test mean achievement
scores of 4.22 and 7.97 were recorded for the experimental and
control groups respectively. After treatment however, the table
shows the post-test mean achievement scores to be 10.93 and 11.76
for the experimental and control groups respectively. These results
translate to mean gains of 6.71 for the experimental group and 3.79
for the control group. This clearly indicates that subjects under the
experimental group (treatment) improved more than those under
the control group. This could be attributed to the treatment barring
all other factors. However, the question of whether the gain made is
statistically significant is addressed by the F-test.
Objective Two
Objective two was addressed by testing the null hypothesis: There is
no significant effect of treatment on the achievement of students in
Physics.
The hypothesis was tested at 0.05 alpha level using data
analyzed in Table 2.
Table 2: Summary of Analysis of Covariance (ANCOVA) of Posttest Scores of Physics Students in the Experimental and Control
Groups
Source
Type
III df
Mean
F
Significance
Sum
of
square
Squares
Corrected
200.136
2
100.068 41.461 .000
model
Intercept
183.582
1
183.582 76.064 .000
Pre-test
188.384
1
188.384 78.054 .000
Treatment
55.782
1
55.782
23.112 .000*
Error
161.706
67
2.44
Total
9255.000
70
Corrected
361.843
69
total
* significant, p <0.05
Table 2 shows that F(1,69) = 55.782, p<0.05. Hence, we reject the null
hypothesis which states that there is no significant effect of
treatment on achievement and conclude that there is a significant
effect of treatment on students’ achievement. It means that the mean
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difference recorded between the pre-test and post-test scores of the
two groups in favour of the experimental group was statistically
significant and could be attributed to treatment rather than to
chance.
Discussion
The findings of this study indicated that students taught Physics
with the integration of the historical short story instructional
approach out-performed those taught with the conventional lecture
method. This is anticipated granted that historical short story
approach has been used to enhance students’ learning and
understanding of NOS (Tasar, 2006), motivate students’
participation in problem solving activities and transformation of
alternative conceptions in electromagnetism and simple pendulum
(Koliopoulos, Dossis & Stamoulis, 2007) and to raise interest both in
science careers and science content (Tao, 2002, 2003). Experts such
as Onocha and Okpala (1985) have pointed attention to the obvious
gains of improved performance that could be made when an
instructional approach stimulates students’ interest and motivates
them to have a more positive attitude towards a school subject.
The finding of improved performance of students taught
using historical short stories could be explained by the fact that the
historical narratives which had served as “advance organisers” to
the learners was able to elicit and sustain their interest in the topics
treated to the extent that they were able to pay more attention,
participate more, understand better and achieve more. This is in
tandem with the principle of knowledge construction occasioned by
active engagement of the learner.
The result of this study has implications for practice. First,
the finding tends to suggest that the use of historical short stories
(part of HOS) should be applied in classroom science instruction
beyond the boundaries of using them for the attainment of NOS
goals only. They could serve as veritable tools to improve
achievement especially in Physics when systematically integrated
into instruction. Second, it had been documented (Okoronka &
Adeoye, 2011) that there is very little or no efforts at the moment as
contained in the Nigerian National Physics Curriculum and in
Physics textbooks to deal with NOS and HOS issues in a “coherent
and holistic” manner. The outcome of this study further buttresses
the call to systematically plan and integrate HOS activities into
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science education programmes as in other climes not only with the
aim of achieving the NOS goals; but also towards improving the
current low achievement trends in Physics at all levels of our
education system.
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