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Abstract 
This study investigated the triggers of turnover intentions of early 
career teachers in the Cape Coast metropolis. The phenomenological 
research design was used in the study to gain insight into the 
phenomenon that plagued many schools in the metropolis. The simple 
random sampling technique was used to get the desired participants 
in the study. A total of 20 early career teachers were selected to be 
part of the study. The interview was the data collection method used.  
The interviews were recorded and transcribed and then coded into 
themes and analysed accordingly.  The study established that early 
career teachers in the metropolis really had turnover intentions. Poor 
conditions of service, large workload, lack of support during teaching 
and poor motivation were some of the triggers for their intentions of 
leaving the service. Some of the recommendations made were the use 
of mentors; organization of intensive induction programmes for 
beginning teachers in their subject areas; and payment of extra duty 
allowances for extra work done as practiced in most other 
organizations. 
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Introduction 
 
Background to the Study 
A major issue which is of utmost importance to a school 
administrator is having the full complement of staff so that work can 
properly be implemented as planned. The most indispensable staff 
within the school set up is the teacher. Training enough teachers has 
been the priority of governments in Ghana over the years. Ever since 
the introduction of formal education in the country, governments 
have been making the necessary effort to progressively develop 
education for the citizens of the country.  Ghana Education Service 
has been making every effort to ensure that standard of education in 
the country is raised to a level that can be compared with others 
elsewhere in the world.  In view of this, various policies have been 
introduced to attract and retain academically good people to be 
trained for the education sector.  Education plays a central role in 
every society by bringing change in the lives of people.  In this 
regard, teachers play a critical role in nurturing the minds and 
hearts of the youth (Dike, 2009). Teaching is one profession which 
no single nation in the world can do away with, and Ghana is no 
exception.  This the teacher does by conscious socialization of the 
child, introducing the learner to moral tenets of life such as hard 
work, honesty, respect, and cleanliness. The teacher further 
discovers and develops the talent of the learner through the 
transmission of knowledge. It implies that a teacher is a key success 
factor in providing quality education.  Thus, teachers are an 
indispensable assert to any country.  

Considering the roles played by teachers in shaping the 
future of the nation, their supposedly turnover which emanates 
from the disappointments they encounter on the field is a source of 
worry (Pamu, 2010). Teachers are expected to remain in the 
classroom and prepare future leaders. Though, people do not always 
carry out their intentions, to some extent, the phenomenon of 
wanting to exit from teaching, deters them from giving their best in 
the classroom. According to Colb (2001), up to one-third of all newly 
hired teachers will leave teaching within the first three years of 
teaching. Up to 50% of new teachers will leave the profession within 
five years.  

Over the years, varied problems have been identified as 
triggers for turnover intentions of teachers. Among them are the 
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issues of poor conditions of service (Mondak, 2004; Vanderpuye & 
Sonni, 1998; Grubis, 1986; Bennel and Akyeampong, 2007), heavy 
workload (Goddard & Goddard, 2006), improper transition of being 
a student to becoming a teacher (Kelchtermans, & Ballet, 2002; 
Darling-Hammond, 2003; Hannu, Hannu & Jouni, 2005) and lack of 
respect for teachers (De Botton, 2004).  

Almost all over the world, the problem of turnover of early 
career teachers is felt. In the Netherlands, the 2011 Commission on 
Teaching noted that, by 2014, about 75 per cent of the teachers in 
secondary education will have left the profession because of 
retirement and attrition (MacBeath, 2012). In Australia, a study 
found that teacher exodus occurs after a short period in a post. The 
research team found that teachers who left did so within the first 
five years of teaching. In Ingersoll’s (2003) metaphor, the ‘revolving 
door syndrome’ is indicative of a profession that loses new recruits 
very early as teachers, who suffer from lack of sorting out their 
problems in the early stages of their profession. While the rates of 
teacher turnover in Australia are difficult to obtain, as no official 
statistics are available, conservative estimates in 2003 suggested 
that one out of every four teachers did not teach beyond five years, 
and teaching is no longer considered a career for life (Manuel, 
2003).  

To the school administrator, it is indeed important to arrest 
such a situation of high early career teacher turnover because no 
nation can dispense of the services of teachers and expect to have a 
better future. There is the need for heads to know the turnover 
intention of teachers so that their problems could be dealt with to 
help retain them.  
 
Statement of the Problem 
Over the years, in some of the high schools in the Cape Coast 
Metropolis, there has been high teacher turnover. This problem of 
leaving the service is made bare from the initial evidence gathered 
from interactions with some of the early career teachers in the 
schools in the metropolis. In one school, as many as nine teachers 
left at a time, five of whom had not taught for five years. Since the 
situation does not help in the development of the country’s 
education, it becomes crucial for the triggers of the turnover 
intentions to be unearthed and dealt with. Though the government 
of Ghana has over the years been at the forefront in improving the 
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status of the Ghanaian teacher, not much result has been realized.  It 
is very obvious that not much in terms of paying realistic salaries, 
improved working conditions and the projection of the image of the 
Ghanaian teacher, have been made.  

Turnover intentions are influenced by various factors, and it 
is important that the administrator identifies the causes, since the 
situation does not help in the development of the country’s 
education. There is the need for the triggers of the turnover 
intentions of teachers within the Metropolis to be unearthed and 
dealt with.  
 
Research Questions 

1.  Do early career teachers in Cape Coast Metropolis intend to 
leave the teaching profession? 

2.  How do administrative practices trigger turnover intentions 
among early teachers of Cape Coast Metropolis? 

3.  How do conditions of service in the education sector inform 
the turnover intentions of early career teachers in the Cape 
Coast Metropolis? 

4.  How do personal orientations of early career teachers of 
Senior High Schools in the Cape Coast Metropolis affect 
turnover intentions?  

 
Method 
For the purpose of the study, the phenomenological qualitative 
study approach was used.   According to Denzin and Lincoln (2005), 
qualitative research is concerned with studying things in their 
natural setting and attempting to make sense or interpret 
phenomenon.  It was deemed fit to select the phenomenological 
study approach to help delve deeply into the problem. This 
qualitative method allowed a face to face interaction with 
participants through interviews.  
 
Population  
The Cape Coast Metropolis has 11 Senior High Schools. Ten of these 
schools were used for the main study and one for the pre-testing of 
the interview instrument. The population for the study comprised 
early career teachers who have taught for not more than five years 
in the 10 Senior High Schools in the Cape Coast Metropolis of Ghana. 
A total of 193 early career teachers were obtained from the schools’ 
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staff lists with the help of the Assistant Heads for academic in each 
school. 
 
Sample and Sampling Procedure 
A sample size of 20 was used for the study. For the purpose of this 
study, the simple random sampling, using the lottery method, was 
used. In the lottery method used, each element of the larger 
population was assigned a unique number and the required number 
was picked which represented the sample. In all, two participants 
were randomly selected from each of the 10 schools using this 
lottery sampling technique.  
 
Instrument 
The instrument for data collection was a semi-structured interview 
guide. The interview protocol consisted of 5 sections with each 
section dealing with a particular research question. To ensure the 
instrument for the data collection was appropriate, a pre-testing 
was conducted in one of the schools in the metropolis which had 
almost the same characteristics. The participants were identified 
from the staff list with the help of the Assistant Headmaster 
(Academic).    
 
Data Collection Procedure 
In collecting the data for the main study, the participants were 
interacted with at the school setting which was more convenient to 
the interviewees. Permission was sought from the Assistant Head 
for Academic in each school to conduct the interviews. Dates were 
negotiated for with the interviewees. The data collection covered a 
period of 4 weeks. Each interview session lasted between 30-45 
minutes.  Their consent was sought for the interview to be recorded. 
Participants were assured of confidentiality by giving them 
pseudonyms. After each section, the recorded voice was played back 
to the participants. 

The data was carefully transcribed into word document. To 
keep faith with credibility and trustworthiness, member checking 
was done as copies of transcribed data were given to participants 
for their confirmation or otherwise. Corrections were made when 
participants decided to delete part of the transcribed data. The 
interview data were coded and analyzed to identify recurring 
themes which came out of each research question.   
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Results  
 
Biographical Data 
The first section of the interview guide dealt with the biographical 
data of participants. The number of years as beginning teachers and 
positions held which were the issues participants responded to are 
presented in Table 1.   
 
Table 1 
Biographical Data of Participants   
 
No.  Pseudonym Teaching Experience          Position Held  
1.   Kenneth       2 Years        Teacher/Computer Technician 
2. Joana        3 Years  Assistant Housemistress 
3. Bismark             4 Years Form Master / Cadet Patron   
4. Elizabeth       3 Years         Form Mistress 
5. Barnabas       2 Years         Co-Housemaster 
6. Mary        5 Years Form Mistress / Patron of Clubs
   
7. Robert        3 Years       In-charge of the school band/Choir 
8. Augustus       4 Years         Form Master 
9. Eric        5 Years         Counsellor  
10. Paulina     3 Years           Form Mistress /Special             

Asst. to the Asst. Head 
11. Lucy       4 Years Form/Dining Hall Mistress 
12. Agatha       1 Year                    No Position  
13. Henry       3 Years         Dining Hall Master 
14. Agnes       3 Years         Form Mistress 
15. Gifty       2 Years         Form Mistress 
16. Samuel    4 Years            Club Patron/Secretary to the 

Science Dept. 
17. Jerry       1 Year         Form Master 
18. Matthew      3 Years         Co-Housemaster 
19. Sylvester 2 Years         Examination 

Committee Member 
20. Desmond      3 Years         No position 

 
Table 1 reveals that the largest number of participants had been in 
the teaching profession between two (5) and three (8) years. The 
mean number of years they have been in the teaching profession is 
three years. Apart from two teachers, the rest of the participants 
held various positions in their schools. 
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Section 2 of the interview considered the research questions. 
Themes that emerged from the interview with participants are 
presented and discussed with quotes. Participants commented on 
their turnover intentions and how administrative practices, 
conditions of service, and personal orientations affect their turn-
over intentions. 
 
Research Question1: Do early career teachers in Cape Coast 
metropolis intend to leave the teaching profession? 
     
The early career teachers in Cape Coast metropolis were asked 
whether they had intentions of leaving the teaching profession since 
they started teaching. The main theme that came out was that they 
had intentions of leaving the profession as soon as they get new jobs 
which were more lucrative. Kenneth, Paulina and Jerry indicated 
that they will definitely leave the teaching profession because their 
initial experiences had not been pleasant. Their intentions of leaving 
started right from the first day they got to their schools. They were 
left on their own to adjust and this made them feel rejected and 
unwanted and made them decide that the earlier they found the 
means of leaving the profession the better. Sylvester, Gifty and Eric 
indicated that they were overloaded with so many classes and as 
new teachers, coping became difficult and as such, the decision to 
leave in the near future. Lucy, Desmond and Agatha decided on 
leaving. They have decided to go back to school for their post 
graduate course after which they will not come back to teaching. 
Agatha had this to say: 

There is no option but to leave the teaching service. Coming 
in was a mistake in the first place. My initial experiences as a new 
teacher in the system confirmed my fears that I had made a wrong 
choice. As a beginning teacher, my head of department felt I had 
come with fresh ideas and decided to give me examination classes. 
This became a burden because I had to put in extra effort. My spare 
time was used in preparing these students for exams. I am just 
waiting for an opportunity to go back to school as it is difficult to get 
a job these days. 

According to Kelchtermans and Ballet (2002), research has 
proven that there is ample evidence to prove that the transition 
from being a student teacher to professional teacher is often difficult 
and a stressful experience. He finds the profession to be fraught with 
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frustrations and heavy workloads. “Beginning teachers, who have 
access to intensive mentoring by expert colleagues, are much less 
likely to leave teaching in the early years” (Darling-Hammond, 2003, 
p. 11). 
 
Research Question 2: How do administrative practices trigger 
turnover intentions among early teachers of Cape Coast metropolis? 
The prominent themes that came up when administrative practices 
were considered as turn-over triggers were (a) inadequate 
motivation for teachers and (b) low level of support for early 
teachers in the schools. 
 
Inadequate Motivation for Teachers 
Considering administrative practices that influenced turnover 
intentions of early career teachers in the Metropolis, almost all 
without exception, said that forms of motivation such as meals and 
accommodation was virtually nonexistent.  

 James said “We are not being motivated.  The only incentive 
given us is the GH¢100.00 given at the end of the term by the Parent-
Teacher Association.  Even with this, rent charges are deducted from 
this for those who live on campus”.  
  Barnabas talking on the same subject of motivation was 
quick to say that:  

In this school, the kind of motivation given especially to the 
new teachers is rather demotivating, because there is a policy that 
the number of years spent in the school is used to share the PTA 
allowances. Much work is expected from us as new teachers, yet 
when it comes to motivation, we are pushed to the background. 

There were several other participants who confirmed that 
motivation for the early career teacher was nothing to write home 
about. Out of such bitterness, many indicated that they will not 
hesitate to take up appointments with other institutions that may be 
attractive to them.  This point of view was strongly supported by 
Bennel and Akyeampong (2007) that: 

Teachers compare their own efforts and rewards with those 
of peers. The peers in question may be in other occupations as well 
as within the teaching profession. Such comparisons are likely to 
influence teachers’ perceptions of their own status and are just as 
relevant to motivation in developing countries as in industrialized 
ones (p. 5). 
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Low Level of support for Early Teachers in the Schools 
Another theme that emerged was the issue of low level of support 
for the early career teacher by the administration so far as in-service 
training and resources for teaching were concerned.  The early 
career teacher who was inexperienced was left to find his/her own 
level.  When asked how often in-service training was organized for 
the early career teachers in their various schools, these were some 
of the answers given by the participants. Barnabas said “Internally, 
nothing of the sort had ever been organized for us”.   

In her response to the same question, Gifty had this to say:  
Well, I have not had any since I came.  I believe that if it were to be 
organized for us, especially we the young ones who are new in the 
system, it will be beneficial.  At least the experienced ones will also 
let us know some of the challenges of the classroom situation and 
help us with coping strategies.  

It could be deduced from their responses that several of the 
early career teachers felt handicapped in their subject areas and 
went through some level of frustration in the classroom.   

To the question of whether the school administration 
supports teachers with funds and other materials needed for their 
classroom work, all without exception responded negatively.  When 
the need arises, teachers must find their own way to get things done.  
For example, Lucy said: No, I don’t think so.  In fact if you look at the 
efforts teachers put in to prepare these students for their future by 
what they are given, then one becomes disappointed.  Just recently, 
four experienced teachers have left the school for other sectors 
where conditions are better. 

Kenneth on the other hand had this to say: “Well, on the 
issue of materials, I will say that in this school, there are some few 
spare parts that can be used to fix the computers and the printers 
when they breakdown, but funds, no”.   
  All these give credence to the fact that the early career 
teacher needs to be supported financially and materially to make 
work easier and interesting for them. 
Hannu, Hannu, and Jouni (2005) explain clearly that “initial teacher 
education cannot transmit all the knowledge and skills that a 
teacher needs in their work.  New teachers are still in the process of 
learning to teach and to construct a professional identity” (p. 219).   
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Research Question 3: How do conditions of service in the 
education sector inform the turnover intentions of early career 
teachers in the Cape Coast metropolis? 

How the conditions of service in the education sector inform 
the turnover intentions of early career teachers in the metropolis 
were considered. When participants were asked to comment on the 
conditions of service for teachers, their responses produced four 
major themes which were, (a) low salary, (b) heavy workload/ lack 
of time to rest (c) lack of opportunity for advancement, and (d) 
inadequate accommodation facilities. 
 
Low Salary  
Participants were asked about how comparable their salaries were 
to other colleagues in other sectors. Several of the participants 
agreed that theirs, as teachers, was on the lower side.  They basically 
agreed that the basic pay could be compared, but because their 
colleagues were entitled to other allowances, it swelled up their 
monthly salaries.  Kenneth for example did not hesitate to say that:  
Theirs are far, far better than what I take here. I know that for a fact, 
because I talk to them, so I know what I am saying.  Some of them 
collect salaries twice what I receive here. This is true.  

According to Vanderpuye & Somi (1998), teachers in Ghana 
generally were highly dissatisfied and de-motivated to perform due 
to low salaries, poor teaching conditions and conditions of service.  
 
Heavy workload/Lack of Time to Rest 
Lack of time to rest, which indicates a heavy workload was another 
issue that came out as the condition of service were discussed. A 
good number of them (about 70%) were concerned about the heavy 
workload they have.  Eric responded that:  

Sometimes people have the erroneous impression that 
teachers have more time at their disposal.  Even when you are not 
teaching, you are either marking, preparing lesson notes, updating 
your teaching notes, or you are even engaged by the school in some 
co-curricular assignments.  Even when we are on holidays, we mark 
end of term examination scripts and fill students’ reports.  With such 
large classes, one can spend a good chunk of the vacation period on 
these exercises. 
 When the participants were asked whether they enjoy 
allowances for extra work done, all without exception responded in 
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the negative.  They made statements to indicate that they do all 
extra work for free.   

It is expected that in the Ghana Education Service, teachers 
who teach more than 26 periods a week are given extra-duty 
allowances but the study revealed that most heads of High Schools 
refuse to follow this directive. Thus, teachers are deprived of what is 
rightfully theirs. 
 
Lack of Opportunity for Advancement 
Another theme that came out of issues of conditions of service was 
the lack of opportunity for advancement in the profession.  Most of 
the participants were not enthused with the kind of bureaucracy 
that exists in the process of obtaining study leave with pay.  Some 
even stated that the study leave with pay is virtually non-existent.  
Kenneth responded that:  

As a young teacher, I tried to find out the opportunities that 
are there for advancement and it’s like virtually there is nothing of 
the sort.  Study leave with pay is very difficult to assess and the 
frustrations one may go through is enough to discourage the teacher 
from pursuing it.    

The Ghana Education Service has drastically scaled down the 
number of teachers who are granted study leave with pay. Most 
teachers who are now doing post graduate courses are combining 
that with their teaching. Thus, most of them after completion of their 
courses decide not to come back to the classroom.  
 
Inadequate Accommodation Facilities 
The last theme on conditions of service was the inadequate 
accommodation facilities in various schools. With the exception of 
the few who had accommodation on campus, all others were in 
rented accommodation and had to come to school by public 
transport.   

 In her reaction to the issue, Lucy said; “If you are not given 
accommodation on campus, then you need to make your own 
arrangement for it in town, the school has no plans for you”.   

Desmond also confirmed this and responded that, “well, at 
my school, about 30% of the teachers live on campus and the others 
in rented apartments in town. As a new teacher, you don’t get 
accommodation on campus. It is a first come first served basis. It 
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will take at least five years for you to get accommodation on 
campus”.  

All these revelations go to confirm that the early career 
teacher in the metropolis has some challenges to contend with. Even 
though some of the schools have some bungalows and flats for their 
staff, they were still not enough, looking at the staff strength in each 
school.  

According to Grubis (1986), in locations where housing is 
not affordable or available, schools have difficulty attracting 
teachers and the provision of adequate housing in remote or 
isolated areas is imperative in the retention of teachers.  
 
Research Question 4: How do personal orientations of early career 
teachers of Senior High Schools in the Cape Coast metropolis affect 
turnover intentions?  
 
How personal orientations of early career teachers affect 
turnover intentions? 
When the responses of participants were coded on how personal 
orientations of early career teachers affect turnover intentions, the 
themes that emerged were (a) low recognition for the teacher by the 
public, (b) lack of confidence in the teaching profession, and (c) poor 
conditions of life of retired teachers. 
 
Low Recognition for the Teacher by the Public 
Most of the participants lamented about the low public recognition 
of their profession.  They intimated that teachers do not command 
any higher respect as doctors, lawyers, bankers and others do.  
Participants were not actually happy with the low level of 
recognition the public gives to them.  Kenneth, responded this way; 
“Oh, most people do not have any regard for teachers”.  In her 
reaction to the same question, Paulina was very emphatic in her 
answer.  She said: “Sometime ago, teachers enjoyed a lot of respect 
because of how they conducted themselves.  But now this respect 
has faded, not only because of low salary they receive, but also as a 
result of misconduct of some teachers”.   

The participants also expressed the view that, people do not 
attach the needed importance to the profession because they see it 
as a profession that does not require any specialized skill or 
knowledge to practice.  To some, any educated person can teach, 
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unlike law or medicine.  This was what Agatha said: “Many are those 
who do not value the work of the teacher.  They think its one 
profession where everybody could enter without having to go 
through any special training, thus the low recognition given to 
teachers”.   

De Botton (2004) indicated that, especially among the 
business community, teachers were not given the required respect, 
which becomes a worry to the early career teacher. It did not give 
them the encouragement to want to be teachers for long. High status 
“is thought by many (but freely admitted by a few) to be one of the 
finest of earthly goods” (De Botton,, p. 3).  
 
Lack of Confidence in the Teaching Profession 
Lack of confidence in the teaching profession came out when 
participants were asked whether their own experiences in teaching 
will make them recommend teaching as a profession to their 
relations.  Most participants indicated that they would not readily do 
so.  Lucy said; “As for that, it has never occurred to me, and I will 
never encourage them to pursue a career in teaching in Ghana”.  
Elizabeth also said; “It’s a big no”.  I will not do so because the 
system itself is frustrating.  When you enter fresh from the 
university, you suffer for a long time before you start receiving your 
salary.  How can one work for over a year without salary?” 
 It could be deduced from the reactions that experiences that 
the early teachers go through actually make them lose confidence in 
the profession.  That is the reason for their unwillingness to 
recommend it to their relations.  
 
Poor State of the Life of Retired Teachers 
Poor condition of the state of the life of retired teachers came out as 
an issue that discouraged teachers.  Majority of the participants 
expressed the opinion that many retired teachers were not living 
well. To the participants, those who were living well were those who 
had investments that fetch them income.  But those who depend on 
their pension pay as teachers do not find it easy to make ends meet.  
Barnabas supported this assertion by saying that:  

For those I know, a lot of them are in a miserable state.  
What could they have achieved with the small salaries they were 
being paid? Some of them I know were even headmasters, but their 
living conditions are very bad, to be frank with you.  
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Conclusion and Recommendations 
The study established that the early career teachers in the Cape 
Coast metropolis had turnover intentions due to the prevailing poor 
conditions of service such as low salaries and lack of fringe benefits; 
heavy workloads; lack of induction programmes; low public image 
of the teaching profession and poor end of service benefits.  

The following recommendations were made in the light of 
the findings: 

 The organization of intensive induction programmes for 
beginning teachers in their subject areas should be a must.  
This can become a major source of encouragement and 
adjustment programme to help new teachers overcome 
many of the challenges that they may face in the course of 
doing their work. 

 The use of mentors for new teachers is also recommended. 
This will be a support system     which will provide guidance 
and support.  

 Extra duty allowances should be paid for extra work done as 
is practiced in most organizations. 

 Schools in the metropolis should have a policy of providing 
accommodation facilities for beginning teachers for the first 
year, since they may be new in the town, until they find their 
own appropriate accommodation.  
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Abstract 
This paper examines the management of the Universal Basic 
Education (UBE) programme in term of its prospects, challenges and 
security challenges in the light of threat to human capital 
development of children’s future quality education for national 
development. This study employed historical design. Security 
challenges against the child’s future in the 21st century globalized 
international community has five dimensions that include human, 
environmental, national, transnational, and trans-cultural security.  
Global security and the security of any state or culture cannot be 
achieved without good governance at all levels that guarantees 
security through justice for all individuals, states, and cultures, most 
especially in the education sector.  Basic education at the primary 
level of significant and the implementation of the programme needs to 
be operated to guarantee qualitative education and national 
development.  Among the recommendations suggested is that 
informed school supervisors should be employed and adequately 
trained for UBE programme in the primary schools in order to achieve 
the universal objectives on education. 
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Introduction 
The general belief is the fact that children are the builders of 
tomorrow.  Hence, future educational quality of such class of people 
must be considered in building a strong and virile nation.  The issue 
of positive building of the latter is bound to emanate through 
enduring and sustainable education programme which is built on 
solid foundation to guaranty human capital development.  In order 
to achieve this development, it is mandatory that effective 
management principles of planning, organization, budgeting, 
direction and control packages be in place.  Implementation of such 
should be properly organized and monitored for pupils’ future 
education quality and for national survival. 
 Managing the Universal Basic Education (UBE) programme 
and security challenges of pupils’ qualitative education is an 
indispensable exercise.  UBE is seen to be in keeping with the 
expanded mission of basic education as indicated by the Joint World 
Conference on Education for All (1990) and it has much wider scope 
and a more all-embracing coverage.  The issue of Universal Basic 
Education programme is a global issue when children’s quality 
education for their ultimate development is concerned, now and in 
the future. 
 The definition of security has been extended to cope with the 
21st century globalized international community, its rapid 
technological developments and global threats that emerged out of 
the process.  One of such comprehensive definitions has been 
proposed by Nayef Al-Rodhan (2007), what he calls the “multi-sum 
security principles” is based on the assumption that “in a globalized 
world, security can no longer be thought of as a zero-sum game 
involving states alone.  Global security, instead, has five dimensions 
that include human, environmental, national, transnational, and 
trans-cultural security, and therefore, global security and the security 
of any state or culture cannot be achieved without good governance at 
all levels that guarantees security through justice for all individuals, 
states, and cultures”.  These put together can mar or make good 
education programme during planning and most especially 
implementation stage by the managers of education. 
 Each of these five dimensions refers to a different set of sub-
divisions.  The first dimension refers to human security, a concept 
that makes the principle referent object of security of the individual, 
not the state.  The second dimension is environmental security 
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which includes issues like climate change, global warming, and 
access to resources.  The third division refers to national security, 
defined as being linked to the state’s monopoly over use of force in a 
given territory and as that form of security that emphasizes the 
military and policing components of security.  The fourth 
components deals with transnational threats such as organized 
crime, terrorism, and human trafficking. 
 Finally, the integrity of diverse cultures and civilizational 
forms tackles the issue of transcultural security.  According to this 
multi-faceted security framework, all five dimensions of security 
need to be addressed in order to provide just and sustainable global 
security.  It therefore advocates cooperative interaction among 
states and peaceful existence among cultural groups and 
civilizations.   

This paper therefore focuses on the prospects and 
challenges of Universal Basic Education programme and the security 
challenges inherent children’s present and future quality education.  
Proven recommendations to move the programme forward are 
suggested. 
 
United Nations Development Programme (UNDP) Human 
Security Proposal 
The 1994 United Nations Development Programme (UNDP) under 
Human Development Report (HDR) proposes that increasing human 
security entails: 

 investing in human capital development, not in arms.  Much 
have been invested in the UBE; 

 engaging policy makers to address the emerging peace 
dividend; 

 giving the United Nations a clear mandate to promote and 
sustain development; 

 enlarging the concept of development cooperation so that it 
includes all flows, not just aid; 

 agreeing that 20 per cent of national budgets and 20 per cent 
of foreign aid be used for human development; and 

 establishing an Economic Security Council. 
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According to Tadjbakhsh and Chenoy (2007) they elaborated seven 
components of human security as follow: 

Types of 
Security 

Definition Threats 

Economic 
security 

An assured basic 
income 

Poverty, unemployment, 
indebtedness, lack of 
income 

Food security Physical and 
economic access to 
basic food 

Hunger, famines and the 
lack of physical and 
economic access to 
basic food 

Health security Protection from 
diseases and 
unhealthy lifestyles 

Inadequate health care, 
new and recurrent 
diseases including 
epidemics and 
pandemics, poor 
nutrition and unsafe 
environment, unsafe 
lifestyles 

Environmental 
security 

Health physical 
environment 

Environmental 
degradation, natural 
disasters, pollution and 
source depletion 

Personal security Security from 
physical violence 

From the state (torture), 
other states (war), 
groups of people (ethnic 
tension) individuals or 
gangs (crime), 
industrial, workplace or 
traffic accidents 

Community 
security 

Safe membership in 
a group 

From the group 
(oppressive practices), 
between groups (ethnic 
violence), from 
dominant groups (e.g. 
indigenous people 
vulnerability)  

Political security A society that 
perpetrate honours 

Political or state 
repression, including 
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basic human rights torture, can be 
identified with the 
following 
characteristics: 
disappearance, human 
rights violations, 
detention and 
imprisonment 

Source: Components of Human Security as per the HDR 1994 Report 
 
What Universal Basic Education Stands for 
The Universal Basic Education (UBE) programme was launched by 
Chief Olusegun Obasanjo, former civilian President on 30th 
September, 1999 in Sokoto, Sokoto State.  In his inaugural address to 
the nation, he emphasized that education is not just a matter of 
acquiring skills, rather the term is better perceived and understood 
as a means of instilling, especially to our young ones, the importance 
of a number of   fundamental values such as devotion to the 
continuity of the nation (Nigeria) as one, respect for the constitution 
and the importance of democracy. Education, among other things, 
inculcates the sense of dignity of work and moral uprightness as 
well as respect for others (El Yakub, 2001).  As of now, can we say 
that UBE programme has satisfied all these aims? 
 According to Keta (2003), a society that toys with its 
education stands the risk of going into extinction because it toys 
with its future and what the future may bring along with it.  Most 
aims, objectives and aspirations of any society are only realized 
through the provision of relevant education.  Education is therefore, 
the life of a society. 
 Of all levels of education, the most basic is the primary level.  
This is the level at which the foundations for future learning and 
progress are laid.  The primary education level is the pivot from 
which all other levels draw and gain inspiration.  This goes to prove 
that any attempt to neglect this level of education may prove 
catastrophic for the entire system of education.  This, of course, is a 
pointer to security challenge to educational development of the 
younger generation which UBE stands to cater for.  According to 
Ahmed (2001), basic education is the foundation for sustainable life-
long learning.  It provides reading, writing and numeracy skills. 
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 These life-long learning experiences are provided through a 
wide variety of both formal and non-formal educational activities 
with the acquisition of functional literacy as the main target.  In 
Nigeria, basic education includes the education provided at primary 
and junior secondary levels as well as nomadic and adult literacy.  
The launching of the UBE programme was a strong evidence of 
Nigeria’s commitment to different international conventions for the 
promotion of basic education. These includes; the Jomtein 
Declaration of 1990 on the promotion of basic education for all, and 
the New Delhi Declaration of 1991 requiring stringent efforts by the 
E-9 countries (nine nations of the world with the largest 
concentration of illiterate adults) to reduce drastically, illiteracy 
within the shortest time frame.  Others include the Durban 
statement of 1998, and the OAU Decade of Education in Africa 1997-
2006, requiring African states to generalize access to quality basic 
education as the bedrock for the sustainability and viable 
development on the continent and the world in general (Salami, 
2004). 

UBE’s specific objectives, as observed by El Yakub (2006) 
are stated as follows: 

i. Developing in the entire citizenry a strong consciousness for 
education and a strong commitment to its promotion. 

ii. Provision of free Universal Basic Education for every child 
that attains school age. 

iii. Reducing drastically the incidence of drop-outs from the 
formal school system (through improved relevant, quality 
and efficiency in general school management). 

iv. Catering for the learning needs for drop-outs and out-of-
school children adolescents through appropriate 
complementary approach to the provision and promotion of 
basic education. 

v. Ensuring the acquisition of the appropriate levels of literacy 
numeracy, manipulative, communicative and life skills as 
well as the ethical, moral and civil values needed for laying a 
solid foundation for life-long learning. 

 
UBE (2001) in Kwaji (2007) proposed implementation blueprint, 
operational strategies and approaches put forward for the 
successful implementation of the scheme stated as follows: 

1. Enactment of necessary legislation; 
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2. Articulation of enabling policies; 
3. Sensitization and mobilization of the group; 
4. Adequate funding; 
5. Optimal allocation and efficient utilization of resources; 
6. Adequate teacher training, recruitment and motivation; 
7. Effective coordination of activities; 
8. Encouragement and stimulation of the active participation of 

the private sector, non-governmental and voluntary agencies 
as well as local communities in the scheme; 

9. Establishment of working partnerships and collaboration 
with the international communities and donor agencies; and 

10. Regular supervision, monitoring and evaluation of the 
scheme (UBE, 2001). 

 
Issues and Prospect of UBE 
Nwaji (2009) opined tat education is undoubtedly an effective tool 
for national development which requires long term investment and 
coordinated efforts on the part of all stakeholders, including the 
government, parents, teachers, educators, students, private sectors 
and the general public.  It is, therefore, very prudent for any 
government not to play politics with education but rather seek the 
most effective means to improve education in Nigeria.  This calls for 
a long term investment and periodic review of national education 
policies to assess progress being achieved in the area of education 
for national development (Adikuru, 2007).  The Universal Basic 
Education (UBE) nevertheless has prospects for the future as 
follows: 

1. Consideration of the teacher factor in policy planning and 
implementation 

2. Adequate awareness/public enlightenment 
3. Strict adherence to implementation guidelines 
4. Adequate funding 

 
Security Challenges of Pupils’ Future Education Quality 
Quality assurance is an indispensable impetus of which all 
concerned stakeholders in the field of educational planning and 
implementation should take note.  This is expected to guarantee 
pupil’s future education quality.  Jackling (2002) in Oparinde (2010), 
regards quality assurance as an ideal systematic process for 
managing change in public education.  It is concerned with the 
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improvement of the organization performance.  Also, Iheonumekwu 
(2003) observes that each element in the input-process-output 
framework of the education enterprise should be of an acceptable 
quality to ensure high quality in education.  The tasks of quality 
assurance then include identifying and solving any problem that 
militates against quality delivery.   
 
Challenges of UBE Programme 
The Universal Basic Education (UBE) programme suffers a lot of set-
backs to its effective implementation as outlined below: 

1. Poor planning 
2. Problem of accurate data/statistics 
3. Inadequate funding 
4. Paucity of qualified teachers 
5. Lack of infrastructures and facilities 
6. Lack of learning materials and equipment 
7. Poor programme supervision monitoring 
8. Irregular payment of teachers’ salaries 

 
Bearing on the overall assessment of UBE programme in its totality: 
the objectives, challenges and future prospects constitute the 
following identified security challenges of pupils’ future education 
quality in the opinion of the authors of this discourse, as viewed by 
Nwaji, (2009) and Keta (2003): 

1. Problem of Accurate Data/Statistics:  Primary school 
pupils’ enrolment increased from 2,912,618 in 1960 to 
14,078,473 in 1996; an increase of 383% 
(FGN/UNICEF/UNESCO/UNDP).  Also, between 1996 and 
2008, the primary schools’ pupil enrolment went up 
geometrically to 24,768,497 with 55.56 per cent being boys 
while 44.44 percent were girls.  At the same time, the 
number of primary school teachers as at 2008 stood at 
591,041 (Ibidapo-Obe, 2008 in Bamimore, 2012). 

2. Poor Planning:  No. (1) above factor puts the teachers-
pupils ratio at 1:42 whereas the projected teacher-pupil 
ratio should stand at 1:30. 

3. Inadequate Funding:  Report from Burrup and Vern (1982) 
in the United State of America, Bishop (1990) in Great 
Britain and Lopez Acevedo (2001) in Mexico all in Bamimore 
(2012) revealed that available funds for primary education 
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are inadequate in African countries.  Managers of schools 
have ceaselessly complained and blamed the government for 
inadequate provision of funds instead of exploiting their 
managerial skills to prudently use what is available to 
achieve the set goals. 

4. Paucity of qualified teachers 
5. Lack of Infrastructures and Facilities – National Primary 

Education Commission (NPEC 1990-1991) 
6. Lack of Learning Materials and Equipment: 

FGN/UNICEF/UNESCO/UNDP (2000) report shows that 
chalkboard and chalk are not available in adequate qualities. 

7. Poor programme supervision monitoring were the only 
materials adequately available in the primary schools.  
Buildings are dilapidated, no windows, shutters, ceilings, 
broken floors, leaking roofs among others. 

8. Irregular Payment of Teachers’ Salaries:  Adeyemi and 
Igbineweka (2004), in Bamimore (2012), reported that in 
the last 15 years, primary and secondary schools teachers 
under the aegis of the Nigerian Union of Teachers (NUT) had 
gone on strike of different duration for 22 consecutive 
periods.  In 2010, Oyo State primary and secondary school 
teachers went on strike for almost 13 weeks (July-Sept., 
2010) for the implementation of 27.5% wage increase. 

9. The public was not fully mobilized and as such not fully 
involved. 

10. Poor articulation of the philosophy and operational ideology 
behind the scheme. 

11. The scheme did not win the much-needed political will 
required at all levels of governments. 

12. Inspections have been inadequate and unsuitable. 
 
Conclusion 
Universal Basic Education is basically an excellent educational 
package for the elementary school educational planning and 
implementation.  In its philosophy, it means that the objectives, 
implementation blueprint, operational strategies and approaches 
put forward for the successful implementation of same among 
others are bound to eradicate illiteracy worldwide and to provide 
basic education for all.  This signifies that human capital 
development is mandated to be promoted if properly implemented.  
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Nevertheless, the security challenges espoused in the discourse are 
threats to future pupils’ education quality. 
 
Recommendations 
Arising from the findings of this paper are the following 
recommendations to proffer solution for security challenges 
inherent in child’s future quality education package for national 
development: 

1. Government meager funds for Universal Basic Education 
should be spent judiciously by managers of education.  On 
this note, there must be check and balance in the works of 
the concerned planners and most especially the remote and 
external implementers of the programmes. 

2. Supervisors should be employed and adequately trained for 
UBE programme supervision in order to achieve the 
universal objective. 

3. Government should write a policy paper to empower the 
educational managers and administrators at the internal 
level to generate income within their various school 
organizations.  However, there should be accountability 
from the internal generated revenue for the provision of 
non-human resource needs of the UBE and quality future 
quality education for national development. 

4. Too much politicking should be taken away from education. 
5. The government of the day should directly provide and cater 

for specific capital projects for the use of the school e.g. 
school buildings, plants and other facilities. 

6. Teacher-pupils ratio should complement one another based 
on the available facilities. 

7. Statistics of pupils that are not yet in the UBE programme 
should be conducted. 
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Abstract 
The study investigated the awareness levels and technical know-how 
of pre-service integrated science teachers for job opportunities in 
University of Lagos using sex and year of study as moderator 
variables. The study is an ex post-facto research design. The 
population of the study consisted of all 200, 300 and 400 level students 
Pre-service Integrated science teachers in University of Lagos. The 
sample consisted of 128 pre-service integrated science teachers of 
University of Lagos. A purposive sampling technique was then used to 
select pre-service integrated science teachers at 300 and 400 levels. 
Two research questions guided the study and three hypotheses were 
tested at 0.05 level of significance. A structured and validated 
questionnaire was used in collecting data. The reliability coefficient 
value r=0.812 for awareness section using Cronbach alpha and 
r=0.764 for technical know-how session using KR20 formula.  The data 
collected were analysed using a descriptive and inferential statistics; 
mean, standard deviation, independent t- test and Pearson moment 
correlation. The findings of this study showed that the pre-service 
integrated science teachers possessed high level of awareness but 
moderate level of technical know-how. Also, 400 level pre-service 
teachers were significantly superior to 300 level in terms of their 
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technical know-how. Researchers recommended that technical know-
how should be strengthened through constant exposure to practical 
aspect with the provision of fund to purchase materials. 
Key words: Awareness levels, technical, know- how, job 

opportunities, pre-service teachers. 
 
Word count 214 
 
Introduction 
One of the most critical problems in Nigeria today is that of 
unemployment. This problem is primarily caused by corruption, 
negligence and adverse policies, mis-management and under-
utilisation of human and material resources, which resulted into 
poverty and diseases. Nigeria is endowed with diverse and infinite 
human and materials resources which have not been honestly and 
effectively utilized in order to yield maximum economic benefits; 
rather, it gave birth to unemployment, poverty and diseases in the 
country. The problem is common among graduates of all sectors. For 
instances, the secondary-school graduates consist of the principal 
fraction of the unemployed accounting for nearly 35% to 50%. Also, 
the rate of unemployment within the age group of 20 to 24 years is 
40% and between 15 to 19 years is 31% (Economy 2010). 
         Many graduates of higher education are jobless. Akanmu 
(2011) reported that Nigeria has a serious employment challenge, 
despite her average economic growth rate and good performance by 
global standard. The employment is estimated to have declined by 
about 30%. The researcher reported that this strong performance 
has not been translated into jobs and real life opportunities for 
many Nigerian youths. Graduates of higher education cannot find 
work; being highly educated does not increase the chance of finding 
a job.  The graduates are then forced to accept marginal jobs that do 
not use their qualification in sales, agriculture and manual labour 
according to the British Council sponsored Nigeria-Next Generation 
Report. The problem of unemployment has social consequences as it 
increases the rate of crime. Egunjobi (2014) reported the 
consequences of Nigerian’s unemployment problems as: food crises, 
hunger, poverty, low access to basic life and health needs, exposure 
to different risk activities, and waste of country’s resources leading 
to low production and income as well as low capital income.   
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 What then is the solution to this problem? Different 
educators and researchers have proposed some solutions among 
which are: Onwioduokit (2006) proposed an increase in Gross 
Domestic Product (GDP) while Adebayo (1999) recommended the 
promotion of growth and growth enhancing strategies. Egunjobi 
(2014) recommended self-employment type of education, and that 
the curriculum of higher education should be towards 
entrepreneurship. In another dimension, Economy (2010) 
suggested the provision of the right skills for people. With all these 
suggestions, the problem of unemployment has not been 
successfully solved, its increases daily. The current researchers are 
of the opinion that one of the practical solutions is for individual to 
take practical actions by doing something not just propounding 
theories but putting theories into real action. Hence, the need for the 
adoption of the knowledge of science is of paramount importance. 
What then is science? 
         There are diverse definitions of science by different science 
educators and scientists. Erinosho (2009) asserted that science 
entails activity and doing, the researcher views science as an 
organised body of knowledge about the world; a set of logical and 
empirical methods for the investigation and understanding of 
natural phenomena. Okeke (2007) opines that science is a 
systematic investigation of nature with a view to understanding and 
harnessing them for man’s need. Generally, science involves 
activities that cumulate into testable and verifiable body of 
knowledge. But within the context of this study the perspective that 
views science as human activities in search of food, clothing, shelter, 
and basic human needs for self actualisation and reliance was 
adopted. Science and technology are like sides of a coin, they cannot 
be separated from one another (Raimi, Bolaji & Babajide, 2003). The 
principles involved in production of objects is the science aspect and 
technical know-how is the technology aspect. 
          Science and Technology has become an indispensable and 
essential part of man’s culture in the world. This is due to the fact 
that the economic and political strength of any nation depends on 
her scientific and technological achievement (Adepitan, 2003; 
Olagunju, Adesoji, Iroegbu and Ige, 2003). It, therefore, implies that 
for any meaningful solution to the problem of unemployment, 
science and technology is of paramount importance and very 
relevant to be adopted. The principal components of science are 
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biology, physics and chemistry but this paper focused on physics 
and chemistry aspects because of their practical applications in 
production and inventions of materials which are sources of job and 
employment creations.  
            The knowledge of physics has led to so many inventions such 
as the production, application and utilization of integrated circuits, 
production and use of machines and other contrivances. The 
discovery and production of hydroelectric power, gas turbine and 
thermonuclear power plant, telephones, refrigerators, heaters and 
cookers, the discovery and production of modern technologies such 
as Information and Communication Technology (ICT) which has 
made the world a global village are also part of the benefits of 
physics. Also, the knowledge of chemistry has led to the production 
of basic human needs such as soap of all kinds, perfumes, creams, 
plastics, textiles, petroleum, cooking and industrial gas, oils etc. All 
these are sources of job creation for science students who can apply 
the acquired knowledge of science in their production. The basic 
question then is, are science students aware of this golden 
opportunities? Have they acquired the technical know-how 
knowledge to bring this knowledge into reality? 

It is against this background that this study investigated the 
awareness level and technical know-how for job opportunities of 
University pre-service integrated science teachers with the aim of 
making recommendations from the result to solve problem of 
unemployment in Nigeria. 

Pre-service integrated science teachers are undergraduate 
science students in the Faculty of Education at the University level. 
These students take courses in physics, chemistry and biology which 
include the production of simple materials for man’s use which can 
make them to acquire some entrepreneurial skills in science to 
produce and market some materials such as: soap, creams, 
toothpaste, detergent, liquid soap, etc. using the knowledge of 
chemistry while the production of light from different sources, 
simple electric circuit, simple periscope, telescope, ray boxes, lens 
holders, sound from different sources etc. can all be produced using 
the knowledge of physics. In another dimension, a competent pre-
service science teacher can organise home or private lessons to each 
basic science at the junior secondary schools  which can be a brief 
relief to financial problem and sources for job opportunities while in 
school and after graduation. 
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Awareness levels of Job Opportunities: Pre-service integrated 
science teachers have low awareness when they scored one-third 
and below of the total points (0.00-32.00). Moderate awareness of 
job opportunities implies a score slightly above one-third to two-
third of the total score (32.01-64.00).They have high awareness 
when they score from above two-thirds of the total awareness score 
(64.01 and above). They have high awareness of such job 
opportunities when they score above 50.00% of the total points and 
they also demonstrate high technical know-how when they score 
above 50.00% of the total points. 
 
Levels of Technical Know-how for Job Opportunities: This 
implies having the required knowledge and ability to apply relevant 
concept taught in a way as to create a job. Low technical know-how 
implies a score up to one-third of the total score (0.00-10.00). 
Moderate technical know-how denotes a score above one-third of 
the total score up to two-third of the total score (10.01-20.00). High 
technical know-how implies scores above two-third of the total 
score (20.01 and above). 
 
Job Opportunities: In this study, job opportunities refer to the 
potential application of knowledge and skills taught to pre-service 
integrated science teachers that could enable them to be self-
employed with regard to the concepts that they were taught.  
 
Statement of the Problem 
Job opportunities with regard to white-collar jobs have become 
extremely competitive, difficult to secure as well as exploitative in 
most cases for those who have graduated in science based 
disciplines. Integrated science education graduates are expected to 
take different courses in core science subjects such as: chemistry, 
physics and biology before they graduate from the university. In 
addition, some science education courses equipped them with skills 
to improvise, produce materials as well as equipment for sale and 
this is expected to equip them to be able to create job opportunities 
on their own. Some studies have shown that there is a gap between 
what the industry requires as well as what is taught in the university 
and this might cause a discrepancy in being aware of what to do in 
terms of creating job opportunities for themselves and the actual 
technical know-how, which is required to create a job opportunity in 
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terms of being self-employed based on what an individual has 
gained or learnt in the university. There are dearth of studies 
investigating whether relationship exist between awareness and 
technical know-how of integrated science education pre-service 
teachers before they are turned into the labour market. This study 
sought to find out as well as whether their levels of study and 
gender have effects on their awareness and technical know-how of 
job opportunities. 
 
Purpose of the Study 
The purpose of the study was to investigate the awareness level and 
technical know-how of pre-service integrated science teachers’ job 
opportunities. Specifically, the objectives are stated as follows: 
(i) To determine levels of awareness and technical know-how 

of pre-service integrated science teachers for job 
opportunities. 

(ii) To ascertain whether relationship exists between pre-
service integrated science teachers’ awareness and technical 
know-how for job opportunities. 

(iii) To investigate whether there is gender difference on pre-
service integrated science teachers awareness and technical 
know-how  for job opportunities 

(iv) To determine whether levels of study has any significance 
difference on pre-service integrated science teachers, 
awareness and technical know-how for job opportunities. 

 
Research Questions  

1. What are the levels of: 
(i) Pre-service integrated science teachers’ awareness for job 
opportunities? 
(ii) Pre-service integrated science teachers’ technical know-
how for job opportunities? 

 
Hypotheses 

Ho1:  There will be no significant relationship between pre-service 
integrated science teachers’   awareness and technical know-
how for job opportunities 

Ho2:  There will be no significant gender difference of pre-service 
integrated science teachers’ (i) awareness for job 
opportunities (ii) technical know-how for job opportunities 
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Ho3: There will be no significant effect of level of study on pre-
service integrated science teachers’ (i) awareness for job 
opportunities (ii) technical know-how for job opportunities 

 
Methodology 
The study adopted an ex post-facto research design. An ex post facto 
design is a design that is suitable for conducting research in which 
the variables are inherently non manipulable in order to establish a 
cause-effect or correlational relationships when a true or quasi-
experimental design is not ethical or feasible. The population of the 
study consists of all 200, 300 and 400 level students Pre-service 
Integrated Science teachers in University of Lagos, Nigeria. 100 level 
students are not taken as they are deemed not to have acquired 
much awareness as well as technical know-how of job opportunities 
in their discipline. 
           Two course of study levels in the integrated science group 
were purposively randomly selected for the main study while one 
level was selected for the validation exercise. 300 and 400 levels 
pre-service integrated science teachers were randomly selected. 
Systematic random sampling technique was then used to select 
every four out of five of pre-service integrated science teachers at 
300 and 400 levels. A total of 128 students comprising 72 students 
from the 400 level and 56 students from 300 level were randomly 
selected. The sample was also componential of 66 males and 62 
females. 
            The instrument was a self-developed one by the researchers 
which was used to ascertain levels of awareness and technical 
know-how for job opportunities of pre-service integrated science 
teachers. It consists of three sections. The first section deals with 
demographic information consisting of gender at two levels: male 
and female as well as the level of course of study at two levels: 300 
and 400. The second section consists of 24 items on awareness of 
job opportunities in integrated science with four response formats 
of: Very Great Extent (VGE), Great Extent (GE), Moderate Extent 
(ME) and Little Extent (LE). Section C consists of 30 items on 
Technical know-how of pre-service integrated science teachers with 
regard to job opportunities. The statements were responded to in a 
True or False manner.  
            The scoring for the awareness section was such that Very 
Great Extent was scored 4 points, Great Extent-3 points, Moderate 
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Extent-2 points and Little Extent-1 point. In the technical know-how 
section, correct statement whether in True or False form was scored 
1 while an incorrect one was scored 0. The instrument was face 
validated and content validated by the two researchers. The 
reliability was done section by section. The reliability for the 
awareness section was computed using Cronbach alpha and it gave a 
value of 0.812. The reliability for the Technical know-how section 
was computed using Kuder-Richardson Formula 20 Formula and it 
gave a value of 0.764. These values are indicative that they are 
reliable as they effectively accounted for over 50.00 per cent of 
variances. 
             Data were analysed on the basis of research questions and 
hypotheses. The research questions were analysed using descriptive 
statistics of mean and standard deviation. The benchmark for low 
level of awareness was put at an aggregate mean of 32.00 and below 
for 24 items, moderate level from 32.01-64.00 while high level was 
put at an aggregate mean of 64.01 and above. In the case of technical 
know-how, the benchmark for low level of technical know-how was 
put at 10.00 and below for 30 items, moderate level was put 
at10.01-20.00 while high level was put at 20.01 and above for the 
same number of items. Hypothesis 1 was analysed using Pearson 
Moment Correlation Coefficient while hypotheses two and three 
were analysed using t-test at 0.05 level of significance. The data 
were tested for linearity, normality and homogeneity of variance 
and they were found to meet the assumptions underlying the usage. 
Data were analysed using Statistical Package for Social Scientists 
(SPSS) Version 16.0. 
 
Ethical Considerations 
The principles of informed consent, honesty and trust, 
confidentiality and anonymity, research integrity as well as correct 
use of data and results were the focal points of ethical 
considerations for this research.  
 
Results 
 
Research Question1  
What are the levels of: 

(i) Pre-service integrated science teachers’ awareness for job 
opportunities? 
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(ii) Pre-service integrated science teachers’ technical know-how 
for job opportunities? 

 
Table 1: Descriptive Statistics of Mean and Standard Deviation 

of Integrated Science Teachers’ Awareness of Job 
Opportunities 

Variable    N         Minimum 
score     

Maximum 
score       

Mean                 Standard 
Deviation 

Awareness 128 34.00 96.00 64.93 12.12 
Low level- 0.00 -32.00 Moderate Level: 32.01-64.00 High 
Level: 64.01-96.00 

Table 1 shows that the mean score of Integrated science 
teachers’ awareness for job opportunities was at a high level ((
=64.93; SD=12.12). This is further reinforced by the minimum score 
which was at the moderate level (( =34.00) and the maximum 
score which was at the high level (( =96.00).  
 
Table 2: Descriptive Statistics of Mean and Standard Deviation 

of Pre-Service Integrated Science Teachers’ Technical 
Know-how of Job Opportunities 

Variable N Minimum 
score     

Maximum 
score       

Mean Standard 
Deviation 

Technical 
Know-how
  

128 8.00 23.00 16.10 3.15 

Low level- 0.00 -10.00  Moderate Level: 10.01-20.00  
High Level: 20.01-30.00 
 

Table 2 indicates that the mean score of Pre-service 
Integrated science teachers’ technical know-how for job 
opportunities was at a moderate level (( =16.10; SD=3.15). The 
minimum score indicates a mean score at the low level (( =8.00) 
while the maximum score indicates a mean score at the high level ((

=23.00).  
 
Hypothesis 1 
Ho1: There will be no significant relationship between pre- service 
integrated science teachers’ awareness and technical know-how for 
job opportunities. 

x

x

x

x

x

x
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Table 3: Pearson Moment Correlation Coefficient between Pre-
Service Integrated Science Teachers’ Awareness and 
Technical Know-how for Job Opportunities 

Awareness                    Technical Know-how 
Awareness Pearson 

Correlation 
1.000 -.046 

 Significance  .606 
 N 128 128 
Significant at p < 0.05 

Table 3 shows that there was no significant relationship 
between Integrated science pre-service teachers’ awareness and 
technical know-how for job opportunities (r=-.046, N=128, p>0.05). 
The null hypothesis (Ho1) was therefore not rejected. This implies 
that pre-service integrated science teachers’ awareness and their 
technical know-how did not significantly correlate. The pre-service 
teachers must have overestimated their technical know-how.  
 
Hypothesis 2.  

Ho2: There will be no significant gender difference of pre-service 
integrated science teachers’ (i) awareness for job opportunities 
(ii) technical know-how for job opportunities 

 
Table 4: Independent t-test of Effect of Gender on Pre-service 
Integrated Science Teachers’ Awareness and Technical Know-
how of Job Opportunities 
Variable Level N Mean SD Df t-

value 
Significance 

Awareness Male 
Female 

66 
62 

65.48 
64.34 

 
12.27 
12.03 

126 0.533 0.595 

Technical 
know-how 

Male 
Female 

66 
62 

15.83 
16.39 

3.34 
2.93 

126 0.994 0.322 

Significant at p < 0.05 
 
Table 4 shows that no significant gender differences exist 

between male and female pre-service integrated science teachers in 
their awareness for job opportunities (t= 0.533, df: 126, p>0.05). 
Similarly, there was no significant gender differences between male 
and female pre-service integrated science teachers in their technical 
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know–how of job opportunities (t= 0.994, df: 126, p>0.05).  Hence, 
the null hypothesis (Ho2) stated was not rejected. 
 
Hypothesis 3 
Ho3: There will be no significant effect of level of study on pre-

service integrated science teachers’ (i) awareness for job 
opportunities (ii) technical know-how for job opportunities 

 
Table 5: Independent t-test of Levels of Study on Pre-service 
Integrated Science Teachers’ Awareness and Technical Know-
how for Job Opportunities 

Variable Level N Mean SD Df t-
value 

Significanc
e 

Awarenes
s 

400 
Level 
300Leve
l 

7
2 
5
6 

65.6
4 
64.0
2 

13.3
1 
10.4
3 

12
6 

0.74
9 

0.456 

Technical 
Know-
how 

400 
Level 
300 
Level 

7
2 
5
6 

16.6
0 
15.4
6 

2.76 
3.51 

12
6 

2.04
4 

0.043 

Significant at p < 0.05 
 

Table 5 shows that there was no significant effect of level of 
course of study on pre-service integrated science teachers’ 
awareness for job opportunities (t= 0.749, df: 126, p > 0.05). Hence, 
this null hypothesis was not rejected. On the other hand, Table 5 
indicates that there was a significant effect of levels of study on pre-
service integrated science teachers’ technical know-how for job 
opportunities (t= 2.044, df: 126, p < 0.05). This implies that the null 
hypothesis Ho3 (ii) was not rejected and it can be inferred that 400 
level pre-service integrated science teachers were significantly 
better than their 300 level pre-service integrated science teachers in 
terms of technical know-how. 
 
Discussion 
The findings show that pre-service integrated science teachers 
possessed a high level of awareness but a medium level of technical 
know-how. This is due to the fact that the pre-service  integrated 
science teachers  have been exposed to the practical and theoretical 
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aspects of the contents but may not have enough opportunities to 
further practice what they have been exposed to due to insufficient 
materials and lack of sufficient money to purchase materials needed. 
Hence, they possess moderate technical know-how but high 
awareness. 
          Also, the result showed no significance relationship between 
awareness and technical know–how of pre-service integrated 
science teachers for job opportunities. This mean that awareness 
and technical know-how does not significantly correlate. Gender 
does not have any significance difference between awareness and 
technical know-how of pre-service integrated science teachers for 
job opportunities. This implies that boys and girls have equal 
potentials for awareness and technical know-how. 
        There was no significant effect of level of study on pre-
service integrated science teachers’ awareness for job opportunities 
but there was significant effect of level of study on pre-service 
teachers’ technical know- how for job opportunities. The 400 level 
pre-service integrated science teachers are significantly superior to 
the 300 levels in terms of their technical know-how. This is because 
they are higher than them in years of study, hence must have 
acquired more practical experience than their counterparts 300 
level pre- service teachers.  
 
Conclusion 
The result obtained shows that pre-service science teachers 
possessed high awareness but moderate technical know-how 
knowledge (that will develop their entrepreneurial skills). Also; no 
significant difference existed between awareness and technical 
know-how of male and female. But there existed a significant effect 
of level of study on technical know-how; with 400 level pre-service 
integrated science teachers significantly better than 300 level in 
terms of technical know-how. 
 
Recommendations 

1.  Pre-service integrated science students at the university 
levels’ technical know–how should be strengthened through 
continuous and direct exposition to the practical aspect of 
their science courses. This will develop their entrepreneurial 
skills in each course. 
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2.  Government should make sufficient money available to 
purchase materials of both consumable and non consumable 
items so that the pre-service science teachers 
entrepreneurial skills will be developed. They have the 
opportunities to produce materials continuously and this 
will increase their technical know –how for job 
opportunities and be productive while on training and out of 
training.  

3.  Male and female pre-service science teachers should be 
given equal opportunities in terms of awareness and 
technical know-how. This is because gender has no 
significant effect on both awareness and technical know-
how. 

4. Pre-service science teachers should be exposed to the 
technical know –how from the beginning of their study to 
the end, e.g from 100 level to 400 level. This will make them 
to acquire enough technical know–how knowledge that will 
make them to produce local materials marketable while in 
school and at the end of their course rather than hunting for 
white colar-jobs.  
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Abstract 
The study sought to investigate disparities in earnings across the geo-
political zone. Data were collected using the 2005 Labour Market 
Survey of the National Manpower Board covering 19,888 Nigerian 
workers: 2,297 in the North-East; 2,967 in the North-West; 3,714 in 
the North-Central; 3,448 in the South-East; 3,088 in the South-South; 
and 4,374 in the South-West.  Sectors of employment were grouped 
into private and public across the six national geo-political zones. The 
research question raised was answered using descriptive statistics, 
while the null hypothesis formulated was tested using One-way 
Analysis of Variance (ANOVA) and Scheffe Post hoc analyses were used 
to test for differences among the different geo-political zones. The sole 
hypothesis was tested at the 0.05 level of significance. The results 
indicated that there is a big difference between private sector and 
public sector mean in all the geo-political zones. This implies that 
public sector pays higher than private sector in all the six geo-political 
zones. Also the hypothesis tested showed a significant difference in 
workers’ earnings across the geo-political zones (R=0.03, F (5, 19,882) 

=4.693, p< 0.05). These accounted for 3.4% of the variance in workers’ 
earnings. The study established that workers’ earnings differed across 
the six geo-political zones in Nigeria; and also provided evidence of 
disparity in earnings. This important finding gives the anecdotal 
evidence and general perception of such disparities. It also gave us 
insight into the differences in earnings on account of geo-political 
zones which are being referred to as the native abilities of workers, 
thus providing evidence of variation in earnings in the six geo-political 
zones in Nigeria. Hence, the advocacy for policy and programmes for 
closing the disparity gaps.  
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Introduction 
Earnings inequality has been of interest to scholars all over the 
world. The rise in earnings inequality and the subsequent increase 
in the returns to schooling experienced during the 1980s and 1990s 
in many countries led to a renewed interest in estimates of returns 
to educational investment. Private returns refer to the additional 
income earned as a result of attaining a particular level of education.  
Private returns are used to explain people’s behaviour in seeking 
different educational levels and types and as distributive measures 
of the use of public resources. According to Brauer 1995, the sharp 
increase in earnings, inequality over the last decade and half has 
received considerable attention in the literature. The increase in 
inequality has been observed through different groups using 
variables such as educational attainment, gender, occupation and 
location. Even though, these aspects of earnings distributions are of 
interest, this article is laying emphasis on the differentials across the 
geo-political zones. 

There is a strong consensus among economists that formal 
education is an important determinant of individual earnings as well 
as economic growth (Schultz, 1961, Becker, 1964, Joint Economic 
Committee, United States Congress, 2000 and Card, 2001). Many 
consider human capital to be the engine for growth of an economy, 
while others who do not necessarily share this view accept that 
human capital plays a significant role in the economic growth of a 
nation. Individuals acquire skills and knowledge to increase their 
value in labour markets.   Many people invest in education because 
of the expected returns in terms of higher earnings, while 
governments invest in education because of the need to accelerate 
economic growth and development. This is only possible when 
human resources are educated, gainfully employed and adequately 
rewarded.  However, this is not always the case in the labour 
market. There are variations in earnings, the reward for education 
differs substantially by the type of region an individual is working 
with. 

According to Psacharopoulos (1994), private returns to 
investments in education is an important factor in determining 
educational attainment, participation and ultimately income. This 
can equally be used to explain people’s behaviour in striving for 
different educational levels. Social returns can be used to set order 
in future investments in education. Blaug (1972) opines that 
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education and earnings are positively linked. The universality of this 
positive association between education and earnings is one of the 
most striking findings of modern social science.   

Geo-political zones are the geographical zones to which the 
country was divided for political considerations. Nigeria is divided 
into the following geo-political zones:  North-East, North-West, 
North-Central, South- East, South-West and South-South.  The geo-
political zones have been the basis for sharing social values in 
Nigeria.  According to Oyelere (2007), the thirty six states in Nigeria 
are classed into six geo-political regions. These regions are not 
entirely carved out based on geographical location; however, states 
with similar cultures, ethnic groups and common history, were 
classed in the same region, thus making the regions in Nigeria to 
have different backgrounds and unique features. 

According to Onphanhdala and Suruga (2006), there is 
regional disparity in private returns to education. They categorized 
their data into the Vientiane Capital, northern, central and southern 
regions and discovered that there are earning differentials in the 
regions. It was discovered that a worker in the northern, central and 
southern regions earn about 28%, 16%, and 21% lower than his/her 
counterpart in the Vientiane capital, indicating that employment 
outside Vientiane capital would yield lower earnings.  Oyelere 
(2007) is of the view that differences in geo-political regions of 
Nigeria are not debatable, but her major concern was that there is 
no clear consensus on the dimension of these disparities. Also, 
Hemmings, (1991) compared earnings between regions of Great 
Britain and examined earnings differences for female and part-time 
employees as well as male employees found out that equations for 
the earnings of males display greater regional heterogeneity than 
those for females. 

The partial cause of earnings differentials may also be sector 
of employment. Mann and Kapoor (1988) have explored that, on the 
average, public sector workers are paid much higher wages than the 
private and joint sector workers. Rees and Shah (1995) have 
reasoned that the private wage determination is subject to profit 
constraint, whereas the public sector wage determination is subject 
to an ultimate political constraint. Thus, wages in the public sector 
are higher than in the private sector. Pritchett (1999) highlighted 
the situation in which governments are taking resources away from 
non-governmental activity in the form of taxes so as to pay 

http://www.tandfonline.com/action/doSearch?action=runSearch&type=advanced&result=true&prevSearch=%2Bauthorsfield%3A(Hemmings%2C+Philip+J.)


46                     Geo-Political Zoning and… 

additional workers whose marginal product in the public sector is 
very low but are paid much higher wages than workers in the 
private sector.    

According to Onphanhdala and Suruga (2006), government 
salaries appear to be well below the market level and salary 
increases are largely given as administrative rewards rather than as 
adjustments to market conditions. It was also discovered that 
salaries in state-owned enterprises and the private sector are 
substantially above those in the government, and that these salaries 
increased substantially faster than those in the public sector. The 
salary scale in the government is quite flat, with the salary of top 
officials about twice that of the low paid individuals. A top 
government official might earn only one tenth of the salary paid for 
a similar position in a private enterprise. This means that there are 
earnings differentials in public and private sectors. 
 According to London Economics (2005), human capital 
accumulation confers benefits to individuals, enterprises and 
societies which may be in form of higher earnings increase in 
productivity and economic growth. Many people invest in education 
because of the expected returns in terms of higher earnings, while 
governments invest in education because of the need to accelerate 
economic growth and development and this is only possible when 
human resources are educated, gainfully employed and adequately 
rewarded. 

 Unfortunately, employees are not always rewarded 
according to their level of education. People who may not possess 
the required skills and ability to perform at some jobs are employed 
due to geo-political zone, favouritism, god-fatherism, corruption, 
ethnicity, quota system, religion, race, native ability, family 
background, gender, etc. While some of the factors responsible for 
this are measurable, some are not.  Education must yield a higher 
return in order to be pursued from an economic point of view.  If 
investment in education is not a worthwhile venture, there is likely 
to be shortage of talents and skills needed for development and this 
can decisively retard economic progress in the society. Thus the 
need to have anecdotal evidence and perception of variations in 
earnings along the political zones in Nigeria. It is against this 
background that the study investigated differentials in earnings 
across the six geo-political zones (native abilities) among Nigerian 
workers. This type of study is necessary in order to justify the 
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disparities in workers’ earnings across the six geo-political zones 
and also to solve the problem of dearth of literature on private 
returns to investment in education among Nigerian workers on 
account of geo-political zone.  
 
Statement of the Problem 
A very important benefit of formal education is increased earnings 
in the person’s future.  Earnings seem to increase with level of 
education. Several studies in different countries have confirmed that 
highly educated individuals earn high wages, experience less 
unemployment, and work in more prestigious occupations than 
their less educated counterparts. Despite the overwhelming 
evidence of a positive correlation between education and labour 
market status, it is not always so in the labour market.  Employees 
ought to be rewarded based on their educational attainment, but, it 
was observed that employees in Nigeria seem not to be rewarded 
based on their level of education, thus making it difficult to believe 
that education still determines earnings. There is, therefore, the 
need to analyse differentials in earnings across the six geo-political 
zones. It is important to verify the existence of disparities in benefits 
from education across region. 
 
Research Question 
1. What are the average monthly earnings by sector of employment 

and geo-political zones in Nigeria? 
 
Hypothesis 
HO1: There is no significant difference in workers’ earnings on 

account of geo-political zone in Nigeria. 
 
Methodology 
This study is based on the 2005 National Manpower Board Labour 
Market Survey which used both descriptive survey and non-
experimental research designs. The survey made it possible to 
establish the sex, age, educational background, experience and 
earnings among workers in Nigeria. The non-experimental research 
design was used to determine the direction and magnitude of 
relationships among age, experience, gender, occupation, level of 
education and years of schooling on private returns; and in the 
process of testing research hypotheses. 
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 The population of this study comprises 36,458 workers in 
the 2005 National Manpower Board Labour Market Survey. The 
survey used all the working class subjects enumerated in all the 36 
states including the Federal Capital Territory, Abuja, by the defunct 
National Manpower Board survey in 2005. This represents the most 
recent and comprehensive data on labour market characteristics. 
The survey covered all the 36 States and the Federal Capital 
Territory, Abuja, as well as the 774 Local Government Areas in the 
country. Table 1 shows how the study arrived at a total of 36,458 
comprising the population of the study. 

Purposive sampling technique was used to select 19, 888 
workers from the population of 36,458 workers who participated in 
the study. The total sample size from this study is 19,888 workers, 
made up of 14, 375 workers in the private sector while, 2,822 
workers are in the public sector. The purposive sampling technique 
was used to select 7,032 workers with no formal educational 
qualification, the 4,910 workers with primary school certificate, 
4,873 workers with secondary school certificate and 3,073 workers 
with university first degrees; thus making a total of 19,888. Both 
descriptive and inferential statistics were used for analysing data. 
The mean and deviation were used to provide answer to the 
research question; while the one way analysis of variance and 
Scheffe post-hoc test were used to test the sole hypothesis, using the 
0.05 level of significance. 
 
Table 3.1: Study Population by Age-group and Sex 

 Sex of Respondent 

Age Group Male Female Both Sexes 
 No % No % No % 

0 - 4 Years 2993 10.04 3022 10.97 6015 10.48 

5 - 14 Years 7877 26.41 7022 25.49 14899 25.97 
Below15 
Years 10870 36.45 10044 36.46 

20914 
36.45 

15 - 24 Years 6369 21.35 6175 22.42 12544 21.86 

25 - 34 Years 4660 15.62 4768 17.31 9428 16.43 

35 - 44 Years 2968 9.95 2958 10.74 5926 10.33 

45 - 54 Years 2661 8.92 2216 8.04 4877 8.50 
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55 - 64 Years 1274 4.27 827 3.00 2101 3.66 

65 - 70 Years 597 2.00 336 1.22 933 1.63 

15 - 70 Years 18529 62.13 17280 62.73 35809 62.42 
Above70 
Years 426 1.43 223 0.81 649 1.13 

Total 29825 100.00 27547 
100.0
0 

57372 
100.0
0 

 % of  Grand-
Total  51.99  48.01  

100.0
0 

Source:  Kadejo (2005) 
 
Results and Discussion 
 
Research Question1: What are the average monthly earnings by 
sector of employment and geo-political zones in Nigeria? 
 
Table 2: Mean Monthly Earnings by Geo-Political Zones for 

Private and Public Sectors 
 
 
Sector of 
Employ
ment 

Geo-Political Zone 
 

Grou
p 
Tota
l 

North 
East 

North 
West 

North 
Centr
al 

South 
East 

South 
South 

South 
West 

 
Mea
n 
(N) Mean

(N) 
Mean
(N) 

Mean
(N) 

Mean
(N) 

Mean(
N) 

Mean
(N) 

Private 10,91
5 

14,11
6 

16,64
2 

14,123 12,20
4 

14,78
0 

14,0
43 

Public 29,06
1 

17,39
2 

18,70
7 

26,194 20,92
1 

21,83
2 

21,4
52 

Group 
Total 

13,58
5 

14,72
2 

16,98
5 

15,406 13,88
9 

15,90
2 

15,2
22 

Table 2 contains the averages of income of workers in the six 
geo-political zones in Nigeria by sector of employment. Sector of 
employment was classified into private and public sectors, while the 
geo-political zones are classified into six namely: North East, North 
West, North Central, South East, South- South and South West. The 
private sector workers in North East had a mean of N10,915; North 
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West had N14,116; North Central had N16,642; South East had 
N14,123; South-South had N12,204 and South West had N14,780. 
The private sector had a group total mean of N14,043.  Workers in 
the public sector working in the North East had a mean of N29,061; 
North West had N17,392; North Central had N18,707; South East 
had N26,194;  South-South had N20,921 and South West had 
N21,832. The public sector had a group total mean of N21,452. 

These results give us insight into the differences in income 
based on the geo-political zones which are being referred to as the 
native abilities of workers. There are slight differences in income of 
workers on account of geo-political zones.   However, there is a big 
difference between private sector and public sector mean in all the 
geo-political zones. This implies that public sector pays higher than 
the private sector in all the six geo-political zones. The innate 
potential of an individual signified by the geo-political zones 
variable appears to explain some differences in earnings in Nigeria. 
The administrative and commercial centers of the country appear to 
contribute to the differences observed. The highest earning was 
found to be in the North Central, which also include Abuja, the 
Federal Capital Territory, with an average of N16,985, followed by 
South West, which includes Lagos, with an average of N15,902. It is 
well established that the cost of living is highest in Abuja, while 
Lagos harbors more than two-third of economic activities in the 
country. North West and North East have the least earnings of 
N14,722 and N13,585, respectively.   
 The finding of this study corroborates the findings of Mann 
and Kapoor (1988), Rees and Shah (1995) and Pritchett (1999) who 
assert that public sector workers are paid much higher wages than 
the private sector workers. Even though, the finding of Okuwa 
(2004) and Onphanhdala and Suruga (2006), who discovered that 
private sector workers are paid higher than the public sector 
workers disagree with some of the earlier studies. The most 
important fact emerging from the finding is that disparity occur in 
earnings as a result of the sector of employment. The implication of 
this is that private return to investment in education is being 
determined by sector of employment.  
 The reason might be the nature of the data used in the study 
which covered only Lagos state, Okuwa (2004). Lagos state is highly 
industrialized. It is a state with high concentration of large scale 
industries, the salary structure of which cannot be compared with 
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the private sectors in other parts of the country and it is even a state 
where we have public sector workers receiving the highest pay 
compared to other public sector workers in the country due to the 
peculiarity of the state.  

Another reason for the disagreement with earlier findings is 
that this present study covered the whole country including urban 
and rural areas. Also, public sector workers earn more than private 
sector workers in this study because of the salary increments 
enjoyed by the public sectors in the country in the last few years.  
This has made the public sector to be more competitive and 
attractive because of the salary package and remuneration offered. 
When the earlier study was conducted, the public sector’s salary 
structure was low. The present salary structure of the public sector 
is higher than most of the private sectors’ salary structure. This 
made the returns to education for public sector workers to be higher 
than that of the private sector workers in this study.  
 
Hypothesis 1: There is no significant difference in workers’ 
earnings on account of geo-political zone in Nigeria. 
 
Table 3: Descriptive Statistics of Differences in Earnings across 
the Six Geo-Political Zones 
Code Geo-Political 

Zone 
No. of  
Cases 

Mean(N) Standard 
Deviation 

1 North-East   2,297 11,783.28 36,570.382 
2 North-West   2,967 14,685.24 28,186.874 
3 North- Central   3,714 14,358.04 42,680.323 
4 South-East   3,448 14,917.39 23,496.902 
5 South-South   3,088 12,853.40 13,176.937 
6 South-West   4,374 13,722.99 22,593.577 
Total 19,888 13,833.16 29,135.883 

The result of test for differences in private returns to 
education across the six geo-political zones is presented in Table 3. 
The table shows the mean and standard deviation of earnings across 
the six geo-political zones. There are six geo-political zones in 
Nigeria namely: North-East, North-West, North- Central, South-East, 
South-South and South-West.  The 2,297 respondents in North-East 
had a mean of N11,783.28, while 2,967 in North-West had 
N14,685.24. North-Central with 3,714 respondents had N14,358.04, 
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while 3,448 respondents in the South-East had N14,917.39. South-
South respondents of 3,088 had a mean of N12,853.40, while South-
West with 4,374 had N13,722.99, thus having a total of 19, 888 
respondents and group total mean of N13,833.16. These enable the 
study to assess the differences in earnings across the six geo-
political zones in Nigeria.  
 
Table 4: Results of Analysis of Variance on Workers’ Earnings 
on Account of Geo-Political Zone 
 
R  = 0.003 
R square = 0.000 
Eta  = 0.034 
Eta square = 0.001 
 
 
 

Sum of 
Squares 

df Mean 
Square 

F Sig. 

Between 
Groups 

(Combined) 19899989618 5 3979997924 4.693 0.000 

Linearity 175899469.5 1 175899469.5 0.207 0.649 

Deviation 
from 
Linearity 

19724090149 4 4931022537 5.814 0.000 

Within Group 1.68622E+13 19882 848112232.9   

Total 1.68821E+13 19887    

The result of one-way analysis of variance in Table 4 has 
confirmed that there is significant difference in the earnings of 
workers on account of the geo-political zoneS in Nigeria.  This shows 
that the significant level for variations in earnings is less than 0.05 
level of significant. This indicates that the six geo-political zones 
differed.  Therefore, the null hypothesis is rejected. 

In this study, no linear relationship existed between the six 
geo-political zones and private returns to university.  Table 4 shows 
that the measures of association (R) indicating the relationship 
between the six geo-political zones and earnings is 0.003 i.e. 0.3% of 
the variation in earnings.  Estimated R square equals 0.000, while 
eta equals 0.034 and eta square is 0.001. These indicate that 
differences between the states account for 3.4% of the variation in 
workers’ earnings.   

Since null hypothesis is rejected, it means there is earning 
difference among the zones. This therefore called for multiple 
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comparative tests (Scheffe Post-hoc analysis) to show the magnitude 
of effects across the geo-political zones. This further revealed the 
extent of differences as shown in Table 5. 
 
Table 5: Results of Scheffe Post-hoc Test Showing Homogeneous 
Subsets across the Six Geo-Political Zones 
Geo-Political  Zone N Subset for alpha = .05 

1 2 
North-East 2297 11783.28  
South-South 3088 12853.40 12853.40 
South-West 4374 13722.99 13722.99 
North-Central 3714  14358.04 
North-West 2967  14685.24 
South-East 3448  14917.39 
Sig.  .216 .156 

 
Table 5 shows the direction of significant differences across 

the six geo-political zones among the 19,888 workers observed. Out 
of this total observation, 2,297 are from the North-East; 3,088 are 
from the South-South, 4,374 are from the South-West, North-Central 
has 3,714, North-West has 2,967, while 3448 represents South-East.  
It grouped the geo-political zones into two homogeneous subsets. 
The three geo-political zones that fall into group 1 do not have 
significant difference in earnings. It means that their salary 
structures are almost the same. North-East, South-South, and South-
West fall into the same homogenous group, while South-South, 
South-West, North-Central, North-West, and South-East belong to 
the second homogenous group. It is observable that private return 
in the North- East is significantly lower in comparison with South-
East and that of the neighbouring zones—North Central and North 
West. 
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Figure 1: Bar-Chart of Private Earnings Differences across the 

Six Geo-Political Zones 
 
Figure 1 illustrates the homogeneity of geo-political zones. The six 
geo-political zones have been classified into two homogeneous sub-
sets. The private returns to subset “2”is higher than those of sub-set “1”. 

 
Table 6: Results of Scheffe Post-hoc Test of Significant 
Differences in Earnings across the Six Geo-Political Zones 

Mean(N) Geo-
Political 
Zone 

NorthEast NorthWest 
North 
Central 

South 
East 

South 
South 

SouthWest 

11,783.28 North-
East 

 
* * *  

 

14,685.24 North-
West 

*    
  

14,358.04 North- 
Central 

*   
   

14,917.39 South-
East 

*  
    

12,853.40 South-
South 

 
* * * 

  

13,722.99 South-
West 

 
* * * 

  

*Significant difference at P<0.05 alpha level 
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The asterisked columns and rows in Table 6 show the 
direction of significant differences across the six geo-political zones.  
The result of Scheffe Post hoc test of significant differences among 
the different zones showed significant differences between North-
East and North-West, North-Central and South-East; North-West 
and North-East, South-South and South-West; North-Central and 
North-East, South-South and South-West; South-East and North-
East, South-South and South-West. 

The above findings imply that earnings differ across the six 
geo-political zones in Nigeria. The reason might be that some geo-
political zones are having strong economic base while some zones’ 
economies are weak. This goes a long way in determining the 
earnings of the workers in the zones. This finding corroborates the 
finding of Onphanhdala and Suruga (2006) that discovered that 
there are significant differences in the returns to schooling among 
regions in Lao People’s Democratic Republic (Lao PDR).  Earnings 
disparities were observed in the northern, central and southern 
regions as well as the Vientiane Capital, where a worker in the 
northern, central and southern regions would earn lower than 
his/her counterpart in the capital.  

However, this is contrary to the finding of Oyelere (2007) 
who investigated geo-political region disparities in labour market 
outcomes using survey data from Nigeria between1996-1999 and 
found out that there are no significant regional differences in labour 
market outcomes in Nigeria implying that income benefits from 
education are enjoyed at a similar rate in all the zones. 
 
Conclusion and Recommendations 
There is earning differential on account of sector of employment. 
The results indicated that there is a big difference between private 
sector and public sector mean in all the geo-political zones. This 
implies that public sector pays higher than private sector in all the 
six geo-political zones. Workers’ earnings differed across the six 
geo-political zones in Nigeria. The study provides evidence of 
disparity in earnings important finding, given the anecdotal 
evidence and general perception of such disparities. The results of 
the study gave us insight into the differences in earnings on account 
of geo-political zones which are being referred to as the native 
abilities of workers; and also provided evidence of variation in 
earnings in the six geo-political zones in Nigeria.   
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Based on the findings and implications of this study, the 
following recommendations are made: (i) the salary for both public 
and private sectors should be harmonized; (ii) Government should 
encourage more private investors in the economy by providing an 
enabling environment and good policies for private investors to 
invest in the country with a view to improving private sector 
earnings through increase in salary and attractive remuneration, 
which will in turn induce workers in this sector to be more 
productive. This will increase the productivity and efficiency of the 
sector; (iii) both public and private sector employers of labour 
should ensure that workers’ remunerations are commensurate with 
their level of education in order to make education a worthwhile 
investment since education facilitates the acquisition of new skills 
and knowledge that increase productivity; this increase in 
productivity frees up resources to create new technologies, new 
businesses, and new wealth which will eventually result in increased 
economic growth; and (iv) policy makers formulate policies and 
craft incentives that will promote investment in education.  
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Abstract.  
There is a close link between poverty and disability thus the inclusion 
of children with disabilities (CWDs) in education is highly desirable. In 
spite of the global gains made in the actualisation of MDGs mandates, 
the UNICEF (2010) reports that there were variations in the levels at 
which nations were reaching the goals. There is the suggestion that 
CWDs experience exclusion leading to marginalisation and the 
swelling of the numbers of children-out-school. The study sought to 
map the various factors that portrayed exclusion for CWDs from the 
literature and the experiences of some stakeholders in education. 
Research questions centred on Ghana’s response to MDG2, societal 
perceptions of CWDs/PWDs and factors that explain educational 
exclusion for CWDs. The study adopted an interpretive tradition 
through case-study with aspects of phenomenology as the main 
design. Data were collected through documentary analysis of Ministry 
of Education documents, research reports, UN and World Bank reports 
to identify documented discussions on the issues of interest to the 
study. In addition, field work data collected between 2007 and 2013 in 
case studies from seven schools for the deaf informed the discussion. 
Findings on educational exclusion emerged in in-school factors 
portrayed in the design and siting of schools, assessment and funding 
among others. It was concluded that there were in-school and out-of-
school barriers to educational inclusion. Implications of findings for 
policy advocacy to enhance prevalent school leadership and 
management practices as means to promoting inclusion were 
explored.  
 
Key words: MDGs, disabilities, Ghana, education, school leadership, 

school management 
 

mailto:daidoo@ucc.edu.gh


60                  Leadership And Management… 

Introduction 
The nexus between education and quality of life rests on many 
arguments. In the first instance, education, according to UN 
mandates and Article 25 of the constitution of Ghana was a basic 
human right, available for every qualified individual.  Basic 
education for all children of school-going age requires them to be 
enrolled in schools for formal education irrespective of ethnicity, 
religious affiliation, gender and ability.  

Another argument that underpins the need for nations to 
provide basic education for its people is that, education is a 
transformative and empowering tool. It transforms individuals into 
well-informed and skilled human resource that could be harnessed 
for the job market and thus earn income for a nation. Again, 
educated individuals are empowered to access other enabling rights 
that are enshrined within international and national constitutional 
provisions. As such, an educated populace is relatively easy to 
govern and participate in governance as social norms are readily 
accepted. Additionally, the educated individual is empowered with 
the necessary knowledge, skills and attitudes that will help him/her 
access broader social, economic, political and cultural benefits. Such 
individuals will advocate for the provision of the social, economic, 
political and cultural facilities for themselves and their families and 
thus ensure a developed nation for the general populace. By their 
contribution to the society, educated individuals are also able to 
build more just societies by innovating programmes to reduce 
poverty and inequalities to improve lifestyles for the vulnerable in 
society. Given the arguments proffered above, education then 
becomes a powerful driver for the realization of all the Millennium 
Development Goals (MDGs) and for sustainable development in 
every nation, including Ghana. 

Issues of social justice therefore emerge when a section of 
society is denied access to quality education (United Nations, 2002). 
This argument arises because social justice focuses on issues like 
human condition, equity and difference, and locates marginalisation, 
discrimination and other forms of oppression that emerge when a 
section of a populace is denied access.  

Within the educational policy context, social justice is 
concerned with inclusion, representation, processes, content and 
outcomes from a critical perspective, seeking to contextualise, frame 
and promote debate and action around these issues. From United 



Dora Baaba Aidoo                                                                     61 

 

Nation’s (UN) estimates, by 2011, over 600 million people, or 
approximately 10 per cent of the world’s population, have a 
disability of one form or another. Over two thirds of them live in 
developing countries. Only two per cent of children with disability 
(CWDs) in the developing world receive any education or 
rehabilitation (United Nations, 2012).  

In appreciation of the fact that the link between disability 
and poverty and social exclusion is direct and strong throughout the 
world, the literature (DFID, 2011; Yeo & Moore, 2003) agree that 
poverty is both a cause and consequence of impairment and 
disability. Children with disabilities are therefore more likely to lack 
access to quality education at all levels of the school system. This 
picture of educational access is not different in Ghana. The literature 
indicates from the 2010 population census report released in 2012 
that of the numbers of children aged between five and 17 years, 
there were 0.4% that were disabled. Reflecting the views of the UN, 
the World Health Organisation (WHO) published the first-ever 
World Report on Disability report in June 2011. This report reveals 
that of the one billion people in the world who have a disability, 
approximately 150 million encounter significant adversities in their 
daily lives. In Ghana, an estimated 2.5 million people live with a 
disability (PWDs), making them the country’s largest minority 
(Akyeampong, Djangmah, Oduro, Seidu, & Hunt, 2007). From these 
summations, it can be concluded that PWDs face severe social 
stigma, creating a culture of entrenched discrimination.   
 
Conceptualising MDGs 
Target 2A of the MDGs is aimed at achieving Universal Basic 
Education (UBE) by 2015. It states that nations must: “ensure that, 
by 2015, children everywhere, boys and girls alike, will be able to 
complete a full course of primary schooling” (UN, 2000, p.1). 
Indicators assigned for the realisation of Goal 2 include; net 
enrolment ratio in primary education, proportion of pupils starting 
grade 1 who reach last grade of primary increased, improvements in 
literacy rates of 15-24 year-olds, women and men. By the end of 
2015, governments which had ratified the mandates were expected 
to have either completed or made significant progress towards 
putting strategies for attaining the indicators or their attainment in 
place. 
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The literature suggests that ultimately, countries make gains 
in economic and political progress and the foundations for the 
development of the human resource base of nations that can 
accelerate national development aimed at addressing poverty are 
laid (see for example; Ki-moon, 2012; Haslam, 2012; Wolfowitz, 
2010). Different country reports have been submitted to the UN to 
highlight gains made in the realisation of the MDGs (Ki-moon, 2012). 
In spite of the gains made however, there is a growing recognition 
that challenges of implementation exist in developing contexts like 
that of Ghana (see for example; Ki-moon, 2012; Haslam, 2012; 
Wolfowitz, 2010). 
 
The Trajectory in the MDGs - The Inclusion Gap 
Writing on the progress of the actualisation of the MDGs, Ki Moon 
(2012) indicates that the adoption and implementation of the 
strategies have facilitated a tremendous reduction in global levels of 
human suffering, clearly validating the initial need for the mandates. 
Notwithstanding the gains made however, there were varying levels 
in the quality of actualisation. Evidence from country reports 
indicates that several challenges exist ensuing in differing 
actualisation levels and often-times within different groupings in a 
given country (Ki Moon, 2012). One notable challenge concerns 
difficulties in ensuring that all children are able to complete primary 
education. UBE remains a fundamental, but unfulfilled target that 
has had impact on all the other goals. He goes on further to suggest 
that there was the need for the recognition of the uneven pattern of 
progress within countries and regions as well as among populations. 
Carlucci and Okertchiri, writing on the plight of the persons with 
disabilities in Ghana, note that persons with disabilities continue to 
be at the receiving end of inequalities that are closely intertwined 
with development challenges. They reiterate that disability 
continues to remain both a cause and a consequence of poverty. 
Concurring with the views discussed by Ki-Moon and Asamo, 
Carlucci and Okertchiri (2013) suggest that realising the mandates 
of the MDGs was unlikely if the rights and needs of PWDs were 
ignored in the process of national development. The literature 
attests to the critical need to bridge the inclusion gap by the 
recognition and acknowledgement of the close links between 
poverty and disability and the need to view the MDGs through a 
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disability lens and address it as such (see for example; Ki-moon, 
2012; Haslam, 2012; Wolfowitz, 2010). 
 
Critique against the MDGs. 
One major critic of the MDGs was that they did not mention 
disability issues. Croft (2010) quotes Albert, Dube and Riis-Hansen 
and observes that, “as the world strives to achieve the MDGs, it is 
important that disability is not treated as a leftover”. Again, the 
National Director for the Ghana National Association of the Blind, 
Asamo, (n. d.) also offers the same opinion. Furthermore, a DFID 
practice paper (n.d.), quoting the Education for All (EFA) Global 
Monitoring Report 2010: Reaching the Marginalised indicates 
that;“…children with disabilities remain one of the main groups 
being widely excluded from quality education. Disability is 
recognised as one of the least visible yet most potent factors in 
educational marginalisation” (DFID, n. d., p.1). Again, the established 
close link between poverty and disability (DFID, 2011; Yeo & Moore, 
2003), makes the inclusion of children with disabilities (CWDs) in 
education highly desirable.  

Additionally, the UN estimates that globally, 123 million 
youth between the ages of 15 to 24 lacked basic reading and writing 
skills with the worrying 61% of these numbers being women. A 
related phenomenon to this lack of literacy and numeracy is that of 
children out-of-school. In 2011, the UN further reports that there 
are 57 million of primary school age out of school. Of these figures, 
more than half can be located in sub-Saharan Africa. Further to the 
trends discussed, the UN estimates that for every given population, 
about 10% were disabled. This trend is reflected in Ghana, hence the 
need to interrogate educational inclusion for CWDs. 
 
The Problem 
From the above discourse, there is the suggestion that CWDs 
experience exclusion in differing dimensions. This exclusion leads to 
marginalisation and the swelling of the numbers of children-out-
school. To enhance prevalent school leadership and management 
practices as a means to promoting inclusion for CWDs, this study 
explores the different dimensions of educational exclusion and their 
implications for practice and policy. The major purpose sought to 
map the various factors that portrayed exclusion for CWDs from the 
literature and the experiences of some stakeholders in education.  
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Research Questions 
The following questions guided the study: 

1. What has been Ghana’s response to MDG2? 
2. What are societal perceptions of CWDs/PWDs? 
3. What factors explain educational exclusion for CWDs?  

 
Methodology 
This study adopted an interpretive tradition with case-study as the 
main design. Aspects of phenomenology emerged as the varying 
dimensions of educational exclusion for CWDs was explored. Data 
were collected through documentary analysis of Ministry of 
Education (MoE) documents (e.g. Educational Sector Performance 
Reports (2002-2013), Research reports (e.g. Casely-Hayford, 2002; 
Abgeyenga, 2002; Avoke 2002), UN Reports, World Bank Reports 
and reports of an international research on education quality 
dubbed ‘EDQUAL’ to identify documented discussions on the issues 
of interest to the study.  

In addition, field work data collected from 2007-2013 in 
case studies from seven schools for the deaf informed the 
discussion. For this study, the school was the unit of analysis and as 
such, all the twelve state-maintained special schools for children 
with hearing impairment (SMSCCHI) located in all the ten regions of 
the country were of interest to the study.  The schools were 
purposively selected as they were the special state-maintained 
schools which served as the setting for the management issues of 
interest. 

Data were gathered from a cross-section of participants to 
obtain a comprehensive view of the management of SMSSCHI as 
issues of representativeness were not the study’s priority (Yin, 
2004: Miles & Huberman, 1994). The major interest was in locating 
information-rich data sources that would help explain management 
issues in the studied schools. At the school level, participants were 
contacted for information through semi-structured interviews and 
focused group discussions. Details of participants are displayed in  
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Table 1. 
Table 1: Distribution of Participants by School and Designation 

Scho
ol 

Zo
ne 

S
H 

A
S
H 

H
O
D 

SM
CC 

SEN
CO 

NG
O 
offi
cial 

SMS
SCHI 
Alum
ni 

Acad
emic 

P
T
A  

To
tal 

Oran
ge 

1 1 1 1 1 1 1 1  1 1 

Pinea
pple 

1 1 1 1  1     4 

Mang
o 

2 1 1 1  1     4 

Pawp
aw 

2 1 1 1  1 1    4 

Melo
n 

3 1 1 1 1 1     5 

Coco
nut 

3 1 1 1  1     4 

Pear 3 1 1 1  1 1 1 2 1 4 

Total  7 7 7 2 7 3 2 2 2 30 

Key: 
1.  SH-School Head teacher 
2.  ASH-Deputy Head teacher 
3.  HOD- Head of Department 
4.  SMCC -School Management Committee Chairman 
5.  SENCO- Special Education Schedule Officer from the Regional 

Education office 
6.  NGO- management personnel from an NGO 
7.  PTA- parent 
 
For this study, data analysis was a dynamic process that included 
the processes of examination of data, trying out different ideas, 
eliminating ideas, and expanding upon others before arriving at any 
conclusions (Corbin & Strauss, 2008). Data were analysed following 
the Miles and Huberman three-step model of; a) data reduction 
through an examination and re-examination of the transcripts, 
compressing and reducing the information without losing the key 
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message; b) data displaying process which involves the summary of 
information on a data display sheet; c) drawing conclusions on the 
responses from cases, verifying them with conclusions from data 
from documents. 
 
Results and Discussion 
This section of the report responds to the research questions with 
secondary data from documents and primary data from fieldwork.  
Discussions are interrogated with the literature.  
 
Research Question 1: What has been Ghana’s Response to 
MDG2? 
In Ghana, the Ministry of Education through the Ghana Education 
Service ensures the implementation of MDG 2 mandates through 
enhanced universal primary education with interventions such as 
the provision of capitation grant to improve school management, 
school feeding programme, upgrading of school facilities and the 
elimination of Schools under Trees Project. These strategies are 
aimed at improving school conditions to attract and retain pupils in 
school. These strategies have been espoused and documented 
through the Education Strategy Plan for 2003-2020 and the 
implementation of programmes such as; Free Compulsory Universal 
Basic Education, capitation grants to basic schools, school feeding 
and free uniform programmes and complementary education (MoE, 
2013). 
 
Research Question 2: What are Societal Perceptions of People 
with Disabilities? 
Locating issues in the discrimination and exclusion for PWDs is 
explored from varied dimensions. The evidence that supports 
exclusion is drawn from a survey of the literature and from the 
views of stakeholders in the management of special schools for 
children with hearing impairment in Ghana. 
 
Conceptualisation of Disability 
The first zone of exclusion was described by the differing 
dimensions of conceptualisations of disability. Some of such 
conceptualisations are explored next. 
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Image of People with Disabilities  
A survey of the literature portrays a very low image of PWDs. For 
instance, criminal law in the country among other things refers to 
people with learning disabilities as ‘imbeciles’;   
 “When an Insane Person is entitled to Special Verdict. When a 
person is accused of crime, the special verdict provided by the 
Criminal Procedure Code in the case of insanity shall only be 
applicable; 
a) if he was prevented, by reason of idiocy, imbecility, or any 
mental derangement (sic) or disease affecting the mind, from 
knowing the nature or consequences of the act in respect of which 
he is accused…” (Criminal code, Section 27, p.33, emphasis added). 

Other writers have documented the negative perception of 
PWDs and the reluctance with which society is willing to 
productively engage with them in all spheres of everyday life 
(Avoke, 2013, Slikker, 2009, Agbenyega, 2002, Avoke, 2002). In 
illustration, the Common Human Rights Initiative writes that; 

In Ghana, an estimated 2.5 million people live with a 
disability, making them the country’s largest minority. People with 
disabilities face severe social stigma, creating a culture of 
entrenched discrimination.  Ostracised from society, many live 
under the misguided belief that their lives are not worthy of respect 
(CHRI, 2012, p. 1). 

From the interviews with stakeholders, it emerged that 
parents were reluctant to engage with school management in the 
running of the special schools. School heads repeatedly used the 
word dump to describe parental inability to visit their children 
during term. Again, on one occasion during data collection, a visitor 
was weeping as she said goodbye to her sister. Upon enquiry, she 
informed a teacher and I that she was sad because she could not see 
any viable future for her sister in spite of her receiving an education. 
 
Cultural Practices 
The literature points to negative practices in connection with PWDs. 
When such children are born, they were regarded as a curse from 
the gods or retribution for the wrongs of some family members. 
Such negative attitudes tend to marginalise the disabled and cause 
more harm to the development and welfare of these innocent 
people. The Ghanaian National Disability Policy Document 
recognises that in many communities in Ghana, a person born with 
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some disability or one who becomes in-adventitiously disabled is 
precluded from holding any traditional position. In other cases, such 
persons are either killed at birth or concealed from public view.  
 
Finance and Resources 
To some of these parents, their children's disability of deafness, 
blindness, crippling or mental illness is a hopeless situation that 
cannot be helped. To others, it is a waste of resources, educating or 
training a disabled child. There are other parents who do value their 
disabled children - but are truly poor and cannot meet the expenses 
of their disabled children's education. A school head indicates that; 
When it comes to bringing the deaf child to school, parents will do 
so only after they have sent the non-disabled ones to school. This is 
because they do not see any economic advantage to educating the 
disabled child (School head 1). 
 
Stigmatisation 
For other families, in order to avoid stigma, it is the practice for 
children with disabilities to be left in the forests to be devoured by 
wild animals or poisoned. Where they are left to live, CWDs are 
locked up in rooms and treated in sub-human manners (Avoke, 
2012; Agbenyega, 2002). 
 
Representation in Society 
There are varied perceptions of PWDs in the country. To a very large 
extent, PWDs are excluded from representation in mainstream 
decision-making e.g. chieftaincy and in general societal decision-
making (TV3, 2013; Agbeyenga, 2002; Sarpong 1974; Danquah 
1977; Rottray 1952). Among the Ashanti for instance, a segment of 
the Akans, the largest ethnic grouping in central Ghana, traditional 
beliefs precluded men with physical disabilities such as amputations 
from becoming chiefs. As such, PWDs do not have any space for 
representation in chieftaincy regime and in some cases, civil 
representation of the country.  

Indeed, during the 2012 appointment to ministerial 
positions in Ghana, the paramount chief of one traditional area sent 
the nation into shock when he vehemently opposed the nomination 
of a visually impaired person as minister designate in spite of the 
fact that the minister-designate had a Ph.D. The chief further 
threatened that if parliament went ahead to approve of the 
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nomination, no chief would be prepared to receive the minister in 
their palaces. Civil society organisations rose up and unreservedly 
condemned the views of the said chief and parliament subsequently 
went on to appoint the minister. This incidence vividly illustrates 
the negative perceptions that are entrenched among a section of the 
Ghanaian populace towards PWDs. One writer indicates that our 
culture and traditions, instead of advancing the common good of all 
members of the society, end up becoming tools for the denigration 
of PWDs in the country (Agbenyega, 2002). 
 
Language (Media, General Discussions – The Sebe Syndrome) 
Listening to the news and other discussions in the print and 
broadcast media, the term sebe is used to describe things that are 
unpalatable or not politically correct to be mentioned in public. 
However, this word is used in connection to anything concerning 
disability. The sebe syndrome drums home the perception of defect 
in issues of disability and the apology for discussing such issues in 
the public domain (Avoke, 2013; Aidoo, 2012; Casely-Hayford 2002; 
Avoke, 2002; Agbenyega, 2002; TV3 and other social media). This 
sense of apology for mentioning disability in public discourse 
buttresses the notion of exclusion for PWDs.  
 
Research Question 3: What Factors Explain Educational 
Exclusion for CWDs? 
This section of the discussion traces the evidence of exclusion for 
CWDs from education arena. In-school and out-of-school factors are 
explored with evidence from the literature and field data.  
 
In- School Factors 
The literature and field data portray a neglect of society to actively 
include CWDs in mainstream education. The MoE in its education 
sector performance reports from 2002 to 2012 indicate that some 
educational provisions were available for CWDs. However, a 
significant proportion of them do not access education due to a 
number of factors such as stigma and lack of opportunities.  
 
Design of School Plant 
Within mainstream schools, the design of school plant makes it 
difficult for some children with disabilities such as wheelchair users 
and visually impaired children who could readily be mainstreamed 
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in the regular classroom. School buildings are usually constructed in 
such a way that made such access difficult or virtually impossible for 
CWDs. 
 
Teacher Expectations/ Support in School. 
One other factor that accounts for the exclusion of CWDs in 
education is linked to teacher expectations. Various studies have 
indicated that teachers in both special schools but more significantly 
in mainstream settings indicate a reluctance to accept CWDs in their 
classrooms due to the perception that such children could not cope 
with the rigours of their classrooms and will be holding the other 
children without disability back (Obeng, 1995, Deku, 2001). Where 
CWDs get enrolled in mainstream settings, there is an indication of 
the lack of support, making the enrolment in special segregated 
schools as the educational option of choice.  
 
Location of Schools 
Another factor that portrays the exclusion of CWDs from education 
is related to the location of schools. On one hand, mainstream 
schools have been found to be too far away from the homes of CWDs 
and the lack of a conducive public transport means some CWDs have 
to stay at home. A related concern with school location is the fact 
that special schools are sited in one district and caters for a whole 
region. This necessarily means that such schools have to be 
boarding in nature, limiting the numbers that could be admitted into 
the schools (Aidoo, 2012, Agbenyega, 2002).   
 
Naming of Schools 
The acceptance of school provisions for CWDs can also be linked to 
the naming of schools. Regular schools have socially acceptable 
names like; ‘Seven Great Princesses school, ‘Gifted Treasures’ while 
the naming of special schools after the disabilities to which the 
school catered for like ‘School for the Deaf’, School for the Mentally 
Retarded’ entrenched societal stigmatisation. The result was a 
reluctance of parents with non-disabled children from accessing 
such schools, no matter how close such schools are to their homes.  
 
Assessment 
A significant factor for the inclusion of CWDs in education is the 
diagnosis of disability. Disability presents a wide spectrum of 
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functioning or ability. Identifying the specific disabilities of CWDs 
for the design of individualised education plans is key to enable 
them access the curriculum.  As at the 2013/2014 academic year, 
there only two state assessment centres located in the southern part 
of the country. Children in the northern part of the country 
therefore have to travel long distances to be diagnosed.  

Of the two centres discussed above, their condition has been 
described as deplorable (Casely-Hayford, 2002). From the time of 
the Casely-Hayford situational analysis of the SEN sector within the 
country, some private efforts have been realised in the setting up of 
assessment centres in some special schools. A visit to two of these 
facilities indicated a lack of qualified personnel to run the centres. 
Indeed, in two locations in the northern part of the country, an 
expatriate volunteer shuttled between the regional hospitals to offer 
some sort of screening services for such children to enable school 
heads make some educated guesses as to the educational 
requirements of CWDs they admit in their schools. 

When CWDs have gone through the educational system, the 
modes of examination present limiting challenges. The only 
concession that the examining bodies make is to extend the time for 
children with hearing impairment and braille for visually impaired 
pupils.     
 
Representation of CWDs among Numbers of Children Out-of-
School 
One critical explanation that accounts for the numbers of children 
out-of-school can be traced to disability (UN, 2012). On the local 
scene, the findings from EDQUAL, 2006-2009 indicate in what they 
call, ‘the zones of exclusion’ that a significant number of children 
found within these zones were disabled. 
 
Funding 
The literature from official MoE (2008) sources, indicate that of the 
funding that came to basic education, less than one per cent went 
towards special education provisions. Indeed, the print and 
broadcast media repeatedly broadcast harrowing stories of how the 
low funding and the late disbursement of funding to the schools was 
hindering activities that go towards the education of CWDs. Field 
data from school management interviews also confirmed this state 
of affairs. 
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Out- of- School Factors 
Some zones of exclusion emerged in out-of-school factors. These 
factors are discussed next. 
 
Parental (Societal) expectations 
The incidence of low parental expectations and by inference societal 
expectations for the viability of the inclusion of PWDs has been 
illustrated in earlier parts of this report. Such low expectations feed 
into how readily parents and society were willing to engage with 
PWDs and CWDs. 
 
Employment 
The labour law stipulates that all employment organisations were to 
employ 0.01 PWDs. However, the Ghana Federation for the Disabled, 
over time, has been tabling their helplessness at the inability of such 
entities in obeying this law. Indeed, state organisations have been 
equally found culpable on occasions. While there is goodwill, 
compliance is still very marginal (GFD, 2012).  
 
Conclusion 
The study explored issues in disability in relation to MDG2 as a 
mandate for all children of school-going age and the need to avoid 
negative stereotyping with the use of the term; sebe. The various 
factors that portrayed the exclusion of CWDs were explored from 
international and local literature as well as field data. In-school 
factors such as the design of the school plant, naming and location of 
schools, assessment criteria, representation of CWDs among 
numbers of out-of-school children and funding of SEN were 
interrogated. Out-of-school factors in the legal classification of 
disability, societal conceptions of disability explored from teachers’ 
and parental interpretations were discussed. The MoE sums up 
some of the barriers to the inclusion of CWDs thus:  

The education of children with disabilities is undervalued by 
families; there is a lack of awareness about the potential of children 
with disabilities; children with disabilities in mainstream schools 
receive less attention from teachers; and there is an over-emphasis 
on academic achievement and examination as opposed to all round 
development of children (p. 3).  

Furthermore, there is often low acceptance of intellectually 
disabled children on programmes (MOESS, 2008). The country can 
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only lay claim to being developed when every citizen from all 
diverse groups are included in the development agenda. In addition, 
the country needs to satisfy the legal mandates of the ‘Child cannot 
wait” (GoG, 1992) to address the varying needs of children in the 
country. The child with disability is a child and s/he equally cannot 
wait. 
 
Implications for Educational Leadership and Management in 
Ghana 
Evidence from the data discussed above has implications for the 
leading and managing of educational provisions in the country in 
order for a nation to effectively achieve the MDG mandates without 
leaving any child behind. 
 
Policy Dimensions 
There was the need for the MoE and the GES to design a 
comprehensive SEN policy to enhance legal backing to prevalent 
practice. Such a document should clearly stipulate the boundaries or 
parameters involved in SEN practice to make the policy work.  For 
instance, defining details concerning what free education means will 
help remove ambiguities and facilitate the work of school 
management 
 
Mainstreaming and Strengthening SEN Training 
There is an urgent call to train practising teachers and educational 
leaders and managers both at the school and community levels. 
Strategies gained through this continuous professional development 
will enhance prevailing practice for inclusion. SEN training in all 
teacher preparation programmes need to be strengthened and 
mainstreamed in all training courses. Such a move will increase 
acceptance and readiness to work with CWDs in all spheres of 
society. 
 
Benchmark and Showcase Successful PWDs to Reduce 
Stigmatisation 
The MoE, GES and civil society must benchmark and showcase 
success stories of PWDs. Such stories will encourage CWDs to aspire 
to higher heights while making issues of disability more appealing 
and acceptable to society. 
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Abstract 
This study investigated selected academic culture and efficiency of the 
management of university system in Bayelsa and Rivers State 
respectively.  The descriptive survey design of ex-post facto type was 
employed in the study. The sample was made up of one thousand and 
forty seven (1047) academic staff, carefully selected using multistage 
sampling technique. The main instrument for data collection was an 
eighty-item questionnaire entitled Academic Culture and Effective 
University System Questionnaire (ACEUSQ) with r = 71 validated and 
trial tested using split-half reliability. One-way analysis of variance 
(anova) and fishers’ LDS and multiple Regression at 0.05level of 
significance were used for data analysis. The major findings revealed 
that, there was a significant influence of teaching and consultancy 
culture on efficient management of university system in terms of 
academic goal attainment, management of learning facilities, 
management of teaching staff and management of students. There 
was no significant influence of academic culture of research, 
publication, examination and community service on effective 
management of university system, in terms of management of learning 
facilities and management of students’ academic records. It was 
recommended among other things that university management 
should make staff orientation programmes mandatory to help 
academic staff acquire appropriate academic culture and become 
competent and effective professionals.  
 
Keywords: Variants; Academic Culture; Efficiency; Effectiveness; 

University System    
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Background to the Study 
Much attention appears to be increasingly devoted, in recent times, 
by African governments to the development of their national 
university education system. Over the past two decades, university 
education system in Africa has come increasingly under investment 
searchlight and has become more conspicuous by virtue of its size, 
its diversity of institutional programmes, stakeholders and its 
prominent place in knowledge based societies.  
 Studies carried out on effectiveness point to the fact that an 
institution is effective if it can learn how to make improvements and 
adapt to its environmental changes (Kyalingoza, 2009),and so, 
effective management of university education is primarily premised 
on the ability of the university to attain the goals for which it was 
set. According to Federal Republic of Nigeria FRN (2004), the goals 
of higher education in Nigeria include to: 

i. contribute to national development through high level 
relevant manpower; 

ii. develop and inculcate proper values for the survival of the 
individual and society;  

iii. develop the intellectual capacity of individuals to 
understand and appreciate their local and external 
environments; 

iv. acquire both physical and intellectual skills which will 
enable individuals to be self-reliant and useful members of 
the society; and  

v. promote and encourage scholarship and community service. 
(p.16). 

  
Academic culture then refers to those academic activities the 
university needs to carry out so as to ensure the smooth 
achievement of the goals for which the university was created. It has 
to do with what is done within the university system and the 
approved ways of doing those things (Bolman and Deal, 2003). 
 The emphasis is on the accepted ways of carrying out the 
activities of the university to achieve the set goals. Some of these 
academic activities include teaching and learning, research, 
publication, community service, examination administration, 
conference attendance, consultancy services, supervision of 
students’ projects, admission, discipline, staff employment, reward 
and promotion. Academic culture also has to do with intangible 
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things which Richards (2004) noted as honesty, humility, objectivity 
in looking at things not being presumptuous but outspoken, fairness, 
willingness to accept issues even if they are against your own 
position, continuous as well as insatiable search for knowledge and 
growth. 
 It is regrettable that at this time and age when universities 
all over the world are striving to be: 

Not just the best among equals but to be better than the best, 
the most highly rated Nigerian university is rated 55th in 
Africa and 5, 846th globally in the We biometric Ranking-2010. 
In another ranking, the 4IC web ranking -2010, while not 
showing global rankings, reported the most highly rated 
Nigerian university as occupying the 25th position in Africa. 
Although the ranking systems have been criticized, these 
rankings go to show that Nigerian universities still have a 
wide gulf separating them from world-class status (Obanya, 
2010, p.10).  

 
Arubayi (2011) further observed that: 

Higher education in sub-Saharan Africa, Nigeria being no 
exception, is in deep turmoil. This is manifested in declining 
quality standards, fiscal challenges, increased student 
enrollments coupled with a large pool of unsatisfied demand; 
poor faculty morale, irrelevant curricula and rising 
unemployables among university graduates. The universities 
continue to suffer from deterioration and dearth of 
infrastructures, dilapidated classrooms, hostels, near-
collapsed libraries, outdated books and ill-equipped 
laboratories, poor remuneration for staff and the on-going 
brain drain (p78). 

 
There is a general feeling that academic culture has collapsed in 
many Nigerian universities. Uya (2005) shares this sentiment when 
he said that, it is no exaggeration to say that academic 
professionalism has taken a major nosedive in the universities in 
recent years. Also, commenting on the current educational policy in 
Nigeria, Akinnaso (2011) referred to the Nigerian educational 
system thus: “education remains a beleaguered sector in Nigeria, 
The products of our universities are understandably deficient, and 
Nigeria’s educational system is heading for the rocks. In the present 
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situation, all the three sections of the educational ladder are rotten” 
(p. 28).  
 Indeed the days are gone when universities were regarded 
as ivory towers or citadels of learning. This is because, universities 
are supposed to be standard bearers for the societies in which they 
exist. Today, universities which are expected to be islands of 
probity, accountability and responsibility are now known for 
‘sorting’ which before now was elegantly designated ‘settlement’ the 
new name for academic corruption (Uya, 2005). 
 
Statement of the Problem  
Indeed, examination and results remain the cornerstone of 
university operations and administration and nothing destroys the 
image of the university such as poor result management. Teaching is 
at its lowest ebb and there is general decline of confidence in the 
education services provided. Given this scenario and especially 
whether the mounting cries from employers about deficiencies of 
our graduates who lack required competencies probably suggest 
that effective management and quality assurance in Nigerian 
universities have been challenged. Could it be that the prevailing 
academics culture is responsible for the poor management of the 
university system? This is the main gap of study. 
 
Objectives of the Study 
The main objective of the study was to establish the relationship 
between academic culture and effective university management in 
Bayelsa and Rivers State. Specifically, the study seeks to: 

i. find out the joint effect of the variants of academic culture 
(teaching, publication,  community services and research) on 
effective management of university; and 

ii. establish the relative effect of teaching, researching, 
publication, communicating service and consultancy on 
effective university management.   

 
The Questions  
The main research question guiding this study is; what are the 
relative and joint effects of university culture on effective 
management of the university system?   
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Hypotheses  
Arising from the above question, it was then hypothesized that: 
HO(1): There is no significant joint effect of the variants of academic 

culture on effective management of the university system. 
HO2: There is no significant relative effect of academic culture on 

the management of university system. 
 
Methodology 
This study adopted ex-post facto research design.  It was ex-post 
facto research as it was an after fact or after event studies.  
 The population of this study comprised all academic staff 
(3,487) in the four universities in Rivers and Bayelsa States in 
South-South geo-political zones of Nigeria.  
 Multistage sampling methods were used for this study. The 
stratified random sampling procedures and purposive sampling 
techniques were used.  

So from the estimated population of 3,478 academic staff, 
30% or 1047 of academic staff were used as the sample size. List of 
staff was obtained from the Establishment division of each 
University. Using the list, each lecturer was assigned a number from 
0001 to 3478 and then selection of corresponding numbers from the 
table of random numbers constituted the sample of the study. 
 The sample comprises 1047 academic staff randomly 
selected from the four universities under study. 
 
Instrumentation  
The study was carried out with the used of questionnaire known as 
“Academic Culture and Effective University System Questionnaire 
(ACEUSQ) and was employed to measure the variables of the study. 
Items in these parts were responded to base on a four point Likert 
type scale ranging from Strongly Agree (SA), Agree (A), Disagree (D), 
Strongly Disagree (SD). Eight items were designed to measure each 
of the sub variables of the study. The instrument was validated 
through face-face validity.  
 The reliability of the instrument was determined through 
trial testing using 50 respondents (academic staff) in University of 
Uyo that were not part of the main study. The Person Product 
Moment Correlation analysis produced correlation coefficients (rxy) 
ranging from 0.58 to 71. Data collected through the instrument were 
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analyzed using both descriptive and inferential statistics 
respectively at 0.05 alpha.  
 
Results 
There is no significant joint effect of the variants of academic culture 
on efficient management of University system in terms of academic 
goal attainment, management of learning facilities, management of 
teaching staff and management of students’ academics. The 
independent variables are the variants of academic while the 
dependent variable is effective management of the University in 
terms of academic goal attainment, management of learning 
facilities, management of teaching staff and management of 
students’ academics.  
 The results of the analysis are displayed in tables 1 and 2. 
Table 1 shows a summary of the descriptive statistics of relative 
impact of academic culture on effective management of the 
University system. 
 
Table 1: A Summary of the Descriptive Statistics on Effect of 
Academic Culture on Effective Management of the University 
System.  
 
Efficient management 
of the university 
system 

Academic 
culture                    

N 
 

 
X 

SD 

Academic goal 
achievement  

Low 412 23.40 5.77 

 Average 2.47 24.66 4.61 
 High 388 25.80 4.09 
 Total 1047 24.59 5.04 
     
Management of learning 
facilities   

Low 412 23.05 4.98 

 Average 247 24.77 3.21 
 High 388 25.49 2.92 
 Total 1047 24.36 4.06 
     
Management of teaching 
staff 

Low 412 24.13 4.38 

 Average 247 25.30 2.79 
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 High 388 25.90 2.49 
 Total 1047 25.06 3.51 

 
Management of 
students’ records  

Low 412 24.43 4.60 

 Average 247 25.43 3.15 
 High 388 25.71 3.03 
 Total 1047 25.14 3.79 
 
Table 2: One-way Analysis Variance of Influence of Academic 
Culture on Effective Management of the University System   
Efficient 
management 
of the 
university 
system 

Source of  
variation  

Sum of 
Squares  

Df  X2 F  Sig. 

GOATTOT Between 1158.435 2 579.217 23.798 000 
 Groups      
 Within 25409.664 1044 24,339   
 Groups 265768.099 1046    
       
FACMNTOT   Between 1242.159 2 621.079 40.445 000 
 Groups      
 Within      
 Groups 16031.648 1044 15.356   
 Total 17273.80 1046 

 
   

STFMATO Between 645.476 2 322.738 27.596 000 
 Groups      
 Within      
 Groups 12209.489 1044 11.695   
 Total 12854.965 1046 

 
   

STMNGTOT Between 352.11 2 176.056 12.498 000 
 Groups      
 Within      
 Groups 14706.250 1044 14.086   
 Total 15058.361 1046    

*Significant at .05; F2, 1044=3.00 
Table 1 shows that respondents who perceived the effect of 
academic culture as high had the highest mean score for goal 
attainment (    = 25.80), management of facilities (    =25.49), Xh Xh 

Xh Xh 
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management of staff (    = 25.90) and management of students, (    = 
25.71). This was followed by respondents who perceived the 
relative effect academic culture as average on effective management 
of University system in terms of goal attainment (     = 24.66), 
management of facilities (     = 24.77), management of staff (    = 
25.30) and management of students (     = 25.43). Lastly, those who 
perceived the relative effect academic culture as low, had the lest 
mean score for effective management of the University system in 
terms of goal attainment (    = 23.40), management of facilities              
(   =23.05), management of staff (   = 24.13), management of 
students (    = 24.43). The One-way analysis of variance of the 
relative effect of academic culture and effective management of the 
University system was done. The result of the analysis is displayed 
in table 2. 

Table 2 shows that there is significant effect of academic 
culture on effective management of the University system in terms 
of academic goal attainment (F = 23.798, P <.05), management of 
learning facilities (F = 40.445, P<.05), management of teaching staff 
(F =27.596, P<.05) and management of students’ academics 
(F=12.498, P<.05).  
 

Xav 

Xav 

Xav 

XL 

Xav 

XL 

XL XL 
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Table 3: Fishers LSD Multiple Comparisons Test Analysis of 
Influence of Academic Culture on Effective Management of 
University System 
Effective    Academic  
Management of  Culture                      Low                  Average     High 
The university    
System                    (n+412)                 (n=247)             (n=388)   
 
Goal attainment  Low  23.40a  -1.26b   -2.41 
  Average                  -3.18c    24.66     -1.14 
  High    -6.10*                 -2.84*  25.80 
         Msw = 24.339 
 
Facility  Low  23.05a      -1.72b          -2.34 
Management  Average                 -5.44c       24.77               -7.2 
  High  -8.80*       -2.27*         35.49 
         Msw = 15.358 
 
Management  Low  24.13a  1.18b                 -1.77 
of  Average                 -4.27c  25.30                -59 
Staff  High   -7.32*  -2.14*                      25.90 
           Msw = 11.695 
 
Management  Low  24.43a  -1.00b                         1.27 
of  Average                 -3.31c  25.43                     -27 
Student   High  - 4.80*  -0.89*                     25.71 
          Msw = 14.086 

* Significant at .05 
 
The result in table 3 shows significant mean score of academic 
culture based on the fishers least significant difference (LSD). The 
results indicate that academic culture had a significant mean score 
for goal achievement, relative to those who perceived as low (t = 
6.10) average (t= 2.84). The implications is that, academic culture is 
highly mean scored (t=3.18) as regarding effective management of 
university system.  

With regards  to effective management of the University 
system in terms of management of facilities, respondents perceived 
academic culture as high, had significant higher means score than 
those who perceived it as low (t =-8.80) and average (2.27). 
Similarly, those who perceived the joint effect of academic culture as 
average had a significant higher mean score than those who 
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perceived it as low (t=-5.44). This result means that respondents 
held academic culture as high and so assessed the University as 
being effectively managed in terms of management of facilities than 
those who perceived it as average or low.  
 On the joint effect of academic culture on effective 
management of the university system in terms of management of 
staff, respondents who perceived the academic culture as high had 
significant higher mean score for management of staff than those 
who thought otherwise as low (t=7.32), average (t=-2.14). Similarly, 
those who perceived the impact of academic culture as average had 
a significant higher mean score than those who perceived it as low 
(t=-4.27). This result means that respondents who perceived the 
academic culture as high assessed the University system as being 
effectively managed in terms of management of staff than those who 
perceived it as average or low. Also respondents who perceived the 
impact of academic culture as average evaluate effective 
management of the University system in terms of management of 
staff as higher than those who perceived it as low. 
 
Hypothesis Two 
There is no significant relative effect of the variants of academic 
culture on effective management of the university system in terms 
of goal attainment, management of facilities, management of staff 
and management of students. The independent variable is academic 
culture while the dependent variable is effective management of the 
university system in terms of goal attainment, management of 
facilities, management of staff and management of students. The 
academic culture in terms of research was categorized into low, 
average and high based on the respondents’ mean response score. 
Respondents who scored below the mean in their response were 
categorized as low, those scored within the mean region were 
categorized as average and those who scored above the mean level 
were categorized as assessing academic culture with regards to 
research as high.  

Based on this, the relative effect of academic culture with 
regards to research on effective management of the university 
system in terms of goal attainment, management of facilities, 
management of staff and management of students was computed 
using the One-way analysis of variance. The results of the analysis 
are displayed in tables 4 and 5.  
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Table 4 shows that for effective management of the 
university system in terms of goal attainment, respondents who 
perceived the relative effect of academic culture in terms of research 
as low had the highest mean score (    = 25.07), followed those who 
perceived it as high (   = 24.49) and lastly those who perceived it as 
average (    = 24.07). With regards to effective management of the 
university system in terms facilities’ management, respondents who 
perceived academic culture in terms of research as average had a 
higher mean score (  = 24.54), followed by those who perceived it as 

low (  = 24.40) and lastly by those who perceived it as high( = 

24.18). 
 With regards to effective management of the university 
system, respondents who perceived the academic culture in terms of 
research as average had the highest mean score (    = 25.41), 
followed by those who perceived it as low (   = 25.13) and lastly by 
those who perceived it as high (    = 24.72). With regards to effective 
management of the university system in  
 

X 
X 

X 

X 

X 

X 

X 

X 

X 

X 
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Table 4: A Summary of the Descriptive Statistics of Influence of 
Academic Culture on Effective Management of the University System 
Effective management of The university system  Research 

Culture N  SD 

GOATTTOR    Low   384
 25.07 4.78 
     Average   290 24.07
 5.18 
     High   373
 24.49 5.16 
     Total   1047
 24.59 5.03 
 
FACMNTOT    Low   384
 24.40 3.81 
     Average   290
 24.54 4.04 
     High   373
 24.19 4.33 
     Total   1047
 24.36 4.06 
 
STFMATO    Low    384
 25.13 3.46 
     Average   290
 25.41 3.29      
 High   373 24.72 3.68 
     Total    1047
 25.06 3.51 
 
STMNGTOT    Low   384
 25.12 3.94 
     Average   290 25.33
 3.58 
     High   373
 25.02 3.81 
     Total    1047
 25.14 3.79 
 

terms of students’ management, respondents who perceived 
academic culture in terms of research as average had the highest 
mean score (  =25.33), followed by those who perceived it as low (   
= 25.12), lastly by those who perceived it as high (    = 25.02).  
 

X

X 

X 

X 
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The one way analysis of variance on the relative effect of academic 
culture on effective management of the university system was done. 
The result of the analysis is displayed in table 5. The result shows 
that there was no significant relative effect of academic culture in 
terms of research on effective management of the university system 
in terms of management of facilities (F=651, P<05), and 
management of students (F=.573, P<.05). 

Therefore, null hypothesis for these two cases was retained 
as the calculated F-ratios of .651 and .573 were found to be far less 
than the critical F-ratio of 3.00 given at .05 alpha levels. This finding 
imply that respondents perceived academic culture in terms of 
research as not having any relative significant effect on effective 
management of the university system in terms of management of 
facilities and management of students.  
 
Further deduction from table 5 shows that there was a significant 
relative effect of academic culture in terms of research on effective 
management with respect to goal attainment (F =3.322, P<.05), and 
management of staff (F=3.281, P<.05).  
 
Table 5: One-way Analysis of Variance of Effect of Research Culture 
on Effective Management of the University System 
 
Effective  
Management of  
the University Source of Sum of   
System   variation      Squares      Df X2 F Sig 

 
GOATTTOT Between  168.030      2 84.015 3.322* 036 
  Groups   
  Within  

Groups  26400.069 1044 25.287 
  Total  26568.099 1046 
 
FACMNTOT Between  21.529      2 10.764 .651 .522 
  Group 
  Within  

Groups  17252.278 1044 16.525 
  Total  17273.807 1046 
 
STFMATOT Between  80.303       2 40.152 3.281* .038 
  Group 
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  Within Groups 12774.661 1044 12.236 
 G 
  Total  12854.965 1046 
 
STMNGTOT Between  16.510       2 8.255 .573 .564 
  Group 
  Within  

Groups  15041.851 1044 14.408 
  Total   15058.361 1046 

* Significant at .05; F2 1044 = 3.00 
 
Discussion of Findings 
The results from this study suggest that academic culture has a great 
effect on effective university management in terms of goal 
attainment, management of facilities, management of staff and 
management of students. That is, the pattern which teaching 
programmes are organized determine to a great extent, the 
attainment of how facilities are managed; staff management and 
how students’ management is handled in the university system 
(Bassey, Akuegwu, Udida and Udey, 2007). 
 The reason for the outcome of this study may stem from the 
fact that teaching/learning culture forms one of the main reasons 
for university existence (Bowman 2002), and as such, the way and 
manner it is managed or the prevailing circumstances surrounding 
it, goes a long way to determine how university goals in that regard 
are attained (Grandson, 2007). Similarly, when university facilities 
exist for teaching/learning activities and are given a pride of place, 
effective university management of facilities is likely to follow suit to 
meet that goal. The emphasis placed on teaching/learning situations 
is likely to call for the way academic staff and students are managed 
(Irtwarge & Orsahi, (2009). From this analysis, it can be deduced 
that teaching/learning being a major function of the university is at 
the centre or a major determinant of the effective management of 
university (Kyaligonza 2009). 
 The significant efffect of academic culture on effective 
management of the university system corroborates the findings of 
Trowen and Chait (2002); Richards (2004) and the report of Bolman 
and Deal (2003) which pointed to the influence teaching and 
learning have on the effectiveness of the university system. In other 
words, teaching culture in universities is at the centre of 
effectiveness of the university system the world over. To buttress 
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this fact, universities often sponsor researches on how best to 
undertake the teaching and learning responsibilities. Even at that, 
teaching and learning form part of the indices for measuring 
universities and as such, they are not trifled with. Some universities 
have reputations that are higher than others, because of the 
prevailing teaching culture, which rubs off on the quality of 
graduates they produce. 
 From the perspective of the effect of culture on effective 
university system in terms of goal attainment and management of 
staff, the implication is that, research culture plays a significant role 
in the university goal attainment, as well as the management of staff. 
That is, research culture is a bulwark, in which goal attainment and 
management of staff rest. This is so because research is one of the 
principal functions of the university (Irvana, 2005), and as such, the 
strength of research activities shores up university reputation 
(Obanya, 2010). Since, research is one the pivot on which university 
education stands, its culture is important in the determination of the 
attainment of the goals of university education. 
 On the part of management of staff, the relevance attached to 
research also influences the management of staff, where research 
culture is favourable to staff, their management is likely to produce 
positive results and vice versa. The interest attached to research 
culture stems from the fact that research constitutes one of the 
determinants, if not the major one, of staff promotion (Owoeye & 
Oyebade, 2007). So where the culture stimulates motivation and 
quality output of research activities, the management of staff is 
likely to yield tremendous result in the university system. This 
outcome is supported by the findings of Ayre (2005) which showed 
that universities recruit and retain researchers of the highest 
distinction and potential to enhance its effectiveness. Due to the 
importance attached to research culture, universities invest so much 
in it to attain their goals as well as apply its finding in management 
of staff. 
 
Conclusion and Recommendations 
This study has established that the academic culture has many 
variants which collectively impact significant effect on the 
management of the university system. The relative effects of these 
variants are also evident as empirically established for policy action. 
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Arising from this, the following recommendations are critical to the 
sustenance of academic culture.  

i. continual re-orientation of academic staff to sustain 
academic culture; 

ii. capacity building for academics in teaching, research and 
development services; and 

iii. academics should explore all available research platform.   
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Abstract 
School and community are two separate entities that depend on 
each other for the attainment of their respective goals. It is against 
this background that this study was set to examine the relationship 
between community participation and school effectiveness in Ilorin 
South Local Government Area Secondary Schools. Random sampling 
technique was used to select 280 teachers and 20 parents 
representing 37.3% of the total population of teachers in the Local 
Government Area. 

The instruments employed for data collection were 
Community Participation Questionnaire (CPQ) which was used to 
collect data on independent variable while a proforma tagged 
“School Effectiveness Proforma” was used to collect the data on 
students’ academic performance as a measure of school 
effectiveness. The instrument was validated and the reliability was 
ascertained.  

The result of the findings reveals that there was a significant 
relationship between community participation in the provision of 
school facilities and school effectiveness and also, there was a 
significant relationship between community participation in the 
maintenance of school plant and school effectiveness. 
It was concluded that community participation had positive 
relationship with school effectiveness and it was therefore 
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recommended among others that the community should be further 
enlightened to take full participation in the school activities. 
 
Introduction 
Education is universally acknowledged as instrument for change 
and development of an individual and a nation. It is an essential tool 
in the process of national development, and it is in the light of this 
that education is usually given a greater attention in national 
planning. This fact is well acknowledged by Nigerian Government as 
reflected in the budgetary allocation to education. The fundamental 
purpose of investment in education is to empower people with 
knowledge, skills, values and attitudes to improve  quality of life; 
enhance their productivity and their capacity to learn new skills and 
enable them participate more fully in the developmental process.  
 The launching of the Universal Primary Education in 1976 
and Universal Basic Education in 1999 by the administration of 
Chief Olusegun Obasanjo as a military and later as a civilian 
President in Nigeria has led to the increase in students’ enrolment in 
Nigeria schools. The increase has resulted in overcrowded schools 
classrooms, overpopulated schools, inadequacy of school facilities 
among others, Hence, there are needs for community members to 
support government efforts in the provision of school facilities and 
in other areas that could bring about effectiveness in schools. 
Obasanjo (1999) noted that as far as funding of education is 
concerned, the time has come for all Nigeria parents to appreciate 
the need to contribute to their children’s education particularly at 
the elementary level. 
 Although community participation in education is not new, 
many communities in the past have played significant roles towards 
ensuring access to quality education. There are still many places 
where communities solely operate schools for their children. 
However, community participation in education has not been fully 
recognized in some places. New strategies for making the public 
schools more effective have to be found through partnership, which 
is aimed at achieving the respective goals of the school and the 
community. The Federal Government of Nigeria (2004) through the 
National Policy on Education encourages  community participation 
in education in order to strike a balance between access and quality 
education. 
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Literature Background 
Concept of Community Participation 
Community participation is a concept that tries to bring different 
stakeholders together for problem solving and decision making. 
Sofoluwe (2004) defined community participation as the ability to 
control and manage resources to meet the social, cultural and 
economic needs of the populace. Community participation is an 
attempt to bring the community members close to the school to 
jointly carry out school’s activities as a way of achieving the 
respective goals of the school and the community. Robert (2008) 
stressed that participation of parents and the community 
contributed significantly to the achievement of Universal Basic 
Education (UBE)programme. 
 Education takes place not only in schools but also within 
families, communities, and society. Communities and society must 
support parents and families in the upbringing, socializing and 
educating their children. Schools are institutions that can prepare 
children to contribute to the betterment of the society in which they 
operate, by equipping them with skills that are important in society. 
Schools cannot and should not operate as separate entities within 
the society. Since each group plays different roles in contributing to 
children’s education, there must be efforts to make a bridge 
between them in order maximize their contributions. Education 
takes place most efficiently and effectively when these different 
groups of people collaborate. Accordingly, it is important to 
establish and continuously attempt to develop partnerships among 
schools, parents, and communities. Many research studies have 
identified various ways of community participation in education, 
providing specific channels through which communities can be 
involved in children’s education.  
 The goal of any kind of activity that attempts to involve 
community and families/parents in education is to improve the 
educational delivery so that more children learn better and are well 
prepared for the changing world. There are various reasons to 
support the idea that community participation contributes to 
achieving this goal. Extensive literature research has resulted in 
identifying the following rationales that explain the importance of 
community participation in education. 
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1. Maximizing Limited Resources 
Most governments all over the world have been committed to 
delivering education for their children. Particularly after the World 
Conference on Education for All, assembled in Jomiten, Thailand in 
1990, an increasing number of countries have attempted to reach 
the goal of providing education for all. However, governments have 
found themselves incompetent to do so because of lack of resources 
and capacities. Learning materials as well as human resources are 
limited everywhere, particularly in developing countries. The focus 
has shifted to finding efficient and effective ways to utilize existing 
limited resources. Although some communities have historically 
been involved in their children’s education, it hasn’t been fully 
recognized that communities themselves have resources to 
contribute to education, by providing local knowledge for their 
children.  
 
2. Developing Relevant Curriculum and Learning Materials 
Communities’ and parents’ involvement helps achieve curricula and 
learning materials that reflect children’s everyday lives in society. 
When children use textbooks and other materials that illustrate 
their own lives in their community, they can easily associate what 
they are learning with what they have already known.  
 
3. Identifying and Addressing Problems 
Communities can help identify and address factors that contribute 
to educational problems, such as low participation and poor 
academic performance.  
 
4. Realizing Democracy 
Where schools are perceived as authoritarian institutions, parents 
and community members do not feel welcomed to participate in 
their children’s education. They are not capable of taking any 
responsibility in school issues and tend to feel that education is 
something that should be taken care of  by educational professionals 
at schools. Many people, especially minority groups in many 
developing countries, develop this kind of negative attitudes 
towards schools because they are not treated by teachers with 
respect. 
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5. Increasing Accountability 
Parental involvement in education, particularly in school 
governance, is seen as a means of making schools more accountable 
to the society which funds them.  
 
Purpose of the Study 
The main purpose of this paper is to determine the relationship 
between Community Participation and School Effectiveness in 
Secondary Schools in Ilorin South Local Government Area, Kwara 
State. Specifically, the study aims at the following: 

1. to determine the relationship between community 
participation in the provision of school facilities and school 
effectiveness in secondary schools in Ilorin South Local 
Government Kwara State.   

2. to find out the relationship between Community 
participation in the maintenance of school plant and school 
effectiveness in secondary schools in Ilorin South Local 
Government Area, Kwara State. 

 
Research Hypotheses 
The following research hypotheses were raised to guide the focus of 
this paper. 
HO1: There is no significant relationship between community 

participation in the provision of school facilities and school 
effectiveness in secondary schools in Ilorin South Local 
Government Area, Kwara State. 

HO2: There is no significant relationship between community 
participation in the maintenance of School plant and school 
effectiveness in secondary schools in Ilorin South Local 
Government Area, Kwara State. 

 
Methodology 
This paper adopted a descriptive survey of correlation type. The 
target population for the study consisted of the entire secondary 
school teachers in Ilorin South Local Government Area, Kwara State. 
The total number of secondary school teachers in the Local 
Government Area is 1,096. From this population, a sample of 280 
teachers and 20 parents were randomly selected for the study. This 
represents an average of 37.3% of the total population of teachers in 
the Local Government Area. 
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Instrumentation 
A questionnaire entitled: “Community Participation Questionnaire” 
(CPQ) and a Proforma entitled: “School Effectiveness Proforma” 
(SEP) were used for data collection. These instruments were 
subjected to face and content validity while a test-retest method was 
used to determine their reliability through a pilot study involving 20 
teachers outside the sample teachers at an interval of three weeks. 
The reliability coefficients were calculated to be 0.87 and 0.86 
respectively using Pearson product-moment correlation statistics. 
 
Results and Discussion 
The following results were obtained after the administration of the 
instrument and analysis of the data collected using Pearson product-
moment correlation statistics. 
 
Hypothesis Testing 
HO1: There is no significant relationship between community 

participation in the provision of school facilities and school 
effectiveness in secondary schools in Ilorin South Local 
Government Area, Kwara State. 

 
Table 1 
 Community participation in the provision of school facilities and 
school effectiveness 
 
Variable       N          X      SD      df      Cal r-value   p-value   Decision         
CPSF          300  1.54 .3587    
     298        .560           .000        Ho1 
                         Rejected 
SE      300    114.76 38.129 
p<0.05 
Note: 
CPSF: Community participation in the provision of school facilities 
SE: School effectiveness 

 
Table 1 shows that p-value (0.000) is less than the alpha 

level of significance (0.05) for 298 degrees of freedom. Thus, the null 
hypothesis which stated that there is no significant relationship 
between community participation in the provision of school 
facilities and school effectiveness is rejected.  
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 The findings confirmed the finding of Ahmed (2009) who in 
her study, found out that when community participates in the 
provision of school facilities, there is tendency to guarantee 
administrative effectiveness which is an indication of school 
effectiveness. 
HO2: There is no significant relationship between community 

participation in the maintenance of school plant and school 
effectiveness in secondary schools in Ilorin South Local 
Government Area, Kwara State. 

 
Table 2 
Community participation in the maintenance of school plant and 
school effectiveness 
 
Variable     N     X       SD      df     Cal r-value   p-value      Decision         
CPSP        300  2.537 .3065    
 
     298         .365           .000            Ho2 
                            Rejected
   
SE        300 114.76 38.129 
 
p<0.05 
Note: 
CPSP: Community participation in the maintenance of school plant 
SE: School effectiveness 
  

Table 2 shows that p-value (0.000) is less than the alpha 
level of significance (0.05) for 298 degrees of freedom. Therefore, 
the null hypothesis which stated that there is no significant 
relationship between community participation in the provision of 
school facilities and school effectiveness is rejected.  
 This finding corroborated the findings of Oyelami (2007) 
who investigated community participation and performance in 
secondary schools in Oyo and Osun States, Nigeria. In his study, it 
was revealed that community participation in the maintenance of 
school facilities would help to put them in good shape and bring 
about cost reduction in the running of school system which would 
no doubt enhance school effectiveness. 
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Conclusion and Recommendations  
Based on the findings of this study, the following conclusions were 
drawn: 

1.  Community participation had high positive relationship with 
school effectiveness, which means that it is a necessity to 
incorporate host community in school’s affairs in order to 
ensure school effectiveness. 

2. Involvement of community in the maintenance of school 
plant would certainly guarantee its durability and as well 
provide security for the school plant and put it in a 
functional state that would facilitate its usability. 

 Based on the findings and conclusions of the study, the 
following recommendations were made: 

1. There should be constant forum by the government to 
continue to enlighten community members on the need to 
support the schools in the provision of school facilities. 

2. Artisans among community members should be encouraged 
to fully participate in the maintenance of school plant by way 
of their involvement in its renovation and repair as this 
would likely reduce the cost and guarantee the durability of 
the school plant. 
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Abstract 
This paper examines the challenges of teacher education and 
teaching in Nigeria. It discusses the concept, objectives and delivery 
of teacher education. It highlights some of the challenges faced by 
teacher education and teaching to include low student enrolment in 
teacher education programmes, poor societal image of the teaching 
career/poor conditions of service, non professionalization of 
teaching, inadequate teacher education curriculum/capacity 
building programmes, non-involvement of teachers in matters 
relating to their jobs and welfare to poor funding of education. 
Lastly, the paper made suggestions that could reduce some of these 
challenges and also enhance teacher education in Nigeria. These 
include creating incentives for trainee teachers, improving the 
working conditions for professional teachers, professionalizing 
teaching, enriching teacher education curriculum/capacity building 
programmes and increasing the funding of education. 
 
Key words: teacher education, teaching, challenges 
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Introduction 
Education is instrumental to the building of a knowledge economy 
and society in all nations. As opined by Enwegbara (2005), 
knowledge economy will soon be the only economy, and countries 
that fail to make rapid and sustained progress in the direction of 
building a knowledge economy may not be able to participate in the 
emerging global economy. Knowledge is the primary production 
resource and when properly utilized will create wealth for the state 
and improve the quality of life. The most sustainable way of meeting 
this objective is through investment in education, and the best 
starting point is through qualitative teacher education because 
teachers are at the centre of any educational delivery programme.  

Teacher education is a principal factor in any educational 
endeavour because the role of the teacher in educational goal 
achievement cannot be underscored. The teacher plans, controls, 
coordinates and organizes students and classrooms in order to 
achieve meaningful teaching and learning. The teacher utilizes 
physical and human resources through cooperative effort to achieve 
desired educational outcomes. The teacher occupies a strategic 
position in education delivery chain. He is the pivot on which any 
educational development rotates because he is the one who 
interprets the aims, goals and plans of education, and also ensures 
that the children are educated in the direction of the aims and goals 
of the society.  The teacher exerts a great influence on the child. He 
is a paternal figure from whom students get inspiration, guidance, 
direction and support. In addition to the traditional function of 
impacting knowledge, the teacher is also a quasi counsellor who 
guides the students.   

The importance of teacher education is well captured in the 
National Policy on Education where it affirms that no education 
system can rise above the quality of its teachers (Federal Republic of 
Nigeria (FGN), 2004). Teaching is an educational activity undertaken 
by teachers to bring about desirable changes in behaviour of 
students. It is a process that is aimed at assisting students to acquire 
relevant knowledge and skills that will help integrate them into the 
society and also make them active participants in the development 
and advancement of the society. Teacher education programmes as 
they are in Nigeria today need a review that will positively affect 
teacher education curriculum, teaching and learning methods, 
assessment procedures and monitoring of teachers and students. 
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Concept of Teacher Education 
Teacher education is an education process that deals with the art of 
acquiring teaching skills. It is an essential exercise that enhances the 
skills of learning and teaching. Umar (2005) views teacher 
education as the provision of professional education and specialized 
training within a specified period for the preparation of individuals 
who intend to develop and nurture the young ones into responsible 
and productive citizens. Achuoye (2007) sees teacher education as 
the pre-planned and articulate set of events and activities which are 
intended to help would-be teachers acquire appropriate knowledge, 
skills, the right kind of attitude, habit and competencies needed to 
enable them enter the teaching profession and become resourceful, 
effective and efficient teachers. 

Teacher education nurtures prospective teachers and 
updates qualified teachers’ knowledge and skills in the form of 
continuous professional development. It revolves around the 
policies and procedures developed to equip prospective teachers 
with the knowledge, attitude, behaviour and skills required in 
instructional delivery in the classroom.  
 
Objectives of Teacher Education in Nigeria  
In recognition of the importance of teacher education, the National 
Policy on Education (FGN, 2004) categorically stated that since no 
education system can rise above the quality of its teacher, teacher 
education should continue to be given a major emphasis in 
educational planning and development. To ensure the realization of 
the above statement, the policy enunciated the following as some of 
the objectives of teacher education: 

a. produce highly motivated, conscientious and efficient 
classroom teachers for all levels of our educational system; 

b. encourage further the spirit of acquiring and creativity in 
teachers; 

c. help teachers fit into social life of the community and the 
society at large and enhance their commitment to national 
goals; 

d. provide teachers with the intellectual professional 
background adequate for their assignment and make them 
adaptable to changing situations; and 

e. enhance teachers commitment to the teaching profession 
(FGN, 2004 p.39). 
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Teacher Education Delivery in Nigeria 
Teacher education in Nigeria can be credited to the Church 
Missionary Society (CMS) which established a training institute for 
teachers at Abeokuta in 1859 (Koko, 2000). The main objectives for 
setting up the institute were to provide the needed primary school 
teachers, who were trained in areas like English Language, Writing 
and Arithmetic in order to be able to man the existing missionary 
schools. Teacher education curriculum at that period was not 
properly articulated; it only emphasized religion and theology 
(Ajeyalemi, 2008). But presently in Nigeria, adequate provision is 
made for teacher education delivery through the establishment of 
Colleges of Education, both at State and Federal levels, Institutes of 
Education and Faculties of Education in Universities and even 
Universities of Education are also established to cater for 
professional teacher education programmes. In these institutions, 
students are professionally trained to form habits that will enable 
them become capable and competent teachers who will shoulder 
responsibilities, have initiatives and be of good conduct worthy of 
emulation by their future students. 

In order to enhance the quality of teachers and teaching, the 
Federal Government, through the National Policy on Education, 
prescribed that the Nigeria Certificate in Education (NCE) will be the 
minimum qualification for teaching at the primary and junior 
secondary school levels. Hitherto the prescription, the minimum 
teaching qualification at the primary school level was the Grade Two 
Teacher’s Certificate (TC II) obtained from a five year post primary 
school training in the Grade Two Teacher’s College. The NCE is 
obtained after three years post-secondary school teacher education 
programme in a College of Education (CoE). 
 The establishment of the CoE was recommended by the 
Ashby Commission in 1960 in order to increase supply and improve 
on the quality of teachers especially for the lower forms of the 
secondary school. A National Commission for Colleges of Education 
(NCCE) was later set up to supervise, monitor and accredit Colleges 
of Education in order to ensure uniformity in standards of 
curriculum and implementation. The National Teachers Institute 
(NTI) was also set up to upgrade serving Grade Two Teachers to the 
NCE level through distant learning programmes. Also, some Colleges 
of Education run part-time or sandwich NCE programmes either for 
serving teachers or for some candidates desiring the certificate. 
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Ackers (2006) points out that all TC II teachers in service were given 
a deadline of December 2006 to upgrade to NCE or leave service. 

The University is responsible for training teachers for the 
senior secondary level. This may be through a four year post 
secondary school or a three year post NCE or General Certificate in 
Education ‘A’ level leading to the award of B. Ed., B. A. (Ed.) / B.Sc. 
(Ed.) degree from Faculty of Education. Universities, through their 
Institutes of Education, also run Post Graduate Diploma programme 
in Education (PGDE) for holders of Bachelors degree in Arts, Science 
and Social Science and even Higher National Diploma (HND) holders 
who want to acquire teaching skills and knowledge in order to 
qualify as teachers.  
 
Challenges of Teacher Education and Teaching in Nigeria 
The teacher is a very significant variable in the business of 
schooling. The quality of instruction and the end products of 
education depend to a large extent on the job performance of the 
teacher. The provision of relevant learning experiences depends on 
the teacher having a thorough and deep understanding of the 
subject matter to be taught, how students are likely to learn it and 
the difficulties and misunderstanding they are likely to encounter. 
As at 2004\2005 session, 25.65% of teachers in Nigerian secondary 
schools were not professionally qualified (Teachers’ Registration 
Council of Nigeria (TRCN), June, 2006). The quality of teaching to be 
given by this category of teachers is likely to be low, and this may 
have adverse effects on the learners.  

Teacher education in Nigeria today is faced with many 
challenges. These challenges range from low enrolment in teacher 
education programmes, poor societal image of the teaching 
career/poor conditions of service, non professionalization of 
teaching, inadequate teacher education curriculum/capacity 
building programmes, non-involvement of teachers in matters 
relating to their jobs and welfare to poor funding of education. 
 
Low Enrolment in Teacher Education Programmes: There is a 
problem of low enrolment in teacher education programmes in the 
country due to poor societal image of the teaching profession and 
poor conditions of service associated with the teaching profession in 
Nigeria. The working conditions of teachers are not motivating 
enough to retain those in the profession, not to talk of attracting 
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prospective entrants into teacher education programmes. Durosaro 
(2006) advised that motivation should include better pay, improved 
conditions of service for serving teachers as well as bursary and 
scholarship award to education students at all levels of study.  
 
Poor Societal Image of the Teaching Career/Conditions of 
Service: The low enrolment in teacher education programmes in 
Nigeria is further compounded by the poor societal image of the 
teaching career and the low social status accorded teachers in the 
country. Teaching in Nigeria is looked down upon as a career for the 
“never-do-well” and teachers are regarded as second class citizens. 
This does not encourage prospective students to enroll in teacher 
education programmes neither does it encourage the retention of 
serving teachers. The few who are in the programmes are those who 
could not meet up with admission requirements in their desired 
course of study, so they do not have alternatives. According to 
Akinditure and Ekundayo (2012), it appears the present system of 
education in the country promotes the reservation of intellectually 
and financially deficient students for the teaching career. The job 
performance problem of teachers is further compounded by other 
extraneous variables such as poor working conditions, societal 
pressures and inadequate remuneration. These put together seem to 
have endangered teacher education and teaching in Nigeria.  
 
Non-professionalization of Teaching: Professionalization of 
teaching implies that teaching would be a regulated profession like 
Medicine and Law where entrants into the profession must be 
professionally trained, certified and licensed before they can 
practice teaching at any level of the school system. Professionalism 
is the most primary and fundamental need of any vocation that 
wishes to deliver qualitative service to society, and also has its 
members well respected and remunerated (Akinditure and 
Ekundayo, 2012). Unfortunately, it is not so in Nigeria, where 
teaching is an all-comers profession. In fact, many job seekers in 
Nigeria use teaching as a stepping stone to other jobs. 
 
Inadequate Teacher Education Curriculum/Capacity Building 
Programmes: The need for requisite manpower and infrastructure 
are necessary in attainment of the goals of teacher education. 
Unfortunately, most teacher preparation programmes in Nigeria 
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lack the vigour to equip teacher trainees with the skills and 
competence they need for effective teaching and learning. Okon 
(2008) observed that every year teachers are churned out of 
training institutions through full time or part time programmes that 
are deficient in content and methodology. A recent World Bank 
Report on Nigeria observed that in spite of the curriculum review of 
the NCE programmes published in 2002, that there were still some 
concerns which are that the gaps remain wide between the content 
and structure and the specific needs of the school teachers.  

The teacher training programmes, as they are today, have 
become an apology of richness, rigour and relevance of the ‘old 
school’ teacher training programmes (Awanbor, 2005). The 
consequence of this is that the products of the programmes seem 
not to have the professional competence as well as content to be 
delivered in the classroom. It is common knowledge that the teacher 
training programmes as they stand today are inadequate to a very 
large extent and fail to prepare the teachers to teach the pupils to 
deal successfully with the challenges of daily living and respond to 
the ever increasing and ever more complex environmental and 
larger societal stimuli. Many of the programmes are run on part-
time basis, with very little time given for practical teaching.  

Furthermore, learning in the 21st century requires new 
skills, new tools and new knowledge (Azare, 2006). The world is 
gradually becoming a global village and for teachers to have 
currency and operate effectively in the globalized world, they need 
to imbibe the new technologies and methodologies of the advanced 
world in order to function well as teachers. This is what the world of 
today demands that the teacher education curriculum must find 
appropriate technology to facilitate and support.  
 
Non-involvement of Teachers in Matters relating to their Jobs 
and Welfare: In Nigeria, most educational policies are dictated by 
privileged policy makers without contribution from those that such 
policies will directly affect. This creates the problem of unawareness 
and the sustainability of such policies become difficult because those 
meant to implement such policies were not involved at the stage of 
formulation. Policies have often been imposed on teachers in 
Nigeria; even when such policies do not directly relate to their jobs 
and welfare. 
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Poor Funding of Education: Inadequate funding of the education 
sector has been a major challenge facing teacher education in 
Nigeria. This is because Nigeria’s allocation shares for education 
diverge sharply from regional and international norms.  For 
example, UNESCO’s World Education Report 2000 indicates that for 
19 other countries of Sub-saharan Africa, education expenditures 
averaged 5.1% of GDP and 14.3% of government expenditure 
(Hinchiffe, 2002).  In fact, Nigeria’s funding effort on behalf of 
education is low, and its budgetary priority for the education sector 
is even lower. For example, the allocation to education in the 
National Budget for 2003, 2004 and 2005 were 7%, 12% and 11% 
(FRN, 2005) respectively. The poor funding of education, especially 
since the 1980s has become a source of worry to educationists as 
this seems to affect the merits and standard of the certificates 
awarded to graduates of education (Akinditure, 2001).  
 The annual budgetary allocations to education of twenty 
(20) sampled countries by the World Bank in 2012 shows that the 
effort made by the government of Nigeria is still low as shown in the 
table 1. 
 
Table 1: Percentage Budgetary Allocation to Education 
Country % Budget Allocation to 

Education 
Position 

Ghana 31.0 1st 
Cote d’ Ivore 30.0 2nd 
Ughanda 27.0 3rd 
Moroco 26.4 4th 
South Africa 25.8 5th 
Swaziland 24.6 6th 
Mexico 24.3 7th 
Kenya 23.0 8th 
United Arab Emirate 22.5 9th 
Botswana 19.0 10th 
Iran 17.7 11th 
USA 17.1 12th 
Tunisia 17.0 13th 
Lesotho 17.0 14th 
Bukina Faso 16.8 15th 
Norway 16.2 16th 
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Colombia 15.6 17th 
Nicaragua 15.0 18th 
India 12.7 19th 
Nigeria 8.4 20th 
Source: World Bank, 2012 
 
The Way Forward 
Despite the enormity of the challenges that confront teacher 
education and teaching in Nigeria, a lot can still be done to salvage 
teacher education and the teaching career in the country. The 
following are some suggestions on how teacher education and the 
teaching can be improved in Nigeria: 

i. Create incentives for trainee teachers 
ii. Improve the working conditions for professional 

teachers 
iii. Professionalization of teaching 
iv. Enrich teacher education curriculum/capacity building 

programmes 
v. Increase funding of education 

 
Create Incentives for Trainee Teachers: There is need to establish 
a high standard of teacher education through placement of high 
values on the criteria and the process guiding the admission of 
candidates into teacher education programmes. Admission of 
students should be strictly based on merit. Incentives such as 
scholarship awards and practical teaching allowance should be 
given to education students in order to encourage higher enrolment 
into teacher education programmes and also stimulate their interest 
in teaching as a career. In addition, there should be employment 
guarantee for education students after graduation. 
 
Improve the Working Conditions for Professional Teachers: The 
teaching job should be seen as a career that is lucrative and 
promising for new entrants. Although the Federal Government of 
Nigeria upwardly reviewed teachers’ salary by 27% in 2008 
(teachers with education background enjoy 27.5%, those without 
education certificate enjoy 12.5%), this has not taken effect in most 
States of the Federation. The Teacher Salary Structure (TSS) is a 
good step in the right direction, but government should be sincerely 
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committed to its implementation and that of other policies that 
concern teacher education and teaching. In addition, teachers with 
relevant additional qualification should be appropriately upgraded, 
there should be fluidity in the transfer of teachers from one State to 
another without loss of status, capacity building for teachers at no 
cost and special incentives for teachers in difficult terrains such as 
riverine and mountainous areas and regular payment of allowances 
and leave grants (Akinditure and Ekundayo, 2012). 
 
Professionalization of Teaching: Professionalizing teaching is one 
sure way of enhancing the societal perception and image of the 
teacher in Nigeria. By professionalizing teaching, it means there 
would be a known and accepted code of ethics for teachers that 
would be respected and teaching will no longer be an all-comers 
profession. This will help motivate teachers and also boost their job 
morale. 
 
Enriched Teacher Education Curriculum/Capacity Building 
Programmes: There is need to re-appraise teacher training 
programmes in Nigeria. Educational managers and curriculum 
experts need to come together to re-design the country’s teacher 
training programmes. The teacher training programmes as they are 
today have failed to prepare the teachers to deal successfully with 
the challenges of daily living and respond to the ever increasing and 
more complex changes in the environment. In this light, the 
Teachers Registration Council of Nigeria (TRCN) should be more 
pro-active in its activities and alive to its functions and obligations 
to teachers. There should be a collaborative effort of all professional 
education bodies in the country to actualize the goal of 
professionalizing teaching and making it more attractive in order to 
reduce teacher attrition and also encourage new entrants into the 
profession.  
 
Increase Funding of Education: The economic, political, scientific 
and technological development and advancement of any nation is 
determined by the nation’s educational system.  In developing 
nations, like Nigeria, education remains a potent factor for 
eradicating poverty and changing the misfortunes of under-
development. For education to be able to achieve these goals, a 
nation’s educational system as well as its educational aims and 
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objectives must be properly articulated, channeled and well 
executed.  The business of providing education for the Nigerian child 
should be a collective responsibility of all stakeholders in the 
education sector. The stakeholders in the education sector include 
all those (individuals and organizations) that in one way or the 
other benefit from the programmes and products of the education 
industry.  These include the government, the society, parents, 
teachers, students, non-governmental organizations and private 
sector organizations. 
 The government is the foremost stakeholder in the 
education industry.  As a major stakeholder in the education 
enterprise, the government must ensure that quality of education 
provisions are assured and enhanced.  Government must put in 
place the mechanism to enhance quality assurance of all the facets of 
educational provisions, especially the delivery process. Therefore, 
the role of government in this regard, is to properly fund relevant 
educational agencies with the necessary resources to carry out their 
functions without problem.  If institutions adhere to minimum 
standards in infrastructural provision, human resources provision, 
student-teacher ratio and observe other indices of quality as advised 
by the supervisory agencies of quality control while the supervisory 
agencies too do not remain passive in the face of flagrant abuse and 
flaunting of regulations, quality assurance will be enhanced in the 
education industry in Nigeria (Ajayi, 2004). 
 
Conclusion 
The teacher is a very significant variable in the business of 
schooling. The quality of instruction and the end products of 
education depend to a large extent on the job performance of the 
teacher. Therefore, teacher education is an important component of 
the education enterprise. Sad enough, this important component is 
plagued by many challenges in Nigeria. This paper examined teacher 
education and teaching, its delivery and some challenges facing both 
in Nigeria. It is obvious from the challenges that teacher education 
cannot make the desired impact on education delivery in the face of 
these challenges. If the teachers in Nigeria are not committed and 
not motivated with low job morale, the nation will not be able to 
achieve her dream of being among the first largest twenty 
economies in the world by the year 2020. Therefore, if Nigeria must 
get to her economic, political and social destination by 2020, a great 
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deal of thought and investment must be given to teacher education 
and teaching. Improvement in teacher education is, invariably, a 
way to improve on the general productivity of the economy. What is 
required is for government and other stakeholders to strictly adhere 
to the suggestions spelt out in this paper.  
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Abstract 
The paper discusses the Myth of Free Education and Third World 
Reality. It notes that the importance of education to nation building 
cannot be underestimated. Education is a human right and a crucial 
tool for development. It brings about improvement of health and 
nutrition, for maintaining a high quality environment, for sustaining 
political and economic responsibility. In all human societies, especially 
today’s societies, education is one of the most powerful tools for both 
the growth of man and transformation of the human society. 
Meanwhile, the efficacy of education as a tool  of transformation lies 
wholly on how the government manages the project meant for the 
improvement of the educational system. Thus, some governments 
make provision for free education compulsorily for her citizens. Hence 
the concepts of education, free basic education are x-rayed in this 
study. The paper equally highlights the challenges of implementation 
of free education programme with particular reference to Nigeria, a 
developing nation in sub – Saharan Africa. Finally, the paper makes 
some suggestions to salvage the situation. 
 
Keywords: myth, free education, education, third world, reality, 

developing nations, sustainable development, political 
and economic responsibility. 

 
Introduction 
Education is crucial for sustainable development of any nation, 
whether developed or developing. It is in recognition of this that 
many post – independence nations had to turn their attentions to 
nation building by looking up to education as the tool to this end 
hoping that what it did to the great “power” it can also do for them 
(Omede & Omede, 2004). This, perhaps explains why education has 
always been a special feature of Nigeria’s development plan which is 
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a policy document. For example, Nigeria’s educational system had 
since independence gone through series of reforms to make it 
amenable to the prevailing needs of her society. The Federal 
Government of Nigeria considers education as an instrument per 
excellence for effecting national development (FRN, 2004). The 
policy stipulates the educational aims and objectives as: 

- The inculcation of national consciousness and national unity; 
- The inculcation of the right type of values and attitudes for 

the survival of the individual in the Nigerian society; 
- The training of the mind in the understanding of the world 

around; and 
- The acquisition of appropriate skills and the development of 

mental, physical and social abilities and competences, as 
equipment for the individual to live in and contribute to the 
development of the society. 

 
Nigeria’s commitment to these educational goals and objectives as 
contained in the National Policy on Education has been 
demonstrated through different means. In fact, the National Policy 
on Education (FRN, 2004) makes provision for a free universalized 
primary education that is compulsory. Also, Nigeria’s commitment 
to Education For All (EFA) that had provided an impetus for 
introduction of Universal Basic Education is a means of ensuring 
access to a completely free and compulsory basic education of good 
quality. The UBE objectives stated that there should be: 

- The provision of free, universal, basic education for every 
Nigerian child of school-going age; 

- Ensuring the acquisition of appropriate levels of literacy, 
numeracy, manipulative, communicative and life skills as 
well as the ethical, moral and civic values needed for laying a 
solid foundation for life-long learning; 

- Reducing drastically the incidence of dropout from the 
formal school system through improved relevance, quality 
and efficiency; and 

- Developing in the entire citizenry a strong consciousness for 
education and a strong commitment to its promotion (UBE, 
2004). 

 
Unfortunately, there are barrage of issues regarding free education 
which EFA as declared in Jomtien (Thailand), that Nigeria is 
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attempting to implement its goals through the UBE. This clearly 
showed that a yawning gap exists between rhetoric and reality, and 
between policy provision and implementation. Therefore, this paper 
examines the concept of education, free basic education, challenges 
of implementation and suggestions on how to salvage the situation. 
 
 Concept of Education 
Education is the process of imparting and acquiring knowledge and 
skills through teaching and learning processes. Education helps the 
individual to acquire skills as literacy and technical know-how but it 
also as parameter registers the tempo change and can as well 
facilitate the rapid transformation of any society (Emeji, 2001). 
Okoye (2005) quoting Olatunde (1969), itemized the meaning of 
education as follows: 

- It is the attainment of progressive non-selfish, good living in 
the human community; 

- It is the wise, useful, profitable, helpful and progressive 
application of good knowledge, through high, spiritual, 
moral and physical discipline; 

- It is the continuous to and fro of flux of positive actions and 
reactions between man and his surroundings with which he 
interacts, taking and receiving from each other; 

- It is the overall goodness that man gives back to the 
environment which together with his own initiatives and 
intuitions develop a man’s personality; 

- The emerging variables of progress, good living, profitability, 
discipline, overall goodness of man and his environment. 

 
The above concepts of education tally with those of Nwagwu (1991). 
He opined that education is the process by which every society 
preserves and upgrades the accumulated knowledge and skills in its 
cultural milieu to foster continuously the welfare of mankind and his 
survival in the face of changes. Thus, education develops the 
individual and the society. Education has a dual purpose, first as 
information and the second as formation. Both are interwoven into 
an organic system so much that the educational information carries 
within its categories, effective and discipline apparatus of formation. 
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1.2: Free Basic Education 
Human right education emphasizes that all children should have 
access to compulsory and free basic education. In keeping to the 
human right education, the Federal Government launched the 
Universal Basic Education (UBE) on September 30, 1999. The issue 
of free basic education became crucial during the International 
Conference on the World Crises in Education. This was endorsed at 
the International Conference in Education For All (EFA), in Jomtien 
(Thailand) in March 1990. The Nigeria government, has in this 
regard, decided to provide a free basic education that covers the 
primary and junior secondary school levels of the education system 
(Whawo, 2009). The objectives of the UBE are as follows: 

i. Developing in the entire citizenry a strong consciousness for 
education and strong commitment to its vigorous 
promotion. 

ii. Reducing drastically the incidence of dropout from the 
formal school system (through improved relevance, quality 
and efficiency). 

iii. Catering for the learning needs of young persons who for 
one reason or another, have had to interrupt their schooling 
through appropriate forms of complementary approaches to 
the provision and promotion of basic education. 

iv. Ensuring the acquisition of the appropriate levels of literacy, 
numeracy, manipulative, communicative and the skills as 
well as the ethical, moral and civic values needed for laying a 
solid foundation for life-long learning (UBE, 2000). 

 
These objectives are in consonance with the provision of Article 26 
of the Universal Declaration of Human Rights in 1948; and it 
stipulates that everyone has the right to education. This shall be free 
at least in the elementary and primary stages. 
 Similarly, they are also in keeping with the provisions of 
Section 18 of the 1999 Constitution of the Federal Republic of 
Nigeria (FRN). To be specific, Section 18(3) a and b, provides that: 
“… Government shall eradicate illiteracy; and to this end, 
Government shall as and when practicable provide: 

a. Free, compulsory and universal primary education; and 
b. Free secondary education”. 

Incidentally, it is not the entire secondary education that is 
free and compulsory. The UBE Act 2004 stipulates that: “The Federal 
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Government’s intervention shall only be an assistance to the states 
and local government for the purpose of uniform and qualitative 
basic education throughout Nigeria”. The Act covers: 

i. Early Childhood Care Development and Education 
(ECCDE) 

ii. Six Years Primary Education 
iii. Three Years Junior Secondary Education 

To implement the 9 years continuous and compulsory education (i.e. 
6 years primary education and 3 years junior secondary education), 
a sequential implementation plan has been drawn up as follows: 
UBE Year I - Primary 1 class of 2000/01 
UBE Year II - Primary 1 and 2 classes of 2001/02 
UBE Year III - Primary 1, 2 and 3 classes of 2002/03 
UBE Year IV - Primary 1, 2, 3 and 4 classes of 2003/04 
UBE Year V - Primary 1, 2, 3, 4 and 5 classes of 2004/05 
UBE Year VI - Primary 1, 2, 3, 4, 5 and 6 classes of  

2005/06 

UBE Year VII - Primary 1 – 6/JSS 1 classes of 2006/07 
UBE Year VIII - Primary 1 – 6/JSS I – II classes of 2007/08 
UBE Year IX - Primary 1 – 6/JSS I – III classes of 2008/09 
(Ibadin & Osagie, 2009). 
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Figure 1. Adapted from: Education Fact Sheet; United States 
Embassy in Nigeria 
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Figure 2. Adapted from: Education Fact Sheet; United States 
Embassy in Nigeria 
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Figure 3. Adapted from: Education Fact Sheet; United States 
Embassy in Nigeria 
 
Implementation of Free Basic Education - Challenges 
The study identifies some challenges of implementing free basic 
education as gleaned from Japa (2008:125 - 126), as stated 
hereunder: 

1. Vague and conflicting objectives: Lack of proper 
understanding arising from vague statement of objectives, 
conflicting or contradictory objectives, may constitute 
obstacles to prior organizational and managerial actions 
necessary for the success of implementation of the 
programme. 

2. Problem of large scale and systemic corruption: We know 
why some programmes initiated by successive governments 
failed to achieve the desired objectives. We are talking about 
the existence of large scale and systemic corruption in 
Nigeria. 

3. Absence of dedicated champions: Policies or programmes do 
not just need champions for its success, but rather dedicated 
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champions who share such dedication along with the 
initiators. Lack of participation arising from lack of 
willingness, enthusiasm or determination on the part of 
project executors constitutes a serious obstacle to effective 
implementation of educational policy. 

4. Lack of clear definition of problems: A lack of proper 
definition of the problems to be addressed by a programme 
may contribute largely to the taking of the first step in the 
wrong direction as many programmes have been developed 
and implemented without the problems of ever having been 
clearly defined. 

5. Absence of well-trained and designated project managers 
who possess the required skills and qualities. 

6. Lack of adequate information: This may result from poor 
feedback or feed forward system. 

7. Absence of checkpoints to monitor projects of execution 
project. 

8. Absence of periodic performance evaluation with respect to 
allocated tasks. 

9. Lack of  political will to implement the Free Universal Basic 
Education Programme 

 10.Funding concerns (payment of staff and faculty salaries, 
maintenance of  infrastructures in schools). 

11. Training and professional motivations of  educators. 
12. Gender issues. 

 
Government Spending 
Government spending on basic education initiative is naturally a 
tedious  task. The the UBE national coordinator,  Prof. Gidado Tahir, 
indicated in February  2004 that the Federal Government spent 
N16 Billion on  the implementation of the  UBE programme. 
Meanwhile, the federal budgetary allocation for education  has 
continued to dwindle since 1999, from 9.9% to 7.0%, as clearly 
illustrated in Table 1. Still,Table 2 shows that expenditure on 
primary education ‐ the major focus of  the programme ‐ was the 
worst hit while other levels of  education, which definitely depend on 
students supply from primary schools, surprisingly,  received more 
funds. Again, when compared to other African countries as shown in 
the Table 3, Nigeria’s performance still remains below par. 
 



128             The Myth of Free Education and… 

 

This is a paradox ; a government that claims commitment to free and 
compulsory education for the masses but refuses adequate financial 
resources to that initiative and still expects  achieving tangible results 
must be kidding. The absence  of  adequate funding of  UBE clearly 
shows lack of  commitment to education by the government and is 
reminiscent of  the reason for failures of  past endeavors. 
Commitment is typically  judged by the level of  resource allocation. 
When the government is faced with contending national issues, the 
education sector is least attended to. 
 
Table 1: Federal Government Expenditures on Education as Share 
of Total Federal Expenditure. 
 1997 to 2001 (in Percentage)  
 1997 1998 1999 2000 2001 2002 
Recurrent 12.3 12.0 11.7 9.4 9. 9.1 

Capital 6.1 7.5 5.0 8.5 6.0 6.0 

Total 9.9 9.6 9.0 9.0 7.6 7.0 

 
Source:Federal Government of Nigeria, Annual Budget (various 
years). 
 Note:2001 and 2002 are estimates 
 
Table 2: Federal Government Expenditure Shares by Level of 
Education 1996–2000 (in percentage) 

Source: Federal Government of Nigeria, Annual Budget (various 
years) 
 

 199
7 

199
8 

199
9 

200
0 

200
1 

200
2 

199
7 

Tertiary 79.9 78.9 68.4 69.0 75.8 68.1 76.9 

University  52.5 44.6 39.4 39.9 49.2 39.6 51.2 
Polytechnic
s  

16.2 23.2 17.0 18.5 17.0 16.6 16.0 

Colleges of 
Education   

11.2 11.1 12.0 10.6 9.6 11.9 9.7 

Secondary  10.4 11.3 14.6 18.7 15.3 15.5 15.6 

Primay 9.7 9.8 16.9 12.2 8.9 16.4 7.5 



Osiobe, I. Comfort                                                                  129 

 

TABLE 3: Spending on Education GNP (in percentage) for Some 
African Countries as Compared to Nigeria. 

Country  Gross National Product  

Angola  4.9 

Code d’Ivore 5 

Ghana 4.4 

Kenya 6.5 

Malawi 5.4 

Mozambique 4.1 

Nigeria 0.76 

South Africa 7.6 

Tanzania 3.4 

Uganda 2.6 

 
Source: World Bank, “World Development Indicators,” Washington, 
D.C 2002. 
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Figure 4. Adapted from: Education Fact Sheet; United States 
Embassy in Nigeria 
 
   2.2 : Way Forward 

1. There is need for implementation of the Universal Basic 
Education (UBE) Acts and ensuring that all forms of user 
fees are abolished. 

2. There is need for tracking of resources to ensure proper, 
adequate and accountable utilization of resources budgeted 
for education. 

3. All children should have access to quality education within 
an equitable system. Schools should be places where 
children’s rights especially those of girls, are respected. By 
attending school, children can acquire the confidence and 
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knowledge to better access and make use of information that 
can improve their lives. The dignity and self-confidence 
gained can help them to challenge discriminatory and biased 
gender roles and relations. 
 

Conclusion 
The pursuit of UBE in Nigeria has been on for sometime now with 
some successes recorded in the area of increased enrolments and 
reduced drop-out rate in the Nation. Some measures such as free 
primary education and free lunch programs in some states of the 
federation have had considerable improvement in terms of primary 
school attendance. Also, the present Federal Government of Nigeria 
efforts to bring together western education and Islamic education in 
order to transform the almajiris of the northern states to functional 
members of society seem to be paying off. The government in order 
to improve enrolment of almajiris in schools, has built ultramodern 
schools as well as declared free education across states where 
almajiris exist. However, just a little measure of success has been 
achieved in this regard. Meanwhile, this federal government’s 
laudable initiative is not matched with all round and commensurate 
financial and logistic support. Moreover, attempt is not made to 
change the pervasive view among parents, students, the public, and 
even teachers, that schooling should ideally lead to gainful 
employment and not unemployment. Important concerns remain 
regarding equity of access and quality education. While it is laudable 
that enrolment has  increased overall, such generalizations gloss 
over continued inequalities in access to primary education with 
respect to region, ethnicity, socio - economic status, and gender ( in 
most cases, the female gender is worst hit).  

Furthermore, emphasizing quantitative expansion of 
schooling without putting in place measures to ensure quality 
renders the acclaimed successes of the UBE project a fiasco. 
Institutional, systemic, fiscal, and otherwise bureaucratic red tapes 
that are barriers to the effort in pursuit of meaningful education for 
all Nigerians must be jettisoned as a matter of urgency. Such a broad 
view would necessarily imply attempts to institute sustainable 
initiatives and measures. Such a framework would foreground 
formal as well as non formal education initiatives for children as 
well as adults. Moreover, efforts should be made to link primary 
education to poverty alleviation and employment, particularly 
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informal sector employment. Ultimately, the effort to pursue 
universal basic education should be an inclusive undertaking that 
prioritizes sustainable initiatives that are of immediate benefit to 
students and their families, rather than grandiose plans that only 
serve political expediency. 
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