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CONTEMPORARY ISSUES IN THE ADMINISTRATION OF HIGHER 
EDUCATION IN AFRICA 

 
Rosemary Seiwah Bosu  

Institute for Educational Planning and Administration 
University of Cape Coast 

 
 
Abstract 
Contemporary issues in higher education are critical to understanding 
issues related to administration in Higher Education. This purpose of 
this conceptual paper is to review and examine contemporary issues 
particularly related to Higher Education in Sub Saharan Africa. The 
issues reviewed include concepts related to inclusive matters that 
ensure equality and equity in higher education.  Global developments 
related to higher education are discussed as they are significant to 
understanding various concepts and the context of administration 
within higher education institutions.  This paper then outlines various 
key pointers such as diversity, due process, autonomy, academic 
freedom, committee systems and funding that influence procedures and 
operations that are carried out in higher education. The focus is to 
provide learners studying administration a spectrum of basic concepts 
that helps with the understanding of contemporary issues within the 
context of administration in higher education.  
 
Introduction 
This paper introduces and briefly explains concepts related to 
contemporary issues in administration in higher education. Basic terms 
and concepts are defined and explained within the context of higher 
education in Africa. The following issues are reviewed; 

 Meaning and purpose of higher education 
 Societal expectations 
 Basic concepts: human rights, gender, privacy rights, people 

with disability PWD, copyrights, gender equality, globalization, 
Millennium Development Goals (MDGs), Education For All 
(EFA), diversity, affirmative policy, due process, committee 
system, autonomy, academic freedom, funding, ICT, website 
design, portal, internet, teaching, evaluation, distance 
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education, quality assurance, Shewhart cycle, peace and 
conflict, models of public-private sector partnership and 
curriculum. 

 
Meaning and Purpose of Higher Education 
The majority of education systems in Sub Saharan Africa take after the 
educational systems of their colonial masters. In most English speaking 
Sub Saharan African countries, the formal educational system 
comprises three main levels. They are the basic or primary level, the 
secondary level and the higher or tertiary level. Some have the 
additional level of vocational and or technical level. The duration for 
these levels differs from country to country. The average lengths of 
study for primary, secondary, and vocational / technical levels are six, 
six, and three respectively. Higher education refers to post secondary 
education and its duration ranges from two to four years. Higher 
education is found in universities, polytechnics, colleges of education, 
nursing and agricultural colleges, and specialist institutions. These 
institutions offer training leading to diploma and degree qualifications. 
One of the main purposes of higher education in Africa is to promote 
human capital development so that graduates are able to fit into and 
contribute to the ‘world of work’. Also developing human capital to a 
higher level improves work output, increases the individual’s income 
and ultimately reduces the poverty gap amongst people in a society. 
According to Bloom, Canning and Chan (2006), tertiary education plays 
a recognizable role in promoting economic growth. Research has also 
indicated that the social and private rates of return for tertiary 
investments in Sub-Saharan Africa are among the highest in the world 
(Sawahel, 2014).  

Higher education plays the role of creating a knowledge 
economy by improving access to information and producing 
knowledge. As more people obtain knowledge, it facilitates society and 
economy issues as well as contributes to change. Montanini (2013) also 
noted that as places of knowledge transmission, universities can play a 
transformative role. Having knowledge gives one the power to make 
changes within a system be it social, educational, political or economic.  
Another purpose of higher education is to provide solutions to 
development challenges through research, innovation and adaptation. 
Encouraging researchers to be innovators and entrepreneurs, increases 
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knowledge transfer opportunities for both universities and the 
companies, exploiting research and delivering academic and economic 
benefit (Purcell, 2008). This also facilitates technological and scientific 
innovations which in turn creates a knowledge economy that would 
ultimately led to community development.  

Higher education also serves the purpose of improving the 
political context. As individuals interact, learn about each other and 
tolerate each other the political context is improved. Democratic 
activities or processes that take place in the institutions and involve 
students and staff helps to build democracy within the institutions and 
improve its practice outside the institutions. These activities also 
encourage peace.  

Daniel (2014) summarises the context of higher education to 
include the following characteristics; a post high school engagement for 
the age group of 18 and above, having a research agenda, collegiality 
seen in the working relationship of faculty, institutional autonomy, 
participatory decision-making and a globalised curriculum. Higher 
education institutions therefore have the purpose to educate 
individuals who will fit in the world of work and be able to make use of 
any opportunity they face. Higher education institutions have also the 
mandate to research and disseminate knowledge for the development 
of the society on the whole.    
 
Societal Expectations 
Members of the society are important stakeholders of higher 
education. They affect or influence and are affected by the activities of 
higher education institutions. The stakeholders within the society 
include parents, students, industry, policy makers, community leaders, 
community members, international donors, and teachers. All these 
stakeholders have varied expectations of higher education. It is crucial 
therefore for higher or tertiary institutions to consider and be aware of 
societal expectations when planning for and carrying out the activities 
within their institutions. Purcell (2008) summarises the societal 
expectations of higher education institutions to include among other 
things; contributing to growing the knowledge economy, developing 
and maintaining a broad advanced knowledge base, providing quality 
education (lifelong learning), creating centers of excellence in research 
consultancy and advise, embedding international and multi-cultural 
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education in the curriculum, and creating equal opportunities and 
access to higher education. 

Society also expects higher education institutions to contribute 
to the transformation of the society. Mainly to bring about positive 
change, such as promoting human capital development, providing 
solutions to development challenges, improving access to information, 
and promoting activities that encourage peace.  With regard to the 
benefits of higher education for a country's economy, many observers 
attribute India's leap onto the world economic stage as stemming from 
its decades-long successful efforts to provide high-quality, technically 
oriented tertiary education to a significant number of its citizens 
(Bloom, Canning, & Chan, 2006). According to Lebeau (2008), 
universities have frequently been regarded as key institutions in the 
process of social change and development. He also noted that it is 
expected that higher institutions play the role of producing highly 
skilled labour, and research that will have outputs meeting perceived 
economic needs.  

The society also expects quality education from higher 
education institutions whereby the institutions’ output in the form of 
graduates are of high quality and can fit into the ‘world of work’. Higher 
education is expected to open doors to many new opportunities 
(Purcell, 2008). This means it is expected that higher education 
institutions make use of socially relevant curriculum. In an ever-
increasingly multi-cultural world, students need skills, experience and 
knowledge to operate and compete internationally (Purcell, 2008). 
Wilson-Strydon and Fongwa (2012) noted that issues affecting 
academic quality manifest in diverse ways including poorly equipped 
libraries, poor academic and laboratory infrastructure , high staff: 
student ratios, de-motivated staff, an ageing professoriate, overloaded 
academics who are increasingly immigrating to other regions for 
greener pastures and outdated curricular. When these indicators are 
seen in the institutions, the expectation of quality education is not 
quite being achieved.  

Society expects higher institutions to form networks or 
partnerships with industry, and other international higher institutions. 
Building these partnerships will help improve the capacity of the 
institutions and ensure they are at breast with local and international 
current and relevant issues. Higher education institutions are no longer 



Rosemary Seiwah Bosu                 5 

seen as “Ivory Towers” separate from the society but are expected to 
take the responsibility of partnering, supporting and giving out to 
society.  
 
Basic Concepts 
 
Human Rights and Higher Education 
Human rights are the universal standards for human behavior that 
apply to all human beings no matter the race, gender, age, ethnicity, or 
religious affiliation.  Amnesty International (2015) defines human rights 
as the basic rights and freedom that all people are entitled to 
regardless of nationality, sex, national or ethnic origin, race, religion, 
language, or other status. It also states that human rights include civil 
and political rights, such as the right to life, liberty and freedom of 
expression; and social, cultural and economic rights including the right 
to participate in culture, the right to food, and the right to work and 
receive an education. All these are issues that are found in tertiary 
institutions. That is why it is important to consider human rights when 
considering issues or trends related to higher education. Students and 
staff both need to have the freedom of expression to be able to study, 
research into and comment on academic, social and political issues 
effectively. Human rights is also defined as the fundamental rights, 
especially those believed to belong to an individual and in whose 
exercise a government may not interfere, such as the rights to speak, 
associate, and work. 
 
Privacy Rights in Higher Education  
 In order to understand privacy rights in higher education, one has to 
understand the context of privacy rights in general. Privacy rights are 
fundamental human rights whereby the individual has the right to 
confidentiality of one’s personal assets be it physical or otherwise. 
Privacy protection is frequently seen as a way of drawing the line at 
how far society can intrude into a person's affairs (Davies, 1996). What 
is considered private may vary from individual to individual, from one 
culture to another and from one institution to another. Within higher 
education institutions when considering privacy rights, one may be 
considering the right to keep records (personal, or academic) 
confidential. Management has the responsibility to manage and keep 
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records in a way that individuals and the institutions, privacy rights are 
not trampled over.   
 As students form the majority in tertiary institutions and the 
majority of activities in the institutions evolve around them, it is 
important to take note of student rights when considering privacy 
rights. Student rights are those rights, such as civil, constitutional, 
contractual and consumer rights, which regulate student rights and 
freedoms and allow students to make use of their educational 
investment. These include such things as the right to free speech and 
association, to due process, equality, autonomy, safety and privacy, and 
accountability in contracts and advertising, which regulate the 
treatment of students by teachers and administrators (Wikipedia, 
(2015). This means that the higher education institutions must ensure 
that students do not suffer any academic, legal or financial 
consequences when they involve themselves in free speech or attach 
themselves to groups or associations. In higher education institutions, 
students also have the right to take part in governance by being 
consulted when some decisions are taken. They should be informed 
about issues that affect them and have the right to freely express their 
opinions. An example of issues related to students’ rights are spelt out 
in the declaration of school student rights adopted in July 2006 by the 
General Assembly of Organizing Bureau of European School Student 
Union (OBESSU) held in Ohrid, Macedonia. They include the right of 
association, the right to participation, the right to appeal, the right to 
quality education, the right to gender equality and the right to maintain 
cultural and personal identity.  
 
Gender Issues in Higher Education  
 
Gender equality 
Gender issues in higher education refer to those issues related to 
equity in academic or administrative activities carried out by male and 
females in higher education institutions. Gender equality is one of the 
six goals of the global Education for All campaign that UNESCO leads 
(UNESCO, 2012). Gender equality can be measured by the Gender 
Parity Index (GPI). GPI is the ratio of the female-to-male values of a 
given indicator. A GPI of ‘1’ indicates parity between sexes. The ratio of 
the female to male in higher education measures access to and 



Rosemary Seiwah Bosu                 7 

progress towards gender equity and the level of learning opportunities 
available for women in relation to those available to men. The global 
monitoring report of 2008 (UNESCO, 2007) in this regard indicated that; 
“While many more women than men worldwide were enrolled in 
higher education institutions in 2005 (the global GPI was 1.05), in sub-
Saharan Africa the average GPI in tertiary education worsened between 
1999 and 2005 from 0.68 to 0.62. Gender disparities favouring men 
increased substantially over the period in the Congo, the Gambia, 
Lesotho and Nigeria. In contrast, women’s participation in tertiary 
education improved significantly in Burkina Faso, Ethiopia, Malawi and 
the United Republic of Tanzania” p. 5. According to Montanini (2013), 
the enrolment rate differs from men and women (8% versus 5%), who 
face significant barriers in countries with low levels of wealth as Central 
Africa Republic, Democratic Republic of Congo, Ethiopia, Malawi, Niger 
and Chad. According to the progress report of the sixth African 
Development Forum (2008), some of the major obstacles that hinder 
gender equality include; continued presence of strong cultural and 
traditional practices, ineffective institutional and policy implementation 
mechanisms, lack of resources, lack of enforcement laws that promote 
gender equality and lack of knowledge of these laws.  

According to Atuahene, & Owusu-Ansah (2013), although the 
global Gender Parity Index (GPI) increased to 1.05 in 2005, the average 
tertiary GPI in SSA decreased from 0.68 in 1999 to 0.62 in 2005. This 
means there are fewer females than males in higher education 
institutions in SSA.  Data for the overall tertiary education sector for 
Kenya and Nigeria show that Kenya had a gross female enrollment of 38 
per cent and Nigeria 41 per cent by 2006. (UNESCO, 2006). Gender 
disparities remain widespread in Sub-Saharan Africa where they often 
favour boys, and are greater at higher levels: 35% of the countries with 
data available in 2005 had achieved gender parity in primary education, 
compared with 6% in secondary and 3% in tertiary. (UNESCO, 2007). 

Gender disparity is also reflected in teaching teams: women 
access to highest academic positions is still very limited and female 
researchers’ publications are scarce (Montanini, 2013). Gender equality 
issues in higher education are not only related to students but staff 
members as well. Gender gaps at the tertiary and university levels are 
particularly pronounced in science, mathematics and computer 
sciences (African Development Forum, 2008).  
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People with Disability (PWD) 
The term "students with disabilities" refers to students who report 
themselves as people with physical, sensory or mental disability (Sachs, 
2011). When considering people with disability (PWD), one has to 
examine the issues of equity and access in the sense that all people no 
matter their condition must have equal access to participate in higher 
education. These institutions need to identify the needs of PWD that 
will enhance their inclusion.  This means that higher education 
institutions must have the facilities and policies that enable people with 
disability function adequately in the institutions to achieve their goals. 
According to Sachs (2011), some of these facilities and policies include 
flexible admission procedures, creative solutions to accommodation 
barriers PWD face, and facilitator services.  

Although there are increases in the number of students with 
disabilities, gender disparities of PWD exist. According to Opini (2012), 
while studies have shown that students with disabilities are increasingly 
enrolling in and completing university education, the number of 
women with disabilities in higher education remains low.  Opini’s study 
on women with disabilities in university education in Kenya (2012) 
identified five categories of factors that limited their participation in 
university which included poverty, sexual abuse and harassment, 
discrimination, lack of sufficient learning resources, and a constraining 
physical environment. The provision of facilities for the inclusion of 
PWD is a recent issue considered in institutes for higher education in 
Sub Saharan Africa. The progress of the inclusion of these facilities as 
well as policies varies between countries and institutions as well. Many 
PWD face challenges when the needed facilities have not been 
established in the higher education institutions. Typical examples of 
challenges PWD in higher education institutions experience are; having 
difficulties in accessing buildings, unsuitable means of transport and 
inadequate learning resources.   
 
Copyright Issues in Higher Education 
Copyright is the exclusive legal right given to the originator or creator of 
a book, writings, or music for a fixed number of years to print, publish, 
film, record literary, artistic or musical material. This right prevents 
other persons from copying or selling the originators’ work and thereby 
protects the originators’ work and giving him or her sole monopoly over 
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it. Categories of protected work include literary works, musical works, 
including accompanying lyrics, dramatic works, including accompanying 
music, pantomimes and choreographic works, pictorial, graphic and 
sculptural works, motion pictures and other audiovisual works, sound 
recordings, and architectural works. According to the U. S. Constitution: 
Article 1, Section 8, the purpose of copyright is to promote the progress 
of science and useful arts, by securing for limited times to authors and 
inventors the exclusive right to their respective writings and 
discoveries. Copyright is an important issue in higher education 
institutions because they are places of teaching, learning and research, 
therefore information is critical for all such activities. Individuals are 
producing knowledge, analysing knowledge and using others, 
knowledge so there is always the question of how much, whose 
knowledge and when can individuals use the knowledge that ‘are 
owned’ by others. Academic staff and students therefore need to be 
given and be aware of copyright guidelines or rules that control the 
‘right’ to use copyright protected works.  
 
Globalization  
Globalization in higher education in the general sense is having that 
type of education that enables the student to easily participate in 
education in any part of the world. It involves students and lecturers 
interacting with each other across countries and cultures. According to 
the Levin Institute (2015), globalization is a process of interaction and 
integration among the people, companies, and governments of 
different nations, a process driven by international 
trade and investment and aided by information technology.  In recent 
literature, the term is typically used either to characterize international 
spatial awareness or to highlight a transformation in the processes of 
interaction among individuals and groups (Mitchell, & Nielsen, 2012). 
Within the context of higher education, students and staff would 
interact and integrate among different institutions in different 
countries. Information technology does promote globalization in higher 
education institutions. 
 Promoting globalization would mean institutions of higher 
education have to be aware of international laws, policies as well as the 
different cultures of the institutions with which they want to interact. 
There are different schools of thought about the advantages and 
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disadvantages of globalization in higher education.  Proponents of 
globalization say that it helps developing nations (South) "catch up" 
with industrialized nations (North) much faster through increased 
employment and technological advances. In the case of higher 
education for example, institutions in the South may benefit in the area 
of capacity building and partnership in research and teaching. 
Globalization also improves the international profile of both North and 
South institutions. On the other hand, critics of globalization say that it 
weakens national sovereignty and allows rich nations to ship domestic 
jobs overseas where labour is much cheaper. In the same way, higher 
education institutions in South may lose staff to the North, also they 
may not have ownership over projects and research as they do not 
have the financial capacity to carry out the projects. The phenomenon 
of globalization brings constraints, challenges and opportunities in 
terms of influencing the norms and practices of academic freedom at 
national and international levels (UNESCO, 2005). “In sum, globalization 
is allowing a new order in the world of higher education. Going from 
political to economical purposes, nationalism giving way to world 
citizenship, culture depending on the identified groups more than 
geographical locales, organizational legitimacy more and more 
depending on global name recognition and expansion, allegiance to the 
organization giving way to entrepreneurialism and most of all control of 
knowledge dissemination; these forces have altered the fabric of higher 
education. Adaptation is a survival tool. Higher education organizations 
that fit, participate and welcome global changes will survive the 
best”(Mitchell & Nielsen 2012). 
 
Millennium Development Goals (MDGs) 
The Millennium Development Goals (MDGs) are eight international 
development goals that were established following the Millennium 
Summit of the United Nations in 2000, following the adoption of the 
United Nations Millennium Declaration. This declaration was signed by 
all 189 United Nations member states and 23 international 
organizations. The MDGs commit world leaders to combat poverty, 
hunger, disease, illiteracy, environmental degradation, and 
discrimination against women. The goals represent a partnership 
between the developed countries and the developing countries (Osei-
Asibey, & Gray, 2013). The goals served as a yardstick or guide to future 
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activities of member states so that together they can eradicate poverty, 
reduce infant and maternal mortality rates and ensure education for all 
among other priorities. The goals with the main indicators are as 
follows: 

1. Eradicate extreme poverty and hunger:-  halving between 
1990 and 2015, proportion of people whose income is less than 
US$1 a day and proportion of people who suffer from hunger. 

2. Achieve universal primary education:- by 2015 children 
everywhere, both boys and girls, will be able to complete a full 
course of primary education. 

3. Promote gender equality and empower women:- eliminate 
gender disparity in primary and secondary education, 
preferably by 2005, and to all levels of  education not later than 
2015 . 

4. Reduce child mortality: - reduce by two thirds the under-5 
mortality rate by 2015.  

5. Improve maternal health: - by 2015, reduce maternal mortality 
ratio by three-quarters. 

6. Combat HIV/AIDS, malaria and other diseases:- halt the 
spread and begin to reverse the incidence of HIV/AIDS and 
other diseases.  

7. Ensure environmental sustainability :- build sustainable 
development policies into country programmes and practices; 
halve by 2015 the proportion of people without sustainable 
access to safe drinking water; by 2020 achieve a significant 
improvement in the lives of at least 100 million slum dwellers.  

8. Develop a global partnership for development: - deal 
comprehensively with the debt problems of developing 
countries through national and international measures in order 
to make debt sustainable in the long term. 

  
Examining the goals, one can see that they touch on issues related to 
poverty, health, gender equity, environment, education and political 
partnership that will enhance development. Also presently, member 
countries are to have been able to achieve these goals. All the goals 
had the time limit to 2015 within which they were to be achieved. As of 
2013, progress towards the goals was uneven. Some countries achieved 
many goals, while others were not on track to realize any. For example, 



12                                  Contemporary Issues In the… 

the overall assessment of Ghana’s progress toward the MDGs reveals 
that, while progress has generally been positive, performance has been 
mixed across indicators, regions and localities (Osei-Asibey, & Gray, 
2013). 

The link of higher education to the MDGs are in the building of 
human capacity to reduce poverty and conducting research to help 
with combating diseases and sustaining the environment. Although, 
higher education was never explicitly involved in the MDGs as either a 
development goal in its own right, or as a potential agent to address 
other development goals Roberts and Ajai-Ajagbe (2013) also noted 
that as teaching institutions, universities are responsible for producing 
the engineers, health specialists, teachers, policymakers, technologists, 
and scientists whose knowledge and leadership are needed to improve 
people’s lives as research institutions, universities have enormous 
power to generate the cutting-edge knowledge required to contend 
with issues of food security, disease, climate and environmental 
change, and the effects and causes of poverty. All these contribute to 
reducing poverty, promote gender equality, improve health and reduce 
child mortality as a greater percentage of the population is highly 
educated, the economy develops faster, more jobs are created and 
human capacity is improved. Holtland and Boeren (2006) also noted 
that a recent study found that a one-year increase in average schooling 
raises GDP by 0.24% per year, while a one-year increase in tertiary 
education leads to an increase of 0.63% per year.  

In order for higher education to contribute or benefit the MDGs 
the institutions must first be aware of these goals, incooperate them 
into the curriculum and research in higher education institutions. 
Achieving these goals must be a concern and even a priority for higher 
education institutions. Higher education institutions have in various 
ways sought to help in achieving the goals. The University of 
Development Studies for example focuses on researching in practical 
ways of reducing poverty in Northern Ghana. The University for Bakhat 
Alruda in Sudan has focused on goal three to promote gender equality 
by creating a faculty of community development in 2005 to promote 
education and training of women in rural areas of the White Nile.  
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Education for All (EFA)  
The Education for All (EFA) concept had its origins in the Jomtien 
Conference on Education for All, held in 1990.The Education for All 
(EFA) movement is a global commitment to provide quality basic 
education for all children, youth and adults (UNESCO, 2014). At the 
World Education Forum in Dakar in 2000, governments and non-
governmental organizations pledged to commit necessary resources 
and efforts to achieve a comprehensive system of quality education for 
all. They adopted a framework for action focusing on the achievement 
by 2015 of six EFA goals:  

 Expanding and improving comprehensive early childhood care 
and education, especially for the most vulnerable and 
disadvantaged children;  

 Complete, free and compulsory primary education for all 
children, particularly girls, children in difficult circumstances 
and belonging to minorities;  

 Meeting learning needs of the young and adults through 
provision of appropriate learning and life-skills programmes;  

 Achieving 50%  improvement in adult literacy rates;  
 Eliminating gender disparity in primary and secondary 

education by 2005 and achieving gender equality in education 
by 2015; and  

 Recognizing that measurable learning outcomes are achieved 
in all aspects of quality education, especially in literacy, 
numeracy and life-skills.  

 
EFA views education as a human right; it is also directly linked to MDGs. 
EFA is essential for achieving several other MDGs like controlling 
diseases and achieving environmental sustainability. Gender parity is 
seen in both MGDs and EFA goals.  

The global monitoring report of 2008 indicated some of the 
principal developments relating to the EFA goals to include; 
immunization campaigns and improved access to basic health facilities 
have led to a significant decline in child mortality, access to and 
participation in primary education have sharply increased, adult literacy 
remains a global issue, the goal of eliminating gender disparities in both 
primary and secondary education by 2005 was missed by a majority of 
countries, and acute shortages of teachers are common especially in 
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Sub-Saharan Africa, and South and West Asia and even greater 
shortages of trained teachers in some countries hinder quality teaching 
and learning (UNESCO, 2007). Since the Dakar World Forum on 
Education in 2000, significant progress has been made in the Africa 
region regarding the attainment of the six EFA goals, especially in terms 
of the rapid expansion of primary and secondary enrollment rates and 
gender equality. (UNESCO, 2012). The Global Monitoring Report 
‘Education for All 2000 – 2015’ concludes that despite positive 
progress, the world has not yet reached the ‘Education for All’ goals. 
There are still issues related to quality and gender parity that need to 
be attained. 
 
Diversity  
Diversity in higher education is important as it ensures the institutions 
cater for the various needs of its stakeholders. Diversity refers to the 
differences in higher education. These differences can be between 
institutions and within institutions. The general differences can be in 
the quality of education, types of programmes offered, differences in 
structures and physical facilities, differences in the type of students 
admitted, and differences in organizational cultures. Diversification 
points to both the variety or types of institutions and the different 
types of programmes and disciplines offered within them (NCTE, 2014).   
Diversity has its advantages. For instance, differences among students 
themselves give the individual student rich social, personal and 
academic experiences as they learn from each other. This helps the 
students improve their communication skills with people from varied 
backgrounds. Diversity also promotes tolerance and peace as 
individuals within the institutions learn to work, learn and research 
with each other. Diversification in the types of programmes and 
disciplines implies that there will be a variety of job prospects for 
graduates (NCTE, 2014).  
 
Affirmative Policy 
Affirmative policies are those policies that favour members of a 
disadvantaged group who are discriminated against within a society. In 
the case of higher education for instance, there are affirmative policies 
for access and participation for female students, the disabled or for 
students applying for science and technology related programmes. The 
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purpose of these policies is to reduce discrimination and promote equal 
opportunities to all in higher education. Affirmative action policies for 
example are mostly admission policies that aim to have increased the 
proportion of female participation in higher education. As stated by 
Atuahene and Owusu-Ansah (2013), for instance in Ghana, affirmative 
action policies have been instituted in university admission since the 
mid-1990s as a corrective measure of the long-standing historical 
gender-based disparities. Affirmative action has also been the policy 
most to increase female access to higher education in Kenya and other 
countries in Sub-Saharan countries. In South Africa, the most salient 
justification for affirmative action was remediation (Long & 
Kavazanjian, 2012), as it was the majority and not the minority that was 
disadvantaged. 

Affirmative policies lead to affirmative actions that some 
people support and others do not. For those that support it, the main 
argument is that affirmative policies help rule out discrimination. Also 
individuals have the chance to improve their status. It also brings about 
diversity as individuals from different background have the opportunity 
to take part in higher education. Those who oppose affirmative actions 
argue that, once the policy is established it will be difficult to remove 
once the objective of the policy is obtained. This is because 
beneficiaries would like to continue to have the ‘favours’ the policies 
provide. Also, it is argued that students who are admitted as a result of 
affirmative policy may not be able to cope with the academic demands. 
Affirmative policy for higher education mainly covers the areas of 
student admissions, financial assistance for students and the 
recruitment of academic staff.  
 
Due Process  
Due process refers to ensuring that the law is used to guarantee fair 
treatment. It can be defined as the conduct of legal proceedings 
according to established rules and principles for the protection and 
enforcement of private rights, including notice and the right to a fair 
hearing before a tribunal with the power to decide the case (Garner, 
2004). Relating this to higher education governance and administrative 
activities, it means that the correct or accepted procedures need to be 
followed in carrying out the activities so all are treated fairly. Students 
and staff usually invoke due process when they feel decisions taken by 
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the institutions have not been fair to them. Higher education 
institutions administrators as well as students therefore have to be 
aware of and understand rules and procedures in order to guarantee 
fair treatment.  

According to Pauken (2010), violation of due process in higher 
education more commonly involves liberty and property interests.  
Liberty interests in the case of students comprise issues related to 
admissions, discipline, degree revocation and employment. In the case 
of staff on the other hand, liberty interests involve hiring, dismissals, 
promotions and tenure decisions. Property interests for faculty and 
staff are found in employment contracts whilst that for students 
include the right to an earned benefit such as a course grade or degree 
or the right to stay in school (Pauken, 2010). Due process therefore 
ensures that there is ‘fair play’ or justice within a system or an 
institution. Stevens (1999) noted that in higher education, a link 
between due process and justice is crucial. He also stated that by 
applying the concept of due process in the context of higher education, 
university management and faculty can meet the legal challenges of 
contract and constitutional law and the pedagogical demand for justice. 
Therefore, due process in higher education institutions is important and 
its principles need to be followed judiciously without any bias to ensure 
justice and fair treatment. It is a continuous procedure that affects all 
aspects and activities within higher education institutions.  
 
Committee System  
The committee system is one of the ways by which decisions are taken 
in higher education institutions. This system comprise a committee 
made up of a number usually about three to five people to deliberate 
on an issue and come up with recommendations as to how  
management can solve the impending problem. The committee may be 
permanent or temporary in which case it is dissolved once the issue is 
resolved. The University Committees are therefore ad-hoc, standing or 
constitutional/statutory micro-entities that are created to meet some 
specific and critical needs of the system in its daily search for 
knowledge and truth (Ogbomida, Obano & Emmanuel, 2013). The 
committee members are either elected or appointed to perform a 
particular function to investigate, act on or report on a particular 
matter. The members of the committee usually include individuals who 
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have knowledge of the issue or matter at stake. The committee system 
is used in the majority of higher education institutions. For example, in 
a study by Sabuttey, Nkuah, &. Awal (2013) on leadership practices in 
Tamale polytechnic, it was discovered that the authorities used 
committee system in most of its decision making. Ogbogu (2013) also in 
her study of Nigerian Universities noted that committees are vital 
institutional arrangements that facilitate and improve internal decision-
making.  

The committee system is important for decision-making in 
higher education administration. It promotes shared decision-making, 
commitment and the likelihood of the decisions being implemented. 
Obogu (2013) noted that the role the committee played in higher 
education institution includes providing effective advisory services to 
university management, improving the decision making process within 
the universities and recommending policies and change within the 
institutions. Ogbomida et al (2013) also emphasizes the importance of 
the committee system to ensure accountability when they note that it 
ensures that the principles of checks and balances militating against the 
abuse of authority by top management officers are achieved to a large 
extent.  

The committee system does have some advantages in its use in 
administration of higher education institutions. Cotton (2005) for 
example states that the committee system is a democratic method of 
school management. Eno-Ibanga (2008) in his study of decision making 
in Nigerian universities noted that the committee system as an 
administrative tool has contributed to the effectiveness of the 
university system through promoting all the four elements 
of management process:- planning, control, motivation and 
coordination. Involving staff in these four management processes gives 
them a sense of belonging and the likelihood that decisions would be 
successfully implemented. Obogu (2013) also indicated that the 
committee system is intended in Nigerian universities to enhance 
managerial accountability and to maintain the democratic procedures 
for representation of views set out in the Universities’ Charter and 
Statutes. Although there are many advantages, there are also some 
disadvantages such as delays in decision-making, management ignoring 
suggestions made, and non commitment or lack of interest of 
committee members to come up with effective decisions. Ogbomida et 
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al (2013) identified some challenges Nigerian universities faced with the 
committee system to be delays in the decision making process, the 
non-implementation of the decisions or recommendations of 
committee members, and non-disciplined members of committees who 
usually revealed highly confidential information.  
 
Autonomy 
Autonomy refers to the freedom for higher education institutions to 
govern themselves, appoint their key officers, determine conditions of 
service for their staff, control their students’ admissions and academic 
curricular, control their finances and regulate themselves as 
independent legal entities without interference from government. In 
order to ensure autonomy is effective, there has to be a balance with 
accountability, social responsibility and transparency. The institutions 
have to be accountable to their clients namely students, the community 
and government. The institutions also have the social responsibility to 
give back to the society or support the community within which they 
find themselves. Transparency is ‘key’ to building trust between and 
among stakeholders of the institutions and this further improves the 
output and activities of the institutions.  
 There are different types of autonomy in higher education. 
Institutional autonomy relates to when the institution has the freedom 
to select its staff and students as well as determine the criteria of their 
quantity and quality. Academic autonomy is the freedom to study one’s 
area of interest, determine what curriculum will entail, the pedagogy, 
and evaluation one will use in the higher education institution. 
Financial autonomy is the freedom to decide how to obtain and use 
funds within the institution. Then there is administrative autonomy 
which relates to the freedom of governance, having the freedom to 
manage affairs within the institution without interference.  
 
Academic Freedom 
This is the freedom of teachers and students to study and pursue 
knowledge and research without unreasonable interference or 
restriction from law, institutional regulations, or public pressure. Its 
basic elements include the freedom of teachers to inquire into any 
subject that evokes their intellectual concern; to present their findings 
to their students, colleagues, and others; to publish their data and 
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conclusions without control or censorship; and to teach in the manner 
they consider professionally appropriate. (Academic Freedom, 2015). 
The notion of academic freedom therefore recognizes the need for 
enjoyment of freedom of expression of academics, both within the 
confinement of a special institution (the university), and in public 
(UNESCO, 2005). 

There are two distinctly different kinds of academic freedom. 
Individual academic freedom protects an individual lecturer or teacher. 
Institutional academic freedom protects higher education institutions 
from interference by government, a right that applies to the 
community of scholars, not to individual lecturers. 
 
Funding 
Funding of higher education in Sub Saharan Africa has become a 
difficult issue for the majority of stakeholders. This is because although 
the importance of higher education was acknowledged, its cost was 
high and funds are not available or adequate to cover these costs. After 
independence most countries had started with sole government 
funding. Realizing the high cost of education, the loan scheme and cost 
sharing was introduced. In Ghana for example, cost sharing meant 
government bore 70% of the cost while others that included students, 
industry and the institutions themselves bore 30% of the cost. 
Montanini (2013) in a working paper mentioned that universities in 
Africa are trying to balance the introduction of tuitions fees and the 
necessity of granting the access to women and young students in need: 
Uganda’s Makerere University provides full scholarship to qualified and 
needy students and allows other students to pay tuition expenses to 
attend, Ghana’s loan system recoups loans through contributions to the 
national social security plan following graduation while other 
universities have introduced outsourcing activities. 

 In countries where the state has traditionally paid most of the 
cost of higher education, introduction of or increases of fees or any 
other form of cost-sharing is a contentious issue and students and 
parents are opposed to fees hikes; however high the cost of providing 
quality education escalates (Kasozi, 2009). Difficulty in funding affects 
quality and leads to: inadequate residential and academic facilities, 
overcrowding which is not conducive for teaching and learning, 
pressure on campus facilities leading to the breakdown of sanitary 
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facilities, inadequate academic staff as funds are not available to pay 
for more staff and inadequate maintenance of facilities leading to poor 
standards. Limited government funds for higher education also mean 
that student fees are increasing sharply in most sub-Saharan countries; 
also tuition and fees even at public universities now often exceed mean 
per capita income (Moyer, 2007) The insufficiency of financial resources 
remains the key problem of educational institutions, limiting their 
potential of innovation, development and social change (Montanini, 
2013). Funding of higher education in Africa continues to be a big 
challenge today and governments and institutions are carrying out 
different strategies to overcome this challenge.  
 
ICT, Website Design, Portal, Internet  
Presently information and communication technology (ICT) is very 
important for academic and administrative activities in higher 
education institutions. It includes the use of computers, the internet 
and other communication facilities to access, retrieve, store and 
disseminate information electronically. ICT has generally changed the 
way things are done especially with the dissemination and storage of 
information. In relation to academic activities, ICT has the capacity to 
promote and encourage the transformation of education from a very 
teacher-directed enterprise to one which supports more student-
centered models (Oliver 2002). With technology, the teachers’ mode of 
teaching is changing; both teachers and students have more access to 
information. The teachers are more of facilitators than instructors and 
students have the opportunity to learn at their own pace and with their 
preferred learning style.  

Website design relates to the skill to create, produce and 
maintain websites. In the information age today, having a website is 
critical for the promotion, building up and marketing of an organization 
or institution. It closes the knowledge gap as information becomes 
available and accessible. The website enables an institution to be 
‘seen,’ on the World Wide Web as it is a virtual location on WWW. The 
website of higher education institutions gives students, staff and the 
general public access to information about the institution. Some sites 
are interactive and allow stakeholders to communicate with each 
other. The websites are used for instance to register for classes, access 
course work, assignments, grades, find out about activities taking place 
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on campus, read campus news and many other things. The websites 
together with wireless access to the internet allows people to obtain 
this information on mobile phones, tablets, laptops and PCs.  

The portal is an internet site that provides links and access to 
other sites. A portal can be created for students, administrators or 
faculty. It provides a central point from which students, administrators 
or faculty can access information. Web based learning; virtual learning 
and distributed learning are all examples of mode of teaching and 
educational processes in an online environment that utilizes a learning 
portal to mediate asynchronous as well as synchronous in teaching and 
learning activities (Ayub, Tarmizi, Jaafar, Ali, & Luan, 2010). The portal 
therefore facilitates communication between and among students and 
faculty to have discussions, obtain learning materials and manage 
student assessment scores. Management can also use it to access 
student information, manage student scores and communicate with 
both students and faculty.    

The Internet is the world’s largest network; it is sometimes 
referred to as the open network. Basically it is a tool used to access, 
retrieve and disseminate information. Internet or web technologies are 
important because they support manipulation of information, 
facilitate/enhance communications among lecturers and students and 
provide tools to encourage creativity and initiative (Macharia, & 
Nyakwende 2009). It enables users play an active role in knowledge 
development or the acquisition of information.  The internet can be a 
substitute for expensive hardcopy libraries, and provide access to 
resources of scientific publications and scholarly information, when 
students have daily access to computers and the internet with 
sufficient bandwidth for downloading and exchanging documents over 
the network (Bon, 2007). The internet can be used as a tool for record 
keeping when information is stored on it, for teaching and learning 
activities such as e-learning, simulation of experiments and research. 
Although the use of the internet in higher education in Africa is 
increasing, many challenges are faced. For instance, a study by Moyer 
(2007) noted that internet usage for education in African universities 
seems to currently occur on an ad hoc and individual basis. Presently, 
this situation is slowly changing as institutions make the use of the 
internet a critical part of their strategic plans to ensure the institutions 
make maximum use of available internet services.  
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Teaching and Evaluation  
Teaching and evaluation are one of the primary activities in higher 
education institution. Teaching is often considered to be an activity 
which enables students to learn (Regmi, 2012). It is assumed that the 
main reason for students pursuing higher education is to learn and 
increase their knowledge level. Teaching therefore has to be relevant 
for the students. The standard of the institution is mainly based on its 
quality of teaching which is assessed by various evaluation procedures. 
Quality teaching has become an issue of importance as the landscape 
of higher education has been facing continuous changes: increased 
international competition, increasing social and geographical diversity 
of the student body, increasing demands of value for money, and the 
introduction of information technologies (Henard & Leprince-Ringuet, 
2008). The educational institutions therefore have the obligation to 
cater for all these changes, be accountable and satisfy the stakeholders 
involved. The stakeholders include students, parents and employers. 
According to Henard and Roseveare (2012), quality teaching involves 
several dimensions, including the effective design of curriculum and 
course content, a variety of learning contexts (including guided 
independent study, project-based learning, collaborative learning, 
experimentation, etc.), soliciting and using feedback, and effective 
assessment of learning outcomes. 

Evaluation in this context is a process of appraising or assessing 
the teaching and learning activities in an educational institution. The 
main purpose of evaluation is to assess if set objectives or standards 
have been achieved. It gives a feedback to management, teachers and 
students on the teaching activities carried out within the educational 
institutions. Also, the need for an improved and intelligent model for 
evaluation of instructors’ performance in higher institutions of learning 
especially in the developing countries has become necessary in order to 
proffer solution to the limitations of the classical methodologies (Ola & 
Pallaniappan, 2013). 

Students need some kind of evaluation to assess their learning 
processes and outcomes which leads to self evaluation. Lecturers need 
it to assess if their teaching objectives have been achieved and monitor 
the learning progress of individual students. The institution needs to 
promote evaluation activities to monitor teaching and learning 
activities, for accountability purposes and improve activities within the 
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institution based on the outcomes of the evaluation activities. 
According to Ola and Pallaniappan (2013), the evaluation of instructors’ 
performance is especially relevant for the academic institutions as it 
helps to formulate efficient plans to guarantee quality of instructors 
and learning process. In order to carry out any evaluation, standards 
have to be set and stakeholders be aware of the indicators used to 
measure teaching and learning within the educational institution. 
Various tools are also used for evaluation which range from 
observations to assessment questionnaires. Evaluation can be done as 
a continuous process or a ‘one off’ activity done at the completion of a 
teaching and learning activity. Researchers refer to these types of 
evaluation as formative and summative evaluation respectively. 
Formative evaluation refers to a qualitative evaluation on the 
instructors’ teaching assessment, aimed at identifying strengths, 
weaknesses and providing adequate professional development 
opportunities for the areas in need of improvement (Ola & 
Pallaniappan 2013). Taras (2005) refers to summative evaluation as 
that judgment which encapsulates all the evidence up to a given point. 
This judgment determines the extent to which teaching and learning 
activities have achieved their goals or met set standards so as to make 
decisions for further progress in teaching and learning. Teaching and 
evaluation go ‘hand in hand’ in higher education. Outcomes of 
evaluation inform the process of teaching and evaluation in itself is 
used as a tool for assessment in teaching. Teaching and evaluation are 
therefore important for higher education.  
 
Distance Education  
Distance education is the manner of delivering education to students 
who are not physically present in the educational institution. Students 
can study in their own time, at the place of their choice (home, work or 
learning centre), and without face-to-face contact with a teacher 
(Bates, 2008). The high demand for higher education and the slow 
growth of institutions that can provide higher education has lead to the 
increasing use of distance education. In SSA, there is an explosion of 
interest in distance learning (ADEA, 2002).  Distance education gives 
individuals the opportunity of obtaining higher education without 
necessarily being at the higher education institution. It also gives 
individuals a second chance of obtaining higher education when they 
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are not able to meet the criteria for participation in higher education by 
the traditional institutions, and individuals are able to have a flexible 
mode of education in relation to pedagogy, time and location. 
According to ADEA (2002), distance education can also be used to meet 
the demands for a lifelong learning among the general adult population 
and to accelerate social development in developing Sub Saharan 
African countries. The report of the president’s committee on the 
review of education reforms indicated that distance education provides 
an alternative approach to the traditional site-based delivery of 
education (Government of Ghana, 2002).  

Distance education relates to the mode of delivery and there 
are different ways by which higher education institutions carry out their 
distance education programmes. The ADEA (2002) report noted the 
following in relation to the mode of delivery in higher education in Sub 
Saharan African countries; “many of the countries that have been using 
distance or correspondence education have continued to employ first 
generation methodologies (correspondence courses with text-based 
materials similar to those used in the classroom and delivered through 
the postal system), while some have introduced second generation 
methodologies (mainly print-based and characterised by self-
instructional design) and third generation methodologies (self-
instructional print integrated with audio and video). Very few SSA 
countries appear to have moved to fourth generation methodologies 
that use interactive information and communications technology (ICT) 
to support course delivery and learning” p.10. Darkwa and Mazibuko 
(2000) support this notion when they state that the delivery platform of 
distance education of many African countries to date has been text and 
correspondent based, supported by print material.  However, it can be 
seen that distance education involves the use of different media such 
as radio, television, print media and information communication and 
technology (ICT). Communication can be asynchronous or synchronous.  

Distance education in higher education institutions in Sub 
Saharan African countries face a number of challenges. These include 
the high cost and difficulty in accessing various technologies that can 
help in diversifying the mode of delivery. Darkwa and Mazibuko (2000) 
indicated that challenges in implementing distance education in Africa 
include; technological constraints, such as telephone and other 
communication infrastructures outside of major cities which remain 
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inadequate, the lack of a trained cadre of professionals to support the 
implementation of distance education, the absence of clearly defined 
national distance education policies in most African countries, 
inadequate access to connectivity and the high cost of Internet Service 
Providers (ISP). Even though there are challenges, there is the potential 
and interest that favours the development and growth of distance 
education in higher education institutions in Africa. The political 
leadership for example in countries such as Burkina Faso, Ghana, 
Kenya, Tanzania, and Zimbabwe has made recent statements pledging 
their support to distance education (Darkwa & Mazibuko, 2000). 
 
Quality Assurance 
In understanding the term quality assurance, one must consider the 
scope of ‘quality’ in education. In measuring or assessing quality in 
education, it refers to the ability or capacity of an educational 
institution to achieve its educational goals and promote its values. The 
question that has to be answered is “Is attending the educational 
institution worth the time and cost for the students?”  In a competitive 
world, stakeholders have the choice to choose what is deemed 
profitable and will provide their needs effectively and efficiently. 
According to the Dakar framework of action in the year 2000, quality 
education means having healthy motivated students, competent 
teachers using active pedagogies, relevant curricula and education 
systems made up of good governance and equitable resource 
allocation. Here one sees that quality is looked at from the dimensions 
of inputs, processes and output or outcomes.  

In the early eighteenth century with the era of scientific 
management, quality was synonymous to standardization. This involves 
finding the best and most efficient way of achieving goals, mainly 
eliminating waste and adopting the best way to ensure efficiency. In 
the 1950s, the concept of quality gained prominence with the total 
quality management (TQM) philosophy of Edward Deming. In 1951, 
Joseph Juran described quality as “fitness for purpose”. This refers to 
Quality in organizations meeting stakeholder expectations, that is, 
providing goods and services that will serve stakeholder purpose. 
Presently, the majority of institutions make use of the International 
Standard Organization (ISO) for standardization model to determine 
quality. ISO is an independent, non governmental membership 
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organisation and the world’s largest developer of voluntary 
international standards. It is made up of 163 member countries that are 
the national standard bodies around the world, with a central 
secretariat based in Geneva, Switzerland.  

Quality assurance in higher education institutions refers to the 
processes adopted to ensure quality or high standards persists in all 
aspects of the institution (e.g. governance, facilities , teaching and 
learning). Within institutions of higher learning, use of external 
examiners, self-evaluation and academic audits are the most common 
forms of quality assurance processes (Materu, 2007). Quality assurance 
processes are both internal whereby activities are carried out by quality 
assurance units within the institutions, and external which comprise 
external boards either run by governments or autonomous institutions.  

The internal processes that mainly comprise self evaluation 
activities and external processes that focus on the accreditation of 
institutions complement each other. At present, self-evaluation is 
increasingly being done as preparation for accreditation, for example, 
in Nigeria, South Africa and Tanzania (Materu, 2007). Materu also 
found out that that structured national - level quality assurance 
processes in African higher education are a very recent phenomenon 
and that most countries face major capacity constraints. Although 
quality assurance in higher education institutions in Sub Saharan 
countries has its challenges, there is a positive attitude towards its 
implementation and a majority of countries acknowledge its 
importance if their institutions are to be internationally recognized.  

Vroeijienstijn (2014) noted that quality assurance in higher 
education is complicated as higher education has various stakeholders 
and each has its own view on quality. Some of the stakeholders he 
identified are government, employers, professional bodies, students, 
parents and the society. The higher education institutions therefore 
have to aim to cater for the needs of theses stakeholders before they 
are considered to provide quality. Vroeijienstijn (2014) also discussed 
different views or perspectives of quality as stated by Green (1994). 
These include looking at quality; as excellence, as fitness for purpose 
(as described earlier by Joseph Juran), as a threshold, as added value, as 
value for money and as satisfaction of the client.   
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Shewhart Cycle 
The Shewhart cycle is related to total quality management which 
focuses on improving situations in organizations. This cycle has also 
been called the Deming cycle, the Plan–Do–Check–Act (PDCA) cycle, or 
the Plan–Do–Study–Act (PDSA) cycle (Best & Neuhauser, 2006). It 
represents a continuous process of four main stages in making changes 
to improve the state of an institution. These stages are: 1. Plan for 
change aimed at improving situation. Data is collected to understand 
the existing situation and a time table for change is put in place. 2. Do 
refers to implementing the change or action plan usually done on a 
small scale. 3. Check or evaluate the outcomes of your actions. 4. Act or 
apply the change on a bigger scale. If evaluation results are not 
favourable, abandon the plan and start a new one and the cycle begins 
again. At this stage one of three things are done; adopt, adapt or 
abandon the change. This cycle is used to make changes that lead to 
improvement in a manner of continuous quality improvement (Best & 
Neuhauser, 2006). The indicators of this cycle is key for administrators 
in ensuring and maintaining quality in higher education institutions.  
 
Peace and Conflict  
Peace is that time when there is the freedom from disturbance within 
an institution or society. It is that period of harmony between different 
social groups that is characterized by lack of violence, conflict behaviors 
and the freedom from fear of violence (Wikipedia 2015). Conflict on the 
other hand is the opposite of peace. Wikipedia (2015) defines conflict 
as to some form of friction, disagreement, or discord arising within a 
group when the beliefs or actions of one or more members of the 
group are either resisted by or unacceptable to one or more members 
of another group. Peace within a society promotes education whilst 
conflict hinders the progress of education. Therefore peace building, as 
a role of higher education, must be more than just a reaction to 
conflict; it must be infused into the purpose of higher education in 
fragile states (Pacheco & Johnson, 2014). According to the 2011 EFA 
global monitoring report, violent conflict has interrupted education 
progress in several countries. For example, Mozambique’s civil war 
from 1977 to 1992 resulted in a loss of 5.3 years of schooling. Even 
short episodes of violence can be associated with large setbacks. In 
Rwanda, the four-year interruption in the early 1990s translated into a 
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loss of 1.2 years of schooling (UNESCO, 2011). This report also puts the 
spotlight on armed conflict and one of its most damaging yet least 
reported consequences: its impact on education. Apart from the loss of 
school years, there is the loss of qualified academic staff that move out 
to safer areas, the limited facilities are also further lost and there is the 
difficulty in maintaining conducive learning environments. UNESCO 
(2011) also indicates that conflict deprives youth and adults the 
opportunity for education that could transform their lives. In spite of 
this, Pacheco and Johnson (2014) have noted that the impact of the 
conflict in higher education and, mostly, the potential contribution of 
higher education to the construction of peace have been, in general, 
ignored. 

Peace education has the capacity to transform tertiary 
institutions and equally make them to respond appropriately to the 
inculcation of a culture of peace in people (Chinyere, 2013). This is 
beneficial for the students as individuals within higher education 
institutions and can have a positive rippling effect on the society the 
students interact with.  

Peace and conflict can also be looked at from the perspective 
of conditions within higher education institutions. Peace within the 
institution would mean activities will be carried out without any 
disturbances from staff or students. Conflict does occur within 
institutions, however, the critical issue is ensuring that conflict is 
effectively managed so that activities within the institution are not 
disturbed. There can be conflict between institutions as they compete 
for resources and students. While conflict can be negative and can 
cause deep rifts in the frame work of the institution, it can also be used 
as a tool to take the institution and the people in it from stagnation to a 
new level of effectiveness (Ada, 2013). Leadership or management in 
higher education institutions therefore has an important role in 
managing conflict as it is an inevitable situation that occurs in the 
institution. As Msila (2012) pointed out, successful schools; and within 
this context successful higher educational institutions, will be those 
that have effective conflict managers at the helm. 
 
Models of Public-Private Sector Partnership (PPP)  
Public-private sector partnership refers to these two sectors working 
together to achieve common goals. There is the public sector 
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represented by governments on the one hand and the private sector 
consisting of the organized private sector and corporate organizations 
on the other hand. The concept of a public-private partnership (PPP) 
recognizes the existence of alternative options for providing education 
services besides public finance and public delivery (Patrinos, Barrera-
Osorio & Guaqueta, 2009). Public private partnerships (PPPs) are 
arrangements between government and private sector entities for the 
purpose of providing public infrastructure, community facilities and 
health services (Ali, 2006). The partnership in this context involves the 
cooperation or alliance between governments and the private sector in 
the provision of high quality effective and efficient higher education.  
Presently, there is a need for this partnership for higher education. This 
is because although enrollment has increased, there are still a majority 
of students who cannot obtain access to higher education due to 
inadequate facilities and teaching staff. Government cannot provide 
higher education on its own so it is beneficial to team up with the 
private sector to improve access and participation in higher education.  

However, this partnership has both benefits and risks. Patrinos, 
et al. (2009) gave examples of benefits such as creating competition in 
the education market and public private contracts being more flexible 
than most public sector arrangements. Another benefit identified by Ali 
(2006) is that both the public and the private sector have unique 
characteristics that provide them with advantages in specific aspects of 
service or project delivery. He also noted that risks include loss of 
control by government, increased cost, unreliable services, reduced 
quality, political risks, and bias in selection issues. Having said this due 
to the high demand for higher education, the benefits outweigh the 
risks. According to Patrinos, et al. (2009), given market failures and 
equity concerns, the public sector remains an important player in 
providing education services, but making high-quality education 
accessible for all in developing countries requires innovative 
programmes and initiatives in addition to public resources and 
leadership. This can be provided by the private sector.  

There are different types of public private partnership models 
used by various countries to improve the state of higher education 
institutions. The following are a few examples cited by Pednekar, Lokur, 
and Pednekar (2014): 
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Build Operate Transfer (BOT) model; with this model, government 
delegates the private sector to design and build (partially or fully) a 
higher education institution. The private sector is given a time frame 
within which it will run operations and manage the higher education 
institution. At the end of the period the institution is handed over to 
government 
 
Outsourcing model; in this case the private sector will invest in 
infrastructure as well as run operations and manage the higher 
education institution. Government on its part will pay for specified 
services.  
 
Hybrid or Equity model; in this model both government and the private 
sector will share investment in infrastructure while operations and 
management will be done by the private sector.  
 
Reverse outsourcing model; government invests in infrastructure and 
the private sector runs operations and the management of higher 
education institutions. This model serves the same purpose of the 
Hybrid model without the private sector being involved in any financial 
commitments.  
 
Reviewing these models, it can be seen as noted by Pednekar, et al. 
(2014) that public private partnerships involve the government and the 
private players working hand in hand for providing public infrastructure 
and other services, while jointly sharing the risks, rewards investments 
and responsibility associated with the activity. 
 
Curriculum 
Generally curriculum is defined as the courses or programmes offered 
by educational institutions for students. UNESCO (2014) defines 
curriculum as a systematic and intended packaging of competencies 
(i.e. knowledge, skills and attitudes that are underpinned by values) 
that learners should acquire through organised learning experiences 
both in formal and non-formal settings.  Curriculum aims at providing 
students with knowledge and skills that will benefit them as individuals 
and the society. It is also defined as a complete range of courses 
available at a particular institution. Some authors define curriculum as 
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all the experiences students have under the guidance of a teacher. This 
involves all the learning opportunities offered by a school although 
learning can also take place outside the school environment.  
Curriculum forms a guideline that teachers and students follow to 
achieve their goals towards knowledge acquisition. Curriculum 
therefore is implemented by teachers, and depends on the quality of 
teaching and learning strategies, learning materials and assessment 
available (UNESCO, 2014). Curriculum identifies the content, skills, and 
standards students must achieve as they move from one level to 
another within an educational system. In developing curricula, students 
must be the main focal point to ensure the relevancy of it. Not only 
must the curriculum be relevant and respond to changes in the society, 
but it must be interesting and enable students attain lifelong learning 
experiences.    
 
Conclusion 
Higher education in this paper refers to post secondary education 
found in universities, polytechnics, colleges of education, nursing and 
agricultural colleges, and specialist institutions. Higher education has 
the primary role of creating knowledge economy and improving human 
capital development. In this sense, it is important that administration of 
higher education institutions need not be taken for granted. A varied 
number of issues that influence and inform administration of higher 
education institutions have been reviewed in the context of higher 
education in Sub Saharan Africa.   
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Abstract 
The study assessed the teacher as a factor in the quality assurance of 
teaching and learning of social studies in Lagos State schools. The study 
used survey research design and a sample of one hundred and four 
(104) social studies teachers from both public and private schools within 
Lagos State were randomly selected, using simple random sampling 
technique. The instruments used for data collection are observation 
schedule and questionnaire. Four hypotheses were stated and tested in 
the study. The following findings emerged from the study: that there 
was significant relationship between social studies teachers’ 
participation in training/education programmes and quality of teaching 
and learning of social studies; that there was significant relationship 
between social studies teachers’ use of recommended instructional 
methods/techniques and quality of teaching and learning of social 
studies; that there was significant relationship between social studies 
teachers’ participation in training/education programmes and quality of 
teaching and learning of social studies; and that there was no 
significant relationship between social studies teachers’ evaluation of 
students’ learning outcomes and quality of teaching and learning of 
social studies. Thus, based on the findings of the study, conclusions 
were drawn and recommendations made towards improving the quality 
of teaching and learning of social studies in schools. 
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Introduction 
According to Farooq, Chaudhry, Shafiq and Berhanu (2011), education 
is considered as a first step for every human activity and it ensures the 
acquisition of knowledge and skills that enable individuals to increase 
their productivity and improve their quality of life. Education is the 
compilation and product of many and varied resources. Among these, 
teachers stand out as a key to realizing the high standards that are 
increasingly emphasized in schools and school systems across the 
country. 

All over the world, the teacher is widely identified as the 
foundation of quality and relevance in education at all levels. Judging 
from the array of information and documentation available, Nigeria 
never doubted, the pivotal role, teachers play in its educational system 
(Omiyefa, 2000). The quality of our schools depends to a great extent 
on the quality of our teachers. In addition, just as ‘no nation can rise 
above the quality of its educational system’, section 8 (70) of the 
National Policy on Education (2004) clearly articulates that ‘no 
educational system may rise above the quality of its teachers’. 

Okobia (2012) noted that in a deliberate effort to ensure 
quality in Nigerian educational system, the Federal Government 
established institutions to monitor the quality of education at various 
levels. The Universal Basic Education Board was established for the 
primary and junior secondary schools, Ministry of Education for senior 
secondary schools, the National Commission for Colleges of Education 
(NCCE) for Colleges of Education and National Universities Commission 
(NUC) for Universities. In 1985, the Federal Government promulgated 
Decree No. 16 on the minimum standard for primary and secondary 
schools nationwide. The aims of the decree are to: 

 Provide guidelines on general and specific principles of 
inspection and monitoring of schools; 

 Provide tools for evaluating the efficiency of schools 
management; 

 Guide proprietors in providing funds for their schools; and 

 Use the guidelines for accrediting the schools. 
 
In order to put the guidelines for primary and secondary schools in 
operation, the National Council on Education (NCE) and the Joint 
Consultative Council on Education (JCCE) constituted a sub-committee 
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in 1988 to work out the details of its operations. This committee was 
reconstituted in 2001. The new committee eventually formulated a 15 
item guideline on minimum standards for schools nationwide. Some of 
the items include the minimum number of pupils per class, pupil-
teacher ratio, minimum number of lesson periods per week, teaching 
qualification etc. The successful implementation of these guidelines 
requires comprehensive collaboration between the supervising 
institutions and the schools themselves. The role of the schools in this 
regard is so vital that, Okobia (2012) further emphasized that the 
principal responsibility for ensuring quality assurance rests mainly with 
the educational institutions themselves. 

Quality therefore, is a multidimensional concept and cannot be 
taken for granted but must be defined every time when it is used for an 
investigation. Quality as a concept is fluid and can be interpreted within 
the broadest sense. It is often considered against local content and 
benchmarks (Ebiere and Adediran, 2013). In addition, quality according 
to them is the ability of education to satisfy customer’s needs including 
the learning environment and students’ outcomes. They asserted 
further that the graduates should be able to go to the society and prove 
their worth by their level of performance. 

Moreover, the term ‘quality assurance’, according to Ebiere 
and Adediran (2013), refers to systematic, structured and continuous 
attention to quality in terms of quality maintenance and improvement. 
Quality assurance can be defined as a proactive means of ensuring 
quality in any organization. Quality assurance may also mean a 
systematic management and assessment procedures adopted by 
educational institutions and systems, in order to monitor performance 
against objectives. Quality assurance in education, therefore, aims at 
preventing quality problems and ensures that the products of the 
system conform to standards.  

However, teaching and learning are the most central activities 
of education and they involve the teacher, learner, content, strategies 
and context for instruction. The teacher however, is the dominant 
factor in teaching and learning. Onasanya (1991) further stressed the 
place of teacher in the instructional process. He conceived teacher as a 
strong agent of education and that he or she serves as a mediator of 
learning as he or she transmits knowledge and directs the learning 
process. He stated further that a teacher is the administrator and a 
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builder of learners’ attitude. It is however pertinent to bear in mind 
that the realization of the goals and objectives of education, as well as, 
effective instructional process rest squarely on the quality and 
performance of the teachers on the job. 

Moreover, recognizing the importance of quality assurance in 
educational activities, particularly the quality assurance of teacher in 
the teaching and learning of social studies cannot be undermined. This 
is because social studies as a subject in Nigerian school curriculum 
holds an important position in the development of positive attitude and 
national consciousness in students towards the attainment of the goal 
of nation building. In light of this, Obebe and Olatunde (2005) stated 
that social studies as an integrated study that gained its entrance into 
Nigerian school curriculum shortly after the country’s independence, is 
designed to assist learners in understanding and finding solutions to the 
numerous problems in the society through the acquisition of relevant 
knowledge, skills, values and attitudes.  

The primary purpose of social studies is to help young people 
develop the ability to make informed and reasoned decisions for public 
good as citizens of a culturally diverse and democratic society in an 
interdependent world. The laudable objectives of social studies in 
making students competent in decision making, problem solving, 
dealing with change and developing attitudes appropriate for effective 
citizenship in a pluralist democratic society, cannot be achieved without 
efficient and effective teaching and learning of the subject (Okobia, 
2012). Therefore, this study assesses the teacher as a factor in the 
quality assurance of teaching and learning of social studies in schools. 
Education is a very important human activity. It helps any society 
fashion and model individuals to function well in their environment. 
According to Kimani, Kara and Njagi (2013), the purpose of education is 
to equip the citizenry to reshape their society and eliminate inequality. 
In particular, secondary education is an important sector in national 
and individual development. According to them, secondary education 
plays a vital role in creating a country’s human resource base at a level 
higher than primary education. 

It must be stated here that without teaching and learning, 
education cannot take place, so also teaching and learning cannot be 
effective with the exclusion of teachers. Hence, teachers play a crucial 
role in educational attainment because the teacher is ultimately 
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responsible for translating policy into action and principles based on 
practice during interaction with the students (Kimani, Kara and Njagi, 
2013). Teachers stand in the interface of the transmission of 
knowledge, values and skills in the learning process. If the teacher is 
ineffective, students under the teacher’s tutelage will achieve 
inadequate progress academically. 

However, quality of education is now an issue of global 
concern. As the nation’s attention is increasingly focused on the 
outcomes of education, policy makers have undertaken a wide range of 
reforms to improve schools, ranging from setting new standards and 
tests, to redesigning schools, new curricula and new instructional 
strategies. Rising expectations about what students should know and 
be able to do, break-through in research on how children learn, and the 
increasing diversity of the student population have all put significant 
pressure on the knowledge and skill teachers must have to achieve the 
ambitious goal demanded of public education. That goal is to ensure 
that children of all backgrounds master a demanding core curriculum 
and other materials that will prepare them to assume their civic and 
social responsibilities in a democratic society and be able to compete 
within the global economy (Okobia, 2012). 

In light of the above, quality standards are critical and depend 
not only on expenditure levels but also on policy planning, 
implementation and monitoring. Concern about quality is uppermost in 
educational discourse all over the world. Generally, stakeholders are 
anxious to see that educational institutions deliver what they should 
deliver and that which they deliver produces desirable outcomes 
(Okobia, 2012). 

However, teaching is a versatile field that requires at all times 
the correct identification of indices of developments in the society. This 
responsibility makes it imperative that teachers be an embodiment of a 
constant search for updated knowledge in various fields of life, i.e. 
latest information, skills and breakthroughs (Adeosun, 2009). A concern 
for teacher quality in social studies instructional process has brought 
about the need to assess the teachers’ qualification, participation in 
training programmes, use of learning strategies, instructional 
resources, integration of ICT facilities in classroom instruction among 
others.  Adeosun(2009) noted that gone is the past where all that was 
required of a teacher was subject matter knowledge. 
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The quality of our schools depends to a great extent on the 
quality of our teachers. Teacher education programme therefore, 
maintains a crucial role in this regard. It is a core condition to ensure 
quality of school education. Specifically, if teachers are equipped with 
desirable knowledge, competencies and commitment, and are 
empowered to perform their multiple tasks in the classroom, school 
and community in a genuinely professional manner, it would ensure 
effective learning on the part of their students in cognitive, affective 
and psychomotor domains. The foundation for a teacher’s capacity to 
add value to the educational process is laid especially through initial 
training. This process of teacher education affords trainees the 
opportunity of being tutored and mentored by specialists in their 
subject fields. In whatever area of learning the trainees are to 
specialize, a major assumption is that the quality of training would be 
acceptable locally, nationally and internationally (Omiyefa, 2000). This 
assumption is at the root of quality assurance in teacher education in 
general and social studies teacher education in particular. 

The word “quality” has different conceptualisations. 
Linguistically, quality means a high standard of something when 
compared to other things like it. It implies a degree of excellence; a 
characteristic or attribute and a comparative term of product ‘X’ is 
better than product ‘Y’ (Omiyefa, 2000). According to him, 
philosophically, the definition of quality is drawn from the essentialist, 
norminalist and objectivist perspectives. The essentialist identifies the 
fundamental aspect of quality; the norminalist identifies quality of 
purpose while the objectivist emphasizes objective operational 
measure of quality.  

Okobia (2012) conceived quality as standards of something as 
compared to other things that is the degree of goodness or excellence. 
He stated further that quality pervades every aspect of the activities 
undertaken in the process of education and the wide array of beneficial 
results of educational activities on both individual learners and the 
wider society. 

Moreover, there are two schools of thought based on Ebiere 
and Adediran (2013) definition of quality assurance. The first school 
attached quality to a context and as a consequence, quality becomes 
meaningful. For instance, references to the quality of assessment, 
student intake, academic programmes, teaching and learning, the 
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student experience and programme designs are not uncommon. A 
second way of thinking about quality assurance relates to a 
stakeholder-specific meaning. Here, quality assurance is being 
considered, having regard to a variety of stakeholders with an interest 
in education, each having the potential to think about quality in 
different ways.  

The teaching and learning of the social studies in schools 
require a unified and comprehensive approach relying on teachers who 
are professionally trained and equipped with requisite knowledge and 
skills. The availability of high quality social studies teachers in adequate 
numbers is a sine qua non if the lofty ideals of the social studies 
curriculum are to be realized (Okobia, 2012). The social studies teacher 
therefore, has a pivotal role in ensuring that good quality teaching and 
learning takes place in the social studies classroom. 

Okobia (2012) stated that the adoption of student-centred 
instructional strategies including the inquiry method, discussion, role 
play, simulation, games and other similar learning strategies have been 
shown to enhance the active participation of students in the teaching 
and learning of social studies in schools. However, it is pertinent to 
note that teacher’s ingenuity in improvising, adapting and maximizing 
the utilization of the scarce and often insufficient instructional 
materials can have tremendous impact in the successful teaching and 
learning of social studies. Although various studies and research works 
have been carried out on the implementation of the social studies 
curriculum in schools, the literature on the assessment of teacher as a 
factor in quality assurance of teaching and learning social studies in 
schools is limited. It is against this background that this study examines 
the teacher as a factor in the quality assurance of teaching and learning 
of social studies in schools. To do this, the following null hypotheses 
were formulated for the study: 

1. There is no significant relationship between social studies 
teachers’ qualifications and quality of teaching and learning of 
social studies in schools. 

2. There is no significant relationship between social studies 
teachers’ participation in training/education programmes and 
quality of teaching and learning of social studies. 

3. There is no significant relationship between social studies 
teachers’ use of recommended instructional 
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methods/techniques and quality of teaching and learning of 
social studies. 

4. There is no significant relationship between social studies 
teachers’ evaluation of students’ learning outcomes and quality 
of teaching and learning of social studies. 

 
Methodology 
The study adopted a descriptive survey research design. The population 
comprised all social studies teachers of public and private schools in 
Lagos State. A sample of one hundred and four (104) social studies 
teachers from both public and private schools within Lagos State 
randomly selected, using simple random sampling technique. 

The instruments used for data collection are observation 
schedule and questionnaire. The observation schedule assessed social 
studies teachers’ quality based on use of instructional materials, use of 
recommended instructional methods, and use of ICT as well as 
evaluation of students’ learning outcome among others. The 
questionnaire has two sections; Section A, requested information about 
the respondents such as gender, type of school, qualification, 
specialisation and years of experience; while section B consisted of 12 
(twelve) questions assessing the teacher as a factor in the quality 
assurance of teaching and learning of social studies in Lagos State 
schools. The questionnaire was designed on a 4 point Likert scale in 
form of strongly agree (SA, 4 points), agree (A, 3 points), disagree (D, 2 
points) and strongly disagree (SD, 1 point).  

Face and content validity of the instruments were determined 
by subjecting the items to the critical judgment of three experts in 
social studies and teacher education. Their comments led to the 
restructuring and replacement of some items in the instruments. A split 
half reliability method gave a value of 0.66 as reliability of the 
observation schedule, and 0.80 as reliability of the questionnaire. 

The questionnaire was administered to the respondents and 
collected on the same day from each of the schools. Also, the 
researcher observed the respondents during social studies classroom 
instruction with the use of the observation schedule.  
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Results 
Hypothesis 1: There is no significant relationship between social studies 
teachers’ qualifications and quality of teaching and learning of social 
studies in schools. 
 
Table 1: Correlation analysis of relationship between social studies 
teachers’ qualifications and quality of teaching and learning of social 
studies in schools 
 

Variables Mean Std. 
Deviation 

N Correlation 
Coefficient (r)   

Sig. (P) 
 

Teachers’ 
qualifications 

1.87 0.558 104 -0.155 0.115 

Social studies 
quality 
teaching and 
learning 

1.61 0.730 

*Not significant at 0.05 level 
 
Table 1 revealed that mean scores of teachers’ qualifications and social 
studies quality teaching and learning variables were 1.87 and 1.61 
respectively while their standard deviation values were 0.558 and 0.730 
respectively. However, the relationship between the two variables 
produced correlation coefficient (r) value of -0.155, meaning a negative 
low correlation between the teachers’ qualification and social studies 
quality teaching and learning while two tailed test conducted to check 
for the significance level of the value of r =0.115 which was found to be 
not significant at 0.05 level (i.e. P>0.05). Therefore, the hypothesis that 
there is no significant relationship between social studies teachers’ 
qualifications and quality of teaching and learning of social studies in 
schools is hereby accepted; thus, there was no significant relationship 
between social studies teachers’ qualifications and quality of teaching 
and learning of social studies in schools. 
 
Hypothesis 2: There is no significant relationship between social studies 
teachers’ participation in training/education programmes and quality of 
teaching and learning of social studies. 
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Table 2: Correlation analysis of relationship between social studies 
teachers’ participation in training/education programmes and quality of 
teaching and learning of social studies 

Variables Mean Std. 
Deviation 

N Correlation 
Coefficient (r)   

Sig. (P) 
 

Teachers’ 
participation in 
training/educat-
ion 
programmes 

1.83 0.830 104 0.287 0.003 

Social studies 
quality teaching 
and learning 

1.61 0.730 

*Significant at 0.05 level 
 
Table 2 revealed that mean scores of teachers’ participation in 
training/education programmes and social studies quality teaching and 
learning variables were 1.83 and 1.61 respectively while their standard 
deviation values were 0.830 and 0.730 respectively. However, the 
relationship between the two variables produced correlation 
coefficient (r) value of 0.287, signifying a positive low correlation 
between the teachers’ participation in training/education programmes 
and social studies quality teaching and learning while two tailed test 
conducted to check for the significance level of the value of r =0.003 
which was found to be significant at 0.05 level (i.e. P<0.05). Therefore, 
the hypothesis that there is no significant relationship between social 
studies teachers’ participation in training/education programmes and 
quality of teaching and learning of social studies is thus rejected. This 
implies that there was significant relationship between social studies 
teachers’ participation in training/education programmes and quality of 
teaching and learning of social studies. 
 
Hypothesis 3: There is no significant relationship between social studies 
teachers’ use of recommended instructional methods/techniques and 
quality of teaching and learning of social studies. 
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Table 3: Correlation analysis of relationship between social studies 
teachers’ use of recommended instructional methods/techniques and 
quality of teaching and learning of social studies. 
 

Variables Mean Std. 
Deviation 

N Correlation 
Coefficient (r)   

Sig. (P) 
 

Recommended 
instructional 
techniques 
usage 

1.75 0.734 104 0.267 0.006 

Social studies 
quality 
teaching and 
learning 

1.61 0.730 

*Significant at 0.05 level 
 
Table 3 revealed that mean scores of recommended instructional 
techniques usage and social studies quality teaching and learning 
variables were 1.75 and 1.61 respectively while their standard deviation 
values were 0.734 and 0.730 respectively. However, the relationship 
between the two variables produced correlation coefficient (r) value of 
0.267, signifying a positive low correlation between recommended 
instructional techniques usage and social studies quality teaching and 
learning while two tailed test conducted to check for the significance 
level of the value of r =0.006 which was found to be significant at 0.05 
level (i.e. P<0.05). Therefore, the hypothesis that there is no significant 
relationship between social studies teachers’ use of recommended 
instructional methods/techniques and quality of teaching and learning 
of social studies is thus rejected; hence, there was significant 
relationship between social studies teachers’ use of recommended 
instructional methods/techniques and quality of teaching and learning 
of social studies. 
 
Hypothesis 4: There is no significant relationship between social studies 
teachers’ evaluation of students’ learning outcomes and quality of 
teaching and learning of social studies. 
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Table 4: Showing the relationship between social studies teachers’ 
evaluation of students’ learning outcomes and quality of teaching and 
learning of social studies. 
 

Variables Mean Std. 
Deviation 

N Correlation 
Coefficient (r)   

Sig. (P) 
 

Evaluation of 
students’ 
learning 
outcomes 

1.63 0.594 104 0.036 0.714 

Social studies 
quality 
teaching and 
learning 

1.61 0.730 

*Not significant at 0.05 level 
 
Table 4 showed that mean scores of evaluation of students’ learning 
outcomes and social studies quality teaching and learning variables 
were 1.63 and 1.61 respectively while their standard deviation values 
were 0.594 and 0.730 respectively. However, the relationship between 
the two variables produced correlation coefficient (r) value of 0.036, 
signifying a positive low correlation between evaluation of students’ 
learning outcomes and social studies quality teaching and learning 
while two tailed test conducted to check for the significance level of the 
value of r=0.714 which was found to be not significant at 0.05 level (i.e. 
P>0.05). Hence, the hypothesis that there is no significant relationship 
between social studies teachers’ evaluation of students’ learning 
outcomes and quality of teaching and learning of social studies is 
hereby accepted; thus, there was no significant relationship between 
social studies teachers’ evaluation of students’ learning outcomes and 
quality of teaching and learning of social studies. 
 
Report on the Observation of Social Studies Classroom Instructional 
Process 
In an attempt to ascertain the teacher as a factor in quality assurance 
of teaching and learning of social studies, the researcher conducted an 
assessment of social studies teachers while teaching social studies in 
the classroom. The assessment cut across teacher’s use of instructional 
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resources, teacher’s use of recommended instructional 
methods/techniques, use/integration of ICT facilities, evaluation of 
students’ learning outcomes, use of motivation/reinforcement, 
teachers’ mastery of subject matter as well the process of instruction 
and classroom atmosphere. 

However, only fourteen (14) social studies teachers were 
assessed in the course of classroom instruction through the use of 
social studies classroom observational schedule. The results were as 
follows: 

 All the teachers made use of instructional resources. 

 Some of the teachers (08) applied the recommended 
instructional techniques. 

 Some of the teachers (10) integrated ICT facilities for the 
facilitation of social studies teaching in the classroom 
instruction while the others did not integrate ICT facilities. 

 All the teachers evaluated students’ learning outcomes. 

 Some of the teachers (06) applied reinforcement/motivation in 
the classroom instruction while the others did not. 

 All the teachers possessed mastery of subject matter. 

 The classroom atmospheres of all the teachers’ instructional 
processes were participatory. 

 
Discussion 
The results revealed that there was no significant relationship between 
social studies teachers’ qualifications and quality of teaching and 
learning of social studies in schools. This finding means that the 
qualifications of social studies teachers do not have strong correlation 
with quality of teaching and learning of social studies. Therefore, social 
studies teachers cannot be assessed based on their qualifications with 
regard to the quality of teaching and learning of social studies in the 
classroom. This finding is at variance with the assertion by Okobia 
(2012), that increased qualification might increase teaching 
effectiveness. The studies of Barnett (2003); Bowman, Donovan and 
Burns (2001); Howes and Brown (2000), all agreed that teachers’ 
qualification affects the quality of teaching and learning. This finding 
may be excused, if studies which suggest other variables like class size 
(Glass and Smith,1978; Mosteller,1995), School size (Haller, 1993), 
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students’ background and general social context (Coleman et.al.,1966), 
as playing more important roles in the quality of teaching and learning. 
The results of the study also revealed that there was significant 
relationship between social studies teachers’ participation in 
training/education programmes and quality of teaching and learning of 
social studies. This finding implies that social studies teachers’ 
participation in training or educational programmes will bring about 
effectiveness in their performance in the classroom and will ultimately 
contribute to the quality of teaching and learning of social studies in 
the classrooms. This finding is not in agreement with the studies of 
Cohen and Hill (2000); Villegas-Reimers (2003); Wenglinsky (2000 & 
2002); Wiley and Yoon (1995), who concluded that participation in 
professional development activities has been shown to have a 
significant positive impact on teachers’ beliefs and practices, students’ 
learning and on the implementation of educational reforms. 

The study revealed that there was significant relationship 
between social studies teachers’ use of recommended instructional 
methods/techniques and quality of teaching and learning of social 
studies. This finding means that social studies teachers’ use of 
recommended instructional techniques will contribute to the quality of 
teaching and learning of social studies in the classrooms. This finding is 
in line with Good (1983) discovery that no single instructional strategy 
has been found to be unvaryingly successful; instead, teachers who are 
able to use a broad repertoire of approaches skillfully (e.g. direct and 
indirect instruction, experience-based and skill-based approaches, 
lecture and small group work) are typically most successful. 

Lastly, the study revealed that there was no significant 
relationship between social studies teachers’ evaluation of students’ 
learning outcomes and quality of teaching and learning of social 
studies. This means that teachers’ evaluation of learning outcomes of 
students in social studies does not play a significant role in the quality 
of teaching and learning of the subjects in schools. In agreement with 
this finding Siegfried and Fels (1979) concluded that students’ aptitude 
is the most important determinant of his/her learning. However, this 
contradicts the findings from the study of Rivkin, Hanushek and Kain 
(1998), which identified teacher quality as the most important school 
related factor influencing student achievement. 
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Conclusion and Recommendations 
It can be concluded that social studies teachers’ qualification is 
insignificant in the quality of teaching and learning of the subject in the 
classrooms. And therefore, the quality of teaching and learning of social 
studies in schools can be assessed with respect to the teachers’ 
qualification. 

In addition, it can be concluded from the findings of the study 
that the quality of teaching and learning of social studies can be 
enhanced by the training or education programmes that social studies 
teachers are exposed to. Moreover, social studies teachers’ 
participation in training will contributes to the quality of teaching and 
learning of social studies in schools and thus, their quality in the 
teaching and learning of social studies can be assessed by their 
participation in training programmes. 

Also, it can be concluded that teachers’ use of recommended 
instructional techniques is significant to the quality of teaching and 
learning of social studies in the classrooms. 
Lastly, it can be further concluded from the study that teachers’ 
evaluation of students’ learning outcomes in social studies does not 
play a major role in the quality of teaching and learning of social studies 
in schools. 
 
The following recommendations were put forward towards improving 
the quality of teaching and learning of social studies in schools:  
The governments at all levels especially federal and states should 
organise teacher training programmes regularly towards improving 
their capacities to deliver effectively in the classroom. In addition, the 
government should provide the required instructional resources to 
schools and ensure strict adherence to the use of recommended 
instructional techniques and resources by social studies teachers.  

Also, governments at different levels, should equip public 
schools with ICT facilities so that the facilities can be integrated in the 
social studies classroom towards improving the quality of teaching and 
learning of social studies in schools, and this will make the students in 
public schools to be in similar position with their counterparts in private 
schools where ICT facilities are in place and employed in facilitating 
learning activities.  
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Teachers, most especially those in the field of social studies 
should take the issue of participation in training programmes seriously 
as it will contribute to the quality of their performance in the 
classrooms. Also, the teachers should be committed to personal 
development and keep abreast of the regular updates in the field of 
social studies especially with regard to its implementation in the 
classrooms. 
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Abstract 
Since the 1990s, innovation has been accepted by many countries as a 
driver for socio-economic development. National economic success is 
ever more determined by a country’s effectiveness in mobilizing and 
utilizing knowledge. Research institutions are being viewed by various 
government and policy makers in many countries as engines of 
technological and socio-economic growth and development. This will 
encourage institutions and other research organizations to reconfigure 
themselves with structures that will maximize their capacity for 
economic development and revenue for the institutions. The conversion 
of research into economic growth is vital for the future of Nigeria and 
the African States. In order to improve the efficiency of this transfer, the 
researcher analyzed the mechanism and methods for technology 
transfer between the research institutions, industry and society. Also, an 
overview of the problems, strategies for improving the situation and 
technology transfer model were presented. It was recommended among 
other things that government should collaborate with foreign research 
and development institutions and develop a strong research 
infrastructure. 
 
Keywords: Economic Development, Industries, Institutions, Technology, 

Technological Growth, Transfer. 
 
Introduction 
It is becoming increasingly apparent that in many countries, innovation 
has become a central theme of national development. The emergence 
of innovation-driven economy brings changes in public policy such as 
public sector reform, education reform and privatization. This also 
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stimulates increased relationships and interactions among knowledge 
producers, transfer agents and knowledge users (Jacob, Lundqvist and 
Hellsmark, 2003). 

Universities have traditionally been thought of as the places for 
higher education and basic research, but serve increasingly also other 
than purely public interests. Over the last 30 years, we have seen a 
significant increase in formal technology transfer from universities and 
research institutes to private sector organizations in exchange for 
monetary compensation. It is the government’s expectation that the 
universities should have a third leg in entrepreneurial activities, in 
addition to the teaching and research activities. It is hoped that the 
universities actively push for the commercialization of their inventions 
through spin- offs, technology and patent licensing, this also named 
server society (Jacob, et al, 2003). 

Therefore, cooperation between universities and the industry 
needs to be intensified and university- inventions geared more into 
innovations, as it is vital that knowledge flows from universities into 
business and society. Stimulating collaboration between universities 
and the industry, technology transfer and commercialization of 
university- born inventions are the pertinent to achieve Vision 20:20:20. 
It is viewed as an enabler to: 

a. Gain access to local university resources through consultancy, 
student projects and joint research and development projects. 

b. Foster collaborations in local industries as well as global 
network.  

c. Nurture science and engineering talents for growth of 
technology clusters. 

d. Network industries and professional organizations for exchange 
and community building. 

 
For technology- based companies, more and more skillful engineering 
professionals are required to expatriate foreign technology- advanced 
companies for technology transfer purpose. Past researches on 
technology transfer mainly focused on factors that influenced the 
results related issues, which are quite different from the problems 
faced by technology receivers. To improve the technology transfer 
performances, there is a call for the government of Nigeria and other 
African States to increase funding for universities technology transfer 
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programme. This paper describes a general idea of technology transfer 
and the mechanism for university- industry technology transfer. The 
document presents a technology transfer model seen from the point of 
view of most technology receivers so as to promote the technology 
transfer results and improve the economy developing quality. 
 
Technology Transfer   
Technology transfer is a concept that is absolutely broader than the 
acquisition of physical assets. The exchange of technology and know- 
how between firms, should contain the exchange of both resources and 
competence of two organizations (Lynskey, 2009). It was stressed that 
the nature of knowledge that is transferable and transparent in 
technology transfer will become influential factors for the success of 
the process. The transferability of knowledge refers to the extent to 
which knowledge can be transferred. If the knowledge is tacit, it is 
more difficult to share implicit or to transfer knowledge only through 
coded signs and symbols. Thus, if more tacit knowledge is involved in 
the technology transfer process, it is apparent that professional 
expatriates should try to spend more time with the technology group, 
to understand the norms in their organizations, or even build good 
relationships with the key persons in the donor firm. The transparency 
of knowledge is defined as the willingness or openness of a donor firm 
to release information and to explain difficult issues to the recipient 
firm. It is apparent that the more openness the donor firm, the more 
favourable the transfer of technology. Besides, some superior 
information or know- how is still conveyed through intensive 
interactions among people, the process may be iterative, requiring 
additional interpersonal contact. Thus, some social activities among 
expatriates and people in donor firms may also be good for fostering 
favourable relationships and then to facilitate successful technology 
transfer (Grosse, 2006). For the purpose of this paper, “technology 
transfer” refers to the process whereby invention or intellectual 
property from academic research is licensed. 
 
University- Industry Technology Transfer   
The rapid rise in university technology transfer and the increased 
emphasis on transferring technology to the private sector for 
commercialization is an economic development strategy that has led to 
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a number of empirical studies. The initial issues that confronted 
previous studies were how to measure technology transfer output. The 
studies used a variety of measures, including licenses executed, amount 
of royalties, amount of parents, citations analysis, patent applications, 
invention disclosures and a six item summary scale. The Data 
Envelopment Analysis (DEA) by Thursby and Sukanya, (2002) had the 
advantage of estimating productivity scores using multiple outputs. 
Two studies used survey techniques to ascertain the outputs. 

The current emphasis on university technology transfer can be 
dated to the 1980. At this time, many of the restrictions on university 
licensing were removed and universities were allowed to own patents 
arising from federal research grants. As a result of this, the growth in 
the commercial application of university research had received 
considerable attention from public officials and university 
administrators. More and more research universities had set up their 
institutions’ Technology Transfer Office (TTO), although the exact name 
of the office varies among universities. 

University administrators cited technology transfer as evidence 
of the increasing contribution of universities to the economy and 
recognize it as a potential source of university revenue, especially in the 
current economic environment of reduced support for universities. 
Among the other benefits of technology transfer to academic 
institutions are positive effects on curriculum and a marketing tool to 
attract students, faculties and additional industrial research support. 
 
Conceptual Model: The University- Industry Technology Transfer 
Model 
It is recognized that there are several and important technology 
developments and each day more and more companies are creating 
and innovating in- house processes, products, knowledge, technologies, 
which might be transferred either to other companies or the other 
countries. Nevertheless, we feel that transferring these technologies to 
the market remains still an opportunity area for many innovation 
centers and universities. A description of technology transfer 
mechanism requires a system and a system requires a model of 
applications it is intended to support. Without a model, it is impossible 
to determine what variables to measure, what attributes to observe, 
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what data to gather, what questions to ask, what relationships to 
explore and what scales to measurement or employ.  

The model represents our interpretation of most universities’ 
and industries’ reality. At the same time, model pretends to show 
opportunities to create a proper technology transfer environment for 
innovation. There are many mechanisms for the technology transfer of 
research and technologies developed by local universities and research 
institutions. At first, this may just involve discussing areas of mutual 
interest or getting involved in an undergraduate research project or 
providing a placement for a student to get work experience. The next 
step may start larger scale collaborations. This normally involves a 
contribution from the external partner. The type of technology transfer 
mechanism to be used in any particular research depends on various 
factors. A typical technology transfer model for most industries is 
graphically shown in figure 1. 
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The Mechanism of University- Industry Transfer 
Market requirements: As in many technology transfer models, the 
point of entrance is led and defined by the market. The unsatisfied 
needs represent a lot of opportunities for entrepreneurs and 
universities. In some cases, those needs could be very basic but also, in 
high technology markets, the needs might be complex and 
sophisticated as those in the industry in any developed country like 
Nigeria. A good understanding of the market is necessary when 
somebody is trying to introduce new products or technologies. It is 
frequent to find business cases which are not based on the reality but 
they are based on figures and facts in developing countries. 
Imaging phase: The next step of the model is the imaging phase. It is a 
phase for developing solution and process. Not only market needs 
should be considered but also it is important to look at the political and 
economical environment in order to foresee the actual viability of the 
product. 
Seeking technology: Once a solution has been created and 
documented, the seeking of available technologies starts.  A common 
practice is the creation of joint ventures between university and 
industries. A company having an idea and a business plan may start to 
look at universities trying to find available technologies that may satisfy 
the needs. In those ventures, the university provides the technological 
know- how of the core business while the partner provides the know 
how on administrative tasks (accounting, human resources, taxes and 
so on). It is important to mention that the circle marked as available 
technologies could be any of the technology transfer models seen in 
class. We see the industry need as input for that technology models 
where the market is the input. 
Product design: One important point to consider is product design of 
the technology that is frequently needed. Here we see a very important 
loop going back and forth until the technology is ready for the industry 
conditions. The chosen technology must be adapted to fulfill not only 
market needs, but also regulatory aspects such as technical 
specifications and security norms. 
Implementation phase: When the technology is ready, the 
implementation phase starts. If the technology is a final product, i.e. if 
it goes to a consumer; the implementation phase may be 
commercialization and consequently the logistics period for 
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importations, delivery and so on. If the technology to be deployed is 
part of a manufacturing process or infrastructure of a venture, the 
implementation phases may be exactly that, deploying the technology 
up to the point it is ready to produce the final products, since the 
technology is either a final product or part of the production chain of a 
final needs being satisfied or modified. When needs are not being 
satisfied, a loop back to step 4 should be considered. 
Life cycle management: The final step in our model is the life cycle 
management. Here, we mean that the product, the market, the process 
should be constantly evaluated. If needed, a loop back to the 
adaptation step may be considered, but if needs are dramatically 
changed or if new opportunities are detected, a loop back to start the 
cycle should be considered. A good opportunity to adapt existing 
technologies to new processes or products is there available for the 
implementation step. 
 
Constraints on University- Industry Technology Transfer 
As a developing nation, the need for greater university- industry 
collaboration and research commercialization is hampered by a number 
of constraints including: 

i. The dominance of foreign investments in the critical sectors of 
manufacturing; 

ii. Lack of effective research and development funding in industry; 
iii. Lack of highly capable scientists who can lead in terms of 

knowledge frontiers; 
iv. Lack of innovative entrepreneurship; and  
v. Focus of universities towards teaching thus creating a divergence 

of objectives between university and industry. 
 

Accelerating University- Industry Technology Transfer 
Various enhancements are in line with the aim to focus on key and 
strategic areas of research and to provide adequate funding to research 
that are in- line with market- driven research and development.  

i. The government should as a matter of urgent importance 
encourage the participation of local investors in the critical 
sectors of manufacturing to foster university- industry 
technology transfer. 
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ii. The government of African States should increase funding to 
the universities for effective university- industry technology 
transfer that will improve research and development in the 
continent. The focus is to generate a smooth flow in the linear 
research development capital value chain, from basic research 
and development work to commercial trails and then to full 
industrial scale- up.  

iii. Government should collaborate with foreign research and 
development institutions to develop a strong research 
infrastructure that will open the gates for an effective and 
efficient universities- industry technology transfer in African 
States. 

iv. In addition, government policies should include special tax 
exemptions for expanding industrial support of research and 
development. This will create permissions for collaboration 
with foreign research and development supporting institutions 
that will lead to the development of a strong research 
infrastructure. 

v. From legal perspective, the situation regarding the ownership 
of university- inventions has been complex resulting in many 
arguments and ultimately difficulties in technology transfer. 
Since information, knowledge sharing and collaboration are the 
mainstays of innovation, this issue warrants a serious look by 
government and other stakeholders. 

 
Conclusion 
University research is a source of significant innovation- generating 
knowledge, which diffuses to adjacent firms and entrepreneurs. 
Universities have established technology transfer offices to foster 
interaction with industry and commercialization of research. Our study 
advances knowledge about the factors that influence the success of 
technology transfer and put the framework of the transfer mechanism, 
then, also suggests policy recommendations. Among the contributions 
of the study is to analyze the impact of university organizational 
practice and environmental factors on the success of university 
technology transfer. 

Despite some drawbacks and constraints with respect to the 
industry- academia collaboration in the country, the government over 
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the last fifteen years has been putting into place an Integrated Science 
and Technology Policy encompassing a number of strategies enabling 
such an activity to thrive in the country’s quest for technological 
mastery. Under the current thrust of Science and Technology Policy 
towards this direction, the academic and corporate society will have to 
be more sensitive with respect to research collaboration.    
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Abstract 
The concept of play as an important tool for learning for young children 
cannot be undermined. Many child psychologists and child development 
specialists strongly believe that through play, children actively build 
understanding of not only about themselves, others, but also of the 
world. As they engage their environments, skilful imaginations go into 
the world of creativity naturally. This paper therefore, takes a critical 
view of how children go about the process of learning, discover things 
through experiences, absorb new information and ideas using the 
power of creativity of imagination when at play spontaneously. 

It focuses on what parents, teachers, caregivers should ensure 
to foster their art of creativity and imagination taking into 
consideration the developmental appropriate practice in the 
development of the whole child. Play for young children is activity-
based, sometimes unknowingly to the children. It involves learning 
through their senses and can be supported and enhanced where adults’ 
role facilitates play opportunities. Studies show that the effective 
participatory role of the teacher/adult during play activities promotes 
the art of creativity and arouse the power of imagination that are 
developmentally appropriate to preschool children.     
 
Key words: Play, Creativity, Imagination 
 
Introduction 
Play … is a way of learning by trial and error to cope with the actual 
world. – Lawrence Frank, American Educator and writer.  

Play is universally recognised as a vital tool in the teaching and 
learning process of young children. Young children are expected to be 
playful, and generally, play is an acceptable activity in preschool 
classroom (Wilty & Fein, 2006). The importance of play as a powerful 
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element for effective learning in early childhood was given recognition 
during the United Nations Convention on the rights of the child (1989).  
It was at the convention that suggestions on the need to collectively 
agree on the value of play for learning in young children and a decision 
was taken that young children’ concentration should be diverted to 
play and leisure activities rather than structured activities in order for 
them to learn was taken. 
 In Nigeria, the purpose of preprimary education which is 
synonymous to preschool education as stated in the National Policy on 
Education (2004) shall be to inculcate in the children the spirit of 
inquiry and creativity through the exploration of nature, the 
environment, art, music and playing with toys etc and to teach the 
rudiments of numbers, letters, colours, shapes, forms etc. through play. 
Hence, the policy clearly stated that spirit of inquiry and creativity can 
best be inculcated into children through play and its materials. 
 Play as a concept has no definite definition, because of people’s 
diverse understanding, views and beliefs of what it represents and how 
it facilitates learning. Play is what a child needs to interact with the 
world. It is a key factor to make creative thinking and imagination 
happen. Researchers in the field of children education, psychologists 
and philosophers through different research works have not come up 
with a universal definition of play. The reason is based on the fact that, 
these experts have differently identified some characteristics features 
of the concept of play. These features among others include, active 
engagement, intrinsic motivation to participate, freedom from external 
rules i.e. flexibility of rules, attention to process of creativity and not on 
the finished product, non-literal meanings of the activity, active 
involvement of players, or objects and materials provided for the 
players (Brewer, 2007). 
 Theorists in the field of early childhood education 
acknowledged the importance of play in the education of children. 
Rousseau (1712 - 1778) and Comenius (1592-1670) recognised the role 
of play in learning and fostering the overall development of children, 
thus they advocate that play activities should be part of children’s 
curriculum. In the view of Maria Montessori (1967), she saw how 
children were able to learn through play using their senses which she 
called sensorial education.  



Adefunke T. Komolafe & O. S. Sopekan                               67 

 According to Frazier (2010), play is the primary language of 
young children. This is because it aids them to acquire communicative 
skills, exploration, creativity, imagination and self-expression. Creativity 
and imagination are qualities that are rooted in young children. The 
concept of play is fundamental in the process of education to nurture 
these qualities. Creativity, according to Smith (1966) is the process of 
sinking down taps into our past experiences and putting these selected 
experiences together into new patterns, new ideas or new products. 
This idea of putting, harnessing experiences of the past and making it 
new through no other means but play is the expectation of young 
children when they use self-expressive play materials and their 
imaginations to solve problems and generate new ideas.  

The art of creativity naturally develops through play. According 
to Lynne (2010), play provides children with the opportunity for original 
thinking and expression. Creativity and imagination are high level skills 
and their development is critical as they provide opportunities for 
young children to develop these valuable skills. It has been observed 
that this can only be developed if children through play activities and 
experiences are given the objects that will help and contribute to the 
knowledge needed for the process of creativity. 
 
Characteristics of Play and the Preschool Child   
Play is an activity that can be repeated at any time. This is a unique 
quality of play. This is because it begins and suddenly it is over which 
may be as a result of movement which may not be desirable again 
within the parties involved, change for another object where there are 
availability of different materials vis-à-vis shapes, colours, or ease of 
manipulations and movement, alternation such as performing one 
game to another, succession, sudden intrusion by another party, 
association and separation which may be as a result of lack of interest 
or deviation from the set order since all play has its rules or even 
limitation of space of the choice of play.  

Then, all play is a voluntary activity: irrespective of age, for an 
activity to count as play, it must be voluntary and self-organised. If 
children are dictated to play according to a given order it is no longer 
play but a forcible imitation of it. Children identify an activity as play 
when they choose it, but they define the same activity as work when an 
adult chooses it for them (King, 1992). Play as a voluntary activity has 
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the quality of freedom, instincts which drive children to it, for it serves 
to develop their bodily faculties and their power of selection. Children 
play because they enjoy playing, this lies the power of their freedom. It 
can be defended or suspended at anytime and it is never exposed by 
physical necessity or moral duty, because it is never a task but an 
activity that children do at leisure. Play is not “ordinary” or “real life” – 
To children it is stepping out of ‘real’ life into a temporary sphere of 
activity with its own disposition. 
 
Types of Play 
There are so many types of play. They are: 
Solitary play. This is when a child plays alone. It is peculiar to babies 
under 2 years; Spectator play; Parallel play; Associate play; Cooperative 
play; Constructive play; Socio-dramatic play; Imaginative play; Pretend 
play; and Social play among others. 
 
Examples of Play Materials from 1 year according to Bronson (1995) 
are: 
Large dolls, toy dishes, toy telephone, hammer and peg toy, pull and 
push toys, cars and trucks, rhythm instruments for shaking and 
banging, such as bells, cymbals and drums, simple puzzles, sandbox, 
shovel and pail, shallow wading pool and water toys.   
The researchers’ focus is primarily on two out of these types of play. 
They are constructive play and pretend play. This is because these 
types of play take the children to the realm of creativity and nourish 
their power of imagination. 

Constructive play is a play activity when children manipulate 
with objects and materials at their disposal in environment rich in play 
experiences that promote all areas of development to create things. 
This type of play allows children to experiment with objects and 
develop their capacity to be creative. It gives children a sense of 
accomplishment as it empowers them with control of their 
environment as they become good at manipulable play materials, using 
words, ideas and concepts, thereby fostering the power to be 
imaginative. Play of the preschool child is complex and takes many 
forms. Research findings show that from about the age of three and a 
half/four to about six and a half, the preschool child’s imagination is in 
full play. This is the crucial stage whereby children’s ability to imagine 
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and the opportunity to develop creative skill must be ensured and 
sustained and this can perfectly be done through imaginative play. 
There are four major importance of creativity in children. They are the 
act of creation which enhances the child’s feelings of self-esteem and 
self-worth, creative experiences that offer opportunities to express 
emotions and to come to terms with them; creative activities that have 
a strong affective components and therefore provide a balance for the 
emphasis on intellectual development and creative activities that offer 
an excellent opportunities to individualise teaching. 

Therefore to foster good early childhood practice through the 
process of creativity, imagination and play, there should be adequate 
provision of suitable age appropriate play materials and resources 
which are fundamental to a developmental approach. These suitable 
materials are useful only in a rich prepared learning environment as 
highlighted by Maria Montessori’s didactic materials with a great 
variety of carefully chosen and prepared objects and materials where 
children will be encouraged and assisted by observant preschool 
teacher as facilitator to pursue concerns that are intensely personal to 
them. 
 The materials are the tools of creativity, imagination, play and 
learning which thus enable children to make their own personal 
statements and reflect on the world as they see it. They act as stimuli 
that suggest ideas and activities to the child, to provoke interest and 
engage the mind. 
Pretend play – this is a play that involves use of the imagination and 
make-believe elements. It is usually being carried out through imitation 
of actions of people around young children. Pretend play gives young 
children many opportunities to explore, talk to each other, and solve 
problems (Berk & Wnisler, 1995). Pretend play serves as an outlet for 
young children’s creativity and imagination. It runs the gamut from 
relatively simple episodes with make believe objects to complex 
scenario involving elaborate role play with a  variety of props (Garvey, 
1990; Smilansky & Shefatya, 1990). The ability of young children to 
pretend and imagine is crucial to their development and they must not 
be denied the opportunity and time. It also serves as an opportunity to 
develop that art of creativity which forms the best foundation for 
intellectual and emotional growths.  
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 Children develop their imagination and creativity through play. 
They dramatise roles when they are given the opportunities to practice 
pretence during play and use their imaginations. According to Singer 
and Singer (2006), this characteristic enables them to enter into the 
world of adult as well as to imagine the future.      
 There are general stages of development in the use of 
creativity. It is important to point out that one of the peak periods for 
creative self-expression occurs between the ages of four which is the 
preschool period. It is a stage characterised by children’s reaching out, 
exploring, experimenting and an increase in creative behaviours which 
incidentally correlates with Erikson’s stage of initiative versus ‘guilt’ 
(Erikson, 1950 & 1968). 

Smart and Smart 1972 have identified three general stages of 
development in the use of creative materials. They are: 
Exploration Stage: This is the stage when children employ all their 
senses to explore and manipulate materials made available to them or 
which they have access to and thereby investigate its properties. These 
children make use of these opportunities that have aroused their 
interest and curiosity maximally through play until they are either 
satisfied or tired. The implication of this stage is that parents and 
teachers in particular should be supportive enough to be able to 
provide necessary and various relevant play materials in a prepared 
play environment that would help to strengthen the sense of creativity 
and imagination in preschool children. 
Non-representational stage: This is characterised by a hidden agenda 
known only to the preschool teacher with the motive of depicting 
something in particular. Therefore in this regard, a lot of care must be 
taken in the way the teacher employs the use of questioning that 
relates to what the teacher’s learning goals are while observing the 
children during play activities. 
Pictorial or representative stage: This is a stage when the child 
deliberately sets out to reproduce or create something. This is largely 
dependent on availability of relevant play materials that will ensure 
this.   
 
Implications and Applications 
The ability to be creative resides in many children. This creative 
behaviour increases with educative play activities children are allowed 
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to be actively engaged in with the support of the teachers, play 
materials and supportive learning environment. During play, the 
teacher should be observant and watch children take to their choice of 
play materials. While doing this, the teacher must note what informs 
their choice.                 

The purpose of the teacher’s observation is to help children 
find a balance between being able to engage in their activities of choice 
and at the same time in activities that are not strictly chosen but are 
valuable for their cognitive, social, emotional and physical 
development. Teacher should not forget that while supporting 
children’s choice, their choices are not completely free as they are 
influenced by both overt and covert expectations. It implies that the 
teacher should not dictate the type of play children should engage in, 
but rather make ample materials freely available and allow them to 
explore and utilize them as their impulse and feelings require. The 
concept of exploration can only progress successfully when 
fundamental suitable resources are provided, objects and materials are 
carefully chosen and prepared and are set-up in a rich environment. If 
these are ensured, children through play become creative in their 
thinking and inactive actions. The teacher must be observant of the 
children at play, looking at what interest children at a crucial time. 

The goal of the teacher is to keep the child engaged and learn, 
as children’s interest through play activities and curiosity is aroused. In 
order to ensure this, activities that are challenging and captivating must 
be provided to develop and further strengthen the children’s skills of 
creativity and imagination. The preschool teacher should inspire 
imaginative play, this will be effectively done if the teacher realises that 
children’s imaginative play develops their symbolic thinking, making 
representation of people, places and things that are not real i.e. images 
of these things, people and places. It shows that teachers see the world 
through children’s eyes.       

The preschool teacher should get involved in children’s play, 
think over their language and their actions and carefully introduce new 
ideas and steer children in appropriate directions. In doing this, the 
preschool teacher must understand and ensure that no imposition and 
unnecessary restraints is introduced to destroy the purpose this is 
meant for. The preschool teacher should provide lots of time to explore 
materials and opportunity for the child to use the material to pursue 
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their ideas and truly satisfy their experience. Children should be 
provided with a wide range of creative materials and experiences such 
as:  photography, music, field trips, working with paper, sand, water or 
shadows. If this is carried out properly as children get acquainted with 
the materials, children become productive and it increases their ability 
to be creative and imaginative. 

Let learners create things. People including children derive 
satisfaction and special pride when they bring an original idea to 
fruition. This process empowers, encourages, helps learners especially 
to appreciate the demanding process of creating something from 
nothing. Children/preschool children’s list of what they can create is 
limitless/endless – plays and role – plays, paintings, posters, diagrams, 
newspapers and magazines, picture books. The best the 
school/parents/classroom teachers should do is to help, inspire, 
encourage and fertilize learners when at play to bring into fore 
children’s intuitive leaps of imagination through their ideas of creations 
to life (Tulley, 2005).        

Also a preschool teacher should show appreciation and learn 
how to make comments that will enhance children’s creative activities. 
It is especially important to note that in order to foster creativity in 
preschool children, variety of materials should be made available.  As 
the teacher joins and becomes a player too in the game, get seriously 
involved like them, care must be taken not to take over completely but 
to be a supporting actor and not a director, must not ask a lot of 
questions to avoid disrupting children’s imaginative play. The teacher 
as part of the player must be a mirror playing the game along yet not 
loosing focus of his/her involving role as a lot of children are aware of 
the presence of the teacher, thereby extending their play further 
(Dombro, Jablon and Stetson, 2011). 
 
Conclusion 
It has been established that every child needs to play to grow. 
Preschool children are expected to be playful (Wiltz and Fein, 2006). 
This is because in a preschool classroom, play is an acceptable activity. 
Play, according to Coppler and Bredekamp (2009) is a developmental 
appropriate activity and experience which provides children with 
opportunities that enrich the learning experiences. These experiences 
help and contribute to the knowledge needed for the process of 
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creativity, since creative ideas occur in a relaxed state of mind which is 
best realised by children during play. Play provides opportunities for 
children to explore, manipulate and experiment. They are factors that 
are essential for learning and organising ideas. Adults, teachers and 
parents should make provision for both indoor and outdoor space and 
materials which children can use, explore, manipulate and adapt 
creatively. This is because each good material has more than a single 
use and through engaging interactions with others, children can modify 
and elaborate with imaginations. Therefore, parents and educators 
must ensure that they facilitate every aspect of play that supports 
emotional, social, cognitive and most importantly creative growth.  Play 
is also a crucial dynamic element of healthy, physical, intellectual and 
social emotional development at all age levels (Elkind, 2007). 

It further established that play materials are tools towards 
creativity and they also induce/foster the power of imagination. 
Parents of preschool children should be made to understand the 
importance of play and be assured that play facilitates learning and 
most at times make learning real and permanent.   
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Abstract 
Students’ unrest is a cankerworm which has eaten deep into the fabric 
of public tertiary institutions in Nigeria. It has resulted into debilitating 
consequences such as prolonged disruption of academic activities, 
disruption of school calendar, wanton destruction of lives and property 
and poor rating of public tertiary institutions. It is against this 
background that the study was undertaken. Adopting a survey design of 
the correlational type, the study sampled 32 public tertiary institutions 
out of the 42 public tertiary institutions in South-west Nigeria. A total 
number of one thousand one hundred and twenty (1,120) respondents 
opinions were sampled. The instrument for this study was checklist and 
questionnaire. Findings revealed that administrative strategies 
contributed significantly to students’ unrest (R² = 0.060; F = 21.668, P < 
0.05). The study made recommendation that tertiary institutions’ 
stakeholders should utilize the integrated approach which includes the 
application of administrative strategies to control students’ unrest as 
the situation demands.  
 
Key Words: Students’ unrest, administrative strategies and public 

tertiary Institutions.  
 
Background to the Study 
It is a universally acclaimed fact that education is a right to every 
person. This fact is demonstrated by the government of the Federal 
Republic of Nigeria who promulgated a law that every citizen must get 
educated to a certain level. Also, it is obvious that tertiary institutions 
have for a long time been recognized globally as a central element in 
the development of every nation. To this effect, a graduate of every 
tertiary institution is expected to acquire his or her certificate having 
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been found worthy in both character and learning. Despite the pivotal 
role of tertiary institutions in the development of a nation, the system 
is plagued with the problem of students’ unrest which has undermined 
the role of these institutions in Nigeria’s national development. 
 Students’ unrest is regarded as the process whereby students 
express their grievances through classroom disturbance, destructive 
behaviour, hyper activity, impulsiveness, compulsive behaviour, and 
violent protests among others. It is a disagreement between two or 
more parties within the academic community. It is also a disagreement 
between students and internal or external persons.  Nigerian students, 
like their counterparts all over the world, have been involved in both 
negative and positive unrests in their institutions of higher learning 
over the years. 

Authorities in Nigeria have approached students’ conflict 
situations in various ways. 

The following five administrative strategies propounded by 
Oyebade (1995) are in use to control students’ unrest by administrators 
of tertiary institutions over the years. These strategies are: 

(i) Coercive Approach (Use of Brute – Force). This is mobilizing 
armed security men. 

(ii) Emergency Approach. This is closing academic activities for a 
while before solution is proffered. 

(iii) Negligence Approach. This is playing politics with students’ 
demand that is, not attending to students’ requests 
immediately. 

(iv) Committee/Commission of Inquiry Approach. This is probing 
cases of students’ unrest. 

(v) Family Dialogue Approach. This has to do with round table 
conference for real negotiation. 

 
The study has identified the need to examine and assess these 
administrative strategies of managing students’ unrest. These 
strategies were investigated to identify their potency as tools for 
curbing students’ unrest in public tertiary institutions in South – West 
Nigeria.  
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Objectives of the Study 
The purpose of this study is to investigate the extent to which 
administrative strategies correlate frequency of students’ unrest in 
public tertiary institutions in South-West, Nigeria. The study, specifically 
investigated the relative and composite contributions of the 
independent variables to the dependent variable.  
 
Statement of the Problem 
Students’ unrest is a cankerworm that has eaten deep into the fabric of 
tertiary institutions in the country. It has resulted in devastating 
consequences including prolonged interruption of academic activities, 
destruction of lives and property and poor rating of our public tertiary 
institutions. This study investigated the extent to which administrative 
strategies correlate with students’ unrest with a view to finding 
solutions to the menace. 
 
Research Question 
Will there be any contributions of administrative strategies to 
frequency of students’ unrest in public tertiary institutions in South-
West Nigeria? 
 
Hypothesis 
There will be no significant contributions of administrative strategies to 
frequency of students’ unrest in public tertiary institutions in South-
West Nigeria. 
 
Methodology 
The design used for this study was a survey design of correlational type.  
The design was most appropriate as it helped to obtain factual 
information on the variables under investigation. It also gave room for 
description, drawing of inference and making generalization. To this 
effect, this enabled the researcher to determine the degree of 
relationship between different administrative strategies and frequency 
of students’ unrest in Nigerian public tertiary institutions. 

The population of this study consisted of staff and students of 
all public tertiary institutions in South-West Nigeria. The following 
seven (7) units of all these institutions’ opinion were sampled: Registry, 
Directorate of Student Affairs, Academic Staff Union, Non-Academic 
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Staff (Senior and Junior), Students’ Union Government and Students’ 
Representative Council of all public tertiary institutions in South-West 
Nigeria that have been in existence for more than five years.  

From the 42 institutions that constituted the population, the 
institutional sample for this study consisted of 32 public tertiary 
institutions representing 80% of the total number of public tertiary 
institutions in the South – West Nigeria.  The respondents sample 
consisted of 5 staff/students with purposive simple random selection 
through ballot system from the 7 units in each of the 32 public tertiary 
institutions to give 35 respondents per institution. In all, the 
respondents numbered one thousand one hundred and twenty (1,120). 
 The research instrument for this study was a checklist and 
questionnaire. Checklist was used to elicit information on frequency of 
students’ unrest. 
 The questionnaire teased out information on administrative 
strategies and frequency of students’ unrest in public tertiary 
institutions in South-West Nigeria. The ratings of the response were as 
follows: 
 
Always = 4 Occasionally = 3  Only once = 2 Never = 1 
 
A test-retest method of reliability was used. The set of the instrument 
was first administered to some respondents who were not involved in 
the main study within two weeks. Thereafter, another administration 
was carried out and the data obtained was tested for reliability using 
Pearson Product Moment Correlation Coefficient. The reliability value 
of 0.79 was obtained at the 0.05 level of significance. This is 
considerably relatively high. Therefore, the instrument could be said to 
be reliable. 
 The data collected were collated, coded and scored. Thereafter, 
the data were analysed using frequency counts, simple percentages 
and multiple regression analysis. All hypotheses were tested at the 0.05 
level of significance. 
 
Result 
Multiple regression analysis was the major inferential tool used in 
testing the postulated hypotheses for the study. 
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Hypothesis: There will be no significant contributions of administrative 
strategies to frequency of students’ unrest in public tertiary institutions 
in South-West Nigeria. 
 
Table 1a: Impact of Administrative Strategies on Frequency of 
Students’ Unrest Scores 
Multiple R R 

Squared 
Adj. 
R

2 
Std. 
Error 

R
2
 

Change 
F 
Change 

df-

1 
df2 Sig. of F 

Change 

.290 .084 .080 7.821 .084 18.828 5 1025 .000 

 
Model Sum of 

Squares 
Df Mean 

Square 
F Sig. 

Regression 5758.852 5 1151.770 18.828 .000 

Residual 62701.606 1025 61.172   

Total 68460.458 1030    

 
 The result of the regression analysis in table above revealed 

significant outcome of (F = 18.83, p  0.05). This implied that 
administrative strategies significantly contribute to the frequency of 
students’ unrest. The result in table above also revealed that 
administrative strategies accounted for 8.4% of the variance in the 
students’ unrest scores. As a result the null hypothesis  is hereby 
rejected. 
 Hence, it is hereby concluded that administrative strategies 
have significant contributions to the frequency of students’ unrest in 
public tertiary institutions in South-West Nigeria, accounting for about 
8% of the variance in the students’ unrest scores. 
 
Table 1b: Impact of Different Approaches of Administrative Strategies 
on Frequency of Students’ Unrest 
Model Un-standardized 

Co-eff. Beta Std. 
Error  

Standardized 
Co-eff. Beta 

T Sig. 

(Constant) 6.919 .975  7.095 .000 

Coercive Approach .092 .064 .054 1.449 .148 

Negligence Approach  .432 .067 .239 6.466 .000 

Committee Approach -.141 .080 -.065 -1.778 .076 
Family Dialogue Approach .038 .072 .018 .520 .603 

Emergency Approach .138 .076 .068 1.786 .074 
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The result in table above revealed the relative contributions of the five 
approaches of administrative strategies to the frequency of students’ 
unrest scores in the selected public tertiary institutions. According to 
the table, negligence approach recorded the highest contribution 

accounting for 23.9% (B = 0.239, t = 6.466, p  0.05) i.e. having the 
highest significant contribution to the variance in the frequency of 
students’ unrest. This contribution is statistically significant to the 
frequency of students’ unrest. In order of contribution; emergency 

approach accounted for 6.8% (B = 0.068, t = 1.786, p  0.05); coercive 

approach accounted for 5.4% (B = 0.054, t = 1.449, p  0.05); family 

dialogue approach accounted for 1.8% (B = 0.018, t = 0.520, p  0.05) 
while committee of inquiry approach accounted for 6.5% (B = 10.065, t 

= -1.778, p  0.05) of the variance in the dependent measure. The 
result in Table 1b thus confirmed that the significance of administrative 
strategies to the frequency of students’ unrest is due to the fact that 
the negligence approach has the highest significant predictor with the 
highest contribution to resolving students’ unrest and this is a 
significant administrative strategy. 
 
Discussion of Result 
Administrative strategies significantly contribute to the frequency of 
students’ unrest in public tertiary institutions in South-West Nigeria. 
The study investigated administrative strategies to the frequency of 
students’ unrest in public tertiary institutions in South-West Nigeria.  
One research question and one hypothesis were tested. The result 
indicates that administrative strategies contribute to the frequency of 
students’ unrest in public tertiary institutions in South-West Nigeria 

with the result of (F = 18.83, P  0.05) accounting for about 8% of the 
variance in the students’ unrest scores. Hence, it is hereby concluded 
that administrative strategies significantly contributes to the frequency 
of students’ unrest in public tertiary institutions in South-West Nigeria. 
This could be as result of importance of management and 
administration in every organization. The use of the tested 
administrative strategies (Coercive approach, Emergency approach, 
Negligence approach, Committee of Inquiry approach and Family 
Dialogue approach), which has become paramount might be a good 
significant factor on the criterion variable of the study. Although, 
existing work of Oyebade (1995) stated that students’ unrest or 
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violence could result from an armed intervention in protests. He also 
discovered that using of coercion, emergency and negligence 
approaches (strategies) generated more violent unrest. 
 Also the work of Ajibade (1990) supports this finding as the 
work stated that the first step to be taken in averting students’ uprising 
is the closure of the institution and setting up commissions of inquiry to 
look into the causes of the uprisings, and then make recommendations 
to avert any future occurrence. Thus, the work of Ajibade (1986), 
reviewing the position of administrative matters on students’ unrest 
submitted that closure of institution, suspensions and expulsion of 
students’ etc have not succeeded in putting end to students’ unrest  as 
they have tended to encourage further unrest. Meanwhile, students’ 
involvement in administrative matters such as decision-making most 
especially on things that would affect students on campus is 
recommended. It is of good opinion to agree that administrative 
strategies contribute to the frequency of students’ unrest in public 
tertiary institutions in South-West Nigeria. 
 The negligence approach has the highest contribution to the 
frequency of students’ unrest. The approach recorded the highest 

contribution and accounted for 23.9% (B = 0.23, t = 6.466, P  0.05). 
This approach has the highest significant contribution to the variance of 
the frequency of students’ unrest in public tertiary institutions in South-
West Nigeria. This finding of this study however is not surprising. It 
would be expected that this would be so going by the assertion of the 
work of Blake and Mouton (1966) in Oyebade (1995) who identified 
two dimensions to the management of organizational conflicts. 
(interpersonal relationship and structural changes). 
                 Whenever conflict is based on interpersonal relationship, the 
following approaches should be employed in its management: 

i. Avoidance of the situation that causes conflict. 
ii. Smoothing, that is, emphasizing that areas of agreement and 

common goals and de-emphasising disagreement. 
iii. Forcing, pushing one’s opinion on others which of course will 

cause overt or covert resistance. 
iv. Compromise, a traditional way of coping with conflict which 

entails agreeing in part to the other person’s demand. 
They even suggested that the above could be made to change the 
behaviour of individuals to other organizational units or to let the 
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situation be handled by a higher body that has sufficient authority to 
decide an issue of conflict. 
                 The suggestions of Durbin (1978) in Oyebade (1995), are not 
very different from the above except he added some more diverse 
ways to managing conflict. These include compromise, third-party 
judgement, and procrastination among others. Another very related 
work on conflict resolution and management is that of Nebgen (1978) 
as comprehensively reviewed by Obilade (1989) in Oyebade (1995). 
Three major approaches reviewed include the avoidance techniques 
like ignoring conflict, procrastination and isolation, with holding 
feelings or beliefs. A close study and careful examination of the 
approaches to handling of conflict or unrest discussed above reveal to 
be related to the quality and weightiness of negligence and delay 
tactics. Also Fischer (2004) opined that one way to deal with some 
conflicts is to stay away from the person. 
 To corroborate this, this approach has been effective. For 
example, whenever there is students’ unrest and negligence approach  
strategy is employed, it gives management the opportunity to use spies 
to obtain information, the architects are identified, some students are 
identified to be loyal to the management and they are made to 
destabilize the student body. More so, neglecting students with the 
closure of academic activities will give room to division especially if 
they are neglected for more than a month. In agreement with tradition, 
“if the fight is not neglected for a while, it may be difficult to put the 
fight under a control”. Meanwhile, if students are not recognized, 
definitely they will be afraid of the closed mind. 
  The best way to handle students’ grievances at times is playing 
politics with them and putting armed security personnel in places than 
to issue ultimatum according to Dzurgba (2006) who stated that 
disagreement between students and university authorities should be 
treated with seriousness in order to prevent a conflict from taking 
place. This period of cold conflict requires playing politics which 
interprets negligence or abandonment having planned ahead. The 
more you recognize students’ personality the more they ridicule or 
overstep their bounds. 
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Conclusion 
The study established that administrative strategies could reduce the 
frequency of students’ unrest in public tertiary institutions in South-
West Nigeria. The negligence approach made significant contribution to 
administrative approach in determining the frequency of students’ 
unrest. It accounted for 23.9% of the variance in the frequency of 
students’ unrest in public tertiary institutions in South-West Nigeria. 
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Abstract 
This study investigated the prevalence, assessment and causes of 
emotional abuse as perceived by married working women in intact 
families in Lagos metropolis, Nigeria and proffered therapeutic 
assistance to the victims of emotional abuse. So many married working 
women suffer in silence because their religion encourages patience but 
stigmatizes divorce. The fact that they are making progress at work 
makes them to fall prey while the career itself is considered a third party 
extraneous factor fueling emotional abuse at home. The focus of the 
study is to present a self-help platform for working women to recognize 
signals of emotional abuse and adjust without going crazy. 45 married 
progressive working women and 35 mediocre working women were 
purposively sampled to respond to the 24-item researcher made 
questionnaire to test the 3 null hypotheses. Results showed that all the 
three hypotheses were rejected; the notion that the women are making 
tremendous progress, the women’s religion and their workplace among 
other things which are considered third party interference form the 
basis on which the working women are emotionally abused. Hints were 
provided to help the working married women identify signals of 
emotional abuse when manifested by their husbands so as to maintain 
their psychic equilibrium.  
 
Keywords: emotional abuse, married working women, third party 

interference, religion, career women. 
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Introduction 
Since creation, research has shown that men have never wished that 
women should work; it has been men’s wish that women should stay at 
home to manage whatever the men succeed in bringing home for the 
family. If at all women work, the pay as well as the man-hour 
committed to such work should be minimal. The men opine that 
women should be seen and not heard.  Not only this, it has been a 
consensus of men’s opinion that should the women engage in any 
work, they should be in the low cadre. This is to keep the women 
perpetually under men’s control, avoid financial uncontrollability and 
prevent competition as bread-winners in the home front.  

Enthusiastically in love and desirous to help, women strive to 
engage in paid work to supplement their husbands’ income so that the 
husbands would not be overstressed. Not only this, the married 
working women in intact families work for financial support and self-
sufficiency especially when the children are growing and incurring more 
expenses. Makinde (2013) further underscored the married working 
women’s tendency towards sentimentality in their bid to kindle the 
light of love and compatibility in their supposed ‘big catch’ by lending 
financial hands to make life more comfortable. In the words of De Vault 
& Cohen (2005), the indices of marketability that galvanized the couple 
before the wedding day include physical attraction, intelligence 
quotient, personality structure and socio-economic status. Little 
wonder then why the married women desire to work to prove their 
mettle. 

Research has shown that no sooner had cohabitation 
commenced than the majority of the couples began to face the stark 
realities of venturing into the world of work (Bianchi, 2000), Feldhann, 
(2004), Jacobs & Gerson, (2004) and Klerman & Leibowitz, (1994)). 
Notwithstanding the fact that some women have started working 
before going to the altar on the wedding day, the ego in the men stand 
up for recognition and fear /jealousy is aroused in them as if to stop 
their wives and keep them indoors as full-time housewives. 
Nevertheless, the women’s determination to achieve unalloyed marital 
stability earlier predicted during the ‘market-place’ assessment 
described by Kelley & Burgoon (1991) would keep them going, thus 
forcing them to condone the husbands’ manifestation of the ‘other side 
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of love’ which in marital parlance is regarded as an aspect of ‘emotional 
abuse’. 

Women generally, especially Nigerian women are 
characteristically endowed to exercise patience in marriage with or 
without children. Older women in the society and especially the 
significant others drum it into the ears of all married women to ensure 
that the elasticity of their patience does not go taut; this is to ensure 
the longevity of their marriages and prevent divorce. However, there is 
a limit to human endurance; the moment the married working 
women’s strivings are no longer appreciated, tension and frustration 
may set in which may culminate into emotional abuse. This is the focus 
of this study. 
 
Statement of the Problem 
It is observed that many married men are egocentric as regards married 
women’s involvement at work. More often than not, some men feel 
that allowing their wives to work outside the home may diminish their 
power, ego and control in the home front. This perception is quite 
erroneous as some married women engage in paid work for more 
reasons than the financial aspect. For instance, research has shown that 
women work to get out of the house to avoid boredom; to develop 
their careers and as secondary earners in the family not as competitors. 
The bone of contention is the fact that married men often forget that 
lose or win, the rat that partakes in any rat-race remains a rat at the 
end of the exercise. In other words, the married working woman is still 
subordinated to the husband at home after working hours. 

Equally disturbing is the hitherto romantic Romeo and Juliet 
style of life that suddenly turned sour a few years into marriage in spite 
of the approval earlier given by the husband for the woman to continue 
working mainly because the man begins to read riot acts to the 
ingenious financial independence being displayed at home which is 
interpreted to mean financial uncontrollability. Typically, men do not 
mind if the wives ask for money fifty times a day even though all the 
demands cannot be met; merely depending on the men as the main 
source of money boosts the men’s ego which may be deflated if the 
women work and earn. 

In a lighter mood, Christianity through different denominations 
and pentecostal outlets encourages ONE MAN, ONE WIFE unlike in 
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other religions and the olden days polygamous setting that give room 
for polygamy. The man’s egoism coupled with his personality structure 
(which may be choleric, melancholic, phlegmatic, etc) dwell heavily on 
the only working woman in a bid to cow her down. This drastic turn of 
events is undoubtedly enigmatic in the home front. Anytime the man 
observes that the only wife he has is trying to flout his orders 
particularly insisting to work and earn, hell is let loose in the house. 
Quite worrisome is the trend of unimaginable events that begin to 
occur in the home. Research has shown that the man would busy 
himself with strategies to relegate the woman openly before the 
children and even visitors. Tension and frustration according to 
Leighton (1955) become unavoidable as the man would lie against her, 
insult her, oppose her on any slightest opportunity to her consternation 
rather than amazement to the extent that the woman may begin to 
imagine if she is dreaming or whether she is to blame for everything 
that is happening. 

Needless to mention however that her blood pressure may 
skyrocket, she may become obsessed, go about with hair unkempt and 
be sad. Realizing that the woman must struggle to meet up with the 
demands of the home and the work-place for which she needs energy 
and coordination with little or no appreciation or helping hand from the 
man, she may lose the values placed on everything around her. These 
are traces of emotional abuse. 
 
Objectives of the Study 
The objectives of this study include: 

1. To investigate if there is a significant difference between the 
prevalence of emotional abuse among married working women 
who are making tremendous progress and those who are 
mediocre. 

2. To investigate the relationship between the third party 
interference in marriages and prevalence of emotional abuse. 

3. To identify the causes of emotional abuse as perceived by 
married working women. 

4. To trace the courses/manifestations of emotional abuse as 
experienced by married working women in intact families. 

5. To investigate if religion can affect emotional abuse among 
married working women. 
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6. To provide some hints that can assist working women to 
recognize signals of emotional abuse and be ready to adjust 
without suffering from the pernicious effects. 

 
Research Hypotheses 
The following null hypotheses were tested in the course of the study: 

1. There is no significant difference between the prevalence of 
emotional abuse among career women who are making 
tremendous progress in their workplace and those who are 
mediocre. 

2. There is no significant relationship between third party 
interference in marriages and prevalence of emotional abuse of 
working women in intact marriages. 

3. Religion will not significantly affect the prevalence of married 
working women’s emotional abuse.  

 
Significance of the Study 
The study is so significant to married working women in their first 
decade of marriage and career to decipher the major characteristics of 
emotional abuse as characteristically manifested by the men and 
develop psychic durability in the home so as not to get out of order 
while the turbulence lasts. It will also caution the men whose wives are 
working so that they can appreciate their wives’ strivings. 
 
Review of Related Literature 
The researcher reviewed related research works on the nature of 
emotional abuse, its causes, symptoms, manifestations and both short 
term and long term effects. There is no disputing the fact that so much 
has been said about domestic violence with emphasis on physical 
abuse, little or nothing has been said on emotional abuse. Makinde 
(2013) hinged this dearth of literature on a topic of this nature on the 
general belief of the women of the first generation who felt that 
whatever a woman suffers in the hands of her husband is the normal 
pattern of marital life to strengthen her psychic durability; in addition 
to the above, a woman must endure to the end after all, a woman in 
the earliest socio-cultural milieu is to be seen and not heard. Many 
thanks to the association of Women and Law in West Africa- WALWA 
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(2003) that took the first step to liberate the womenfolk either in the 
polygamous or monogamous setting. 

These days that “civilization and religion” have curtailed the 
majority of the men to adhere to monogamy, the only woman in each 
family feels the concentrated heat as there are no other women around 
for the man to dissipate energy on. Akande (1979) and Runkel & Runkel 
(2011) attributed the little progress made in liberating the working 
women to the systematic approach of female lawyers, psychologists as 
well as marital counselors in their use of public enlightenment 
programmes to disabuse the minds of the men from labeling married 
working women as apparently uncontrollable. 
 
Concept of ‘Abuse’ 
‘Abuse’ is a term commonly used anytime a client manifests a peculiar 
or unbecoming behavior that affects another client who is more or less 
lacking capability to fight back or liberate himself or herself. Videbeck 
(2011) defined the term ‘abuse’ as the ‘wrongful use of and/or 
maltreatment of another person’. Both wrongful use of another person 
or maltreatment are for the benefit or enjoyment of the perpetrator or 
abuser. A typical synonym of the term ‘abuse’ is ‘blackmail’ which is 
embarked upon to make the victim feel guilty because the victim 
refuses to consent to the desire of the abuser. An example is to 
threaten to divulge the secrets of the victim particularly the victim’s 
past sexual escapades. 
 
Types of Abuse 
Leighton (1955) catalogued some types of abuse among which are 
physical abuse, elder abuse, sexual abuse with more attention on 
pedophilia, financial abuse (- in form of bank-related scam), material 
abuse (- for which many public figures cannot declare their assets to 
the code of conduct bureau), organizational abuse, self-neglect, 
discriminatory abuse, drug abuse, substance abuse, domestic abuse 
and the last but not the least, psychological abuse which underscores 
emotional abuse. 

Whatever forms an abuse takes, it is a behavior that 
deliberately hurts the psyche of the victim to the extent that the victim 
feels humiliated to the point of calling it quits.  According to Makinde 
(2007), marriage, once entered into must last till death. Hence, the 
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moment the married working woman is subjected into a demeaning 
status, she may not be emotionally strong enough to stay in the 
marriage ‘till death do us part’. 
 
Nature of Emotional Abuse 
According to Videbeck (2011), emotional abuse is any act that is 
capable of violating the human rights of the victim to the extent that 
the victim either becomes a perpetual slave to the abuser or commits 
suicide if the situation is unbearable. Incidentally, emotional abuse is 
more verbal than physical except in some cases where the abuser is of 
the choleric personality type thus adding some kicking and nudging to 
the verbal outpouring. 
 
Forms/Manifestations of Emotional Abuse 
Emotional abuse can take different forms; for instance, it can be 
between husband and wife, parent and child, super-ordinates in the 
office and the subordinates as well as between friends and relatives. 
Note that each form of emotional abuse is always coupled with the 
verbal form of abuse which is an indispensable segment of abuse. 
However, for the purpose of this study, the focus in this study is 
between the husband and the wife in an intact marriage. 

Since the husband is the abuser, it takes too long a time before 
it is discovered even by the abuser and the abused. Overtly and 
covertly, the abuser (the husband) begins to act in such a way to 
ridicule or disgrace the wife not minding if people are around or not. 
Specifically, the husband may put forward these actions to demean the 
married working woman’s dignity and self-concept: call her 
unbecoming names, insult her verbally, ignore her, neglect her, lie 
against her and shout her down all in the bid to subdue her. 
 
Trends of Emotional Abuse 
Videbeck (2011) described emotional abuse as covert, subtle and 
recurring as in cycles. The abuser manifests, feels guilty about the 
consequences, makes up excuses for such behavior, stops it as if to 
resume normal life only to strategize to plan another attack so as to 
subdue the victim perpetually. Some abusers even show kindness as if 
to expiate whereas they are looking for another outlet to resume. 



92                                 Prevalence, Assessment and… 

Paradoxically, the woman wonders which devil is manipulating the 
husband; depression may set in; she may become too passive and 
compliant to avoid a repeat. Practical examples of what the victim 
passes through in the hand of the husband include: 

- lying against her; 
- ignoring her physically; 
- picking her telephone calls but refusing to utter a word in 

response for as long as the minutes roll by; 
- treating her as a slave; 
- socially isolating her from friends and family; 
- suspecting her and accusing her of infidelity; 
- instructing her not to receive visitors in the house; 
- criticizing her dressing, her stature and her use of language 

openly;  
- insulting her in the presence of the children, driver and house-

maids; 
- warning her about imminent divorce; 
- controling her financial activities especially her spending spree; 
- withholding information from her and not communicating with 

her; 
- order her about on unbridled demands like cold water, hot food, 

etc when she should rest; and 
- tease her, use sarcastic words on her and pretend it is all a joke.  

 
Effects of Emotional Abuse 
Meyers (2014) described a happy family as quite distinct from the 
unhappy one; either status is obvious and it impacts on the attachment 
issues, communication abilities, personality structure and determines 
the presence or absence of family violence. It is pertinent to note that 
where emotional abuse rears its head, virtually all the members of the 
family including the children will suffer directly or indirectly from its 
aftermath. 

Laver (1990), Riggs (1993) and Russel (1990) identified some 
short-term and long-term effects of emotional abuse in the lives of the 
married working women. Unlike the physical abuse which can be seen 
in forms of bruises on the body, it is not easy to see the effects of 
emotional abuse so much so that the victim imagines if it is a dream. 
Nevertheless, her moods and behaviors may change as she is: 
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- shocked at the turn of events in such a long and seemingly stable 
relationship; 

- probing her mind on how it all started if she is the cause; 
- feeling undesirable, defeated, hyper-vigilant and lonely; 
- experiencing sleepless (apnea), withdrawn and seeking solace in 

drugs to heal physical pain without cause. 
 
In the long run, she may be depressed, suffer low self-concept and 
imagine that she is going crazy. 

What is worse is that emotional abuse is pernicious; it is more 
dangerous than the physical abuse. It subjects the victim to allow the 
‘untrue’ to describe her consciously or otherwise. 
 
Problems Encountered When Married Women Work to Earn 
Nwabara (1989), Muhammad (1989) and Haynes (1989) worked 
extensively on the socio-cultural basis of keeping the female gender 
that eventually turns out to become wives and mothers in the 
background socially, educationally, religiously and to maintain the 
status quo. However, as the society becomes wider in size, scope and 
needs, the need arises that considers women’s involvement in the 
labour force worth attending to. 

Olowe (2002) and Ogunleye (2005) emphasized some cogent 
reasons why women desire to work and the problems they encounter 
as a result of their involvement. To keep afloat in the face of the 
intimidating economic down-turn in the society, many women work to 
earn to supplement their husbands’ income in addition to financial 
independence and personal values. However, problems arise when the 
husbands who should appreciate the wives’ effort accuse the wives of 
striving and pursuing goals that are vague. Olowe (2002) and Ogunleye 
(2005) assumed that the basis for such labels as ‘striving’ originated 
from the fact that many professions are apparently male-dominated 
and the males feel intimidated by the women’s entry.  

Nevertheless, Leighton (1955) considered women’s desire to 
work as emanating from quest for recognition, identity, expression of 
creativity and sense of belonging to a moral order all of which men are 
allergic to. In the same vein, Akande (2011) elaborated on the conflict 
that emanates when working women try to reconcile workplace 
demands and home management which may lead to burnout. Runkel & 
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Runkel(2011) aggregated all the men’s repudiations to self-
centeredness in marriage. 

In the study of marriage and family life, both the husband and 
the wife should see each other as one entity united in thoughts, words 
and deeds. Makinde (2007) stressed the marital bond based on 
unalloyed agape love as well as complementarity such that the 
inadequacy in one would be complemented by the plus in the other. It 
is disheartening to see that while the women-folk rejoice in the 
exceptional progress of their husbands, the opposite is the case when 
women make tremendous success in the world of work. 

Makinde, Ohuakanwa, Idowu & Oseghale (2013) orchestrated 
the intrusion of friends, relatives and in-laws as fueling emotional 
abuse in the family settings with the women feeling the brunt. The fact 
that the women engage in paid jobs provides grounds to accuse her of 
not giving enough attention to hospitality and warmth to visitors who 
are family members. Needless to assert however that in the absence of 
tenable reasons to give room for emotional abuse, some dear-devil 
men use their children as third-party instruments to precipitate 
emotional abuse by turning the children against the mothers. In 
another dimension, Ridley & Crowe (1992) considered the working 
women’s interest in the work-place as third-party interference and this 
is germane to the perpetration of emotional abuse. Should the women 
agree to stop going to work, emotional abuse will become history in 
such families. 

Spranger’s Typology itemized six personality types of married 
working women and their pre-occupations in engaging in work to earn. 
Among them are: 

- The theoretical type who is interested in discovering knowledge. 
-  The social type who is person-oriented and cherishes meeting 

people to share ideas. 
- The economic type who is interested in managing resources, 

marketing and practicalising    visions. 
- The political who is interested in power and recognition in all 

activities. 
- The aesthetic who is interested in creativity, form, grace and 

fitness.   
- The religious whose interpersonal relationship hinges on 

satisfying values and meaning in life. 
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For the purpose of this study, the economic and political types are 
meaningful to the married working women. 
Almost all religions underscore the headship of the men-folk in all 
spheres of life. The Holy Bible for instance enjoins the women to 
‘submit’ to their husbands (Ephesians 5;vs 22-25).  Allowing the women 
to work and earn on the part of the men is a plus and must be 
appreciated. However, for the sake of peace, it would have been 
preferable if the man had put his foot down by disallowing the wife to 
work so that the wife will enjoy peace rather than allow her to work but 
withdraw her comfort.                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                  
 
Methodology 
The study adopted stratified random sampling to select 75 married 
women in three Local Government Areas among the city dwellers in the 
highly populated multicultural city of Lagos, Nigeria. 

A 20-item 4-point Likert scale ranging from strongly agree, 
agree, disagree, to strongly disagree designed by the researcher titled  
“Emotional Abuse among Working Married Women” was used to elicit 
responses from the participants. The biodata included number of 
children, children’s ages, length of marriage, religion, occupational 
status and spouses’ occupational status. 

A test retest procedure was used to determine the reliability of 
the instrument using a sample of 25 participants from a selected area in 
the city which yielded a coefficient of 0.79 within a time interval of six 
weeks between the first and second administration of the instrument. 
The researcher personally administered the questionnaire to the 
participants. Descriptive and inferential statistics were employed to 
collate the data which were subjected to Analysis of Variance, Pearson 
Product Moment Correlation and Independent t-test statistics where all 
the null hypotheses were tested at 0.05 level of significance. 
 
Result 
Hypothesis one states that there is no significant difference in the 
prevalence of emotional abuse between career women who make 
tremendous progress in their career and the mediocres who do not. 
Table 1 presents the results of data analysis utilizing One Way Analysis 
of Variance. 
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Table 1: Difference in the Prevalence of Emotional abuse between 
Successful Career women and the Mediocres 

Emotional Abuse Sample size(n) mean Standard deviation 

Successful 45 3.68 0.48 

Mediocres 30 2.71 0.34 

Total 75 3.28 0.27 

 

Source of variation SS df MS F-ratio 

Between 1120.92 1 1120.92   
6.94 Within 11799.2 73 161.63 

Total 12920.12 74  

Significant at 0.05, df= 1 & 73, F-crit= 3.07 
 
Table 1 shows that F –calculated of 6.94 is greater than the F –critical of 
3.07 given degree of freedom 1 and 73 at 0.05 level of significance. This 
suggests that there is a significant difference in the prevalence of 
emotional abuse between women who make tremendous progress in 
their career and the mediocres who do not. 

Hypothesis two states that there is no significant relationship 
between third party interference in marriage and the prevalence of 
women’s emotional abuse. Table 2 presents the result of data analysis 
using Pearson Product Moment of Correlation Techniques. 
 
Table 2: Correlation between Third Party Interference in Marriage and 
the Prevalence of Women’s Emotional Abuse 

Variable n  ̅ Sd df r-cal 

Third Party Interference 75 16.96 3.46  73 0.23 

Emotional Abuse 75 18.15 3.10 

Significant at 0.05, df = 73; rcrit =0.19 
 
Table 2 shows that r-calculated of 0.23 is greater than the critical r of 
0.19 given 73 degrees of freedom at 0.05 level of significance hence; 
there is a significant relationship between third party interference in 
marriage and the prevalence of women’s emotional abuse. 

Hypothesis three states that religion will not significantly affect 
the prevalence of women’s emotional abuse. Table 3 presents the 
result of data analysis using One Way Analysis of Variance. 
Table 3: Influence of Religion on Women’s Emotional Abuse 
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Religion N  ̅ sd 

Christianity 40 7.86 3.11 

Islam 35 6.44 2.65 

Total 75 5.32 2.56 

 

Source of variation SS df MS F-ratio 

Between 1345.66 1 1345.66   
5.47 Within 17966.34 73 246.11 

Total 19312.00 74  

Significant at 0.05, df= 1 & 73, F-crit= 3.07 
 
Table 3 show that F –calculated of 5.47 is greater than the F –critical of 
3.07 given degree of freedom 1 and 73 at 0.05 level of significance. This 
suggests that religious inclinations will significantly influence why 
women fall prey to emotional abuse. 
 
Summary of Results 
Results showed that the three hypotheses were rejected; working 
women in the lower cadre suffer less emotional abuse because they are 
forced to engage in co-dependence by their husbands whose incomes 
can swallow the wives’ income. On the contrary, the working women 
who are highly placed experience emotional abuse because they do not 
depend on their spouses whose income is no match with theirs. 
Secondly, the career/work is considered as number ONE third party 
acting as the clog in the wheel of the home climate by not making the 
women totally subservient to the men at home. This is in addition to 
extended family unit, in-laws and the children who can be used as 
excuse to label the women as not being hospitable and caring enough. 
Thirdly, adherence to religion compels the married working women to 
keep holding on to the psychological maltreatment and exercise 
patience at least for the sake of the children, moral values that 
stigmatize divorcees and finally because in Christianity, God HATES 
DIVORCE. 
 
Suggested Therapeutic Assistance for Abused Women 
Realizing the pernicious effects of emotional abuse, working and non-
working women need peace of mind to enjoy and not endure their 
marriages. To achieve this, this researcher had adapted the Biderman’s 
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Chart on Coercion both as a therapeutic instrument and a preventive 
material to heal the victims in the different families and prevent future 
occurrence. Below are some of the questions every married working 
woman should ask herself to jolt her up from the lethargic state of 
romance and adjust her psyche to forestall the prisoner status: 
Does your husband for quite sometime now: 

1. Label your behaviours as incorrect or inappropriate all the 
time? 

2. Use sarcastic comments to dehumanize you in the presence of 
children/driver and others? 

3. Control your spending? 
4. Force you to take permission from him before doing anything? 
5. Tell lies against you and call you obnoxious names to label you? 
6. Remind you about your past escapades and inadequacies? 
7. Create boundary violations and yet share your secrets without 

your approval? 
8. Distance himself and belittle your efforts, ideas and plans? 
9. Use children to undermine your control and authority? 
10. Criticize your look, weight, speech, dressing and everything 

about you and sometimes small-handle you during intercourse? 
11. Order you around on errands without appreciation? 
12. Keep you off visitors, friends, relatives and prevent you from 

having visitors? 
13. Refuse to listen or talk to you but warn you of imminent 

divorces? 
14. Suddenly change to be extra kind only to plan a worse form of 

abuse? 
15. Complain about your career and your lack of co-dependency? 
16. Make you cry always, feeling guilty and move about as if 

walking on egg shells? 
 
If your answer is YES to all the above questions then beware, you are a 
victim of emotional abuse. 
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Steps to Take to Stabilize 
1. Recognize the signals of emotional abuse. 
2. Search yourself to identify areas for adjustment. 
3. Be yourself and do not be afraid.. 
4. Desensitize yourself systematically to unbridled heated 

arguments and the SLAVE syndrome. 
5. Understand his body language especially the punctuated over-

familiarity while planning for another bout of abuse and do not 
be carried away sentimentally. 

6. Remember the good old days, imagine the better days to come, 
forgive him at least for the sake of the children and peace. 

7. Talk to the marital counselor for assistance. 
 
Emotional abuse can happen to any woman irrespective of her age, 
length of marriage, religion and culture. To be candid, nobody deserves 
to be abused emotionally. Everyone deserves to be loved. Love 
commands respect. Respect is reciprocal; respect should beget respect. 
If all men consider their wives as half of their physical bodies (Ephesians 
5: 28-31), they will realize that whatever the wives achieve is to their 
credit after all, all the goodies will come back to the family for the 
benefit of all, including the children. 

The month of October is the international DOMESTIC VIOLENCE 
AWARENESS MONTH. Incidentally, this study is presented in the month 
of October to serve as a reminder for identifying, preventing and 
ending emotional abuse. 
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Abstract 
Nomads in Nigeria are broadly categorized into the pastoralists, fisher 
folk communities and migrant farmers. The Fulbe pastoralist constitutes 
the largest and most educationally disadvantaged nomadic of these 
groups. Their mobile way of life has created difficulties in providing 
them with education and social amenities because of the failure to 
understand their culture, peculiar lifestyles and needs (Aminu, 1991 
:Umar & Tahir, 1992). Earlier efforts aimed at providing them with 
education failed woefully because their culture was not taken into 
account in the design and implementation of the various educational 
programmes. It followed that the success of any educational plan 
designed for them depended on the extent to which their culture was 
related to the system of education (Aminu, 1991 & VerEecke, 1991). 
This paper examined the evolution and development of the Nomadic 
Education Programme (NEP) which accommodates their cultural 
identity after the initial failed attempts aimed at providing education to 
the Fulbe pastoralists. The relationship between their cultural identity 
(referred to as ‘Pulaaku’ in the Fulbe language) and its influence on the 
nature of education delivered in their communities would be discussed. 
The cultural paradigm vis-a-vis evolution and development of Fulbe 
nomads’ education would be viewed within the context of their cultural 
identity. The implementation strategies of NEP considered the Fulbe 
culture in the design and implementation of their education. Cultural 
elements such as shyness, modesty, dignity, self-respect, chivalry, 
bravery, truthfulness, freedom, compassion and herdmanship among 
others were used to ensure culturally supportive educational 
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development system for the Fulbe nomads (VerEecke, 1991: 
Muhammad, 2003 and Muhammad & Ardo, 2010). In the same vein, 
NEP considered the relevance of multifaceted approach and “Pulaaku” 
while developing the mobile school system at the initial stage for the 
education of nomadic children. Gradually, the curriculum materials 
were culturally filtered to suit the needs and lifestyle of the pastoralist 
nomads (Muhammad & Aliyu, 2012). This had influenced the 
emergence of the establishment of seasonal nomadic schools and 
subsequently semi-nomadic and permanent schools for the children of 
nomadic pastoralists. To a large extent, the achievements recorded by 
NEP over two (2) decades were as a result of the understanding of 
cultural peculiarities of the nomadic pastoralists. Inspite of the modest 
achievement recorded, the NEP is confronted with myriads of challenges 
such as ensuring a sustainable review of educational policy that is 
culturally supportive and recruitment of teachers from nomadic cultural 
background among others. The paper recommended among other 
things that review of educational policy for nomadic pastoralists be 
built on the concept of “Pulaaku” to ensure cultural support for the 
success of educational delivery system. 
 
Introduction 
Nomads are itinerant people who move from place to place in search 
for basic needs of livelihood. They are people with no fixed domicile 
and live a nomadic life. Nomadism is a worldwide phenomenon and 
nomads the world over share common experiences in their struggle to 
survive. Nomadic groups are generally believed to be the most 
educationally disadvantaged people in their countries. 

In Nigeria, there are three groups of nomads: pastoralists, 
fisher folk communities and migrant farmers (Muhammad & Ardo, 
2010). Nomadic pastoralists constitute the largest nomadic group in 
Nigeria. Pastoral nomadism is an economic regime that involves 
livestock breeding through constant movements in search of pasture 
and water (Awogbade, 1991). Their mobile way of life has created 
difficulties in providing them with education and basic social amenities. 
Previous attempts aimed at educating the nomads failed largely due to 
failure to understand their culture, unique lifestyles and needs (Aminu, 
1991 and Umar & Tahir, 1992). However, subsequent attempts by the 
Federal Republic of Nigeria (FRN) aimed at educating the nomads 
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produced a Blueprint on the education of the nomads which 
encapsulated their peculiar lifestyles, culture and needs. 

The Nomadic Education Programme (NEP) was designed to 
implement the goals of the programme as enunciated in the Blueprint 
for the education of nomads in Nigeria. It is against this background 
that this paper will focus on:- 

 Concept of education and culture 

 Evolution and development of nomadic education in Nigeria 

 Influence of culture on educational provision to pastoralist 
nomads 

 Challenges associated with nomadic education  

 Conclusion 

 Recommendation 
 
Concept of Education and Culture  
Education is variously defined. Conceptually, Fafunwa (1974) defined 
education as the aggregate of all the processes through which a child 
develops abilities, attitudes and other forms of behaviour which are 
positive value to society. This definition suggests that the focus of 
education is to imbue the individual with knowledge, skills, and 
attitudes. To Shehu (2012), education is a process of preservation and 
transmission of societal lores, values and desirable attitudes from one 
generation to another.  In this context, education is conceptualized as a 
process of shaping individual behaviour for adequate adjustment in the 
society to bring about social and economic change. In this same vein, 
Ifenkwe (2013) maintained that education is regarded globally, as a 
potent instrument for introducing and sustaining social change in 
human societies, as well as shaping its destiny. Similarly, Danladi (2011) 
holds that “education is an instrument that can accomplish everything 
and by nature sets limits to its efficacy” (P.27). 

In the light of the above definitions, it is clear that education is 
not only a vehicle for enhancing upward social and economic mobility, 
but a key to social reconstruction, conserving, transmitting and 
renewing culture. This also explains that the differences found in 
human behaviours in terms of manners and abilities owe more to 
education than anything else. 
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Culture 
Culture is variously defined as a way of life of people. Onwuka (1990) 
noted the different views on the usage of ‘culture’ and ‘a culture’. 
According to Onwuka, culture means the learned portion of human 
behaviour, the ways of thinking, feeling and doing that which man has 
developed as part of his environment. In this regard therefore, culture 
may represent the totality of man’s achievement in lifestyle. Speaking 
about ‘a culture’, he noted that the term refers to the configuration of 
learned and a shared pattern for behaviour and understanding 
concerning the meanings and values of things, ideas, emotions and 
actions. This arises out of language communication within a social 
group. Similarly, ‘a culture’ includes material as well as non-material 
things guided and preserved by a group. An individual is a carrier and 
transmitter of his group’s culture and sometimes may modify it for a 
purpose.  Niteo (2008:129) defined culture as the ever-changing values, 
traditions, social and political relationships, and world view created, 
shared, and transformed by a group of people bound together by a 
combination of factors that can include a common history, geographical 
location, languages, social class and religion.  

Nieto’s definition of culture is an elaborate one and by far more 
fitting for the purpose of this paper. This is because it includes the 
various elements of culture and their peculiarities as applied to the 
culture of the pastoralist nomads in Nigeria. 
 
Fulbe Culture 
Fulbe cultural identity otherwise known as “Pulaaku” is an entity or 
Path that guides the entire life of Fulbe Socio-professional groups. 
Stenning (1959) in VerEecke (1991) said the entire concept of Fulbe 
culture is defined as “Pulaaku” which has a variety of elements, the 
foremost being “Semteende” (sense of shame) along with “hakkiilo” 
(care, fore thought) and “Munyal” (endurance). This concept of 
“Pulaaku” is the cultural identity of the Fulbe and central to their 
struggle in the physical environment and the structure of their Social 
life. 

In an attempt to conceptualize “Pulaaku”, VerEecke (1991) not 
only added more conponents to the framework but also viewed it as a 
concept representing two central and dichotomious forces in Fulbe life. 
VerEecke maintained that on the one hand, “Pulaaku” stands for 
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security and complacency of the Fulbe experience and while abiding by 
their cultural norms. On the other hand, it symbolizes the Fulbe 
struggle to retain their distinctiveness in the face of the many 
challenges and hardships they endure in the social and physical 
environments. It is on the strength of the Fulbe adherence to their 
cultural identity, “Pulaaku” is considered a birth-acquired element 
which is found in the heart and blood of true Fulbe. 

Ezeomah (1997) noted that nomadic pastoral Fulani as a socio-
professional groups have distinct cultural identity and strictly adhere to 
their philosophical ideology. He further opined that the nomadic 
pastoral Fulani have over the centuries maintained their cultural 
identity through their observance of ‘Pulaaku’ (Fulbeness). This cultural 
uniqueness made them to be regarded as backward and conservative; 
hence the need for a special educational programme based on their 
cultural peculiarities. 
 
Evolution and Development of Nomadic Education in Nigeria 
Nomadic education has been in existence in Nigeria as far back as the 
Colonial period, it never received any national attention until the late 
1980s (Tahir, 1997). This means the history of nomadic education in 
Nigeria dates back to pre-Jihad time in the Hausa city States through 
itinerant Islamic scholars who followed the nomads and provided them 
with Islamic education (Ardo, 1991). It is worth noting that this form of 
educational process continued to operate even after the Jihad and 
probably to the present day. 

During the colonial period, schools for nomadic children were 
established in Katsina and Borno provinces (Tahir, 1997). Later on in the 
mid 1970s, nomadic schools were established in some States in 
Northern Nigeria. However, these efforts were sporadic and many 
Pastoral families did not avail themselves to this opportunity. The 
programme was therefore abandoned due to reasons largely attributed 
to failure to address the peculiar lifestyle, culture and pedagogical 
needs of the nomads (Ezeomah, 1982 and Tahir, 1997). 

Tahir (1997) further noted that it was the spirit of the 1979 
constitution and the provision of National Policy on Education (NPE) 
which gave rise to a fresh Federal Government (FG) initiative that was 
determined not to exclude any one from participating in formal 
education in Nigeria. It is against this background that the FG 
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recognized the need to provide equal educational opportunities for all 
and launched the Nomadic Education Programme in 1986 (Tahir, 1997). 
In pursuance of the National Policy on Education provision, Aminu 
(1991) explained that educational provision to nomads was based on 
sympathetic understanding of the nomadic way of life and its inherent 
problems. This view was central to the feelings of the various 
stakeholders as articulated by the first National Workshop of Nomadic 
Education held at Yola in 1986. This workshop came up with a clear 
conceptualization and precise project definition of nomadic education 
system in Nigeria. It was during this workshop that cross fertilization of 
ideas between the nomads and professionals formed the basis of the 
Nomadic Education Programme (NEP) as synthesized in the Blueprint 
produced by the Federal Ministry of Education (FME, 1987). 
Subsequently, workshops were held in the Country to review the 
progress made so far. 
 Historically, the evolution of NEP lends credence to the first 
national workshop on nomadic education in 1986. In this regard, two 
views emerged at the initial stage viz a group of some people who held 
that nomadic education be halted until all the nomads were settled; 
while some held that the concept of nomadic education in all its 
ramifications implied mobile education. In this context, mobile 
education strategy was adopted for the education of the nomads. 
Aminu (1991) noted that apart from the mobile schools, the Blueprint 
of 1987 recommended multifaceted approach consisting of Primary 
School Boarding model, On-site model, Conventional School model, 
Radio and Telecast model, the Quranic Malam model, the Shift system, 
the Nocturnal or Evening System and the one teacher Model among 
others. Which ever model suits a group should be developed for them. 
To this end, it is worth noting that all those approaches-(Models) were 
proposed to suit the cultural peculiarities, lifestyles and needs of the 
nomads. 
 The Federal Ministry of Education (1987) articulated the goals 
of Nomadic Education Programme in Nigeria as enunciated in the 
Blueprint as follows:- 

i. Integrating the nomads into national life by providing them 
with relevant and functional basic education; and 

ii. Improving the survival skills of the nomads through improved 
methods of animal husbandry and levels of income as well as 
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participate effectively in the nation socio-economic and 
political affairs. 

 
Similarly, the Blueprint created a focal point for a body that was 
expected to address all issues related to nomadic education. 
Consequently, Decree No.41 was promulgated which established the 
National Commission for Nomadic Education (NCNE) in December, 
1989 (now Cap 243LFN) to specifically cater for the educational needs 
of the children of nomads (Aminu, 1991; Tahir, 1997 and Muhammad & 
Ardo, 2010). The Commission was charged among others with the 
responsibility to formulate policies and issue guidelines in all matters 
relating to nomadic education. 
 The Commission addressed the questions of how to teach, 
what teach and who to teach the nomads. In dealing with how to teach, 
the Commission adopted the multifaceted approach as recommended 
in the Blueprint, while in addressing the issue of what to teach, the 
Commission adopted the National Primary School curriculum which was 
appropriately modified to suite the culture and peculiar lifestyle of the 
nomads. Similarly, the Commission adopted the categories of personnel 
recommended for the NEP by the Blueprint   (Aminu, 1991). 
 All the issues that were raised at inception concerning 
education of the pastoralist nomads were situated within the context 
of their cultural identity “Pulaaku”, lifestyles and needs. Tahir (1997) 
noted that nomadic education in Nigeria is essentially a primary and 
adult education programme designed to wipe-out illiteracy, improve 
the productivity of the youth and adult as well as promote social justice 
and equity among others. 
 The growth and development of nomadic education in Nigeria 
started with the launching of the first pilot nomadic primary school at 
Mayel-pali, Adamawa State in 1988 (Tahir, 1991). The programme 
started with an initial enrolment of 40 pupils in one Primary school 
(Abubakar, 2011) and rose to 2526 schools in 36 states and Federal 
Capital Territory (FCT) for pastoralist children whose enrolment stood 
at 432,411 by 2008 (Muhammad and Ardo, 2010). 
 According to Muhammad (2007), one of the biggest 
development efforts undertaken by the Commission to boost its 
educational campaign among the nomadic population in Nigeria had 
been its Integrated Education Scheme designed as a pilot project 
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through a tripartite approach of integrating education, providing 
permanent watering points and making public health and veterinary 
services available. The approach (model) by design has taken into 
cognizance the culture, lifestyles and needs of the nomadic pastoralists, 
thereby reducing the influence of exclusive factors: constant 
movement, physical isolation and land tenure system among others 
which are responsible for their nomadic life. 
 
Influence of Culture on Educational Provision to Pastoralist Nomads 
To ensure that nomadic pastoralists were given unfettered access to 
qualitative basic education, emphasis was placed on proper 
understanding of their culture, lifestyle and needs. Culture as a concept 
is regarded as the set of distinctive spiritual material, intellectual and 
emotional features of society as well as lifestyles, value systems, 
tradition and belief (Technical Support Forum, 2014). As a way of life, 
culture shapes individual worldviews and addresses challenges that 
characterize the dynamic nature of societies. It is therefore worth 
noting that the survival of communities and societies depends on 
preservation and transmission of their cultural heritage. Obanya (2005) 
maintained that trans-generational transmission of culture has helped 
to cement human solidarity and ensure the continued survival of 
societies over the ages. In this context, VerEecke (1991) stressed that 
“Pulaaku” as “a birth-acquired element which is found in the heart and 
blood of true Fulbe”, is a code of behaviour or the path which guides 
one to be a just, moral, virtuous and well-mannered individual. 
 Leger and Mohammed (2000) viewed “Pulaaku” as the actual 
rules and guidelines for appropriate behaviour and presentation of self 
as well as series of virtues and personal attributes required of a Pullo. 
This is ethically referred to as the ‘Fulbeness’ which makes an individual 
a reputable member of Fulbe society. In this regard Pulaaku as a 
cultural identity of Fulbe society was employed in the design and 
implementation of the nomadic education as enunciated in the 
Blueprint (FME, 1987). 
 “Pulaaku” as a concept consists of several components or 
tenets and some of which were identified as core to the Fulbe lifestyles 
and needs. VerEecke (1991), Abubakar (1991)  and Leger and 
Mohammed (2000) identified some of the cultural elements which 
influenced the growth and development of the nomadic pastoralists 
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education as: “Semteende” (shyness), “Munyal” (patience and 
endurance), “Nguru” (bravery), “Marugo” Na’I, (owning cows), 
“Endam| (kindness & preserving the group), Neddaku (integrity or 
personhood), Ndottaku ( honour and respect), “Ardugal” (leadership), 
“Daraja” (honour), “Dina” (Islam), “Hakkilo” (care and forethought), 
“Fulfulde” (Fulbe language), “Goongaku” (truthfulness), “Ndimaku” 
(being free), “Sauru” (pullo staff). These elements are the core 
components of the concept of “Pulaaku” and they were carefully 
studied, understood and applied in the provision of nomadic education 
to the Pastoralists. 
 Lar (1991) pointed out that in developing functional curriculum 
for the pastoralist nomads, their culture, lifestyles and needs were 
considered and appropriately filtered. To ensure quality of tuition, 
culturally friendly curriculum contents and instructional materials were 
adapted, developed and produced in eight (8) subject areas, which 
pedagogical contents and methods reflected the various cultural 
elements of “Pulaaku” (Muhammad and Ardo, 2010). This was to 
ensure that the curriculum was not only accepted by the pastoralist 
nomads, but also to avert past failures of the NPE. The eight (8) subject 
areas include:- English Language, Mathematics, Primary Science, Social 
Studies, Health Education, Handicraft, Islamic Religious Knowledge and 
Fulfulde Language. 
 In recognition of the centrality of culture to the relevance of 
the nomadic education, Lar (1991) opined that Fulfulde language 
should be used as the language of instruction for the first three years of 
school. While Hausa and English languages could be taught as subjects 
until the children get to the fourth class of primary school. This order 
was conceptualized in line with the sequence for the development of 
the curriculum. A Fulfulde language primer (basic reader) was 
developed to facilitate the use of Fulfulde as a language of instruction 
and teaching it as a subject. 

Fulfulde as a language of communication among the Fulbe and 
a core element of Pulaaku was used as vehicle to foster the relationship 
between culture and education. Abubakar (1991) noted that Fulfulde is 
the main vehicle for conveying “Pulaaku” and the nomadic cultural 
elements. In this connection, Tahir (1991) pointed out that “Pulaaku 
and the entire gamut of the Fulbe “cattle culture’ be incorporated into 
the content elements of the basic reader. The Fulbe cultural elements 
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as obvious factors guided curriculum developers and primer 
construction. The primer was developed for teaching the various 
subjects as provided in the curriculum. The use of primer in teaching 
the various subjects such as Social studies, Primary science, Agriculture, 
Physical and Health Education, Mathematics and Art was an attempt to 
start from the obvious and gradually move to the complex subject 
matter. Tahir further explained that the accompanying illustrations as 
suggested under typological element might be in concert with “Lawol 
Pulaaku” (Fulbe exclusive way of life) and the nomadic Fulbe practical 
activities so that learning can be realistic and meaningful. 

In relating the culture of nomadic Fulbe education with 
education Muhammad and Aliyu (2012) noted that use of culturally 
friendly facilities and instructional materials has significantly improved 
enrolment and retention of children in schools, particularly in mobile 
schools. Similarly, Muhammad (2007) said training and retraining of 
mobile teachers from the nomadic communities had increased 
enrolment and reduced drop-out rates in nomadic schools. Muhammad 
further stressed that at its inception in 1990, Nomadic Education 
Programme in Nigeria had encountered a number of problems, 
including teacher recruitment and retention which had impacted 
negatively on the quality of education. However, owing  to the strategy 
of training of teachers selected from nomadic cultural background, the 
problem of teacher attrition rates was reduced. 

Muhammad (2003) noted that teachers selected from the 
nomadic cultural background trained and retained, had implemented 
nomadic education better.  These teachers were culturally conscious of 
“Pulaaku” and had applied the various cultural elements in teaching as 
suggested in the framework of the curriculum implementation. 
Abubakar (1991) suggested that core elements such as “Semteende”, 
“Munyal”, “Ngoru”, “Marugo Na’I”, “Endam”, “Neddaku”, “Ardugal” 
and “Daraja” among others be related to teaching of various concepts 
by the teacher in the classroom and beyond. The integration of these 
elements in the pedagogical content and methods demonstrated 
respect for the nomadic Fulbe culture and traditional system of handing 
down knowledge and skills from one generation to another. Over the 
years, successive governments had made efforts to support the 
National Commission for Nomadic Education to provide culturally 
supportive education to the nomads. However, the provision of 
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education to the pastoralist nomads encountered with a number of 
challenges.  
 
Challenges Associated with Provision of Nomadic Education to the 
Pastoralist Nomads 
It is pertinent to highlight some of the challenges confronting 
educational provision to the pastoralist nomads especially as it relates 
to cultural paradigm. Some of the challenges include:- 

 Ensuring a review of educational policy on sustainable basis to 
facilitate effective participation of the pastoralist nomads in 
education through a culturally supportive delivery systems. 

 Sustainability of the selection, training, retraining and retention 
of specialized nomadic teachers who are not only qualified to 
teach but committed to the delivery of nomadic education. 

 Proper application of the core elements of “Pulaaku” as 
recommended in the Blueprint to mobilize the nomadic 
pastoralists for greater enrolment and transition of pupils in 
schools. 

 Review of the concept of “Pulaaku” and the entire gamut of 
Fulbe ‘cattle culture’ in the basic reader in line with the 
dynamic nature of the Fulbe society to enhance curriculum 
implementation framework. 

 Provision of adequate funds to ensure support for culturally 
required teaching facilities and materials (resources). 

 
Conclusion 
Culture presents distinctive features of a society or social group, 
lifestyle, ways of living together, value systems, traditions, beliefs and 
language communication among others, while education is regarded as 
a vehicle for transmitting cultural heritage from one generation to 
another. In this context, the evolution and of nomadic education as 
conceived in the Blueprint was based on the concept of “Pulaaku” and 
the entire gamut of Fulbe cattle culture as incorporated into the 
content elements of the basic reader. At inception of the NEP, the 
National Commission for Nomadic Education encountered with 
challenges of developing a curriculum that was culturally supportive 
and acceptable to the nomads, teacher factors and mobilization of the 
nomads for greater enrolment and retention of pupils in schools. Over 
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the years, NEP recorded a steady growth and development through the 
multifaceted approach adopted by the Commission. Gradually, the 
Commission continued to improve educational provision through the 
development of the multifaceted approach depending on the pastoral 
groups and other associated factors. Periodic review of educational 
policy built on culturally supportive delivery systems has helped the 
Commission in enhancing access to basic education to nomads in 
Nigeria. However, required support in terms of finance to facilitate 
provision of culturally supportive educational system to the nomads is 
suffering the serious set back. 
 
Recommendations 
In this paper, some recommendations are made to help in improving 
provision of education to the pastoralist nomads through culture. 

 Review of educational policy should be built on culturally 
supportive educational delivery systems, reflecting the core 
elements of “Pulaaku” to ensure that Fulbe pastoralist nomads 
are carried along. 

 The strategy of selecting and training specialized cohort of 
teachers from nomadic cultural background be strengthened by 
both government and NGOS. 

 The NCNE efforts in providing culturally friendly teaching 
resources should be intensified to sustain the steady growth 
and development of Nomadic Education Programme. 

 There is a need for both government and non-Governmental 
Organizations to sponsor researches in cultural dynamism and 
attitude change among pastoral nomads in the context of 
changing nature of societies. 

 There is also the need to invest in the areas of culture and 
education of the nomadic pastoralists by government, NGOs 
and spirited individuals.   
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