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Abstract

This study, using a desdiie survey research design, assessed the
influence of school factors on the administrative use of computers in
secondary schools in Sodfteest Nigeria. Lagos and Ogun States were
randomly selected out of the six states in Seutfest Nigeria. The
sample onsisted of 24 public and 16 private schools in Lagos State, and
44 public and 15 private schools in Ogun State. Ten basic administrative
duties and six school characteristics were used as the basis for the
assessment. The study found that public and peivechools did not
differ significantly in the administrative duties for which computers
were usedThe selected school characteristics contributed significantly
to the disparities in administrative use of computers in secondary
schools in Lagos and Ogutat8s, but with more effect on public than
private schools.

Background to the Problem

Technological advancement has made computers to become an integral
part of the workplace. Technology as a tool to improve productivity,
and practice is valuable for administrative tasks in schools. Record
keeping is a significant aspect of school admiat&in. Thus, the
Education Law of the former Western Region (1955) and the Public
Education Edict of the former East Central State of Nigeria (1974)
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identified the records that must be kept by every school to facilitate
effective administration.

There is ageneral remark by scholars (Alani, 1992; and
Nwokwule, 1995) that different educational plans have suffered
setbacks because of inadequate and inaccurate statistical data. Data
collection in basic and secondary schools in Nigeria, over the years,
sufferedfrom all kinds of inadequacies: it was haphazardly done; vital
documents were lost; registers were inappropriately kept; and there
was data falsification.

According to Ajayi and Ayodele (2005), adaptability and
efficient use of resources are elements afn@nistration. The use of
computers for administrative tasks in schools is based on the premise
that if effective information and interaction support were provided, the
guality of school administration would improve. The World Bank (2002)
opines that secodary education holds a privileged position in all
education systems, being placed between the primary and the tertiary
levels in structure and content. Despite the importance attached to
secondary education, Nwosu (2003), Ndefo (2005) and Zhao and Frank
(2007) observed that computers in secondary schools were either not
used or were used for teaching and learning purposes only in secondary
schools rather than for administrative purposes.

Statement of the Problem

While some studies (for example, AnaekweD20Kalu and Ekwueme,
2003) investigated the use of computers for teaching and learning in
Nigeria, there is a dearth of studies on the administrative use of
computers in secondary schools in the country. The premise upon
which this study was based was thhie uneven record of success in
using information technology in schools could be attributed to
differences in school factors. It was against this background that the
study examined some school factors that might explain observed
disparities in the admistrative use of computers in the secondary
schools.

Theoretical Framework

No single theory has been found to sufficiently address the
phenomenon in this study. Therefore, the study draws on multiple
theoretical perspectives. The Theory of Adoption andfuBion of
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Il nnovation proposes that “technol ogi cal i
through certain channels, over time among the members of a social

system” (Roger s, 2005; p.5). The Theory
proposes that prior related practices may infothre decision to adopt

a new practice. I n ot her words, a firm’

knowledge determines the ability of a firm to absorb new knowledge
and practices (Cohen & Levinthal, 1990). Adaptive Structuration Theory
(AST) asserts that organizatidrizackgrounds can result in different
results of Group Decision Support System (GDSS) implementation (Chin,
Gopal & Salisbury, 1997). AST suggests that groups are not merely
information processing entities but they have a social existence that
must be conilered when they use information technology (IT). The
theoretical framework of this study was thus based on a proposition
encompassing the relevant features of each of the three theories
summarized thus: differences in level of use of computers in schools
depend on the differences in school fact@srrounding integration of
computers into the school system.

Research Questions
The following research questions guided the study:

1. What disparities exist in staff attitude to use of computers
among public angrivate secondary schools?

2. What disparities exist in the quantity and quality of functional
computers, provision of ICT budget, and proportion of staff
knowledgeable in computer usage among public and private
secondary schools?

3. To what extent do public angrivate schools differ in the
administrative tasks for which computers are used?

4. What is the relationship between selected school factors (funds
allocation to ICT, quantity and quality of computers, and
proportion of staff knowledgeable in computer usagand
disparities in administrative application areas of computers in
public and private secondary schools?

Research Hypotheses
The following operational hypotheses were formulated to guide the
study:
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1. There is no significant difference between public gnd/ate
schools in the administrative duties for which computers are
used.

2. There is no significant relationship between selected school
factors (funds allocation to ICT, quantity and quality of
computers, and proportion of staff knowledgeable in computer
usage) and disparities in administrative use of computers in
public and private secondary schools respectively.

Research Methodology

The study adopted the descriptive survey design with data collected
through questionnaires from the sample and checklstscomputers
and related infrastructure in order to assess the status of the use of
computers for administrative tasks. This was to obtain possible
explanations on how the school characteristics facilitated or inhibited
the use of the computers.

The studycovered both public and private secondary schools
that had acquired computers for at least five years in Sélfdst
Nigeria which comprised Lagos, Oyo, Ogun, Ekiti, Ondo and Osun
States. The population for the study included all teaching and
administrative staff in the schools. A simple random sampling of two
states out of the six states in Sotlliest Nigeria resulted in Lagos and
Ogun States respectively. In Lagos State, the 20 local government areas
(LGASs) were grouped into six administrative distriteking each of the
districts as a stratum, random sampling technique was used to select
two LGAs from each of the districts, resulting in a total of 12 LGAs
selected. The two public schools supplied with computers by the
government in each of the selectddsAs were purposively included in
the sample, thus bringing the total number of public schools in the
sample to 24. The 24 schools selected constituted 60% of the 40 public
schools supplied with computers in the 20 LGAs. All the 40 schools had
acquired computers for at least five years. In Ogun State, 73 out of 105
public schools participating had acquired computers for more than five
years. Forty four (that is, 60%) out of the 73 public schools were
randomly selected.

The sample frame for private schoalss larger in Lagos State than in
Ogun State, hence 16 schools were randomly selected in Lagos State
while 15 were randomly selected in Ogun State.
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Three sets of questionnaire— Computer Inventory
Questionnaire (CIQ) a check list of computers and otlceessories,
Computer Use Assessment Questionnaire (CUAQ) (which contains items
for measuring application areas of computers, fund allocation to ICT
items, quality and quantity of computers, and knowledge of use), and
Attitude Scale (AS) were developed. & CUAQ were adapted from
instruments developed by Grant (1995). The CIQ was essentially a
checklist of computers and infrastructure on ground and so its validity
is guaranteed. Both construct and face validity test were carried out for
AS and CUAQ. Alig correlation coefficients for convergence measure
were greater than .80 while the coefficients for measure of
discrimination were less than .20.

The CIQ was a checklist of technology items on ground. Since
these data were captured as they were and canbe changed, they
were considered reliable. The Cronbach’s
CUAQ and AS were not less than 0.85.

Trained research assistants administered all the questionnaires.
Research questions 1 and 2 were answered using descriptivetsisti
while research questions 3 and 4 were converted to hypothesest-The
test for independent samples was used to test hypothesis one while
OneWay Analysis of Variance (ANOVA) was used to test hypothesis
two.

Results
The data collected for the studyese analyzed to answer the research
guestions and to test the research hypotheses.

Answers to Research Questions
Answers to research questions 1 and 2 are as shown in Tables 2 to 7.

Question 1. What disparities exist in staff attitude to the use of
computers among public and private secondary schools?

Attitude was measured on a-goint scale (Strongly Agree, Agree,
Disagree, and Stronly Disagree). Table 2 contains the mean value for
each item on the attitude scale measuring the attitude of school
administrators to the use of computers for administrative taskéie

table shows that private schools had more mean responses (80%) that
are greater than 3.0 (Agree) than public schools with about 67%. This
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shows that private school administrators had a highenviction that
computers would facilitate administrative tasks than administrators in
the public schools. The low mean (1.87) response obtained for public
school administrators for item number 8 is an indication that these
administrators had not reallipeen using computers compared with the
private school administrators with a mean response of 3.61 for the
same item. On the average, responses showed that computers were
found to be useful administrative tools.

Table 2
Attitude items to which school admistrators responded
Item Public Private
N=1090 N=429
Mean SD SE Mean SD SE

Using computer is 3.58 0.558 0.017 3.61 0.555 0.027
hard for me.

Solving problems 3.57 5.843 0.177 3.20 12.139 0.586
through

computers is not

appealing to me.

Computer 265 5937 0.180 3.06 0.509 0.025
knowledge is

worthwhile.

Computer makes 2.53 0.937 0.028 2.18 0.513 0.025
work  enjoyable

and stimulating.

Computer makes 4.54 9.992 0.303 3.53 0.582 0.028
me nervous.

Computer use 2.44 8.332 0.252 3.37 13.210 0.638
allows time for

individual

contact.

Frequency of use 3.76 13.990 0.424 1.75 0.741 0.036
allows interaction

among members

of staff.

Use of computer 1.87 29.653 0.898 3.61 0.601 0.029
in administration
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keeps me on task

It allows me to be 3.57 5.842 0.177 3.86 13.816 0.667
more effective.

Computer 393 5810 0.176 3.56 0.599 0.029
intimidates.

Computer stifles 3.78 5.815 0.176 4.27 9.225 0.445
creativity.

| feel uneasy anc 4.20 8.175 0.248 4.46 9.197 0.444
confused with
computer.

Computer makes 2.20 5.905 0.179 2.84 11.846 0.555
me self

confident.

Computer 3.25 29.759 0.901 3.18 0.505 0.024
interaction

among staff is ¢

waste of time.

Computer 3.57 11.743 0.356 3.77 0.578 0.028
knowledge is

worthwhile  for

new

administrators.

Key

N = number of respondents (administrative staff)
SD = Standard Deviation

SE = Standard Error of Mean

Question 2What disparities exist among secondary schools in quantity
and quality of functional computers, provision of ICT fund and
proportion of saff knowledgeable in computer usage?.

Tables 3 to 7 present the answers to research question 2.
Tables 3 to 5 show the selectivity indices and Gini coefficients for the
variables under consideration in the question. Gini coefficient shows
whether there isnequality in the distribution of a variable or not (i.e., it
tells how evenly the variable is spread) while selectivity index shows
who has more or less of what.
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Table 3
Selectivity Index and Gini Coefficient for Provision foinG&condary
{ OK 2B2dget in Lagos and Ogun States

School Category Sampled Schools Selectivity  Gini

Schools  with ICT Index Coefficient
Budget
Public:
Lagos State 24 2 0.0 0.00
Ogun State 44 17 0.0 0.00
Private:
Lagos State 16 9 2.40 0.25
Ogun State 15 8 3.94 0.47

Table 3 shows that public schools (Lagos and Ogun states) in general
did not have budgetary provisions for ICT as indicated by selectivity
index of 0.0 respectively while private schools had budgetary provisions
for ICT as indicated by the selectivity iteb of 3.94 and 2.40 for Ogun
and Lagos States respectively, with Ogun State private secondary
schools making more provision than Lagos State private secondary
schools. However, budgetary provision was more evenly spread among
Lagos State private schoals indicated by the Gini coefficient of 0.25.

Table 4 shows the disparities in proportion of staff
knowledgeable in computer usage among secondary schools in Lagos
and Ogun StatesThe selectivity indices of 1.151, 1.404, and 1.110
indicate that Lagos State secondary schools (public and private) and
Ogun State private secondary schools respectively had a higher
proportion of staff knowledgeable in computer usage. Ogun State
public schools had less proportion of staff knowledgeablecmputer
usage (selectivity index was 0.470).

Table 4
Selectively Index and Gini coefficients for Proportion of Staff
knowledgeable in Computer Usage in Lagos and Osun State
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School Sampled Staff Selectivity  Gini
Category Schools  Strength Index Coefficient
Public:
Lagos State 24 1845 1.151 0.0020
Ogun State 44 762 0.470 0.0228
Private:
Lagos State 16 1287 1.404 0.0362
Ogun State 15 864 1.110 0.1190

Inequality in proportion of knowledgeable staff was higher among Ogun
State private schools (as indicated by the Gini coefficient of 0.1190)
than among Lagos State public and private schools and Ogun State
public schools as indicated by Gini coefficient©®020, 0.0362, and
0.0228 respectively.

Table 5
Selectivity Index and Gini Coefficients for Inequalities in the Quantity of
Functional Computers in Secondary Schools

School Number Total Selectivity Gini

Category of Number of Index Coefficient
Schools  Computers

Public:

Lagos State 24 187 1.497 0.408

Ogun State 44 285 0.846 0.442

Private:

Lagos State 16 128 1.538 0.384

Ogun State 15 66 0.750 0.392

Table 5 shows that there was inequality in the distribution of functional
computers among all the schools (public and private) in the two states
(Lagos and Ogun) as indicated by Gini coefficients that are greater than
zero for the four school categorieShe table also indicates that
inequality was less among private schools in general as indicated by the
Gini coefficients of .384 and .392 than among public schools as shown
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by the Gini coefficients of .408 and .442. The table showsdgblabols

in Lagos Sta (public and private) had more functional computers
(selectivity indices are 1.497 and 1.538 respectively) relative to schools
in Ogun State (public and private) with selectivity indices of 0.846 and
0.750 respectively.

Table 6 shows that the typical mber of staff per computer
was generally lower in private schools (3.1, 4.6, and 5.1 for-,Low
Medium-, and HigHorow schools respectively) than in public schools
(6.9). It can thus be inferred that private school administrators had a
better access to comyers than those in public schools.

Table 6
Average number of computers and staffto ¢ computer ratio in
Secondary Schools in Lagos and Ogun States

School Category Average Number Average Number of
of Computers Number Staff per
of Staff Computer
(median)
All Schools 7 55 55
Pubic Schools 6.1 89 6.9
Private Schools:
Low-brow 4.6 14 3.1
Medium- 9.0 17 4.6
brow
High-brow 13.6 28 5.1

Lower density levels make it impossible for prospective users to spend
much time engaged in learning with the use of computing tools.

Table 7 shows that there were more medium processor speed
computers in the schools than computers with low or high pssoe
speed as indicated by the mean values of 17.33, 3.30 and 1.64
respectively.

Table 7
Differences in the Quality of Functional Computers in Secondary Schools
in Lagos and Ogun States
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Computer quality N Mean Standard Standard
Deviation Error of
Mean
Low processor speed 69 3.30 5.157 621
Medium processor spe¢ 72 17.33 24.84 2.93

High processor speed 33 1.64 31.25 5.44

Key
N = Number of computers

Computer speed is one measure of quality of computer. In this study,
low processor speed computers are Pentium | and below, medium
processor speed computers are Pentium |l and/or Il while high
processor speed computers are Pentium IV. The quality of ctergu
with medium processor speed and high processor speed varied widely
as indicated by the standard deviations of 24.84 and 65.33 respectively,
with a wider variation in high processor speed.

Research Hypotheses Testing
The following hypotheses were tesl and results of the tests are
shown in the respective tables.

Hypothesis 1. There is no significant difference between public and
private schools in the administrative duties for which computers are
used.

Table 8 contains the result of independent gaest-test conducted on
hypothesis 1.

Table 8
Differences in Administrative Tasks for which Computers are Used in
Public and Private Secondary Schools in Lagos and Ogun States

Administrativ Typeo N Mea  Std. Standar Df  tcaculate

e Task School n Dev  dError d

of Mean
Admission Public 113 1.30 9.161 .862 155 .636 ns
register

Privat 44 2.18 .462 .070
e
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Attendance  Public 115 1.55 9.095 .848 157 .660 ns
register
Private 44 245 504 .076

Time tabling Public 115 1.32 9.107 .849 157 .735ns
Privat 44 233 .471 .071
e

TeachetPublic 115 1.23 9.106 .849 157 .814ns
weekly
diaries and
scheme of
work
Private 44 2.35 .424 .064

Design of Public 115 1.09 9.124 .851 157 .748 ns
school
documents

Private 44 2.12 .291 .044

St udentPublic 115 1.27 9.120 .850 157 .660 ns
personal and

academic
records

Private 44 2.18 .451 .068
Collation of Public 11 1.18 9.11 .849 15 .815ns
exam. scores 5 0 7

Private 44 2.30 .390 .059
School Public 115 1.05 9.120 .850 157 .819ns
accounts

Private 44 2.17 .211 .032
Inventory of Public 115 1.32 9.103 .849 157 .767 ns
school

facilities
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Private 44 237 .471 .071

Personnel Public 115 1.32 9.102 .849 157 .774 ns
records
Private 44 2.38 .471 .071

P<.05 t.iica=1.645 ns = not significant
Key N = number of respondents (administrative staff)

Table 8 shows that public and private schools did not differ significantly
in the administrative duties for which computers were used since each
of the calculated values ofis less than the critical value b 1.645 at

the 5% level of significance. Hay) the hypothesis which states that
public and private schools do not differ significantly in the
administrative duties for which they used computers was accepted. The
generally low mean values for both public and private schools indicate
that schools ingeneral did not use computers for the selected
administrative tasks. However, the higher mean for private schools
suggested that they used their computers for administrative tasks in
general more than the public schools.

Hypothesis 2.There is nosignificant relationship between
selected school factors (ICT budget, quantity and quality of computers,
and proportion of staff knowledgeable in computer usage) and
disparities in administrative use of computers among public and private
secondary schoolespectively.

Analysis of Variance (ANOVA) was used to test this hypothesis.
Tables 9 and 10 show ANOVA tables used for testing the differences in
selected school characteristics in hypothesis 2.

Table 9
Disparities in Administrative Use of Computers agnBablic Secondary
Schools in Lagos and Ogun States

Source of Variation Mean SS DF MS F
ICT budget (provisiol 12.43 7726.8 1 7726.800
for ICT items) 11.06*

Quantity of Computer 41.43 257524 1 25752.40 36.86*
Quality of Computer  21.37 13284.96 1 13284.96 19.01*
Proportion of Staff 24.76 15391.68 1 15391.68 22.03*
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with Computer Skills
Error 116861.53 110 698.7400
Total 179017.37 114

* Significant at the 0.05 level of significance F(1,110) = 3.92

Table 9 shows that the calculatdd values for ICT budget (11.06),

guantity of computers (36.86), quality of computers (19.01), and

proportion of staff with skills in computer application (22.03) were

higher than the critical#F# at i o of 3. 92 at ao = 0.05. This
selected schol characteristics significantly affected the use of

computers for administrative tasks in schools.

Table 10 shows that the calculated F values for ICT budget (7.79),

guantity of computers (4.42), quality of computers (4.93), and

proportion of staff with skills in computer application (4.79) were

higher than the critical# at i o of 4. 08 at ao = 0.05. Thi s
means of the selected school factors differed significantly and shows

that these school characteristics had an effect on the use of coenpu

for administrative tasks in schools.

Table 10
Disparities in Administrative Uses of Computers among Private
Secondary Schools in Lagos and Ogun States

Source of Variation Mean SS DF MS F

ICT budget (provisiol 35.52 7623.26 1 7623.26 7.79*
for ICT items)

Quantity of 20.17 432764 1 4327.64
Computer 4.42*
Quality of Computer 22.48 4823.9 1 4823.90 4.93*
Proportion of Staff 21.84 4686.24 1 4686.24 4.79*
with Computer Skill

Error 38176.45 39 978.8833

Total 59637.45 43

* Significant at the 0.05 level of significance F(1,39) = 4.08
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Discussion of Findings

This section discusses the findings as they relate to the three
synthesized theories of diffusion, absorptive capacity, and adaptive
structuration respectivelyand the variables of the study with respect
to their roles in the effective use of the computers in schools.

Staff Attitude to Computers

Table 2 indicates that school administrators showed relatively high
positive attitudes to the use of computers yetet computers in schools
were generally not used by them as indicated by Table 8. This confirms
Roszell's finding (Krysa, 1998) that teac
applications to be effective, but there was a relatively low number of
teachers using ITHowever, it contradicts the findings of empirical
studies conducted by scholars (Hinnant, 2002; Rogers, 2005; Pelliccione
and Giddings, 2004) that those who could not identify any benefits for
themselves were less likely to attempt to adopt ICT in thein dasks.
Olalere (2005) also reported that high level usage of computer
correlated strongly with positive attitudes while low level usage
correlated strongly with negative attitudes. One possible explanation is
that other factors mediate between attitudéo the use of computers

for administrative tasks and the level of use of these computers. For
example, Angers and Machtmes (2005) noted that training makes a
positive difference to the attitude of those who receive it, which by
inference means that lack afaining will make a negative difference.

Knowledge of Use of Computers

Ogun State secondary schools had a less proportion of staff
knowledgeable in computer use while Lagos State public school
administrators had relatively more staff knowledgeable in computer
usage. But the higher proportion of staff knowledgeable in computer
use in Lagos State did not translate into more use in Lagos State schools
than in Ogun State schools (see Table 4). This situation might be
explained in the |ight of McKenzie’ s (199
trained in one technology and mirgkt sometines find themselves grid
locked into old patterns and perceptions. Thrust into a world of new
technologies, they persist in seeing them in terms of the familiar; the
word processor, for example, is viewed as a glorified typewriter with
powerful editing fedures rather than as the ideal processor it can be.
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The Microsoft Office package that comes with personal computers
offers a good starting point for administrative use of microcomputers. If
staff members were not trained on practical use of the computirsn
they would not appropriate it to their administrative tasks.

Provision for ICT Funds in Schools

When government and donors supply computers to the schools, total
cost of ownership is often underestimated. Technology expenditures
cover expenditures on equipment as well as software, maintenance and
support services, skill development in the use of cateps, and
infrastructure upgrade. In managing technology integration, there must
be adequate budgetary allocation, and a financial plan to replace
technology components as they become obsolete. The lack of either of
these key ingredients in the budgetipgocess will ultimately result in a
technology system that does not function as an effective tool. This
study found that Lagos and Ogun States’ p
budgetary provisions for ICT related items (see Table 3). This shows that
in public schools where computer acquisition was essentially
government initiated, consideration was only given to initial cost of
computers, which, according to Cawthera (2001), is only about 16
20% of the overall cost of sustaining the initiative. Support aashiing

are recurrent costs that are larger than the initial costs of hardware
purchase.

While Ogun State had a higher percentage of public secondary
schools with ICT budget than Lagos State public secondary schools,
Ogun State secondary schools had fassleproportion of staff
knowledgeable in computer usage as indicated by a selectivity index
less than one (< 1) as indicated by Table 4. These findings could be
rel ated i n a number of ways. The Ogun
intervention in schools that opted forthe computerin-school
programme was limited to advisory roles in terms of prescribing
computer configuration for the schools. Schools opted to participate in
the programme at their own expense. These schools might not be
financially buoyant enough, but tgd to participate in the programme
so as to be in the ‘good book’ of the gov
use of the acquired computers required funds, and these were not
provided for in the schools. Studies have shown that insufficient funds
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have hampeed the adoption of ICT in schools (Paul, 1999; Plante and
Beattie, 2004).

Quality of Computers

This study found that there were more schools with medium speed
computers (see Table 7) than any other type of computers. If more than
half of Canadian elemeaty and secondary schools were equipped
with medium processor computers (Cawthera, 2001) and the teachers
could use them for basic administrative tasks, then computer quality
ought not to have contributed to lack of use of the computers in the
selected schols. The problem might be due to lack of knowledge of use
since Microsoft Office package that comes with personal computers
(PCs) is sufficient for the basic administrative duties considered in this
study.

Quantity of Computers

Lower density levels obmputers make it impossible for users to spend
much time engaged with the use of computing tools because, the
smaller a ratio, the more computer units are available relative to the
number of users. This study shows that there were more functional
computers and consequently highatensity level in Lagos State
secondary schools (public and private) than in Ogun State secondary
schools, but this did not translate into more use. This might be due to a
larger median of staff per computer (6.9) in public sckabbln private
school category with the highest median of staff per computer (5.1)
occurring in the higiorow private schools as shown in Table 6. The
computer density of 5.5 for all schools (see Table 6) implies an average
of five to six prospective usetse a computer. This is on the high side.
This affects access to the computers, and consequently their effective
use.

Combining Table 8 with Tables 9 and 10 respectively, it could be
concluded that the influence of differences in selected school factors
on disparities in administrative use of computers was more pronounced
in public schools than in private schools. It could, therefore, be inferred
that there was a significant relationship between differences in selected
school factors (ICT budget, quanti computer, quality of computers
and proportion of staff with skills in computer application) and
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disparities in administrative use of computer among public and private
secondary schools respectively in Lagos and Ogun States.

Conclusion

This study hadshown that the lack of use of existing computers in
schools was subject to a combination of prevailing school factors. The
stronger the ICT culture of a school, in terms of providing enabling
environment for effective integration of computers into school
activities, the more likely it is to use computers. The mode of supplying
computers to schools showed that schools were treated as ICT clients
who were not expected to impose themselves on the technology, but
were expected to have technology imposed on the@onsequently,
computer use in schools becomes patterned rather than inspired,
reactive rather than proactive, and reproductive rather than creative.

A range of computers across the schools are capable of
supporting administrative activities such as retor k eepi ng (student s’
attendance, student achievement outcomes, finance, asset
management , staff and student s’ per sonal
provision (newsletters, daily bulleting, report cards and transcripts).
Hence, no school is at a disadvantage asaf® using the available
computers in the schools for these basic activities is concerned. Private
schools have provisions for ICT funds and are making use of computers
more than public schools. This is a pointer to the importance of ICT
funds.

Administiative use of computers was significantly affected by
ICT budget, quantity and quality of computers, and proportion of staff
with computer skills. The findings supported the Theories of Adoption
and Adaptive Structuration with respect to their emphasis dwe t
process of making an innovation attractive or acceptable to members
of a social system.
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Abstract

¢CKAE &dGdzRé SEFYAYSR GKS NBflFGAZYyaKAL) o6Si;q
atetsS IFyR GSIOKSNEQ 220 LISNF2NXIFyOS Ay 9]
The descriptive reseeln design of the survey type was adopted for the

study. The population of this study consisted of all the teachers and the

students in all the junior and the senior public secondary schools in EKiti

State, Nigeria. The sample was however made up of 18thé&za and

one hundred and eighty students from six schools across the three

senatorial districts of the State. Mulitage, simple and simple random

sampling techniques were used to select the schools the teachers and

the students used for the study. Twets of instrument were used to

collect the data for the study. The data collected were analyzed using

frequency count, weighted means,s@ore and Pearson moment

product correlation. The hypotheses formulated were tested at 0.05

level of significance. Thetudy revealed that the most predominantly

used style of leadership by the school principals in the area covered by

the study was democratic style. The study also revealed that that the

f SPSt 2F GSIFIOKSNBERQ 220 LISNF2NXIYyOS gl a LIS
the period under study. The study further showed significant
NBflFGA2yaKALl 0SG6SSYy LINAYOALIfaQ fSIFRSNAEK
performance. Based on the findings, it was recommended that the

principals of schools should not relent in their efforts irtesaomg the

better leadership style in the school system; the principals should also

make use of situational leadership style approach to issues in the school
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system. It was also recommended that all the stakeholders in the
secondary school system shouig to uphold the high job performance
of their teachers by providing materials, conducive environment,
motivation among others for to enhance better job performance.

Introduction
In Ekiti State secondary schools, it has been found out that aflot o

problems arise as a result of principals
to flout t he rul es and regul ations

obedience to the authority of the school. They go out of the school
anyhow without being given the proper permiss; indiscipline in all
aspects of life is very rampant in most secondary schools nowadays

On the part of teachers, the incessant industrial strike is very
common and all is because of the ;rbre gu |l ar payment
salaries. Also, their conditisnof service are not improving as their
counterparts in federal services. Also, teachers are nebmerative
with their principals while some teachers show nonchalant attitude in
their professional jobs. Some do not teach the students as expected of
them. Most principals make decisions themselves and try to enforce
them on their teachers without bothering on what would be their
reactions. They are so rigid about the issues of school administration
that they force the rules and regulations on the staff d@he students.

It is because of all what is happening in our secondary schools
in Ekiti State nowadays that the writers want to investigate whether the

school principals’ |l eadership styles

Personal experience has shownathmany of the school
principals took decisions that affect both staff and students without
proper consultation. It has also been observed that teachers do not
obey such decisions. It appears that teachers are not interested in
attending to their classeand the duties assigned to them by such
principals.

Several factors have been attributed to the perceived poor job

of

t |

of teach

coul d

performances of teachers among which are

economic factor , soci et al factor and
Moreo v e r in this study, the ©principals
considered as a potent factor t hat

performance.

proi
I

af f
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Personal contact and experience has shown that many
principals of secondary schools do not provide good leadershithéar
school system, which is a function of leadership style. Some do not
motivate their teachers very well; some do not relate well with their
teachers; some see their teachers as slave and prisoners that cannot go
out of the school environment until 2.m. or 4 p.m. as the case may
be.

It has also been observed that many school principals do not
involve their subordinates in their daily routine administrative duties;
many refuse to delegate power to their subordinates, which makes
school principals do itually everything in the school system.
Experience has also shown that some members of teaching staff do not
feel comfortable with the way their principals behave and do things
(their leadership style) in the school system. This appears to be the
reasonwhy most teachers put up nonchalant attitude towards their job
performance; and consequently, this leads to poor job performance of
teachers.

Leadership is required in all organizations and that every
human organization large or small is structured to éndgaders and
followers (Ibukun, 1997). He demonstrated further that without
effective leadership, an organization can be described as a scene of
confusion and chaos. The success of any organization depends solely on
its leaders or managers. In the secondachool administration, the
success of any school in meeting its stated goals and objectives chiefly
depends on the principal and his leadership style. Effective leadership
provided by the principal wi || |l ead to th
objectives

Williams (1953) has shown that there is no greater test of
leadership on the part of a principal than his positive influence on the
professional growth of his teacher. If he is accepted by his teachers
merely as a leader, he cannot be regarded asaassful principal. He
is responsible for contributing to the professional improvement of his
teachers, and he will probably not succeed unless he becomes to them
a stimulating and professional leader. However, the job performance
level of teachers in achkool often determines how effective the
principal’s administrative role and | eade
pointed out that if all school principals could upon all subordinates to
contribute towards group goal accomplishment with zeal and
confidencethere would be no need to develop the art of leadership.
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Lawler (1973) asserted that leadership style has an important
influence on the organization effectiveness. In other word, leadership
plays a crucial role in determining the kind of norms teachett wi
develop towards job performance. Therefore, the success and failure of
job performance of teachers in a school system largely depends on the

principals’ |l eadership styl es. It can be
principals’ | e ad ery pdsiiive relaionghipewith have a v
teachers’ job performance. I n view of thi
need t o examine principals’ |l eader ship
performance in Ekiti State secondary schools.

Purpose of the Study

The purpose of this study was to investigate the different types of

principal leadership styles in schools and the relationship between

these styles and teachers’ job perfor man
schools. The study intended to investigate the leatig styles and

identify the leadership style commonly used by the principals of

secondary schools in Ekiti State. Based on the findings of the study,
recommendati ons were made on how to impr
performance in secondary schools.

Methodology

This study was a descriptive research of the survey type. It entailed a

survey of t he principals’ |l eader ship S

performance in the secondary schools.

The population of the study consisted of all teachers and
students of publicsecondary schools in Ekiti State. The sample was
made up of 180 (one hundred and eighty) teachers and 180 (one
hundred and eighty) students selected from six (6) secondary schools
sampled for the study.

The simple and stratified sampling techniques wesediin the
selection of the schools and respondents used.

The first stage involved the use of stratified random sampling
to select six schools from the senatorial districts of Ekiti State based on
the school registering students for SSCE examinationdbiess than
20 years.

' N

C

(



t NAYOALN faQ IHYSRRSNBRKAL) {Gef Sa 27

The second stage involved simple random sampling techniques
to select the respondents from the schools selected. Thirty (30)
teachers and Thirty (30) students were selected from each school.

Two sets of instruments were used forethtstudy. The first

i nstrument was a questionnaire tagged “Pr
Questionnaire (PLSQ)"” and t he second i n
guestionnaire tagged “Teachers Job Per f
(TIPQ) " . PLSQ had t woinfosmaton onahes : section A

background of the respondents, and section B contained 20 items

which collect information on Principal Leadership Style. The TIPQ had

two sections: section A elicits responses on the class of the respondents

and the subject taught by thteacher the respondents are assessing,

section B contained 20 items which elicit
performance. The respondents are senior school students (SS).

The instrument was validated by research experts in the area of
educational planimg, test and measurement both within and outside
University of AdeEKiti, Nigeria. A test reest schedule were carried out
on the instruments PLSQ and TJPQ with an interval of two weeks while
Pearson product moment correlation was used to determine the
reliability ceefficient which stood at 0.76 for PLSQ and 0.83 for TIPQ
respectively.

Te data for the study were analyzed using frequency count, weighted
means, 7Tscore and Pearson product moment correlation. The
hypothesis formulated was tested at 0.0%d of significance.

Results
The results of the study were presented as follows:

Predominant Leadership Style Used by Principals in Ekiti State
Secondary Schools:

In order to determine the predominant leadership style used by the
principals, frequeng count, percentages and weighted mean scores
were used to analyze the responses of the respondents on ite@% 5
of section B of PLSQ. The result was presented in table 1 .

Table 1: Predominant leadership style used by the school principals

ltem Agree Disagree Weighted

Autocratic Frequency (%) | Frequency (%) | Mean
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5 36 (20) 144 (80) 1.20
6 40 (22.2) 140 (77.8) 1.20
7 28 (15.5) 152 (84.5) 1.15
8. 24 (13.4) 156 (86.6) 1.13
9 32 (17.8) 148 (82.2) 1.17
Average 1.17
ltem Agree Disagree Weighted
Democratic Frequency (%) | Frequency (%) | Mean
10. 136 (75.5) 44 (24.5) 1.75
11. 168 (93.3) 12 (6.7) 1.9
12. 156 (86.6) 24 (13.4) 1.87
13. 156 (86.6) 24 (13.4) 1.87
14. 152 (84.5) 28 (15.5) 1.84
Average 1.84
ltem Agree Disagree Weighted
Laissedfaire Frequency (%) | Frequency (%) | Mean
15. 8 (4.4) 172 (95.6) 1.04
16. 64 (35.5) 116 (64.5) 1.36
17. 20 (11.1) 160 (88.9) 1.11
18. 44 (24.4) 136 (75.6) 1.24
19. 44 (24.4) 49 (75.6) 1.24
Average 1.20
ltem Agree Disagree Weighted
Pseude Frequency (%) | Frequency (%) | Mean
democratic

20. 56 (31) 124 (69) 1.31
21. 92 (51.1) 88 (49) 1.51
22. 156 (86.6) 24 (13.4) 1.87
23. 68 (38) 112 (62) 1.34
24. 148 (82.2) 32 (17.8) 1.82
Average 1.57

Table 1 abovegive a broad view of the styles utilized by the principals.
The result indicated that the most dominant style of leadership used by
the principals is democratic style which has a weighted mean score of
1.84, followed by pseuddemocratic, laissefaire ard autocratic which
have weighted means of 1.57, 1.20 and 1.17 respectively.
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Level of Teachers’ Job Performance in Ekiti State Secondary Schools

I n analyzing the | evel of teachers’ job pe
of TIPQ was used to analyze the mrges of the respondents on items
120 of section B of TIJPQ to determine

performance, the mean responses were scorescére and Bcore to
determine the level. The result was presented in table 2.

Table 2: Level of teachers’ job performance in Ekiti state secondary

schools

Iltem X T-score Level
1. 178 47 Low
2. 186 49.8 Low
3. 192 52.5 High
4, 208 59.7 High
5. 165 40.7 Low
6. 207 53 High
7. 108 14.4 Low
8. 212 61.5 High
9. 182 47.9 Low
10. 183 48.4 Low
11. 183 48.4 Low
12. 198 55.3 High
13. 306 58.8 High
14. 139 51.1 High
15. 167 46.1 Low
16. 192 52.5 High
17. 192 52.5 High
18. 203 57.5 High
19. 177 457 Low
20. 197 54.7 High

>50 = items with high-$cores
<50 = items with low -Bcores

>50 = 11/20 X100/1 = 55%
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<50 = 9/20 X100/1 = 45%

Tabl e 2 reveal s t hat t he l evel of teach
perceived as being high during the period under study. 55% of the
items had high -Bcore while 45% of the ites had low Tscore which

indicated that the teachers’ l evel of job
being high.

Relationship between Principal’s Leadership Style and Teachers’ Job

Performance.

The relationship was examined using item&Qlof section B offJPQ
and items 120 of section B of PLSQ. The results were presented in table
3, 4, 5, and 6 respectively.

Table 3: Test of relationship between
of |l eadership and teachers’ job performanc
Variable N r-cal r-critical
Autocraic 180
leadership style 0.26 0.195
Teacher s|180
performance

p>0.05

Tabl e 3 reveals t he relationshinp bet wee
|l eadership style and teachers’ job perfor
from the analysis reveals that the value otalculated value 0.26 is

greater than the {critical value of 0.195 at 0.05Jel of significance.

Hence, the null hypothesis is rejected. This means there is significant
relationshiop bet ween principals’ autocr at
teachers’ job performance.

Table 4: Test of relationship between principal democratic stfle o

|l eadership and teachers’ job
performance

Variable N r-cal r-critical

Democratic 180

leadership style 0.34 0.195

Teacher s|180
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| performance | \ \ \
p>0.05

Table 4 reveals that there is positive relationship between the use of
democratic | eadership style and teachers
obtained from the analysis reveals that thecalculated value of 0.34 is
greater than the r critical value of 95 at 0.05 level of significance.
Therefore, the null hypothesis is rejected. That is, there is significant
relationshiop bet ween principals
teachers’ job performance.

democr a

Tabl e 5: Test of r el a wsseaamesstyle pf bet ween pri
|l eadership and teacher s’
job performance.

Variable N r-cal r-critical
Laisse#aire 180
leadership style 0.20 0.195
Teacher s|180
performance

p>0.05

Table 5 shows the relati-fairesthlegh bet ween pri
| eadership and teachers’ job performance.
analysis reveals that the value ctalculated value of 0.20 is greater

than the r critical value of 0.195 &9.05 level of significance. Hence,

the null hypothesis is rejected. Therefore, there is significant

rel ationship bet whierstylepaf leadership and s ’ Lai ssez
teachers’ job performance.

Table 6: Test of relationship between principal psedémocratic style
of leadership and
teachers

job performance.

Variable N r-cal r-critical
Pseude 180
democratic 0.26 0.195

leadership style
Teacher s|180
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| performance | \ \ \
p>0.05

Table 6 reveals the rel atdemooratihi p bet ween g
style of | eadership and teachers’ job per/
from the analysis reveals that the value egalculated value of 0.26 is
greater than the t critical value of @95 at 0.05 level of significance.
Hence, the null hypothesis is rejected. Therefore, there is significant
rel ationshi p bet wdematratip styleofcldagessHips ’
and teachers’ job performance.

pseudo

Discussion
The study revealed that demociatstyle of leadership is perceived
more favourably to be predominant style used by the principals. It has a
weighted mean of 1.84 while pseudiemocratic, laissefaire and
autocratic haVE a mean of 1.57, 1.20 and 1.17 respectively. It can
therefore be sated that the reason for this could be that the principals
at this period are more enlightened and more conversant with the
impact of their leadership styles on their subordinates compared with
the olden days principals who believed more in autocratic éesllip
styles. Another reason is that these principals seem to have attended
in-service trainings, seminars, workshops and conferences on
leadership style and behaviours where they came in contact with more
experienced leaders who disclosed to them meahbeing a successful
leaders. It can be said that the principals use democratic leadership
more than any other styles in Ekiti State secondary schools. This is in
consonance with the work of Ibukun (1997) and Babayemi (2006).

The result also showed cldathat 60% of the items had high t
scores which indicated that the | evel of
perceived as high while 40% of them were very low. This is contrary to
the notion that secondary school teachers in Ekiti State were not
performingont heir job as expected because thei.l
leadership style was not favourable. This therefore indicated that
democratic style of leadership influences the teachers positively. This
submission however confirms that of Ajayi and Oguntoye (20@8le
it contradicts that of Yusuf (2002).

The study also revealed that there was significant relationship
bet ween principals’ | eadership styles and
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The analysis clearly revealed that there was significant relationship

between autocratic, democratic, laissdaire and pseudalemocratic,

and teachers’ job performance. This indi
democratic type of leadership, there was positive relationship showing

that if the principal uses any of the above mentidrgtyles the level of

teachers’ job performance would increase;
laisseZfaire and pseudalemocratic style the less productive teachers

become. However, it must be stressed that these variables are

necessary but not sufficient condt i ons f or high | evel of t e
performance as other factors such as motivation, job enrichment and

efficient utilization of facilities, among others could also enhance high

l evel of teachers’ j ob performance. The f
(1985 and Ajayi and Oguntoye (2003).

Conclusion and Recommendations

Based on the findings of this study, it was concluded that democratic
leadership style predominantly used by the principals of secondary
schools in Ekiti State is very encouraging; this iasp the
transformational leader. It was also concluded that the level of

teachers’ job performance was very high
investigation. It was also concluded that the leadership styles of school
principals relate positively and have a sighi c ant i mpact on teach:

job performance.

It was therefore recommended that school principals should
not relent in their efforts in sustaining better leadership styles in the
school system; the school principals should also make use of situational
leadership approach because different situationaynmeed different
types of leadership style. It was also recommended that the
Government and all the stakeholders in the secondary school system
should try to uphold the high job performance of the teachers by
providing materials, conducive environment, tivation, among others
for them to enhance better job performance.
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Abstract

Development efforts are facilitated in the community by both the
internal and external forces. It is only when both partners work as a
team that the development efforts will see the light of the day and then
the assurance of sustainability of projects. It is in line with this
philosophy that this study assesses the pooate organization
partnership for sustainable community development projects in Ogun
State, Nigeria. The descriptive survey design oposkfacto was
adopted for the study. A total of 400 respondents were selected for the
study using purposive samplingchnique. A structured guestionnaire
with reliability coefficient of 0.79 was the instrument used for data
collection. The research questions and hypotheses were answered and
tested at 0.05 alpha levels using percentages for research questions and
Chisquare for the hypotheses. The findings of the study revealed that: a
positive significant influence exists between the activities of cement
factory and soci@conomic development of host communities €X
312.22, critical value = 16.919, P < 0.05). Alsm@ficant relationship
exists between development projects of WAPCO and the expectations of
the local communities (& 1092.69, critical value = 24.996, P < 0.05).
Based on the findings of the study, it is recommended that: involvement
of the direct benBciaries must be sought before project initiation;
workable policies should be put in place by the government; better
commitment of the cement factory and that of the community members
through the leaders should be adequately mobilized for community
devebpment programmes.
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Introduction

A major issue that has remained prominent in the agenda of
development is the need for widespread involvement of theple in

the process of community development. This is borne out of the fact
that community development as a movement demands the active and
full involvement of all, both indigenes and nordigenes resident in the
area. The essence of stressing on the imement of all and sundry in
community development is to facilitate and quicken the process of
transforming the area socially, economically, politically, educationally
and otherwise. Both human material resources are therefore mustered
and mobilized to promote developmental activities within the area.

It has been argued that sustainable development requires joint
movement and collaborative action of several actors from different
sectors and social spheres to be realized (Bernard, 1986,). As a result,
partnership, in terms of voluntary collaboration of two or more
organizations with a jointidefined agenda, focused on a discrete,
attainable and potentially measurable goal. This has been suggested as
a path to sustainability. A similar mechanism would be donf inter-
organizational networks which establish the conditions for joint working
and promote the potential for learning and innovation (Brenda, 1997).
Collaborative approaches are central in the dominant theoretical
paradigms shaping community transfortitan and sustainability.

Development is facilitated in communities by the interaction of
internal and external factors. Such enabling factors help to transform
communities through the adoption and operation of new ideas and
technologies. For example, nadeas and technologies in mass media,
modern transportation, new roads, housing, education, commerce and
new commodity transaction have the potential of stimulating people
and accelerating their community development.

Community development or change hasebpea dominant feature of
human life. This observation has been made by many authorities in
community development. For example, Anyanwu (1992) argues that
community development is as old as human group life and has been
undergoing changes. He argues furth#rat whereas community
development was once thought of as belonging to the domains of
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history, arts and adult education, it is now properly and equally
regarded as belonging to the field of the social sciences. Rural
community development is an aspect mfral development, which is of
concern to many academic and professional fields of learning.

In order to achieve the maximum benefits from rural
community development, the interaction of both the internal and
external factors and agents needs to be harnzexi and harnessed. It is
on this note that corporate organizations such as banks, industries,
companies, etc. established in a certain community should partner the
community in  community development activities. Landmark
achievement seems to be recordedsome communities. However, it is
observed that some communities where these corporate organizations
are in operation are said not to be enjoying the collaboration of these
organizations in community development.

It is important to observe that both ruraha urban people have
been interacting for centuries. This social phenomenon has been
accelerated in contemporary world through such events as
modernization and globalization, which have reduced the world to one
“global village”. Boonwgeingeuniversaiizatborh ough t her e
of social life, yet communities and their development maintain their
special clusters of characteristics. Factors that are responsible for the
development of each community are not all endemic. Some of the
factors for the develpment of each community are also external to it. It
is more or less compelling for both internal and external agents and
factors to act together in a eproduction in order to promote
community development maximally.

Furthermore, development activities inEwekoro Local
Government Area have shown that corporate bodies, industries and
other external agents have made visible and viable landmark in the
Nigerian community landscape development. It does follow that these
external agents, industries or companiee ahelping to facilitate the
planned process of growth in their host communities. Nevertheless,
their contributions to development vary from one community to
another. However, the level of progress made has been greatly
influenced by the strategies adoptdaly the external bodies and the
seemingly apparent local pressure from within the semtonomic
milieu in which they operate. Ajayi (1990) reports that apart from the
physical development of the factory, there have been developments in
social welfare ares particularly for its staff and also in Nigerianization.
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Besides, it has been widely reported that the external agents have been
contributing to the development of their host communities. Community
members may have been offered employment, it is not tbear what

the people perceive the activities of the West African Portland Cement
Plc (WAPCO) factory to be in terms of partnering in pursuing the original
mandate given to it for sustainable development.

Statement of the Problem

Ewekoro communities mayebaffected by cement explorations and
government activities. The people in the area are farmers, hunters,
petty traders. From ancient times, the communities have used their
environmental assets and local technology to develop themselves
without assistancefrom outside. However the advent of cement
exploration in the area in the stead of raising the standard of living of
the people, it has reduced the quality and usefulness of land through
industrial pollution, destruction of manure life, generational catfand
internal disharmony. This study is therefore interested in investigating
ways by which the community and the West African Portland Cement
Factory (WAPCO) partner to foster sustainable community development
projects in Ewekoro community, Ogun Stdtkgeria.

Objectives of the Study

The study sets out to assess the activities of West African Portland
Cement Factory Plc (WAPCO) in promoting and facilitating the
development of the community in which it is in operation.

The specific objectives of the study include:

i. Assess if the cement factory encourages local initiative in its
seltsponsored community development programmes;

. Find out the perceptions of the community members on the
usefulness of projects initiated and executed by WAPCO;

iii. Exam n e t he influence of WAPCO’

economic development of the host community members;

iv. Assess the relationship between community development
projects of WAPCO and the expectations of the local
communities.

Research Questions
This staly attempted to answer the following research questions

S

acti

Vi
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I. Does the cement factory utilize local initiative in its self
sponsored community development programmes at the
initiation and execution stages?

. What measures in the opinions of the communitymigers that
can be employed to enhance effective contributions by both the
factory and the communities for sustainable community
development?

iii. Wh a't is community’'s perception on
initiated and executed by the WAPCO?

Research Hypotheses

1. The developmental activities provided by the cement factory
will have no significant influence on the so€iconomic
development of the community.

2. There will be no significant relationship between the
community development projects of theement factory and the
expectations of local communities about their development.

Methodology

The descriptive survey design of-gastfacto was employed for the
study. Population of the study covers towns and villages where West
African Portland Cementaktory Plc (WAPCO) had undertaken or
currently embarking on community development projects/
programmes. Eighty respondents each were purposively selected from
five towns and villages in Ewekoro Local Government Area. The
respondents were stratified into e categories (educational elites,
political elites, traditional rulers, peasant farmers and market women).
This was guided by the categories of towns and villages which were
selected using the hat and ballot paper method of simple
randomization.
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The table below shows the distribution of the sampled respondents.

Educational | Politic | Traditional Market
S/N | Communities | Elites al Rulers Farmers | Women
Elites
1 Ewekoro 18 20 2 20 20
2 Itori 18 10 2 20 30
3 Papalanto 10 8 2 30 30
4 Onigbedu 6 12 2 30 30
5 Akinbo 18 20 2 20 20
Total 70 70 10 120 130

This was selected using a simple random technique and it was done by
proportionately stratifying the sugroups that reflect the heterogeneity
of the population.
The structured questionnaire was tagged: Cement Factory
Activities Assessment Questionnaire (CFAAQ). The study used a self
constructed and validated set of questions on activities of West African
Portland Cement Factory PL&ConthWAPCO) . Secti
profile of the respondents (see graph 1)
questions on the activities of the cement factory for sustainable
development.

The instrument was divided into two sec
AT cont aidate @f the hegpondemtso such as age, sex,
educational attai nment | evel, whi |l e Sec

statements measuring the assessment of corporate organization
partnership for sustainable community development projects. The
guestionnaire contained 33 items. Theodified Likert fouspoint rating

scale of Strongly Agreed (SA), Agreed (A), Disagreed (D) and Strongly
Disagreed (SD) was adopted for the study.

Validity and Reliability of the Instrument
The validity of the instrument was sought for by consulting wiib t
experts in community development, donor agencies, sociology and
evaluation. Twenty copies of the questionnaire were given to the
experts for scrutiny and <criticism. The e
and advice led to modification of some items in thgestionnaire.
A pilot study was conducted and a reliability coefficient of 0.79
was obtained for the instrument.
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Method of Data Administration

The researchers administered the questionnaire to the respondents
with the assistance of 5 trained researchsetants. The researchers
consulted with the respondents for cooperation and explained the
rationale for the study. Thus, 400 copies of the questionnaire were
administered to the respondents. Out of 400 administered copies of the
questionnaire, 350 copiesdequately filled were used for data analysis.

Method of Data Analysis

The data collected through the questionnaire were collated and
analyzed. Simple percentages and frequency counts were used to
analyze the bialata of the respondents. In the same vepercentages
were used to analyze the research questions whilesgbare (%) was
used to test the two hypotheses at 0.05 level of significance.

Presentation of the Results
The results of the data analyzed for the study are presented based on
the research questions and hypotheses generated for the study.

The result shows that 69.5% of the respondents are male and
30.5% are female. This implies that there are more male respondents
than the female respondents. The age range is between 18 and 46
years the respondents are mostly middle age adults. 38% of the
respondents are within the 36 45 years age bracket while 37% are
within the 26— 35 years age bracket. 15% respondents fall within 46
and above age bracket. 8.5% remaining respondents are ii&he25
years bracket. The highest percentage of the respondents are farmers
which is 30%, 25% are civil servants, 20% are traders, 15% are involved
in any kind of occupation, and 10% are politicians. This implies that
majority of the respondents are in ¢hcategory of low income earners.

From the graph, it shows that 57.5% of the respondents have
been staying in the communities since they were born. This
presupposes that they are familiar with the activities in their
communities. Also, a higher percentagkthe respondents 55.75% are
married.
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Research Question 1

/ 2 N1 N G S

Does the cement factory utilize local initiative in its sglbnsored

community development projects at the initiation and execution

stages?

Table 1: Utilization of local initiative by WAPC® iis selfsponsored
community development programmes

Distributions

Agree
%

Disagree
%

Indifferent
%

Active participation of community
members during initiation and
execution of WAPCO saponsored
communitydevelopment
programme

8.5

85

6.5

Community leaders involvement in
WAPCO community development
programmes

62.5

27.5

10

Youth active participation

25

62.5

12.5

Effective partnering betwee
WAPCO and community

12.5

79

8.5

Source: Field Work 2011

Table 1 shows the utilization of local initiatives by WAPCO in its self

sponsored community development programmes at the initiation and

execution stages. From the table, 8.5% of respondents agreed that the
community members actively participated duringethnitiation and
execution stages while 85% of the respondents disagreed with this
assertion leaving only 6.5% indifferent.
Concerning community
respondents agreed that community leaders are actively involved in
WAPCO community development programmes while 27.5% of the
respondents disagreed to this assertion leaving 10% indifferent. 25% of
the respondents admitted that youths in the area are active participants

i n t he ini tiati

on

and

| eader s

execut i

on

development programmes while 62.5% of the respondents are
indifferent. Concerning effective collaboration between WAPCO and
communities, 12.5% of the respondents are of the opinion that there is
effective collaboration while 79% of the respondents disagreed, and
8.5% of the respondents are indifferent.

hNBFYAT FGA2Y X

nvol ve.l

stages
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Research Question 2

What measures in the opinions of the community membeia ttan be

employed to enhance effective contributions by both the factory and

the communities for sustainable community development?

Table 2z Communi ty member s’ opinion on measur
effective contributions by both WAPSO and communities

Not
Distributions Adequate | Adequate | Indifferent
High level of respect for local ide
by the WAPCO 20 75 5
Effective and efficient policig
during conflict resolution 30 68 2
Effective implementation of th
Safety, Health and Environmen] 12 80 8
Scheme (SHE)
Enactment of laws mandatir
WAPCO to contribute towarq 20 76 4
developing its host community
Organization of wome
empowerment programmes 30 70 --

Source: Field Work 2011

The table 2 above indicates that in respect of WAPCO exhibiting high
level of respect of local ideas, 20% of the respondents admitted that it is
adequate while 75% of the respondents are of the opinion that it is not
adequate and 5% of the respondents amedifferent. Concerning
effective and efficient policies during conflict resolution, it was
observed that 30% of the respondents are of the opinion that the
policies are adequate while 68% of the respondents admitted that they
(policies) are not adequatend 2% of the respondents are however
indifferent to this assertion. 12% of the respondents believed that the
implementation of the Safety, Health and Environmental Scheme (SHE)
is adequate while 80% of the respondents are of the opinion that it is
not adequate and 8% of the respondents are indifferent. In respect of
the enactment of laws mandating WAPCO to contribute towards
developing its host community and environ, 20% of the respondents
believed it is adequate while 76% of the respondents admitted thiat i
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not adequate and 4% of the respondents are indifferent. 30% of the
respondents are of the opinion that the women empowerment
programmes organized by WAPCO are adequate while 70% of the
respondents believed that the programmes are not adequate.

Research Question 3
What is community’'s perception on the usef
and executed by WAPCO?

Table 3: Perceptions of community on the usefulness of projects
initiated and executed by WAPCO

Agree | Disagree | Indifferent

Distributions % % %
Community members are aware
projects initiated and executed K 85 15 --

WAPCO in their communities

Scholarships are meant for the ent

community members 25 65 10
Community members have access

the literacy centres established | 42 58 --
WAPCO

Youth programmes initiated by th

factory can reduce/stop yout| 25 74 1
restiveness

The social amenities provided
WAPCO (e.g. rural electrificatid
recreation centres sinking of bor¢ 45 55 --
holes, construction of roads etc.) m
the felt needs of the communities

Source: Field Work 2011

Table 3 shows the perceptions of community on the usefulness of
projects initiated and executed by WAPCO according to the
respondents. The results above revealed that 85% of the respondents
are aware of the factory initiated and executed one project or the other
in their communities while 15% of the respondents disagreed.
Concerning awards/scholarship, 25% of the respondagtsed

that the awards/scholarship are meant for the entire community
members while 65% of the respondents are of the opinion that awards
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scholarships are for specific categories of people in their communities
and 10% of the respondents are indifferent.%420f the respondents
agreed that they have access to the literacy centres established by
WAPCO while 58% of the respondents disagreed. Concerning youth
programmes initiated by the factory, 25% of the respondents agreed
that youth programmes initiated areapable of reducing/stopping
youth restiveness while 74% of the respondents have contrary opinion
and 1% of the respondents is indifferent. Furthermore, 45% of the
respondents agreed that the social amenities provided by WAPCO met
the felt needs of the commmities while 55% of the respondents
disagreed.

Hypothesis One

The developmental activities provided by the cement factory will have
no significant influence on the soeswonomic development of the
community.

Table 4: Chisquare contingency table of alysis on the influence of
developmental activities provided by WAPCO and sec@nomic
development of the community

X’Critical Critical
N DF Value Value P Sig. P.
350 9 312.22 16.919 <0.05 0.00

Source: Field Work 2011

The result of data analysis as portrayed in Table 4 above indicated that
the Chisquare calculated value of 312.22 is greater than the critical
value 16.919 which is significant at 0.05 alpha level. The finding
revealed that a significant influence existetween developmental
activities provided by WAPCO and sestmnomic development of the
community. These findings indicate that the null hypothesis which
states that the developmental activities provided by WAPCO will have
no significant influence on theociceconomic development of the
community is rejected.

Hypothesis Two

There will be no significant relationship between the community
development projects of the cement factory and the expectations of
local communities about their development.
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Table 5: Chisquare table of analysis on the relationship between the
community development projects of WAPCO and the expectations of
the local community about their development

X Critical Critical
N DF Value Value P Sig. P.
350 15 1092.69 24.996 <0.05 0.00

Source: Field Work 2011

From the result above, it is evident that there is a significant
relationship between community development projects of WAPCO and
the expectations of the local community about their development. This
is because the calculatachlue of 1092.69 is greater than thé ¢titical
value of 24.996 tested at 0.05 alpha level. The null hypothesis is
therefore rejected.

Discussion of Findings

The result of the findings shows that the respondents admitted that the
community members are niaactively involved during the initiation and
execution o f-spolgdr&dCcOmnaunitys prdgrammes. The
study also revealed that community leaders are involved in WAPCO
community development programmes but youths are not actively
involved and that thee is no effective collaboration between WAPCO
and community.

The developmental activities of the factory had influenced the
socieeconomic development of the communities in many ways. This
finding is in conformity with the report published by WAPCO in June
2005 about programmes/projects carried out by the cement factory
which is also in conformity with the opinions of the local people. They
confirm that WAPCO had provided scholarship for their children in
secondary and tertiary institutions. Also, youths ithe local
communities had been provided “okada” m
NAPEP” tricycle for transportation whi c
economically. However, the local people frowned at the
means/strategies of selecting beneficiaries of these gestures by the
factory. This could be traced to the fact that the factory did not involve
the local people in its plans.

The findings also revealed after juxtaposing the claims of the
factory and the opinions of the local communities that the factory had
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really tried in improving the local people by providing social amenities
such as electrification project at Akinbo village, building of blocks of
shops at Ewekoro, donations of about one hundred (100) okada at
Onigbedu, Arigbajo and lItori. Specifically, the factory hasvigeal
boreholes in several communities.

The findings revealed that there is a significant relationship
between community development projects of WAPCO and the
expectations of the local community about their development. It is
evident from the findings thathuman factor is virtually important in the
planning and implementation stages of any fundamental development.

This implies that community members i nvol
implementation of community development programme is very low.
However,thec o mmuni ty member s’ | evel of commi t me

that will bring about improvement of their living standard had induced
their level of performance wia-vis their commitment to community
development programmes (Oyelami, 2009).

For any development tobe effective and to bring about
sustainable development, it must have met the expectations of the
people both the initiators and the beneficiaries. This finding conforms
with Saunder’s (1968) assertion which stat

Partnering entails participatingapproach to comprehensive
community development. That is, partnering enables community
members in their different positions to take part at one time or the
other in activities associated with their community. They
collaborate with officials and organs ofxternal development
agents in accomplishing their needs in various aspects. This goal
can be accelerated when all internal factors work together
peacefully with mutual respect and understanding towards the
same goal.

From the findings, it is evident thebmmunity members are not always
involved in programmes or project initiated for them by the cement
factory. This action made the factory embark on projects that are
meeting the needs, yearnings and aspirations of the local people; hence
low sustainabilityof the development projects.

The finding reveals different opinions by the local people about
community development projects initiated and executed by the factory.
Some of the communities are of the opinion that scholarships are not
evenly given and thahey are meant for particular categories of people
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in the community (especially children and families of cement factory
workers).

It was also revealed that some of the purported money spent
on community development activities by the factory has been lgrgel
misappropriated in actual practice. According to Putman (2004), much
community development spending gets diverted into the pocket of
cement factory employees, local contractors, community leaders or is
spent to pay off those who might otherwise be troalvhakers.

Conclusion

Sustainable community development requires the active participation
of all the stakeholders of community development activities. This
implies that the communities and WAPCO must work closely to
actualize this goal. It also presuppogést there should be effective
and efficient partnership between corporate organizations and their
host communities.

However, research has shown that: most of the developmental
activities embarked by these corporate organizations have been done
without adive involvement/participation of their host communities.

The cement factory' s devel opment al act
socice conomi c devel opment of t he communi ty
contributions to community development projects did not meet the
expectationsof the local people; this made it difficult to meet the felt
needs, yearnings and aspirations of the local people. The policies and
strategies put in place by WAPCO for sustainable community
development are not effectively implemented and constituted dhalt
youth centredprojects in the community will reduce youth restiveness
and crisis in the communities. Research also showed that community
leaders/representatives were always fighting for their personal interests
instead of the interest of the community

Recommendations

Based on the study findings, the following recommendations are made:
The developmental activities in the communities should cut across all
round development of the local people. The development activities
should not be on the provisionsf social amenities programmes only,
but more on the areas of human development activities (Adult
Education programmes and environmental oriented projects).
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The factory should actively involve the local people in the
initiation and execution stages of community development
programmes; this will enable such programmes to meet the felt needs,
yearnings and aspirations of the local people and this will always mee
the expectations of the local people.

There should be effective and efficient policies and strategies
put in place that will improve the contribution of the factory towards
community development. Also, there should be a monitoring and
evaluation team setip to include WAPCO, Government and community
representatives to evaluate and oversee the activities of the factory.

The community members, leaders and representatives should
be sensitized/reorientated to act decisively as partners in progressive
move of attaining not only community development but the
development that can be sustained which is otherwise known as
sustainable development. This will make the concept of partnering in
community development effective and efficient.
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EDUCATION: A NECESSARY INSTRUMENT FOR ERADICATION OF CHILD
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Abstract

The paer examined the incidence of child labour and trafficking in
Nigeria with particular reference to exceptional children or children with
special needs. It is not uncommon these days to see children, the
exceptional ones not in exception, being laboured drafficked
indiscriminately by some heartless and greedy Nigerians who in the
pretence of providing educational and material assistance to these
categories of children picked them up from their parents, capitalized on
their conditions and exploited thermreasonably. The paperrayed
some of these exploitational acts of these greedy individuals and further
discussed the consequences of this practice on the entire nation. The
paper proffered some prognosis for action as a recipe for mitigating
child labourand trafficking in Nigeria.

Introduction
The role of education as alixir of all spheres of natichuilding is
better understood when one takes a careful look at the significance of
education in the social, economic, political, cultural, technological, and
aesthetic development of a nation (Sule, 2009). It is an unténiact
that education is an instrument used to impact knowledge, skills,
techniques and strategies to children and adults for successful living.
Specifically, special education is used to give exceptional or
special needs children the necessary knowledge and information, and
helps them develop skills used to overcome their different disabilities,
live a normal and satisfactory life, and contributeeaningfully to
national development. Their being in school alone helps them to escape
being used for child labour and trafficking at least during school hours.
The knowledge, information and skills they acquire can help them resist
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being used for child our and trafficking, and this can gradually be
eradicated in our society.

Exceptional children are children who have special learning
needs either because of significant sensory deficit or unusual high
intellectual ability or both (Ozoji, 2005). They ameceptional due to
significant deviation in sensory functioning or in intellectual ability.

According to Ozoji (2005), these deviations must be substantial
and could be below or above average conditions. Because of below
average sensory functioning, norindearning through the regular
approach is tampered. Also a child with outstanding achievements
ability is not sufficiently challenged in the regular school practice.
Hence, exceptional children have special learning needs that are better
addressed througlspecial education provision either in special or in
regular schools. The presence of these special learning needs demands
some moadifications of regular school programme, curriculum methods,
approaches of teaching, the school environment and infrastrestun
order to allow these children develop to their maximum capacity.

Special education is a plan of educating the child with special
needs, which takes child’s peculiar | earn
programme created and fashioned to the specifieds of the child
which makes use of appropriate materials, methods and modified

contents to suit the individual <child’ s ne
In Nigeria, the National Policy on Education (Federal Republic of

Nigeria (FRN), 2004:28) defined Special Hdc at i on as “a f or mal

special educational training given to people (children and adults) with

speci al needs.” |t classified special nee

namely:

i. The DisabledPeople with impairments (physical, sensory), and
because of thismpairments or disabilities cannot cope with regular
school or class organization and methods without formal special
educational training. In this category, we have people who are:
(a)Visually impaired (blind and partially sighted); (b) Hearing impaired
(deaf and the partially hearing); (c) Physically and health impaired
(deformed limbs, asthmatic); (d) Mentally retarded (educable,
trainable, bed ridden); (e) Emotionally disturbed (hyperactive,
hypoactive/the socially maladjusted or behaviour disorden);Speech
impaired (stammarers, stutters); (g) Learning disable (have
psychological/neurological educational phobia or challenges);

(h) Multiple handicapped.



Education: A Necessary INstizY Sy i X 53

ii. The Disadvantaged The children of nomadic pastorals, migrant
fisher folks, migrant farmersuhnt er s’
and means of livelihood, are unable to have access to the conventional
educational provision and therefore require special education to cater
for their particular or peculiar needs and circumstances.

iii. The Gted and Talented- People (children and adults) whdave or
possess very high intelligent quotient and are naturatigdowed with
special traits (in arts, creativity, music, leadership; intellectual
precocity, etc.), and therefore find  themselves insfliciently
challenged by their regular school or college or university programme.

In a study conducted by United Nations Children Education
Fund (UNICEF, 2001), it was observed that disabilities put children and
women in a more vulnerable situation to es&me forms of
discrimination and exploitation than they would normally face,
particularly in developing countries where social safety nets for the
weakest are poorly developed. Accordingly, as a result of disabilities,
special needs children are often hacapped in various aspects of
social life.

In addition to this, they receive less education, become
marginalized in social activities and have less opportunity for gainful
employment in later life. In Nigeria, many special needs children resort
to street kegging on their own for survival or used by parents and
guardians as commodities to get money (begging). Sometimes they
become victims of child labour, especially in the field of agriculture for
boys and prostitution for girls; they also fall into the haraf traffickers
who use them for the above purpose (Onwubolu & Ovri, 2008). Such
children end up with little or no education or training, they grow up to
face difficult future challenges in adulthood and remain in continuous
ridicule, social ostracism, pboitation, discrimination and are even
regarded as a source of shame to their families. Effective
i mpl ementation of child’" s right
programme for appropriate intervention can go a long way to
ameliorate the above mentionedoroblems faced by exceptional
children or children with special needs.

Child labour is the work that is exploitative and injurious to the
physical, social, cognitive and moral development of the child. It occurs
when children, especially young ones, aneposed to long hours of

et c. wh o, due
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work in a dangerous, unhealthy environment with too much
responsibility for their age and at the expense of their schooling
(UNICEF, 2001). Another means of carrying out child labour is by
trafficking. Child trafficking in this siy implies the illegal movement of
children from one place to another for the purpose of child labour and
prostitution. In the pretence to help parents educate or train their
children, Nigerian commercial traffickers exploit the desperation and
ignorance 6 parents and guardians, especially in rural villages, to
procure children for commercial trafficking. These traffickers, explained
UNICEF (2001), have assumed alarming proportions channeling huge
numbers of children, including children with special neetis,the
employment markets of major towns in Nigeria and outside the
country. UNICEF (2001) equally reported that there is a growing trade
in young girls for the purpose of prostitution, including international
traffickers who transport Nigerian girls e fas Europe as sex workers.
Special needs children, especially, boys and girls with hearing
impairment, mild mental retardation and those with learning
disabilities are more vulnerable victims. The Convention on the Right of
the Child focuses on childdaur in Article 32 as recorded by UNICEF

t

| d’

(2001) . This recognizes *‘The right of
economic exploitation and from performing any work that is likely to be
hazardous or to interfere with the chi

t he child’'s heal t h or physical, ment al

developments (UNICEF 2001:267). Although, Nigeria also recognizes

this right as inferred in the National Policy on Education (FRN, 2004),

special needs children have the right to receivauaation, training,

health care services, rehabilitation services, preparation for

employment and recreational opportunities in a manner conducive to

t he child’s full est possi bl e soci al
development.

The objectives of this paperhearefore, are to discuss child
labour and trafficking of children, with emphasis on exceptional
children or children with special needs; identify causes of child labour
and trafficking of children, highlight the effects of child labour and
trafficking on dildren with special needs and suggest ways by which
Special Education can be used to eradicate child labour and trafficking
of children, particularly the exceptional children or children with special
needs.

h e

S



Education: A Necessary INstizY Sy i X 55

Causes of Child Labour and Human Trafficking

1. Poverty faced by Nigerian Citizens: The problem of poverty,
that is being faced by many Nigerian citizens for many decades now, is
worsening. This situation forced parents and guardians to give out their
children to others to care for. Traffickers and petuators of child
labour collect millions of children, including the special needs,

pretence to help educate or train them but rather engage them in
hazardous or exploitative forms of child labour. This labour, according
to UNICEF (2001), is mainlythe informal sector and agriculture.

2. l gnorance of child’s right by mo st
educational provisions available from children with special needs: Most
parents do not know that their children have rights that must not be
violated. Such rigisare rights to good shelter, education, special care
and so on which areviolated due to ignorance. Children with disability
are either asked to go begging or are escorted to go begging instead of
sending them to school. They face economic exploitation.

3. Misuse of cultural traits: Most cultures in Nigeria allow children
to work and contribute to the family economy. However, Okogbe in
UNICEF (2001) explained that those who cannot work are seen as
liability such as some children with disabilities. Thessoime cases are
neglected, starved, abandoned or even killed. Hence, some parents and
guardians cannot draw a line between child labour and child work. They
engage children in hazardous or risky work, too much for their age and
sometimes deny them of schang and good healthcare.

4, The search for wealth or high income: Most parents, guardians
and others who engage children in child labour and trafficking are in
search of money. Traffickers engage in commercial trafficking purposely
because they get highéome from it.

5. Inadequate awareness of special needs education facilities and
services available to meet the needs of children with special needs: The
National Policy on Education (FRN, 2004) made provision for special
need education stating that it wamtended to equalize educational
opportunity for all children, irrespective of their physical, mental, or
emotional disabilities. Most people are not also aware that special
education is free.

6. Porous borders between Nigeria and her neighbduas
been observed that Nigerian children with and without disability are
transferred to other countries for the purposes of child labour and
prostitution. These children are moved past our borders illegally to
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other countries because of either corruph or laxity on the part of

those who are supposed to keep watch at the borders.

7. Negative attitudes of parents, guardians and the society

towards children with special needs make them to be given out for

child labour and trafficking. When theeople around the child do not

see anything good in the child, they may decide to give him or her out.

8. Poor commitments to the i mplementati ol
There are | axities in the implementation o
penalties to ofenders. In Nigeria, A lot of laxities occur in implementing

policies and in effecting penalties to offenders. As such, the citizens

take the government for granted and di sobe
law.

Effects of Child Labour and Trafficking on Exceptional Children.

The effects of this practice on the affected children, the families of the
exceptional children involved, and on the entire society and nation as a
whole cannot be oveemphasised. There are so many negative effects
of child labour andrafficking. Some of these, according to Onwubolu
and Ovri (2008), include the following:

1. Child labour and trafficking is a factor that contributes to the
negative image of Nigeria. The practice of child labour and trafficking in
and out of the countrnygives a negative image to the nation. It shows
that child’s right and protection | aws ar
go free. It also shows that Nigeria cannot implement the agreement she
has with international bodies.

2. Drop out of school: Many childredrop of school mainly
because of economic reasons and because they are not
challenged by the school system. These children and their parents
are attracted by the economic gains of child labour and trafficking,
not considering théaws, rightsand privileges available to them. They
do not consider the negative effects child labour and trafficking has on
the children.

3. Less number of children with special needs will be educated
because most of them have been engaged in child laband
trafficking. As was pointed out earlier, they are engaged in
exploitative and risky work such as prostitution.

4. Inadequate  contribution to the national development.
When the children with or without disability are not educated and
trained to develop themselves self, they will lack the required skills
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necessary for and national development. It has been noted that these
children are engaged in menial jobs, begging and prostitution. These
jobs may not give them all the skills they need forddopment.

5. Negative psychological effects which could be observed in
negative poor seltoncept and selésteem of the victim: The
discrimination, exploitation, abuse and sufferings that children with
special needs go through when engaging in child dabor when
traffickers move them from one place to the other will surely not make
them feel good about themselves or what they are doing.

Prognosis for Action.

1. Appropriate placement of special needs children in any of the special
needs education progamme that can meet their special learning
needs. Secondly, special education facilities and services should be
brought close to the people, especially in the rural areas. The public
primary and secondary schools in the rural areas should become
inclusive shools where special education programmes run along side
with general education programme.

2. Enforcement of rights of the child. There should be one or more
Government institutions or agents who are responsible for enforcing
child rights, monitoring lildren with or without special needs and
supervising schools and community to ensure child protection.

3. One of the grievous consequences of child labour and trafficking is

the denial of educational opportunity. In Nigeria, even when the policy

statest h at speci al needs education is free,
Some parents cannot afford school uniforms, books and other school

materials needed for children with special needs to be in school.

Sometimes, there are no schools in a community and no eypdior

transportation to another community where a school can be found. So,

instead of staying idle they are engaged in child labour or trafficking.

Hence, special needs education should be made to be free indeed.

4. Educational planning and programmimged to pay special
attention to possible mechanisms for diminishing the negative
consequences of child labour with respects to educational access and
learning achievements. In their suggestions, UNICEF explained that the
above could take the form of a sgal initiative to meet the special
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needs of the children, as has been done for normadic children through
the nomadic education programme.

5. Provision of special needs educational facilities and services by
volunteers (individuals, negovernmental orgnizations, groups of
individuals, associations): Volunteers are people who freely want to
provide special needs education facilities and services or aids to
children with special needs. They can help to gradually mitigate child
labour and trafficking ofttese children through the provision of special
teachers, schools, materials and related facilities, and services.
Government alone cannot provide sufficiently for all the children with
special needs. Public support through volunteers is inevitable. In the
developed countries, volunteers assist the government in providing
needed facilities and services for education of children with special
needs. This is very important in Nigeria because government services
are presently inadequate.

6. Government, in coapction with volunteers and special needs
education professionals, should provide the needed services and
material for the education of children with special needs. These
services include: organize fund raising to buy needed equipment;
organize public awaness programmes about special needs and the
benefit of special education; organize counselling sessions to take care
of their educational, vocational and personal social problems; organize
excursions; teach different hobbies: organize them into clubsl sm

on.

7. Adaptation of the concepts, causes and negative effects of child
labour and trafficking into the curriculum content used in teaching
children with special needs is important. Special education curriculum
involves modifications and adaptations of the normal school curriculum
to suit children with different disabilities. In aifidn to this, disability
related curriculum have also been developed for those children.
Therefore, child labour and trafficking education can be added to the
contents of subjects such as Social Studies, Physical and Health
Education, English Literaturand even as comprehension passages in
English Language texts at different levels of the Universal Basic
Education and Secondary Education. Child labour and trafficking
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education can also be merged perfectly into disability related subjects
such as total ammunication, Braille reading and Daily Living Skills.

Conclusion

A situation where millions of Nigerian children with and without special
needs are out of school, not just that, but are involved in harmful and
exploitative works which are either due toilchlabour or trafficking is a
serious national problem. It is important to point out that special
education is necessary and worthwhile for personal and national
development. It provides a means to take care of those children the
regular education cannoimeet their learning needs. Most dropouts,
the disadvantaged, children with disabilities and giftedness who may be
diverted to child labour and trafficking can have access to education,
rehabilitation and other services provided through special education.
However, this paper has tried to highlight some of the causes and
effects of child labour and trafficking. Suggestions on ways by which
special education can help eradicate child labour and trafficking of
children are proffered.
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Abstract

This paper examined the opinion of secondary school mathematics
teachers on the adequacy of the content of training they received in
teacher training institution in termsf the contents of subject matter,
pedagogy and understanding of students. One hundred mathematics
teachers randomly selected from three southwestern states of Nigeria

GSNB Ayd2t SR Ay GKS a0dRed | ljdzSadAz2yyl Al
of Qualityof NI AyAy3d wSOSAGSRE o6¢! vewy gFa dzaSR

the analysis of data collected using simple percentages, at least 52% of
the teachers reported that the mathematics content of the training they
received was in adequate; at least 55% of them wetb@bpinion that

the training they received in pedagogy was adequate; and majority of
the respondents were of the view that their training was not adequate
in understanding the students. The study therefore concluded that the
current mathematics educatigorogrammes in universities and colleges

of education are not adequate to turn out teachers who would bring the
much needed reform in mathematics education.

Introduction
A good number of investigations have been carried out in the past
years to find out auses of many students, lack of interest and poor
performance in mathematics. A good number of reasons have
consequently been adduced ranging from teacher to studefdted
factors. In the studentelated factors are issues like laziness, cognitive
styleand general academic performance, among others (Salami, 2006).
In the category of teachearlated factors, previous studies (e.g
Oj o, 1986) have |l inked student s’
teacher’
particularly noted that motivation is the greatest incentive to learning
of mathematics. A known fact is the issue of direct positive relationship

effectiywv
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between creating and maintaining interest in a subject by students on
one hand and motivation receivelom teachers on the other hand.
This is what Aremu stressed in his opinion that the most important task
of the teacher of mathematics and one of the most difficult problems
he/ she encounters is to create and mainta
subject.
Gemerally, teachers personal attitude
and mathematics they teach contribute much to generating in students
positive or negative attitudes towards the subject. In fact, Inekwe
(2000) recommends that for teachers of mathematics to sadc¢hey
need to be enthusiastic and encouraging, cordial, humane, cooperative,
flexible and accommodating. One of the unfortunate things that are
noticed nowadays however is the fact that many individuals who teach
mathematics are not teachers as theyKkabe knowledge of the ethics
of teaching which invariably affect the way they take students through
mathematical concepts in the classroom. This poor attitude most times
has started growing in such teachers even when they were right in the
training instiutions as noted by MacNab and Payne (2004). These traits
and tendencies reduce the teacher to the ordinary, bringing disregard
to both the teacher’s integrity and accept
More fundamental and critical to the teaching and learning of
mathematics among the teacheelated issues is that of mastery of
subject matter. Ernest (1989) and Even (2003) are of the opinion that
some of the teachers of mathematics lack the mastery of subject
matter, basic skills and innovations in the teachingratthematics in
the secondary school. These psettdachers are mainly the frustrated,
unemployed or hatbacked intellectuals who are not fit for any serious
profession. Oyekan (2006) describes such teachers as being interested
only inthe pay and notiitsudent s’ devel opment. This poor
of mathematical knowledge has also been stressed by Goulding,
Rowland and Barber (2002). We need to remember that since 1990s,
Bryan (1999) has recommended that for success to be achieved in the
teaching and learing of mathematics, reform movements in

mat hemati cs education shoul d f ocus on
knowledge of the secondary school mathematics contents they will
t each. Thi s i ndicates that teacher ' s know

training institution ével is not a guarantee that he/she will teach
mathematics well. It is necessary that a teacher possesses good
knowledge of mathematics to be taught and also have knowledge of
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how to teach it. Fennema and Franke (1992) provide a list of the
components of¢ ac her s’ knowl edge necessary to te
as:
I.  Knowledge of content of mathematics which include:

[I.  the nature of mathematics

Ill.  the mental organization of teacher knowledge

IV. Knowledge of mathematical representations;

V. Knowledge of students which includen owl edge of students’

cognitions;
VI.  Knowledge of teaching and decision making.

The requirements that this list has placed on the teachers of
mathematics include that teachers themselves must possess
conceptual (relational) understanding of mathematics rather than mere
procedural or (instrumental) understanding to enable teachers
demonstrate the true nature of mathematics as a discipline that
expresses relationships between variables and not as a subject that
merely contains body of rules that must be memorized. The college or
university is expected to provide sound training that iTessary to
equip the preservice teachers with all the required skills and
capabilities to be able to teach mathematics for understanding. The
common situation of the trained being unable to teach mathematics
well without much stress brings questions asabether these teachers
were adequately trained. There is increased awareness that some
teachers have difficulty explaining basic concepts to students and these
di fficulties hinder students’ devel opment
understanding. The traing of a mathematics teacher and that of a
mathematics graduate are distinguished by the methodology courses
that mathematics teachers offered. In most cases, the question about
training that was raised earlier concerns the training in methodology
courses.Mizwell and Cates (2004) are of the opinion that in teacher
preparation programmes, mathematics methodology courses operate
as the primary mechanism for influencing
about mathematics pedagogy and about content specific instaeti
strategies. However, there has been dearth of information about
research findings that provide any perfect assurance that good training
in methodology courses guarantees excellent practice for mathematics
teachers. What is only known is that pedagagjicontent knowledge
af fects teacher’s instructional styl e, s el
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learning as reported by Fennema and Franke (1992), which are enough
justifications to advocate for continued importance attached to
methodology courses. In st cases it is believed that pservice
mathematics teachers do not need further training in secondary school
mathematics contents but that what they need are topics beyond the
usual secondary school subject matter with little opportunity offered
for these future teachers to revisit the secondary curriculum at a
deeper conceptual level (Bryan, 1999). Bryan noted that this practice
may be based on the assumption that such teachers have already learnt
what they need to teach students when they themselvesevgtudents

or that they would understand secondary school mathematics better by
learning advanced mathematics. In this practice,-peevice teachers

are exposed only to methodology courses which in most cases are only
able to yield changes in beliefs rddd to pedagogy but not beliefs
related to content. From personal experience, interaction with teachers
of mathematics in both primary and secondary schools in Nigeria has
revealed that many teachers not only lack knowledge of how to teach
mathematics but also do not understand appropriately the
mathematics contents to teach.

It is significant to note at this juncture, that many speculations
are made on behalf of teachers by policy makers, and decisions are
then made based on these lack-evidencedbased gpeculations. In
many cases such decisions are invalid. This study therefore intends to
get first hand information from teachers on whether they consider their
training adequate to effectively teach mathematics at the secondary
school.

Statement of the Problem

Teacher s’ preparation in traini
determining what level of knowledge such teachers possess. In turn,
knowledge level of the teacher is a strong determinant of how well
students would be exposed to what they are exmettto learn.
Experience has shown that a number of teachers cannot effectively
deliver due to inadequate knowledge of the subject matter. There is a
possibility that this might result from probable insufficient training
received in the teacher education ggrammes that such teachers
attended. The extent of the validity of this assertion however needs to
be determined.

ng
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Purpose of the Study
This study is designed to assess practisirt
adequacy of the education they received inithieaining institutions on
the parameters of subject matter content, pedagogy and understanding
of the nature of students. The specific objectives of the study are
therefore to:
(a) examine the opinions of teachers on adequacy of training
received in thesubject matter;
(b) assess the perception of teachers on the appropriateness of the
pedagogical training received,;

(c) deter mi ne teacher s’ View about t he ¢
understanding of students they acquired from {sexvice
training.

Research Questions
The following three research questions are raised to address the
objectives of the study.
() What is the statistical opinion of the teachers on the adequacy
of subject matter training received in their training institutions?
(i) What is the statiscal perception of teachers on the
appropriateness of training received on pedagogy in the pre
service programme?
(i) What is the | evel of teachers
training on understanding the students that the teacher
received in their training institutions?

opi nion

Methodology

Out of the six states in south western Nigeria, three states were

chosen. Each state represents a cluster of two states that share some

form of cultural ad social commonalities. Twenfive schools were

chosen in the capital cities of three selected states. In each school, four

mathematics teachers were selected to give a total sample size of 100

mat hemati cs teachers. A guementtof onnaire tit)]l
Quality of Training Received” (TAQTR) v
instrument has three sections. The three sections A, B and C seek

i nformati on on teachers’ perception of t
received on mathematical contents, pedagogical contentsd a

knowledge of students they are to teach respectively. The 15 item

Likerttype instrument has a reliability coefficient of 0.81 by Pearson
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product moment correlation using tesetest method. The instrument
was administered within a period of two weeksdadata obtained were
analysed using simple percentages to address the objectives earlier
stated.

Results and Discussion
The total of 100 copies of the TAQTR given out were duly completed,
returned and analysed. Results obtained are presented as follows

Research Question 1
What is the statistical opinion of the teachers on the adequacy of
subject matter training received in their training institutions?
This question was raised to assess t
whether or not they considered the mathemesi they learnt in the
university or college appropriate for them to be able to teach
effectively and efficiently well in the secondary school. The following
table 1 contains the summary of the analysis of the data collected.

Table 1
Summary of Teachers @ppn on the Adequacy of Mathematics
Content Training Received

S/IN| ITEM YES | % NO %
1 There is a link betwee
some of the contents | wa| 32 32 68 68

taught in the University ang
what | teach now

2 The content | learnt in thg

secondary school is what| 56 56 44 44
rely upon now to teach my
students
3 The contents | leant in th
university/college were tog 58 58 42 42

advanced than what | nee
to be a secondary scho

teacher

4 The explanation 0
mathematics at the 52 52 48 48
university/college leve

makes the teaching ¢
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mathematics more difficult

5 | prefer that contents of
mathematics at the 69 69 31 31
university/  college  beg
reviewed to have more o
secondary school contents

Results in the table show that higher percentages of the respondents
were of the opinion that the contents of mathematics taught in the
university is not adequate to prepare a secondary school teacher in
terms of its relevance to the secondasghool contents, its structuring
and the way it was taught. This finding buttresses the assertion of
Bryan (1999) that adequate training is not provided for -peevice
teachers in the content areas where they are expected to function after
training whichmakes them to lack adequate knowledge of the subject
matter (Goulding, Rowland and Barber(2002), and that this has been
one of the main problems with the teaching of mathematics.

Research Question 2
What is the statistical perception of teachers on thppeopriateness of
training received on pedagogy in the pservice programme?

This question sought the opinion of teachers on whether or not
they received appropriate  pedagogical training in the
university/college. Data collected were analysed and the lteisuas
presented in table 2.

Table 2
Summary of Teacher s’ Opinion on
Training Received
SIN | ITEM YES % NO %
1 | received enoughll 75 75 25 25
training on teaching
methodology
2 | was adequately 66 66 34 34
prepared in
classrooncontrol
3 I had adequatg 57 57 43 43
training in learning
psychology

Appropri
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4 | received sufficien] 55 55 45 45
training in evaluation
of learning

5 My training in the
handling of| 58 58 42 42
curriculum materials
was adequate

Result presented in table 2 indicates that higher percentage of
respondent was of the opinion that the training they received in the
pedagogy of mathematics teaching was adequate in terms of teaching
methods, how to handle classroom behaviorus of the stideand
evaluation processes. This finding is in line with the opinion of Mizwell
and Cates (2004) who had earlier opined that teacher education
programme has been focusing mainly on training of pedagogy more
than content of subject matter.

Research Question 3
What is the | evel of teachers’ opinion on
on understanding the students that the teacher received in their
training institutions?
This question was to find out teachers opinion on their level of
knowl edge «Hlaractetisticel asnréceived in their training
institutions. Summary of the analysis of data collected is as presented
in table 3.

Table 3
Summary of Teacher s’ Opini on on t he Adec
Received on Understanding the Students
SIN | ITEM YES % NO %
1 | received training on 46 46 54 54
student s’ c
learning style
2 I had trainil32 32 68 68
level of awareness
3 My training on effectivg 74 74 26 26

motivating  factors  of
students was adequate

4 | had adequate training ol 65 65 35 35
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understanding the factors
t hat af fect
learning in mathematics

5 My training on issues thg 32 32 68 68
i mpact on s
and its effects on
mathematics was sufficien

Table 3 presents result that shows that higher percentage of the
respondents was of the opinion that their training was insufficient in

the areas of student s’ cognitive and | ear
awareness and i ssues hembwvasunajorisgtofu dent s’ bel i
positive opinion that the training received was adequate in terms of

student s’ effective motivation and other

The opinion of Mizwell and Cates (2004) has partly resurfaced here in
terms of the fact methodmgy courses are usually geared towards the
training of preservice teachers in pedagogy and belief about the
teaching of mathematics.

This study has reaffirmed that that the present teacher education
programme in Nigeria is mainly focused on pedagogy erattihan
subject matter contents.

Conclusion

The study concluded that preervice training in mathematics education

in Nigeria has a lopsided arrangement in favofipedagogical training
over the training of the subject matter content which is even more
important. For the reform in mathematics education to be productive
therefore, this lopsidedness has to be looked into and a proper balance
maintained so that mathmatics teachers would be adequately
prepared.
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Abstract

This study investigates the research culture at Faculties of Education in

two Nigerian Universities in terms of the experiences ofspreice

teachers regarding research projects. Samples of three hundred and

forty four (344) trainees were randomly selettfrom four hundred

levels in two Universities. Questionnaires and interviews were utilized in

data sourcing. Analysis of data involved frequencies and percentages

represented by component bar chart. Results indicate thatspreice

teachers are enthusgtic to conduct research. However, multiple factors

such as ignorance of research methodology, lack of incentive, ignorance

of internet and library search skills, contextually inappropriate training

FYR GKS NBaSIkNOKSNHEQ NBfoldischBages KAL) gA (K &d;
GSF OKSNERQ FaLANIGAz2zya (2 NBaSIFNOKo {dza33$s
research culture for sustainable best practices in developing countries

and Africa in particular.

Keywords: Preservice teachers, multicultural context, understanding,

research Nigeria.

Introduction

Education can be viewed as a veritable tool for societal change and
sustainable development. For this reason, the demand for quality
assurance in most countries of the world has precipitated series of
innovation and research methods ( Ajayi, 1999; Uva®91@gunleye,
2000). Over the last decade, considerable attention has gone into
promoting educational research and enhancing quality in Nigeria.
Researchers (Light 1999; Ajeyalemi 2002; Lawal 2008; Bamidele 2003;
BamisaiyeAyodele, 2009) continue to expiethe view that the process
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of global modernity, innovations, best practices in education and day to

day realities have prompted the need for a rethinking on how teacher

education should be organized in meeting societal goals in a more

sustainable mannerhrough research efforts. More importantly, the

changes that are now taking place in global economy, coupled with the

rapid advances in technology and communi c
predicted a paradigm shift in education and training. For this reason,

teacher education needs adequate research and better use of research

results to enable it cope with the changes in a fast moving world. Alele

(1999) asserts that intellectuals and academics strongly hold the

opinion that teacher education is sustained andstainable if its

foothold is firmly entrenched in research. Many teacher education

programmes aspire to improve current practices in knowledge

acquisition and pedagogy through scientific research process. There

have been several attempts to record teacher experiences i n
conducting research. These attempts largely focus on teachers that are

already in the field in such countries as Australia, Hongkong, UK and the

USA (Brindley, 1992; Holliday, (2004); Avoke, 2005, Tak, 2005; Hiep.

2006).

However, very file is known about the challenges of
educational research among pservice teachers in developing
countries like Nigeria. In this paper, educational research embraces all
studies, empirical and theoretical, carried out in support of educational
programmes. We do research to gain knowledge, understand
phenomenon and solve problems.

The Concept of Research

Definitions and Meaning

The essence of research has been variously defined by scholars.
According to Tuckman (1999), research is viewed as a

systemdic attempt to provide answers to questions. It may vyield

abstract or general answers as basic research often does or it may give

extremely concrete and specific answers as applied research often

does. In both kinds of research, the investigator uncovergsf and

then formulates a generalization based on an interpretation of facts.

Creswell (2005) defined research as a process of steps to collect and

analyze information in order to increase understanding of a topic or
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issue. According to him, it is througlesearch that basic questions
regarding aspects of the environment are manipulated to achieve
development objectives. Referring to research as afiacing mission,
Avoke (2005) observed that research is part of the requirement for a
degree qualificatin, because it helps to develop the critical mind of
inquiry and cultivate in teachers the ability to evaluate their own
practice. In this sense, he notes that when research is properly focused
and conducted, it is a veritable catalyst for national deveiept as it
serves to generate information and knowledge which may be
developed and delivered in a form that has useful and enduring
benefits in practical, economic and social terms.

Although each of these definitions has touched on some
concern of reearch, the view of research with which this study is in
agreement is that of Ogunleye (2000) which considered research from
an educational perspective. He contended that research is a systematic
collection of information or data on matters concerning edtion in
order to confirm, improve, modify or predict a particular learning
environment. Such practices, he averredl may include for example
problems that emanate from teaching, school management, discipline,
overcrowded classroom facilities, equipmenttitdes, social pressure
and technological changes. No wonder then that Busari and Adekoya
(2007) argue that:

G¢KNRdzZZK NBaSINOK ySg FroOGa FyR Ayaiaki
learning are discovered, and this knowledge is remolded and
restated in more satisfac2 NEB 2 NJ Y2NB Af € dzYAylF GAy3 GSNY
Ogunleye (2000) concludes that educational research enables us to:
A Examine educational and administrative problems in schools;
A Solve societal problems prevalent in schools;
A Choose better techniques that could be used mapiove the
conditions of teaching and learning in institutions of learning;
A Give satisfactory explanation of various causes of failure in
education;
A Improve and update our existing body of knowledge; and
A Predict future trends in the various aspects of edtion such
as teaching, learning methods, materials, etc.

It is therefore important for teachers and students to participate in
research as this will provide them with training in problem solving as
well as in leadership qualities. Research will also enhance their
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academic and professional growth; provide satt$brily the utilization

of available resources and contribution generally to their pool of
knowledge in planning and development. Research also exposes
teachers to knowledge of research design, teaching, and techniques of
measurement and analysis of dataing statistical procedures. For this
reason therefore, in many institutions of higher learning, research is an
integral part of fulfilment of the requirements for the award of
Bachelor of Arts or Science degrees and diplomas. All final year trainee
students that enrolled in final year courses at the University are to
conduct a research project leading to a graduation thesis. Though
different universities have different norms about the structures of their
research document, there are some standardized citrites on how to
write a research project. Generally, it involves choosing a topic, writing
a proposal which is submitted to the assigned supervisor and
presentation of a final report.

Research and Teacher Education Programme in Nigeria

Much of literature such as ( Alele 1999; Ajayi, 1999; Lassa,2000; Lawal,
2008) continue to support the notion that the role of research efforts
are central to teacher education programme, particularly in the third
world countries like Nigeria. The impontee of teachers as the
managers of knowledge is well recognized by government. It is
emphasized in the Nigerian Policy on Education (1977, reprinted 1998,

FRN 2004) that *“education in Nigeria is al
for effecting national develape nt “ (p. 5) and <clearly endor
t hat ‘no education system can rise above

(p.33). Accordingly, the philosophy for teacher education programme
as enshrined in the National Policy on Education (FRN, 2004) is
anchored orfive objectives:
1. To produce highly motivated, conscientious and efficient
classroom teachers for all levels of our education.
2. To encourage further the spirit of enquiry and creativity in
teachers.
3. To help teachers fit into the social life of the societylaxge
and to enhance their commitment to national objectives.
4. To provide teachers with intellectual and professional
background adequate for their assignments and to make them
adaptable to any changing situation in life.
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5. To enhance t ea cadteerteachingpmofassiont me n t

These policy thrusts are to be emphasized in all the Nigerian
universities in ensuring that teacher education produces quality and
effective teachers for national development. Underlying these policy,
therefore, are the core gectives as anchored in the goals of tertiary
education. According to the National Policy (FRN: 2004), the goal of
tertiary education shall be:

(@) To contribute to national development through hidgwvel
relevant manpower training.

(b) To develop and inculcate gper values for the survival of the
society.

(c) To develop the intellectual capability of individuals to
understand and appreciate their local and external
environments.

(d) To acquire both physical and intellectual skills which will
enable individuals to be self reliant and useful members of
the society.

(e) To promote and encourage scholarship and community
services.

() To forge and cement national unity and promote national and
international understanding and institutions.

Underlying these policies is the core siim of inculcating in teachers
the right values, the knowledge, attitudes, behaviours and skills
required by the individual for national survival, understanding the
world around us and for the acquisition of mental, physical, social
ability skills and ungkrstanding to perform their tasks effectively. This
direction is also in line with UNESCO (1996) focus on four major themes
for teacher education:

1. From basic to University

2. Teachers in search of new perspectives (research)

3. Choices of education

4. International cooperation: educating the global village.

It is therefore believed that tertiary educational institutions shall
pursue these goals through: teaching, research and development.
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Teachers should not only be concerned with their actual
teachirg responsibilities but should also be conversant and interested
in research, their findings and their implications for teaching and
learning.
In other words, the quality of the manpower produced from
the educational system would essentially be determinaahong other
inputs, by the quality of the teacher and indirectly by the quality of that
teacher’s educational progr amme. |t can t
objective of teacher education in many disciplines and for any level of
education is capacity buildg in that discipline for national
development be it social, economic, political, educational, scientific or
technological. (Ajeyalemi, 2002). With highality of research in place
in education, we can guarantee effective teachers in schools thereby
ensuing firstc | as s teaching t hat wi || rai se st
achievements.

Some Related Literature: The Status of Research in Nigerian
Universities

Many strands of research converge, and attempts have been made to
examine the status of and pace ofsearch and capacity building in
education in Nigeria. For instance, Uvah (1999) and Ajayi (1999)
confirmed that there have not been any gI@oal studies to determine the
precise status of research culture in Nigerian Universities. They contend
that the reasm may not be unconnected with the perception that
research which breaks the frontiers of knowledge does not have
immediate developmental impact. Other problems identified by them
include the quality and quantity of research, the policy vacuum, poor
attitude to research and development, gross lack of research facilities,
lack of proper research administration, funding, lack of information on
and utilization of research findings. They concluded that research is yet
to be given its duigherinstitubogsnandtthiisassn i n Ni ger i a
probably attributable to the culture of underdevelopment which the
country is yet to completely shake off as a nation.

In discussing university research culture in Nigeria, Munzali
(1999) argues that the dimensions of raseh since the educational
reform of the 63-3-4 have created awareness of the need to increase
the quality of teacher education in Nigeria. Policy makers and teachers,
Munzali observed, have continued to look for new teaching methods
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that aim to equip trénees with sufficient information for current and
future manpower needs. Mishra (1999) asserts that educational
research is generally regarded as a set of activities which involves the
systematic collection and analysis of data with a view to producirid val
knowledge about teaching. He further contends that research has a
vitally important contribution to make to the development of
educational policy and practice.
Aj ayi (1999) argues that i f sustainab
management of resources in suahway that societies can fulfill their
needs while maintaining the essential ecological processes, biological
diversity and naturally occurring |Iife suj
the backbone for sustainable development. In this perspective, he
claimedthat the standard of research in our tertiary institutions was, at
one time in the past, higher than it is today. Rather than move forward,
he lamented that we have regressed at many points. He claimed that
only the knowledge and information accumulatdddugh research can
produce sustainable development, including sustainable environment.
He warned that our strategy to sustainable education, therefore,
should be first and foremost to seek to make growth, research and
development culture cumulative. Asdfsuccinctly put it:
G2S KI@gS G2 y2dS GKIFG A4 Aa GKS GSNIAL
and provide teachers and act as role models for other levels of
education in addition to direct input of research into the
shaping of society.

In contemporary parlancellogu (2006) contends that the
deficiencies and inadequacies of the {#@" century methods of
research are more complicated and compounded by the ever
expanding demands of ‘our educational pol i
educational problems more compleXhis complexity he posited has
made more veritable the adoption of the scientific methods of research
in the field of education so that complex problems could be
investigated and solved by the collection and verification of empirical
data in all fields blearning. Babalola (2007) asserts that the mission of
University education is teaching, researching and public service for the
production of qualitative graduates within the creation of new
knowledge and innovation for the overall so@oonomic developrant
of the society. Universities, he averred, are therefore meant to be
places where all learning activities are governed by creative and



78 Anthonia N. Maduekwe & Gladys Esiobu

constant questioning, disputations and argumentation. In order words,
educational institutions, in which the univengits the peak, serve the
principal function of promoting social change through the acquisition
and dissemination of knowledge borne out of research findings.

While not disagreeing with these ideas, Ogunleye (2000)
laments that despite many advantages frooarrying out research,
there are still many constraints militating against the execution of
research in most developing countries like Nigeria. Some of these he
clearly enunciated as:

- Poor funding of research work by various governments and
institutionsof learning.

- High illiteracy rate which makes data collection an uphill task as
many respondents may be unwiling to provide useful
information when demanded.

- Inconsistent and unreliable instruments used in gathering data.

- Lack of continuity in researcnélings.

- Lack of societal recognition of research results.

- Inadequate documentation and computerization of previous
research works.

He summed his opinion thus: “that the cha
education are chronic and enormous, hence no signifipaogress has
been made over the years.’
Nonetheless, despite these pessimistic note, a recent
observation, Ibidape- Obe (2008) points out that steps taken by most
Universities in improving the quality of teacher education through
research and support dhculty programmes have paid off positively.
He noted that all academic programmes of the Faculty of Education
have full accreditation by the Universities Commission and the
introduction of new programmes in Education has also resulted in a
significantic r ease in the student s’ enrol ment for
he averred, were possible because adequate attention was paid to the
issue of teacher education and research culture within the institution.
Lawal (2008) further echoed the views of Ibidagibe (2008)
when she counted the tangible gains of research in education. She
opined that the gains of research efforts the world over have facilitated
advances in medicine, technology, social and economic developments
and education. She identified the majgains that research results have
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created in the provision of basic necessities such as drinkable water,
cheap food supply, and affordable shelter and relatively clean
environments. Selémployment and other forms of empowerment are
the products of researclactivities, she said. She further noted that
research results have also prompted the inclusion and use of the
indigenous language and culture in basic education and the extension
of learning beyond the classroom space to various sites and community
institution. Finally, she argues that through research, it has been proved
that pre-school education has positive impact on developing key social
skills among young children.

So far, the awareness of the fast changing pace in the process
of educational resarch and its context of operation, research has
vitally contributed to the development of educational policy and
practice and this is true of the University of Lagos experience. Of
recent, various steps have been taken to meet the challenges of quality
teacher education through research and analysis of data collected. The
University of Lagos, for instance, has just concluded its Annual Research
Fair (2009) to reward researchers and motivate academic staff to
pursue research more vigorously than in the pamtd lecturers are
now keen on seizing the opportunities in the incentives offered to
engage in research. Other steps include regglar and continuous review
of curriculum, commitment to teacher quality, continuous teaching and
learning improvement, academi mentoring process, library
development, linkages, quality admission, internal generation of funds
to subsidize government funding, information and communication
technology (ICT), support from Alumni, private sector / corporate
organizations and externdlodies, staff motivation and development
and increased funding by government.

In a similar vein, the Federal Government has inaugurated
special funds for research, and the universities are making it mandatory
for lecturers to engage in research and shase their findings. The
National Universities Commission (NUC) is now more poised than
hitherto to make research a virile culture in our universities. University
lecturers are therefore urged to target their research at primary,
secondary, higher educatipmadult literacy, children and women. In all,
this is the evidence that universities have recognized their responsibility
as the apex repository of intellectual and professional resource to
effectively initiate quality reform strategies through research.
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Findings reveal that many Nigerians who study abroad often
choose to make domestic issues the focus of their research and thus
decide to return home to collect data for their research. Also, an
increasing number of lecturers have started to publish theBearch
findings in local, regional and international fora. This indicates that
besides instrumental motives to earn a degree or satisfy institutional
regulations, many Nigerian educators are motivated to conduct
research to enhance their teaching perfornt@ and scholarship.
International Agencies such as the World Bank, UNESCO, UNICEF, etc
are committing funds to research and support programmes in these
areas. In support of this notion, UNESCO (2007) highlights the areas of
research it envisages in scHdmased learning of the millennium as:

Having to focus on generating a robust knowledge based on
learning in varying conditions characterizing the school systems
in developing countries. This would draw, wherever relevant,
from lessons learned and alreadgcumulated internationally.
The effort should lead to effective collaboration between north
south and souttsouth research and organization.

Finally, Owhotu (2008) clearly enunciates the critical areas of research

that should be the focus of attentiom icapacity building for sustainable

teacher education in the Zicentury as:

1 In depth studies and analysis of the issues happening at various
levels, particularly at the local levels in order to enhance
advocacy, policy making and qualitative reform ambvation.

1 Assessment and quality including whole school approach and
elements of effective schools; teacher development, training and
status of teacher, mother tongue literacy, early childhood
education; nutrition and mental health along with improved
system of socieemotional support to children.

1 Development of knowledge sharing networks on learning,
creating forms for continuous exchange of ideas and innovations
through SouthSouth collaboration and documentation of
successful practice in enhangi learning under varying
circumstances” (UNESCO 2007) .
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Rekindling the culture of research especially applied research in
teacher training and development at both pservice and irservice
levels which will definitely enhance quality education througéarhing
to know, do, be, and to live together.

Statement of the Problem
The major goal of teacher education in any system is to produce good
and effective teachers for the implementation of the curriculum at each
level of education. In this perspectiveesearchers ( Ajayi, 1999;
Okebukola, 2007; Owhotu, 2007; Ogunleye, 2005) recognize the
relevance of research culture as an integral part of national
development and teacher productivity as well as an effective means of
attaining worthwhile educational goslin a multicultural context.
However, many lecturers and the public at large have noted with
concern the difficulties of prservice teachers in understanding and
applying basic research methods in their project writing. Ogunleye
(2000), for instance, taented that in many of our institutions of higher
learning, the overwhelming majority of the peervice teachers usually
experience difficulties in understanding how to conduct and report
research. He further stated that many students become engaged in
research just to satisfy institutional requirements and thus do it in a
superficial way. Not only is the problem of local significance, it has had
an international ripple effect as Le (2005) cited in Hiep (2006) observes
that:
Casual conversations with matgcturers have confirmed that
the quality of these reports is often far from desirable, but they
are usually assessed as acceptable or good, either because
those responsible want to help the students to go or because
those in charge do not have appropgagxpertise to properly
evaluate the reports. In the end, these writings whether good or
bad fall .into oblivion. No one even seems to use any of them

(pp 89).

Furthermore, much of the literature in education in Nigeria is
concentrat ed research dulure i ganerdl. Few stadies,
if any, have focused on understanding the research culture, aspirations
and challenges of prservice teachers in Nigerian universities. This
study is one of the initial attempts to bridge this gap.
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Purpose of the Study

This study therefore seeks to explore the emerging research culture at
Faculties of Education in two Nigerian Universities in terms of:
aspirations, challenges, motivation and experiences of-gemwice
teachers regarding research projects. It ipested that this study will
provide insights that can help teacher educators as well as other bodies
to promote research in Nigeria Universities and in similar contexts
world over.

Research Questions
The study particularly addresses the following reseapabstions:
(1) What are the challenges that pservice teachers undergo in
conducting research in terms of:
(a) Research Methodology;
(b) SupervisiorStudent Relationship;
(c) TrainingComputer Skills and Library Skills; and
(d) The Most Difficult Area in Research $ture.
(2) What are the general attitudes, dispositions and aspirations of
pre-service teachers toward conducting research projects?

Methodology
The research design used for this study is the survey research design.
The population of this study consisted of all 400 level-ggrvice
teachers. 400 level trainees were chosen because they have done the
compulsory courses and training titled: Reseadwvtdthods in Education
(A and B), and are in a position to say the extent to which they have
understood the essence of research. The researchers used cluster
sampling technique to pick the population of the study.
The sample comprised (344) respondentsestdd through simple
random sampling technique within the Faculties of Education from the
two Nigerian Universities involved in the study. The criteria for
selection involved a Federal Universitiniversity of Lagos and a State
University— Lagos State tiversity. This is to justify the comparison of
findings. The subjects for the study comprised three hundred and forty
four (344) preservice teachers. Out of this sample, 148 were males
while 196 were females and all in 400level.

A researcher constructeguestionnaire was used as survey
instrument to reach at the respondents. A total of (45) items
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questionnaire were drawn made up of three sections. Section A sought

the personal information of the respondents with respect to gender,

educational levels, andmarital status. Section B comprised (39)

statements measuring the challenges of conducting research among

pre-service teachers in terms of: methodology, reading challenges,

aspirations, supervisestudent relationship, difficulty in understanding

researd, training, etc. in two Nigerian Universities. Section C contained

(6) openended items which dealt with definition of research, sub

headings of research proposal, the most difficult and the easiest area

of research methodology as well as their genexréitudes towards the

conduct of research. Responses to each statement were placed en a 5

point Likert Scale of Strongly Agree (SA), Agree (A), Undecided (U),

Disagree (D), and Strongly Disagree. The sum of all responses in the

three parts comprisedtheeepondent s’ rating on the vari a
The inrdepth interviewing method used in the study was

administered on 57 prservice teachers which came to about (14%) of

the total population of the respondents. Seidman (1999)

phenomenological approach which consitef 15minutes interview

was applied on each participant. Accordin

heart of interviewing is an interest in other individual stories because

t hey ar e o fendedqudstions’'wer@ysedrto build on and

explore the participan s ’ responses allowing them to

experiences and challenges with research methods. Each interview

response was tape- recorded using an electronic portabtaissette

recorder. The interviews were transcribed to find common occurrences

among part ci pant s’ statement s. Common occurr

interview transcriptions were categorized as emerging themes and

used in analysis.
The initial content and face validity of the instruments were

determined by expert opinion of the researchers whatified the

instruments as appropriate for use in the study. Some items were

deleted and the fifty items were reduced to forfive. A pilot study was

carried out using testetest method to establish the reliability of the

instruments. The researchers adhistered cépies of the questionnaire

on thirty (30) 400 preservice teachers from the Faculty of Education,

University of Lagos. The instruments were administered to them twice

within a twoweek interval. Thereafter, scores in the first and second

adminitration were correlated using Pearson Product Moment

Correlated Procedure. A calculatedvalue of 0.82 was obtained. This
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co-efficient of relationship was accepted as high and appropriate for
this study.

Administration of the Instruments

Copies of thequestionnaire were administered with the help of six
research assistants who were Master
Universities. The researchers first gathered the students inside the
auditorium and briefed them on the objective of the research ad a=l

how they were expected to respond to the questions. They were told to

be sincere and honest with their responses. Out of the total 350 copies

of the questionnaires distributed, 344 were retrieved. The percentage

return was deemed high.

S St

Method of Data Analysis
The data was analyzed using descriptive statistics (frequency and
percentages) and represented with component bar charts.

Presentation of Results and Discussion
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The responses to a 4&m questionnaire are analyzed and the results
are presengd as follows:

60
50 4 - .
3. Difficulty with
40 A sub-headings
- -Missing
30 A [strongly Agree
-A ree
20 4 9
-Undecided
10 4 |:|Disagree
Frequency
0 ] | IStroneg Disagree
Strongly Agree Undecided Strongly Disagree

Agree Disagree

1. 1did not understand my lectures on Research methodology.
Fig. 1

The responses from items 1 and 3 of the ¢
did not understand my |l ectures on Resear
found the subheadings of researcmet hods di fficul't to under
highlight the challenges faced by pservice teachers in the conduct of

research. The analyses show that 178 respondents (51.7%) and 152

respondents (44.4%) agree that the contents of Research Methodology

are difficult todecode hence the students arg averse to research. This is

also testified by the component bar charts of Figure 1 above indicating

that the two-item questions are the major factors that hinder the

teaching and learning of Research Methodology as a coucsk and

the difficulties in understanding how to conduct and report research

findings. This finding is in line with Ogunleye (2000) who reported the

difficulties majority of the students encounter in research methods.
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Supervisor-Student Relationship

50

40
25. | am afraid anyt

30 1 Elvis sin g
I:lStro ngly Agree
201 -Agree
Elundecided
:lDisag ree

o | :lStrongly Disagree
Missing Agree Disagree

10 A1

Strongly Agree Undecided Strongly Disagree

22. My supervisor does not have time to attend to us on the appointec

Fig.2

Furthermore, the sidents, considered research work as a worrisome

and rigorous task. This is evidenced 1in

review a | ot of materials for my
strongly agreeing that reading challenges are one of the factors tha
militate against the carrying out research. No wonder some trainees
prefer to contract people to write their projects for them. The students
also testified that the attitude of supervisors bias their perception of
research. This is reflected in their pemses to items 22 and 25 of the
guestionnaire with 180 (53.6%) agreeing that their supervisors
disappoint meeting them at scheduled times and this makes them to
consider research as a treat to their academic work. Furthermore, 152
(44.7%) shows that thee&r of meeting their supervisors in their offices
makes the aim of supervisatudent relationship in carrying out
research ineffective. This is also evidenced in the component bar chart
of Figure 2 above which illustrated that the two items (22&25) as
regponded by the preservice teachers hinder the smooth carrying out
of research.

project
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Fig. 3

Training
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39. Lack of material, computer skills and library skill are my greatest

It was also observed that inadequate training, lack of materials,
Internet search, computer skills and library skills were the major
challenges that face students in the conduct of research. The responses
to questionnaire item numbers 38 and 39 indicateatth71.9% and
58.2% respectively support the assertion as illustrated on the
component bar charts of Figure 3 that poor training facilities is a factor
in carrying out research. Since the students are unaware of the
empowering potentials of the use of comjgu and Internet search for
research purposes, it is no surprise that they are not motivated on
issues of research methods. This finding also corroborates Ajayi (1999)
and Owhotu (2008) idea that there are multiple constraints militating
against the execion of research in teacher education in Nigeria,
especially gross ignorance of the use of digital technologies in carrying
out research. If trainees are to be further exposed to digital information
and library search, they will become more aware of thmitless
potentials of technologies in the conduct of research and more
motivated to carry out research with full confidence. Recognizing the
danger that professional incompetence can pose to teacher education
programme, Ewer (1981) warned that: if teachars not provided with

the tools with which to develop their professional skills and judgment,
the teaching will be reduced to the level of craft which will not provide
a sound basis for quality in education in general.
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41. Read a i1 i and tick your most difficulli!
difficulty using
Cumulative
Frequency Percent Valid Percent Percent
Valid Choosing a topic 32 9.3 12.0 12.0
Writing the introduction 12 35 |11 4.5 16.5
:/r\]/:t’;r:gb(?;snt.atement of 20 58 75 241
Writing the methodology
e.g. population and 40 11.6 15.0 39.1
sample
::r’]z(t::sggn(:z Igebe used. 38 11.0 143 53.4
Significance of the study. 14 4.1 5.3 58.6
Literature review. 44 12.8 16.5 75.2
Analysis of data 46 13.4 17.3 92.5
Discussion of findings 20 5.8 7.5 100.0
Total 266 77.3 100.0
Missing  System 78 22.7
Total 344 100.0

Surprisingly, Tables 4ha 42 indicate that (100%) of the trainees find
the discussion of the findings very easy. Following closely at the other
end is choosing a topic which (12.0%) of the respondents find very
difficult. This finding is linked to the lackadaisical attitude tofients
towards research. The choice of a research topic is a personal matter in
which the researcher must be keenly interested and should be within
his personal observations over the years or it could arise from a general
review of current issues in theitdrature. (Ogunleye, 2000). The
researcher should therefore need to be a versatile and avid reader in
order to be able to identify an educational problem to which he intends
to find a solution.

The Interview: Trends of Viewpoint

To further validate the esponses of the instruments, some teacher
trainees were interviewed. Regardless of harsh supenstotent
relationship, the trainees talked about numerous issues that they
believe tended to discourage them from having interest in conducting
research. Thestrongest trends of opinion of the respondents were
transcribed verbatim as follows:
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On teachers’ definition and aspirations for research, many said that
they aspire to conduct research primarily because they wanted to
improve the problem of teaching dnlearning. The trainees also
claimed that doing research is also a process of going into a new
knowledge and analyze situations from an intellectual point of view. For
example,
Respondent A said:
WOC2NJ YS L GKAY]l & &0GdzReSefriha ¢S ySSR (2
for us basically means reflection of our practices, on a particular
Of FaaNR2Y LINRofSY (2 FTAYR 2dzi o1 &

QX
c:
N
>
<

On inadequate research training and lack of library and computer
skills, two trainees talked about their lack of skill in doing research.

Respondent B lamented:
a,Sazx L Oly G4Sff e2dz ff GKS RAFTFAOAAZ GA
O2dzNBASY LYUGUNRRdAzOGA2¥2 G2 NBaSFKNOK YSGK2R:
how to go about choosing topic. They taught us many concepts
about research, the abstract concepts, we were not taught how to
conduct research practically, for example, how to choose a topic,
how to design research methods, or how to design questionnaire,
doing analysis and so @mnd so forth. The lecture should be taught
with more subtleness, field work, better venue, more training on
L/ ¢ YR aK2dZ R 06S Y2NB AYyUiSNI OGA DS dé

Respondent C recounted the same problems thus

G¢KS FLINERIFOK (2 GSIFIOKAy3I wSaSI NOK YSil
interest for Research methodology (B). The lecture is often
overcrowded and very uninteresting and we have transferred the
hatred we developed for Research methodology ( A) into Research
methodology (B). We never had a good foundation in the principles
of research methods hence the difficulties we are having with our
LIN2E2SOGa NRIKG y20dé
On the area they found most difficult most,

Respondent D talked about her experiences thus:
Ga& 3INBFGISad LINRofSY
understood whattii g2 NR aNBaSt

A&d OK2z2aiay3da | G2
NOKE YSFEyGdd 2NRGAY:
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alone took me three months. My lack of interest in this whole

business\lfeeps me away from my supervisor all the time. | am now
'y SEGNY &SIFN adGddzRSyd o06SOldzaS 2F Y@

Respondent E retorted:

“The whole mention of research methodology and choosing a
topic makes my heartbeat to skip. It gives me goose pimples. |
KFGS GKFG O2dz2NBS® { 2NNEB YI RIFY®E

Recommendations
In view of the research findings, the following recommendations are

made:

1.

Universities should be committed to regular training, organizing
seminars and workshops and provide both intrinsic and
extrinsic rewards for praservice teachers. These will enable
them to have flare for research and learning.

The importance of continugn education for all trainers cannot
be overemphasized. It becomes imperative that lecturers need
to up-date their knowledge and skills in handling research
methodology ensuring that new techniques, equipment and
skills are introduced regularly.

Researchis a course which permeates every discipline;
therefore, lecturers need to handle the course as applied
research and not strictly a theoretical issue. Sharing the
students in manageable groups with different lecturers
addressing the various parts of resela methodology could be

a way out of the problem. Conference marking could be applied
at the end of the semester.

In this new millennium and with globalization, there is the need
to rethink teacher education in terms of improving the quality
of researchin preservice and irservice teacher education
globally. This is the only way to raise the level of its quality,
engender best practices and create positive development in
any society.

LINE
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Conclusion

It is clear from the views running through the commentsd ahe
responses of the questionnaire that the true character of educational
research culture among preervice teachers in Nigerian universities has
never been more transparent than what this study has revealed. In as
much as majority of the participants elieve in research as a
professional improvement strategy, results show that -pegvice
teachers still face challenges in many areas; for instance,

Relationship with supervisors;

Lack of library and Internet search skills;

Lack of thinking skills;

Poorunderstanding of the fundamental principles of research
methodology;

} Lack of incentives and motivation;

}  The manageability of lectures in overcrowded classrooms; and
}  The general lackadaisical attitude of the teacher trainees.

}
}
}
}

It may be difficult to comletely eliminate all challenges reported by

participants in this study but one shares the optimism that they

definitely can and should be minimized and managed. It is education

that provides the foundation, the pivot and catalyst for developments

and gais in other areas of human development for economic and

social advancement. In this regard, the Nigerian National Policy on

Education (Section 6, page 51) asserts that research shall be relevant to

the nation’s devel opment aéducagional s . Uni vers
programmes should therefore take research work more seriously with

the view to creating awareness, promoting effective research culture by

becoming more researefiiendly, and facilitating professional growth

for self reliance in both developingountries and Africa as a whole.

Finally, teacher education classrooms should be embraced as research

gold mine, if we are to achieve the aspirations of Education for All (EFA)

and the Millennium Developmental Goals (MDGs). We need data

concerning students r esear ch culSahamreAfrican ot her Sub
Universities. When we build data, it becomes easier to address the

problems of research globally at the undergraduate level.
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Abstract
The issue of inequality in the education system in Nigeria is not an easy

GKAYy3 G2 RA&AOdzaa oAGK WKIYR o0l YyRQ

involved. First, to say that education is not equal is like saying people
are not of the same height. Again, factas§ inequality have varying
shades and interpretations. For instance, when children of the same
age attend schools with differing amenities or gaining admission to
school at different times instead of same time or simply put when they
cannot access edation or gain entry to education or to particular
school, we say education is not equal.; but on the part of government
and equation planners, when education at the primary school is free
and compulsory; choices are opened to all for secondary school
educdion; various levels of tertiary education is opened for people to
make choice; and of course Unified Tertiary Matriculation Examination
(UTME) is made available for all and sundry, it is believed that
education is equal or that at least opportunity is igiy equally for
people to compete in education. However, giving opportunity to
compete has not been able to solve inequality problem and in fact, it is
adding problem to already existing ones. This paper sets to examine
factors of inequality in the Nigemaeducation sector, examine the role
Adult education can play in abating it and raise opinion on the way
forward.

Introduction

Since 1990 the challenge of attaining EducafamAll by 2015 as a
development agenda became the focus of international taliation..

The move became an international burden after the 1990, Jomtien
(Thailand) Declaration and framework for action on Basic Education
for-All. Equally, the United Nations Economic Scientific and Cultural

w»
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Organization (UNESCO), among other agenties, over the years
sponsored substantive initiatives to ensure that human development is
placed in the right perspective especially in education. Thus, it arouses
in partner countries an urge to put in place structures that will support
such landmark.

Torres (1999) asserts that between 1990 and 2000, various
covenants were entered into by these partner countries, among which
was the 1993 New Delhi (India) Declaration on th® Eountries
(countries with the highest number of illiterates), a covenantork
for the implementation of the joint decision agreed upon at Jomtien for
the eradication of illiteracy in the {8 countries, Nigeria was also
included (Ojo, 2008:2). Other covenants stated by FGN (2002:3)
include, the Amman 1995 reaffirmation callibg pursue the Jomtien
recommendation and Durban (South Africa) 1998 statement of
commitment to the promotion of Educatiefor-All. The pursuit equally
informed the focus of the Millennium Development Goals (MDGS)
because education is regarded as the paloupon which other
development efforts are placed. The directive became vehement as
education was regarded as the only means to eradicate inequality. The
international collaborators directed the -& countries to pursue
education with rigour in all ramifations. The directive became forceful
after Johannesburg (1999) (South Africa), titted EFA: A Framework for
Action in subSaharan Africa, Nigeria as a leading figure in tie E
countries, whose estimated population of about 130million as at then
had about 50% literacy level (Torres, 1999:15). In 1999, Nigeria
unfurled the flag of Universal Basic Education (UBE) to implement the
policy with a view to removing the inequality in all ramifications
through education. The pursuit of equal education became thenmai
burden of UBE programme which was launched in 1999.

With other partners like the UNDP, UNICEF, the World Bank,
ETF (Education Trust Fund), State Universal Basic Education Board
(SUBEB) in collaboration with the Universal Basic Education Commission
(UBEg all states in Nigeria have benefited immensely from the
programme. Funds, blocks of classrooms, furniture and learning
materials were provided. Some states like Osun and Taraba have
included mieRl &8 Y SI AY FTANBSYSyl 6AGK
initiative of free launch in all UBE schools. UBE Acts have been
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formulated to give an insight to the step by step activities of the UBE.
Unlike the UPE which terminated at Primary Six, UBE included Primary
one to Primary six and the Junior Secondary Schodbaheee making

the free education programme nify@ar duration. The question now is,
What is Universal Basic Education for? Can Universal Basic Education
remove the perceived inequality in Nigerian educational system? Can it
remove the inequality in eduttan? What are these inequalities?

Conceptual Clarification

At this juncture, it is necessary to explain certain concepts which are
related to this work, they include basic education, education and adult
education among others.

Basic Education
Accordinggt o Oj o (2010; 365) “Basic education <c
that form of education which is given for
This opinion is a subsidiary of the Nigerian National Policy on Education
(2004) which states t tf&yearbduratior educati on
comprising of 6 years of primary education and 3 years junior
secondary education’ ' . Thi s i s a brief
education is in the Nigerian National Policy of Education. But the
interpretation does not give a clearcutnterpretation of basic
education. It is an extended version of what basic education can be.
Suffice to state that the above interpretation of basic
education is myopic, for it caters for only the category of people that
fall within the specified age limiMoreover, the type of basic education
in that interpretation merely adapts in the beneficiary the ability to
acquire the 3Rs Reading, (w) Riting and (a) Rithmetic. Although, the
basic education that ends in the acquisition of 3Rs is good, however the
extent to which it can help to make one educated is doubtful.
The World Bank interpretation of basic education as quoted by
Semali (1999) regards basic education as a supplement to formal
education.The opinion of World Bank that basic education is playing
suppl ementary rol e, is thus intended ‘“to 1
functional, flexible and loweost education for those whom formal
system cannot yet reach or has already byrg
show that basic education is basic literacy. Tie of education may
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be too restrictive and may not be sufficiently able to eradicate
inequality as it is only capable of adapting in the beneficiary basic
literacy, that is, the acquisition of 3Rs.

However, the Federal Government of Nigeria (2004:12gdo
this and stated that basic education does not only stop in the
acquisition of the 3Rs (basic literacy), it extends to the Junior Secondary
level. At the junior level, students are exposed to the-poeational,
pre-science and préechnical subjectst is of note that basic literacy to
the international partners is not a mere adaptability of the 3Rs but a
basic education which serves as firm/sound foundation for an individual
to eradicate abject poverty, improve maternal health (as the education
of mothers, is the education of health), improve environmental
sustainability and world peace among others (0j0 2010: 368). By
implication, basic education remains a pivotal upon which other
development is basic even other levels of formal education depends on
basic education.

Education
The concept of education is such a protean concept that imbibes
several interpretations. In a view to bringing clear interpretation to the
concept of education, one may likely get into sea of several other
interpretations, hence, the interpretation of edaton here will be take
from the angle of instrumentalism and liberalism. Instrumental view
regards education as a change agent. Education is required to culture
beneficiaries’ bad entry positions into b
The bottom line of thismeaning is that education should serve to
change the worldviews of the individual concept of self and serve as a
potent tool to effect the betterment of the society at large.
Instrumental education does not lay emphasis on a specific form of
education butregards all forms of education as capable of transforming
the status of its beneficiaries for a successful living.

However, one major criticism that this conception faces is that
the question of the success of life of an individual is not explicit in this
view. One begins to wonder how the success of a life could be
determined objectively, because |ife
because a person who looks successful in business may likely not be
successful as a scholar, whereas a scholarly mipgesbn may not be

S S uc



Ojo Ronke Christiana 99

a good homekeeper, and so on. Two, success is highly relative, what
seems a success or achievement to a person may be a failure to the
other. For instance, marrying or having many wives may be a sign of
achievement to polygamists, whilea monogamist may see no
achievement in being a husband to many women, and so on.

Therefore, an instrumental view of education may not provide
adequate answer to the question of what education is or what
education is used for. What one has used educati@npr she receive,
for may not be a gain to other people but only to satisfy personal ego,
personal interest, and so on. However, personal usefulness and societal
usefulness of education overlap. There is no way a person will acquire
education (formal, nformal or nonformal) without being useful to
himself and to others, either as a custodian of these forms of education
or as users of them. Then we shall examine the liberal view of
education.

The liberal view of education to Hirst and Peters (1991:35),
consists in putting people in the way of values about which they have
never dreamt. Their view, about education, as all other liberal
philosophers, is concerned with séliifillment. According to Ojo
(2008:96), the origin of the liberal conception of edtion can be
found in the works of Socrates, Plato and Aristotle. To these
philosophers, education is considered as a suitable preparation for the
kind of life, the contemplative leisure favoured by those philosophers.
Their definition of educationisstrit | y i n terms of man
the development of the mind to which it leads, be it in skills, virtues or
other characteristics. Hirst submits that education at the time of
Socrat es, Pl ato and Aristotle was based or
and permanent value. Education then was regarded as having a value
for the person benefiting from it, value such as the fulfillment of the
mind and the understanding of how the recipient ought to live both
individually and socially.This orientation is stilfollowed in Nigeria
despite its independence since 1960. Instead of Nigeria to consider the
form of education that will be valuable to the citizenry and
beneficiaries. It only chooses to follow complacency, the legacy of its
colonial lords.

As overwhelmigly attractive as liberal conception of education
is, it is not without its own shortcomings. One of these shortcomings is

s knowl
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this.  Winch (1996) asserts that the fact that the conception of
education according to liberal view is dominance does not indidzdé t

its dominance is not challenged. Winch (p54) explained that the liberal
view of education is under a serious threat, especially from the sections
of the political elite and the business world that have concern for the
economic consequences of educatiofhe success of the liberal
conceptions of education depends on the material gains which may
accrue to one for benefitting from education.

Therefore it is worth of note that liberal conception of
education seeks to establish an intrinsic value of edoacatthat is, an
individualistic and highly personal value. Not only that, because of
range of choices, aptitude, family background, career choice, special
ability and individual ability, aptitude and individual differences among
others, what form of edud#on an individual requires could be different
from that of the others.

However, liberal and instrumental views of education may be
quite relevant to the treatment of education in the theme of Universal
Basic Education in abating the spate of inequaliteddication. Quite
explicit in the UBE (2004) is the fact that the desire of the heart of the
Nigerian government to have its citizens educated with a view to
reducing inequality in education, especially as Nigeria is rated among
the E9 countries (countds with the highest number of illiterates).
Education is thus regarded as a desirable tool at raising the status of
the country and removing inequality in the education scheme of things.
Hence, it is necessary to briefly consider the issue of desirability
education.

Desirability condition in Education

There exist reasons why an individual enters into a particular kind of
education and not the others. This meaning views education as serving
the purpose of meeting ones material needs. Quoting Hirst Retkrs,

Ojo (2008) submits that there exist reasons that make people concern
themselves with education. That means education is value lading. Such
value includes what learners found as value in the education he is
engaged in and what stakeholders regardvatiie in the same form of
education. Not only that, there are qualities like personal development
or material values that equip the learners to develop others either to

I YR
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sol ve I i f e’ s cuper theb dilmentof others thHrooigh
education. Curing, onre hand suggests that the persons involve have
lapsed from some standard which the cure is restoring. Education,
consists in putting people in the way of value which they have never
dreamt of. About the end of desirable qualities in education there is
uniform agreement. This is because, there are some limitations in what
might count as an end in the case of education, for an individual when
we are comparing it with those of others..

That is, to specify more precisely what one is trying to achieve
in educaton will depends on individual desirable end and the end for
which the education is desirable in the society. Indeed, there are some
limitations on what might count as an end in the case of education
because education does not specify that what it developsomeone is
and individual belongs valuable but that it involves the development of
knowledge and understanding. However, for the purpose of relevance,
it shall include what the outcome is to be. In a povertdden country
like Nigeria the common expetion is that the goal of the education
will be learning to bebetter economically and materially. Although,
monetary goal is a remote gain of education and it is not to be the
objective for educating but the attitude of poor citizens who feel
cheated bythe attitude of the affluence of the minority few, who wish
to be equal with the rich the affluence and wish to get their condition,
improved. One question that comes to mind at this juncture is, what
type of education or what ideological status shouldenf of education
has, to make it satisfy the agitation of the citizenry? Or put differently,
what form of education programme is actually desirable in an already
pauperized society? The underlisted as some of the forms of education
that will be desirablein a pauperized, B country and unequally
benefitting education country like Nigeria.

Forms of Adult of Education that are desirable for the eradication of
inequality in education in Nigeria

Many authors have examined the number of factors in the issue of
equality of education in Nigeria; Enoh (2001) identified the ideals of
equal education in Nigeria. In 2001, Akinpelu revisited the inequality
issue in the education in Nigeria. He identifeedhumber of factors that
culminate in the inequality of education in Nigeria. To him opportunity
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to have access to equal form of education is an issue. He also identified
political climate in Nigeria political will, poverty and employment
among other. In Z008:57), Ojo identified other factors like goal
unattained or nompursuance of objectives that are set, poverty,
parental attitudes to schooling and the inequality of wealth and
affluence. However, suffice to say that ignorance, the state of economy
and kad leadership are other factors that are adding to the continued
problem of inequality of education in Nigeria. Although, there are
schools in almost all nooks and crannies of Nigeria, name it, Primary
school, Junior school, Polytechnics, Colleges andetsity. There are
government and private schools, yet there is still issue of inequality of
education. This paper had examined the reasons for this cankerworm
(inequality). But what are the veritable forms of educations that can
abate this cankerworm?

First, education of the adult remains a very viable form of
education to correct whatever form of inequality of education that
might have existed. The Basic Literacy is a viable formal schooling to
correct whatever inequality or gap that might have existed ipersons
schooling career. Again, the Distance Learning is a veritable avenue to
bridge the gap that might have come up after primary education. The
Distance Learning Programme has become a compelling force in all
tertiary institutions in Nigeria.

Take for instance; the 2010 take off number of the basic
literacy class of the department of adult Education, University of Lagos,
was 141 oubf-school adult learners. They were assigned classes based
on their |l iteracy | evel: erachopl t hat are te
adults” (25) are in Nursery school, those
3 (47) are distributed to primary 1 and 2. There are 7 of them in
primary 3, 17 in primary 4 and 5 and 10 in primary 6. There are also the
category of those who have completgaiimary school, they are 35 in
number they form JSS 1 class. The first graduates, that is, those who
passed out of Nursery school were 17 out of the 25 enrollees. The
department of Adult in conjunction with UNICEF, ANFE (Lagos State),
Lagos State Ministrgf Education and the University of Lagos partnered
to organize a befitting graduation ceremony for the first set of Nursery
class completers on November,™8011 at the Faculty of Education
Auditorium. (Adult Education Literacy Record (2011).
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The Distance Learning Institute of the University of Lagos, has
nothing less than 12,000 undergraduate students in its enrollment and
the courses it offers span through Education to Law, Social Sciences to
Pure Sciences and so on. The number take some great number
from those UTME (2001) has failed to absorb. (UNESCO 2001) reports
that the illiteracy level in Nigeria is 50% may have dwindled as Distance
Learning Institutes of Universities and Polytechnics Colleges have
improved the literacy level of aumber of people in Nigeria.

The UBE Acts (2004) also takes care of the nomads this is
another form of education (although children education) that helps in
bringing the gaps in equality of education. The migrant herdsmen now
has compulsory assignment oérgling their children to school for
nomads, which are strategically set up in rural pastoral areas, in Oyo
state there are four of them (Saki, Iseyin, Ago Amodu & Tede and the
Oyo/Osun border village of Ikonifin). The Nation (2011:17).

According to Ojo @10:7), There are other wide range of adult
education programmes that help in, ameliorating the problem of
inequality of education that help in decreasing the number of illiterate
in Nigeria. According to her continuing education programme has gone
a longway to correct inequality of education in Nigeria, she quoted
Akinpelu (1986) as defining continuing ed
continues some forms of education which a
definition of continuing education is anything to go llyen a person
who had had a form of education may be an adult or other. But the
main suspect is adult. Therefore, such a person will have the
opportunity to continue education. Again, either the person had had
reason to break the education or he has chedidine of education,
thereby, eroding inequality.

Further, all Sandwich programmes of National Teachers
Institute, Colleges of Education and Universities are good adult
education programmes meant to bridge gap in inequality of education.
The programmeslso award mother institute certificate with no clauses
of discrimination Education to the beneficiaries planners and policy
makers in Nigeria, may not plan to avert inequality in Education
through various educational programmes and schemes, but with the
availability of Sandwich programme for adults, there is hope of the
unequal be at equal level with those that attend regulate
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higher/tertiary institutions schooling. May | assert her that, countess
numbers of people have benefitted immensely from the Sanbdwic
programme. A very good example is illustrated by Ojo (2006:10). In her
assessment of College of Education Ikere Sandwich Programme she
explained that more than 30,000 primary school teachers benefitted
from the colleges programme between 19932006. TheColleges
established satellite (sandwich) programme to cater for the learning
needs of the serving primary school teachers when they were
mandated by the Federal Ministry of Education to pursuit at least
National Certificate in Education as minimum caréfe for primary
school teachers.

The Coll ege of Educati on l ker e, Nati o
Kaduna and other tertiary institutions took the advantage to open their
facilities for sandwich education.

The participants/beneficiaries/learners were alludid. Many of
them after completion moved to pursue degree programmes either on
Sandwich or fulltime. The Programme goes a long way to remove
inferiority complex in the primary school teacher thereby improved
their educational standards and qualificationdaentrenched equality
of education appropriately.

Theoretical Postulations
Plato is regarded as the father of idealism. His philosophy is essentially
based on idealism. To him, objects are primarily concerned in the form
before it translates to the phgical. So, he treats universal as objects
(forms or ideas) separate from their instances and as common entities.
In this view, universal is regarded as an idea which is conceived
prior to its existence. As an idealist, Plato believes that an idea must
have existed in the mind before it can be perceived as a form, that is,
the idea is primarily considered as a product of human sense
perception. To refer to something as universal, to Plato, it must have
existed primarily in the mind and it does not neexdfirst appear in the
physical. In fact, objects are primarily the reflection or the expression
of the human mind. Therefore, for anything to be referred to as
universal it must be perceivable by senses first, that is, it must have
existed in the world bform. Likewise, it must have existed and lived in
the thought of people; otherwise it is not universal. It must have been
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perceived as having form by al | and s u
explanation, is the theory that knowledge is gained not primarily by

coming to know what is in the physical world, but rather by coming to

know the forms which exist in the mind, world of experience and other

world which encompasses the universal world.

Pl ato’s universals are more naturally
they have inherent similarities with objects that stand to refer to
generality of al | and their i nstances. M

also be regarded as a particular kind of matter because it suggests that
the existence of individual substance is respolesibr the existence of
common entity. By implication, this view implies that the availability of
individual is a prerequisite for the existence of majority. For instance,
t he wor dmanhasavolved slowsuggests that an entity man
has existed ad so man (that is, human being or race) evolved slowly.
Man’s (human race and so on) exi stence
existence of man. That is, a parent man has lived before the total
nature of man eventually emerged. I n short
naturally instances, which can be treated independently. His idea of
universal in this paper can be summarized as followt, tie existence
of individual is prior to the availability of common entity and that
common entity is an elaborate version of ihdividual entity.
However, the main preoccupation of this paper here is the
analysis of the aspect of Plato’'s educati
equality of education and the concept of universal in universal basic
education. E d u c ald be given eqfiatiyrto bBth méno ‘' s h o
and women' . Hi s reason for t hi s, he argue
state should undertake the work for which he or she is best fitted by
nature. While admitting that women are weaker physically than men,
he maintains thatwith regards to political or governing ability or
training, the woman is the equal of the man. Had he affirmed that with
regards to intellectual ability that the woman is on the average the
equal of the man, he would have anticipated the conclusion of mode
researches. Both in hRepubliand The LawPlato addresses himself to
the subject of ceeducation. His aim of education remains the same.
Recounted by Rusk and Scotland (1981), they quote Plato as
saying in fie Lawthat:



106 LySlidzatAade 2F 9RdOFGAZ2Y | YR

at present when we speak in terms of praise or blame
about the bringing up of every person, we call one man
educated and another uneducated although the
uneducated man may be sometimes very well educated
for the calling of a retail trader, or a captain ofsaip.

For we are not speaking of education in this narrower
sense, but of that other education in virtue from youth
upward which makes a man eagerly pursue the ideal
perfection of citizenship and teaches him how rightly to
rule and how to obey.

Therel¢#. ance of Plato’s <contributions to
seen from the following perspectives. The paper attempts to take

cursory look at the input of the Nigerian Universal Basic Education at

abating the trend of inequality in education in Nigeria. The ¢ffeas to

identify universality and to examine how universal in the Nigerian

Universal Basic Education. For education to be universal Plato proposes

an educational principle, which must be for men and women, young, and

old, without gender discrimination anaithout restriction. Again, he

also refers to education not only as S cC |

education in virtue from youth .. He has
person, who is called uneducated may” ..wver
calling of a retailt r ader or a captain of a ship..” Pl

affirming the importance of noffiormal/apprenticeship education that
are integral part of Adult Education.

The profundity of Pl ato’s doctrine cou
writings especialifhe LawInThe Law education is universal. It is not
restricted (as in theRepublig to the guardian class and it is to be
compulsory. The children shall come to school not only if their parents
‘“pl ease but al so if they do not pl ease ar
mugt carry on both male and female without
must be the duty of the state. Education must be provided equally to
all without restrictions. As he remarks that:

all and sundry as far as this is possible, the pupils shall be

regarded as belonging to the state rather than to their parents.

My law shall apply to females as well as males; they shall both go

through the same exercise
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Pl ato’s positi on sithdhe objedtivebef j uxt aposed
universal basic education in Nigeria.

Not only UBE, the position of Plato can also simultaneously go
with the goals of mass literacy adult and Afommal education. The
goals of mass literacy in Nigeria are as follows:

A Provide functional literacy and continuing education for adults
and youths who have never had the advantages of formal
education or who did not complete their primary education.
These include the nomads, migrant families, the disabled and
other categories of group.

A Provide functional and remedial education for those young
people who did not complete secondary education.

A Provide education for different categories of completers of the
formal education system in order to improve their basic
knowledge and skills.

A Reduang drastically the incidence of dropout from the formal
education system through improved relevance, equality and
efficiency.

A Catering for the learning needs of persons who for one reason
or another have had to interrupt their schooling, through
appropriae forms of complementary approaches to the
provision and promotion of basic education.

A Ensuring the acquisition of appropriate levels of literacy,
numeric, manipulative, communicative and life skills as well as
the ethical, moral and civic values needed faying a solid
foundation for lifelong learning.

Chagrin though but these are well conceived ideas which if are properly
channeled may eventually help in abating the spate of inequality of
education in Nigeria. It is obvious that the initiators of UBE felt these
objectives are suitable in abating ineqiyalof education in Nigeria,
(since it has taken care of basic education from the primary school to
the junior secondary school) and will be capable of removing inequality
in education and provide education for all the children of schymhg
ages and adts who had never being to school or those who left the
formal school early without been truly literate.
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Conditions for the realization of equal education in the Nigerian
universal basic education
The summary of the effort of this section is to bringaugimension that
is germane to the proper realization of equal educational and the
removal of inequality in education in the Nigeria universal basic
education. Therefore, in this part | intend to state, though briefly,
certain conditions that are indispeable to the removal of inequality of
education in the Nigerian UBE.

First, the criteria of needs as stated by Maslow shall be

adopted. Masl ow argued that a person’s ne
soci et al and then intel | ealdecuaty, . He | i sted
social, ego, autonomy and selfc t ual i zati on. I n Masl ow’'s s

people’'s desire for meeting needs must fir
that any other gestures could only be appreciated when these needs
are satisfied. It follows that ditizens will appreciate the gesture of free
education satisfaction of needs like food, clothing and shelter that fall
within the realm of physical needs must as a matter of priority be met.

Food for all, decent accommodation and clothing to put on are
incentives and life essentials before a successful voyage in education.

Other needs which include security of life and properties,
enabling socieeconomic environment and right political will must be
put in place. By autonomy, the work assumes that thétrigpat an
individual has to choose what he needs at the time he needs is an
existential reality which dictates that needs should be satisfied
adequately before other life realties follows. Therefore, to benefit from
equal educational opportunity, which EBis aimed at is to first of all
look for a way of satisfying these needs for the target audience.

Second, the political terrain of this country needs to be re
directed. Politics of sectionalism, politics of bitterness, ethnic
chauvinism and politicizatioof education need be eschewed. In a bid
to win political post, many a times, Nigerian leaders promise unity of
purpose, equality of treatment and equitable distribution of wealth and
utility but at the time when promises are expected to translate to
action, what Nigerians have is sectional treatment largely influenced by
moral corruption and play of selfishness.
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Citizens are looking forward to leaders to bring gesture that will
harness their comfort. Part of what they expect is provision of common
utilities like health care, portable water and other social amenities.
What they however have is leaders enriching their own immediate
families and at best their own local constituencies. For instance, some
governors provide ultranodern facilities in their conguency at the
expense of other pars of the state and even the state capitals. For equal
educational opportunity to thrive in UBE in Nigeria, the political terrain
needs to be reorientated and be made favourable for all.

The economic order is the thirdf ahese conditions. The
economic order must ensure full employment of school leavers. When
this is not practicable, there is need for welfare schemes so as to ensure
that every family has income. Poverty is a deterrent to pursuit of equal
education.

Fourth is the perfect equal educational opportunity. Visible
poverty is a key to pseudequality of education. If education is
acclaimed to be free but books had to be bought with exorbitant prices,
furniture has to be procured by the students themselves. Watile
registration fee as higher adl7.000 — will have to be paid for
registration in JSS | and (P.T.A) teachers have to be employed by the
students who will claim to give equal education to before students are
taught. Then, we are yet to see equality.

Concluding Remarks

The leaders in this country have very wrong orientation about foreign
commitments. For example they have the habit of rushing to
implement programmes before they give consideration to the
conditions required to operate such a programnite the country.
Nigeria as a country has its own peculiar nature, history and of course
its own peculiar characteristics just like other countries of the world. It
should be treated as unique with unique way of solving its
characteristic problem. If thistitude of rushing to borrow foreign idea
without first and foremost asking the question, what are the problems
on ground? How do the problems be solved? How do the solutions
preferred get to the root of the problem? What will it take to address
the problan? Otherwise, equal educational opportunity practice will
continue to be a wasteful venture in this country.
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