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Abstract 
This study investigated the extent to which cultural norms, beliefs and 
assumptions affect the use of e-commerce among 84 traders in 
Kampala central division, sampled out of 113 e-commerce users 
through cluster, strata and purposive techniques. The study was 
quantitative and employed a correlational cross-sectional survey design 
using self-administered questionnaires (SAQs). Data was entered into 
SPSS package and analyzed using means and standard deviation. The 
findings indicated a positive significant correlation between cultural 
norms, beliefs and assumptions and e-commerce use among traders in 
Kampala central division.  This led to a conclusion that cultural norms, 
beliefs and assumptions influence e-commerce use among traders in 
Kampala central division. It was therefore recommended that to 
promote the use of e-commerce, cultural norms, beliefs and 
assumptions should be put into consideration. 
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Introduction  
Organizations wishing to survive and prosper have to foster the use of 
internet and ICT for most of their activities. One way business entities 
can use internet is through the use of e-commerce. According to 
available data, e-commerce will continue to increase sales in the next 
few years. By end of 2007, e-commerce sales accounted for 3.4% of 
total sales (Ghada, 2009: Zwass, 2004). E-commerce has a great deal of 
advantages; Consumers search through a large database of products, 
can see actual prices, place orders and email them; Customers can 
compare prices with a mouse click and buy selected products at best 
prices. The web provides a way to be found by customers without 
expensive advertising; even small online shops like that of Kampala can 
reach global markets; Customer preferences can be tracked and 
individual preferences delivered. Despite all these numerous 
advantages, the level of e-commerce use in Kampala is still low. 
According to ITU (2008), only 6.4% of the population in Uganda use 
internet, yet majority simply use it for e-mails and academic work; 
while a few use it for business. This failure to use ICT in business, leads 
to funds waste on marketers, advertising abroad and rental costs. With 
more competitive techniques, it is dangerous for companies not to use 
the most modern business technique. Where as the low levels of e-
commerce use in Kampala are well documented, little effort has been 
devoted to isolating reasons. Low levels of e-commerce use can be 
reflected in form of computer illiteracy, poverty, poor internet 
communications infrastructure, low electricity coverage and high 
capital costs (Eremu, 2003).While there  are several factors contributing 
to  low levels of e-commerce use,  in this study it is argued that  cultural 
norms, beliefs and assumptions could be playing a major role. Hence 
the need for this study, to relate e-commerce use to cultural norms, 
beliefs and assumptions using traders in Kampala as a case study. In 
this study, cultural norms are operationalised as behaviour patterns, 
rules and values that are typical of specific groups. Cultural beliefs and 
assumptions are operationalised as how people think things really are, 
what people think is really true and what therefore is  expected as likely 
consequences that will follow from our behavior. Hence the objectives 
of the study were: to establish the effect of (i) cultural norms and (ii) 
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beliefs and assumptions, on e-commerce use among traders in Kampala 
central division.  
 
Cultural Norms and E-commerce Use 
Cultural norms are behavior patterns, rules and values that are typical 
of specific groups (Bicchieri, 2006). Such behaviors are learned from 
parents, teachers, peers, and many others whose values, attitudes, 
beliefs, and behaviors take place in context of their own culture. 
Bicchieri (2006) notes that some norms are healthy and some are not, 
some contribute to betterment of individuals, families, and 
communities; others are precisely kinds of high-risk behaviors that 
mainstream society would like to reduce or eliminate. In view of this 
assertion, the researcher assumes that there are variations in 
contributions of cultural norms towards e-commerce use. For example 
Conflict or uncertainty over which cultural norms should be acceptable 
contributes to change and instability in various fields like education, e-
commerce adoption and the like (Bicchieri, 2006)).  

Avshalom et al (2008) claimed that given the moral plurality 
and mutual incompatibility of social and cultural norms in the global 
village, online shoppers would have to consider their norms and beliefs. 
Adam et al (2007) shows that moral plurality of norms brings to fore 
issues pertaining to what is right or approved (Social relativism) and 
what is culturally approved to be right (Cultural relativism). If traders 
subscribe to different societal or cultural norms, they would differ in 
their level of e-commerce use. Lafond & Sinha (2005) observe adoption 
depends both on the form of e-commerce used and social and cultural 
norms of customers and vendors. For example, when the PAN e-
commerce mall was established in Singapore, there was a significant 
challenge of the need for existing social norms that often prohibit such 
online transactions. Avshalom et al (2008), in their study conducted in 
Israel cultural norms, suggest that in conflicting situations in which 
there is an ethical dilemma between commercial and ethical factors, 
commercial factors prevail This suggests that cultural norms in some 
cultures can be broken in favour of a technological innovation like e-
commerce and in such a case, cultural norms will respond positively to 
e-commerce use. This study intended to explore the nature of cultural 
norms and their responsiveness to e-commerce use among traders in 
Kampala. 
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Cultural Beliefs and Assumptions on E-commerce Use 
Beliefs are assumptions we make about ourselves, about others in the 
world and about how we expect things to be (Wrightington et al, 2005). 
Beliefs are about how we think things really are, what we think is really 
true and what therefore we expect as likely consequences that will 
follow from our behavior. According to Avshalom et al (2008), the slow 
uptake of e-commerce in developing countries in general, is the result 
of the confluence of these two factors. These researchers further found 
that Technology facilitating e-commerce develops at a great pace 
whereas cultural institutions, traditions, laws, beliefs and customs lag 
behind. The variance in world wide moral beliefs and assumptions is 
great, and it is not clear how customers in the different backgrounds 
trust an e-shop that conducts commerce in ways that are incompatible 
with their own social and cultural norms. The major concern of this 
paper, was how do the different beliefs and assumptions impact on e-
commerce use among traders in Kampala, where there exists traders of 
different cultural orientations. From the above literature, the study 
hypothesized that (i) cultural norms and (ii) cultural beliefs and 
assumptions explain different levels of e-commerce use among 
business men in Kampala. 
 
Methodology 
Using a quantitative, correlational, survey design, data were obtained 
using a self-administered questionnaire with 24 questions on e-
commerce use, broken into four sections, namely four questions on 
online transactions, seven on online marketing, five on stock control 
and eight on financial control and management. For the independent 
variable, 32 questions arose broken into sections namely, nine 
questions on language (three on each), 12 questions on religion, five on 
norms, six on beliefs and assumptions. There were six questions on 
personal information. Using the said questionnaire, data were collected 
from a sample of 84 respondents selected out of 113 traders using e-
commerce in Kampala central division, of whom males (67%) 
dominated females, small business owners (70%) dominated medium 
and large, while those whose source of supply and customers is local 
(67%) dominated those with both foreign and local sources. In respect 
to education level, graduates (33%) dominated other levels and in 
terms of computer skills, majority (67%) had average skills (neither little 
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nor much skills). Non random sampling methods such as purposive, 
quota and convenient sampling were used to select respondents (Amin, 
2003). Data were analyzed using simple and complex frequency tables 
and correlations. 
 
Findings  
In this paper data were presented, analyzed and interpreted using 
tables based on research objectives and the pertinent hypotheses.   
 
E-commerce use  
The dependent variable in this study was e-commerce use, 
conceptualized in terms of 24 questions divided into four sub sections, 
namely online transactions, online marketing, online stock control and 
online financial control and management. Each question was Likert 
scaled ranging from one to five; one for very rare or not ever used; two 
for rarely used; three for neither rare nor regularly used; four for 
regularly used; five for very regularly used. Table 1 provides pertinent 
descriptive statistics showing the means and standard deviations of 
traders’ responses: 
 
Table 1: Descriptions of means and standard deviations for traders’ 
responses on   the level of use of online transactions 

Indicator of e-commerce  Means  Std 
Deviation  

Interpretation 
of mean 

Online transaction  

Selling with in Kampala/Uganda 2.38 1.334 Rarely used 

Buying with in Kampala/Uganda 2.14 1.214 Rarely used 

Selling outside Kampala/Uganda 2.48 1.340 Rarely used 

Buying from outside 
Kampala/Uganda 

2.43 1.185 Rarely used 

Online marketing    

Advertising commodities within 
Kampala/Uganda 

2.24 1.115 Rarely used 

Advertising commodities 
outside Kampala/Uganda 

2.19 1.103 Rarely used 

Access local trade fares through 
internet  

2.10 1.276 Rarely used 
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Access foreign trade fares 
through internet 

3.00 1.353 Undecided 

Talk to local customers through 
e-mail 

3.00 1.388 Undecided 

Talk to foreign customers 
through e-mail 

2.43 1.408 Rarely used 

Conduct promotions on internet 2.48 1.410 Rarely used 

Online stock control  

Place local orders through 
internet 

2.57 1.442 Undecided 

Place foreign orders through 
internet 

2.67 1.500 Undecided 

Fulfill local customers’ orders 
through internet/e-mail 

2.62 1.536 Undecided 

Fulfill local customers’ orders 
through internet/e-mail 

2.19 1.477 Rarely used 

Control stock electronically  2.29 1.358 Rarely used 

Financial control and 
management 

   

Pay local customers through 
internet  

2.33 1.400 Rarely used 

Pay foreign customers through 
internet 

2.62 1.181 Undecided 

Receive pay from local 
customers through internet 

2.90 1.238 Undecided 

Receive pay from foreign 
customers through internet 

2.81 1.477 Undecided 

Pay taxes, electricity and water 
bills electronically 

2.81 1.400 Undecided 

Pay workers’  electronically (e.g. 
through bank) 

2.48 1.181 Rarely used 

Manage books of accounts 
electronically  

2.48 1.238 Rarely used 

Monitor financial flows 
electronically (e.g. through 
LANS) 

2.33 1.477 Rarely used 
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The means in table 1 suggest that traders rated themselves as generally 
low users of e-commerce particularly on online transactions (means  = 
2.34), online marketing (mean = 2.49) and online stock control 
(mean=2.47). To generate a summary picture of how traders in 
Kampala central division rated on e-commerce use, an average index 
(e-use) was computed for all the 24 questions in Table 1, which turned 
out to have a mean of 2.498, suggesting that responding trades rated 
themselves rare or low users of e-commerce.  
 
Hypothesis one  
The first hypothesis in this study was that cultural norms explain 
different levels of e-commerce use among business men in Kampala 
central division. Using five questions, respondents rated the different 
aspects of their cultural norms on the five point Likert scale ranging 
from one for Strongly disagree; two for disagree; three for neither 
disagree nor agree; four for agree and five for Strongly agree. Table 2 
shows the descriptive statistics of these responses; 
 
Table 2: Descriptive Statistics on traders’ perceptions of their cultural 
norms 

Indicator of cultural norms Mean Std 
Deviations 

Interpretation 
of Mean 

Your cultural norms are change 
oriented  

2.76 1.276 Undecided  

Your cultural norms  allow use 
of  e-commerce 

2.71 .939 Undecided   

Your cultural norms are ethically 
sensitive 

3.29 .632 Undecided  

Your cultural norms encourage 
you to be progressive  

3.67 .841 Agreed   

Your cultural norms can easily 
be changed 

3.14 1.291 Undecided  

 
The means in Table 2 suggest that the biggest number of trades were 
neutral, that is most of them neither disagree nor agree on whether 
their cultural norms can support use of e-commerce (most means ≈ 3). 
To get a summary view of how traders rated their cultural norms, an 
average index called NORM was computed for the five questions in 
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Table 2, which turned out to have a mean of 3.11, confirming that 
cultural norms were perceived as neither supportive nor unsupportive 
in the use of e-commerce.  

In testing the null hypothesis, Pearson’s Linear Co-rrelation 
Coefficient (PLCC, r) of the two numerical indexes (NORM and e-use 
from Tables 1 and 2) was computed. Table 3 shows the results on 
testing of this hypothesis. 
 
Table 3: Cultural Norms and e-commerce Use 

Variable correlated Mean r-value p-Value 

Cultural Norms 3.11  
0.619 

 
0.000 E-commerce Use 2.489 

 
Results on testing hypothesis in Table 3 gives an r = 0.619 and a sig. or p 
= 0.000, indicating a positive significant co-relation (r >0.5, p < 0.05) 
and since the p-value was small than α = 0.05, the null hypothesis was 
rejected and the research hypothesis accepted to the effect that 
cultural norms significantly affect use of e-commerce among traders in 
Kampala, at the five per cent level of significance. 
 
Hypothesis two  
The second hypothesis in this study was that cultural beliefs and 
assumptions explain different levels of e-commerce use among traders 
in Kampala central division. Using seven questions respondents rated 
the different aspects of their cultural beliefs and assumptions on the 
five point Likert scale ranging from one for Strongly disagree; two for 
disagree; three for neither disagree nor agree; four for agree and five 
for Strongly agree. Table 4 shows the descriptive statistics of traders, 
responses: 
 
Table 4: Descriptive Statistics on traders’ perceptions of beliefs and 
assumptions 

Indicators of beliefs and 
assumptions 

Mean Std 
deviation 

Interpretation 
of means 

Doing business on internet is the 
best business model nowadays 

3.14 1.328 Undecided 

You like doing business on line (e-
commerce) 

3.75 1.301 Agree 
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You are comfortable with online 
business  

3.83  1.074 Agree 

You believe e-commerce 
increases business 
competitiveness  

4.00 1.006 Agree 

You believe e-commerce is more 
risky  

3.33 .474 Undecided 

You belief e-commerce increases 
profitability  

3.50 1.266 Agree 

You expect e-commerce to boom 
in near future  

4.00 1.006 Agree 

 
The means in Table 4 suggest that most traders agree that their cultural 
beliefs and assumptions enhance e-commerce use (five out seven items 
have means ≈ 4). However, traders do not perceive e-commerce as 
risky or none risky and whether doing business on internet is the best 
business model or not (means ≈ 3, falling in the category of neither 
disagree nor agree). About how traders rated their cultural beliefs and 
assumptions, an average index (BELNASS) was computed for all the 
seven items in Table 4, which had a mean of 3.63, which confirm that 
cultural beliefs and assumptions were perceived as supportive in the 
use of e-commerce among traders in Kampala (mean ≈ 4, which fall in 
the category of agree). 

To test the null hypothesis, Pearson’s Linear Co-rrelation 
Coefficient (PLCC, r) of the two numerical indexes (BELNASS and e-use 
from table 1 and 4) was computed. Table 5 shows finding on testing of 
this hypothesis. 
 
Table 5: Cultural Beliefs and Assumptions on E-commerce Use  

Variable correlated Mean r-value p-Value 

Cultural Beliefs and 
Assumption  

3.63  
0.324 

 
0.003 

  E-commerce Use 2.498 

 
Table 5 shows an r value of 0.324 and a sig. or p value of 0.003, 
indicating a significant positive co-relation (r >0, p < 0.05), as the p-
value was small than α = 0.05, leading to rejection of the null 
hypothesis and hence accept the research hypothesis to the effect that 
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cultural beliefs and assumptions significantly affect the use of e-
commerce among traders in Kampala, at the five per cent level of 
significance. 
 
Conclusion 
The first objective in this study was to assess the effect of cultural 
norms on use of e-commerce among traders in Kampala central division 
from which it was hypothesized that: cultural norms explain different 
levels of e-commerce use among business men in Kampala central 
division. Data analysis using Pearson’s Linear Co-rrelation Coefficient 
(PLCC, r) indicated a positive significant co-relation. These study 
findings are in agreement with Avshalom et al (2008), asserted that 
given the moral plurality and mutual incompatibility of social and 
cultural norms in the global village, online shoppers would have to 
consider their norms and beliefs. The findings led to conclusion that 
cultural norms affect e-commerce use among traders in Kampala 
central division Uganda; hence the recommendation that traders 
should be sensitive about cultural norms while conducting e-business. 
Web designers too should be sensitive about the different cultures of 
people that use the designed web in order not to scare away some of 
the customers. 

The second objective of the study was to establish the effect of 
cultural beliefs and assumptions on use of e-commerce among traders 
in Kampala central division from which it was hypothesized that cultural 
beliefs and assumptions explain different levels of e-commerce use 
among business men in Kampala central division. Pearson’s Linear Co-
rrelation Coefficient (PLCC, r) indicated a positive significant co-relation 
(r >0, p < 0.05), as the p-value was small than α = 0.05, leading to 
rejection of the null hypothesis. These findings were in agreement with 
Avshalom et al (2008) who indicated that slow uptake of e-commerce 
in developing countries in general, is the result of the confluence of 
beliefs and assumptions. This led to a conclusion that cultural beliefs 
and assumptions affect e-commerce use among traders in Kampala. 
Hence the recommendation that e- commerce traders should learn 
what consumers expect and work towards fulfilling consumers’ 
expectations. 
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Abstract  
The study investigated the impact of strike actions on the 
implementation of academic programmes of universities. The purpose 
of this study is to assess the higher educational sustainability in Nigeria 
in the face of the preponderance and intractability of strike actions of 
trade unions operating within the universities such as Academic Staff 
Union of Universities (ASUU). The study made use of Heads of 
Departments and Deans of Faculties of Education of Nigerian 
Universities totaling six hundred and six (606) as the sample. A 
structured questionnaire was adopted which had a cronbach alpha 
reliability coefficient of 0.89 that was adjudged highly consistent. Three 
research questions and one null hypotheses guided the study. Mean and 
standard deviation were used to answer the research questions while t-
test was used to test the hypotheses at alpha level of 0.05. Findings 
showed that lectures, admissions and graduations were negatively 
influenced. Based on the results, recommendations were made. 
 
 
 
 
 

mailto:joefrank8n@.yahoo.com
mailto:nneigu08@gmail.com


14                                      Impact of Strike Action on the… 

 

Introduction 
Education all over the world is accepted as a most potent instrument 
for the transmission of the cultural heritage, stabilizing the present and 
improving the future of nations. For this reason, World Bank (2000) 
agrees that the development of nations in this 21st century depends on 
the quality and quantity of education that are available to her citizens. 
This could be why the three levels of government in Nigeria have 
substantially increased their investment on education at the pre-
primary, primary, secondary and tertiary levels. 
 The apex level of education in Nigeria is the university, which 
according to Kayode (2003) is the centre of education geared towards 
serving as power houses and think tanks for the continuous 
advancement of knowledge, the generation of innovative ideas, the 
development of the minds of the young and the old through 
engagement in challenging intellectual work. According to Federal 
Republic of Nigeria (2004), university education shall make optimum 
contribution to national development by  

intensifying and diversifying its programmes for the 
development of high level manpower within the context 
of the needs of the nation, making professional course 
contents to reflect our national requirements (pg 38). 

Making all students as part of a general programme of all-
round improvement in university education to offer 

general study courses such as history of ideas, philosophy, 
knowledge and nationalism. 

 The professional courses in the universities constitute their 
academic programmes and are completed over periods of years ranging 

from four to seven years for undergraduate courses and two to five 
years for graduate courses. 

 An insight into the university system in Nigeria reveals a 
disheartening level of disruption in her academic calendar consequent 
upon strike actions of university staff which have blighted academic 
activities, exerting influence on hundreds of thousands of students, 
their parents and the nation at large. Ogunkoya (2002) observes that 
major Staff Unions in the universities, Academic Staff Union of 
Universities (ASUU), Senior Staff Association of Nigeria Universities 
(SSAU) and Non-Academic Academic Staff Union of Universities 
(NASUU) have constantly been in the lead on the collision with the 
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government over a number of issues that range from wages to 
autonomy, job security, employment, retirement age poor, condition of 
service and infrastructure decay. Kayode and Olunfunlayo (2008) 
lament that between 1993 and 2003, Nigerian universities were put 
under lock and key for over 35 months. In the same vein, Okuwa and 
Campbell (2011) maintain that between 2003 and 2011, Nigerian 
universities were closed down as a result of strike actions of university 
staff for over forty (40) months. 
 Adepoju (2003) remarks that the fact that employers and 
employees’ interest conflict sometimes is not in doubt. However, for 
the organization to achieve its pre-determined goals of increased 
productivity, there should be reduction in the occurrence of labour 
management crisis in the organization as there is an inverse correlation 
between high productivity and labour management crisis. Lending 
support to Adepoju, Meenyinikor (2008) asserts that in a social system 
such as the university system, there are bound to be conflicts, 
frustration, stress and crises, but such should not be allowed to 
threaten the peace, unity, harmony and stability, which promote 
academic programmes. Jack in Adeboyeje (2003) submits that when 
violence erupts, it affects the basis upon which the system is built. 
Universities cannot achieve their objectives when the environment is 
engulfed in crisis between the government and the staff unions. 
 The issue of strike action in universities is not peculiar to 
Nigeria only. Some African countries share in the same experience. 
Daily Guide Newspaper (2012) reports that academic activities in 
Kwameh Nkrumah University have suffered a setback following the 
declaration of strike action by members of the Ghana Association of 
University Administrators (GAUA). 
 Sulaiman (2011) equally reports that the industrial actions by 
members of educational institutions have affected learning and 
teaching with far reaching implications for human resource 
development. For instance, in the university of Sierra Leone, in-coming 
students have not been provided acceptance letters and the results of 
final year students are still pending in the month of October when 
graduation is traditionally slated for December.   
 The frequency at which strikes occur in Nigerian public 
universities gives cause for concern as to what could be its influence on 
the implementation of academic activities. This paper is therefore 
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poised to assess the influence of strike actions on the implementation 
of academic programmes of the universities in Nigeria. 
Review of Related Literature 
According to Wikipedia in Okaka and Enguana (2011), strike is work 
stopping caused by mass refusal of employees to work. Owoseni and 
Olaitan (2006) see strike as a breakdown of cordial relationship 
between the employee represented by the labour union and the 
employer. Strike from the above views is the refusal of an employee to 
continue work as a result of unfulfilled agreement or grievance with an 
employer. 
 For Nwadialor (2012), strike action in Nigerian universities have 
become perennial and disturbing because it has hampered the 
progressive enrolment of students and the progressive output of 
qualified adults that would have contributed meaningfully to the 
society and themselves. Kayode and Olunfulayo (2008) assert that in 
recent years, the university sector have been inundated with series of 
upheavals, turmoil and unrest than peace as the various unions in 
higher institutions seem to be passing the baton of strike actions to one 
another and competing among themselves on who can organize the 
most successful strike. Meenyinikor (2008) carried out a survey study to 
examine the specific causes of industrial actions frequently embarked 
on by university workers in Nigeria. Two research questions and two 
null hypotheses guided the study. Using stratified random sampling 
technique, 600 members of staff from six Federal Universities were 
selected for the study. The instrument for data collection was a 
structured questionnaire developed by the researcher. Data collected 
were analyzed using frequencies and percentages for the research 
questions and t-test for the hypotheses at 0.05 alpha level of 
confidence. The study found 20 causes of industrial action; it also found 
that there was no significant difference between the senior and junior 
member of university staff regarding perceived causes of industrial 
action by university workers in Nigeria.  

Kayode and Olufumuayo (2008) carried out a study to 
investigate the effect of incessant strike actions on the productivity of 
academic staff in all the public universities in South West Nigeria. Four 
hypotheses guided the study. The design of the study was ex-post-
facto. Stratified random sampling technique was used to select 700 
members of academic staff that was the population. The instrument 
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used for data collection was a structured questionnaire developed by 
the researchers. Student t-test, Pearson product moment correlation 
and Chi Square were used to analyze the data collected. The finding 
revealed that the present state of academic staff productivity in 
Nigerian universities was perceived to be deplorable as a result of 
incessant strike actions. 
 The two reviewed works have strong relationship with this 
study as both addressed some aspects of an existing problem-strike. 
However, they did not look at the influence of strike on the 
implementation of academic programmes in Nigerian universities and 
this creates a gap that lends credence to the present study. It is in the 
desire to fill this existing gap in knowledge that the interest in the 
present study is sustained. As most educational research works are 
guided by theories, this study is guided by hygiene theory. This study 
leans on the hygiene theory, which was propounded by Fedrick 
Herzberg in 1959. The theory states that in every organization, there 
exists two types of factors that motivate workers to work hard. These 
are hygiene or maintenance and the satisfier or motivator.  
The hygiene factor comprises organizational policy, administration, 
supervision, working conditions, interpersonal relations, salaries, 
status, job security and personality. The satisfiers include responsibility, 
achievement, advancement, the work itself, recognition and growth in 
the job. The existence of these factors energize workers to work harder 
while their absence attract disruption and low output in the work place. 
Education as an organization is not immuned to the influence of 
hygiene theory. It does appear that in Nigerian universities, the hygiene 
and satisfier factors are not sufficiently available for the staff hence the 
intractability of strikes actions that have bedeviled the educational 
system. 
Statement of the Problem 
Nigerian public universities have been fraught with incessant strikes 
prompted by disputes between the staff unions and the government. 
The periods of these strikes usually force the staff and students into 
undesirable compulsory holidays when they would have been in the 
classrooms, laboratories and research units of their institutions. The 
researchers are not a little worried in this circumstance because strike 
could distort and disrupt universities’ academic calendar and affect the 
implementation of academic activities. The problem of this study 
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therefore is, what could be the impact of strike actions on the 
implementation of academic programmes of universities in Nigeria? 
Methodology 
The study adopted a descriptive survey design. The population of the 
study consisted of all the Deans and Heads of Departments in the 
Faculties of the Universities in Nigeria. Through stratified random 
sampling technique, five (5) universities were selected from the six 
geopolitical zones in Nigeria giving a total of thirty (30) universities for 
use. From the thirty universities, three (3) faculties were selected by 
simple random sampling techniques through balloting with 
replacement. This gave a total of ninety (90) faculties that 
corresponded to ninety (90) Deans. Also, a total of five hundred and 
sixteen (516) Heads of Department from the ninety faculties were used. 
This number (516) when added to the number of Deans (90) gave a 
total of six hundred and six (606) respondents as the sample for the 
study.    The instrument for data collection in this study was a 
structured questionnaire designed by the researchers, titled Impact of 
Strike Actions on the Implementation of Academic Programmes 
Questionnaire (ISAIAPQ). Three experts from the Faulty of Education; 
Ebonyi State University, Abakaliki, Ebonyi State; validated the 
instrument. Their comments, corrections and suggestions ensured its 
validity. To confirm the reliability of the instrument, the questionnaire 
was administered to 20 respondents from one of the universities in the 
South-South geopolitical zone of Nigeria. Data collected were used to 
compute the reliability coefficient of the instrument through Cronbach 
Alpha approach as a statistical tool. A reliability coefficient of 0.89 was 
obtained which was considered high for the internal consistency of the 
instrument.  
 The copies of questionnaire were administered on the sample 
by the researchers on face to face basis . All the 606 questionnaires 
given out were retrieved on the spot duly completed. This ensured a 
hundred per cent return rate. The data collected were finally collated 
and analyzed using mean and standard deviation to answer the three 
research questions and t-test statistic was used in testing the 
hypothesis at 0.05 level of significance.      
Result of Analysis 
Research Question 1 
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How does strike actions impact on the running of school academic 
calendar in Nigeria? 
 
Table 1: Perceived Impact of Strike Action on the Academic Calendar 
of Nigerian Universities 
S/N ITEMS SA A D SD X SD Intep 

1. Academic programmes are 
followed strictly without 
disruption  66 194 136 210 2.19 1.03 

Not 
agreed 

2. Continuous assessment are 
given as at when due  62 226 91 227 2.20 1.05 

Not 
agreed 

3. Strike hinders students’ 
graduation at the required 
time 110 218 182 96 2.56 0.96 Agreed 

4. Examinations are written as 
at and when due 16 192 281 117 2.17 0.76 

Not 
agreed 

5. Strike leads to encroachment 
into another session 115 194 148 109 2.65 1.04 Agreed 

6. Academic regulations are 
hindered 219 128 199 60 2.83 1.03 Agreed 

7. Strike creates backlog of 
students for convocation 152 161 192 101 2.60 1.03 Agreed 

8. Strike leads to the review of 
school calendar 380 64 107 55 3.26 1.04 Agreed 

 Grand mean     2.55   

Result from table 1 showed that items number 1, 2 and 4 obtained 
mean values below 2.50 which is the cut off mean set for the study and 
therefore, they are not accepted. Items 3, 5, 6, 7 and 8 obtained mean 
scores higher than 2.50 and they are accepted. However, the grand also 
has a mean value more than 2.50; which implies that strike actions do 
impact on academic calendar of Nigerian Universities negatively. 
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Research Question 2 
What is the impact of strike actions on the coverage of academic 
workload in Nigerian universities? 
 
Table 2: Perceived Impact of Strike Action on Coverage of Academic 
Workload in Nigerian Universities 
S/N ITEMS SA A D SD X SD Intep 

9. Strike makes lecturers 
not to strictly follow 
course outline  132 245 156 73 2.71 0.93 Agreed 

10. Lecturers select only 
topics they are most 
comfortable with  210 169 166 61 2.89 1.00 Agreed 

11. Lecturers have less 
time to cover the 
course content 159 205 175 67 2.75 0.96 Agreed 

12. Lecturers have excess 
workload as a result of 
strike 128 235 181 62 2.70 0.91 Agreed 

13. Strike leads to poor 
coverage of course 
contents by lecturers 197 147 227 35 2.83 0.95 Agreed 

14. Strike leads to 
negligence of 
continuous 
assessment  184 182 189 51 2.82 0.96 Agreed 

15. Strike leads to hasty 
computation of results  99 169 121 217 2.24 1.11 

Not 
agreed 

 Grand mean     2.70   

  
   Result of the study on table 2 showed that items 9, 10, 11, 12, 

13 and 14 each obtained mean values above 2.50. Only item 15 has 
mean value lower than 2.50 and it is not accepted. The grand mean of 
2.70 is higher than 2.50 and is accepted. This means that strike actions 
impact on the coverage of academic workload of lecturers in Nigerian 

universities. 
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Research Question 3 
What is the impact of strike actions on teaching in Nigerian 

universities? 
 
Table 3: Perceived Impact of Strike Action on Teaching-Learning 
Process in Nigerian Universities.   
S/N ITEMS SA A D SD X SD Intep 

16. Strike affects 
performance of 
students 116 228 155 107 2.58 0.99 Agreed 

17. Strike makes lecturers 
to take teaching 
seriously 105 172 148 181 2.33 1.08 

Not 
agreed 

18. Strike makes students 
to go on compulsory 
holidays 318 138 95 55 3.18 1.00 Agreed 

19. Students are 
overburdened with 
assignment  130 184 205 87 2.58 0.98 Agreed 

20. Strike affects teaching 
methods of lecturers 89 179 227 111 2.40 0.95 

Not 
agreed 

21. Lecturers teach best as 
when there is strike 118 127 82 279 2.13 1.19 

Not 
agreed 

22. Strike leads to 
unhealthy rivalry 
among lecturers 141 165 103 197 2.41 1.16 

Not 
agreed 

23. Students miss lectures 
as a result of clash in 
timetable  151 199 179 77 2.79 0.98 Agree  

 Grand mean     2.53   

   The result in table 3 showed that items number 16, 18, 19 and 
23 each obtained a mean value above 2.50 and therefore are accepted 

while items 17, 20 21 and 22 obtained mean values lower than 2.50, 
they are therefore not accepted. The grand mean is 2.53, and is 

accepted, which means that teaching-learning process is influenced by 
strike actions of teachers in the universities.  

Hypothesis 1 
Ho1: There is no significant difference in the mean opinions of Deans 

of Faculties and Heads (HODs) of Departments on the impact of 
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strike actions in the implementation of academic programmes 
of Nigerian universities. 

 
Table 4: T-test Summary of Deans and HODs Means Ratings on Impact 
of Strike Actions 
 

Groups Number X SD DF t-cal t-crit P=0.05 

Deans 90 2.31 0.94 604 2.77 1.96 > 
       

HODs 516 2.64 2.64 604 2.77 1.96 > 

P>0.05: Reject 
 The result in table 4  indicate that at 604 degree of freedom 
and 0.05 level of significant, the calculated t-value of 2.77 is greater 

than the critical value of 1.96. This shows that t-cal value is greater than 
the t-crit value, therefore the null hypothesis is rejected, showing that 

there is a significant difference between the opinion of Deans of 
Faculties and Heads of Department on the impact of strike actions on 
the implementation of academic programmes in Nigerian universities. 

Discussion 
Impact of strike actions on the academic programmes of Nigerian 
universities has been the scope of this study. The result from data 
analysis of research question one showed that calendar in Nigeria 

universities is influenced negatively. The finding of this result is in line 
with the views of Kayode and Olunfulayo (2008) who assert that 

incessant strike actions have made lecturers’ productivity to be in a 
deplorable state. Amiemeka-Okonji (2001) corroborates that frequent 

strike actions have adversely affected lecturers’ productivity in Nigerian 
universities due to shifts in academic calendar. The frequency of strike 
in the universities is a threat to educational growth, which also affects 

economic development. This is because whenever lecturers are on 
strike, every academic programme comes to a halt and when this 

happens, the economy of the country is equally affected negatively. 
 The result in table two showed that strikes negatively affect the 
coverage of academic workload in Nigeria universities. This finding is in 
agreement with the views of Dashen and Jacob (2002). Omidiarn (2002) 
equally states that incessant strike actions have often led to total 
paralysis of all academic activities, which is the main essence of 
university existence. Ogunkoya (2002) affirms that during strike actions, 
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academic activities in the universities are disrupted while lecturers are 
hemmed in by the little time that is left when strikes are called off or 
suspended to cover workload. The students who are at the receiving 
end are over-burdened with assignments eventually. 
 Result in table three showed that strike actions affect teaching-
learning process in Nigerian universities adversely. This is in line with 
opinion of Ocho (2005) that the crucial function of lecturers in the 
university, which is teaching is hampered whenever there is strike. 
Nwadialor (2012) emphasizes that strike action in Nigerian universities 
is now perennial and disturbing during which teaching is hindered; the 
progressive enrolment of students and their output is equally 
harmpered. 
 The rejection of the null hypothesis (Ho) shows that there is a 
significant difference between the opinion of Deans of Faculties and 
Heads of Department on the impact of strike on the implementation of 
academic programmes in Nigerian universities. This finding disagrees 
with the finding of Meenyinikor (2008) who found that there is no 
significant difference in the opinion of lecturers and senior staff 
members on the severity of industrial actions by university workers. 
The difference in the opinions of Deans and HODs could be as a result 
of time lag between 2008 when Meenyinikor conducted the study and 
2012 of this present study because it could be that there has been a lot 
of changes in the perception of Deans and HODs of faculties of 
education in Nigeria on the dangers of strike action on implementation 
of academic programmes. This might be the reason why the academic 
staff disagree on the issue of strike action knowing the damage and 
academic implications which are, loss of qualitative teaching and 
learning, hence, encouraging bad behaviour: roaming the streets, 
kidnapping and robbery among students. 
 In conclusion, it has been noted by the researchers that strike 
action is a concerted refusal of employees to go to work. This singular 
act hinders academic activities, lowers the quality of education and 
reduces students’ morale in their studies and above all the national 
economy is always negatively affected. 
Recommendations 
The following recommendations are hereby made to ensure that both 
the employer and employee work in harmony so that incessant strike 

would be highly reduced. 
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- The government and universities lecturers should enact law 
that will help to facilitate the mechanism of collective bargaining 
for attaining peace in the relationship between them. This will help 
in the implementation of all existing agreements reached earlier. 

- The university management should be exposed to management 
techniques (conflict resolution) for them to be more 
democratic in handling issues so as to avert strikes. 

- The government and university management should endevour 
to have interactive discussions or meetings to x-ray agreements 
reached and ensure quick implementation. 

- The government should not politicize the labour (arbitration or 
industrial) court but learn to respect the verdicts of such courts. 
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Abstract 
This paper contributes to the current debate of economic 
empowerment and poverty reduction in relation to National 
development. The thrust of this paper examined and analyzed 
impediment to socio-economic empowerment of the Nigeria woman in 
the 21st century and how to emancipate female Nigerians from 
mediocrity and lack of participation in socio-economic and political 
development of the nation. This paper reveals that various factors 
impede the advancement of women in various spheres of the society. 
Therefore, actions being taken by women in order to break loose from 
this backwardness and social subordination were highlighted and 
examined and the way forward proposed. It was therefore 
recommended by this paper, that there is need to promote a 
transformative development with women. 
 
Key Words: Sustaining, Empowerment, Poverty Reduction and 
Education. 
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Concept of Women Empowerment  
Empowerment is giving an individual the opportunity to grow and to 
use his/her experience to contribute to decision-making process. 
According to Parmar (2003), empowerment is a process in which one 
discovers internal strength and the ability to influence change within 
one’s organization. A critical aspect of gender equality is the equal 
participation of women and men in decision-making about societal 
priorities and development directions. Simply put, “Women 
empowerment generally refers to the recognition that women 
legitimately have. Women have the ability and should individually and 
collectively, participate effectively in decision-making processes that 
shape their own lives.” Empowering women is therefore an 
indispensable tool for advancing development and reducing poverty.  
 
Defining and measuring poverty 
Poverty is a deprivation of essential assets and opportunities to which 
every human male and female – should be entitled. Everyone should 
have access to basic education and primary health services. Poor 
household have the right to sustain themselves by their labor and be 
reasonably rewarded, as well as have some protection from external 
shocks. These rights and entitlements are understood as 
“endowments” that people have in any society. Empowerment can be 
referred to as the expansion of assets and capabilities of poor people 
to participate in, negotiate with, influence, control and hold 
accountable institutions that affect their lives. Poor men and women 
need a range of assets and capabilities to increase their well being and 
security, as well as their self-confidence, so they can negotiate with 
those more powerful. Because poverty is multidimensional, so are 
these assets and capabilities. There is no doubt that empowered 
women contribute to the health and productivity of whole families, 
communities and the nation.  

  Beyond income and basic services, individuals as well as 
societies are also poor and tend to remain so, if they are not 
empowered to participate in making the decisions that shape their 
lives. Poverty is thus better measured in terms of basic education, 
healthcare, nutrition, water and sanitation, as well as income, 
employment and wages. In addition, the poor may not have acquired 
essential assets because they are vulnerable on account of gender, age, 
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health, living environment or occupation. They may be denied access 
to assets because they belong to an ethnic minority or a community 
considered socially inferior, or simply because they are female or have 
a disability. At a broader level, poverty may stem from situations 
where gross inequality of assets persists because of vested interests 
and entrenched power structures. Finally, essential assets may not be 
available to the poor because of the lack of political will, inadequate 
governance and inappropriate public policies and programmes. Sen’s 
concept of well being in the form of choice over capabilities is achieved 
through a combination of entitlements and endowments viewed in this 
way. Poverty and deprivation are a result of entitlement failure, rather 
than scarcity per se. Furthermore, what is implicit in this approach is 
the idea of human agency to exercise choice over different 
combinations of capabilities.  

 
 Poverty and Vulnerability 
Vulnerability is an important dimension of poverty and deprivation, but 
it is also a cause of deprivation. Many individuals, households and 
population groups, while not currently “in poverty” are vulnerable to 
events that could easily push them into poverty. Examples of such 
events are:  a bad harvest, a lost job, an unexpected expense, an illness 
and an economic downturn. Vulnerability may also be seen as 
determined by the options available to households and individuals to 
make a living; the risks they face and their ability to handle such risk. 
Recognizing this world wide situation of poverty and vulnerability, the 
world summit for social development set as one of its core goals and 
commitments the eradication of extreme poverty and reduction of 
overall poverty. These commitments, however were not matched with 
clear definitions of property nor appropriate indicators for measuring 
progress. In September 2000, the United Nations Millennium Summit 
took these commitments a step further in adopting a set of time – 
bound and measurable targets to reduce extreme income poverty as 
well as some major aspects of human poverty. These include the 
following:  

(a) Between 1990 and 2015, half the proportion of people whole 
income is less than $1 a day. 

(b) Between 1990 and 2015, have the proportion of people who 
suffer from hunger.  
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(c) By 2015, ensure that children everywhere, boys and girls alike, 
will be able to complete a full course of primary schooling. 

(d) Eliminate gender disparity in primary and secondary education, 
preferably by 2005, and to all levels of education no later than 
2015.  

(e) Reduce by two thirds, between 1990 and 2015, the under five 
mortality rate. 

(f) Reduce three quarters, between 1990 and 2015, the maternal 
mortality ratio.  

(g) Have by 2015 the proportion of people without sustainable 
access to safe drinking water.  

(h) By 2020,  achieve a significant improvement in the lives 
of at least 100million slum dwellers. 

  The human poverty indicators of UNDP, which are built on Sen’s 
framework is useful to monitor and compare experiences of 
human poverty over time. These indicators together with the 
Gender Development Index, provide the basis for comparing the 
gendered experiences of well being and deprivation, including 
within the household (Cataray, N. 1998). They also help to 
understand the magnitude of differences in actual well being 
between men and women and vulnerability to poverty, 
especially in the context of rapid globalization.  

 
Women constitute about 50 per cent of Nigeria’s population. They 
therefore constitute a key factor to national development. But these 
women are discriminated against in the society because Nigeria 
maintains a patriarchal system of administration which tends to keep 
women from many positions of recognition. Confirming this, Igbelina-
Igbokwe (2008) said, “women continue to face severe obstacles to 
their effective participation in politics, public life and decision making. 
Differences and inequalities between men and women are distinct and 
manifest in the responsibilities they undertake. Noting that it is a 
global phenomenon, Nwankwo (2008) observed that gender-based 
disparity is a growing phenomenon that pervades across the majority 
of the world’s cultures, nations, religions, societies and income groups. 
The degree of this disparity varies from continent to continent, the 
highest being in Africa. Discriminatory practices against women tend to 
affect them psychologically throughout life. For example, girls have less 
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access to formal education than their male counterparts. Erinosho 
(2005) noted that lack of formal education for girls means ignorance 
and lack of capacity on their part to take initiative when their lives are 
in danger. The few who are sent to schools are dropouts. In fact, in the 
North West region, only 31 per cent complete secondary education. 
Many of these girls “are pushed into hawking within our urban centers 
and they are victims of sexual abuse by older and more sexually 
experienced men”. Nearly 50 per cent of all Nigeria women are 
mothers before they turn 20.  
 
Women and National Development 
Successful development depends on the involvement and commitment 
of members of the society, especially women, men, and youths. Every 
group, regardless of creed, class or sex, ought to have a role to play in 
the development of the nation. The degree of cooperation and the 
extent of participation of members depend upon the general level of 
people’s awareness of their needs. For any society to survive, both 
men and women, have roles to play as members of the society. Men 
and women are created to live and work together for their betterment 
and for the progress of the society. Usually, the development of any 
society demands the effort and commitment of every member. Put 
differently, every member of the society, including women and girls, 
have to be equipped with knowledge, skills, and habits to be able to 
make their contribution towards the development of the society. 
Women economic empowerment requires bold and sustained action 
to advance women’s’ opportunities and rights and to ensure that 
women can participate and be heard. To increase their economic 
opportunities, women need access to more and better jobs, a business 
climate that supports them in starting and doing business, a financial 
sector that gives them access to financial services tailored to their 
needs, and greater livelihood security in times of food and fuel crisis. 
This is especially true for women living in rural areas and vulnerable 
environments.  
 Securing women’s legal rights especially to and other property, 
and ensuring that women’s voices and priorities are heard and acted 
on are vital components of empowerment. Securing women’s land 
rights has a direct impact on their ability to access finance, for 
example, empowering women, the third of eight Millennium 
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Development Goals (MDGs) also help to speed progress towards other 
MDGs. UNDP advances women’s economic empowerment by:  

 Advocating for increased recognition, reduction and 
redistribution of women’s unpaid care work. 

 Supporting research of customary law to help women gain 
access to land and participate in decision-making form; 

 Supporting women’s entrepreneurship through training in 
production skills and techniques, business management and 
functional literacy; 

 Helping to certify businesses that adhere to equality standards 
in the workplace; and 

 Supporting efforts to strengthen women’s legal rights to 
property. 

Different approaches and theoretical frameworks have been used to 
analyze the place and conditions of women in the development of 
women over the past few decades. Approaches such as ‘Women in 
Development’ (WID), ‘Women and Development’ (WAD), and Gender 
and Development (GAD), have been repeatedly used to illustrate the 
role of women in development. Whereas WID approach calls for 
greater attention to women in development policy and practice and 
emphasizes the need to integrate them into development (Hazel, 
Reeves & Sally Baden, 2000), Gouws (2005) argues that this approach 
places women on the path of meaningful development. She notes that 
women were only excluded from development projects, and therefore, 
had to be included on equal terms with men. The discourse of WID 
shifted from equity to anti-poverty and efficiency in mid 1980s in 
support of the WAD approach. Meanwhile, Bhavnani, (2003) note that 
integrating women into development is not the only important action 
to take, but to ensure that mainstreamed projects are transformed to 
include women’s needs and issues right from the beginning of any 
development project. On the other hand, the GAD approach focuses on 
the socially constructed basis of differences between men and women 
and emphasizes the need to challenge existing gender roles and 
relations (Hazel & Baden, 2000). 
        This approach has become the most prominent one adopted since 
the late 1980s by the policy planners, the World Bank, and the 
International Monetary Fund, because it not only focuses on the 
inclusion of women in development, but also focuses on the 
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relationships of power which generate women’s inequality since 
unequal social and gender relations need to be transformed to 
empower women. Apparently, there is a shift from mainly focusing on 
women’s role, to a focus on the role of men, thereby making gender 
relations the prime target of investigation and transformation. Arguing 
empowerment, (Hazel & Baden, 2000) assert that empowerment 
projects focus on grassroots, participatory methods and their 
empowerment potential for the poorest of the poor equating 
empowerment with inclusion and voice at the expense of the 
complexities of empowerment as a process and as a goal. To clarify the 
doubts which may have risen as a result of Bhavnani, 2003 and other 
arguments, it is important to note that ‘empowerment’ in the context 
of gender inequality is not meant to contribute to inequality itself by 
giving preference to the poorest group in the society. Rather, it seeks 
to challenge gender inequality in all spheres of life, including 
development by transforming gender power relations through 
individuals or groups and to create awareness of women’s 
subordination and to build capacity in order to challenge it. Women’s 
empowerment is the basis of development and a channel to ensure 
that they will be seen equal partners with men and boys in all decisions 
related to development and peace.  
 Broadly clarified, is the fact that empowerment needs to 
include an understanding of broad political and economic structures, 
cultural assumptions and the impact of discourses of human rights and 
law (Hazel & Baden, 2000). The United Nations specifically proposed a 
human rights-based approach to development. Basically, the UN’s 
human rights based approach is a conceptual framework for the 
process of human development. It is based on international human 
rights standards directed towards the promotion and protection of 
human rights, with goal to promote sustainable development work to 
empower people (especially, the marginalized group),. This framework 
is very essential in this article because it gives an entry point to the 
recognition of women in the development process. The importance of 
incorporating gender perspectives in any development process is well 
acknowledged. Sen (1996) puts forward that taking gender into 
consideration in the overall context of development has to be 
prioritized. Thus, if taken into account, may lead to the actualization of 



34                              Sustaining Empowerment of … 

 

women’s aspirations of having their voice heard in any decision making 
relating to development and its implementation.   
 
Sustaining Women Empowerment in Nigeria 
Development derives from participatory process and the incorporation 
of gender perspectives in the whole framework. At the root of violence 
against women, lay unequal power relations, which ultimately lead to 
dominations over and discriminations against women, thereby 
impeding the full advancement of women and their equal participation 
in the development of the nation. This derives from cultural patterns 
that perpetuate the lower status accorded to women. These factors 
make the role played by women to appear invisible to the general 
public. Nigeria has made efforts to promote gender equality by 
accepting several policy commitments at the global, regional and 
national levels. The government of Nigeria formed a national policy on 
women in the year 2000, which was further revised in 2006 as a result 
of continued inbalance in the roles of women and men. Other policies 
include gender policy and strategy for the acceleration of girl’s 
education in Nigeria, 2003; National guidelines and strategies for 
malaria prevention and control during pregnancy in 2005, and national 
strategic framework and plan for vesico-varginal fistula (VVF) 
eradication in Nigeria. It is important to note that most of these 
policies exist on paper, but are not implemented. 
 Generally, Nigerian women have not really enjoyed equal 
economic participation with their male counterpart. Yet, they form 
more than 70 per cent of food producers in the country. The study 
carried out by Idisi (1996) in Delta state shows that over 90 per cent of 
the Urhobo women are directly involved in agricultural production and 
petty trading, whereas the men who own the majority of the land are 
not fully engaged in economic activities. Only less than 20 per cent of 
the men are engaged in diverse non-rural economic and socio-political 
activities. According to Ikeoji (2000), over 70% of farmers in parts of 
Delta and Edo states are rural women who engage in a variety of 
farming activities ranging from cleansing to marketing and storage of 
food. He opined that in Abia State, women are the major food 
producers. They have built more than three oil mills and cassava 
processing centers, through their monthly financial contributions. 
However, they receive little economic reward from their labour. 
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Regionally, in the South East and South West zones, the female literacy 
rates were 60 per cent and 55 per cent respectively, compared with 
male literacy rates of 74.2 per cent and these zones had female literacy 
rates of 22 per cent and 21 per cent respectively compared their male 
counterparts. Also, another recent study by Akosile (2008) has shown 
that the gross enrolment ratio for boys remains higher than that of 
girls by over 10 per cent with male-female ratio of 55 per cent: 44.1 
per cent. At the Secondary level, results show that girls’ dropout rate is 
higher and only 39.70 per cent of female students graduate from 
universities, and 37.54 percent from polytechnics respectively (Akosile, 
2008). Health and well-being of every woman is a matter of right, and 
not a privilege. Ensuring that women have equal access to health care 
facilities with their male counterparts is capable of prolonging their life 
span to enable them contribute effectively and efficiently toward the 
development of the nation.  

Edo State Women Association (ESWA) is a registered British 
Charity established in 1991 by groups of women from the Nigerian 
Home Town Associations who came together with shared goals. With 
limited resources and vastly challenging and complicated issues, ESWA 
focuses on key projects to improve the lives of mothers and children 
working on the markets in Edo State, Nigeria. ESWA also supports 
important projects in the UK benefiting children from under privileged 
backgrounds within the African community in London. ESWA works 
within communities in Nigeria and the UK to tackle issues at grass root 
levels and in the past ten years has made a difference to hundreds of 
lives. ESWA’s support enables women to become empowered, to 
support themselves and give their children a chance of achieving a 
better life. A better life is something that any mother anywhere in the 
world wants for their children. After the United Nations Millennium 
declaration was signed in September 2000, Women in Nigeria started 
getting together into groups like Women in Nigeria (WIN), Gender 
Mainstreaming in Development (GMD), Gender Inequality, Women 
Empowerment, and Leading Edge Academy (LEA). The central purpose 
of these organizations is to promote awareness among the women folk 
and emphasize their roles which in turn would challenge them to 
complete favourably in activities while dominated by men. These 
groups have drawn up continuing education programmes to educate 
these handicapped women to fit into the developing world. There are 
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short training workshops, seminars, conferences on women 
empowerment, gender inequality etc. The education received by these 
women is having the desired results and indeed women’s role in 
politics recently received a boost from women activists (Aigbomian, 
2012). It is gladdening that things are getting brighter with their 
efforts. Women are now getting more aware of their role in socio-
economic and political matters. For example, the number of women 
who are ministers at the Federal level has increased from below 12 per 
cent in 2002 to over 30 per cent in 2012.  

Edo State Women Association is one of UK diaspora women 
group who are working to support local women in Edo State to work 
their ways out of poverty. They already offer crèche/pre-school for 
women traders, micro lending to start or boost their trade and training 
into employment for young people living in Edo State. With limited 
resources and vastly challenging and complicated issues, Edo State 
Women Association focuses on key projects to improve the lives of 
mothers and children working in the markets in Edo State, Nigeria. 
They work within communities in Nigeria to tackle issues at grassroots 
level and in the past ten years has made a difference to hundreds of 
lives. Edo State Women Association support enables women to 
become empowered to support themselves and give their children a 
chance of achieving a better life. They support vulnerable groups with 
education, awareness and empowerment initiatives to enhance 
meaningful contribution to the host communities.      
 
Summary 
The paper looked at the development of women in Nigeria through 
different women organizations and some activists. These efforts are 
paying off now when women are now getting more aware of their roles 
in socio-economic and economic matters. With this awareness, more 
women are holding more positions in public sectors including politics. 
However, some recommendations including that sex education should 
be introduced into school curriculum and re-integrated for school 
dropout should be encouraged and the need to promote a 
transformative development with women were advanced. 
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Conclusion 
Sustaining women empowerment and poverty reduction in Nigeria 
emphasized that women are given opportunities to increase potentials 
and opportunity to partake in decision-making since poverty is 
deprivation of an individual’s right. UNDP poverty indicators were also 
highlighted in the paper. The paper examined the obstacles to the 
empowerment of the Nigerian women, and offered ways to tackle this 
problem. Despite government’s effort, education is seen as one of the 
ways to tackle the marginalized and subordinate state of women in the 
country. This paper revealed that the responsibility for pursuing gender 
equality and women’s empowerment has to be shared by all actors, 
including men and women, as well as youths. Based on these, some 
recommendations were proffered.  
 
Recommendations: 
1.  Early education of children on gender-rated issues will help 

reduce future gender-based discriminations. The family as well 
as the school has a role to play in achieving this goal.  

2.  Gender education has to be included in the school curricula, such 
that at every level of education, children as well as adults would 
have opportunity to acquire gender-related education, and to 
eradicate gender-based discrimination.  

3.  The government should consider additional anti-discrimination 
legislation that will entrench the principle of equality and expand 
constitutional provisions to create equal opportunities for both 
sexes by incorporating the knowledge, insights and experiences 
in the development agenda for National transformation. 

4.  Therefore, 35% representation of females should be integrated 
into the appropriate provision in the constitution or instituted via 
other specific legislation.  

5.  Sex education should be introduced into school curriculum and 
re-integrated for school dropout. 

6.  Finally, there is need to promote a transformative development 
with women. 
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Abstract  
The study focuses on counseling students with special needs in higher 
education for national development in Nigeria. The population 
comprised 157, made up of 47 professional counselors and 110 post 
graduate students with special needs. The instrument for data 
collection was structured questionnaire developed by the researcher 
containing 20 items response scale. The data collected were analyzed 
using mean and standard deviation.  A mean of 2.5 and above was 
accepted while any mean less than 2.5 was rejected for answering the 
research questions. The study revealed among other things: that 
informed decision, ICT, awareness, intervention, competence/assisting,  
adjustment, placement and referral are roles utilized by professional 
counselors in counseling students with special needs of higher education 
for national development in Nigeria. On the other hand, the 
professional counselor with the role of advocacy and intervention can 
attract bursary and scholarship for the postgraduate student with 
special need in higher education for national development and so that 
they will be at par with their foreign counterparts.  
 
Keywords:  Education,   special education, higher education, students 
with special needs, National Development, counseling.  
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Introduction  
Education plays a very important role in the socio-economic 
development of a society. It enables student(s) with special need to 
make informed decision, improve their choices and develop their 
potentials to play productive roles in the society. Education is perceived 
as panacea for national development. This has increased learner’s 
interest and interest in learners’ need. Council of Europe (1994) 
declares that education promotes human right and fundamental 
freedoms, to create a sense of the common. While Nyako and Ochoyi 
(2011) opine that education brings awareness, knowledge, freedom, 
and development and as such whatever should make it work must be 
given serious attention. Education therefore, lays the solid foundation 
for the development of any nation particularly Nigeria. In the same 
vain, Osakwe (2011) opined that education is the best legacy a nation 
can give to her citizens particularly the youths/adult. This is because the 
development of any nation or society depends mainly on the quality of 
education given by such a nation. The basis of any true development 
must focus on the development of both human and non-human 
resources. Osakwe further opines that in Nigeria, the educational 
system is in a state of confusion and lacks organization due to 
inconsistencies and non implementation of educational policies… 
Again, Onyilofor (2012) adjudges that education generally, should be 
seen as a productive investment and instrument in human goings which 
accounts for a significant proportion of a nation’s economic 
development. Furthermore Onyilofor continues that education makes 
for a better skilled labour force and a more developed entrepreneurial 
ability. Also Onyilofor (2012) reiterates that education is a veritable 
instrument of social change, reconstruction, revolution and 
development. The researcher defines education of 21st century as a 
lifelong learning for knowledge, creativity, innovation, positive mindset, 
collaboration, team spirit, acquisition of skills, and entrepreneurship 
information and communication technology among others, for national 
development. These skills equally go for people that attend special 
education programmes (special needs students). 
 Special needs education means the special educational 
arrangements which are in place for people with disabilities. You are a 
special needs education student if your capacity to participate in and 
benefit from education is restricted due to an enduring physical, 
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sensory, mental health or learning disabilities. A special need is an 
umbrella underneath which a staggering array of diagnoses can be 
wedge. Students with special needs may have mild learning disabilities 
or profound cognitive impairment, food alleges or terminal illness; 
developmental delays that catch up quickly or remain entrenched, 
occasional panic attacks or serious psychiatric problems.  
 However, this paper is narrowed to higher education in this 21st 
century. Many people are confused about higher education, because 
there have been a lot of changes recently, including institution 
changing their names and titles. There is no simple definition of higher 
education. The international definition of tertiary (post school) 
education divides it into two parts: Higher education and Further 
education. Higher education mainly and generally means university 
level education. It offers a number of qualifications ranging from higher 
national diplomas and foundation degrees to honors degrees and as 
further steps, postgraduate programmes such as masters degrees and 
doctorates.  Masters degree is an academic degree usually awarded for 
completion of a postgraduate or graduate course of one to three years 
in duration. In recent standardized European system of higher 
education diplomas, it corresponds to a two year graduate programme 
to be entered after three years of undergraduate studies and in 
preparation for either higher qualification employment or for doctoral 
studies. Doctorate  is an academic degree of the higher level. 
Traditionally, the award of a doctorate implies recognition of the 
candidate as an equal by the university faculty under which he or she 
studied. There are essentially three types of doctorate; research, first-
professional (USA only), and honorary research doctorates are really 
always awarded in recognition of academic research that is of a 
publishable standard and represents modest contribution to human 
knowledge. Honorary doctorates are awarded for a substantial 
contribution to a field but this needs not be academic in character.  The 
following are some of the courses obtainable in post graduate studies 
for the masters and doctorate studies.  

Architecture and Urban Planning, Art and Design, Business and 
Administration, Communication and Media, Computer Science and ICT, 
Engineering and Technology, Environmental Sciences, Law, Humanities, 
Agriculture, Engineering and Technology, Environmental Science, 
Music, Medical Science, Sport and Leisure, Social and Behavioural 
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Sciences, Education,  Adult Education, Vocational Education, Science 
Education, Arts Education, Educational Foundation, which is subdivided 
into Educational Administration, Educational Psychology, Philosophy, 
Childhood Education, Guidance and Counseling and so on. 

These are recognized throughout the world as representing 
specialist expertise supported by a wide range of skills that employers 
find very useful. Frackmann (2003) is in support of the above assertion 
by emphasizing that higher education is education that provides 
employers and society in general with graduate of specific field. Also 
Oluremi (2009), states that higher education is education given after 
secondary education. While Onyilofor (2012) states that in Nigeria, the 
three major ethnic groups that is; the Igbos call higher education 
“Mahandum”, the Hausas call it “Makaranta” while the Yorubas call it 
“Ile Eko giga”. Higher education teacher in Nigeria has, for over five 
decades, now been based primarily on research publications of lectures 
with gross neglect of major vital aspects of teaching effectiveness 
outlined by Young and Gwalamubisi (1986) as effectiveness in guiding 
and advising students. 

The researcher observes that it is only undergraduates in higher 
education in Nigeria that consults the help of professional counselors 
when they have problem, no wonder they have a lot of problems. The 
post graduate students (those doing masters and Ph.D programmes) 
rarely seek the help of a professional counselor, when they have 
problems. That is why they have a lot of problems in Nigeria. No 
wonder the researcher focuses this paper on postgraduate students 
with special needs. Skilbeck (1994) narrates the origin of higher 
education in Europe by saying that just as in the late nineteenth and 
even twentieth centuries, primary schooling became a mass and then a 
universal phenomenon, and from about the middle of the twentieth 
century, higher education is becoming a mass or universal institution in 
European societies.      

A student, in Nigeria context, is either somebody in a secondary 
school or a secondary school graduate. Students can also be university 
undergraduates or post graduate students who are doing masters and 
doctorate programmes. However, in the United States, a graduate 
student is someone who has earned a bachelor’s degree programme. 
Postgraduate students are students whose intellectual/emotional 
development is strongly linked to their personal development. Post 
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graduate students grow through learning something which in order to 
be successful, the lecturer/professional counselor must understand  
certain  dis-functionalities and their remedies as described upon 
completion of his postgraduate studies. The student should have 
gained a great deal of personal autonomy  and be sure of his identity. 
Noonan (1994) describes postgraduate students as people if nothing 
else, they have legs to get them to classes, bottom to sit on and hands 
with which to write essays and examination; so their corporeal 
existence is essential to their being students. But students also denote 
a role: one of the four indispensable to an educational institution if it is 
to fulfill its primary task in society. Noonan (1994) observes that 
students enroll in course programmes in order to learn but they also do 
so to continue to grow, to develop and to reach toward maturity. The 
higher education experience is a piece of their journey of life. One 
hopes that it consists of steadily increasing personal power and 
purpose. Because the post graduate students happen to be studying, 
higher education is the setting in which their personal transitional pre-
occupations and pressures are necessarily worked out through 
lecturer/professional counselor. The higher education course also, has 
requirement to make of students; that is they enroll in the institutions, 
do course work, take examinations, and leave.  
 The student with special needs in their paper is not exactly 
synonymous with special needs students. However, they constitute any 
post graduate students that have learning difficulties whether normal 
post graduate students or special needs students with challenges 
(students/disable students). In the process of studying, most students 
encounter problems that can impede their achievements. Some of 
these problems are financial, marital, health, academic, spiritual, 
psychological and emotional.  Therefore, many of these post graduate 
students find it difficult to prosecute (pursue) their problems. Many 
over stay while some move away. Some others change institutions with 
the intention that it would be better, but at times it worsens.  

In  this paper, the post graduate students with special needs 
include; normal masters and Ph.D students that have one 
problem/challenges or the other in pursuit of their programmes, gifted 
post graduate students, dwarf, super choleric, migrant students, 
melancholic, phlegmatic, sanguine post graduate students. Others are 
those that suffer from past experience, speculators (people that guess 
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the future), those that have no focus and direction (they do not pursue 
one objective at a time), negative mindset student (pessimistic 
student), among others. The researcher wishes to identify some 
stakeholders that are interested in the affairs of an organization (higher 
education) based on whether they can affect or be affected by it.  
 Stakeholders are those who may be affected by or have an 
effect on an effort. They may also include people who have strong 
interest in the effort for academic, philosophical or political reasons, 
even though they and their families, friends and associates are not 
directly affected by it. The stakeholders according to Onyilofor (2010) 
should comprise the following: the students with special needs, 
teachers/professional counselors, parents, community, philanthropists, 
NGOs, personnel, ministry of education, special education managers 
and technicians from state and municipal secretaries of education and 
university professors (Glat, 2003). Stakeholders also according to 
Hoxter (1994) include professionals such as teachers, doctors, nurses, 
occupational therapists, clergy and lawyers.  
 The researcher wishes to briefly explain the personality trait of 
students with special need. such as choleric, melancholic, phlegmatic 
and sanguine and aspects of such personality character that affect 
them negatively  and which the professional counselor has to help 
them adjust to normalcy. 
 Temperament influences everything people do from sleep 
habits to study habits to eating style and the way you get along with 
other people. Humanly speaking, there is no other influence in an 
individual’s life more powerful than his/her temperament. That is why 
it is so essential for students to know their temperament and how it 
affects them. This is where a professional counselor comes in. Lahaye 
(1984) observes that choleric personalities are students that are hot, 
quick, active, practical, strong willed, self sufficient and very 
independent and does not engage in aimless activity but they still have 
some negative characteristics such as inability to sympathize easily with 
others and do not easily express compassion and are usually insensitive 
to others’ needs, but if counseled by the professional counselor, 
Choleric post graduate students will develop these potentials and skills 
in him/her. Melancholic students are analytical, self sacrificing, gifted, 
perfectionist type. Melancholic students who do not have the ability to 
socialize with fellow classmates will not be able to meet them for help 



Onyilofor F.N Chinwe                                            47 

 

even when he is not comfortable with the academic work. A counselor 
can counsel these groups of post graduate students so as to bring out 
the best in them.  Lahaye further described the sanguine as sociable, 
out going, warm, buoyant, talkative, responsive, lively and enjoying 
person, carefree and have leadership style. 
 While Atkinson, Atkinson, Smith and Bem (1993) describe 
phlegmatic students as passive, careful, thoughtful, peaceful, 
controlled, reliable, even tempered and calm. Anifaloba (1997) 
observes the three categories of personality types namely the 
perfectionist, the administrator, and the boss respectively but the 
research will address only the perfectionist. Anifaloba describes a 
perfectionist student as impatient with people and self because time is 
never enough, always ahead of people’s minds, completing sentences 
for them, when hurt complains to everyone except the one who did the 
hurting, walks with springy steps, smart and sharp, orderly in 
everything especially in room arrangement and personal dressing, very 
critical of others but uncomfortable with criticisms from others. 
Therefore, the professional counselor has to deal with the post 
graduate student’s impatience, forwardness and criticism, particularly 
when he doesn’t accept others to criticize him. The professional 
counselor has to counsel the student to be patient, a good listener and 
one that is able to accept good criticism, so that he cannot only listen to 
his lecturers patiently but be able to listen to other colleagues of his 
and takes exam when others are taking among other things. The 
professional counselor will help the phlegmatic student through 
counseling in order to adjust and be an active person instead of a 
passive person, to come out of his reluctance to be motivated to carry 
out activities beyond his routine. If these personalities are counseled by 
the professional counselor, then they can develop leadership qualities 
and the best kind of attitudes  
   The researcher observes that super choleric do not share their 
things with people, do not talk much, therefore do not open up and 
bear their academic difficulties alone. To such post graduate students, 
the professional counselor has to be friends with them and bring them 
very close to him and even act as they do so that they can be open to 
him. By so doing, the professional counselor easily deals with their 
difficulty and adjusts them to normalcy. For some of the super choleric 
post graduate students that are distant, the professional counselor can 
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use ICT (information and communication Technology)   like Facebook, 
video conferencing, 2go, Youtube, Skype, global system for mobile 
communication (GSM) and e-mail among others to counsel and deal 
with their academic challenges and also to bring them from their 
maladjusted situation to adjusted position.  Obidoa (2007) is in support 
of the above assertion by saying that information and communication 
technology can be used in guidance and counseling as a medium of 
interaction between   counselor and client as well as resource in the 
decision making process. Okobia (2006) further opines that he needs to 
understand the impact of information explosion and globalization on 
the clients personality development, societal laxity, heavy use of 
internet and television. According to the World Bank (2007), ICT holds 
out the opportunity to revolutionize pedagogical method, expands 
access to equal education system. Hence there is need to brace up the 
challenges and system of education through the development and use 
of ICT in schools (Kalu and Ekwere, 2003). Onyilofor (2011) opines that 
the counseling chambers should be able to contain the entire necessary 
departments and well-equipped with the necessary ICT gadgets such as 
computers, photocopier, printers, scanners, internet connectiviity, 
telephone, satellite dish, sound system, television, power point, 
projectors, radio and any other important ICT gadgets needed for 
communication between the counselor and students.  Another variable 
to discuss is gifted Post graduate students. 
 There are many types of gifted post graduate students. Often, 
they fall under the categories of special education. These types include 
linguistically, musically, kinesthetically gifted students, et cetera.  
Professional counselors will make their counseling chamber open for 
such post graduate students. Because post graduates students may 
have their own social and emotional issues such as ADHA, learning 
disability, A first language other than English et cetera, then a special 
educational certificated professional or a language specialist will likely 
work closely with the counselor in helping the student. Lovecky (1993) 
adds that for many gifted post graduate students social and emotional 
concerns and problems associated with psychosocial development are 
often misunderstood. Cohen and Fryderberg (1993) explained that 
gifted post graduate students are often highly sensitive, perfectionist 
and intense. In some cases, these aspects can lead to difficulties with 
their self concept as well as a conflict with the environment.  Perrone 
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(1997) added that the gifted postgraduate students’ characteristics of 
multi-potentiality, greater ego, involvement in work, high career 
expectation and perfectionist tendencies would differentiate their 
needs in career guidance from students in regular classroom. In line 
with the above assertion,  Delisle (1997) opines that when one is 
identified as gifted, many exceptional labels may be attached to this 
student and these labels can only be stopped by the professional 
counselors who create awareness so that these labels can be removed. 
Counseling is always expressed in three categories namely; academic 
counseling, career/vocational counseling and personal social 
counseling. The researcher dwells more in this paper on 
career/vocational counseling. In turn, career development and 
vocational development is synonymous in this paper. Career 
development refers to both the factors and the process influencing 
individual career behavior and are synonymous with interventions in 
career behavior. The term career development as used in the title of 
the national career development association (NCDA), had increasingly 
come to describe both the total constellation of psychological, 
sociological, educational, physical, economic and chance factors that 
come to shape individual career behavior over their life span (Sears, 
1982) and the interventions or practices that are used to enhance a 
person’s career development or to enable that person make more 
effective career decisions (Sponke, 1991, p. 22). There are two current 
theories on career development which explain development of career 
behavior across the life span and the other that describes how career 
behavour is changed by particular intervention. These are Holland 
theory and Super’s theory. Holland personality type theory centered on 
the notion that people fit into one of six personality types namely, 
realistic, investigative, artistic, social, enterprising and conventional 
(RAISEC). Holland (1987) maintained that in choosing a career, people 
prefer jobs where they can be around others who are like them, where 
they search for environment that will allow them use their skills and 
abilities, while they take on roles they enjoy.  According to Holland 
(2008), workers are not passive victims of their environment, but 
actively seek potentially compatible work environments. .  
 Again Super (1976) propounded a career self concept theory. 
According to Super, an individual’s self concept plays central role in his 
or her career choice. He is of the view that it is during adolescence that 
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individuals (postgraduate students) first construct a career self concept.  
Super talked on crystallization phase where the individual develops 
ideas about work that mesh with their already existing global self 
concept. Next is the specialization phase. This is when the 
adolescents/adults narrow down their choices and imitates behaviour 
that enables them to enter some type of career. For Super, a time 
perspective was always centrally important to the career development 
process needs of postgraduate students and are remedied through the 
assistance of the professional counselor. Counselors are the people 
who draw attention to numerous problems faced by postgraduate 
students in higher education.  
Schonegger (1994) enumerated these problems as:  

- The shock and frustration experienced at what is a first major 
change that is, from first degree to postgraduate studies, 
entering a new mode and method of study.    

- The help needed for career choice, opportunities to explore, 
the development of opportunity awareness, while 
incorporating individual lifestyles. 

- The growing numbers of postgraduate students suffering from 
emotional and behaviour problems. 

- The provision of special support for students with special 
needs. 

- Ways and means to overcome examination anxiety. 
- Improvement of postgraduate students’ motivation. 
- The difficulties experienced by post graduate students for 

whom the language of instruction is their second language. 
Others by Schonegger are:  

o The counseling of immigrants in order to facilitate 
adaptation to a new culture (e.g Nigeria).  

o The addition of Anorexia (an eating disorder in order to 
lose weight and not to gain weight and bulimia Nervosa 
(eating disorder as a result of binge eating )  to the 
counselor’s list of diseases to which postgraduate 
students are particularly prone. 

o Drop-out rates calling for the intervention of 
counseling. 
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o New problems which arise from socio-economic change 
and which generate additional stress among 
postgraduate students in such countries as Nigeria.  

o The need for a different style of counseling for higher 
education/postgraduate students of older generation. 

 
Counseling is a helping relationship where the helper is called the 
professional counselor and the help is the client. The helper 
(professional counselor) helps the individual to discover his 
potentialities, interest, values, dexterity, and capability among others. 
Professional counselors also help the client to inculcate the ability to 
solve his own problems, problems of others, community, state and the 
country as a whole for national development. Furthermore, the 
professional counselor helps the client to make wise informed decision 
on the right courses that lead to the right career/vocation for lifelong 
learning for career development.  
 Counseling helps post graduate students to develop an 
increased awareness of their thoughts, feelings, behaviours, and 
relationship. It can provide post graduate students with new skill and 
equip them to recognize and utilize their personal strengths and 
external resources so that they can make the changes needed to 
improve their well being. Igbafe (2009) defines counseling as learning 
orientated process carried out by a professionally competent counselor 
in relevant psychological skills and knowledge, to assist the client with 
methods within context of the total personnel programme to learn 
more about oneself, accept oneself, and learn how to put such 
understanding into effect in relation to more clearly perceived, 
realistically defined goals to enable the client become a happier and 
productive member of society.  Olutokun (2003) defines counseling as 
efforts channeled towards ensuring that an individual becomes a better 
and well adjusted person in the society. In support of the above 
assertion, Ifelunni (2003) and Onyilofor (2010) posit that it is the duty 
of the professional counselor during placement of students to their 
right courses to assess them individually to discover what dexterity 
they possess, their interest, abilities, potentialities, hobbies and so on. 
In this 21st century, a professional counselor has a vital role to play in 
counseling post graduate students with special needs in higher 
education for national development. The counselor has to make them 
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see three major aspects of counseling namely: academic, 
career/vocational counseling and socio-personal counseling 
(Odebunmi, 1992). Through these three aspects of counseling their 
special needs are met or solved. Academic counseling deals with all 
problems pertaining to academic activities, career/vocational deals 
with all problems which pertain to job after graduation, while socio-
personal deals with behavioural, personality, and all their psychological 
and emotional problems. Denga (2008) states that it is an established 
fact that uninformed youths/students with special needs base their 
educational, vocational and personal socio decisions largely on whims 
and caprices. This is why a professional counselor helps the students 
with special needs to make wise informed decisions and correct 
decisions over their choice of course, placement, and correct job to do 
on graduation that leads them to be self reliant, self independent, and 
self actualized, and not have distorted information. Onyilofor (2010) 
emphasizes that special education curriculum reform must take care of 
these three categories of counseling; vocational counseling, 
educational counseling, and social-personal counseling. Furthermore, 
Onyilofor (2012) states that professional counselors have articulated 
packages for students to make wise decisions on their career choices 
particularly in this era of globalization.  It is pertinent that in this 21st 
century that professional counselors inculcate a lot of skills in 
counseling students with special needs in higher education for 
national/career development in order to enable the postgraduate 
students to become independent. Kelechi and Ihuoma (2011) have well 
packaged skills which a professional counselor utilizes in solving the 
challenges of postgraduate students with special needs. These skills 
include: social skill (for example, appropriate socialization with peers 
and customers), mechanical skills (for example, the use of office 
equipment), safety skills (for example, telephone etiquette), and 
hygiene skills (for example, appropriate dress and professional 
appearance). Also, council of European Union (2008), enumerates skills 
such as management skill, learning to learn skill, training and 
qualification skill, social and civic competences skill, sense of initiative 
skill, learning about the economic environment skill, evaluating self 
skill, and understanding education skill. 
 Also, Ajobuwe (2007) has understanding, self direction and acquisition 
of problem solving, decision making, creativity, innovation, 
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entrepreneurship and technology skill. The professional counselors 
utilize the following roles in counseling students with special needs in 
higher education for national development/career developments in this 
21st century to eradicate their problems and facilitate their programme 
so that they will graduate as at when due and be useful for national 
development. These roles include:  

 Assisting the adults/postgraduate students to create new, more 
flexible arrangement that will aid persistence, through 
prioritization of daily activities, especially assignment, time 
spent on work, hobbies, family or friends and make decision on 
how to manage the time well.  

 Helping postgraduate students to adopt positive behaviours  
through the development of attitudes that build up self 
confidence. 

 Assisting adult/ postgraduate students to see clearly the aims, 
goals and ideas of learning situation and be able to know what 
has to be done, when to do it and how to do it.  

 Assisting adult/ postgraduate students in making career and 
occupational decision with methods of meaning knowledge and 
skill like inventory, questionnaire and test to verify or refute 
any claim. 

 Assisting  the stakeholders in the promotion of advocacy as a 
tool for raising the profile of adult/ postgraduate students and 
life long learning and; 

 Making referral in difficult situation. (Igbafe 2008). 
The professional counselor also assists the gifted postgraduate students 
to have focus and direction and set goals that are attainable so that 
they will not be frustrated when the high goal they set for themselves 
are not attainable. Many Nigerian families are  poor and polygamous in  
nature and this trend affects postgraduate students with special needs. 
Some train themselves and inherit no financial assistance from their 
parents. The government do not give them bursary and scholarship. No 
wonder they over stay in their programme unlike in foreign countries 
like USA, Japan, UK, Australia, Germany; where the postgraduate 
students with special needs through the professional counselor obtain 
loan, bursary and scholarship from the government and NGOs and 
philanthropists. The question that becomes germane is how can 
counseling solve the problems of students with special needs of higher 
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education for national development? The purpose of this study in 
general is to determine how counseling can solve the problems of 
students with special needs of higher education for national 
development. Specifically, the study was designed to determine the:  

1. Counselors, role in solving the problems of students with 
special needs of higher education for national development. 

2. Counseling skills utilized by professional counselors for solving 
the problems of students with special needs of higher 
education for national development.  

 
 Two research questions were postulated to guide the study. These are:  

1. What are the roles of professional counselors in solving the 
problems of students with special needs of higher education for 
national development? 

2. What are the counseling skills utilized by professional 
counsellors in solving the problems of students with special 
needs of higher education for national development? 

 
Significance of Study  
The beneficiaries of this study include: students/postgraduate students 
with special needs, lecturers/professional counselors, parents of the 
students/postgraduate students with special needs, curriculum 
planners, stakeholders, non-governmental organizations (NGOs), 
various levels of government, librarians, etc.  
 
Research Method  
 
Research Design: Descriptive survey design was used in carrying out 
the study. Justification of design was informed by the fact that study’s 
purpose was descriptive on how counseling can solve the problems of 
students with special needs in higher education for national 
development  
 
Area of Study  
The study covers the South East zone of Nigeria. They include Abia 
State University, Abia State; Anambra State University , Anambra State; 
Ebonyi State University, Ebonyi State, University of Nigeria Nsukka, 
Enugu State and Imo State University, Imo State. 
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Population of Study: 
The population of the study comprises 156 made up of 110 
postgraduate students with special needs and 46 professional 
counselors from the South East of Nigeria. 
 
Sample and Sampling Technique 
Sampling was drawn through simple random sampling technique. The 
sampling was 110 postgraduate students with special needs and 156 
professional counselors of the various universities in the South East 
which was distributed as follows: There are 9 Professional Counselors 
from Abia State, 10 from Anambra State, 10 from Enugu State, 11 from 
Ebonyi State, 7 and 9 from Imo State. 
 
Instrument for Data Collection 
A structured questionnaire was developed by the researcher. The 
questionnaire contains 20 items on a four rating scale of strongly 
agreed, agreed, disagreed and strongly disagreed, which weighted 
4,3,2,1 respectively. 
 
Validation and Reliability of the Instrument 
The questionnaire was face validated using seven experts. Three 
experts from Guidance and Counseling in University of Nigeria, Nsukka, 
Enugu State; two in Guidance and Counseling in Nnamdi Azikiwe 
University Awka, Anambra State; and two in Measurement and 
Evaluation in University of Nigeria, Nsukka, Enugu State. The  
questionnaire was trial tested using 11 students with special needs in 
University of Calabar, Cross Rivers State, outside  the target sample. 
The internal consistency of how counseling can solve the problems of 
students with special needs in higher education for national 
development was determined using Cronbach Alpha. It yielded an alpha 
value of 0.82 which was considered high enough.  
 
Method of Data Collection 
The researcher went with 7 trained research assistants to the five 
universities in the South East zone to solicit the cooperation of the 
respondents. The researcher and the research assistants established 
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rapport with the respondents for easy administration of the question. 
The instrument was cross checked and collated for data analysis.  
 
Method of Data Analysis 
The data collected were analyzed using mean and standard deviation 
for measuring the research questions. A mean of 2.5 and above was 
accepted while any mean less than 2.5 was rejected.  
 
Results  
 
Research Question One  
What are the roles of professional counselor in solving the problem of 
students with special needs of higher education for national 
development?  
 
Table 1 

S/N Items  X SD Remarks 

1. Informed decision is a very important 
role played by professional counselors 
in solving the problem of students 
with special needs of higher education 
for national development in Nigeria.  

3.93 2.18 Strongly 
Agree 

2 ICT is another good role played by 
professional counselors in solving the 
problems of students with special 
needs of higher education for national 
development in Nigeria  

3.96 2.24 Strongly 
Agree 

3. Multi-potentiality is a good role 
played by professional counselors in 
counseling students with special 
needs of higher education for national 
development in Nigeria. 

3.88 2.08 Strongly 
Agree 

4. Perfectionist tendencies is never a 
good role utilized by professional 
counselors in counseling students 
with special needs of higher education 
for national development in Nigeria    

1.00 0.05  Disagree 

5. Awareness is a very good role played 3.95 2.22 Strongly 
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by professional counselors in 
counseling students with special 
needs of higher education for national 
development in Nigeria.  

Agree 

6. Intervention is another good role 
played by professional counselors in 
counseling students with special 
needs of higher education for national 
development in Nigeria.  

3.73 2.18 Strongly 
Agree 

7. Competence/assisting are very good 
roles utilized by professional 
counselors in counseling students 
with special needs of higher education 
for national development in Nigeria. 

3.91 2.14 Strongly 
Agree 

8. Adjustment is another good role 
utilized by a professional counselor in 
counseling students with special 
needs of higher education for national 
development in Nigeria. 

3.94 2.20 Strongly 
Agree 

9. Placement is another good role a 
professional counselor utilize in 
counseling students with special 
needs of higher education for national 
development in Nigeria. 

3.97 2.26 Strongly 
Agree 

10. Referral is a very wonderful role a 
professional counselor utilizes in 
counseling students with special 
needs of higher education for national 
development in Nigeria.  

3.97 2.26 Strongly 
Agree 

 
Summary of Major Findings 
From table 1 above, items 1,2,5,6 and 7 have their mean scores ranging 
from 3.91 to 3.97. This shows that respondents strongly agreed that 
these items are good roles a professional counselor utilizes in 
counseling students with special needs of higher education for national 
development in Nigeria.  While items 3 and 4, which had a mean score 
of 1.00 which are important skills but respondents are yet to 
understand them. 
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Research Questions 2 
What are the counseling skills utilized by professional counselor in 
solving problems of students with special needs of higher education for 
national development in Nigeria. 
Table 2 

S/N Items  X SD Remarks 

1. Academic counseling skills is a good 
skill utilized by professional 
counselors in solving problems of 
students with special needs of higher 
education for national development 
in Nigeria. 

3.93 2.18 Strongly 
Agree 

2 Career/vocational counseling skills are 
another good skills utilized by  
professional counselors in solving 
problems of students with special 
needs of higher education for national 
development in Nigeria . 

3.96 2.24 Strongly 
Agree 

3. Social personal/social skill are also 
good skills utilized by professional 
counselors in solving problems of 
students with special needs of higher 
education for national development 
in Nigeria. 

3.88 2.08 Strongly 
Agree 

4. Mechanical skill is a very good skill 
utilize by professional country in 
solving problems of students with 
special needs of higher education for 
national development in Nigeria.   

2.50 0.65 Agree 

5. Safety is a good skill utilized by 
professional counselors in solving 
problems of students with special 
needs of higher education for national 
development.  

2.55 0.97  Agree 

6. Communication skill is a wonderful 
skill utilized by professional 
counselors in solving problems of 

3.98 2.27 Strongly 
Agree 
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students with special needs of higher 
education for national development 
in Nigeria.  

7. Hygiene is never a good skill utilized 
by professional counselors in solving 
problem of students with special 
needs of higher education for national 
development in Nigeria. 

1.00 0.05 Disagree 

8. Management is a very good 
counseling skill utilized by 
professional counselors in solving 
problems of students with special 
needs of higher education for national 
development in Nigeria. 

3.95 2.22 Strongly 
Agree 

9. Self direction/understanding are good 
counseling skills utilized by 
professional counselors in solving 
problems of students with special 
needs of higher education for national 
development in Nigeria. 

3.93 2.18 Strongly 
Agree 

10. Self confidence is a very important 
skill utilized by a professional 
counselors for counseling students 
with special needs of higher 
education for national development 
in Nigeria.  

3.93 2.18 Strongly 
Agree 

 
From table 2, items 1,2,3,6 and 8 have a mean score ranging 

from 3.93 – 3.98 which shows that respondents strongly agreed that 
Academic counseling, career/ vocational, socio personal/social skill and 
communication skills are good counseling skills utilized by the 
professional counselors for solving problems of students with special 
needs in higher education in Nigeria. Again items 8, 9, and 10 which has 
a mean score of 3.93 and 3.93 respectively show that respondents also 
agreed that self confidence and management skills are also very 
important skills utilized by professional counselors for solving problems 
of students with special needs of higher education for national 
development. While items 4 and 5 which have a mean score of 2.50 -
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2.55 show that respondents agree that mechanical and safety skills are 
also good counseling skills utilized by the professional counselors in 
solving problems of students with special needs of higher education for 
national development in Nigeria. While item 7 which has a mean score 
of 1.00 shows that respondents are yet to understand hygiene as a 
counseling skill utilized by professional counselors in solving problems 
of students with special needs of higher education for national 
development in Nigeria   
 
Discussion  
The findings of the study shows that informed decision, ICT, awareness, 
intervention and competence are very important roles played by 
professional counselors in counseling students with special needs of 
higher education for national development in Nigeria. These findings 
are in line with the researcher which is of the view that education plays 
a very important role in the socio-economic development of a society, 
which enables students with special needs to make informed decisions. 
Obidoa (2007) is in support of the above assertion by saying that 
information and communication technology can be used in guidance 
and counseling as a medium of interaction between a counselor and a 
client as a resource in the decision making process. Onyilofor (2011) 
opines that the counseling chambers should be able to contain the 
entire necessary departments and well equipped with the necessary ICT 
gadgets such as computers, photocopiers, printers, scanners, internet 
and other important gadgets needed for communication between the 
counselor and client. Schonegger (1994) enumerated problems facing 
postgraduate students as ….. the help needed for career choice, 
opportunities to explore, the development of opportunity awareness, 
while incorporating individual lifestyles and the interventions of 
practices that are used to enhance a person’s career development or to 
enable that person make effective career decisions (Sponke, 1991), 
Igbafe (2009) defines counseling as learning orientated process carried 
out by a professionally competent counselor. Olutokun (2003), Ifelunni 
(2003) and Onyilofor (2010) posits that it is the duty of the counselor 
during placement of students to their right course to address them 
individually to discover what dexterity they possess, their interest, 
abilities, potentialities, hobbies and so on. Igbafe (2008) is of the view 
that counselors make referral in difficult situation. Academic   skill, 
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career/vocational skill, social personal/ social skill, mechanical skill and 
safety skills are good skills utilised by professional counselors in solving 
problems of students with special needs of higher education for 
national development in Nigeria.  
 The counselor has to make them (postgraduate students) see 
the three major aspects of counseling namely: academic, 
career/vocational and social personal counseling (Odebunmi, 2002). In 
line with the above assertion, Denga (2006) states that it is an 
established fact that uninformed youth/postgraduate students with 
special needs base their education, vocational and personal-social 
decisions on whims and caprices. Also supporting this assertion is 
Onyilofor (2012) who emphasizes that special education curriculum 
reform must take care of these three categories of counseling: 
vocational, educational counseling and social personal counseling. 
Kelechi and Ihuoma (2011) have well packaged skills which the 
professional counselor utilizes in solving the challenges of postgraduate 
students with special needs which includes social skills, mechanical 
skills/safety skills, communication skill etc. Also Council of European 
Union (2008) enumerated skills such as management skills, learning 
skills, training and qualification skills/social and civic competence skills.  
 
Conclusion 
In conclusion, if the students with special needs now come to the 
professional counselor after the counselor has created awareness of his 
services through symposiums, workshops, seminars and so on, the said 
postgraduate students will now know how to solve their problems by 
themselves and problems of others for national development. The 
distant postgraduate students with special needs will be communicated 
through ICT. Their financial difficulties will be solved and they will 
graduate as at when due. If the super choleric are counselled and 
followed up by a professional counselor, their undesirable behavior will 
be changed to desirable and they will no longer be frustrated and as a 
result they, upon graduation, become worthwhile in the society. When 
professional counselors utilize these major skills such as placement, 
intervention, referral/adjustment, self confidence etc. in counseling the 
postgraduate students with special needs in higher education, they will 
contribute maximally to national development, have focus and 
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direction and choose the career that they have interest in and enjoy a 
lifelong career development that is sustainable.  
 
Recommendations 
Based on the aforementioned, the following recommendations are 
drawn:  

 The government at all levels should ensure that bursary and 
scholarship are given to postgraduate students with special 
needs. 

 The three levels of government: federal, state and local 
governments should ensure that loans are given to parents/ 
guardians of postgraduate students with special needs for 
agriculture and for micro and macro businesses so as to 
support their postgraduate students financially so that they will 
graduate as at when due. 

 The government at all levels should ensure that the necessary 
ICT equipment is given to professional counselors and 
postgraduate students with special needs. ICT gadgets such as 
computer, video coverage and so on should be provided so as 
to facilitate teaching, learning and counselling.  

 Counselors should from time to time create awareness of their 
existence in the higher education and sensitize the 
postgraduate students on what assistance they can render to 
them through seminar, symposium, and workshops. 

 The professional counselor with the role of advocacy and 
intervention can attract bursary and scholarship for the 
postgraduate students with special needs in higher education 
for national development; so that they will be at par with their 
foreign counterparts. 
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Abstract 
The level of cognitive development of primary school pupils is measured 
through their academic achievement and this has always been shown 
by available records to be below expectation most especially in the core 
subjects- English Language, Mathematics, Basic Science/Technology 
and Social Studies. Past studies that endeavour to find the causes of this 
problem concentrated on instructional strategies adopted by the 
teachers, availability of resources, psychosocial variables that could 
affect learning and so on. There is dearth of information about the 
correlation between individual pupil’s learning style and their academic 
achievement. This study therefore examined the learning style of 
primary school pupils in both public and privately owned schools and 
their academic achievement in four core subjects. The study adopted 
descriptive survey to detect the learning style of 213 pupils from 15 
schools (10 private and 5 public) selected through multi-stage sampling 
techniques. The academic achievement of the pupils as shown by the 
score sheets in the past two terms were also accessed. The results 
revealed that primary school pupils have defined learning styles. While 
some individual have predominant learning styles, others have 
combined learning styles. Of all the learning styles, pupils with auditory 
learning style had the highest academic achievement scores in almost 

mailto:ia.salami@mail.ui.edu.ng
mailto:snappy600@gmail.com
mailto:matsui85@yahoo.com


68                                                                                   Pupils’ Learning Style… 

 

 

all the core subjects, though the difference between their performances 
is shown not to be significant. Based on the findings, teachers are 
enjoined to create learning environment that will support pupils of 
different learning styles.    
 
Key words: Primary School Pupil, Academic Achievement, Learning 

Style, Methods of Teaching, Core Subjects. 
 
Introduction 
Any education, be it formal or informal can only be said to be effective 
if the recipients learn. Learning is exclusively the function of the learner 
irrespective of the quality of teaching given by the school or teacher. 
Therefore, learning style of individual learner is a major factor that 
determines effective learning in a formal education system. The 
effective learning has always been the major goal of Basic education in 
Nigeria, most especially the primary education. Three out of the seven 
goals of primary education as enumerated in the National Policy on 
Education (2004) address effective literacy, numeracy and 
communication skills; effective participation and contribution to the life 
of the society and effective functioning in the society within the limits 
of the child’s capacity. For these goals to be achieved, the learning style 
of the pupils must be understood and all teaching tailored towards the 
pupils’ learning style. 

There are couples of definitions for learning style according to 
various scholars. While Cornett (1983) defined it as a consistent pattern 
of behaviour but with a certain range of individual variability; Grasha 
(1990) defined it as the preferences students have for thinking, relating 
to others, and particular types of classroom environments and 
experiences. It has also been defined as the preferred ways of 
receiving, responding and processing information in a learning task 
(Zarina, 2011). Individual learners do not learn in the same way and 
there are a number of different learning styles that exist (Entwistle, 
1981; Honey & Mumford, 1992). In a simple language, a learning style 
refers to a person’s preferred way of effective learning. 

Reinert (1976) and Dunn (1984) have demonstrated that 
learners have three basic perceptual learning modalities: visual learning 
which involves reading and studying charts; auditory which learning 
involves listening to lectures, audiotapes while kinaesthetic/tactile 
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learning which refers to experiential learning, that is, total physical 
involvement with a learning situation. Kinaesthetic or what is known as 
tactile learning could be called “hands-on” learning, such as building 
models or doing laboratory experiments. There is nothing like almighty 
learning style because it is based on a person’s preferred method of 
processing information and should not be used to believe that it is the 
only way a learner takes in information. “Preferred learning style” only 
means the one most often used and the one used that brings effective 
learning not neglecting the fact that other learning styles might be used 
by these individuals at any given time or situation. 

A pupil's learning style is developed based on his/her 
hereditary factors, life experiences, and the demands of his/her present 
environment (Matthews, 1996).  This implies that pupil’s learning style 
is hypothesized to be a combination of cognitive, affective, and 
psychological characteristics that describe how that individual interacts 
with his or her environment. Specifically, how well a pupil absorbs and 
retains information depends largely on whether the information was 
received in the pupils’ preferred learning modality (Zapalska & Dabb, 
2002). While some prefer exploration, others are more comfortable 
with abstract notions (Wilson, 2012). 

There have been many attempts by scholars around the world 
on the impact of learning styles on the academic achievement of 
learners at different levels of education. Chong-Cheng (1988) discusses 
the importance of learning styles as being not only necessary, but also 
important for individuals in academic settings. Most pupils favour to 
learn in particular ways with each style of learning contributing to the 
success in retaining what they have learnt. Dunn, Beaudry and Klavas 
(1989) reported that it has been indicated that both low and average 
achievers earn higher scores on standardized achievement and attitude 
tests when they are taught within the realm of their learning styles. 
Also Abidin, Rezaee, Abdullah and Singh’s (2011) posited that often, 
one’s learning style is identified to determine strengths for academic 
achievement.  

The study by Lovelace (2005) revealed the strength of learning 
style when discovered that regardless of academic level, students earn 
statistically higher standardized achievement and attitude test scores 
when they are taught and tested with resources and strategies 
responsive to their learning-styles. This discovery supports the 
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submission of Dunn & Dunn (1998) that everyone has the ability to 
learn new and difficult information when they capitalize on their 
preferred learning styles. Therefore, education curriculum should be 
dynamic in all its elements such that all the learning styles will be 
adequately catered for in order to support the effective learning of all 
learners. In other words, the goals and the objectives of the curriculum, 
the content to be delivered, the method of implementing the 
curriculum and the techniques adopted for the evaluation of the 
learning should allow for smooth operation of learners with visual, 
auditory and tactile learning styles.  

Learning style and behavioural trends exist, Kenyetta (2008) 
asserted that students from particular socialization and cultural 
experiences often possess approaches to knowledge that are highly 
functional in their original living environment and can be capitalized 
upon to increase performance in academic settings. He stated further 
that students who learn with their preferred learning styles are more 
likely to gain more knowledge and skills when taught and counselled 
through their natural or primary style rather than through a style that is 
secondary or undeveloped, particularly when they are presented with 
new materials or engaged in new experiences. To support this is the 
finding of Abidin, Rezaee, Addullah and Singh’s (2011) that majority of 
students surveyed have multiple learning styles or a combination of 
different learning styles.  

In Nigeria education system, the situation in the teaching-
learning process is not the same. Poor academic achievement has been 
reported in various general and promotion examinations at all level of 
education in all states of the federation. Various factors have been 
identified to have caused this but hardly has any of the past studies 
examined the pupils’ learning styles versus their performance. 
Therefore, there is the need to examine the match between the pupils’ 
preferred way of absorption in the teaching-learning process to explain 
their academic achievement in various subjects.  It has been reported 
that the current teaching approaches adopted by most of the teachers 
in primary school is direct instruction, which involves the teacher telling 
the pupils what to be learnt through short explanation and note given 
(Oduolowu, 2007). This type of teaching taps into little of the strength 
of visual and auditory learning styles without any reinforcement while 
tactile is completely neglected. 
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The neglect of tactile learning style in the teaching at primary schools 
cannot be overlooked most especially when it has been established 
that children at that age level are at concrete operational stage of 
Piaget’s cognitive development (Oduolowu, 2011). That is, children 
between 7 and 11 years old can only learn effectively with concrete 
objects. To this end, majority of pupils in primary school are expected 
to have tactile learning style or learn well while exposed to tactile style.      
Indeed, significant debate still surrounds the issue of learning styles and 
its function in the instructional process (Zarina, 2011; Cristina, 2012; 
Wilson 2012). Particularly, researchers have not thoroughly explored 
the links between learning styles and achieved learning outcomes, thus 
hindering practical implementation of learning styles theory in 
instructional practice (Romanelli, Bird & Ryan, 2009). The findings of 
some of the studies showed that a relationship between learning style 
and achievement exists (Kirk, 1986, Sing 1987). Majority of past 
research studies focused on identifying individuals’ learning style 
preferences and patterns (Romanelli et al, 2009). While this was 
purportedly beneficial for teachers in selecting and developing 
instructional practices, research along those lines often evaluated the 
implementation of specific learning or instructional style models 
(Lovelace, 2005; Noble, 2004). Additionally, the majority of studies 
pertaining to learning styles involved participants in secondary or post-
secondary education, thus, the role of learning styles in the 
achievement of primary school pupils need further investigation.  

A review of literature reveals that in Nigeria there seems to be 
dearth of information on the relationship among Learning Style (LS) and 
primary school pupils’ academic achievement. Though, such efforts 
have been made elsewhere to explore such relationship (Gilakjani, 
2012; Wilson,2012; Zarina, 2011), the need remains for further 
research concerning the relationship between learning styles and 
academic learning outcomes, particularly at the primary school level in 
Nigeria. Based on this, it is essential to conduct additional research to 
explore the relationship between pupils learning styles preferences and 
academic achievement in typical Nigerian primary school setting; hence 
this study. The focus of the study is on pupils’ learning styles preference 
(visual, auditory, tactile or combination) and academic achievement in 
four core basic education subjects: English Language, Mathematics, 
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Basic Science/Technology and Social Studies in primary schools in Oyo 
State, Nigeria. 
 
Research Questions 
The following research questions are generated to guide the study: 

I. Which of the learning style is most common among primary 
school pupils in Oyo State? 

II. Is there significant difference among pupils with the three 
learning styles (visual, auditory and kinaesthetic/tactile) in their 
achievement in English Language? 

III. Is there significant difference among pupils with the three 
learning styles (visual, auditory and kinaesthetic/tactile) in their 
achievement in Mathematics? 

IV. Is there significant difference among pupils with the three 
learning styles (visual, auditory and kinaesthetic/tactile) and 
their achievement in Basic Science and Technology? 

V. Is there significant difference among pupils with the three 
learning styles (visual, auditory and kinaesthetic/tactile) in their 
achievement in Social Studies? 

 
Methodology 
Descriptive survey method was adopted for the study. This research 
design is considered suitable for this study because it describes existing 
pupils’ preferred learning styles and academic achievement of the 
pupils; hence they are studied in retrospect (Jack & Norman, 2006). The 
population of this study is made up of all private and public primary 
schools pupils and teachers in Oyo State, Nigeria. 

A multi-stage sampling procedure was adopted in the selection 
of participants.  Five Local Government Areas in Ibadan, Oyo State were 
purposefully selected because they form all the categories of schools in 
the State, that is, public and private schools in rural, semi-urban and 
urban areas. Ten privates and five public primary schools were selected 
using disproportionate stratified random sampling. More private 
schools were selected because the number of pupils met in each school 
was relatively low compare with what obtained in the public schools. 
All the pupils in one arm of primary five class in each school were 
involved including their teachers handling the four subjects. Primary 
five classes were purposively selected because they are considered to 
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be matured enough to know their personal attribute. Besides, this class 
is preferred because it cut across both private and public schools since 
most of the privately-owned schools do not have primary six. A total of 
two hundred and thirteen (213) pupils participated in the study with 
twenty-eight (28) class teachers. 

The instrument used for this study was a self-designed 
questionnaire tagged “Pupils Learning Style Preferences Inventory 
(PLES-PI)”. This is supported by the record of the academic 
performance of the pupils involved in the study for the past two terms.  
The inventory consisted of a twenty-four items on 3-point Likert scale 
divided into three sub-categories; eight items applied to each of the 
subcategories. That is, the visual, auditory and tactile learning styles; 
which then results on mark obtainable for each section to be 24 points. 
Research that identifies and measures perceptual learning styles relies 
primarily on self-reporting questionnaires by which students select 
their preferred learning styles (Reid, 1987).  

Records on pupils’ academic achievement for their first and 
second term in English Language, Mathematic, Basic 
Science/Technology and Social Studies gave the academic performance 
of the pupils. However, PLES-PI was subject to face and content validity. 
The reliability of the instrument was estimated using Cronbach alpha 
technique and reliability coefficient of 0.92 was obtained.  
 
Results 
 
Research question 1: Which of the learning style is most common 
among primary school pupils in Oyo State? 
 
To answer this question, the responses of the pupils were analysed and 
whichever of the learning style category they have highest point makes 
their learning style. This method of analysis enables the study to 
discover some pupils with combinations of learning styles. Figure 1 
presents the summary of the analysis.  
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Fig. 1: Different Learning Styles Found among Primary School Pupils in 
Oyo State 
 
Figure 1 reveals that pupils with auditory learning styles are the most 
common (43%) in primary schools in Oyo State; this is followed by 
pupils with visual learning style (28%); this is followed by pupils with 
the combination of the three learning styles- visual-auditory-tactile 
learning style (10%). Pupils with tactile (07%) and visual-auditory 
learning styles (07%) were not so many so also are pupils with visual-
tactile (03%) and auditory-tactile (02%). This finding might have been as 
a result of the fact that the common method of teaching in Nigerian 
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primary school is direct instruction (DI) which is a teacher-centred 
method that the teacher dictates the talking in the class and all the 
pupils are expected to do is to listen. This type of method produces 
pupils with auditory learning style than any other style. This is in line 
with Oduolowu (2007) who found out that the major teaching method 
in Nigerian pre-school and primary school is teacher telling with short 
explanation. It is also revealed that large number of the pupils (47%) 
had combined learning styles and this is in line with the finding of 
Abidin, Rezaee, Addullah and Singh’s (2011) that majority of the pupils 
have combined learning styles.  
 
Research Question 2: Is there significant difference among pupils with 
the three learning styles (visual, auditory and kinaesthetic/tactile) in 
their achievement in English Language? 
 
Table 1: Summary of Analysis of Variance Showing Difference among 

Pupils with Various Learning Styles in their Performance in English 
Language 

Learning 
Styles 

N Mea
n 

Std.D Source Sum of 
squares 

df Mean 
square 

F Sig. Rmk 

Visual LS 
Auditory LS 
Tactile LS 

Vis-Aud. LS 
Vis-Tact. LS 

Aud-Tac. LS 
Vi-Au-Ta LS 

60 
91 
15 
15 
07 
04 
21 

51.45 
55.32 
57.33 
54.33 
51.86 
42.25 
53.41 

13.04 
12.51 
11.63 
12.36 
11.37 
10.71 
13.21 

 
Btw 
Grps 

 
 

Withn 
Grps. 

 

 
1295.62 

 
 

32762.69 
 

 
6 
 
 

206 

 
215.94 

 
 

159.04 

 
 
 

1.358 

 
 
 

.233 

 
 
 

NS 

Total  213 53.75 12.68 Total 34058.31 212     

 
Table 1 reveals that pupils with tactile learning style had highest English 
Language mean score (57.33); followed by pupils with auditory learning 
style (55.32) and pupils with visual learning had the lowest score 
(51.45). Of the pupils with combined learning styles, pupils with 
combination of visual-auditory learning style (54.33); followed by pupils 
with visual-auditory-tactile learning style (53.41); followed by pupils 
with visual-tactile learning style (51.86) while pupils with auditory-
tactile had the lowest score (42.25). This trend of performance in 
English language of pupils should be expected because these pupils 
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were at the stage of concrete operational stage of Piaget’s cognitive 
development (Oduolowu, 2011). This points to the fact that the primary 
pupils learn better when they are allowed to explore tactile learning 
style. Though the difference among these learning styles is shown not 
to be significant (F(6, 206) = 1.358; p>0.05), the status of the difference 
that was not significant may be as a result of the number of pupils 
involved in the study. If the number is larger, the difference might be 
significant. 
 
Research Question 3: Is there significant difference among pupils with 
the three learning styles (visual, auditory and kinaesthetic/tactile) in 
their achievement in Mathematics? 
Table 2: Summary of Analysis of Variance Showing Difference among 

Pupils with Various Learning Styles in their Performance in 
Mathematics 

Learning 
Styles 

N Mean Std.D Source Sum of 
squares 

df Mean 
square 

F Sig. Rmk 

Visual LS 
Auditory LS 
Tactile LS 

Vis-Aud. LS 
Vis-Tact. LS 
Aud-Tac. LS 
Vi-Au-Ta LS 

60 
91 
15 
15 
07 
04 
21 

51.30 
56.15 
54.10 
55.03 
54.36 
53.38 
42.63 

13.09 
11.53 
12.50 
10.33 
10.74 
13.39 
7.84 

 
Btw 
Grps 

 
 

Withn 
Grps. 

 

 
1402.11 

 
 

30230.28 

 
6 
 
 

206 

 
233.68 

 
 

146.75 

 
 
 

1.592 

 
 
 

.151 

 
 
 

NS 

Total  213 53.98 12.22 Total 31632.38 212     

 
Table 2 reveals that pupils with auditory learning style had the highest 
Mathematics mean score (56.15) which is closely followed by pupils 
with tactile learning style (54.10) and followed by pupils with visual 
learning style (51.30). Among the pupils with combination of the 
learning styles, pupils with visual-auditory learning style had the highest 
Mathematics mean score (55.03); closely followed by pupils with visual-
tactile (54.36); followed by pupils with auditory-tactile (53.38) while 
pupils with the three combination – visual-auditory-tactile had the 
lowest Mathematics mean score (42.63). For the pupils with auditory 
learning style to have the highest Mathematics mean score is an 
unexpected result because Mathematics is a subject that relies mostly 
on manipulation of numbers and manipulative materials for its 
understanding. With this, one would have expected the pupils with 
tactile learning to do better in Mathematics. But the reason for this 
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strange result is not far fetch. It might be as a result of the fact that the 
only reinforcement primary teachers used when teaching Mathematics 
is explanation. Large number of these teachers cannot relate 
Mathematics concepts with real life situation, hence it is difficult for 
them to use manipulative materials or real life objects to explain the 
concept. Therefore, the pupils were not allowed to explore tactile skills 
in them to learn Mathematics. This is in support of Lovelace (2005) who 
submitted that students earn statistically higher standardized 
achievement and attitude test scores when they are taught and tested 
with resources and strategies responsive to their learning-styles. 
Though the difference among pupils with various learning styles was 
shown not to be significant (F(6, 206) = 1.592; p>0.05), this might be as a 
result of the closeness of the mean scores. 
 
Research Question 4: Is there significant difference among pupils with 
the three learning styles (visual, auditory and kinaesthetic/tactile) and 
their achievement in Basic Science/Technology? 

 
Table 3: Summary of Analysis of Variance Showing Difference among 

Pupils with Various Learning Styles in their Performance in Basic 
Science and Technology 

Learning 
Styles 

N Mean Std.D Source Sum of 
squares 

df Mean 
square 

F Sig. Rmk 

Visual LS 
Auditory LS 
Tactile LS 

Vis-Aud. LS 
Vis-Tact. LS 

Aud-Tac. LS 
Vi-Au-Ta LS 

60 
91 
15 
15 
07 
04 
21 

55.21 
60.45 
58.20 
53.97 
56.21 
54.26 
56.88 

11.58 
11.92 
8.20 

11.16 
8.52 

14.81 
12.47 

 
Btw 
Grps 

 
 

Withn 
Grps. 

 

 
1534.89 

 
 

28669.73 

 
6 
 
 

206 

 
255.82 

 
 

139.17 

 
 
 

1.838 

 
 
 

.093 

 
 
 

NS 

Total  213 57.54 11.94 Total 30204.62 212     

 
Table 3 reveals that pupils with auditory learning style had the highest 
Basic Science/Technology mean score (60.45) which is closely followed 
by pupils with tactile learning style (58.20) and followed by pupils with 
visual learning style (55.21). Among the pupils with combination of 
learning styles, pupils with visual-auditory-tactile learning style had the 
highest Basic Science/Technology mean score (56.88); closely followed 
by pupils with visual-tactile (56.21); followed by pupils with auditory-
tactile (54.26) while pupils with visual-auditory had the lowest mean 
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score (53.97). Also, the difference among these groups of pupils is 
shown not to be significant (F(6, 206) = 1.838; p>0.05). Still, it should be 
noted that pupils with auditory learning style had the highest Basic 
Science and Technology mean score is a revelation of the extent to 
which our teachers rely on explanations and talking while teaching 
children. This is in-line with the submissions of Lovelace (2005) and 
Oduolowu (2011) that many teachers believe too much in telling the 
pupils what to do. That the difference among these groups of pupils is 
not significant might be as a result of the fact that the pupils were 
unable to maximise their cognitive development. That is the reason for 
almost all the mean scores to be around average mark except that of 
auditory learning style pupils that was up to sixty in Basic Science and 
Technology. This is also in support of the finding of Lovelace (2005) that 
when the pupils are taught in a way that allows them to use their 
learning style, it gives them opportunity to perform maximally. The 
revelation to be noted here is that pupils with visual learning style (that 
requires a lot of instructional materials to be displayed and shown) and 
pupils with tactile learning style (that requires adequate manipulation 
of materials, situations and real objects) are not given enough 
opportunity to learn effectively in primary schools in Oyo State, Nigeria.   
 
Research Question 5: Is there significant difference among pupils with 
the three learning styles (visual, auditory and kinaesthetic/tactile) in 
their achievement in Social Studies? 
 
Table 4: Summary of Analysis of Variance Showing Difference among 

Pupils with Various Learning Styles in their Performance in Social 
Studies 

Learning 
Styles 

N Mean Std.D Source Sum of 
squares 

df Mean 
square 

F Sig. Rmk 

Visual LS 
Auditory LS 
Tactile LS 

Vis-Aud. LS 
Vis-Tact. LS 

Aud-Tac. LS 
Vi-Au-Ta LS 

60 
91 
15 
15 
07 
04 
21 

58.23 
59.55 
59.57 
58.47 
58.21 
53.76 
54.13 

18.56 
11.65 
9.90 

11.45 
13.73 
11.94 
12.74 

 
Btw Grps 

 
 

Withn 
Grps. 

 

 
1652.51 

 
 

222184.85 

 
6 
 
 

206 

 
275.42 

 
 

1078.57 

 
 
 

.255 

 
 
 

.957 

 
 
 

NS 

Total  213 57.42 12.49 Total 223837.37 212     

 
Table 4 reveals that pupils with tactile learning style had the highest 
Social Studies mean score (59.57), which is closely followed by pupils 
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with auditory learning style (59.55) and closely followed by pupils with 
visual learning style (58.23). Among the pupils with combination of 
learning styles, pupils with visual-auditory learning style had the highest 
Social Studies mean score (58.47); closely followed by pupils with 
visual-tactile (58.21); followed by pupils with visual-auditory-tactile 
(54.13), while pupils with auditory-tactile had the lowest mean score 
(53.76). Also, the difference among these groups of pupils is shown not 
to be significant (F(6, 206) = .255; p>0.05). This finding should not be seen 
as different from the previous ones in that the score between pupils 
with tactile learning style and the pupils with auditory learning style is 
just 0.02. In this case, we can claim that the difference is too small to be 
recognised, hence the auditory learning style still perform high and this 
has been justified under the previous findings. For pupils with tactile 
learning style in Social Studies, it might be as a result of the nature of 
the subject under discussion. Social Studies deal with what happens 
around the environment, which can be learnt through many senses. 
This might be easy for pupils with tactile learning style to understand 
because according to Dunn (1984), tactile learning refers to experiential 
learning, that is, total physical involvement with a learning situation. 
 
Conclusion  
The product of a good educational system is effective learning which is 
to be created by the learners when the environment is prepared. 
Provision of learning resources including good teachers and better 
teaching methods and strategies might fail to achieve the maximum 
learning expected if the learners’ interest, individual differences and 
learning style are not considered. With this premises, this study 
examined the existence of different learning styles possessed by 
primary school pupils in Oyo State, Nigeria and their academic 
performance in four core subjects. It was discovered that the three 
major learning styles as well as four other combined learning styles 
were existing among the pupils. Also, despite the fact that no 
significant difference was recorded among the pupils with different 
learning style, pupils with tactile and visual learning style consistently 
perform below pupils with auditory learning style. This has been 
attributed to the method of teaching commonly adopted by primary 
school teachers which favours auditory learning style than the others. 
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Going by what past scholars have said about learning style, the lack of 
taken this into cognisance while teaching the students must have been 
the major cause of low performance of primary school pupils in Nigeria. 
This is reflected in the academic performances of the pupils in the four 
core primary school subjects which were average. 

The educational implication that can be derived from the 
findings of this study is that the primary school pupils in Nigeria and 
Oyo State to be specific are of different learning styles. Some of them 
are of a specific learning style while some are of combined learning 
styles. The implication of this is that it will take variety of teaching 
methods and strategies to make all the pupils perform maximally. But 
the method of teaching commonly adopted by primary school teachers 
are unable to meet the learning styles of the pupils which has been 
making it difficult for them to perform as expected. 
 
Recommendations 
This study has revealed a lacuna in the primary school system of Oyo 
State, Nigeria which might have been contributing to the low academic 
performance of the pupils. For this gap to be filled, the following are 
recommended: 

 As a matter of urgency, primary school teachers teaching the 
core subjects should be given additional in-service training on 
how to plan for, present and evaluate different child-centred 
instructional methods and strategies. It should be noted that 
this type of training is not just about teaching but teaching in 
a particular way, hence experts in primary school teaching 
should be consulted for such training. If possible, the trainers 
should first be trained by those that have doctoral degree in 
primary school teaching. 

 Government also needs to ensure the availability of 
instructional resources in the school. Child-centred method 
of teaching is resources-driven; hence readymade teaching 
aids should be supplied and primary school teachers should 
be given improvisation of instructional materials allowance to 
make up for what might not be supplied in the school. 

 There is the need to have a close monitoring and supervision 
of teaching activities in the primary schools. Though qualified 
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teachers are employed, their teaching and other school 
practices should be frequently supervised. 
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Abstract 
Emphasis is often placed on the quality of commercial goods and 
services, hence the need for quality assurance in education. The levels 
of education in most countries in Africa can be categorized into four, 
namely: pre-primary, primary, secondary and tertiary education. This 
study dwelt on university education which falls under the tertiary 
education category.  It established that it is essential and advantageous 
for universities to adopt the quality assurance programme. The laws of 
most countries make it mandatory for goods and services to be ‘fit for 
purpose’ and of ‘suitable quality’. Educational services also need to be 
suitable for the needs of both learners and employers; and also be of 
good quality. Apart from the need to fulfill these legal principles and 
policy requirements, the system of quality assurance should be based 
on the principles of autonomy and independence of the bodies 
responsible for quality assessment and quality assurance; relating 
evaluation procedures to the way institutions see themselves; internal 
(self-reflective) and external (experts' appraisals) assessment; 
involvement of all the players (teaching staff, administrators, students, 
alumni, social partners, professional associations, inclusion of foreign 
experts); and publication of evaluation reports. The following control 
mechanisms need to be adopted in the universities in Ghana: making 
rules and regulations on conduct of academic activities, such as course 
delivery, assessment, examinations, and grading; making rules and 
criteria on academic staff appointments and appraisal systems; putting 
in place mechanisms for student evaluation of course delivery; putting 
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in place mechanisms for stakeholder participation in curriculum review; 
regularized review of curricula in universities; and making tracer 
studies, among other mechanisms. 
  
Keywords: Quality assurance, Control mechanisms, Universities 
 
Introduction 
There is a global emphasis and expectation in recent times for the 
quality of commercial goods and services (Atiyah & Adams, 1995), 
hence the need for quality assurance in education. The levels of 
education can be categorized into four, namely: pre-primary, primary, 
secondary and tertiary education. Our concern in this study is university 
education; hence this paper is limited to quality assurance in 
universities in Ghana. In most countries, there are four types of tertiary 
institutions. These are:  

1) Institutes for Professional Training 
2) Colleges of Education 
3) Colleges of Technology/Polytechnics 
4) Universities (Federal Republic of Nigeria, 2004) 

 
Quality assurance refers to the planned and systematic activities which 
are implemented in a quality system so that quality requirements for a 
product or service will be fulfilled (European Union, 1998). It is the 
systematic measurement, comparison with a standard, monitoring of 
processes and an associated feedback loop that confers error 
prevention. This is different from quality control which is focused on 
the quality of the outputs (Arnold & Holler, 1995). Education is a 
commercial good. Governments and individuals invest in education 
with the expectation that they would get good quality education. 
 
 In most countries, there are agencies that ensure quality control. 
Monitoring quality assurance is both a national and institutional 
responsibility. There are two types of quality assurance process, 
namely: 
 

a) Internal quality assurance which refers to each institution’s 
system of operation, programme’s policies and mechanisms for 
ensuring that it is fulfilling its own purposes, as well as the 
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expected standards that apply for higher education in general, 
or to the profession or discipline. 

b) External quality assurance which refers to the actions of an 
external body, possibly a quality assurance agency that 
assesses the operations of the institution and its programmes, 
with a view to determining whether it is meeting the expected 
standards agreed on earlier. In higher education, quality 
assurance includes accreditation, assessment and audit (IIEP-
UNESCO, 2009). 

 
The Council of the European Union recommended that Member States 
should establish transparent quality assessment and quality assurance 
systems in the field of higher education (European Union, 1998). The 
aim is to safeguard and improve the quality of higher education, taking 
cognizance of national conditions and international requirements.  

Member States are required ensure that follow-up measures are 
taken at national or regional level in order to enable higher education 
institutions implement their plans for improving quality and for 
integrating graduates into the labour market in an effective manner. 
The Member States are also to ensure that very high priority is given by 
public authorities and by the management of higher education 
institutions to continuous exchange of experience with other Member 
States and with international organisations that are active in this field. 
The Council, therefore, recommended that the Member States 
promote cooperation between the authorities responsible for 
evaluating quality in higher education and encourage their networking. 
Such cooperation should concern: 

a) Exchanging information and experience; 
b) Fulfilling requests for expertise and advice from the authorities 

in the Member States and promotion of contacts with 
international experts; 

c) Supporting higher education institutes in the different 
countries that wish to cooperate (European Union Council, 
1998). 

 
The Council consequently called on the Member States to introduce 
quality-assessment and quality-assurance mechanisms into higher 
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education systems and to promote cooperation between the 
authorities responsible for quality assurance in higher education. 
               There are legal dimensions to the issue of quality assurance in 
higher education. The products of the higher institutions must be fit for 
purpose and of suitable quality (Atiyah & Adams, 1995). Otherwise, 
there is a breach of contract, for which damages could be sought 
(Fabunmi, 2012). However, due to some systemic challenges, most 
products of tertiary institutions in Africa seem not to satisfy any of the 
two criteria Such challenges include: declining resources, escalating and 
uncontrolled enrolment, deteriorating infrastructure, and decline in 
both quality and quantity of teaching and research activities 
(AfriQ’Units, 2011). Until recently, quality assurance mechanisms were 
absent in most tertiary institutions. Even where and when available, the 
process of ensuring quality is often compromised. This accounts for the 
presence of several mushroom institutions scattered all over Africa. 
Most of these institutions do not meet the required standard. They 
need to maintain good quality.  

It is important to recognize the stringent conditions imposed by 
the regulatory educational agencies in Africa, such as the National 
Council for Tertiary Education and National Accreditation Board in 
Ghana, Nigerian Commission of Universities (NUC), Tanzania 
Commission of Universities (TCU), Uganda Board of Higher Education, 
among others. These agencies are expected to ensure that certain 
requirements are met before approving the take off of higher 
institutions. It should be noted that most of these conditions are often 
overlooked by most institutions. For instance, most private universities 
acquire sites in rural areas that they do not intend to use, because of 
the low cost of plots of land in such places. Such rural sites are often 
used to acquire licenses for operation. Most of these institutions 
actually operate, in very restricted structures that are very deplorable 
and not suitable for learning, in cities where it is quite easy to get 
enough intakes. Equipment and facilities are often hired on temporary 
basis for the purpose of ensuring accreditation of programmes. All 
these happenings point to a dangerous future when poorly trained 
teachers will be posted to schools, half baked doctors will be posted to 
hospitals, and other poorly trained professionals will be recruited. The 
inevitable will be that these certificated, but not learned professionals 
will render substandard and poor quality services which are likely to 
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endanger lives in their different fields. There is, therefore, the need for 
a review of the control mechanisms and of methods of operation so as 
to ensure efficient and quality service. 
           University education as a form of higher education must be fit for 
purpose and of suitable quality, because to whom much is given, much 
is desired. Both the government and the general public expect high 
quality products from the universities in Ghana. When one considers 
the huge investment in terms of financial and human resources 
devoted to these universities, there seems to be justification for this 
expectation. University education gulps a substantial part of the total 
budget for education in most countries. Even though, the fund that is 
allocated to education in most African countries is often quite small, 
when compared to allocations to the other sectors. 

Most African governments often take prescriptions from 
agencies like the International Monetary Fund (IMF) and the World 
Bank. Medical drugs usually have the side effects stated on the leaflets 
enclosed in their containers. Unfortunately, these agencies did not 
educate the African nations of the dangers inherent in their 
prescriptions. The Nigerian government was not told of the negative 
consequences of the Structural Adjustment Programme (SAP). The 
Tanzania government was not informed of the danger of placing 
embargo on employment into the senior manpower category. The 
consequences of these policies are better imagined than felt. The 
prescriptions of these agencies are often framed in ways that make 
African leaders fail to see the danger inherent in them. King (1991) is of 
the view that these prescriptions are evidenced in assertive captions 
like “textbooks make a difference” or “class sizes below 40-50 students 
don’t make a difference”. Even though, higher institutions of learning in 
Europe and America rarely have large classes, these agencies have 
become very powerful intellectually that it will take divine intervention 
for any scholar to fault their claims (Babalola, 2011). These external 
interventions, however good, they might look, have negative effects on 
the quality of higher education in Africa. 

In Ghana there are eight public universities (National 
Accreditation Board, 2014). The regulating bodies are the National 
Accreditation Board and National Council for Tertiary Education. The 
National Accreditation Board (NAB) ensures that all new programmes 
are accredited before universities could be run them. All existing 
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programmes are also checked from time to time to ensure compliance 
with the criteria for accreditation. The Universities are, therefore, 
compelled to upgrade all the facilities required for accreditation and 
recruit adequate staff. The National Council for Tertiary Education 
monitors the quality of education in tertiary institutions in the country. 
 
Principles of Quality Assurance 
The systems of quality assessment and quality assurance should be 
based on the following principles: 

1) autonomy and independence of the bodies responsible for 
quality assessment and quality assurance; 

2) relating evaluation procedures to the way institutions see 
themselves; 

3) internal (self-reflective) and external (experts' appraisals) 
assessment; 

4) involvement of all the players (teaching staff, administrators, 
students, alumni, social partners, professional associations, 
inclusion of foreign experts); and 

5) publication of evaluation reports (European Union Council, 
1998). 

 
The Shewhart Cycle 
One of the most popular tools in quality assurance is called the 
Shewhart cycle (Wikipedia, 2012). It was developed by W. Edwards 
Deming, a 20th-century American management consultant who named 
the tool after his associate, Walter A. Shewhart. This cycle for quality 
assurance consists of four steps: Plan, Do, Check and Act (PDCA). At the 
end of Shewhart cycle, which also is referred to as the Deming cycle or 
PDCA cycle, the steps are repeated to ensure that the process is being 
evaluated and improved on a constant basis. 
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Figure 1: Shewhart Quality Assurance Cycle 
 
The four steps of the PDCA cycle 
 The four steps are: 

1) Plan, is when the higher institution should establish its 
objectives and determine the processes or changes in the 
processes that are required to deliver the desired results.  

2) Do, is when the educational processes or changes are 
developed and tested. 

3) Check, is when the processes or changes are monitored and 
evaluated to determine whether the results are meeting the 
predetermined educational objectives.  

4) Act, is when actions that are necessary to achieve the desired 
improvements are fully implemented into the educational 
process.   

 
The cycle can be repeated, beginning with new educational objectives 
being planned. The Shewhart cycle can be an effective method for 

PDCA 
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achieving quality assurance in higher institutions, because it analyzes 
the existing conditions and methods that are used to provide the 
services to learners. The goal is to ensure that excellence is inherent in 
every component of the process. Quality assurance also helps to 
determine whether the steps that are used to provide the product or 
service are appropriate for the time and conditions. In addition, if the 
cycle is repeated throughout the schooling time of the learner, it helps 
improve the higher institution's efficiency by ensuring that the process 
is always being refined and improved.  
 
Control Mechanisms 
AfriQ’Units (2011) reported that most universities in East Africa are at 
the different stages of establishing quality assurance processes. This is 
also true of the other regions of Africa. This might be due to the close 
monitoring of the supervising agencies. Some of the mechanisms being 
used by these universities include: 

1) Making rules and regulations on conduct of academic activities, 
such as course delivery, assessment, examinations, etc. 

2) Making rules and criteria on academic staff appointments and 
appraisal systems. 

3) Putting in place mechanisms for student evaluation of course 
delivery. 

4) Putting in place mechanisms for stakeholder participation in 
curriculum review. 

5) Regularizing review of curricula in universities 
6) Making tracer Studies, among other mechanisms (AfriQ’Units, 

2011). 
 
Challenges in maintaining quality assurance 
The culture of ensuring quality assurance In tertiary institutions in 
Africa seems to be bedeviled with a number of challenges. These 
include the following: 

1) Apathy and resistance from staff, students and management 
2) Inadequate and unqualified quality assurance personnel 
3) Poor funding 
4) Excess workload of quality assurance personnel 
5) Rapid turnover of both staff and students 
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6) Absence of quality assurance policy and units in some 
institutions (AfriQ’Units, 2011). 

 
Strategies for promoting quality assurance 
The following strategies can be used to promote quality assurance in 
higher institutions in Africa: 

1) Involvement of all staffs in ensuring quality 
2) Adequate funding of education 
3) Training of staff on quality assurance 
4) Development of appropriate tools for quality assurance 
5) Establishment of quality assurance units 
6) Strategic plan and policy for quality assurance 
7) Increased inter-institutional networking and sharing of quality 

assurance ideas 
8) Use of external accreditation agencies 
9) Use of external examiners 
10) Accreditation by external professional bodies 
11) Involvement of employers in curriculum review and 

accreditation processes (AfriQ’Units, 2011). 
 
It should be noted that by and large quality assurance can only be 
effective when all the stakeholders understand and embrace its 
challenges (UNESCO, 2012). 
 
Conclusion 
The discussion thus far has established that it is essential and 
advantageous for the universities to adopt the quality assurance 
programme. The laws of most countries make it mandatory for goods 
and services to be ‘fit for purpose’ and of ‘suitable quality’. Educational 
services should also be suitable for the needs of both learners and 
employers; and also of good quality. Apart from these legal principles, 
the system of quality assurance should be based on the principles of 
autonomy and independence of the bodies responsible for quality 
assessment and quality assurance; relating evaluation procedures to 
the way institutions see themselves; internal (self-reflective) and 
external (experts' appraisals) assessment; involvement of all the players 
(teaching staff, administrators, students, alumni, social partners, 
professional associations, inclusion of foreign experts); and publication 



92                                                                                 Quality Assurance and… 

 

of evaluation reports. The following control mechanisms need to be 
adopted: making rules and regulations on conduct of academic 
activities, such as course delivery, assessment, examinations, etc; 
making rules and criteria on academic staff appointments and appraisal 
systems; putting in place mechanisms for student evaluation of course 
delivery; putting in place mechanisms for stakeholder participation in 
curriculum review; regularized review of curricula in universities; and 
making tracer studies, among other mechanisms. 
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