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The Journal of Pedagogical Thought (JPT) is a Tanzania-based journal 
that publishes high-quality solicited and unsolicited articles in all areas 
of education. Such articles must be written in good English language. 
Articles to be published in the Journal of Pedagogical Thought are 
usually subjected to peer-review. 

The Journal of Pedagogical Thought will be published yearly with effect 
from January, 2014. It was a quarterly publication. 

Types of articles that are acceptable 

The Journal of Pedagogical Thought accepts two forms of articles for 
publication. These are: 

1) Report of empirical studies: These should describe new and 
carefully confirmed findings, and details of the research 
methods should be given so that others can verify the work. 
The length of a full paper should not exceed 6,000 words (i.e. 
15 A4 pages). 

2) Reviews or theoretical papers: Submissions of reviews and 
perspectives covering topics of current interest may be 
accepted for publication. The length of a reviewed paper 
should not exceed 6,000 words (i.e. 15 A4 pages). 

Method of submission of articles 

Articles should be submitted as e-mail attachments to the Editor-in-
chief: Josephine Nassimbwa < josephinenassimbwa@yahoo.co.uk >, 
who will acknowledge receipt of the article and assign a manuscript 
number to the article within three working days. Contributors must 
copy the Co-editor: Chinyere Alimba < chivoplc@yahoo.com > every 
mail that they send to the Editor-in-chief. 
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1) It must be typed in MS-word, using ‘Times New Roman’ font 12. 
The spacing should be 1.5, but the tables and figures should be 
single spaced. 

2) The title page should include the topic, corresponding author's 
full address and telephone/fax numbers and should be in an e-
mail message sent to the Editor-in-chief, with the file, whose 
name should begin with the first author's surname, as an 
attachment. 

3) All manuscripts are peer-reviewed by qualified scholars 
carefully chosen. The reviewers’ comments are usually made 
available to authors within two weeks. The authors are 
expected to submit the corrected copies within a period of one 
month. 

4) The Title should be a brief phrase reflecting the contents of the 
paper. The Title Page should include the authors' full names 
and affiliations, the name of the corresponding author along 
with phone, fax and e-mail information. Present addresses of 
authors should appear as a footnote. 

5) The Abstract should be about 200 words. It must contain the 
background to the problem, purpose of the study, 
methodology, findings, conclusion and implications for 
policy/recommendations. Usually, references are not cited in 
the abstract. Keywords of 3-5 words can be stated below the 
abstract. 

6) A list of non-standard Abbreviations should be added. In 
general, non-standard abbreviations should be used only when 
the full term is very long and used often. Each abbreviation 
should be spelt out and introduced in parentheses the first time 
it is used in the text.  

7) The Introduction should provide a clear statement of the 
problem, the relevant literature on the subject, and the 
proposed approach or solution.  

8) The methodology should be complete enough to allow possible 
replication of the research. It should contain the research 
design, population, sampling procedure, sample size, 
instrumentation, test for reliability, validation, method of 
analysis and level of significance. Slight variations are allowed. 
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9) The results should be presented with clarity and precision. It 
should be presented under the directional/research questions 
or hypotheses. It should be written in the past tense when 
describing author's findings, but references to previous findings 
should be written in the present tense. The results should be 
explained. 

10) The Discussion should relate the research findings to the 
findings of earlier researches that are relevant to the study. 
Justification should be made for deviation from expectation 
and previous studies. 

11) Tables should be kept to a minimum and be designed to be as 
simple as possible. No table should exceed a page. Each table 
should be on a separate page, numbered consecutively in 
Arabic numerals and should bear a title. Tables should be self-
explanatory without reference to the text.  

12) References should be in the latest American Psychology 
Association (APA) bibliographic format. 
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INSTRUCTIONAL SUPERVISION AND TEACHER PERFORMANCE IN 
SELECTED PRIMARY SCHOOLS IN BUTALEJA DISTRICT- UGANDA 

 
Annet Naula Joe & Joseph Ochan 

 
 
Abstract 
The study examined the relationship between instructional inspection 
and teacher performance in Butaleja Sub County in Butaleja district. The 
study used a cross-sectional study design using both quantitative and 
qualitative approaches on a population that included 105 subjects 
selected from 12 primary schools and district education officials. Self 
administered structured questionnaires, interview schedules and 
documentary checklist were designed and administered to obtain the 
required information. Quantitative data were presented using 
frequencies and percentages, Pearson’s correlation coefficient and 
regression analysis. The study found a generally low level of 
instructional supervision less for the primary teachers sometimes 
assuming responsibility for their own instructional improvement 
through non-directive supervision and undergoing peer coaching with 
two or more professional colleagues aimed at improving their 
instructional capabilities. There was a noticeable poor performance less 
for the teachers submitting their reports. Instructional supervision had a 
significant relationship with teacher performance (r=0.977 and p = 
0.000) and it predicted 20.7% of the variance in teacher performance. 
The study recommended that to achieve the desired teacher 
performance in poorly PLE performing rural districts of Uganda, the 
government of Uganda through the MOES, district local government 
councils related to education service delivery, teachers, school 
management committees, education NGOs and other stakeholder 
should ensure that instructional supervision is enhanced and enforced 
by supervisors engaging teachers to set attributes for classroom 
presentation observations for improved performance; observing 
teachers while they taught to assess their performance; giving teacher 
opportunity to get feedback from their supervisors on their instruction 
competencies and areas of improvement.  
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Background of the Study 
The government white paper on education envisaged a citizenry which 
is literate through provisions of systems and processes that ensure 
access to quality education in the country. To this effect, systems, 
processes, policies and procedures have been put in place by the 
government of Uganda to ensure development of human capital 
through education (UNESCO, 2005). The monitoring of such systems 
through inspection has attracted a lot of debate for accountability 
purposes, yet little effort have been undertaken to examine the 
influence of instructional inspection on teachers’ performance, as 
perquisites for access to quality education envisaged in the government 
white paper on education with a focus on the foundation of formal 
education in the country.  

Instructional supervision is a process of improving instruction 
for the benefit of students (Glickman, 1990). Clinical supervision, a 
practice that evolved in the 1960s, is widely used in schools. Clinical 
supervision provides a low risk step-by-step process (Fritz & Miller, 
2001). Three supervisor responsibilities that are central to the process 
of supervision include carrying out observation, giving guidance and 
support, and giving feedback to the teacher. 

The requirements and responsibilities of any job evolve through 
time by means of various social, political and technological trends. The 
evolution of instructional supervision is evident throughout history as a 
reflection of learning theory and social and political influences (Fine, 
1997). In colonial New England, the process of instructional supervision 
was external inspection conducted by appointed citizens who would 
inspect teachers and students in schools. This “inspection” process of 
school supervision made judgments about the management of the 
school and the teacher rather than the teaching or student-learning 
(Burnham, 1976). This theory of school supervision at this time is 
known as Administrative Inspection (Lucio & McNeil, 1962). 
Instructional supervision processes and periods were evolving through 
the years as the United States population grew and federal and state 
governments began funding school systems and standardizing the 
practices of public education (Glanz, 1991). 

The formal activity of instructional supervision by professional 
personnel began in the second half of the nineteenth century as 
population growth in major cities necessitated the formation of school 
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systems (Glanz, 1977). Educational reformers Nicholas M. Butler and 
Andrew S. Draper sought to transform schools into efficiently operated 
centralized systems in the late nineteenth century (Glanz, 1977). The 
efforts of early reformers shifted the supervision of schools from 
bureaucratic and political influences to an individual superintendent in 
school districts who supervise instruction, and whose primary 
responsibilities were to expertly control, legislate and supervise the 
school (Glanz, 1991). The primary role of a superintendent during the 
late nineteenth and early twentieth centuries was a supervisor of 
instruction (Glanz, 1977). This process comprised mainly inspection of 
classroom teaching and the correction of teacher behaviors (Glanz, 
1977).  

The processes of instructional supervision still relied upon the 
observation and evaluation process during the late 20th Century in 
what Gordon (1997) called “control supervision,” that was primarily 
inspection, oversight, and judgment of classroom instruction. 
Collaborative approaches to instructional supervision in the form of 
clinical supervision were emerging in schools during this time where 
administrators and teachers worked together during the observation 
process to identify areas of improvement (Goldhammer, Anderson & 
Krajewski, 1993). Sergiovanni & Starratt (1993) suggested other means 
of collaboration including peer supervision, self assessment, and action 
research.  

In the last four decades, instructional supervision has taken a 
multifaceted process that focuses on instruction to provide teachers 
with information to improve their teaching performance (Glickman et 
al., 2001). A common characteristic of instruction and supervision is 
that these processes occur in a face-to-face environment. The process 
of teaching occurs in a building, in a classroom, and where students and 
teachers are physically together during the instructional process. 
Supervision of instruction takes place in a building, in a classroom, 
mainly through observation and evaluation of the teaching process 
(Glickman et al., 2001) and is described as Direct Assistance. The goal of 
instructional supervision is to assist teachers in improving instruction 
(Zepeda, 2003).  
 
Statement of the Problem 
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The Joint Assessment Framework (2009) noted that the education 
sector of Uganda faces considerable challenges since 1997 when 
Universal Primary Education (UPE) was undertaken and delivered free 
to a constituency of about 7.5 million learners. In 2007, Universal 
Secondary Education (USE) followed suit for over one million students. 
While education access has been steadily increasing as a result of the 
introduction of these policies, the quality of education, an indicator of 
teacher performance has suffered, and currently less than a quarter of 
UPE candidates pass PLE with respectable grades. High failure rates of 
students who scored grade U has been registered in the districts of 
Amolator, Bududa, Apac, Butaleja, Iganga, Kaliro, Kayunga and 
Manafwa (Lirri, 2010). Given these trends therefore, the problem is 
how far has the Butaleja district addressed primary teachers’ 
instructional supervision for enhanced teacher performance, which has 
an implied relationship with student performance? The study is 
therefore conceived around adequacy of instructional supervision, level 
of teacher performance and the relationship between primary school 
teachers’ instructional supervision and teacher performance in districts 
with PLE high failure rates in Uganda like Butaleja.  

Alfonso, Firth & Neville (1981) defined instructional supervision 
as behaviors designated by the organization that affects teacher’s 
behavior to facilitate pupil learning and achieve the goals of an 
organization. Supervision is the cycle of activities between a supervisor 
and a teacher with the objective of improving classroom performance 
(Patrick & Dawson, 1985). 

Most teacher performance definitions are based on output or 

throughput (Drucker, 1999) in terms of total output, and output per hour, 

based on the quantity of goods and services produced per hour of labor 

input (Huang et al., 2003). Other common referents of employee 

performance include yield defects, quality of output which is also 

referred to as product conformity (Montgomery, 1997).  

Gordon (1997)  tends to give a more process measure of teacher 

performance and proposes a measure of employee performance that 

includes: quantity (how much gets done); quality (how well it gets 

done); timeline (when it gets done); and multiple priorities (how many 

things can be done at once) by an employee.  Malcolm (2001) equally 

suggested employee performance to be significant in Quantity thus 

accounts for outputs (quantities) and outcomes (the quantification of 

qualitative variables like customer and worker satisfaction, 

http://www.emeraldinsight.com/Insight/ViewContentServlet?contentType=Article&Filename=Published/EmeraldFullTextArticle/Articles/2500050406.html
http://www.emeraldinsight.com/Insight/ViewContentServlet?contentType=Article&Filename=Published/EmeraldFullTextArticle/Articles/2500050406.html
http://www.emeraldinsight.com/Insight/ViewContentServlet?contentType=Article&Filename=Published/EmeraldFullTextArticle/Articles/2500050406.html
http://www.emeraldinsight.com/Insight/ViewContentServlet?contentType=Article&Filename=Published/EmeraldFullTextArticle/Articles/2500050406.html
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etc).  Timeliness which accounts for meeting datelines, overtime needed 

to complete the work and other time related issues; Quality which 

accounts for how good the work is and customer satisfaction which 

accounts for the fact that the employee services need to add value to the 

customer.  

The supervisor’s function in an organization is to oversee an 
employee’s performance in completing tasks required by the employer. 
Educational leaders face the same dilemma as leaders of any other 
organization; to improve the productivity of the teachers they 
supervise. Patrick and Dawson describe the classroom performance of a 
teacher as implementing curriculum, planning, classroom management, 
and instructional techniques. Sergiovanni & Starratt (1993) view 
supervision as a focus for improving teacher’s knowledge, skills, and 
abilities to make informal decisions and solve problem effectively. The 
intent of educational supervision is to assist teachers in improving 
instruction (Goldhammer, et.al, 1993).  

Direct Assistance, or conducting an observation and evaluating 
teacher’s performance is the primary method administrators use to 
supervise instruction (Glickman et al., 2001; Brandt et al.,2007). 
Teacher evaluations should measure and identify behaviors, 
instructional strategies and delivery that meet district goals and 
positively impact student learning (Danielson & McGreal, 2000). 
Observation and evaluation derived from the early role of a 
superintendent in the late nineteenth and early twentieth century’s 
(Glanz, 1977) is central to current models of supervision that require 
classroom visits to observe and identify classroom instruction (Zepeda, 
2003). Observation and evaluation has supplanted instructional 
supervision as a quantifiable substitute to meet federal and guidelines 
for accountability rather than means to improve instruction (Starrat, 
1997). 
  In developmental supervision, the teachers assume 
responsibility for their own instructional improvement and the 
instructional supervisor creates reflective and autonomous teachers 
through non-directive supervision (Glickman et al., 2001). Glickman et 
al. (2001) continued explaining a developmental model that utilizes 
collaborative or in some cases directive approaches to improve teacher 
performance as being dependent upon individual developmental levels. 
They offered a five step approach to developmental supervision that 
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includes Prerequisites, Function, Tasks, Unification, and a final Product 
of Improved Student Learning. Instructional supervision in a 
developmental model relies on three prerequisite skills for the 
instructional supervisor. These prerequisite skills for instructional 
supervisors are 1) Knowledge, 2) Interpersonal skills and 3) Technical 
skills.  

Glickman et al. (2001) contended that these skills are necessary 
to affect the process of unifying organizational goals and meeting 
teachers’ needs. Developmental supervision facilitates the goal of 
teacher improvement through a reflective approach, fostering 
consistent self-improvement (Glickman, et.al, 2001). In a 
developmental approach toward supervision, a supervisor must employ 
a number of tasks to achieve a school’s goals and objectives. According 
to Glickman et al. (2001), these tasks include 1) Direct Assistance, 2) 
Group Development, 3) Professional Development, 4) Curriculum 
Development, and 5) Action Research. This concept is known as 
developmental supervision. Developmental supervision implements 
supervisory behaviors based on the individual needs of a teacher. The 
three underlying propositions of developmental supervision are that 1) 
Teachers backgrounds and experiences vary and require different levels 
of professional development. 2) Teachers at different levels of need 
must have varying levels of structure and directions through 
supervision. 3) Supervisory goals should be to increase teacher’s 
abilities to grow toward higher levels of thought (Glickman, 1990). 
Developmental supervision is the practice of creating reflective teacher 
that actively practices self-improvement through various levels of 
collaborative approaches (Glickman, 1990). Other collaborative 
approaches involve teachers working together under the supervision of 
an administrator to help one another improve teaching performance. 

Peer Coaching is the process of two or more professional 
colleagues working together to reflect on current practices, build new 
skills, share ideas, teach each another, conduct classroom research, or 
solve problems in the classroom workplace (Robbins, 1991). Joyce and 
Showers (1982) define peer coaching as  

“involving the analysis of teaching for the purpose of 
integrating skills and strategies into a curriculum, and 
developing instructional goals and a personal teaching style 
through a collegial approach”.  
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The cycle of the pre-observation, observation, post observation model 
is evident in the peer coaching model and occurs in the daily activities 
of teachers and administrators (Zepeda, 2007). To achieve educational 
goals, prior to implementing a peer coaching model, clear objectives 
and purpose are necessary to achieve educational goals (Garmston, 
1987). Glickman et al. (2001) concluded that: 

“the direction of teachers in developing instructional 
improvement goals as a result of peer coaching is the role of 
instructional supervision yet suggests that peer coaching is 
successful because the focus is on improving practice rather 
than rating teaching” 

 
Action Research engages teachers in a reflective practice regarding 
their teaching and help to examine factors that promote student 
achievement (Glanz, 2005). This reflective process encourages teachers 
to examine practices in their classrooms that directly influence student 
achievement (Danielson, 2002). Glanz (2005) concluded that  

“action research is used by principals and teachers to discover 
which pedagogical processes are most effective in raising 
achievement levels for particular classes or students in a given 
school or grade.” .  

 
Zepeda (2003) wrote that although numerous models of action 
research exist, only slight variations distinguish them from each other. 
Mills (2000), for example, provided basic steps for an action research 
plan through by 1) Selecting a focus, 2) Collecting data, 3) Analyzing and 
interpreting data, 4) Action planning. This planning provides teachers 
with a structured plan to address a specific problem in the classroom. 
Miller & Pine (1990) added that action research focuses efforts to 
improve the quality of instruction and is designed and conducted by 
practitioners who analyze the data to improve their own practice. 
Marchack (1997) similarly described action research by teachers 
through forming a research question central to their professional 
practice and devising methods of collecting data applicable to the 
questions to address the classroom problems. 

Glanz (2005) provided two case studies of action research and 
found improvement in individual classrooms at the high school level in 
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Mathematics and Writing scores when action research methods and 
treatments were implemented. Improvement on scores on pre- test 
and post-test in case studies in New York City suggests significant 
improvement in student achievement as a result of the action research 
process (Glanz, 2005). Many observation and evaluation models are 
currently used and involve similar strategies of observation and 
evaluation as well as other techniques for accountability and teacher 
improvement (Zepeda, 2003).  

A study by Thobega (2003) found that roughly one- fifth of 
agriculture teachers in Iowa were never observed teaching by their 
supervisor during an entire academic year. In addition, more than one 
half of the teachers had not participated in a pre-observation 
conference and about one-third had not participated in a post 
observation conference with their supervisor. It was concluded that a 
significant number of agriculture teachers in Iowa were neither 
supervised nor evaluated during a complete academic year. 
Furthermore, it may be reasonable to imply that agriculture teachers 
were more likely to be evaluated than supervised.  
 
Theoretical Perspectives 
Instructional supervision and teacher performance can be traced from 
the Clinical Supervision model developed by Goldhammer and Cogan in 
the late 1960’s. This model utilizes a collaborative approach by the 
supervisor and teachers to constructively and continually improve 
instruction (Goldhammer et al., 1993). Acheson and Gall (1997) 
explained the clinical model to include three basic processes: pre-
conference, observation and post or feedback conference. This direct 
interaction between teacher and supervisor emphasizes an accurate 
understanding of practices and specifically identifies areas of 
improvement (Cogan, 1973). Clinical supervision provides a teacher 
with an action plan to meet instructional improvement goals after 
conferencing with the supervisor after an observation (Goldhammer, 
et.al 1993). Goldhammer added that defining the goals of the 
observation and evaluation during the pre-conference assists in the 
assessment of instruction. This collaborative model creates a 
counseling-guidance setting and helps teachers to better perform a job 
according to their capabilities.  
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Zepeda (2003) argued clinical supervision offers a coaching 
model but expressed concern that clinical supervision could evolve into 
refined teacher inspection technology with the movement toward 
increasing standardization. The idea of using clinical supervision for 
evaluation purposes seems untenable considering the models intent to 
improve teaching, not judge teachers. The Hunter model of Clinical 
Supervision is similar, but eliminates the pre-conferencing model and 
relies upon an observer’s predetermined checklist of seven effective 
teaching practices (Pavan, 1983). Much of the literature that promotes 
clinical supervision also address other methods of supervision including 
portfolio supervision, action research, peer coaching and other self-
directed models (Sullivan & Glanz, 2000). 

The clinical model of supervision therefore will guide this study 
in identifying the extent to which the responsible bodies and persons 
have complied with instructional supervision and teacher performance.  

Individual goals of schools may vary; however, improvement of 
teacher performance is a common goal of instructional supervisors 
(Zepeda, 2003). Supervisors in educational organizations have 
individual goals for improvement and Lucio and McNeil (1962) and 
Sergiovanni and Starratt (1971) believe the purpose of instructional 
supervision is to achieve those specified goals. Supervision requires the 
leader to oversee, assess, evaluate, and direct employees to ensure an 
organization is meeting its goals (Glickman et al., 2001). Successful 
supervision promotes a vision to implement change in organizations 
that facilitate improvement (Collins, 2001). 

Accountability is the goal of the evaluation process and 
complies with state and local policies regarding teacher supervision. 
Evaluation relies on rating scales and summative assessments to 
document a teacher meeting certain criteria based on state and local 
standards (Sergiovanni & Starratt, 1993). Although the supervision and 
evaluation processes are related, the outcome objectives can differ 
between improvement and accountability (Glanz, 2000). Formative and 
summative evaluations are not mutually exclusive and both are 
necessary in schools (Glickman et al., 2001). The two types of 
evaluation have entirely different purposes and should be kept 
separate to avoid conflicts (Acheson & Gall, 1997). Evaluation is a 
summative process whereas supervision is a formative method for 
teacher improvement (Glickman, 1990).  
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Supervision involves assisting in the improvement of teaching 
(Glickman et al., 2001). Summative and formative evaluation differ in 
purpose. However, both methods provide data that can be used 
interchangeably. In addition to observed instruction, evaluation criteria 
can include non-instructional areas such as compliance with school 
regulations, extra-curricular assignments and cooperation with 
colleagues (Glickman et al., 2001). Formative criteria may include 
professional development or action planning in individual classrooms 
(Zepeda, 2007). These criteria can be included as criteria for locally 
approved supervision and evaluation models under the guidelines of 
state policies.  

Accountability for teacher performance was mandated 
following numerous reports on the reformation of American education 
during the 1980’s that called for measurable results from teachers and 
students and prompted educational supervisors to focus on the 
evaluation of instruction (White & Daniel, 1996). The complex process 
of instruction supervision developed into two dominant perspectives to 
meet the need for measurable results; accountability and 
professional/personal growth (Harris, 1986).   These theories are also 
known as “evaluation based” (accountability) and “clinical based” 
orientations (improvement). These orientations are seen in supervisory 
models currently used by administrators and accountability and 
improvement are used interchangeably (Sullivan & Glanz, 2000). 
Supervision is the link between teacher needs and organizational goals 
so individuals can improve and work together toward the vision of the 
school (Glickman, 1990). Supervising staff involves achieving the local 
goals and many school districts utilize checklists, rating scales and 
narrative forms as a component of observing and evaluating teacher 
performance and as a component of supervision (Glickman et al., 
2001). Supervision is a multifaceted process that focuses on instruction 
to provide teachers with information about their teaching to improve 
performance (Beach & Reinhartz, 1989).  

The observation and evaluation process within schools requires 
face-to-face visits by the supervisor to the instructor’s classroom and 
certain observable criteria and behaviors are analyzed as a part of the 
supervisory process in a traditional school environment (Glickman et 
al., 2001). Sergiovanni,& Starratt ( 1993) believed supervision has 
become an evaluative process that supports bureaucratic accountability 



Annet Naula Joe & Joseph Ochan              11 

rather than teacher improvement. Instructional supervision utilizes 
evaluation as a component of the supervisory process with the intent of 
improving instruction (Acheson & Gall, 1997). Data from observation 
and evaluation can be used to make decisions regarding tenure, rehire 
and promotion (Sullivan & Glanz, 2000).  

The improvement process may benefit from observation and 
evaluation as a part of the instructional supervision process (Glickman 
et al., 2001). If teacher improvement is a goal, instructional supervisors 
implement a formative process to enhance teacher practice rather than 
rely on evaluative checklists and student achievement on standardized 
testing (Popham, 2008). Current models of supervision vary in school 
districts; however, administrators have local procedures and processes 
to assess teacher accountability, and improvement of classroom 
instruction through supervision (Glickman et al., 2001). 

Odhiambo (2005) observed that perceived benefits and 
concerns about teacher appraisal data revealed that the educational 
administrators generally felt that: “proper feed-back” is important for 
teachers’ improvement of classroom performance; good results of 
appraisal are important for promotion; appraisal encourages effective 
teaching which in turn produces quality education;  appraisal acts as a 
reminder for the teachers of what they are expected to do 
(accountability); appraisal identifies areas of weaknesses and strengths; 
and appraisal motivates teachers and increases awareness of 
curriculum issues. The most common benefits of performance review 
noted by the teachers were: its potential contribution to quality 
teaching; its ability to motivate teachers and boost morale; its potential 
to be used in teacher placement within the schools and in giving 
teachers special roles; and its capacity to identify staff development 
needs and encourage hard work and accountability. 

Instructional supervision activities foster teacher motivation, 
inspiration, and trust, and help to improve teaching performance 
(Rettig, 2000). As a result, it may be reasonable to expect a positive 
relationship to exist between certain aspects of instructional 
supervision and teachers’ job performance and their intention to see 
their students excel (Thobega, 2003).  
Using this framework, a performing primary teacher would score well 
on all criteria which offer a basis or measure for teacher’s performance 
among the selected primary schools in Butaleja district.  To this effect, 
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primary school performance has been on a worryingly declining trend 
which is attributed to teacher absenteeism. The problem is so serious 
that teacher absenteeism in Uganda is ranked the highest in the world 
at 35%, with teachers guaranteed to miss at least two days of work 
each week. A study of 12 poorest performing districts found that 
teacher absenteeism was to blame for the pathetic performance 
(Oluka, 2010).  Hartwell et. al., (2003) review team noted that the 
inspectors, when they do visit a school, check on schemes of work and 
lesson plans, and observe some classes. But most teachers don’t see an 
inspector more than once a year – and often less than this. This level of 
supervision is clearly insufficient to effect quality improvements in 
teaching and learning. On monitoring the Hartwell et. al., (2003) noted 
that none of the districts the evaluation team visited had any 
systematic means for assessing pupils’ learning. The inspectors’ 
occasional observation of classrooms and pupils’ exercise books hardly 
suffices as means of knowing what pupils are learning, or how the 
various inputs and classroom methods may be contributing to that 
learning.  
 
Research Objectives 
General: This study was to determine the relationship between 
instructional supervision and teacher performance in selected primary 
schools in Butaleja district. 
 Specific: To be sought further in this study was as follows:  

1. To identify the demographic characteristics of the respondents 
in terms of: 
1.1 Age            
1.2 Level of education 
1.3 Job title 

2. To establish the level of instructional supervision in selected 
primary schools in Butaleja district. 

3. To establish the level of teacher performance in selected 
primary schools in Butaleja district.  

4. To establish the relationship between instructional supervision 
and teacher performance in selected primary schools in 
Butaleja district.  

 
Research Questions 
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This study was to answer the following research questions: 
1. What are the demographic characteristics of the respondents 

as to: 
1.1 Age?            
1.2 Level of education? 
1.3 Job title? 

2. What is the level of instructional supervision in selected 
primary schools in Butaleja district? 

3. What is the level of teacher performance in selected primary 
schools in Butaleja district?  

4. What is the relationship between instructional supervision and 
teacher performance in selected primary schools in Butaleja 
district?   

 
Null Hypotheses 
There is no significant relationship between instructional inspection 
and teacher performance in selected primary schools in Butaleja 
district.  

 
Methods 
The study used a cross-sectional study design using both quantitative 
and qualitative approaches. The cross-sectional approach was used 
because the information on primary school inspection and teacher 
performance was to be collected at that point in time. The quantitative 
approach was used to offer numerical significance in order to describe 
current phenomenon and to investigate the influence of primary school 
inspection and teacher performance using information gained from the 
questionnaire. The qualitative approach was used to explain the events 
and describe findings using interviews and documentary analysis.   

The total population included 150 respondents, primary school 
head teachers, teachers, school management committee chairpersons 
and district education officials who are directly accountable and have 
experiences on primary school instructional inspection and teacher 
performance.   
      The Slovin’s formula is used to determine the minimum 
sample size. 
                                                          N 
                                    n=                 
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1+N α2  

 The purposive sampling was utilized to select the respondents 
based on these criteria: 
    Respondents in any of the selected primary schools were included in 
the study. From the list of qualified respondents chosen based on the 
inclusion criteria, the systematic random sampling was used to finally 
select the respondents with consideration to the computed minimum 
sample size. 

The research tools that were used in this study include the 
following: (1) face sheet to gather data on the demographic 
characteristics of respondents (Age, level of education and Job title); (2) 
researcher devised questionnaires to determine the levels of 
instructional supervision and teacher’s performance.  The response 
modes and scoring are as follows: for Instructional supervision (1) 
strongly agree (2); agree (3); disagree (4); strongly disagree  
 Content validity was ensured by subjecting the researcher 
devised questionnaires on classroom management (which estimated 
the validity on the basis of their experience).  

The test-retest technique was used to determine the reliability 
(accuracy) of the researcher devised instruments to 20 qualified 
respondents; 10 from Butaleja primary school and 10 from Buteleja 
integrated primary school. These respondents were not included in the 
actual study. In this test- retest technique, the questionnaires was 
administered twice to the same subjects.  The test was reliable and the 
traits being measured are stable, the results were consistent and 
essentially the same in both times (Showers, 1982). 
 The frequency and percentage distribution was used to 
determine the demographic characteristics of respondents. The means 
and interpretations were applied for the levels of instructional 
supervision and teacher performance. To determine whether there is a 
significant relationship between instructional supervision and teacher 
performance, Pearson linear correlation coefficient (PLCC) was used to 
compute the influence of the independent variable to dependent 
variable. 
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Discussion and Findings 
Table1: Respondents' Profile 

Respondent’s demographic Frequency Percent 

Age 
20-35 years 

 
36 

 
35 

36-45 years 60 57 

46+ 9 9 

Total 105 100 

Level of education 
Certificate 

 
56 

 
53.3 

Diploma 40 38.1 

Degree 9 8.6 

Total 105 100.0 

Job title 
District education 

3 2.9 

School management committee member 7 7 

LC Chairperson 7 7 

Head teacher 8 8 

Teacher 80 76 

Total 105 100 

  
 Table 1 results indicate that as far as age is concerned, most 
teachers in the sample are between 36-45 years (57%). This implies that 
most teachers in the sampled schools are in their middle adult age. This 
is so because, this age bracket is when teachers have finished their 
training courses and it is also the age when most people are active and 
so they join the job market.  
 As regards the education level, most of the teachers are 
certificate holders (53%) and very few graduates (9%). This implies 
teacher quality in terms of qualifications is low. This is so because, most 
schools in the Butaleja district have only certificates since graduate 
teachers do not always want to teach in rural areas due to poor 
working conditions.  
 Concerning the job title of the respondents, the results indicated 
that the study concentrated on teachers (76%) and when we add this 
percentage with the 8% of head teachers, it makes it over 84%. 
Teachers dominated the sample because they are far bigger in number 
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as compared to other categories of respondents in the study. In 
addition, teachers are also easy to find and collect data from them, 
when one visits their respective schools. 
 
Table 2: The level of instructional supervision in primary schools in 
Butaleja district (Items Analysis n=105) 

 Categories Mean Interpretation Rank 

Instructional supervision    

Primary teachers sometimes undergo 
peer coaching where two or more 
professional colleagues aimed at 
improving their instructional capabilities 

3.87 

High 
supervision 

1 

Primary teachers sometimes assume 
responsibility for their own instructional 
improvement through non-directive 
supervision 

3.85 

High 
supervision 

2 

The primary teachers’ supervisors 
together with the teacher develop 
action plan to meet instructional 
improvement goals after conferencing 

2.46 

low 
supervision 

3 

The primary teachers’ supervisors 
always give  direct assistance to 
teachers for improved performance 

2.29 
low 
supervision 

4 

Teachers always engage in action 
research regarding their teaching aimed 
at promoting student achievement 

2.23 
low 
supervision 

5 

The primary teachers’ supervisors 
always give feedback to teachers on 
their classroom instruction 

2.11 
low 
supervision 

6 

The primary teachers’ supervisors 
together with the teachers set attributes 
for classroom presentation’s 
observations for improved performance 

2.07 

low 
supervision 

7 

The primary teachers’ supervisors 
always observe teacher while they are 
teaching to assess their performance 

1.81 
low 
supervision 

8 

Total 
2.55 

low 
supervision 
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 The means in Table 2 indicated that teachers rated the level of 
instructional supervision highest on only two items namely peer 
coaching (mean=3.87) and on whether Primary teachers sometimes 
assume responsibility for their own instructional improvement through 
non-directive supervision (mean=3.85). The total mean (2.55) indicates 
that on average, the level of instructional supervision in the primary 
schools of Butalejja district is generally low. These results suggest that 
the lower levels of instructional supervision in primary school are due 
to the fact that teachers do not take instructional supervision as 
serious.  
 
Table 3: The level of teacher’s performance in primary schools in 
Butaleja district (Items Analysis n=105) 

Teacher’s  performance Mean Interpretation Rank 

The school teachers always submit their 
reports 

4.42 
Very high  1 

The school teachers always prepare 
lessons and schemes of work 

2.44 
Low 2 

The school teachers always report on 
duty in time 

2.26 
Low 3 

The school teachers always assess pupils 
performance 

1.99 
Low 4 

The pupils in your primary school 
perform well in their classes 

1.78 
Very Low 5 

Total 2.58 Low  

 
 Results in Table 3 reveal that the level of teachers performance is 
generally low (overall mean=2.58). The findings indicate that teachers' 
performance is highest on submission of reports and lowest on pupils' 
performance in class (mean=2.58). This low level of performance is 
partly attributed to the low level of instructional supervision as 
displayed in Table 2 above. Although teachers submit their reports in 
time, they do not always prepare lessons and schemes of work and do 
not always report on duty in time. This also partly explains why the 
level of performance is low.     
Table 4: Relationship Between Instructional Supervision and Teacher 
Performance 
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 Variables correlated R-
value 

Sig. Interpretation Decision 
on Ho 

Supervision Vs 
performance   

.977 .000 Significant 
correlation 

Rejected  

 

 The results in Table indicate a significant relationship 
between instructional supervision and teacher performance 
(r=0.977, sig. =0.000). The findings also indicate that instructional 
supervision and teacher performance are positively correlated. 
This means that an increase in instructional supervision improves 
teachers’ performance. The r coefficient of 0.977 indicates that 
an increase in instructional supervision by one, improves 
teachers’ performance by a value of 0.977. Base on these results, 
the null hypothesis was rejected and the alternative was 
accepted. A conclusion was made that an increase in instructional 
supervision improves teachers’ performance at 0.05 level of 
significance.  
 These findings are in agreement with the findings of 
Zepeda (2003) who showed that the goal of instructional 
supervision is to assist teachers in improving their teaching. This 
process of instruction supervision helps teachers identify their 
weaknesses and strengths and also helps them improve those 
areas where they are weak. However, if instruction supervision is 
not perceived as positive by the teachers, it may not produce 
positive results as the findings of this study have indicated. This 
therefore means that those who carry out instruction supervision 
should also endeavor to ensure that teachers perceive it as a 
process of helping them to improve rather than incriminating 
them. So instruction supervision should not always dwell on 
teachers’ weaknesses, instead it should look for ways of 
improving these weaknesses.  
 
Conclusions and Recommendations  
From the findings of the study, the researcher concluded that 
most teachers in Butalejja district are aged between 36-45 years, 
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majority are certificate holders. The level of instructional 
supervision is generally low, however high on peer coaching and 
on assuming responsibility for teachers’ own instructional 
improvement through non-directive supervision. The level of 
teachers’ performance in Butalejja primary schools is generally 
low, but it is high on submission of reports. Instructional 
supervision and teacher performance are positively and 
significantly correlated and so an increase in instructional 
supervision improves teachers’ performance. 
         There is need to uplift the competencies of teachers in 
Butalejja district since most teachers were found to be certificate 
holders. There is also a need to uplift the frequency of 
instructional supervision in Butalejja district primary schools, 
since it was found to be generally low. In order to improve 
instructional supervision, administrators should emphasise clear 
goal setting whose achievement can easily be assessed and 
teachers should be involved in setting instructional goals of a 
school. Supervisors should always try to give feedback to teachers 
so that teachers can improve on their performance base on such 
feedbacks.. There is need to improve teachers’ performance in 
Butalejja primary schools since it was found to be generally low. 
In order to improve teachers’ performance, administrators should 
emphasise lesson preparation, punctuality, efficient time use and 
constant assessment of learners.  
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Abstract 
The study investigated private returns to investment in education by 
workers’ level of education in Nigeria, using the descriptive survey 
research design. Data were collected using the 2005 Labour Market 
Survey of the National Manpower Board covering 18,793 Nigerian 
workers: 5,937 with no formal education; 4,910 with primary school 
certificate; 4,873 with secondary school certificate; and 3,073 with first 
degree. Level of education was grouped into three levels of education 
which are primary school, secondary school, and university. Data were 
analysed using descriptive statistics and One-way Analysis of Variance 
(ANOVA), using the 0.05 level of significance for decision making.  
Scheffe Post hoc analysis was used to test for differences among the 
levels of education. Earning equations explained 82.9% of the variations 
in log earnings for all workers, implying that the higher the level of 
education of workers within the same sector, the higher the earnings. 
The differences between level of education account for 3.4% of the 
variation in private returns. On the basis of findings of this study, it is 
recommended that earnings of workers in Nigeria should be increased 
in order to make investment in education an attractive option. Also, 
policy makers should also formulate policies and craft incentives that 
will promote investment in education. 
 
Key words: Level of education, Nigerian workers, Private Returns, 
Investment in Education, 
Earning Differentials.         
 
Introduction 
The private returns to investments in education have been generating 
interest all over the world. The returns to education are the reward of 
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investing in education. This reward can be private or social. Private 
returns refer to the additional income earned as a result of attaining a 
particular level of education. According to Todaro (1982), private 
returns are the gains that accrue to an individual as a result of attaining 
a particular level of education, while social returns refer to the benefits 
that accrue to the society. Private returns are used to explain people’s 
behaviour in seeking different educational levels and types and as 
distributive measures of the use of public resources. Attainment of 
higher levels of education is related to a greater likelihood of earning 
higher wages (Nyaga, 2010). Education is of great advantage to 
individuals, companies, and the society at large. Individuals profit from 
investment in education through higher post-tax wages, while firms 
reap benefits from education via the higher productivity of their 
employees. Attainment of higher levels of education by the employees 
makes them to be more productive than their less-educated colleagues. 
Also, society benefits from investment in education through higher pre-
tax wages, among others.  

There are several measures that can be used to determine 
whether investment in education, or in any other project, is a 
worthwhile venture. Both private and social rates of return can be 
calculated to judge the returns of further investment in education for 
individuals and governments.  It is clear that better educated people 
typically are better paid, have access to more information, and enjoy 
greater economic success. Educational attainment serves as a signal for 
productivity in the labour market and suggests that a person has 
broader knowledge in a particular area. It also implies that an individual 
is more productive than persons without a completed education. 
Education indicates that an individual has enough self-motivation and 
persistence to complete studies and to achieve goals. 

There is a global concern for investment in education. Virtually 
all international and supra-national organizations encourage 
educational investment. The United Nations Organization’s agencies 
like International Institute for Educational Planning (IIEP), United 
Nations Development Programme (UNDP), World Bank, United Nations 
Educational, Scientific and Cultural Organisation (UNESCO) and United 
Nations Children’s Fund (UNICEF) invest and also encourage investment 
in education. UNICEF (2001) asserts that “No nation has ever emerged 
from poverty without giving priority to education”, hence its massive 
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campaign for investment in education. Education is the bedrock of any 
society, hence the investment in education by different countries of the 
world. In fact, education is a form of investment in human capital. It is 
expected to contribute to growth by improving the productivity of the 
labour force, reduce income inequality and poverty.  

Corroborating the opinion of UNICEF on importance of 
education, Smith (2009) noted that the cost of educating a child is far 
less than dealing with the consequences of ignorance. According to 
him, in 2007, 101 million children of primary school age, out of whom 
53 million were girls and 48 million boys, were not attending schools. 
Amin and Awung (2005) reported that the mid 60s witnessed a huge 
investment in education by the African governments. The heavy 
investment was done because of expected benefits which include 
acceleration of economic growth and development. In fact, education 
with investment in human capital was expected to contribute to growth 
by improving the productivity of the labour force, reduce income 
inequality and poverty.  According to Abdulkareem (2001), a nation’s 
growth and development is determined by its human resources. The 
belief in the efficacy of education as a powerful instrument of 
development has led many nations to commit much of their wealth to 
the establishment of educational institutions at various levels. 

There are several measures that can be used to determine 
whether investment in education, or in any other project, is a 
worthwhile venture. Both private and social rates of return can be 
calculated to judge the returns of further investment in education for 
individuals and governments.  It is clear that better educated people 
typically are better paid, have access to more information, and enjoy 
greater economic success. Educational attainment serves as a signal for 
productivity in the labour market and suggests that a person has 
broader knowledge in a particular area. It also implies that an individual 
is more productive than persons without a completed education. 
Education indicates that an individual has enough self-motivation and 
persistence to complete studies and to achieve goals. 

Most countries place a lot of emphasis on education, perhaps 
because the beneficiaries are needed for the management of the 
different sectors of the economy. The same reason might have 
informed the commissioning of a high-level commission to investigate 
the post-independence manpower needs of Nigeria for a period of 
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twenty years, 1960-1980.  This commission was led by Sir Eric Ashby 
and it was reported that there was inequality between one level of 
education and the other; limited admission opportunities for primary 
school leavers; small number of school teachers were qualified and 
certificated; that the Nigerian education was narrow and literary; and 
that there was imbalance in the development of education between 
the North and South. Governments and individuals allocate increasing 
proportions of their annual income to education, because of the belief 
that, a positive relationship exists between investment in education to 
an individual, national productivity and development. It is for this same 
reason that education requires adequate financial provision from all 
tiers of government for successful implementation of education 
programmes (Federal Republic of Nigeria, 2004). The private sector and 
individuals are also encouraged to finance education because of the 
heavy burden of ever-increasing government expenditure on higher 
education in both developed and developing nations.  

The commission recommended that primary and secondary 
education should be expanded and improved; the University College at 
Ibadan should be upgraded to a full-fledged university; three additional 
universities should be established at Nsukka, Ife and Zaria; the 
University Commission should be established in Nigeria in order to 
maintain uniform academic standard in all the universities; and that the 
post-secondary school system should produce the post-independence 
high-level manpower needs of Nigeria. There was a shortfall in the 
projection and the Federal Government had to establish additional 
universities to produce additional manpower needs of the country.  
Hence, government and international donor agencies expand 
educational facilities to meet the growing demand. Also, situations 
where government and private employers up-grade formal education 
entry requirements for jobs previously filled by those who were less 
educated, there is bound to be a rigid downward adjustment. Blaug 
(1974) observes that all over the world, since 1950, higher education is 
said to have been the fastest growing sector of all the levels of 
education in the educational system, either in terms of enrolments or 
financial outlays.  

The motivating factor for the urge to have university education 
might be the perceived improved earnings. Many studies carried out on 
investment in education found out that individuals demand for 
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education to improve their status and prestige, which is derived from 
economic opportunities. Another motivating factor is the fact that the 
more unprofitable a given level of education becomes as a terminal 
point, the more the increase in the demand for it as an intermediate 
state of the next level of education. The moment it is no longer 
profitable to acquire certain level of education, the more the quest to 
acquire higher education in other to make it more profitable. Manda 
and Bigsten (1998) analysed the impact of educational expansion and 
returns to schooling in Kenya over a period. They found that private 
returns to secondary and tertiary education are high, while it is close to 
zero for primary education.  However, Kifle (2007) reported that the 
general assertion for African countries is that the private returns to 
investment in education are highest at primary level and thus primary 
education should be the number one investment priority.  

It has been observed that adequate resources are not devoted 
to education in developing countries. Amaghionyeodiwe and Osinubi 
(2006), report that despite the importance of and need for education, 
many low-income countries, especially in Africa, still give it less 
attention and lack appropriate policies to promote educational 
expansion. Policies are often adopted without due consideration for the 
particular nature of the developing countries. Also, it is widely observed 
that education is desired by families and by society for reasons other 
than simply its capacity to raise worker productivity.   

Edokat-Tafah (1998) in his study on private returns to 
investments in education in Cameroon found that returns to education 
are positive and in some cases higher than returns to investment in 
other sectors of the economy. Primary education gives the highest 
returns, followed by secondary and tertiary education. He concluded 
that the investment in primary education should be emphasized and 
that individuals willing to pursue further education should be made to 
bear a higher proportion of the cost of such education. However, Tansel 
and Bircan (2010) disagree with primary education having the highest 
returns. In their study, it was discovered that the returns on education 
increase over different levels of education with university level 
achieving the highest returns in Turkey. 

According to Levy and Murname (1992), returns to education 
are evaluated in order to find out whether education perpetuates 
inequality in income. Income distribution in the world is now more 
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skewed than ever before. This implies that as the education premium 
rises, the difference between the incomes of those with first school 
level education and those with higher education is likely to increase, 
thus making worse the income inequality. Level of education attained 
by an individual affects worker’s earnings.  Cosca (2000) confirms the 
finding of many economists that, in general, bachelor, master, doctoral, 
or professional degrees have higher average incomes and lower 
unemployment rates than do employees with less education. This 
implies that earnings vary with the educational level.  

An individual academic qualification plays an important role in 
establishing the salary he or she receives. Individuals invest in 
education for a number of reasons. One of such reasons includes higher 
earnings, personal satisfaction; improve the status of their jobs, social 
prestige, etc. Several studies have confirmed that highly educated 
individuals earn high wages, experience less unemployment and work 
in more prestigious occupations than their less educated counterparts 
(Adesina, 1981; Akangbou, 1987, Edokat- Tafah, 1998, Aromolaran, 
2002; Okuwa, 2004; Kifle, 2007; Asafu-Adjaye, 2012; etc.).  

According to Harberger, and Guillermo-Peon (2012), it is a 
known fact that successive steps of education typically add to the 
student’s future earning power and thus have the characteristics of an 
investment. Filer et al (1996), report that private investment in 
education theoretically provides an individual with the higher lifetime 
income level, social status and personal freedom. This is recognized by 
the students themselves as well as by their families, and serves as one 
important motivation for pursuing higher levels of schooling. Social 
returns can be used to set order in future investments in education.   
Blaug (1972) opines that education and earnings are positively linked. 
The universality of this positive association between education and 
earnings is one of the most striking findings of modern social science. 

Many people invest in education because of the expected 
returns in terms of higher earnings, while government invest in 
education because of the need to accelerate economic growth and 
development and this is only possible when human resources are 
educated, gainfully employed and adequately rewarded. According to 
Kifle (2007), there are several studies carried out in some countries in 
Sub-Sahara Africa which show that returns to education rise with 
educational attainment. Unfortunately, employees are not always 
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rewarded according to their level of education in Nigeria. People who 
may not possess the required skills and ability to perform at some jobs 
are employed due to favouritism, godfatherism, corruption, ethnicity, 
quota system, religion, race, native ability, family background, gender, 
etc. While some of the factors responsible for this are measurable, 
some are not.  Education must yield a higher return in order to be 
pursued from an economic point of view.  If investment in education is 
not a worthwhile venture, there is likely to be shortage of talents and 
skills needed for development and this can decisively retard economic 
progress in the society. Analyzing these benefits not only would 
improve our understanding of the full effects of education but also 
would improve the informal basis for considering policies related to 
education.  

It is against this background that the study investigated the 
extent to which level of education determines private returns to 
investment in education and also to solve the problem of a dearth of 
literature. Thus there is the need for a study of this nature to help 
policy makers in articulating and making well-informed policies to help 
sustain and improve the quality of education in our country, especially 
those of higher education. Also, given that there is a wide and growing 
literature on the empirical estimation of returns to schooling in both 
developing and advanced countries, estimates for Nigeria are rare. 
 
Statement of the Problem 
A very important benefit of formal education is increased earnings in 
the person’s future.  The higher the level of education, the higher tend 
to be the expected returns, implying that a positive correlation exist 
between education and labour market earnings. A number of studies in 
different countries have confirmed that highly educated individuals 
earn high wages, experience less unemployment, and work in more 
prestigious occupations than their less educated counterparts. 
However, the situation is not so in Nigeria.  Employees ought to be 
rewarded based on their educational attainment, but, it was observed 
that employees in Nigeria seem not to be rewarded based on their level 
of education, thus making it difficult to believe that education still 
determines earnings. This study was carried out to provide an empirical 
estimate of the variations in private returns to education by different 
levels of education and also to suggest some policy options.  It was in 
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the light of the above that this study was carried out to investigate the 
extent to which there are variations in earnings as a result of the three 
levels of education.  

 
Research Question 
What are the rates of returns to investment in education by workers’ 
levels of education in Nigeria? 
 
Hypothesis 
There is no significant difference in private returns to schooling among 
the three levels of education in Nigeria. 
 
Methodology 
This study adopted the descriptive survey design. The population of this 
study comprised 36,458 workers in the 2005 National Manpower Board 
Labour Market Survey. The survey used all the working class subjects 
enumerated in all the 36 states including the Federal Capital Territory, 
Abuja, by the defunct National Manpower Board survey in 2005. 
Purposive sampling technique was used to select 18,793 workers from 
the population of 36,458 workers who participated in the study. The 
purposive sampling technique was used to select 5,937 workers with no 
formal educational qualification, the 4,910 workers with primary school 
certificate, 4,873 workers with secondary school certificate and 3,073 
workers with university first degrees; thus making a total of 18, 793. 
             The research question for this study was answered using 
descriptive statistics to highlight the earnings of primary and secondary 
school holders as well as university graduates. While One-way Analysis 
of Variance (ANOVA) and Scheffe Post hoc analyses were used to test 
for differences among the levels of education in the only hypothesis 
formulated for the study, using the 0.05 level of significance. 
 
Discussion of Results  
This section is presented under the research question and hypothesis 
that were formulated to guide the study. 
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Research Question: What are the rates of returns to investment in 
education by workers’ level of education in Nigeria?   
In order to shed more light to the relationship between education and 
earnings, modified Mincerian earnings function was specified and 
estimated by regressing the natural logarithm of the monthly income 
on education and experience, with education broken into a set of 
dummy variables representing different educational levels.  The model 
is specified thus: 

LnY    =  αo + α1Pry + α2Sec + α3Uni + α4Exp + α5Exp2+E 
 
     

(1) Where: 
LnY    =  natural logarithm of the monthly earnings 
Pry.    = dummy for primary school graduate 
Sec.   = dummy for secondary school graduate 
Uni.   = dummy for University graduate 
Exp    = labour market experience 
Exp2   = Square of labour market experience 
E    = Stochastic error terms 
 

The estimated rate of return to an additional year of schooling is 
obtained by dividing the difference between the coefficients of 
adjacent groups by their differences in years of schooling.  To arrive at 
these rates of returns, we concentrate on equation 1, thus: 

Rpry = α1                     _______  (2) 
Spry 

 
Rsec = α2  -  α1            ______   (3) 

Ssec - Spry 
 
Runi = α3 -  α2            ______  (4) 

Suni -  Ssec 
 
Where:   S  =  number of years of schooling of the subscripted 
educational level. 
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Results from Earnings Equations 
Table 1:  Estimated earnings coefficients for all workers 

 
 
Model 

All Samples 

Coefficients 

B t-value 

Constant 7.948045 649.6390 

Primary -0.131286 -12.02394 

Secondary 0.269101 25.22151 

University 0.775344 66.32353 

Exp. 0.179967 104.6218 

Exp2 -0.002733 -45.85726 

Adj.R2 0.829441  

F Stat. 12504.00  

 
Table 1 contains the coefficients of the education dummies and 
experience variables for all workers from the earnings equations 
estimated with ordinary least square (OLS).  The model for all workers 
explains about 82.9% of the variations in log earnings.  It also shows 
that the coefficient on education dummy grows with higher level of 
education for all samples.  This is in agreement with the findings of 
Cohen and House (1994) who examines the relevance of the human 
capital approach to explaining the disparity in workers' productivity and 
earnings in the labour market for urban Khartoum. He discovers that 
there are variations in workers’ earnings. This implies that earnings 
increase with level of education. The more education a worker 
acquires, the more the earnings. 

 
Table 2:  Private rates of returns to level of education (%) 

 
Level of 
Education 

 
All 
Samples 

Private Sector Public Sector 

Rates of Return (%) Rates of Return (%) 

Female Male Female Male 

Primary -2.2 -2.6 - 2.4 -3.1 -2.6 

Secondary  6.6  8.7 14.3  8.5  8.3 

University  8.4  8.2   8.3  8.7  8.0 

 
Estimates of private rates of returns accruing to private 

investment in education in Nigeria derived from the modified 
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Mincerian earnings functions for primary, secondary and university 
education are shown in Table 2.  Private return to primary education is 
negative. This shows that most people further their education after 
primary school.  This agrees with the findings of Aromolaran (2006) and 
Okuwa (2004), who report that returns to primary school were low, but 
is in contrast with Psacharopoulos (1973), who concludes that the 
highest rates of returns in developing countries are to primary 
education. The rate of return is quite high for secondary school holders 
in both private and public sectors for male and female, even though, 
return to male working in the private sector (14.3%) is higher than that 
of female (8.7%) in the same sector. Males and females in public sector 
have returns of 8.3% and 8.5% respectively.  

 

 
 
Figure 1: Bar-chart of private rates of return to levels of 
education 
 
Figure 1 illustrates the private rates of returns to primary, secondary 
and university education. The return to primary education is negative. 
The reason is likely to be that primary school leaving certificate holders’ 
starting income is low and is nothing to write home about. It is no 
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longer profitable to be working with the First School Leaving Certificate 
with the present economic situation in the country. This has made most 
primary school leavers further their education immediately after 
completion in order to start at a higher level.  The private sector males 
with secondary education had the tallest bar. It means that male 
workers working in private sector receives highest returns to 
investment in education. 
 
Hypothesis 1: There is no significant difference in private returns to 
schooling among the three levels of education in Nigeria. 
 
Table 3: Descriptive statistics of differences in earnings across the 
educational levels 

Code Level of 
Education 

No. of 
Cases 

Mean(N) Standard 
Deviation 

1 No 
Education 

  5,937 11,063.24 27851.479 

2 Primary   4,910 11,256.78 15901.404 

3 Secondary   4,873 12,905.25 21465.006 

4 University   3,073 23,437.90 28133.372 

Total 18,793 13,614.92 24069.510 

 
The results of differences in private earnings to education on account of 
levels of education are presented in Table 3. This Table shows the 
magnitude of significant differences across the four categories in which 
level of education was grouped observing 18,793 Nigerian workers 
comprising: 5,937 with no formal education, 4,910 with primary school 
certificate, 4,873 with secondary education and 3,073 with first degree. 
It contains the mean and standard deviation of earnings across the 
three educational levels. Educational level was classified into four, 
which are those without formal education, primary school, secondary 
school and university. The 5,937 respondents who did not have formal 
education had a mean of N11,063.24, while 4,910 respondents who 
had primary education had a mean of N11,256.78. Also, secondary 
school holders which comprised 4,873 respondents had a mean of 
N12,905.25, while 3,073 respondents with university degree had a 
mean of N23,437.90, thus having a total of 18,793 respondents with a 
total group mean of N13,614.92. 
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This finding confirms the claim of Okuwa (2004) and Sackey 
(2008) in which descriptive statistics and ordinary least squares were 
used to estimate the effect of level of education on earnings of an 
individual. This finding equally corroborates that of Blaug (1972), 
Psacharopoulos (1994), and Harmon and Walker (1995), who opine that 
education and earnings are positively linked and that private return to 
investments in education is an important factor in determining 
educational attainment. The implication of this is that level of 
education determines workers’ earnings. In consonance with the 
finding is that of Amaghionyeodiwe and Osinubi (2006) who reported 
that wage returns to additional years of schooling completed increased 
as the level of education increases, that is, returns to primary education 
are the lowest while those of post-secondary or higher education were 
the highest. In line with findings in the literature, the result of this study 
shows that earnings rise with higher levels of schooling. The implication 
of this is that, the higher the level of education the higher the rate of 
return to the individual. 
 
Table 4: Results of analysis of variance on private returns to education 
among the different levels of education 

R  = 0.148 
R2  = 0.022 
Eta  = 0.183 
Eta Square = 0.034 

 
 
Between  
group 

 Sum of 
Squares 

Df Mean 
Square 

F Sig. 

Combined 3.6493E+11 3 1.2164E+11 217.216 0.000 

Linearity 2.3900E+11 1 2.3900E+11 426.790 0.000 

Deviation 
from 
Linearity 

1.2592E+11 2 6.2962E+10 112.429 0.000 

Within Groups 1.0522E+13 18789 5.6001E+8   

Total 1.0887E+13 18792    

 
Table 4 indicates that there is a linear relationship between 

private returns to schooling and level of education.  The test for 
linearity has a significant probability value smaller than 0.05.  The null 
hypothesis is therefore rejected.  R square reflects the proportion of 
variation in the dependent variable accounted for by the linear model.  
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In this study, a linear relationship with level of education accounts for 
2.2% of the variation in private returns to education, while the 
differences between level of education account for 3.4% of the 
variation in private returns. In this study, differences among the three 
levels of education accounted for 3.4% of the variation in private 
returns. This finding is in agreement with the finding of 
Amaghionyeodiwe and Osinubi (2006) who discovered that the higher 
the level of education the higher the rate of return to the individual. 
 
Table 5: Results of Scheffe post-hoc test showing homogeneous 
subsets of levels of education. 

Level  of 
Education 

N Subset for alpha = .05 

1 2 3 

No Education 5,937 11,063.24   

Primary 4,910 11,256.78   

Secondary 4,873  12,905.25  

University 3,073   23,437.90 

Sig.            .985          1.000         1.000 

 
In Table 5, level of education is classified into three homogeneous 
subsets. Level of education that falls into the same subset does not 
show any significant difference. No Education and Primary education 
workers’ earnings follow the same pattern, while the two of them are 
significantly different from those using secondary and university 
certificates to work. This implies that the more education one gets, the 
better the return. There is a significant difference in earnings between 
secondary school certificate holder and university graduate. This 
explains the reason why there is excess demand for university 
education in Nigeria. 

Results of Scheffe post-hoc test classified level of education 
into three homogeneous subsets.  Level of education that falls into the 
same subset does not show any significant difference. No education 
and primary education workers’ earnings follow the same pattern, 
while the two of them are significantly different from those using 
secondary and university certificates to work. The more education one 
has, the better the return. The private return to education increases 
with the level of educational attainment.  Thus meaning that, level of 
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education is a determinant of private returns to investment in 
education.  

 

 
Figure 2: Bar-chart of private earnings differences among the 
educational levels 
 
Figure 2 illustrates the classification of levels of education into three 
homogeneous sub-sets. The private returns to the third subset 
(subset3), that is, university education is the highest; followed by 
secondary education; and primary education had the least. 
 
Table 6: Results of Scheffe post-hoc test of significant differences in 
earnings across the different educational categories 

Mean 
Level of 
Educ. 

No 
Educ. 

Pry. Sec. Uni. 

11,063.24 
No 
Education 

  * * 

11,256.78 Primary   * * 

12,905.25 Secondary * *  * 

23,437.90 University * * *  

*Significant difference at P<0.05 alpha level 
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In Table 6 the asterisked columns and rows show the direction 
of significant differences across the different levels of education.  The 
results of Scheffe Post hoc test show significant differences in earnings 
between no education and secondary; no education and university; 
secondary; primary and secondary; primary and university; secondary 
and no education; secondary and primary; secondary and university; 
university and no education; university and primary; and university and 
secondary certificate holders. 
 
Conclusion and Recommendations  
Education plays an important role in the creation and improvement of 
human capital.  Investment in human capital enables individuals to 
increase their future earnings and enhance their marketability in the 
labour market. This study establishes that returns to additional years of 
schooling increases as the level of education increases, this implies that 
highly educated individuals earn high wages. Returns to primary 
education are the lowest while that of the university was the highest. 
The implication of these is that the higher the level of education the 
higher the private return to the individual, thus making education to 
still be a worthwhile venture from the private point of view.   

Based on the findings of this study, it was recommended that 
policy makers should ensure that policies are made to make investment 
in education an attractive option. The earnings of workers in Nigeria is 
still low, meaning that, the returns to investment in education is low. 
The implication of this is that, low returns could signal a dangerous path 
for future generations. Policy makers should formulate policies and 
craft incentives that will promote investment in education. 

Stakeholders in education such as the three tiers of 
government, non-governmental organisation, private market, parents 
as well as family and friends should earmark more resources to 
education because of the benefits to individuals and the society in 
general. Public and private sector employers of labour should ensure 
that workers’ remunerations are commensurate with their level of 
education.  
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Abstract 
The paper examined the major issues involved in coping with ageing. 
The paper also reviewed different perceptions of scholars as regards 
ageing. The following concepts were reviewed in literature; biological 
ageing, social ageing, life-span division, cultural variation, legal 
variation, among others. It was revealed that adherence to the health 
tips and physical exercises boost coping well of the aged at their 
advance years. 
 
Keywords: Ageing, Biological ageing, Social ageing, Cultural variation, 
 
Introduction 
Ageing is usually defined as the progressive loses of biological function 
accompanied by decreasing fertility and increasing mortality with 
advancing age. This process usually occurs after sexual maturation and 
continues up to the time of maximum longevity (life span) for members 
of a species. Death is the final event. Roughly speaking, life span of an 
organism is proportional to its size -- bacteria may only live for a few 
hours, an insect a few days, and an elephant for years. 

Ageing is the accumulation of changes in a person over time 
(Bowen Atwood, 2006). Ageing in humans refers to a multidimensional 
process of physical, psychological, and social change. Some dimensions 
of ageing grow and expand over time, while others decline. Reaction 
time, for example, may slow with age, while knowledge of world events 
and wisdom may expand. Research shows that even late in life, 
potential exists for physical, mental, and social growth and 
development. Ageing is an important part of all human societies 
reflecting the biological changes that occur, but also reflecting cultural 
and societal conventions. Roughly 100,000 people worldwide die each 
day of age-related causes (Aubreyi, Grey 2007). 
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Ageing is universal and inevitable. It is not an entirely predictable or 
self-evident process. Ageing involves not only biological changes but 
also changes over the life course of a person, his motivations, 
dispositions, cognitive capacities as well as any transformations in the 
individual’s roles and share of the social goods of the society. Growing 
older is just one part of the ageing process. Ageing is lifelong starting at 
birth, and ending at death (Foner, 1986).  

According to Obashoro (2010), ageing is a process that occurs 
in the organism of all complex animals. It comes with decrements, 
impaired functioning and decreased ability to function in the 
environment of the organism. Among the physiological changes in 
humans, as they grow older, are reduction in height and weight, 
wrinkling of the skin, loss of hair, decrease in the number and 
sensitively of nerve cells, stiffening of the arteries, and many more. All 
these changes are inherent and inevitable aspects of the biological 
ageing process. However, there are wide individual and socio-cultural 
variations. It is believed that we may be able to delay decrements and 
losses with ageing and slow down the biological process of growing 
older. We may function competently even as we age, if we take 
necessary precautions and live life in moderation. Then, can it be said 
that one is ageing gracefully. 

Transition from one decade to the next should really be stress-
free and effortless. The real challenge will come during the 30-40 and 
40-50 brackets. In these, if a person succeeds in ageing without wanting 
to look younger while his body ages and mind grows wiser, half the job 
of graceful ageing is done. Beyond 50 years of age, it is only a matter of 
carrying on with the process of graceful ageing initiated at age 20 and 
carried through to 50 (Obashoro, 2010). 

By the 60s and 70s, most of life’s responsibilities would be over 
and it is time to go into semi-retirement. At this juncture, activities 
should be concentrated on benefiting the younger generations with life 
experiences gathered so that they too can get a chance to learn what 
ageing gracefully entails. The process should be carried forward by 
keeping the body fit with exercises appropriate to the age. The mind 
needs to be alert by positive thought processes and the brain well 
exercised by imbibing and passing on as much extra knowledge as one 
could. 
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Different Perceptions of Ageing  
Age is measured chronologically, and a person’s birthday is often an 
important event. However, the term “ageing” is somewhat ambiguous. 
Distinctions may be made between “universal ageing” (age changes 
that all people share) and “probabilistic ageing” (age changes that may 
happen to Chronological ageing may also be distinguished from “social 
ageing” (cultural age-expectations of how people should act as they 
grow older) and “biological ageing” (an organism’s physical state as it 
ages). There is also a distinction between “proximal ageing” (age-based 
effects that come about because of factors in the recent past) and 
“distal ageing” (age-based differences that can be traced back to a 
cause early in person’s life, such as childhood poliomyelitis.  

Differences are sometimes made between populations of 
elderly people. Divisions are sometimes made between the young old 
(65-74), the middle old (75-84) and the oldest old (85+). However 
problematic this is, chronological age does not correlate perfectly with 
functional age, i.e. two people may be of the same age, but differ in 
their mental and physical capacities. Each nation, government and non-
government organizations have different ways of classifying age. 

Population ageing is the increase in the number and proportion 
of older people in society. Population ageing has three possible causes: 
migration, longer life expectancy (decreased death rate), and decreased 
birth rate. Ageing has a significant impact on society. Young people 
tend to commit most crimes; they are more likely to push for political 
and social change, to develop and adopt new technologies, and to need 
education. Older people have different requirements from society and 
government as opposed to young people, and frequently differing 
values as well. Older people are also far more likely to vote, and in 
many countries the young are forbidden from voting. Thus, the aged 
have comparatively more political influence. 

Recent scientific successes in rejuvenation and extending a 
lifespan of model animals (mice 2-5 times, yeast-15 times, nematodes -
10 times) and discovery of variety of species (including humans of 
advanced ages) having negligible senescence (cancel ageing) for 
younger humans, reverse ageing or at least significantly delay it. In spite 
of the developments mentioned above and the fact that ageing is 
admitted to be the major cause of mortality in developed worlds, the 
anti-ageing and life extension research is greatly underfunded. 
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Although human life is declared to be a basic value in many societies 
there is still no strong awareness and thus demand of the society to 
cancel human ageing. The body still technically ages after death as it 
still gets older from birth. 
 
Biological Ageing: A person’s outward appearance provides a cue to 
others. Where physical attractiveness is an important cultural value, a 
person’s appearance can affect others’ attitudes towards the individual 
and the way the person feels about herself or himself. In societies that 
utilize youthful appearance as a key criterion of beauty, older people 
are at a disadvantage. As we grow older, we are more likely to have 
grey hair or less hair. Our skin is more likely to be wrinkled or to be 
spotted and discoloured. We are more likely to have missing teeth. Our 
bodily and facial proportions are less likely to conform to cultural ideals 
based on youthful features and form. 

Ageing generally refers to the process that accompanies us 
throughout life. It starts well before old age. The general process of 
biological ageing can be compared with long and slow tide that moves 
upon use so gradually. It may take some time before we become aware 
of its presence. Biological ageing is a continuous flow, not a wave over a 
long time. There are exceptions to this. Some people may be faced with 
physical impairment, illness, negative life-styles and some traumatic life 
experiences and circumstances which bring about sudden physical 
changes. Generally speaking, different aspects of our body begin the 
downward journey at different times and at varying paces. 
 
Social Ageing: Literature reveals that among the most profound 
changes individuals experience as they grow up and grow older are 
transformations in their social roles and in their positions in society 
(Obashoro, 2010). These are: from dependent offspring to responsible 
adult; from student to worker; from single to married state; from 
worker to retiree; from spouse to widow. Also, as people give up some 
roles and assume others, their access to the social goods of the society 
change. In all societies, there is a reason for these changes over the life 
course. There is a socially improved time to marry, to beget children, to 
carry out productive roles, although the particular sequence of roles 
and the ages at which these are to be assumed or given up vary. 
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Certain periods in the life course are marked by a major change. These 
take place when individuals assume or give up master roles and 
undergo a noticeable change in social status. The new social tasks are 
quite different from former tasks and require changes in attitudes and 
the way individuals interact with others. Life-course transitions often 
involve the assumption of several new roles simultaneously. For 
instance, the transition to adulthood work, marital and parental roles 
are undertaken at about the same time. 

As people grow older, they give up major social roles. For 
example, they retire from the labour force and they cease from active 
parenting. There also appears to be a gradual decline in informal social 
participation, although this is not noticeable until advanced old age. As 
older friends move or die or when a spouse dies, the time spent in 
social interaction tends to be reduced. Participation in voluntary 
associations, voting and religious activities decline too, but not until 
late old age.  

Social ageing involves more than scaling down of social 
activities in later years. As people grow older, they accumulate 
knowledge, experience and social relationships with descendants and 
other kin. This is among the most valued relationships. When 
contemporaries die or move away, the older person must substitute 
interaction with juniors in order to maintain a circle of relatives and 
friends. People who have built up and strengthened relationships with 
junior as well as with age peers are in a relatively advantaged position.  
 
Lifespan Divisions 
Biological changes are slow-moving and can vary within one’s own 
species, arbitrary dates are usually set to mark periods of life. The 
human divisions given below are not valid in all cultures: 
Juvenile (via Infancy, Childhood, Preadolescence, Adolescence 
(teenager): 0-19; Early adulthood: 20-39; Middle adulthood: 40-59; Late 
adulthood: 60+ 
 
Ages can also be divided by numbers: 
Terms     Age (years, inclusive) 
Newborn   birth to 1 month 
Infant    0 to 1 
Toddler    1 to 2 
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Preschooler     3 to 4 
Child/Kid    5 to 9 
Pre-Teenager                10 to 12 
Teenager     13 to 19 
Vicenarian     20 to 29 
Tricenarian    30 to 39 
Quadragenarian   40 to 49   
Quinquagenarian   50 to 59  
Sexagenarian                60 to 69 
Septuagenarian    70 to 79 
Octogenarian    80 to 89 
Nonagenarian    90 to 99 
Centenarian    100 to 109 
Super centenarian   110 and older 
 
People from 13 to 19 years of age are also known as teens or 
teenagers. Teen or Twelve is an American neologism referring to 
someone between the ages of 8 to 12. The casual terms “twenty-
something”, “thirty-something”, etc. are also in use to describe people 
by decades of age. 
 
Fig 1: Erikson’s Eight Ages of Human Life 
 Opposing Issues of Each Stage Emerging Values Period of Life  
1. Basic Trust versus Mistrust Hope Infancy 
2. Autonomy versus Shame and 

Doubt 
Will Early childhood 

3. Initiative versus Guilt Purpose Play age 
4. Industry versus Inferiority  Competence School age 
5. Identity versus Identity (Role) 

Confusion 
Fidelity Adolescence 

6. Intimacy versus Isolation Love Young 
adulthood 

7. Generatively versus Stagnation 
(Self-Absorption) 

Care Maturity 

8 Integrity versus Despair 
(and Disgust) 

Wisdom Old age 

Source: Based on Erikson (1976) by Kimmel (1990) and adapted from 
Obashoro (2010) Ageing gracefully.  
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A sufficient understanding of these stages of human life will enable the 
individual adult to go through life with hope and all the needed 
strengths for graceful ageing. 
 
Cultural Variations: In some cultures (for example Serbian), there are 
other ways to express age: by counting years with or without including 
current year. For example, it could be said about the same person that 
he is twenty years old or that he is in the twenty-first year of his life. In 
Russia, the former expression is generally used, the latter one has 
restricted usage: it is used for age of a deceased person in obituaries 
and for the age of an adult when it is desired to show him/her older 
than he/she is. (Psychologically, a woman in her 20th year seems older 
than one who is 19 years old). 

Depending on cultural and personal philosophy, ageing can be 
seen as an undesirable phenomenon, reducing beauty and bringing one 
closer to death; or as an accumulation of wisdom, mark of survival, and 
a status worthy of respect. In some cases, numerical age is important 
(whether good or bad), whereas others find the stage in life that one 
has reached (adulthood, independence, marriage, retirement, career 
success) to be more important. 
 
Legal Variations: These are variations in many countries as to what age 
a person legally becomes an adult. Most legal systems define specific 
ages for when an individual is allowed or obliged to do particular 
activities. These ages include voting age, drinking age, age of consent, 
age of majority, age of criminal responsibility, marriageable age, age of 
candidacy, and mandatory retirement age. Admission to a movie for 
instance, may depend on age according to a motion picture rating 
system.  

Similarly in many countries in jurisprudence, the defence of 
infancy is a form of defence by which a defendant argues that, at the 
time a law was broken, they were not liable for their actions, and thus 
should not be held liable for a crime. Many courts recognize that 
defendants who are considered to be juveniles may avoid criminal 
prosecution on account of their ages, and in borderline cases the age of 
the offender is often held to be mitigating circumstances. 
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Ageing Theories 
There are various theories of ageing which includes the following:  
 
Biological theories 
At present, the biological basis of ageing is unknown.  Most scientists 
agree that substantial variability exists in the rates of ageing across 
different species, and that this to a large extent is genetically based. In 
model organisms and laboratory settings, researchers have been able 
to demonstrate that selected alterations in specific genes can extend 
lifespan (quite substantially in nematodes, less so in fruit flies, and less 
again in mice). Even in the relatively simple and short-lived organisms, 
the mechanism of ageing remains to be elucidated. Less is known about 
mammalian ageing, in part due to the much longer lives in even small 
mammals. 
 
Evolutionary Theories:  
Enquiry into the evolution of ageing aims to explain why almost all 
living things weaken and die with age. Exceptions such as rockfish, 
turtles, and naked mole rat are highly informative. 
 
Telomere Theory:  
Telomeres (structures at the ends of chromosomes) have 
experimentally been shown to shorten with each successive cell 
division. Shortened telomeres activate a mechanism that prevents 
further cell multiplication. This may be particularly limited in tissues 
such as bone marrow and the arterial lining where cell division occurs 
repeatedly throughout life, Hemann, (2002). 
 
Reproductive-Cell Cycle Theory:  
The idea that ageing is regulated by reproductive hormones that act in 
an antagonistic pleiotropic manner via cell cycle signaling, promoting 
growth and development early in life in order to achieve  reproduction, 
but later in life, in a futile attempt to maintain reproduction, become 
dysregulate and drive senescence (dyosis), Bowen, et al (2011). 
 
DNA Damage Theory of Ageing:  
Known causes of cancer (radiation, chemical and viral) account for 
about 30% of the total cancer burden and for about 30% of the total 
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DNA damage. DNA damage is thought to be the common pathway 
causing both cancer and ageing. It has been argued, too, that intrinsic 
causes of DNA damage are more important drivers of ageing, (Freitas, 
et al, 2011). 
 
Autoimmune Theory:  
The idea that ageing results from an increase in auto antibodies that 
attack the body’s tissues. A number of diseases associated with ageing, 
such as atrophic gastritis and Hashimoto’s thyroiditis, are probably 
autoimmune in this way. While inflammation is very much evident in 
old mammals. 
 
Genetic theories  
Many theories suggest that ageing results from the accumulation of 
damage to DNA in the cell, or organ. Since DNA is the formative basis of 
cell structure and function, damage to the DNA molecule, or genes, can 
lead to its loss of integrity and early cell death. 
 
Examples include: 
Accumulative- Waste Theory: The biological theory of ageing that 
points to a buildup of cells of waste products that presumably 
interferes with metabolism. 
 
Wear-and-Tear Theory: The very general idea that changes associated 
with ageing are the result of chance damage that accumulates over 
time. 
 
Somatic Mutation Theory: The biological theory that ageing results 
from damage to the genetic integrity of the body’s cell. 
Error Accumulation Theory: The idea that ageing results from chance 
events that escape proof reading mechanisms, which gradually damage 
the genetic code. 
 
Some have argue that ageing is programmed, that an internal clock 
detects a time to the investing in the organism, leading to death. This 
ageing –Clock Theory suggests, as in a clock, ageing sequence is built 
into the operation of the nervous or endocrine system of the body. In 
rapidly dividing cells, the shortening of the telomeres would provide 
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such a clock. This idea is in contradiction with the evolutionary based 
theory of ageing. 
 
Cross-Linkage Theory: The idea that ageing results from accumulation 
of cross-linked compounds that interfere with normal cell function. 
Free-Radical Theory: The idea that free radicals (unstable and highly 
reactive organic molecules), or more generally reactive oxygen species 
or oxidative stress create damage that gives rise to symptoms we 
recognize as ageing. 
 
Reliability theory of ageing and longevity: A general theory about 
systems failure. It allows researchers to predict the age-related failure 
kinetics for a system of given architecture (reliability structure) and 
given reliability of its components, reliability theory predicts that even 
those systems that are entirely composed of non-ageing elements (with 
a constant failure rate) will nevertheless deteriorate (fail more often) 
with age, if these systems are abundant in irreplaceable elements. 
Ageing, therefore, is a direct consequence of systems redundancy. 
Reliability theory also predicts the late-life mortality deceleration with 
subsequent leveling-off, as well as the late-life mortality plateaus, as an 
inevitable consequence of redundancy exhaustion at extreme old ages. 
The theory explains why mortality rates increase exponentially with age 
(the Gompertz law) in many species, by taking into account the initial 
flaws (defects) in newly formed systems.  
 
Non-biological theories 
Disengagement Theory: This is the idea that separation of older people 
from active roles in society is normal and appropriate, and benefits 
both society and older individuals. Disengagement theory, first 
proposed by Cumming and Henry, has received considerable attention 
in gerontology, but has been much criticized. The original data on which 
Cumming and Henry based the theory were from a rather small sample 
of older adults in Kansas City, and from this select sample Cumming and 
Henry then took disengagement to be a universal theory. There are 
research data suggesting that the elderly who do become detached 
from society as those were initially reclusive individuals, and such 
disengagement is not purely a response to ageing. 
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Activity theory: In contrast to disengagement theory, this theory 
implies that the more active elderly people are, the more likely they are 
to be satisfied with life. The view that elderly adults should maintain 
well-being by keeping active has had a considerable history, and since 
1972, this has come to be known as activity theory. However, this 
theory may be just as inappropriate as disengagement for some people 
as the current paradigm on the psychology of ageing is that both 
disengagement theory and activity theory may be optimal for certain 
people in old age, depending on both circumstances and personality 
traits of the individual concerned.  
 
Continuity Theory: The view in ageing people are inclined to maintain, 
as much as they can, the same habits, personalities, and styles of life 
that they have developed in earlier years. Continuity theory is Atchley’s 
theory that individuals, in later life, make adaptations to enable them 
to gain a sense of continuity between the past and the present, and the 
theory implies that this sense of continuity helps to contribute to well-
being in later life. Disengagement theory, activity theory and continuity 
theory are social theories about ageing,  
 
Prevention and Reversal:  
Psychologists have examined coping skills in the elderly. Various 
factors, such as social support, religion and spiritually, active 
engagement with life and having an internal locus of control have been 
proposed as being beneficial in helping people to cope with stressful 
life even in later life. Social support and personal control are possibly 
the two most important factors that predict well-being, morbidity and 
mortality in adults. Other factors that may link to well-being and quality 
of life in the elderly include social relationships (possibly relationships 
with pets as well as humans.), and health. 
 
Religion: Religion has been an important factor used by the elderly in 
coping with the demands of later life, and appears more often than 
other forms of coping later in life. Religious commitment may also be 
associated with reduced mortality, Metadden (2005). Though religiosity 
is a multidimensional variable; while participation in religious  activities 
in the sense of participation in formal and organized rituals may 
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decline, it may become a more informal, but still important aspect of 
life such as through personal or private prayer, Mindu (1978). 

Self-rated health: Self-ratings of health, the beliefs in one’s own 
health as excellent, fair or poor, has been correlated with well-being 
and mortality in the elderly; positive ratings are linked to high well-
being and reduced mortality. Various reasons have been proposed for 
this association; people who are objectively healthy may naturally rate 
their health better than that of their ill counterparts, though this link 
has been observed even in studies which have controlled for 
socioeconomic status, psychological functioning and health status.  
 
Social Impact: Of the roughly 150,000 people who die each day across 
the globe, about two thirds-100, 000 per day- die of age-related causes, 
Aubrey (2007). In industrialized nations, the proportion is much higher, 
reaching 90%, Aubrey (2007). Societal ageing refers to the demographic 
ageing of populations and societies, Sarah (2006). Cultural differences 
in attitudes to ageing have been studied. 
 
Emotional improvement: Given the physical and cognitive declines 
seen in ageing, a surprising finding is that emotional experience 
improves with age. Older adults are better at regulating their emotions 
and experience negative affect less frequently than younger adults and 
show a positivity effect in their attention and memory. The emotional 
improvements show up in longitudinal studies as well as in cross-
sectional studies and so cannot be entirely due to only happier 
individuals surviving. 
 
Conclusion 
It was revealed from the foregoing that, the quality of life at old age can 
be improved by keeping the body and mind active and by maintaining a 
sensible diet. It is suggested that consumption of special kinds of foods, 
herbs, and dietary supplements (including vitamins C and E, beta 
carotene and selenium) will scavenge excess free-radicals and provide 
raw materials necessary for the body to produce antioxidant enzymes. 
Many of the foods high in antioxidants are vegetable matter. Tomatoes, 
broccoli, cauliflower, peppers...are all excellent choices. The key is to 
focus on eating those fruits and vegetables that have rich hues of color. 
These are high in what are known as phytonutrients. Phytonutrients are 
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nutrients concentrated in the skins of many vegetables and fruits, and 
are responsible for not just their color, but scent, and flavor as well. 
Phytonutrients are the best antioxidant foods that exist in nature. 
Clinical trials are now revealing that phytonutrients can enhance the 
strength of the immune system, and may play a role in preventing 
certain cancers. 
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Abstract  
The purpose of this study is to appraise the practice of induction and 
orientation in public and private secondary schools. The study was carried 
out   in Anambra State, Nigeria.  The descriptive research design was 
adopted in the study. One research question and one hypothesis guided 
the study. The population of the study comprised 11921 respondents 
made up of 603 principals and 11318 teachers in the six education zones. 
A sample of 3576 respondents made of 76 principals and 1733 teachers in 
public and 105 principals and 1662 teachers in private secondary schools 
consisting 30% of the entire population was studied. The proportionate 
stratified random sampling technique was used. Two instruments were 
used in data collection. The instruments were duly validated by experts. 
The Cronbach Alpha was used for the reliability test. This yielded reliability 
indices of 0.89 and 0.92. The reliability indices were considered high 
enough, making the instruments adequate for the study. The researcher 
together with six research assistants collected the data for the study. 
Mean scores were used to answer the research question while z-test was 
used to test the hypothesis at 0.05 level of significance. It was among 
others found that that principals in public secondary schools conduct 
induction and orientation to a great extent on standards of performance 
and behaviour expected from the new teachers but those in private 
secondary schools do the same to a low extent. It was among others 
recommended that principals of public schools should improve on their 
induction and orientation programmes by giving newly recruited teachers 
the necessary information that can guide them on the job.  
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Introduction 
The principal’s responsibilities in the school are mainly concerned with 
the quality of instruction as well as the students’ welfare, the moral and 
spiritual tone of the school and the maintenance of discipline. The 
Principal should be knowledgeable about the day to – day activities and 
programmes of the school than any other person in the institution. He 
has to deal with teaching and non – teaching staff, students and 
members of the public. He must be an effective organizer, coordinator 
and supervisor of various activities. Again, he has a lot to do for newly 
recruited staffs that mostly need adequate induction and orientation. 

Employee orientation provides new teachers in a school with 
basic background information they need to perform their job 
satisfactorily. According to Edem (2006), staff orientation is a form of 
socialization which assists newly appointed members of staff to make 
speedy adjustment to their new task and environment. With particular 
reference to principals, orientation provides a way for appealing to and 
mobilizing teachers to be actively involved in the school work.  

In line with this, Edem (2006) and Armstrong (2009) defined 
induction as the process of receiving and welcoming employees when 
they first joined the organization and giving them the basic information 
they need to settle down quickly and happily and start work. Induction 
is important in the school system because principals use it to help the 
newly recruited teachers to achieve the school objective in the shortest 
possible time and help to establish favourable attitude to the school in 
the mind of teachers so that they are likely to stay. It is also necessary 
to give proper orientation to staff who have come on transfer to 
familiarize them with new environment. Orientation according to Byars 
and Rue (2004), is the introduction of new employees to the 
organization, their work unit and their job. Ndu, Ocho and Okeke (1997) 
define orientation as the activities designed to assist the staff to 
become familiar with other teachers, students, the school environment 
and the community. Induction is the process of introducing new 
employees into their jobs with the aim of integrating the new comers 
as quickly and effectively as possible (Cole, 2002). Orientation is the 
process of introducing the new employee to the various functions of 
the organization (Omenyi, 2007). For Weihrich, Cannice and Koontz 
(2008), orientation involves the introduction of employees to the 
enterprise-its functions, task, and people. Casio (2003) defined 
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orientation as a superficial indoctrination into organization’s 
philosophy, polices, and rules. Sometimes, it includes the presentation 
of an employee handbook and a quick tour of the office or plant. It is 
the process of acquainting the new employees with the existing culture 
and practice of the new organization (Biswajeet, 2010). Biswajeet also 
see it as the activities of introducing a new employee to the 
organization and the work unit. 

Orientation according to Obi (2004) is a method of socializing or 
exposing one to the tasks and challenges of his work ahead. Obi noted 
that it is a type of staff development exercise which old principals give 
to new ones to increase general efficiency and effectiveness of the 
school. For David and Stephen (2000), orientation covers the activities 
involved in introducing a new employee to the organization and to his 
or her work unit. 
   According to Ndu (2002), induction is a form of orientation 
given to new employees or a newly promoted staff providing general 
information needed to get by in the organization or new position, for 
instance, organizational policies, procedures, practices, rules etc. Onah 
(2008) defined induction as a programme designed to familiarize new 
entrants with the overall goals and aspirations of the organization and 
introduce authorities.  

Based on the above definitions, orientation is  defined in this 
work as a planned programme that involves those practices used to 
help new and beginning employees, sometimes old employees that 
have been promoted to a higher position to become relaxed in their 
work environment, become competent and effective professionals in 
their job as quickly as possible. Induction is also defined as the 
introduction of the newly recruited employee to the workplace, to their 
co-workers, to their work, exposing them to the rules and regulations 
of the organization so that they can adapt easily to the work 
environment and perform their job with confidence. 

In most secondary schools in Anambra state, the programme of 
induction and orientation  is often neglected and in schools where it is 
conducted, they do it haphazardly (Onah 2008). Proper instructions, job 
description and job analysis, all give the newly recruited teacher a way 
to orient himself/herself with what is expected and required to be 
successful in the position, (Omenyi, 2007). Biose (2003) compared the 
management practices of principals of public and private secondary 



62                     Appraisal of   the Practice… 
 

schools and found out that most secondary school principals do not 
properly conduct staff induction and orientation. Nwadialo (2004) 
investigated management practices of principals in the public and 
private senior secondary schools in six districts of Lagos state and found 
out that induction and orientation which also improve the quality of 
working life of the teachers are not popular management practices of 
principals in the secondary schools. 
  People are at loss as to the extent principals in public and 
private secondary schools in the state conduct induction and 
orientation in their respective schools. In view of the above, the 
problem of the study is to evaluate the extent principals in public and3 
private secondary schools in Anambra State conduct induction and 
orientation in their schools.  
 
Method 

 

Area of the Study: 

This study was conducted in Anambra State. The state is bounded in the 

north, south, east and west by Delta, Abia, Enugu and Imo States 

respectively. The study covered all the secondary schools both public 

and private in all the 6 education zones in the state. The education 

zones include; Aguata, Awka, Nnewi, Ogidi, Onitsha and Otuocha 

education zones.  
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Fig1: Map of Nigeria showing Anambra state  

 Fig 2: Map of Anambra state showing the 21 LGAs 
 

The research design that was adopted for this study is the descriptive 

survey. In a descriptive survey research design, data are collected from 

a sample of the population in order to find out the relative opinion, 

belief, attitude and status of that population or the phenomenon 

(Nwankwo 2010).  

http://en.wikipedia.org/wiki/File:Nigeria_Anambra_State_map.png
http://en.wikipedia.org/wiki/File:Anambra_lga_map.jpg
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There are 252 public secondary schools and 298 private secondary 

schools in the six education zones. The board in- charge of secondary 

schools in Anambra State  include; Anambra State Post-primary School 

Services Commission situated at Awka, the head-quarter of the State. 

The inhabitants of the state are mainly traders, civil servants and a few 

farmers in rural areas.  

The population of the study comprised 11921 respondents 
made up of 603 principals and 11318 teachers in the six education 
zones. The sample for this study is made up of 3479 respondents made 
of 74 principals and 1700 teachers in public and 102 principals and 1603 
teachers in private secondary schools in Anambra State respectively. 
The sample was selected through stratified random technique with 
replacement. The stratification was based on education zone.  

A researcher-developed questionnaire was the instrument for 

data collection. Each of the two instruments is made up of two parts- 

“A” and “B”. Part A is on the background information of the 

respondents while part B contains items on principals’ supervision of 

their teachers. The instrument is a Likert Scale type, structured thus; 

Very Great Extent (VGE) = 5points; Great Extent (GE) = 4points; Low 

Extent (LE) = 3points; VLE (Very Low Extent) = 2 points and No Extent 

(NE) = 1 point. The face and content validity of the two instruments 

were established by two experts; one in educational management and 

one in measurement and evaluation. All the experts are lecturers in the 

Faculty of Education Nnamdi Azikiwe University Awka.  

To determine the reliability of the instrument, the split-half 

method was used. This was done by administering copies of the 

instrument to 20 principals and 20 teachers (10 principals and 10 

teachers from public secondary schools and 10 principals and 10 

teachers from private secondary schools) in Imo state. Imo is chosen for 

the reliability test because both states are in the same south east and 

also share similar characteristics in terms of school management. The 

sets of scores obtained from the respondents were split into two equal 

halves-odd numbers and even numbers. Cronbach Alpha method was 

used to obtain correlation co-efficient of the sets of scores of the items. 
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The co-efficients of 0.89 and 0.92 were obtained for principals and 

teachers questionnaires respectively.  

The researcher collected the data with six research assistants who were 

instructed on what to do. One research assistant was chosen from each 

of the six education zones in the state.  

The research question was answered using mean. Mean scores 

that fall between 4.50-5. 00; 3. 50-4.49; 2.50- 3. 49; 1.50-2.49 and 1.00 

–1.49 were taken to indicate VGE; GE; LE; VLE, and NE respectively. 

Again, Z- test statistic was used to test the hypothesis at 0.5 level of 

significance.  

 

Results 

 
Research Question 1: To what extent do public and private school 
principals in Anambra state practice induction and orientation for their 
teachers? 
 
Table 1: Mean Ratings of Principals and Teachers on the Extent Public 
and Private School Principals Conduct Induction and Orientation  

 

  Mean (x)  Responses 

S/
N 

INDUCTION 
AND 
ORIENTATIO
N 

Public Sec. Schs. Private Sec. Schs.  

 Rate the 
following 
items based 
on the 
extent they 
are 
practiced in 
your school.  

Prins
. 
 (x) 

Rm
k 
 

Trs. 
(x) 

Rm
k 
 

Prins
. (x) 

Rm
k  

Trs.  
(x) 

Rm
k  
 

1. Provision of 
standards  
of 

2.85 GE 2.7
2 

GE 2.50 LE 2.5
4 

GE 



66                     Appraisal of   the Practice… 
 

performanc
e and 
behaviour 
expected 
from the 
new 
teachers. 

2. Provision of 
school rules 
and 
regulations 
to guide the 
new 
teachers. 

2.54 GE 2.5
7 

GE 2.63 GE 2.7
1 

GE 

3 Provision of 
books that 
give 
information 
on general 
school 
organization 
structure to 
the new 
teachers. 

1.51 VLE 2.0
4 

LE 2.55 GE 2.8
1 

GE 

4. Provision of 
books that 
give clear 
job 
description 
to the new 
teachers. 

1.04 NE 2.0
0 

VLE 2.84 GE 2.9
0 

GE 

5. Making 
available 
materials 
that provide 
ethics of the 
teaching 
profession 

2.33 LE 1.9
9 

VLE 2.71 GE 2.8
4 

GE 
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to new 
teachers. 

6. Provision of 
school map 
that can 
familiarize 
the new 
teachers 
with the 
school 
layout and 
boundaries. 

2.46 LE 2.3
8 

LE 2.99 GE 2.8
2 

GE 

7. Giving 
teachers 
documents 
that can 
explain the 
culture of 
the 
community 
to the new 
teachers. 

2.06 LE 2.4
8 

LE 2.74 GE 2.5
8 

GE 

8. Provision of 
documents 
that give 
information 
on general 
characteristi
cs of the 
students to 
the new 
teachers. 

2.09 LE 2.2
1 

LE 2.81 GE 2.7
6 

GE 

9. Providing 
documents 
that explain 
the 
philosophy 
and goals of 

1.8 LE 2.8
4 

GE 2.50 LE 2.6
1 

GE 
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the school 
to the new 
teachers. 

 
Results in table 1 show the mean ratings of the respondents on the 
extent principals in public and private secondary schools in Anambra 
State practice induction and orientation for their teachers.  The mean 
ratings of public secondary school principals (2.85 and teachers (2.72) 
for item 1 and as well, the mean rating of 2.54 by teachers in private 
secondary schools indicate that the principals, to a great extent conduct 
induction and orientation on standards of performance and behaviour 
expected from the new teachers. However, the mean rating of 2.50 for 
the same item by principals in private secondary schools, indicate that 
the principals in private secondary school, to a less extent conduct 
induction and orientation for their teachers on the standard of 
performance and behaviour expected from the new teachers.  

The mean ratings of 2.54; 2.57; 2.63 and 2.71 for item 2 by 
principals and teachers in public and private secondary schools indicate 
that the principals to a great extent organize induction and orientation 
on school rules and regulations to guide the new teachers.  Similarly, 
mean ratings of 2.55 and 2.81 for item 3 by principals and teachers in 
private schools respectively indicate that principals in private secondary 
schools to a great extent provide books that give information on 
general school organization structure to the new teachers during 
induction and orientation. However, the mean rating of 1.51 by 
principals in public secondary schools for the same item 3 indicates that 
the principals, to a very low extent, provide books that give information 
on general school organization structure to new teachers.  

The mean ratings of 2.84 and 2.90 by private school principals 
and teachers respectively for item 4 indicate that principals in private 
secondary schools give books that provide clear job description to new 
teachers during induction and orientation. The mean rating of 2.00 by 
teachers in public secondary schools indicate that principals in public 
secondary schools, to a very low extent, provide new teachers with 
books that give them clear job description. The public secondary school 
principals’ mean ratings of 1.04 for the same item 4 indicate that public 
secondary school teachers never give books that provide clear job 
description to new teachers during induction and orientation.  
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Again, the mean ratings of 2.71 and 2.84 by private secondary 
school principals and teachers respectively for item 5 indicate that 
principals in private secondary schools, to a great extent, provide 
materials on ethics of the teaching profession to new teachers. This is 
done to a low extent and very low extent in public secondary school as 
indicated by the mean ratings of 2.33 and 1.99 for item 5 by principals 
and teachers respectively in public secondary schools.  

The mean ratings of 2.99 and 2.82 by principals and teachers in 
private secondary schools respectively for item 6 reveal that principals 
in private secondary schools, to a great extent, provide school map that 
can familiarize new teachers with the school layout and boundaries 
during induction and orientation. The mean ratings of 2.46 and 2.38 for 
the same item 6 by public secondary school principals and teachers 
respectively indicate that principals in public secondary schools, to a 
low extent provide new teachers with school map that can familiarize 
them with the school layout and boundaries during induction and 
orientation. 

Again, the mean ratings of 2.74 and 2.58 for item 7 by private 
secondary school principals and teachers respectively reveal that 
principals in private secondary schools, to a great extent, provide 
documents that can explain the culture of the community to new 
teachers during induction and orientation. However, the mean ratings 
of 2.06 and 2.48 by public secondary school principals and teachers 
respectively indicate that public secondary school principals, to a low 
extent, provide to new teachers documents that can explain the culture 
of the community during induction and orientation. On the same note, 
the mean ratings of 2.81 and 2.76 for item 8 by private secondary 
school principals and teachers respectively indicate that principals in 
private secondary schools, to a great extent, provide new teachers with 
documents that provide information in general characteristics of the 
students. On the other hand, the mean ratings of 2.09 and 2.21 for the 
same item 8 by principals and teachers in public secondary schools, to a 
low extent, provide new teachers with documents that provide 
information on general characteristics of the students to the new 
teachers during induction and orientation in their schools.  

The mean ratings of 1.8 and 2.50 for item 9 by public and 
private school principals indicate that principals to a low extent provide 
documents that explain the philosophy and goals of the school to new 
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teachers. The teachers in both public and private schools with 2.84 and 
2.61 mean ratings indicate that principals to a low extent provide their 
teachers with the documents. 
 
Testing Hypothesis 
1.  There is no significant difference between the mean ratings of  

public and private schools in Anambra state on the extent 
principlas conduct induction and orientation for their teachers. 

 
Table 2: z-test Summary of Mean Ratings of Public and Private Schools 
in Anambra State on the Extent principals Conduct Induction and 
Orientation for their Teachers. 
 

Group  Number  Mean  Sd.  df.  Z-cal. Z-crit P 

Public   1809 2.30 1.09  
3574 

 
1.350 

 
1.960 

 
<.05 Private  1767 2.06 1.03 

 
The results in Table 2 show the summary of data analysis for hypothesis 
1. The results indicate that the z-cal value of 1.350 is less than the z-crit. 
value of 1.960 at 3574 degree of freedom and 0.05 level of significance. 
The hypothesis is therefore accepted.   
 
Discussion of Results    
Results in table 1 indicate that principals in public secondary schools 
conduct induction and orientation to a great extent on standards of 
performance and behaviour expected from the new teachers but those in 
private secondary schools do the same to a low extent. This agrees with 
Edem (2006) who found that staff in public schools are given more job 
description and information on general school organization than those in 
private schools.  Again Onah (2008) also found that in private schools, 
teachers are not provided with information that guides their activities in 
the schools.   

The findings of this study differed from those of Nwadialo (2004) 
who found that teachers in public schools are not adequately given 
orientation and induction before they resume fully in their schools.  
Similarly, the findings of this study disagree with Ogakwu (2004) who had 
found that staff induction especially for newly recruited teachers is not 
always conducted in public schools.  



Isaac N. Nwankwo                                                                                         71 

 

The differences in the findings could be attributed to time, areas 
studied and population used. Time lag might have affected the findings. 
Again, studies by Nwadialo and Ogakwu were done outside Anambra 
State and both of them utilized principals only as their respondents. 

The findings of this study have a number of implications for 
teachers, principals and the Ministry of Education. The implication for the 
teachers especially those in private schools, is that if they do not make 
efforts to get themselves acquainted with their work, they may have 
problems in discharging their duties. This is based on the findings that 
private school principals conduct induction and orientation to a low 
extent. The implication for school principals especially those in private 
schools is that they need to give their teachers adequate induction and 
orientation. Those in public secondary schools can improve their own 
practices to help their teachers grow professionally and as well, to 
increase their teachers’ productivity. 

The implication of the findings to the Ministry of Education is that 
the Ministry should embark on the training and retraining of both 
teachers and principals in both public and private schools through 
seminars and workshops to get them acquainted with their jobs. The 
Ministry also needs to monitor the condition under which teachers in 
private secondary schools work to avoid being abused by some 
proprietors.  
 
Conclusion  
The researcher, based on the data analyses and the discussion that 
followed, made some conclusions. Principals in both public and private 
secondary schools carry out induction and orientation programmes but 
the conduct is not entirely of the same extent in both secondary schools. 
Induction and orientation programmes are conducted better in public 
secondary schools than private secondary schools.  
 
Recommendations  
Based on the findings of this study, the following recommendations are 
made:  

1. Principals of public secondary schools should improve on their 
induction and orientation practices by organizing 
induction/orientation programmes regularly for newly recruited 
teachers.   
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2. Principals should organize frequently in-school seminars for their 
teachers in order to increase their knowledge of the job.  
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Abstract 
The study was conceded out to identify the birth of private secondary 
schools in Nigeria. Also, it gives the beginning of private schools in Oyo 
state and its present development. Survey design was adopted for this 
study. It covers only the private schools in Oyo state. Random sampling 
techniques were used to select twenty (20) private schools from each of 
the three geo-political zones. A total of sixty (60) private schools were 
randomly sampled. However, in each school, four teachers and one 
principal were selected. Two hundred and forty (240) teachers and sixty 
(60) school administrators were selected. A total of three hundred (300) 
respondents were finally used. Questionnaire was used to elicit response 
from the respondents. The reliability co-efficient was 0.76. The data 
collected were analyzed with simple percentage. However, it was 
recommended among others that government at all levels should 
adequately support the funding of private secondary schools, private 
schools should provide the necessary education facilities to enhance 
quality process and output and government should ensure regular 
supervision in the private schools to maintain standard.  
 
Keywords: Private secondary schools, Privatization, Management, 
Missionary Effective teaching-learning, Educational resources.  
 
Introduction 
Education is an instrument of transformation all over the world; it is 
seen as an avenue for total revolution in all sectors of every nation 
because it always enhances economic stability, social expansion, 

mailto:awololatoyin2011@yahoo.com
mailto:adeolayemioshin@yahoo.com
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technology progression, cultural advancement, and political 
justification. Education is regarded as the foundation for national social, 
economic, political and human development. It is an effective 
instrument of positive change in the society and a fundamental social 
institution for transmitting basic knowledge including values, norms, 
skills and culture to the younger ones in the society (Ololube and 
Egbezor, 2012).   
 “Secondary school education is a comprehensive type of 
education with a core curriculum designed to broaden the knowledge 
and outlook of students who successfully complete the Junior 
Secondary Schools” (FME, 2000). It is after this stage of Junior 
Secondary School that students are expected to proceed to Senior 
Secondary School, preparatory to entry into vocational or technical 
college, polytechnic or university for certain skills acquisition. 
 In his view, Moja (2000) agreed that “secondary education at 
this level should equip pupils with necessary skills to find employment. 
It is at this level that students get the totality of what future would look 
like as they choose their posterity career at this stage”. 
 The goals of senior secondary school education as stipulated in 
the National Policy of Education are to prepare students for useful 
living within the society and for higher education (FRN, 1998).The 
objectives are to ensure that there is a balance between the literacy 
and vocational goals as well as inspire the students with a desire for self 
improvement in later life. This is against the stated national objective of 
education that there is problem in totality performance of students and 
this is a great concern to every Nigeria as it calls for national 
emergency. 
 However, the performance of students in general examination 
in recent years has been described as depressing and disgusting. 
Awolola  and Ade-Oye (2011) in support of this agreed that “the 
performance of students in Senior Secondary Certificate Examination 
and General Certificate Examination has not been encouraging. Public 
schools in particular are not giving the best expected of them in term of 
general results in their final examinations”. 
 Public education system in many developing countries   
including   Nigeria is facing   a lot of challenges ranging from deficient 
non-existent of human and material resources. This is in line with the 
view of Emunemu (2008) that, “Curricula are often outdated, textbooks 
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and other instructional materials are sometimes in short supply and 
students/teachers ratios are   well above the desired levels, student 
retention rates and test scores are both low among others.” 
 In addition, he stated that “a number of studies have shown 
that private participation in education can improve effectiveness in 
developing countries in cost effective manner and without 
compromising equity and that it can encourage the public sector to 
improve the quality and efficiency of public schools.”Also, he agreed 
that competition among the providers of services can lower the costs 
and improve responsiveness to the needs of consumers.” 
 It is generally agreed that provision and financing of education 
should be the solitary task of the governments at all levels and that it 
should be for all Nigerian children in reverence of the origin, status   
and location. In his principles, Amos Comenus (1952) stated that 
knowledge should be universal and that it should be provided for the 
common man.  
 However, public education system in Nigeria faces a numerous 
challenges. For instance, there are uncondusive environment, outdated 
laboratory tools; inadequate textbooks, instructional materials in short 
supply; no or poor technology system, insuffient teachers, few 
classrooms e.t.c. Private schools have brought into limelight better 
conditions that make education better enjoyed, especially in terms of 
facilities, access capacity, and quality control. 
  Emunemu, (2008) agreed that “a number of studies 
established that private participation can encourage the public sector 
to improve the quality and efficiency of public schools. Competition 
among providers of services can lower the costs and improve 
responsiveness to the need of consumers”. 
 
Evolution of Private Secondary Schools in Nigeria 
According to Achunine & Irondi (1998), the genesis of private schools in 
Nigeria was between 1931 and 1954. However, he divides the 
establishment into four areas thus: 
 
Missionaries’ Schools 

 1925-CMS founded The Dennis Memorial Grammar School, 
Onitsha. 
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 1933-Roman Catholic Mission founded CHRIST The KING 
College, Onitsha. 

 
Elite Schools 

 1932-Rev. Patts Johnson established Enitonna High School, 
Port-Harcourt 

 1933-Alvan Ikoku established Aggrey Memorial College, 
Arochukwu. 

 1938-Oyesina, O.L.S founded Ibadan Boys’ High School, Ibadan. 
 
Ethnic Groups Schools 

 1946-Ibiobio State College, Ikot Ekpene. 

 1949-Urhobo College, Effurun. 

 1950-Egbado College, Ilaro. 

 1952-Igbo State College, Aba.  
 
Prominent Nigerians’ Schools 

 1938-New Africa College, Onitsha. 

 1942-New Bethel College, Onitsha. 

 1943-African College, Onitsha. 

 1947-Western Boys’ High school, Benin.  

 1934--Christ High School, Benin City. 

 1941-Okpe Grammar School, Sapele. 

 1943-Lisabi Grammar School, Abeokuta. 

 1945-Adeola Odutola College, Ijebu-ode. 
 By 1952, some of the mission bodies came on board to 
establish more schools. For instance, the Baptist Convention of USA had 
established 2 secondary schools, Roman Catholic had 10, and CMS had 
10. 
 At present, there are 2,930 private secondary schools in the 
Southwest of Nigeria. The analysis is below: 
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Distribution of Secondary Schools in South West (State & Mode of 
Ownership)  

State Private 
school 

Corporate  
Bodies 

Local 
Govt. 

State 
Govt. 

Federal 
Govt. 

Community Religious 
Organis. 

NGO Total % 

South 
west 

705 6 29 1734 1 180 273 2 2930 100 

Ekiti 80 1 0 175 0 1 11 0 268 9.15 

Lagos 319 2 0 328 0 2 34 0 685 23.4 

Ogun 196 2 0 298 1 0 11 0 508 17.3 

Ondo 10 1 0 178 0 37 53 2 281 9.59 

Osun 13 0 29 357 0 79 51 0 529 18.1 

Oyo 87 0 0 398 0 61 113 0 659 22.5 

Source: NBS, 2008. 
 
From the above data, Lagos State has the largest number of secondary 
schools 685 (23.4%) with 319 private  secondary schools, followed by 
Oyo State, 659 (22.5%) secondary schools with  87 private secondary 
schools. This is a proof that there are many private schools in Oyo 
State. 
 
Distribution of Secondary Schools in Oyo State and Mode of 
Ownership 

State Private 
school 

Corporate  
Bodies 

Local 
Govt 

State 
Govt 

Fed. 
Govt 

Comm- 
unity 

Religs  
Org 

NGO Total % 

Local Govts 87 0 0 398 0 61 113 0 659 100 

Afijio - - - 7 - 4 7 - 18 2.73 

Akinyele 1 - - 27 - 5 1 - 18 5.16 

Atiba 2 - - 14 - 5 - - 21 3.19 

Atisbo - - - 7 - - 2 - 9 1.37 

Egbeda 5 - - 13 - 12 - - 30 4.55 

Ibadan N 27 - - 27 - 7 17 - 78 11.8 

Ibarapa N - - - 6 - - 1 - 7 1.06 

Ibarapa/C - - - 8 - - 2 - 10 1.52 

Ibarapa/E 1 - - 9 - - 1 - 11 1.67 

Irepo 1 - - 7 - - - - 8 1.12 

Iseyin 3 - - 9 - - 13 - 25 3.79 

Itesiwaju - - - - - - - - 0 0.00 

Iwajowa - - - - - - - - 0 0.00 

Kajola 1 - - 20 - - - - 21 3.19 

Ogo Oluwa - - - 7 - - - - 7 1.06 

Olorunsogo  - - - 19 - - 5 - 24 3.64 

Orelope - - - 6 - - - - 6 0.91 
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Orire - - - 10 - - - - 10 1.52 

Oyo East - - - 6 - - - - 6 0.91 

Oyo West - - - 11 - - - - 11 1.67 

Saki East - - - 6 - - 1 - 7 1.06 

Saki West - - - 22 - - - - 22 3.34 

Surulere 7 - - 1 - 9 4 - 21 3.19 

Ibadan NW  5 - - 13 - - 3 - 21 3.19 

Ibadan NW  26 - - 17 - - 8 - 51 7.74 

Ibadan SE  2 - - 32 - 4 20 - 58 8.80 

IbadanSW  6 - - 31 - 4 12 - 53 8.04 

Iddo - - - 3 - 10 6 - 19 2.88 

Lagelu - - - 17 - - 1 - 18 2.73 

OgbomosoNorth - - - 7 - 1 1 - 9 1.37 

Ogbomoso 
South 

- - - 21 - - 2 - 23 3.49 

Oluyole - - - - - - - - 0 0.00 

Ona Ara - - - 15 - - 6 - 21 3.19 

      Source: NBS, 2008. 
 
From the above data, the total number of secondary schools in Oyo 
State is 659. Government (public) schools are 398 (60.1%) while private 
schools are 87 (13.2%). Based on this it can be forecast that in the next 
few years, the private secondary schools can outnumber the public 
schools in Oyo State. 
 As at 2010, the level of education in Oyo State has reached an 
advanced stage. The data below show the number of schools (primary 
& secondary) in Oyo State, identifying  the private and public schools. 
 
Distribution of schools in Oyo state (Primary and Secondary) as at 
2010. 

Primary  Schools No of Schools Population 

Private 
Public 
Total 

2,116 
2,118 
4,234 

879,532 pupils 
(57% female & 43% 
male) 

Junior   Schools No of Schools Population 

Private 
Public 
Total 

200 
545 
745 

461,725 students 
(55% female & 45% 
male) 

Senior Schools No  of Schools Population 

Private 225 80,323 students 
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Public 
Total 

447 
672 

(49% female &51% 
male) 

Source: Ministry of Education, Oyo State. July, 2010. 
 
The level of development in secondary education in Oyo State is very 
rapid compared with other states in the Southwest. The first private 
secondary school in Oyo state is ‘NESTO COLLEGE’ which was founded 
in Oyo town in 1993 after which others were established. Based on the 
information here, it means that private secondary schools’ distribution 
in Oyo State is growing fast.  
 
Academic Performance in Private Secondary Schools 
Academic performance is generally regarded as the display of 
knowledge attained or skill developed in school subjects. Such 
achievements are indicated by test scores or by marks assigned by 
teachers. It is the school evaluation of the students’ classroom work as 
quantified on the basis of marks or grades. Akinade (1982) 
confirmed that social acceptability adjustment to school environment 
and self acceptance (determination) can affect academic performance 
among learners in the school setting. 
 Performance, according to Porter (1985), is that variable that 
refers to how much successful role achievement is accomplished. 
Various disciplines have different connotations to the concept of 
performance. Economists are concerned with actual physical units or 
output; industrialists are concerned with amount of work done or level 
of   estimate   target that was achieved. However, sociology is 
concerned with how well a thing was done while education believes in 
efficiency, that is, the rate of educational resources input to output. 
 Due to the poor state of public secondary education in which all 
the governments at all levels find so difficult to solve in term of   
growing number of pupils without a corresponding increase in the 
educational facilities, the need for an alternative which must be for the 
general public brings about the rapid growing of private schools, which 
the public believe would bring better  situation to the students’ 
academic performance. 
        It is well recognized that in public schools; the confidence of 
teachers are being dampened in terms of the conditions of service 
provided by the government. This is unlike what we have in private 
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schools where the teachers are well catered for in terms of motivation. 
Therefore, the need for privatization of secondary schools is 
indispensable because of its immeasurable benefits and mostly to 
complement the poor services rendered by the Nigerian public schools. 
 
Some Challenges of Private Schools in Oyo State 

 High level of indiscipline and immoralities: This is common 
among the students in the private schools. As a result of 
insufficient value education or moral training being given to 
students, they become threat to the society. 

 Poor and inadequate educational facilities: Most of these 
private schools find it difficult to meet the challenges in their 
administration. 

 Illegal Operation of private learning centers: Majority of these 
private schools operate without legal authorization by the 
Ministry of Education. 

 Lack of monitoring and control: The Ministry of Education has 
failed in their roles in monitoring the activities of private 
schools, hence some are operating without the required 
standard. 

 Poor quality instructions:  This factor is a strong one as it leads 
to poor graduate output. Among factors largely responsible for 
this are large class size and inadequate educational resources.  

 Inadequate qualified personnel: Largely unqualified personnel 
are present in private schools as teachers. Many of these 
private schools do not have the number of staff that correlates 
with their students’ population.  

 Poor remunerations: Not all the private schools are paying 
their staff as expected and this is leading to overutilization of 
those qualified staff. 

 Examination malpractice: This is well known in most of private 
schools. The public is now challenging the results that these 
private schools are claiming to produce after various allegations 
of malpractices that they engage in. 

 Insufficient of staff: Apart from inadequate qualified personnel, 
there is a challenge of inadequate staff in these private schools. 
This is a big problem as one teacher is being requested to teach 
more than one class concomitantly. 
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 The Need to restructure educational syllabus: It is unfortunate 
that most of these private schools are operating under different 
unauthorized syllabus. There are different textbooks being used 
by these private schools.  

 High level of crime: such as terrorism, arson, child and drug 
trafficking, pipe line vandalism, armed robbery and various 
other forms of political violence that are master minded by 
undisciplined youths.  
 

Problem of the Study 
In Nigeria, the gap between education in public and private secondary 
schools is very wide. Standard cannot be compromised in the school 
system. Despite the acclaimed and highly praised “free education” 
being provided by the government in the public secondary schools, the 
expectation of people (public) as regard performance has been dashed 
over years.  
 In Oyo State for instance, poor infrastructural conditions of 
public secondary schools is one of the factors which lead to the low 
patronage of government established schools. Nowadays, parents have 
seen reasons to consider the private schools instead of public schools. 
The question to ask is, is there any difference between private and 
public secondary schools? It is on this premise that this study sought to 
find out the level of development and challenges of private schools in 
Oyo state. 
 
Research   Questions 

1.   What are reasons for the spreading of   private secondary 
schools in Oyo State? 

2.   Are there benefits private secondary schools offer to the 
people in Oyo state?       

3.   What are the problems confronting private secondary schools 
in Oyo state? 

4.   What are the solutions to the problems confronting private 
secondary schools in Oyo state? 

 
Objectives of the Study 

 The study reveals some reasons for the establishment of 
private secondary schools. 
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 It reveals the benefits that private secondary schools offer to 
the society in Oyo state. 

 It assists in drawing the base line for comparism between 
public and private  secondary schools. 

 It helps to identify the various limitations of private secondary 
schools in Oyo state. 

 It helps to provide solutions to various challenges of private 
secondary schools in Oyo state.  

 
Significance of the Study 

 It will encourage the government to be more devoted to the 
financing of public secondary education in Oyo state. 

 It will help education planners to formulate better policies for 
government public schools. 

 Parents will be assisted to make a rational choice between 
public and private schools for the education of their wards.  

 It will assist the people in drawing the base line for analysis 
between public and private schools in Oyo state. 

 It will promote high standard education in secondary schools, 
particularly public secondary schools in Oyo state. 

 
Methodology 
 
Research Design: Descriptive design was adopted for this study. 
 
Population of the study: All the teachers and principals in all the 
private schools in Oyo State. 
 
Scope of the study: It covers only the private schools in Oyo State. 
 
Sample and Sampling Technique: The researcher sampled twenty (20) 
private schools in each of the three geo-political zones. A total of sixty 
(60) public schools were randomly selected. However, in each school, 
four teachers and one principal were randomly selected. A total of two 
hundred and forty (240) teachers and sixty (60) school administrators 
were selected. A total of three hundred (300) respondents were finally 
selected for the study. 
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Research Instrument: Open questionnaires were used for this study. 
 
Validity of the study: The instrument was validated by the experts in 
Educational Management for face and content validation. 
 
Reliability of the Instrument: Cronbach Alpha was employed to 
determine the reliability of the questionnaire. The reliability co-efficient 
of 0.76 was obtained.  
 
Method of Data Collection: The researcher made visitations to the 
sampled schools for permission after which research assistants 
supported the researcher to carry out the administration of the 
questionnaire. 
 
Method of the Data Analysis: The information collected was analysed 
by simple percentage   analysis.  
 
Data Presentation and Analysis 
 
Research Question 1: What are the reasons for the establishment and 
spreading of private secondary schools in Oyo State? 
Table 3: Responses of respondents on reasons for spreading of private 
schools 

 Reasons for private secondary 
schools 

SA A D SD 

1  Need for technical-vocational 
education for Nigeria’s economy 
development 

280 10 10 - 

2 Level of standard in public schools is 
decreasing 

200 80 15 5 

3 There are numerous qualified teachers 
in public schools. 

- 50 100 150 

4 Administration in public schools is very 
poor 

300 - - - 

5 There is usually teachers’ strike and 
students unrest in public schools 

300 - - - 

           From table 3, all the 300 (100%) respondents agreed that 
administration in public schools is very poor and that teachers strike 
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was common in public schools. 280 (93.3%) strongly supported the fact 
that the reason for private schools is to develop Nigerian economy  
while only10 (3.3% ) agreed. Two hundred (66.6%) believed that the 
standard of education is falling. Fifteen (26.6%) strongly disagreed 
while 5 (1.6%) agreed. 
         This is in line with the National Policy on Education (2004) that 
states that Nigerian government recognizes and encourages private 
participation in Education at all levels. Amadi (1986) agreed that “the 
current emphasis of government on technical-vocational education is 
not any way a new one. It began in the early 1930’s by the private 
establishment”. 
 
Research Question 2: Are there benefits private secondary schools 
offer to the people in Oyo state? 
Table 4: Responses of respondents on benefits of private schools in Oyo 
state 

 Benefits derived from  private 
secondary schools  

SA A D SD 

1 Private schools have better security and 
befitting environment for learning 

290 10 - - 

2 Rarely teachers going on strike and 
allowing students’ demonstration 

300 - - - 

3 Adequate educational facilities and high 
level of technology 

300 - - - 

4 There is no adequate skilled teaching 
staff 

- - 50 250 

5 There are effective teaching-learning 
activities 

280 20 - - 

 
From table 4 above 290 (96.7%) respondents strongly submitted that 
there is better security for learning in private schools while 10 (3.3%) 
agreed. All the 300 (100%) respondents strongly agreed that teachers’ 
strikes were not common. Also, the same number agreed that there are 
facilities and high level of technology practices in private schools. 

Bamimore, (2011) affirmed that “liberty of private schools’ 
management to recruit staff is unbounded.”It means that there is 
adequate freedom for private schools in recruiting qualified staff. 
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Research Question 3: What are the problems confronting private 
secondary schools in Oyo state? 
 
Table 3: Responses of respondents on problems of private schools in 
Oyo State 

  Problems confronting private 
secondary schools  

SA A D SD 

1 Private schools are too expensive for the 
poor  

290 10 - - 

2 Culture is not recognized in private 
schools 

160 20 20 - 

3 Most of the children are not disciplined 250 10 10 20 

4 High level of kidnapping activities 300 - - - 

5 High level of immorality and bad 
manners 

50 100 100 50 

 
From table 3 above, two hundred and ninety (96.7%) agreed that 
private schools are too costly while only 10 (3.3%) agreed. Two hundred 
and fifty (83.3%) believed that most children in private schools were 
not disciplined, 10 (3.3%) agreed, another 10 (3.3%) disagreed while 20 
(6.6%) strongly disagreed. On the high level of immorality, 50 (16.7%) 
strongly agreed that it existed in private schools, 100 (33.3%) agreed 
and disagreed respectively while another 50 (16.7%) strongly disagreed. 
 This is in line with opinion of Bamimore (2011) that the task of 
managing personnel   in private schools is more assiduous than that of 
public schools because the public schools are founded by the 
government with several supervisory agencies that ensure quality 
control. 
 
Research question 4: What are the solutions to the problems 
confronting   private secondary schools in Oyo state? 
 
Table 4: Responses of respondents on solutions to the problems of 
private schools in Oyo State 

 Solutions to the problems confronting  
private secondary schools        

SA A D SD 

1 Need to review the current  schools’ 
curriculum 

280 20 - - 
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2 Cultural heritage should be inculcated in 
the schools’ activities 

300 - - - 

3 Discipline should be maintained  300 - - - 

4 The poor should be considered in 
charging school fees 

250 50  - 

5 Government supervisors should be 
allowed to monitor the schools to 
enhance quality assurance 

300 - - - 

 
All the respondents strongly agreed and agreed that there is need for 
schools’ curriculum review, cultural heritage should be included in the 
schools’ activities and that the Ministry of Education should allow 
supervision to take place regularly to enhance standard. This is in line 
with the observation of Eriba (2008) that the Nigeria educational 
curricula do not adequately prepare the learners for the kind of job the 
society would offer them today. There is the lack of relevance of the 
curricula in meeting societal expectations in terms of national economic 
growth and development.  
 
Implications of Private Secondary Schools to Educational System       
Private secondary schools are an avenue to promote and raise the 
standard of education as most of these private schools are well known 
for creating innovation, and enhance efficiency towards attainment of 
the secondary education objectives. The private effort is another 
approach in forecasting the production and providing human resources 
for the needs of the country. It has been established that the focus of 
the public is now on private schools due to the low and poor 
performance of students from public schools. Apart from this, the 
private schools reduce the level of unemployment of Nigerian 
graduates; they are easily engaged in various teaching jobs in private 
schools.  
 In addition, a number of studies have shown that private 
participation in education can improve effectiveness in developing 
countries in cost effective manner and without compromising equity 
and that it can encourage the public sector to improve the quality and 
efficiency of public secondary schools.   
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Conclusion 
Privatization of education in Nigeria educational system began many 
decades ago. It was a step of supplementing the efforts of government 
in providing technologists and technicians that would meet the needs 
of the country. It is an approach to promote the standard of education, 
create innovation, and enhance efficiency and attainment of the 
education objectives. 
        Public education system in Oyo state faces a number of challenges. 
Curricula are often outdated; textbooks and other instruction materials 
are sometimes in short supply; and students-teacher ratios are well 
above desired levels, student retention rates and test scores are both 
low, among others. 
 Therefore, there is need   for all the governments at all levels 
mostly the federal government to put in more effort to meet all the 
challenges in public and private schools in order to attain the secondary 
educational objectives. 
 
Recommendations 

 National Policy on Education should be implemented by the 
policy makers at State’s Ministry of Education to meet Nigeria’s 
secondary educational needs. 

 State governments need to recruit more qualified teachers into 
the public schools to make the teaching workforce adequate. 

 There is need for the government to support private schools 
through grants or other   means. This as well will reduce 
exorbitant school fees being charged by private schools. 

 The poor (less privileged) should be acknowledged by the 
private school owners in charging school fees. 

 Moral activities and citizenship education should be inculcated 
in the private schools’ syllabus. 

 There is need for proper moral and citizenship education or 
training of the students to be useful to themselves and be good 
citizens. 

 Adequate educational facilities should be provided by the 
government to meet the challenges in the secondary schools. 

 There is need for the government’s Ministry of Education to 
carry out regular supervision and inspection (monitoring) in the 
private schools so as to promote proper performance. 



88                      Private Secondary Schools In… 

  Operation of private learning centers should be legalized by 
the private owners with authorization from the State Ministry 
of Education. 

 There is need for periodical monitoring and control by the 
Ministry of Education to ensure the required standard. 

 Examination malpractice should be discouraged by the 
administrators to permit the confidence of the community in 
private schools. 

 There is need to maintain updated and standardized 
educational syllabus in private schools.  
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Abstract 
This study was focused on strategies for facilitating and sustaining the 
interest of Nigerian students in teacher education for national 
development. It was a survey design carried out in Anambra State.  The 
population of the study was all the academic staff of Federal College of 
Education (Technical) Umunze and Faculty of Education of Nnamdi 
Azikiwe University, Awka numbering 250 and 102 lecturers respectively. 
Stratified proportionate sampling technique was employed to get a 
sample size of 260 lecturers. 2 research questions and I hypothesis 
guided the study. A 32- researcher developed questionnaire was also 
used in getting relevant information for the study. Mean and z - test 
statistics were used in analyzing data collected.  

The result of the study revealed that poor and delay payment of 
teachers’ salary, use of over stretched facilities were among the 
problems of teacher education in Nigeria, while bursary allowance for 
student teachers, regular refresher course for student teachers, 
standardized teachers’ salary etc were among the strategies that can be 
employed to facilitate and sustain the interest of Nigerian students in 
teacher education. 
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Introduction 
Education according to FGN (2004) has been regarded as the 
instrument per excellence for effecting national development. It is also 
seen as the greatest instrument for change of both individual and 
nation. No meaningful development can take place in any nation 
without a good quality education. Teachers assume the most crucial 
role in harnessing the educational development of any nation. As a 
matter of fact, no education system can rise above the quality of it’s 
teachers and so the importance of teacher education to any nation 
cannot be over emphasized. 

Teacher education according to Odhe (2008), is a form of 
education that is carefully designed to prepare and groom the teacher 
and would be teacher to provide professional competence in the 
service to the school. Whawo (1994) opined that teacher education 
should be viewed in two dimensions.  To him, they are pre-service and 
in-service stages. Pre-service teacher education means all the stages of 
education and training that precedes to the employment of teachers to 
teach in school system, while in-service means education and training 
that the teacher receives while on the job to update his knowledge. 
Teacher education in essence means the process of providing 
professional competent training to an individual that will enhance him 
with all the competent skills needed in teaching profession. It embraces 
both while in the school (pre- service) and continued while in the field 
(in- service). It is systematically planned to equip the recipient with the 
pedagogical skills that are imperative for the achievement of the 
desired objectives. The importance of teacher education to the 
development of any nation cannot be equated to any other thing. 
Teacher education, being the education given to the intending teachers 
in Colleges of Education, Institute of Education, National Teachers 
Institute, School  of Education in Polytechnics and Faculty of Education 
of universities need to be effectively structured in order to equip 
recipients with the necessary skills needed. 
 
FGN (2004) stipulates the goals of teacher education in Nigeria  as to:  

i Produce highly motivated and efficient classroom teachers for 
all levels of our educational system. 

ii Help teachers to fit into social life of the community and 
enhance their commitment to national goals. 
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iii Provide teachers with the intellectual and professional 
background adequate for the assignment and make them 
adaptable to change situation. 

iv Enhance teachers’ commitment to the teaching profession, and 
in- service training shall be developed as integral part of 
teacher education and shall take care of the inadequacies. 

 
Of a truth, these goals are laudable enough to even triger a non-
talented teacher to dream of becoming one. The point is how serious 
are these goals pursuit and implemented in Nigeria education system? 
As a matter of fact, these goals are easier said than implemented. For 
the fact that the level of achievement of any nation both socially, 
economically, scientifically, technologically etc, depends on the nature 
of sound education given to her members, any dynamic educational 
policy without knowledgeable teachers is as good as nothing. Research 
has shown that since education is the door to any nation’s 
development, teachers hold the key to unlock the door of that national 
development. However, the emphasis on the importance of teacher 
education in Nigeria still hinges on policy formulation with less 
emphasis on implementation. 

This is evident on the fact that most students lack interest in 
teaching profession as recorded by Monisola (2000), who opined that 
teacher education is seen as the last resort to those frustrated 
candidates rejected by other faculties. Students are not eager to enter 
into teaching profession probably because of the treatment accorded 
teachers in the society, not minding the importance of teachers in the 
development of any nation. The state of teacher education programme 
in Nigeria is in a worrisome situation and these have really demoralized 
many students from becoming prospective teachers. To add to what is 
on ground, Dashe and Paksohot (2011) concluded that most teachers 
lack competence and commitment, educational facilities are in shamble 
states, policies are not implemented, and there are incessant strike 
actions etc. All these and many more are the evils that bemoaned the 
progress of teacher education in Nigeria. For the fact that education is 
seen as a strong force for any nation’s development, and teachers 
assume the crucial responsibility of the most challenging role of human 
resource development, effort should be made to restore the dignity of 
teacher education system.  
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Problem of the Study:  
There is a general consensus that teaching in Nigeria is regarded as a 
job for the unpopular people. Job for commoners, people that probably 
did not get good jobs somewhere else and out of frustration, find their 
way in teaching profession. Some people that really become teachers 
because they are talented to do so are doing it grudgingly without 
much commitment or zeal. The state of teacher education in Nigeria is 
in a worrisome situation. Many students are no longer interested in the 
profession and one wonders what future will have in stock for the 
development of Nigeria, knowing fully well the role education plays in 
the development of any nation. Monisola (2000)  concored with the 
above assertion by adding that most students lack interest in teaching 
profession because they see teacher  education as the last resort to 
those frustrated candidates rejected  by other faculties in Nigerian 
universities. A look at 2005 UME application reveals that education 
rated second to the last in terms of value for their  choice of profession 
at universities. 2.58% of students chose to read education as against 
other valued professions. See the table below for details. 
 
Table 1: Percentage of all 2005 UME applicants and their choice of 
disciplines. 

S/
N 

Discipline Total No 
of 
applicant
s 

% of 
Total 
applicant
s 

1 Social science 226,664 24.80 

2 Administration 168,376 18.42 

3 Medical science 161,292 17.45 

4 Engineering/Environmental/Tchnology/L
aw 

69,751 7.63 

5 Science 68,673 7.51 

6 Arts 45,870 5.02 

7 Education 23,596 2.58 

8 Agriculture 7,246 0.79 

 Total 913,862 100 

Source: Punch: Friday October 14, 2005. 
 



Vivian N Nwogbo & Cecilia Amuche Ekemezie                                                         95 

 

The above table indicates that prospective students are not interested 
in teacher education in Nigeria. The researchers therefore want to find 
out. 
 

i. Major problems confronting teacher education in 
Nigeria. 

 
ii. Strategies for facilitating and sustaining the interest of 

students in teacher education and proper solutions to 
the above identified problems. 

 
Research Questions;   

1. What are problems of teacher education in Nigeria? 
2. What are strategies for facilitation and sustaining the interest 

of students in teacher education in Nigeria?  
 
Hypothesis: There is no significant different between the mean rating 
of lecturers from colleges  of education and lecturers from faculty of 
education on strategies for facilitating and sustaining students’ 
interest in teacher education in Nigeria.  
 
Methodology  
Description survey design was adopted. The population of the study 
comprised 250 lecturers from Federal College of Education (T), Umunze 
and 102 leturers from Faculty of Education of Nnamdi Azikwe 
University, Awka where student teachers are trained, totaling 352 
lecturers. The sample size for this study was 200 lecturers from FCE (T), 
Umunze and 60 from Nnamdi Azikiwe University, Awka. Proportionate 
stratified sampling technique was used to get this sample size. Number 
of lecturers were stratified according to departments and total number 
of 260 lecturers was gotten and used for the study. A researcher 
developed questionnaire instrument named” facilitating and sustaining 
students’ interest questionnaire” (FSSIQ) was used. It was made up of 
32 items.  The content and face validity of the instrument were 
established using 2 research experts from the Department of 
Educational Foundations of University of Nigeria, Nsukka. The 
corrections and suggestions were reflected in the final draft and used 
for the study. The instrument was also subjected to a test re-test by 
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given it to 20 lecturers from Alvan Ikoku Federal College of Education, 
Owerri, and Imo State University, Owerri using crombach alpha 
technique, the reliability co-efficient of 0.92 gotten was  high and 
attested the reliability of the instrument. The questionnaire instrument 
was personally distributed by the researchers and 2 trained research 
assistants. This ensured 100% percentage return rate. The data analysis 
was done using weighted mean only for answering research questions 
while z test statistic was used in testing the hypothesis at 0.05 level of 
significance. A four point likert type rating scale of Strongly agree (4 
points), Agree (3 points). Disagree (2 points) and Strongly disagree (1 
point) was used to determine the opinion of respondents on the items. 
Any mean from 2.50 and above was regarded as agreed while below 
2.50 was regarded as disagreed. 
Research question 1: What are problems of teacher education in 
Nigeria? 
 
Table 2: Mean rating of lecturers on problems of teacher education in 
Nigeria. 

S/N Items Lecturers 
from 
College of 
Education 

Lecturers from 
University 

 
1 

 
 
Poor and delay in 
payment of teachers’ 
salary 

X            
 

Dec            
 

X    
 

Dec 
 

4.00               Accept 4.00 Accept 

2 Low level of 
commitment to the 
teaching profession by 
both teachers and 
non- professionals 

               
3.50 

                         
“ 

       
3.50  

           
“        

3 Absence of in-service 
development 
programme 

3.60 “            3.90 “           

4 Unwholesome office 
equipment 

 3.00        “         3.60 “        

5 Low social status 3.85 “             400  
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“    

6 Inadequate provision 
of qualified teachers 
to meet the need in 
schools 

2.65 “ 280 “        

7 Poor implementation 
of Government 
policies 

3.80 “          400 “        

8 Incessant strike action 3.95 “           3.60 “         

9 Poor funding 4.00 “            
“ 

3.90 “         

10 Poor educational 
facilities 

400 “            
“ 

3.90 “       

11 Incessant disruption of 
academic calendar as 
a result of strike 
action 

3.00 “            
“ 

2.95 “     

12 Lack of infrastructural 
facilities in schools 

3.65 “              
“   

3.90 “       

13 Use of over stretched 
facilities 

3.70 “           3.80 “       

14 Ill motivated 
personnel 

3.90 “            3.65 “       

15 Attitudinal  disposition 
of the society, parents 
and Government. 

400 “ 400 “ 

16 Lack of respects for 
teachers by pupils and 
students 

400 “           400 “ 

17 Poor self image by 
teachers themselves  

3.90 “           3.70 “ 

 Grand mean 3.68 “                           4.18 “         

 
In table 2, the result shows that all the items have  their mean scores 
above 250. It indicated that respondents agreed that all the items are 
problems of teacher education in Nigeria.  
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Research question 2: What are strategies for facilitating and sustaining 
the interest of students in teacher education in Nigeria? 
 
Table 3: Mean rating of Lecturers on strategies for facilitating and 
sustaining students’ interest in teacher education in Nigeria.  

S/N Items Lecturers From  
College of 
Education 
 

Lecturers from 
University 
 

X Dec X            Dec 

18 Adequate infrastructural 
facilities in schools at all 
levels 

4.00 Accept 4.00 Accept 

19 Sound teaching practice 
that will last for at least 
one year. 

3.80 “                
“ 

3.75 “      

20 Proper use of 
pedagogical skills 

3.60 “               
“ 

3.70 “         

21 Regular refresher  course  
for student teachers 

400 “                                                       3.95 “     

22 Enforcement of 
professional ethics of 
teaching  

3.95 “        3.80 “      “         

23 Bursary allowance for 
students 

4.00 “        4.00 “       “  

24 Standard teachers’  
salary scale  

4.00 “         4.00    “     “ 

25 Teachers to get license   “              

26 Professionalization of 
teaching profession 

4.00 “             4.00 “     

27 Serious aptitude test 
before recruitment of 
teachers 

4.00 “       4.00 “      

28 Improved general 
teachers’ condition of 
service 

4.00 “             4.00 “     

29 Uniform programme of 4.80 “         4.80 “       
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study in all Colleges of 
Education and 
Universities 

30 Recruitment of only 
qualified teachers in 
schools at all levels 

3.70 “        3.70 “       

31 A competency test for 
students entering into 
teacher education  

3.90 “       3.80 “     

32 Proper funding of 
teacher education 
institutions 

4.00 “          4.00 “       

 Grand Mean 3.92 Accept 3,89 Accept 

  
In Table 3, the result indicates that all the items have their mean score 
above 2.5.  It means that all the items are strategies for facilitating and 
sustaining students’ interest in teacher education in Nigeria.                     
 
 Hypothesis1. There is no significant difference between the mean 
rating of lecturers from college of education and that of faculty of 
education on strategies for facilitating and sustaining students’ interest 
in teacher education in Nigeria. 
 
Table 4: Z – Test comparism of the mean rating of lecturers from 
College of Education and that of faculty of education on ways of 
facilitating and sustaining students’interest in teacher education in 
Nigeria.  

Responden
ts 

N x Sd  Df Z 
cal  

Z 
cri 

Level of 
significanc
e 

Decisio
n  

Lecturers 
from COE 

20
0 

3.9
2 

0.2
1 

25
8 

1.4
2 

1.9
6 

0.05 Accept 

Lecturers 
from FOE 

60 3.8
9 

0.8
1 

     

 
The result in Table 4, reveals that the value of z (1.42) at 0.  05 level of 
significance is less that the critical value of z (1. 96). It shows that there 
is no significant  difference between the mean rating of lecturers from 
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College of Education (COC) and that of Faculty of Education (FOE)on 
strategies for facilitating and sustaining students’ interest in teacher 
education in Nigeria. It therefore means that the null hypothesis is 
accepted. 
 
Discussion of results:   
Teacher education in Nigeria is in a shamble state and this necessitated 
the lack of interest on the students. Many other professions like 
Nursing, Medicine, Engineering etc are given serious applause and 
better respect accorded to them than teaching. The treatment 
accorded to teachers and all that is associated with them is nothing to 
write home about.  

From the findings in research question one, it is obvious that 
teachers’ salary is poor considering the nature of their work in the 
society. They mould characters, future Nigerians, people that will 
pioneer the affairs of Nigeria in future are being handled and nurtured 
by teachers. The poor and meagre salary is paid after all other 
parastatals have been paid. No in- service development in form of 
government paid conferences, seminars and workshops, the 
environment in which a teacher finds himself is full of hazards. They are 
threatened by both students and parents at any little discipline. Lack of 
adequate infrastructural facilities with some old and over stretched 
ones, some laudable policies of government not fully implemented, etc. 
and many more problems as recorded in research question 1 are what 
made most teachers to be uncommitted to the profession. At times, 
they resort to industrial action which never yielded to the provision of 
their demands. All these are in agreement with the finding of 
researchers like Dashe and Paksohort (2011). They are of the opinion 
that lack of competent and commitment, government policies, strike 
actions by labour union, poor educational facilities etc affected the 
quality of teacher education institutions.  

FGN (2004: 39) recorded that teacher education shall continue 
to be given major emphasis in all educational planning and 
development, knowing the role education  plays in the development of 
any Nation. But the reverse is the case, funds allocated to teachers’ 
training and re- trained prgrammes disappeared into the thin air with 
nobody to account for that. Abdul (2007) also concored to the inhuman 
act accorded to teacher education by adhering that virtually, everyone 
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has bemoaned the condition of our schools and the state of quality 
teachers supply. Most schools especially in rural areas are neither 
pupils, nor teacher friendly. Teachers are poorly educated, poorly 
trained, poorly paid and are indeed lowly regarded and lack the 
enabling working tools for effective performance.   

Monisola (2000) concluded that teacher education is seen as 
the last resort to those frustrated candidates rejected by other 
faculties. Anikweze in Okoroafor (2006), also added that there is gross 
lack of infrastructural amenities and fund for the maintaining of the 
existing educational institutions where teachers are trained. 
Mentioning all the problems and inhuman treatment given to teacher 
education in Nigeria is like running a million mile race in a day. The 
problems and treatment are innumerable. 

In research question 2, talking about strategies to arouse the 
interest of students to teacher education, all the items recorded high 
statistical mean in affirmation that these strategies will really restore 
the lost glory of our teacher education by motivating students’ interest 
in it. All these are in agreement with findings of researcher like Uzo 
(2004), who opined that teacher preparation and recruitment are 
delicate issues considering the fact that their role is a delicate role. Uzo 
continued that in respect of recruitment of teachers into the 
profession, there is need to attract high caliber teaching personnel and 
also retain them through adequate, prompt and attractive 
remuneration. Poor and delayed remuneration of teachers have been 
the problem of the teaching profession in Nigeria. Teachers are 
described in the media as “going to smile” when government decides to 
pay them one month salary, after a backlog of six or more months of 
unpaid salaries. Nwadibia (2007) added that one of the things that can 
boost the moral of students to go into education is initial recruitment 
criteria. Nwadibia opined that initial scrutiny/ verification of candidates’ 
qualifications for admissions and proper placement for courses will 
surely maintain and promote the teachers’ image, dignity and 
functionality. Students will no longer see the entrance into the 
profession as a last resort or dumping ground because of the rigorous 
scrutinity exercise. It means that people became teachers by choice and 
not by chance. 

Dashe and Paksohot (2011) also added that improved 
infrastructural facilities in teacher education institution will go a long 
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way in motivating learners to be part of the system, coupled with good 
conducive environments. Abdul (2007) concluded that the 
methodology of teaching also needs to be refocused in order to 
effectively impart the knowledge of the content of the subject 
effectively, sound teaching practice that has longer duration instead of 
the routine one term exercise with serious supervision, uniform 
programme of studies in Colleges of Education and Faculties of 
Education should also go a long way in resorting the dignity of our 
teacher education so that society will value it again. All these findings 
are in line with the finding of research question 2. Also in collaboration 
with the findings of research question 2, Modebelu and Onyali (2007) 
added that some of the things that will improve teachers’ commitment 
are proper use of pedagogical skills, enforcement of professional ethics, 
bursary allowances for student teachers, teachers to get licensed 
before practicing, serious aptitude test before recruitment and 
professionalization of teaching profession etc. These will restore the 
glory and dignity of the teaching profession. When the glory is restored, 
students will no longer see any difference and they will be interested to 
be called moulders of character, that is teachers. 

 Since the qualities of education of any nation is synonymous 
with the nation’s national development and teacher education being 
the hallmark of all aspect of education, effort should be made to 
restore the glory of the  teacher education in order to attain greatness. 
 
Conclusion 
Teachers do the most appreciable work in the society but incidentally 
they are not appreciated. They lay the foundation upon which the 
growth and development of any nation hinge. The quality of 
development of any nation depends upon the quality of educational 
attainment of that nation. Teacher education is the hallmark and oven 
that bakes quality educational output. This leads to quality 
development of a nation and so needs to be given priority attention 
both in policy formulation and implementation. This will make the 
youths to value teacher education, because for them, seeing believing.  
Quality teacher education       Quality education            Quality national 
development. 
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Recommendations:  
Based on the findings of this work, the following recommendations 
were made: 
 

1.  Teacher education should be given priority attention in the                     
budget and adequate measures taken to monitor 
implementations. 

 
2.  Improved teachers condition of service eg (a) teachers’ salary    

structure, (b) adequate in-service development programmes, 
(c) conducive working environment. 

3.    Only licensed teachers should be allowed to practice. 
 
4.   Professionalization of teaching should be given serious 

attention. 
 
5.  Proper aptitude test for both intending students and at the                    

recruitment of teachers. 
 
6.    Recruitment of the best brains into the teaching profession. 
 
7.    Proper funding of teacher education institutions. 
 
8.    Bursary award to teacher education students. 
 
9.   Exceptional students should be given scholarship by the 

government. 
 
10.  Teaching practice should be taken serious by both students 

and the institution.  
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Abstract  
This study investigated the relationship between psychological factors 
and incestuous behaviours among adolescents of reproductive age in 
Ibadan. A total of five hundred adolescents in senior secondary school in 
Ibadan constituted the sample for the study. Their ages range between 
12 and 18 years with a mean of 15 years and standard deviation of 4.1. 
The instruments used were author-constructed questionnaires with 0.76 
and 0.79 reliability co-efficient respectively. The data obtained were 
analyzed using multiple regression analysis. The results indicated that 
significant relationship existed between parenting style and emotional 
stability but not with affection style. The results further indicated that a 
combination of the independent variables significantly predicted 
incestuous behaviours. Based on the findings, it was recommended that, 
social workers, guidance counsellors, and psychologists, should take 
cognizance of those variables that have been found to influence 
incestuous behaviours among the adolescents. 
 
Key words: Incestuous behaviour, adolescents, parenting style, 

emotional stability and affection style 
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Introduction  
Most adolescents are naturally curious about some aspect of sex and 
are likely to ask questions almost from the time they attain maturity or 
puberty. The challenge for the parents is to give answers that match 
the child’s intellectual and emotional level and do not tell the child 
more than what he or she is ready to hear. 
 Social workers, psychologists and others in the helping 
professions recognize sexual abuse as the hardest to spot when 
compared to child’s physical abuse, emotional abuse and child’s 
neglect. The neglect and physical abuse of a child are easier to 
determine, while incestuous relationship and behaviour as a form of 
sexual abuse is the most devastating form of child abuse. Studies show 
that majority of the offenders are trusted members of the family. 
 Incest often goes unreported because its victims are warned 
not to tell, or if they tell, they are not believed. Separation or absence, 
parental modeling, family history of anti-social behaviour and 
disturbances of parent-child attachment have repeatedly arisen in the 
literature as important predictors of incestuous relationship and 
behaviour. In fact, some authors see the practice as a component of 
Africa culture (Gibi, 1995) in the same way as it is with other groups of 
the world (Hosken, 1992). An incestuous behaviour may therefore be 
defined as any overtly sexual contact between people who are either 
closely related or perceive themselves to be – if that special trust that 
exists between a child and parent figure or sibling is violated by sexual 
act, that act becomes incestuous (Forward and Buck, 1991). 
 The majority of incestuous behaviour on children and the 
adolescents in particular are by someone they know, 90-98% of the 
abusers are male, a large proportion of whom are married and have 
children. The risk is higher when the child lives with a step-foster or 
adoptive father. Incestuous behaviour comes from every class, 
profession, racial and religious background. It is also seen as 
symptomatic of a family in crisis and unless it is dealt with, the victims 
will be continually abused and damaged. The wounds of the victims will 
bleed throughout life unless properly treated (Quinsey, 1990). 
 A large number of incest suffered in silence. Incestuous 
behaviour is seen as a violation of the person and of human and legal 
codes of behaviour. It is an anger and a pathological assertion of power. 
Although incestuous behaviour is a sexual assault, it has more to do 
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with aggression than with sexuality (Anais-Nin, 1993). Victims of 
incestuous behaviour can be any age, the greatest danger exists for 
women aged 10 -25. 
 
Review of Literature 
Incestuous behaviour as a form of sexual abuse among parents and 
particularly adolescent boys and girls in the Nigerian society is a 
problem that has not been seriously addressed. 
 A survey study carried out by Ford and Beech (1996) reveals 
that incestuous relations were significantly common between 
adolescent brother and sister and more pathological is between father 
and daughter.  In a well known study on sex offenders, Gebhard (1995) 
found that physically mature daughters tended to be very devout, 
moralistic and fundamentalists in other religious beliefs. There is also 
evidence that the structure of families in which incest occurs is usually 
patriarchic and traditional, especially with the subservient position of 
women relative to men (Alexander & Lupfer, 1987). There is in addition 
parental neglect of and emotional distance from the children (Madona, 
Vans Coyle & Jones, 1991). Furthermore, it is believed that incest is 
more prevalent when the mother is absent or disabled (Finkelhor, 
1979); this may happen because mothers otherwise usually protect 
their daughters from interfamilial sexual abuse. 
 Stone’s (1992) examined data from a focus-group of 
adolescents from cities across the United States indicate that they lack 
accurate knowledge about incestuous behaviours and the laws 
governing it, describing it as medically dangerous, emotionally 
damaging and widely illegal. Findings also revealed that anti-social 
views, conservative morality and religious beliefs are primary sources of 
adolescents’ attitudes towards sexual abuse. Participants expressed 
personal opposition to incest, but supported its continued legality as a 
woman’s choice. Although, most of the teenagers expressed positive 
feelings towards their parents, they did not feel that mandatory 
parental involvement would be helpful and in some cases could be 
harmful.     
  In recent years, Wolfe (1990) noticed that incestuous 
relationships among the adolescents are greeted and treated with 
threats and bribes to keep the victim quiet, from reporting. Weber 
(1996) observed in his research that, shame and guilt abound within the 
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home, and the family may well be struggling with other serious 
offences when incestuous relationship is noticed among children. 
Studies further confirm that incest victim’s mother is in a particularly 
difficult situation, sometimes torn between her husband and the child, 
sometimes facing financial uncertainty, and threat to leave home or be 
arrested. It is impossible to know what percentage of incest cases are 
not reported to the police, but it is safe that it is sizeable, perhaps the 
great majority (Finkelhor, 1983). 
 Incest is now acknowledged to occur much often than had 
earlier been assumed. A study of 796 college students found that an 
astounding 19 per cent of the women and 8.6% of the men had been 
sexually victimized as children. Of the victimized women, 28% had 
incestuous relations, of the men, 23% (Finkelhor, 1979). 
 Verlever and Donald (1996) examined enhancement of self-
esteem among female adolescent incest victims in a controlled 
comparison report findings from a therapeutic intervention consisting 
of homogenous group therapy/clients. Female incest victims in the 
experimental group (N=15) showed a significant increased knowledge 
of human sexuality, birth control and venereal disease when compared 
to the control group (N=15). 
 Phelan and Patricia ((1995) investigated the process of incest 
among biological fathers and stepfamilies. The study compared 
characteristics of incest biological father and daughter families (N=46) 
and stepfather and stepdaughter families (N=56). Biological fathers are 
more frequently engaged in full intercourse, more frequently involved 
multiple daughters and more frequently began the sexual activity when 
daughters were adolescent than did step fathers. 
 Above all, rape, sexual molestation, harassment, and other 
sexual attacks by strangers, however traumatic, are usually single 
events, but incest may continue for years with intercourse taking place 
daily or several times a week (Phelan and Patricia (1995). 
 Given the above background and the rumours, speculations 
and mysteries about incestuous practice, the need for its study has 
become inevitable at a time like this.     
 
Statement of the problem  
Incestuous behaviour among families and particularly adolescents of 
reproductive age is an issue of great concern to parents, social workers, 
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guidance counsellors, educators, school authority, religious bodies and 
the society at large. It has become an open secret to observe the 
adolescents engage in an undefined sexual relationship; engage in 
sexual behaviour without considering family background and some 
have been carrying unwanted pregnancy; while some drop-out of 
school and others in suicide attempts. 

The extent of the problem cannot be determined because; 
most incestuous behaviours are not reported or prosecuted by law 
enforcement agents and where they are apprehended by the law 
enforcement agents, the victims are threatened or bribed by the 
perpetrators to deny the act. This study, therefore, examined the 
relationship between psychological factors and incestuous relationship 
among adolescents of reproductive age in Ibadan, Nigeria. 
 
Purpose of the study 
In order to achieve the purpose of this study, the following research 
questions were answered: 

 To what extent would psychological factors (as parenting 
style, emotional stability and affection style) when 
combined predict incestuous behaviour among 
adolescents of reproductive age in Nigeria? 

 What is the relative contribution of the factors to the 
prediction of incestuous behaviour in Nigeria? 

 
Materials and methods  
 
Design  
This study employed a descriptive survey research design in which data 
collected through questionnaire from the respondents on the variables 
studied. 
 
Subjects  
The target population for the study comprised secondary school 
adolescents in senior school one in Oyo State. A total of 500 subjects 
were randomly drawn from five Local Government Areas of a total of 
thirty-three Local Governments in Oyo State. In all, a total of one 
hundred adolescent students participated in the study in each of the 
five Local Government Areas of Oyo State. 
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Sample and sampling procedure  
A total of twenty-one secondary schools in Oyo State were stratified on 
the basis of Local Government Areas. A simple random sampling 
technique was used to select five schools that participated in the study. 
In each of the selected schools, simple random sampling technique was 
also used to pick one class of senior school one that participated in the 
study. The researchers therefore used stratified cluster sampling 
procedure to assemble the sample for the study. 
 In all, the sample consisted of five hundred participants (males 
278 and 222 females) from five Local Government Areas. Their ages 
ranged between 12 and 18 years. Their means is 15 years and standard 
deviation of their age is 4.1. 
 
Research instrument 
The two instruments used to collect data for the study were: (i) 
Adolescents Incestuous Self-Evaluation Scale (AISES) and Self-
Responding Psychological Inventory with three sub-inventories which 
are: 

 Parenting style inventory  

 Emotional stability inventory  

 Affection style inventory  
 
The two instruments were author-constructed. Both instruments were 
meant to collect information on the level of adolescent involvement in 
incestuous behaviour. 

The Adolescents Incestuous Self-Evaluation Scale (AISES) 
contained 20-item responses and the self-responding psychological 
inventory contained 36-item responses as parenting style inventory = 
11 items, emotional stability inventory = 15 items and affection style 
inventory = 10 items. 

The instruments contains 4 point likert-type items of strongly 
agree (4points), agree (3 points), disagree (2 points) and strongly 
disagree (1 point). The higher the scores (above 160), the higher the 
level of adolescent involvement in incestuous sexual relationship and 
behaviour. The internal consistency and revalidation reliability of AISES 
and SRPI are 0.76 and 0.79, and 0.75 and 0.78, respectively. 
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Reliability of Adolescents Incestuous Self-Evaluation Scale (AISES)  
The AISES adopted the Cronbach alpha to measure the internal 
consistency of the instrument. The result outcome had 0.3342 for 
eleven items (parenting style); 0.2567 for fifteen items (emotional 
stability); 0.3988 for ten items (affection style). 
The incestuous behaviour scale equally had the standardized items 
alpha of 0.7046 for twenty-items. The items’ total correlation for 
parenting style was, 0.1438 to 0.2077; Emotional Stability, 0.1167 t0 
1677 and Affection Style, 0.4183 to 0.5439. 
 
Procedure and data collection  
The participants for the study were administered the two questionnaire 
with the assistance of social workers and guidance counselors (four in 
all). The collected questionnaires were scored and the data obtained 
from them were analyzed to answer the research questions. On the 
whole, 500 copies of the questionnaires were distributed and returned 
fully filled, giving a return rate of 100%. 
 
Data analysis  
Data analysis involved using multiple regression analysis procedure to 
examine the relationship between Incestuous Behaviours (Dependent 
Variable) and Psychological Factors as Parenting Style, Emotional 
Stability and Affection Style (Independent Variables). 
 
Results  
 
Research question 1 
Using a combination of the independent variables to predict incestuous 
behaviour and relationship among adolescents of reproductive age 
such as:   

 Psychological variables: Parenting Style, Emotional stability and 
affection style. 

 Dependent variable: Incestuous behaviour.  
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Table 1: Regression analysis on sample data using a 
combination of independent variables to predict 
incestuous behaviour among adolescents 

Multiple R 
Multiple R-Square 
Adjusted R-Square 
Standard Error 

0.17169 
0.02948 
0.01767 
3.72163 

 

Analysis of variance 

Sources of 
variation 

Sum of 
squares 

Df  Mean 
square 

F-ratio P  

Regression 
residual 

207.38894 
6828.29906 

6 
493 

34.56482 
13.85051 

 
3.49556 

 
<0.05 

Total 7035.6889 499    

 
 Table 1 indicates that a combination of the three independent 
variables (parenting style, emotional stability and affection style) as 
predictors of incestuous behaviours among adolescents yielded a 
coefficient of Multiple Regression (R) 0.01767 and Multiple R-Square of 
0.02948 accounting for 1.8% of the variation in adolescent incestuous 
behaviour. The table also shows the F-ratio of the ANOVA as 2.49556 
significant at 0.05 alpha level. 
 Thus, the results show that, the three independent variables 
when taken together were significant predictors of adolescents’ 
incestuous behaviour. 
 
Research question 2 
Relative contribution of independent variables to the prediction of 
incestuous behaviour among adolescents:  
 
Table 2: Testing the significance of regression weights on 

relative contributions of independent variables to the 
prediction of incestuous behaviours 

Variable 
description 

B  SEB BETA T P 

Parenting style 
Emotional 
stability 

0.41351 
-0.081072 
-0.020790 

0.019078 
0.038281 
0.031058 

0.096987 
-0.94489 
0.030762 

2.167 
-2.118 
-0.669 

0.05 
0.05 
N.S 
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Affection style 
Constant  

23.351133 1.412689    ----- 16.530 ---- 

*N. S = Not Significant at 0.05 level, p<0.05 Significant at 0.05 alpha 
level 
 
The results on table 2 showed that, parenting style contributed 
significantly to incestuous behaviour (b=0.10; t=27; p<0.05). The result 
of the Regression Weights implies that, parenting style accounted for 
10% in the prediction of incestuous behaviour among the adolescents. 
The result further showed that, emotional stability had a significant 
contribution to incestuous behaviour (B= -0.09; t= -2.2; p<0.05). The 
findings also indicated that, emotional stability accounted for 9%. The 
negative significance of emotional stability means that, the lower the 
emotional stability, the higher the adolescent involvement in the 
incestuous behaviour. 

However, the results indicated that Affection Style (B= -0.03; t = 
-0.67; p<0.05) was no significant predictor on incestuous behaviour. 

 
Table 3: Summary of inter-correlational matrices showing the 
relationships     between affection style, emotional stability, parenting 
style and incestuous behaviour 

Variables  Mean  SD 1 2 3 4 

Incestuous 
behaviour 
Affection style 
Emotional stability 
Parenting style 

22.93 
25.06 
25.01 
19.12 

3.75 
3.27 
4.38 
8.89 

1.000 
-0.03 
**-
0.19 
**019 

 
1.000 
0.08 
0.18 

 
 
1.000 
0.09 

 
 
 
1.000 

N= 500, Note: Correlation are significant at 0.05 alpha level, ** Stands 
for correlations at 0.05 alpha level 
 
The findings from the study on table 3 revealed that there was not 
significant relationship between affection style and incestuous 
behaviour (r=498) = -0.03; p>0.05. There was a significant negative 
relationship between emotional stability and incestuous behaviour 
(r(498) = -0.19, p<0.05. This means that the lower the emotional 
stability, the higher the incestuous behaviour. The findings also 
indicated a significant positive relationship between parenting style and 
incestuous behaviour r (498) = 0.18; p<0.02. The result implies that, the 
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higher the parenting style, the higher the incestuous behaviour. 
Therefore, the summary predictors variables correlated fairly well with 
each other.  
 
Discussion  
The results obtained from this study indicated that the three 
independent variables (parenting style, emotional stability and 
affection style) when taken together were effective in the prediction of 
incestuous behaviour among the adolescents. The result clearly 
indicated that 1.8% variation in adolescent incestuous behaviour was 
determined by the three psychological variables. This relationship is low 
as shown by the co-efficient of multiple regression (R=0.1767) which is 
significant at 0.05 alpha level. The results support the findings that, the 
higher the scores of the responses of the adolescents, the higher their 
level of involvement in incestuous behaviour. 
 The pattern of association observed between psychological 
variables and incestuous behaviour is consistent with the position of 
Brownmiller ((1985); Gagnon (1987); Hudson (1997); Madona, Vans 
Coyle and Jones (1991); Lilichman and Seth (1992) and Finkelhor (1996). 
 The result on table 2 revealed that the contribution made by 
each independent variable on the prediction of incestuous behaviour 
among the adolescents is shown by the T-ratio values associated with 
the different variables shown on Table 2. 
 The contribution of emotional stability to the prediction of 
incestuous behaviour among the adolescents accounted for 9% 
variation which is significant at 0.05 alpha level. The pattern of 
association observed between emotional stability and incestuous 
behaviour is consistent with pattern of Campos and Sternberg (1991); 
Campos and Sternberg (1994); Averill (1995) and Wilson and Lawson 
(1991). The views of  Batzer and et al (1984); and Scally and Marrola 
were in line with the above association while Zajonc (1996); Weber 
(1996) criticized the consistency of the above findings and position. 
 The parenting style contributed 10% variation of adolescent 
incestuous behaviours. The findings are consistent with those of Vander 
and Zandern; Warden (1992); Gill (1995) and Rock (1997). Their 
positions point in the direction of significant positive relationship 
existing between parenting style and incestuous behaviour.  These 
findings are consistent with and extend patterns are in line with 
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adolescent incestuous behaviour (Courtois, 1988; Harman and 
Hirschman, 1981), while Alford and Kasper (1987); Bazter et al (1984) 
criticized the consistency of the above findings and position. 
 The non-significant relationship between affection style and 
incestuous behaviour among the adolescents was supported by 
Farberow et al (1993); Prusoth and Myers (1995). The non-significant 
position of the predictor variable and incestuous behaviour was in 
consistent with those of Bell and Chapman (1990); Barabee and 
Newshall et al (1993) and Byers and Jenny (1990). This consistency was 
however criticized by Stone, Rebecca and Cynthia (1992). 
 
Implication for social work practice and counselling  
This study has multidimensional implications for the adolescents, the 
parents, social workers and the guidance counsellors. 
 In Nigeria, like any other country of the world, the issue of 
incestuous behaviour is increasing at an alarming rate particular among 
the adolescents. Therefore, social and sexual improvement 
programmes should be designed to take cognizance of gender 
perspective, which are largely defined by social and cultural conditions 
that shape the adolescent view of sexuality and which in turn play an 
important role in their access to information and services. 
 The parent is primarily responsible for character formation and 
behaviour. Hence, this study will help the parents from early childhood, 
build-up a healthy attitude toward sex on their children, rather than tell 
them alarmist tales to frighten them off relations and strangers. With 
the transparency and openness of the parents, it helps to develop trust 
and open relationship which makes it possible for the child to discuss 
sexual approaches made by an adult, or older girl or boy. It is therefore, 
inevitable that parents, should be armed with information on sexual 
matters for the adolescents. 
 The social workers and guidance counsellors are the 
professionals in the helping relationships. Individuals and groups are 
assisted in self-understanding; develop capacities for wise and realistic 
decisions, overcome personality maladjustment and other personal-
social problems. Therefore, this study will enable social workers and 
guidance counsellors to plan, implement and evaluate the actions and 
consequences of the adolescents on sexual matters and other related 
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problems. It also encouraged disclosure of past and on-going in all 
forms of sexual abuses for intervention and protection. 
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Abstract 
There is considerable pressure to get into the right tertiary institution, 
choose the right degree, and succeed in a socio-economic environment 
that has been difficult for many people. In Africa, degrees in the 
humanities are often misunderstood as uncompetitive and unproductive 
in that environment. Undoubtedly, inventions and innovations require 
combining an appreciation of the humanities with an understanding of 
science. In this paper, there is an articulation of humanities education 
through its meaning and importance for sustainable development in 
Africa. A useful analysis of the values and principles of sustainability has 
been provided. Efforts have been made to unearth the need for 
sustainable development that meets the needs of Africans at present 
without compromising the ability of future generations to meet their 
own needs. Since development involves a progressive transformation of 
the economy and society, it has been recommended that a development 
path through humanities education that is sustainable in a practical 
sense could be pursued despite the numerous political and socio-
economic challenges facing Africa. Sustainable development cannot be 
secured unless development policies pay equal attention to the 
distribution of costs and benefits to all aspects of education. 
Key words: Sustainable, development, poetry, socio-economic. 
 
Introduction 
There are lots of pressures in Africa today, as elsewhere, to get into the 
right tertiary institution, choose the right degree, and succeed in 
asocio-economic environment that has been difficult for many people. 
In Africa, as in other parts of the world, humanities degrees are often 
misunderstood as uncompetitive and unproductive in such an 
environment. The truth, though, is that in a difficult socio-economic 
environment, there are no guarantees, irrespective of the programme 
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of education that is pursued. What we do have control over is 
ourselves. We can prepare ourselves to be of flexible minds, and open 
to new ideas.  

 
The Humanities 
The humanities are academic disciplines that study human culture, 
using methods that are primarily analytical, critical, or speculative, and 
having a significant historical element, as distinguished from the mainly 
empirical approaches of the natural sciences (Oxford EnglishDictionary, 
2003). The humanities include philosophy, literature, education, 
ancient and modern languages, religion, classics, and visual and 
performing arts such as music and theatre. The humanities that are also 
sometimes regarded as social sciences include history, anthropology, 
communication studies, cultural studies, law and linguistics. Scholars 
working in the humanities are sometimes described as "humanists". 

The word "humanities" originates from the Renaissance Latin 
expression studiahumanitatis or "study of humanitas," a classical Latin 
word meaning an "education befitting a cultivated man" (Encyclopaedia 
Britannica, 2012). In its usage in the early 15th century, the 
studiahumanitatis was a course of studies that consisted of grammar, 
poetry, rhetoric, history, and moral philosophy, primarily derived from 
the study of Latin and Greek classics. Generally speaking, the 
humanities have been defined as being those areas of academia where 
the human condition is explored, chiefly through philosophic or 
speculative means.  

Through the humanities we reflect on the fundamental 
question: What does it mean to be human? The humanities offer clues 
in responding to such a question. They reveal how people have tried to 
make moral, spiritual, and intellectual sense of a world in which 
irrationality, despair, loneliness, and death are as conspicuous as birth, 
friendship, hope, and reason. 

Increasing numbers of critics view education in the liberal arts 
as irrelevant or as learning more and more about less and less which no 
longer prepares the students for the job market in the face of increased 
competition due to the steady turning out of more graduates (Cell, 
1984; Coleman, n.d.).The counter view is that a familiarity with the 
body of knowledge and methods of inquiry and discovery of the arts 
and sciences, and a capacity to integrate knowledge across experiences 
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and disciplines may have far more lasting value in such a changing 
world than specialized techniques and training, which can quickly 
become outmoded (Banker, n.d.). 
 
Perspectives on Programmes in the Humanities 
Probably the most common questions individuals about to pursue 
humanities degrees ask are: "What good is a humanities degree? What 
can I do with a humanities degree?"“Are there jobs out there that 
require humanities graduates?”The fact is that there are lots of careers 
out there. One has to think in terms of skills developed and how to 
translate the skills for employment. This is where one’s ability to 
understand and communicate becomes crucial. We may think of the 
skills acquired through studying the humanities such as the following 
(Janz, n.d.): 

1. Independent learning skills: The ability to learn, and the ability 
to recognize opportunities to learn.  

2. Research skills: The ability to find information and ideas, and 
the ability to critically distinguish between various sources of 
ideas. 

3. Writing skills: The ability to structure one’s thoughts coherently 
and express oneself in ways that are appropriate to the 
occasion. 

4. Reading skills: The ability to understand language and systems 
of meaning, whether they occur in literal texts, or in other 
forms. Humanities students learn to read images, culture, and a 
host of other things, besides written texts.  

5. Speaking skills: The ability to confidently and clearly express 
one’s ideas. The ability to convince others of one’s arguments 
and persuade them of one’s point of view. 

6. Critical thinking skills: The ability to tell better ideas from 
worse, the ability to test ideas by subjecting them to relevant 
criteria. 

7. Problem-solving skills: The ability to understand and express a 
problem that needs to be solved, and the knowledge of various 
methods of analysis that might be relevant to the problem 
solution. 

8. Question formulation skills: The ability to recognize that all 
knowledge is really the answer to a question, and that truly 
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understanding something means understanding the questions 
that are asked, and being able to refine those questions to 
produce better knowledge. 

9. Interdisciplinary skills: The ability to work at the borders of 
traditional forms of knowledge, using the resources from more 
than one area to help define a problem or ask a question, and 
suggest approaches to addressing the problem or question. 

10. Global understanding and cultural sensitivity: The ability to 
appreciate cultures and religious traditions outside of one’s 
own. 

11. Historical understanding: The ability to see how and why things 
came to be as they are, and how they might be different. 

12. Aesthetic understanding: The ability to recognize and produce 
visual, narrative, and musical structure, order, and appeal. 

13. Perspectival understanding: The ability to understand how 
other people or groups think, and to value difference. 

14. Adaptability: The ability to apply knowledge and skills to a wide 
variety of contexts. 

15. Time and resource management skills: The ability to work 
under pressure and maximize resources to produce a desired 
outcome. 

16. Linguistic skills: The ability to operate in more than one 
language.  

 
 Indeed, a central justification for the humanities has been that 
they aid and encourage self-reflection, which in turn helps develop 
personal consciousness and/or an active sense of civic duty (Humanities 
Forum, 2012). No wonder most politicians and social commentators 
have background in the humanities other than the natural sciences. 
What distinguishes the humanities from the natural sciences is not a 
certain subject matter, but rather the mode of approach to any 
question. The humanities focus on understanding meaning, purpose, 
and goals and further the appreciation of historical and social 
phenomena—an interpretive method of finding “truth”—rather than 
explaining the causality of events or uncovering the truth of the natural 
world. 

The reality is that humanities disciplines are involved in 
research projects of all sorts, with just about every discipline in the 
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university(Janz, n.d.). Philosophers work with scientists and engineers, 
historians work with medical professionals, creative writers work with 
digital media engineers. Indeed, every technical and scientific discipline, 
at some point or another, must also become a humanities discipline. 
Every scientific advance is an advance for humans, and is meaningful in 
human history, for the betterment of human lives. Every invention 
happens within the context of human meaning. Every business trades 
on human narratives and human desires as expressed through language 
and symbol. The humanities matter everywhere. Far from being 
marginal, they are central to all human life. 
 
Types of Jobs Offered for Humanities Degree 
Career building and choice do not depend entirely on the discipline of 
the initial degree. Karl Marx did not have a degree in communism, but 
in law and philosophy (Zalta, 2011). Martin Luther King, Jr., did not 
obtain a degree in human rights advocacy, but theology (Wikipedia, 
n.d.). A degree in the humanities offers diverse career options and 
exposes the dynamic nature of the human condition. University 
graduates with degrees in the humanities are well-suited for jobs that 
deal with the analytical elements of human behaviour (Tucker, n.d.). 
Careers in the various humanities like history, religion, education, 
languages, philosophy, literature, culture and the performing arts, 
usually require analytical, social and writing skills. A few examples of 
the careers are provided here: 

 
Administration: Administration is a broad term that describes jobs that 
require clerical skills, teamwork, oversight, planning, organization and 
problem-solving skills to complete assignments (Tucker, n.d.). With a 
degree in the humanities, one is likely to qualify for professions such as 
human resources director, personnel manager, business manager, 
administrative assistant, higher education administrator, appraiser, or 
proof-reader. With proficiency in a foreign language, a career as a 
translator, interpreter, international relations specialist or foreign 
diplomat could be considered. 
 
Education: Using a humanities degree to educate others is a way to 
give back to society (Tucker, n.d.). Depending on the particular field of 
interest, occupations such as a teacher, lecturer or guidance counsellor 
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is appropriate. To become a public school teacher, one will need to pass 
a country’s requirements to get certified, and most university-level 
teaching positions require advanced degrees. Educators often have 
expert writing skills. 
 
Social Work: Social work is a branch of humanities that seeks to 
address concerns or situations that affect the wellbeing of individuals 
or groups. Some jobs in social work require the expertise of medical 
specialists such as doctors and psychologists, but other jobs require a 
cultural or behavioural understanding of human nature. Jobs in this 
field include community work, special relations, counselling and 
diplomacy (Tucker, n.d.). 
 
Law: Occupations in the law often reflect a keen understanding of the 
humanities (Tucker, n.d.). The law addresses ways to govern human 
behaviour, ensuring a system of justice. Jobs in the law include 
paralegal, court reporter, intelligence specialist, corrections officer, 
special agent and lawyer. Some of these professions require advanced 
degrees, but a bachelor in the humanities can get one started down the 
right path. 
 
Other Careers 
Most career paths in the humanities as may be noted above require 
direct interaction with co-workers, clients and consumers. Others 
include being a flight attendant, fund raiser, public relations expert, 
librarian, salesperson, reporter or travel agent. But there are others 
that are fit for those interested in doing solitary work, who could target 
such humanities-related careers as an anthropologist, researcher or 
novelist (Tucker, n.d.). 
 
Sustainable Development 
Sustainable development refers to a mode of human development in 
which resource use aims to meet human needs while ensuring the 
sustainability of natural systems and the environment, so that these 
needs can be met not only in the present, but also for generations to 
come (Gutierrez, 2011). In 1987, the United Nations released the 
Brundtland Report, which included what is now one of the most widely 
recognised definitions: Sustainable development is development that 

http://en.wikipedia.org/wiki/United_Nations
http://en.wikipedia.org/wiki/Brundtland_Report
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meets the needs of the present without compromising the ability of 
future generations to meet their own needs (WCED, 1987, 2011). 
According to the report, the above definition contains within it two key 
concepts: 

 the concept of “needs”, particularly, the essential needs of the 
world's poor, to which overriding priority should be given; and 

 the idea of limitations imposed by the state of technology and 
social organization on the environment's ability to meet 
present and future needs (WCED, 2011). 

 
Thus, “Sustainable Development” is “the ability to meet the needs 

of the present while contributing to the [needs of]future generations" 
(Needham, 2011). There is an additional focus on the present 
generations' responsibility to improve the life of future generations by 
restoring the previous ecosystem damage while resisting contributing 
to further ecosystem damage. 
 
Sustainable Development in Africa 
According to the 2007 edition of African Economic Outlook (AEO), a 
publication of the African Development Bank (African Development 
Bank, 2007), African countries had been able to sustain an average GDP 
growth rate of 5.4% over the past five years. This growth had been 
largely driven by a surge in prices of extractive resources, especially 
aluminium, copper, gold and crude oil. Political stability, good economic 
management policies and an improved institutional environment, had 
catalyzed the growth process in some countries.  

In spite of all these economic growth trends, the scourge of 
poverty is still having a major impact on the African continent. The 
prospect of achieving the Millennium Development Goals (MDGs) in 
Sub-Saharan Africa by the target year 2015 remains bleak. Africa is by 
far the poorest region of the world.  Approximately 210 million people 
live on less than $1 a day with majority of them found on our continent, 
particularly south of the Sahara. 
 
Challenges to Sustainable Development 
According to the United Nations Economic Commission for Africa, 
indicators of overall sustainability—encompassing economic, 
environmental and institutional dimensions—show that African 
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economies are less sustainable today than they were some decades ago 
(cited in Amoako, 2003). At the end of 2000, more than half the 
population of the 38 countries assessed lived in economies with low 
overall sustainability. Reasons identified for this low level of 
sustainability for Africa (Africare, 2008) are as follows:   

1. Extreme poverty.  Poverty remains the foremost development 
challenge confronting Africa. Poverty in Africa is linked to the 
environment in complex ways, particularly, in natural resource-
based African economies. About two-thirds of the populations 
in African countries live in rural areas, deriving their main 
income from agriculture.  

2. Environmental impact of extractive industries. For a continent 
that is dependent on its natural resources to achieve growth, 
the challenge of ecologically-friendly sustainable development 
is daunting. Current patterns of extraction of non-renewable 
resources such as gold, diamonds and crude oil have had an 
untold impact on the environment. Particularly in recent times, 
the activities of “Galamsey” (shortened form for “gather them 
and sell,” referring to surface mining of various minerals, 
largely unlicensed) operators, have left many lands devastated 
in Ghana. In Nigeria, oil spills and gas flares have polluted the 
environment significantly. Targets set forth to eliminate gas 
flaring increasingly appear to be impossible to achieve. In 
Southern Africa, abandoned mine sites have constituted an 
environmental menace. The loss of productive land, surface 
and groundwater pollution, and soil contamination are part of 
the legacies of oil and mineral exploration. If the trend of 
unsustainable oil and mineral extraction is allowed to continue, 
environmentally sustainable development in Africa will 
continue to be a great challenge.  

3. Rapid population growth. According to the World Bank, the 
sub-Saharan population is growing at the rate of 2.5% per year 
as compared to 1.2% in Latin America and Asia. At that rate, 
Africa's population will double in 30 years. Rapid population 
growth has put a lot of stress on Africa’s ecosystems. Problems 
such as food security, land tenure, environ-mental degradation 
and the lack of water supply are often related to high rates of 
population growth.    
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4. Rapid urbanization. The majority of Africa’s population growth 
is expected to take place in urban areas, largely due to rural-
urban migration. Rapid urbanization in Africa has been 
accompanied by new and challenging environmental problems. 
A sizeable proportion of urban dwellers in sub-Saharan Africa 
live in slum conditions, without durable housing or legal rights 
to their land (e.g. Sodom and Gomorrah in Accra). At least one-
quarter of African city dwellers do not have access to 
electricity. A 2000 World Health Organization report estimated 
that only 43% of urban dwellers had access to pipe-borne 
water. Nearly a decade later, not much has changed. Waste 
disposal presents a tremendous health hazard in many urban 
areas. In many of the cities and towns especially in the slum 
areas, plastic bags are used as “flying toilets.” Clearly, current 
patterns of urbanization are not consistent with the desire to 
have ecologically friendly sustainable development in Africa. 

5. Deforestation. According to the African Forest Forum (AFF), 
Africa has about 650 million hectares of forests and woodlands, 
covering 28% of its total land area (FAO, 2001). The Congo 
Basin, which covers 45% of Central Africa, is the world’s largest 
area of contiguous forest. Sadly, the legacy of vast forest 
resources that could have been passed on to future generations 
is being rapidly lost through deforestation and degradation. 
Between 1990 and 2000, Africa lost about 53 million hectares 
of its forests, which is about 56% of the global forest loss during 
that period. This translates to a 0.8% annual loss of forest cover 
-- the highest in the world!  As the forest disappears, so too is 
its contribution to the protection of soils, recycling of nutrients 
and the regulation of the quality and the flow of water. 
It is observable, indeed, that Africa’s quest to achieve its 

development objectives through heavy reliance on natural resources 
has obvious negative implications on the environment which could 
potentially leave adverse footprints for future generations. The need to 
stem this trend is more crucial than ever before (Africare, 2008). 
 
Sustainable Development as impetus for Humanities Education 
The development agenda of the African continent needs to be 
addressed more holistically to make it sustainable. Any one-sided 
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approach will prove futile in the long run. Undoubtedly, Africa needs a 
strong science and technological base to propel its development 
process. No continent, and for that matter, no nation can afford to 
downplay the role of science and technology in today’s global economy. 
However, it will be even suicidal to disregard the humanities in our 
quest for development. It will not be far-fetched to state that the 
humanities constitute the catalyst and lubricant for any sustainable 
growth and development process. The link between humanities 
education and sustainable development in Africa can be seen in a 
number of ways. 

1. If Africa can keep our rich unique socio-cultural heritage that 
defines us as a people and develop it for posterity, we cannot 
afford to downplay humanities education in such disciplines as 
music, history, literature and poetry, language and cultural 
studies, as well as philosophy. 

2. In both the Millennium Development Goals (MDGs) and the 
Education for All (EFA) goals, the United Nations recognises 
education as a means to alleviating poverty. Whereas the first 
MDG talks about poverty reduction per se, the second and third 
goals call for efforts to achieve universal primary education (i.e. 
education for all) and the need to remove gender disparities in 
educational provision (UNDP, 2013). If these goals can be 
achieved in the long run, there is the need for teachers who are 
well-trained, well-equipped and well-oriented and in their right 
numbers to man the classrooms at all the levels of 
education.The current dispensation of lifelong learning makes 
the demand for qualified teachers of adequate numbers an 
imperative even the more. At the lower levels there is the need 
for well-qualified teachers who will provide a strong foundation 
that could be built on to unleash the fullest potential of the 
learners. Qualified and effective teachers are still needed for 
the post-basic levels to the highest levels possible in order to 
sustain the concept of lifelong learning on our continent so that 
those who missed out at the earlier years will still have the 
opportunity and thereby address the issue of illiteracy and 
ignorance. An educated citizenry will better understand calls 
for environmentally-friendly practices, poverty alleviation 
measures, adoption of effective family planning strategies to 
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address the rapid population menace. It is humanities 
education that produces these teachers. 

3. No organisation, whether a primary production factory or a 
secondary or tertiary level industry, can operate successfully 
without the human resource managers, the personnel officers, 
and the administrators; nor can any society thrive without the 
journalists, the newsmen, the lawyers and judges, and the 
statesmen (Boudreau, 1996). Indeed as has been hinted earlier, 
the practice of politics on our continent as elsewhere has 
largely been occupied by men and women whose backgrounds 
have essentially been the humanities.  

4. In recent times, a fourth factor has been identified to add to 
the three traditionally known factors of production, namely, 
land, capital labour (Arthur, &Sheffrin, 2003). Although there is 
still debate regarding the appropriateness of its inclusion, this 
fourth factor, entrepreneurship, which falls within the domain 
of the humanities, is that component that organises and 
mobilises the other factors, introduces new ideas and 
techniques in production, and stimulates innovative thinking 
and attitudes that promote growth. Africa needs entrepreneurs 
who can create businesses especially in this era of large 
graduate unemployment stirring in the face everywhere. 

5. Above all, Africa needs leaders who will positively influence and 
stir up followers into action in our development processes. 
Leaders are not just born. They are produced through a 
humanities discipline on leadership.  

 
There cannot be any justification to downplay humanities 

education in Africa’s development agenda. The problem is not that 
there has been an over-production of graduates in the humanities to 
the neglect of the sciences and technology. The problem rather is our 
underdevelopment and slow growth in higher education, with the 
current rate of around 11% in sub-Saharan Africa. Again the rather slow 
growth in the economies with their concomitant snail-pace expansion 
in industry has escalated unemployment situations across the continent 
for many graduates including those in the sciences. The lack of 
entrepreneurial skills and lack of access to credit facilities or rather the 
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ignorance about their existence, makes it difficult for fresh graduates to 
create their own businesses.  

 
Conclusion and Recommendations 
The discussion thus far indicates that humanities education 
complements science and technology in career building and sustainable 
development. Sustainable development cannot be overlooked if the 
African continent is to meet its development targets. This calls for a rich 
mix between the sciences and technology on the one hand and 
humanities education on the other. Programmes in the humanities 
serve as a strong base to awaken theAfrican consciousness.  

While the world has been impacted by scientists, it cannot be 
denied that it has equally been impacted by humanists in the form of 
philosophers, statesmen, and legal luminaries. In Africa, names like 
Emperor Haile Selassie, Nnamdi Azikiwe, Jommo Kenyatta, Kwame 
Nkrumah, and Nelson Mandela, mostly had or have humanities 
background. The humanities are an enrichment: an enrichment of the 
life, meaning, the spirit, and the being. Personal cultural growth and 
personal inquiries and investigations into aesthetics, spirituality, 
history, literature, the arts, archaeology, cultural anthropology and 
philosophy are all enhancements of the human condition.  

Indeed for Africa, there is much to gain through accessing the 
training, research and reporting and leadership skills of today's and 
yesterday's scholars in the humanities. Thus, humanities education 
need to be given maximum attention, just like the sciences and 
technology, to enable it play its role effectively in the development 
agenda of the nations on the continent.  
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