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Abstract 
Teachers are the main link between societies' expectations of their 
educational systems and concrete student outcomes. In Nigeria, this link 
is weak and the quality of teachers and teaching leaves much to be 
desired. The evidence is strong in early childhood education where 
qualified personnel are scarce. The purpose of this study was to analyze 
and evaluate the effectiveness of a 3-month pre-service early childhood 
education (ECE) teacher training given at the Faculty of Education, 
University of Lagos in terms of classroom management skills. Three 
research questions were raised to probe into the topic. 
 

1. How did the pre-service school teachers apply the classroom 
management principles taught in Faculty in their classrooms? 

2. Were there similar positive and or negative patterns in the 
teachers’ behaviours in terms of classroom management? 

3. What was the overall efficiency and effectiveness of the pre-
service ECE training programme?  
 
The subjects of this study were the student teachers and the 

students of the various private nursery and primary schools the student 
teachers were posted to. Survey design coupled with observation was 
used in the study. A total of 45 student teachers posted to 45 private 
nursery and primary school and five direct observations in selected five 
nursery schools participated in the study. The questionnaires and 
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observation checklists were researcher developed and were duly 
validated for face, content and construct validity. 

 The results indicated that most of the student teachers were 
aware of the classroom management principles taught during the 3-
month pre-service programme. It was concluded that the classroom 
management skills are implemented adequately in the classroom and 
that pre-service ECE teacher training programme skills were efficient 
and also generally effective. 
  
Introduction 
Many people consider evaluation crucial to the health of education and 
its programmes (Pratt, 1994). In the recent past, the public has 
increasingly demanded that the results of curriculum activities be 
identified and communicated. Individuals and various funding agencies 
such as UNICEF want evidence as to the effectiveness of the 
programmes. They wish to assess the content, materials and teaching 
methods used; they wish to know what students are learning and what 
skills they can demonstrate. The stakeholders in the field of education 
wish to know the quality of education at the local, state and national 
levels. These demands are connected with the realisation of the 
importance of education and making school accountable. To meet such 
demands requires that education conceives and carries out an effective 
evaluation and reporting process. What is required of education is to 
possess an in-depth understanding of the nature and purpose of 
evaluation. Evaluation of the pre-service teachers’ programmes will 
help to assess the effectiveness of the programmes in terms of 
relevance and quality. 

The Pre-Service Programme provides qualified persons the 
opportunity to gain certified entry-level into their professions. A Pre-
Service graduate is highly marketable for several reasons: 1) Employing 
agencies save expenses associated with training since graduates are 
eligible to become certified officers as soon as they are hired. 2) 
Completion of the Pre-Service Programme reflects traits of personal 
dedication and self-discipline, valuable to any potential employer. 3) 
Pre-Service graduates have the opportunity to experience and evaluate 
the demands and realities of early childhood education teaching career 
before making a long-term employment commitment. 
Research shows that a high incidence of classroom disciplinary 
problems has a significant impact on the effectiveness of teaching and 
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learning. In this respect, it has been found that teachers facing such 
issues fail to plan and design appropriate instructional tasks. They also 
tend to neglect variety in lesson plans and rarely prompt students to 
discuss or evaluate the materials that they are learning. In addition, 
student comprehension or seat work is not monitored on a regular 
basis.  

In contrast, strong and consistent management and 
organizational skills have been identified as leading to fewer classroom 
discipline problems.  In this light, content management "does not refer 
to skills peculiar to teaching a particular subject but rather to those 
skills that cut across subjects and activities" (Froyen & Iverson, 1999, p. 
128). Doyle stressed that the core of instructional management is 
gaining and maintaining student cooperation in learning activities (as 
cited in Froyen & Iverson, 1999, p. 128). Related to content 
management, Kounin (as cited in Froyen & Iverson, 1999, p. 129) places 
a special emphasis on instructional management skills, sequencing and 
integrating additional instructional activities, and dealing with 
instruction-related discipline problems.  

Conduct management is centred on one’s beliefs about the 
nature of people. By integrating knowledge about human diversity (and 
individuality, at the same time) into a particular instructional 
philosophy, teachers could manage their classrooms in a better, more 
effective way. Researchers have pointed out the importance of assisting 
students in positive behaviours. In planning classroom management, 
teachers should consider using an assertive communication style and 
behaviour. In addition, they should always know what they want their 
students to do and involve them in the respective learning activities, 
under the general conditions of clearly and explicitly stated school-wide 
and classroom rules. According to Iverson and Froyen (1999), conduct 
management is essential to the creation of a foundation for "an orderly, 
task-oriented approach to teaching and learning" (p. 217), thus leading 
to granting students greater independence and autonomy through 
socialization. An effective conduct management plan should also refer 
to teacher control and administration of consequences. The following 
components of such a plan are focused on in this summary: 
acknowledging responsible behaviours, correcting irresponsible and 
inappropriate behaviour, ignoring, proximity control, gentle verbal 
reprimands, delaying, preferential seating, time owed, time-out, 
notification of parents/guardians, written behavioural contract, setting 



4     Ajike Osanyin, & Ayotunde Adebayo 

 

 

limits outside the classroom, and reinforcement systems. All of these 
components are presented so they can be identified in examples of 
best teaching practices.  
 
Objectives of the Study 
The specific objectives of the study were to: 

1. Find out how pre-service school teachers apply the classroom 
management principles taught in the Faculty in their 
classrooms. 

2. Ascertain whether or not there were similar positive and or 
negative patterns in the teachers’ behaviours in terms of 
classroom management. 

3. Examine the overall efficiency and effectiveness of the pre-
service ECE training programme.  

 
Research Questions 
To achieve the objectives of this study, the following research questions 
were raised: 

1. How did the pre-service school teachers apply the classroom 
management principles taught in the Faculty in their 
classrooms? 

2. Were there similar positive and or negative patterns in the 
teachers’ behaviours in terms of classroom management? 

3. What was the overall efficiency and effectiveness of the pre-
service ECE training programme?  

 
Method 
Survey design coupled with observation was used in the study. A total 
of 45 student teachers posted to 45 private nursery and primary school 
and five direct observations in selected five nursery schools 
participated in the study. The questionnaire and observation checklist 
were researcher developed and were duly validated for face, content 
and construct validity. 

Copies of the questionnaire were distributed to the participants 
after a three-month capacity building programme for early childhood 
education pre-service teachers. 45 questionnaires were adequately 
completed. The 45 participants who completed the questionnaires 
logically constitute our sample. The completed questionnaires and the 
background information provided by the subjects form the sources of 
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the data analysed in the present study. Each item was scored. The 
maximum score that could be achieved by any subject on any item is 5 
and this is when he or she strongly agrees with a statement in the 
instrument. At the other extreme when he or she strongly disagrees 
with a statement, he or she scores 1. The subjects were in addition to 
scaling, asked to rank the items in order of agreement to the research 
questions.  
 
Results  
In answering research question 1 on the manner that the pre-service 
school teachers apply the classroom management principles taught in 
the Faculty in their classrooms, the researcher observed that the mean 
score of the male and the trainees were similar (Male mean =22.43, Sd 
= 1.14) (Female mean =22.49, Sd = 1.12), thus the mean difference 
between the two ratings was a negligible 0.06. Comparing the table 
mean score with the maximum obtainable score of 28 shows that the 
Male and the Female are in agreement and consistent in the application 
of the principles taught during the programme. A critical observation of 
the descriptive data showed that both Male and Female perceived the 
classroom management principles taught during the programme as 
very apt and relevant. 

 
Table 1: Application of the Classroom Management Principles Taught in 
their Classrooms 

       
  N=45 

Group N Mean Sd 

Male 18 22.43 1.14 

Female 27 22.49 1.12 

Total 45 22.48 1.12 

 
In answering research question 2 on whether or not there were positive 
and negative patterns in the teachers’ behaviours in terms of classroom 
management, the researcher asked the male and female participants 
such items as: Acknowledgment of responsible behaviours. Correction 
of irresponsible and inappropriate behavior, ignoring, Proximity control, 
Gentle verbal reprimands, Delaying, Prefential seating, Time owed, 
Time-out,  Notification of parents/guardians, Written behavioural 
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contract, Setting limits outside the classroom, and Reinforcement 
systems. The result is presented in Table 2. 

 
Table 2: Positive and Negative Patterns in the Teachers’ Behaviours in 
Terms of Classroom Management    
        N=45 

Group N Mean Sd t-cal 

Male 18 22.48 1.14 

0.23* Female 27 22.43 1.12 

Total 45 44.48 1.12 

* Not significant at 0.05; df = 328; Critical t = 1.96 
 
Table 2 indicates that the Male and the Female participants from the 
table mean scores of 22.43 and 22.48 respectively agreed that there 
were positive patterns in the teachers’ behaviour in classroom 
management.  A comparison of the table means score with the 
maximum obtainable score of 28 shows that the participants are in 
agreement as to the positive classroom management behaviour.   

To answer research question 3 on the overall efficiency and 
effectiveness of the pre-service early childhood education training 
programme, the participants were requested to rate the following 
quality assurance items (David, 2007) during the capacity training 
programme and their responses were presented in Table 3: 

 Supervision of training programmes;  

 Supervision of the facilitators; 

 Supervision of the participants; 

 Inspection of the facilities on ground;  

 Inspection of the participants’ work/exhibition/practical;  

 Time spent on the training programme generally;  

 Time devoted to practical (hands-on experience); and 

 Result oriented.  
 

Table 9 Quality Assurance Measures of training programme 
  N=45 

Group N Mean Sd 

Male  18 17.90 6.14 

Female 27 15.65 3.15 

Total 45 16.67 5.26 
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The results in Table 3 indicated that the participants rated the quality 
assurance mechanism of the training programme as somewhat 
adequate as indicated in their respective mean scores of 17.90 for 
trainers and 15.65 for trainees. A comparison of the table mean score 
with the maximum obtainable score of 21 shows that the participants 
are in agreement that the quality assurance mechanism of the training 
programme as somewhat adequate at ensuring its efficiency and 
effectiveness. 
  
Discussion 
Quality schools in Early Childhood Education are defined by teacher 
effectiveness and student achievement under the auspices of building 
strong interpersonal skills. In this light, teacher and student 
relationships are essential to ensuring a positive school/classroom 
atmosphere (Froyen & Iverson, 1999, p. 256).  Classroom management 
discipline problems can be dealt with either on an individual basis 
(between teacher and student) or by group problem solving (class 
meetings). As mutual trust builds up between teacher and students, the 
latter are gradually released from teacher supervision by becoming 
individually responsible. This is how both educators and students 
become co-participants in the teaching-learning process, striving to 
make the most of themselves and their collective experience. The 
cordial relationship between the teacher and the pupils is essentials for 
good classroom management. 

On the quality assurance mechanisms used to measure the 
efficiency and effectiveness of the pre-service programme, the findings 
are in tandem with Ajayi (1997) who alluded to this in that lack of 
quality assurance in the many schools was partially responsible for the 
poor quality of the products from the graduates of such schools making 
most of the products half-baked. Out of the eight items used for rating 
quality, only three were not well rated and they were all on 
supervision, namely: supervision of training programmes, supervision of 
the facilitators and supervision of the participants. This is supported by 
Ajayi, (1997) as he stressed that the importance of supervision or 
monitoring cannot be overemphasised, as this is a form of continuous 
evaluation. This meant that even though the trainers and the trainees 
believed that there was adequate quality assurance mechanism in 
place, there was lack of enforcement.  
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Conclusion 
Embodying the pre-service capacity building programmes in formal 
training structures therefore may be a way of making them more 
valued by the labour market, in contrast to the disappointing value that 
has been placed on such qualifications so far. A follow-up on the 
subjects revealed that pre-service training without adequate 
qualifications has more value in care-giving early childhood education 
institutions. Formal qualifications when coupled with pre-service 
training appear to be more important in public service educational 
sector.  As noted earlier, pre-service training is intended to prepare 
individuals for gainful employment. It is to provide the skills, knowledge 
and attitude that are required for employment in specific occupations.  

Classroom management and management of student conduct 
are skills that teachers acquire and hone over time. These skills mature 
over time. To be sure, effective teaching requires considerable skill in 
managing the myriad of tasks and situations that occur in the classroom 
each day. Skills such as effective classroom management are central to 
teaching and require "common sense," consistency, a sense of fairness, 
and courage. These skills also require that teachers understand in more 
than one way the psychological and developmental levels of their 
students. The skills associated with effective classroom management 
are only acquired with practice, feedback, and a willingness to learn 
from mistakes. The personal experience and research indicate that 
many beginning teachers have difficulty in effectively managing their 
classrooms. While there is no one best solution for every problem or 
classroom setting, the principles taught in the capacity building for pre-
service early childhood education teachers, drawn from a number of 
sources, might help. Classroom teachers with many years of experience 
have contributed to an understanding of what works and what does not 
work in managing classrooms and the behaviour of students. The 
findings represent some of the things that good early childhood 
education classroom teachers can do to maintain an atmosphere that 
enhances learning.  
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Abstract 
The tremendous growth of information and its utilization has led to the 
emergence and use of Information and Communication Technology 
(ICT) in libraries. The use of ICT is obvious in the information handling 
process. The introduction of automation in cataloguing has opened up a 
new era of information processing in libraries. While many libraries in 
developed countries have embraced automated cataloguing, only few 
libraries embraced this technology in developing countries. The art of 
cataloguing is in a state of constant dynamic change due to 
advancement in ICT. The capabilities of automation are causing changes 
in the tools used by cataloguers. Catalogues are being computerised all 
over the world to facilitate better access points and multidimensional 
searches in the library holdings. As result of these, this article gives an 
exploration of cataloguing in the library before the advent of 
automation as well as cataloguing in an automated age. It also 
attempts to discuss cataloguers’ roles in an automated library and also 
the prospects of cataloguing in an automated library. There are many 
policy implications which should be given due considerations as the 
library materials are being processed electronically. The paper therefore 
suggests that the library management needs to be pro-active rather 
than reactive, ensure relevant training and re-training of cataloguers on 
the use of these modern tools in cataloguing by sending cataloguing 
staff to attend conferences, seminars and workshops in order to update 
their knowledge and maintain awareness of current trends in 
cataloguing, maintenance of the infrastructure, patrons education, 
among others.  
 
Keywords: Cataloguing, Automation, Library, OPAC, Management, 
Developing countries. 
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Introduction  
The use of ICT in libraries has been expanding all over the world. 
Librarians all over the world are increasingly aware of the existence of 
information technology and they feel that in order to improve and 
streamline their services, the application of computers and information 
technology is crucial. ICT is the most powerful tools for the quick 
handling of large quantities of information. Computer application in 
library and information field has made phenomenal progress in 
industrialized countries where hardware, software and communication 
facilities are well developed. The technological advancement in these 
countries has enabled them to successfully computerise their entire 
library and information systems. Besides improving services and 
operations for better performance, libraries are able to evolve effective 
computer networks, towards optimum utilization of resources and 
facilities. 

According to Aina (2011), the advent of Information and 
Communication Technology (ICT) brought remarkable transformation 
into the development of information. These changes are obvious in the 
information handling process such as generation, processing, storing, 
evaluation of use, dissemination, and disposition. Automation involves 
the computerization of routine tasks performed by human beings in 
different departments of the library; this is replacing man with 
machine. According to Shivaram (2007), library automation is the 
general term for information and communications technologies (ICT) 
that are used to replace manual systems in the library. Library 
automation is the use of computer and networking technologies in the 
library. It refers to the implementation of information and 
communication technologies in the libraries and information centres.  It 
is the conversion of manual system into a specific Machine Readable 
Catalogue (MARC) format which makes it suitable for cooperative 
networking and resource sharing among the libraries and information 
centres. The goal of library automation is to make the library operations 
and services efficient. 

 Adediji (2003) is of the opinion that library automation is 
paramount in enabling libraries provide broader and convenient access 
to information because automation is the application of technology to a 
process or phenomenon. Library automation is the application of 
computer to the routine work or operations in the library. According to 
Oketunji (2003), information technology is a term that embraces the 
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notion of the application of technologies to information handling, such 
as acquisition, processing, storage, retrieval, etc. Faisal and Surendran 
(2008) define library automation as the application of computers to 
perform traditional library housekeeping activities such as acquisition, 
circulation, cataloguing, reference and serials control. 

Oduwole (2005) refers to cataloguing as one of the processes 
carried out by librarians on information resources such as books and 
journals to facilitate their arrangement and easy retrieval. Cataloguing 
is the act of creating surrogate records for information packages, 
choosing appropriate access points, and maintaining the system 
through which the records are made available. Cataloguing is the 
process of creating entries for catalogue. In libraries, this usually 
includes bibliographic description, subject analysis, assignment of 
classification notation and the activities involved in physically preparing 
the item for the shelf. These tasks are usually performed under the 
supervision of a librarian trained as a cataloguer. 

 Cataloguing section is saddled with the responsibility of 
organizing and providing bibliographic access to the total holdings of 
the library.  According to Igbeka (1998), cataloguing section catalogues 
and classifies all monographic publications which include monographs 
issued serially, unpublished theses, government documents, as well as 
non-print media documents such as tapes, CD-ROMs etc. Cataloguing a 
book is entering information about the book into the library’s catalogue 
in such a way that patrons are able to have answers to their questions. 
There are two types of cataloguing: original cataloguing and copy 
cataloguing. Original cataloguing involves the preparation of a 
bibliographic record from the scratch, without the aid of a pre-existing 
catalogue record for the same edition.  

The cataloguer is responsible for assigning a subject heading to 
the book and deriving its classmark, etc. for the book to be placed in 
the right position on the shelf. This is more time-consuming for the 
cataloguer than copy cataloguing while copy cataloguing is the 
adaptation of a pre-existing bibliographic record usually found in Online 
Computer Library Center (OCLC), National Union Catalogues (NUC), 
Library of Congress (LC) and some other bibliographic databases to fit 
the characteristics of the item in hand with modifications to reflect 
locally accepted cataloguing practice as distinct from original.  

The use of ICT in libraries has made possible the emergence of 
a library online catalogue which consists of a collection of bibliographic 
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records in a machine-readable format, which is maintained on a 
dedicated computer that provides uninterrupted interactive access via 
terminals or workstations in direct continuous communication with the 
central computer. Most online catalogues are searchable by author, 
title, subject heading, and keywords.  All these are done in order to 
enable library patrons to find a book of which either the author or the 
title or the subject is known. This is important because the main 
purpose of any library is to provide access to information in all its forms 
and formats and to provide assistance to users in locating specific 
pieces of that information.  

 Omekwu (2008) is of the view that cataloguing and 
classification is the central nervous system of librarianship, while Aina 
(2011) refers to cataloguing unit as an engine room where the 
appropriate class numbers of library resources are assigned. These 
mean that cataloguing unit and cataloguers are vital to the library. 
Cataloguing and classification operations have always form significant 
parts of library operations and services with the goal of enabling users 
locate library resources quickly. Activities in cataloguing focus on 
providing a leading tool to assist patrons to access information in all its 
many forms and formats (Ajibero, 2003). This is important because the 
main purpose of any library is to provide access to information in all its 
forms and formats and to provide assistant to users in locating specific 
pieces of that information.  Libraries are to support teaching, learning 
and research activities as well as providing up to date information at 
the right time required by clientele. 

Many libraries are replacing manual operations with computer 
procedures. The Online cataloguing has taken over the manual system 
of cataloguing. With the use of internet, a lot of library materials can be 
classified within a short period. For instance, library of congress 
classification system is available on the internet. Automating house-
keeping operations are major effort in the area of computer application 
to libraries. The process of automation closely means that a manually 
operated library converting to an automated functioned library, this 
means that all activities of the library like order processing, book 
purchase, accessioning, classification, cataloguing, book issue and 
return, fine and due assessments, library users’ status, etc. can be done 
very accurately and fast. Automation is used to reduce the amount of 
staff time devoted to repetitive activities that must be done in any 
properly functioning library. 
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ICT is the most significant factor forcing libraries to develop 
more effective methods of service delivery. The art of cataloguing is in a 
state of constant dynamic change due to advancement in information 
and communication technologies. The technological advancement 
often results to change of work flows and learn new skills as a result of 
improved procedures and tools. The capabilities of automation are 
causing changes in the tools used by cataloguers. Catalogues are being 
computerized all over the world to facilitate better access points and 
multidimensional searches in the library holdings. 

The emergence of online catalogues has offered better access 
capabilities. Access to a variety of databases is one of the recent 
developments which is greatly influencing library services in general 
and catalogues in particular. Librarians now require maintaining their 
library catalogue in such a way that it should be able to serve the 
diversified needs of a wide range of users and systems. As a result of 
the ICT application to libraries, there has been technological 
advancement resulting in the need to change work flows and learn new 
skills.  In automated library, technology has changed the way 
cataloguing is done, the way patrons are served, etc. Librarians are 
moving into different roles as new services are implemented. There is a 
need for the cataloguing and classification to keep abreast of time. It is 
essential to revisit cataloguing and classification in order to ensure that 
cataloguing staff are not left behind in the use of modern tools in 
cataloguing by adequately training them to face the challenges in 
working in an automated library, maintain awareness of current trends 
in cataloguing, as well as using automation for house-keeping 
operations.  
 
Cataloguing in a Pre-Automation Age 
Before the introduction of ICT in libraries, card catalogs, typewriters, 
and manually assigning of call numbers to library materials were the 
order of the day. According to Ajibero (2003), library collections date 
back to the Alexandrian library which began some centuries ago with 
handwritten entries of manuscripts housed in royal libraries. Individual 
entries were abbreviated in form and content, a function not only of 
lesser numbers of manuscripts but also of the fact that the catalog 
makers knew the collections intimately and were integral in their use. 
The fundamental reasons for cataloguing remain despite the stages it 
has gone through. Within the system of information exchange, authors 
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and creators want their documents to be found while users want to 
find information relevant to their needs.  The library pays attention to 
all aspects of making information accessible through its rigorous 
application of principles for organizing and describing retrieval, 
especially in this rapidly changing world of information and 
communication technology. 

Traditionally, librarians used to select, search, collect, organize, 
maintain and preserve the resources. Cataloguing and classification 
goal is to enable users locate library resources. The activities in 
cataloguing section are to assist users in locating specific pieces of 
information by providing a leading tool to the location of library 
collection. This is done by providing access to information in all its 
forms and formats by bringing related works together. 

 
Cataloguing in an Automation Age 
The technology used for the processing of information has grown 
considerably with advancement in ICT. Libraries existed for many 
centuries without automation, but as technology emerged in the world 
at large, libraries embraced these tools as a means to avoid some of the 
menial tasks inherent in managing large collections. According to 
(Ajibero) 2003, the large amount of cataloguing data available, the 
cataloguing of the same publications in thousands of libraries, the 
repetitive nature of cataloguing and the desirability of having 
consistent cataloguing information in all libraries made cataloguing the 
first operation for the application of computer. 

 Library automation development began in the 1930’s when 
punch card equipment was implemented for use in library circulation 
and acquisitions. During this period, progress on computer systems was 
slow because of the depression and World War II.  Many developments 
assisted the application of ICT to cataloguing; such include the 
development of the Machine-Readable Cataloguing (MARC). MARC 
formats are standards used for the representation of bibliographic and 
related information for books and other library materials in machine-
readable form and their communication to and from other computers. 
By the mid-60's, computers were being used for the production of 
machine readable catalog records by the Library of Congress. 

 According to Greenberg (1975), the MARC program began in 
1966 with the weekly distribution of MARC tapes to sixteen 
participating libraries. The tapes contained English language Library of 
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Congress (LC) cataloguing in what was called the MARC I format which 
was a pilot project which lasted for two years with varying degrees of 
success reported by the participating libraries in their use of MARC 
records. Due to the difficulties encountered using MARC I, MARC II was 
designed by the Information Systems Office, which was responsible for 
MARC.  In 1969, the distribution of MARC II records began with 
cataloguing of American imprint material, later all English language 
publications were included. In 1974, the MARC II format became the 
basis of a standard incorporated by National Information Standards 
Organization (NISO). This was a significant development because the 
standards created meant that a bibliographic record could be read and 
transferred by the computer between different library systems.     

  MARC was designed to tag bibliographic records using 3-digit 
numbers to identify fields; which are fixed fields and variable fields, 
while indicators and subfields in form of numbers and alphabets 
respectively are accompanying some of the fields. For example, a tag 
020 field indicates “ISBN”, while another tag 100 field indicates 
“author’s name”, 010 field indicates “LCCN”, 245 field indicates “title”, 
and so on. Authors, titles, imprints, collation, notes, added entries, and 
subject headings are becoming things of the past, fixed fields and 
variable fields in the form of tags are the order of the day.  

CD-ROM was introduced towards the end of 1980. This 
contained databases, software and information which were previously 
available through print. This further enhanced access to information 
through various ways. Connections to various databases like OCLC, 
DIALOG and RLIN continued. Library automation equally witnessed 
another era with the use of networks for e-mail, telnet, Internet. It is 
possible for users to connect to the libraries from their home or office. 

The Library Manual Catalogues are now being replaced by the 
Online Public Access Catalogues (OPACs) in an automated library.  This 
OPAC through database provides access to a variety of other 
documents such as periodicals, special files, catalogues of other 
libraries, reference and information sources, etc., located at different 
places, thus making OPACs to serve as both an information retrieval 
system and a module of an integrated library management system. 
Cataloguing in Publication (CIP) is another development in cataloguing. 
The book with CIP contains the bibliographic description as well as the 
call number and added entries, which lessens the work of the 
cataloguer because the cataloguing information is in it and is ready for 



18      Beatrice Ayodeji Fabunmi 

 

 

use.  
 
Cataloguers’ Roles in an Automated Library 
The cataloguer performs the following roles in an automated library: 

i. They provide bibliographic control and access to all materials. A 
cataloguer becomes a combination of a cataloguer, 
bibliographic instructor, subject specialist, bibliographer, and 
collection manager (Ajibero, 2003). According to Dyer (2011), 
the skills, knowledge and understanding that cataloguers have 
make them a valuable resource as a result of these, there is a 
need for cataloguers to keep up with the changing 
environment. 

ii. Cataloguers provide enhanced access to the new resources 
such as CD-ROMs, computer discs and multi-format items 
(Oketunji, 2003). The capabilities of automation are causing 
changes in the tools used by cataloguers. In this era of 
advancement in ICT, it is essential that cataloguers take an 
active role in this development and use their analytical talents 
to ensure that systems are led by need rather than by the 
force of ICT capability alone. 

iii. Maintaining awareness of current trends in cataloguing: 
Cataloguers should be ready to acquire education and training 
on the use of these modern tools in cataloguing. Cataloguing is 
the intellectual process whereby a given material is described, 
categorized by subject, and assigned a physical location in a 
library in accordance with a code of rules and thesauri 
governing the form and content of the catalogue record. 
Cataloguers require training and retraining to be able to meet 
the new challenges. Omekwu (2008) is of the view that 
cataloguers’ skills and competencies have made them to be 
entirely suitable to exert some control over the wild wayward 
web, and to take advantage of the possibilities technology 
offers in relation to retrieval and presentation of information. 
Cataloguers should prove themselves capable of responding to 
new and changing scenarios in the libraries, by grasping 
automation and using it to their advantage through training, 
reading and practice. 

iv. Organising Training: The role of cataloguers becomes important 
in an automated library. Cataloguers in an automated library 
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are involved in in-house training of cataloguing staff as well as 
other library staff whenever there is a change in the tools 
being used due to technological advancement and needs of 
the library. 

v. Managing Databases: Library databases are managed by 
cataloguers through the authority control. Management of 
database is an essential cataloguing function in an automated 
environment. In addition, cataloguers must also make planning 
decisions for database management, authority control and 
back-up.  According to Singh (1999), Librarians are now 
required to maintain their library catalogue in such a way that 
it should be able to serve the diversified needs of a wide range 
of users and systems. This is necessary because of the constant 
dynamic change in the art of cataloguing which is due to 
advancement in ICT. Cataloguers must attempt to create a high 
quality machine-readable database as this will be the bedrock 
on which future automation will be based. In addition, 
cataloguers should be able to put in place a well-constructed, 
well maintained database with its accompanying local holdings 
as this will be the library’s transportable and viable link from 
system to system. According to Wedgeworth (1996), catalogue 
record has to be automated to facilitate better access points 
and multidimensional searches in the library holdings. 
Cataloguers in an automated environment have to make 
maximum avenues of access to knowledge and information in 
their holdings. Library records should be organised for ease of 
retrieval. Extensive bibliographic standards and controls that 
enable the users to identify and find individual items among 
the millions of works created each year throughout the world 
should be developed. 

vi. Patrons’ Education: Cataloguers should educate their patrons 
on the best way to access library holdings. Cataloguers have to 
make known to their patrons the availability of the range of 
documents in the collection through their catalogues, have to 
arrange and present the information contained in a wide 
variety of documents so that their intellectual contents 
become clear to the users. As the catalogue will be integrated 
with other automated library activities, it will be able to 
provide access to materials other than books alone unlike the 
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manual system. This will further boost the library services 
which can be made more efficient as well as effective by 
retrieving citation to many more formats of documents.  

vii. Resource Sharing: Cataloguers are expected to maximize the 
use of cooperative efforts, by accessing already catalogued 
materials from the publishers and the databases. Cataloguers 
in an automated environment should be able to harness the 
benefits of automation such as sharing of catalogue records; 
copy cataloguing will relieve cataloguers from cataloguing 
materials already catalogued by another library in the network, 
thus enjoying the benefit of cooperative cataloguing. 
Cataloguers will be able to find a high percentage of their titles 
awaiting cataloguing in the OCLC, LC, NUC, etc. databases, thus 
copying and adapting of a pre-existing bibliographic record to 
fit the characteristics of the item in hand with modifications. 
This will increase the output of cataloguers as original 
cataloguing which is time consuming will rarely be done. 

viii. Cataloguers often provide information that is uploaded into the 
web for users.  Cataloguers should be more thorough in their 
work because with automation, their work is visible and 
identifiable through participation in a shared cataloguing 
system. Recent developments in ICT have enabled libraries to 
publish their catalogues on the Web, thus making them 
accessible locally and remotely through the Web as a web 
OPAC. Cataloguers should therefore be more meticulous while 
cataloguing in order to have an error free database.  

ix. Maintenance of International Standards: Cataloguers should 
follow bibliographic standards as this will enhance the 
portability of data and gives room for resource sharing. 
Cataloguers should maintain both content and data structure 
standards. Content standards are the cataloguing rules such as 
the International Standard Book Description (ISBD), Anglo-
American Cataloguing Rules Rule 2 (AACR2) while data 
structure standards include MARC 21, other local versions of 
MARC, UNIMARC, Dublin Core and other metadata standards.  

 
The Prospects of Automated Approach to Cataloguing 
Automated approach to cataloguing has the following advantages: 

i.       It improves the quality, speed and effectiveness of services. 
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According  to Aina  (2011), a computerized library  system 
offers the benefits of increased  speed and  accuracy  of  
performing  routine functions,  thereby  reducing  errors.  It 
also offers improved services and benefit to users, albeit at 
a cost. In the same vein, cataloguing in an automated 
library will improve quality, speed, accuracy and 
effectiveness of cataloguers. It also  offers  a  reliable,  
competent  and accurate manipulation of library and 
information functions, and frees human  beings  from  
much  repetitive and  boring work. 

ii. It encourages resource sharing: Automated cataloguing gives 
room for networking and cooperation among libraries on 
both the national and the international levels. Libraries will 
be able to collaborate. The fact that data is stored in a 
computer facilitates its communication to other computers 
and other computer system users. Shivaram (2007) opines 
that automation will give room for resource-sharing among 
other library networks. Libraries will be able to share their 
resources among other library networks. The ultimate aim 
of networking is to achieve maximum results with 
minimum input. The OPACs of the participating libraries can 
be made searchable from any network member. This 
enhances the capability to share bibliographic data and 
resources with other libraries. This advantage is of potential 
value to libraries without adequate funds to employ the 
required number of staff since there is access to the use of 
centrally developed bibliographic records.   

iii. With automated cataloguing, repetitive cataloguing of the 
same material by different libraries in the network is 
avoidable. This is possible because of the accessibility of 
the databases of other libraries in the network. Cataloguers 
will be able to access already catalogued materials from the 
publishers and databases and copy, thus saving cataloguers 
time from cataloguing materials that have already been 
catalogued by another library. This will enable cataloguers 
to get rid of their backlogs thereby enhancing cataloguers’ 
productivity since original cataloguing which is time 
consuming will rarely be done. Cataloguers in an 
automated environment have the opportunity to harness 
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the benefits of automation such as sharing of catalogue 
records; copy cataloguing will relieve cataloguers from 
cataloguing materials already catalogued by another library 
in the network, thus enjoying the benefit of cooperative 
cataloguing.  

iv. Cataloguers will be able to make maximum use of the 
availability of bibliographic information in machine-
readable form and share these resources through 
computer technology.  Libraries can form a consortium; this 
will make it possible for them to share catalogue records; 
this will reduce the cataloguing of the same publications in 
thousands of libraries. 

v. Automated cataloguing enhances both contents and data 
structure standards. Content standards are the cataloguing 
rules such as the International Standard Book Description 
(ISBD), Anglo-American Cataloguing Rules Rule 2 (AACR2), 
while data structure standards include MARC 21, other 
local versions of MARC, UNIMARC, Dublin Core and other 
metadata standards. These standards allow for quicker 
cataloguing of library items as well as having consistent 
cataloguing information in all libraries. 

vi. Automated cataloguing saves time: With automation, the 
manual system of cataloguing will be taken over by the 
online cataloguing, whereby a lot of library materials can be 
classified within a short period with the use of internet. 
Cataloguers will be able to access a variety of databases 
with the use of Internet. For instance, databases of other 
libraries are available and accessible on the Internet, such 
include Library of Congress. Access to a variety of databases 
is one of the recent developments and is greatly influencing 
library services in general and cataloguing in particular. 

vii. Automation of cataloguing enhances efficiency. Application of 
automation to cataloguing led to the development of the 
OPACs which are replacing card catalogue. OPAC is the user 
interface of the automated system and it is user friendly 
(Adeyemi, 2002). The user gets all information regarding 
the holdings of the library from OPAC.  Catalogues cards 
can be produced for the library that is interested in 
producing them because of the facility of printing which the 
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software. Singh (1999) observes that the OPAC in the 
automated environment is becoming more than the 
catalogue, as through database, provides access to a 
variety of other documents such as periodicals, special files, 
catalogues of other libraries, reference and information 
sources, etc., located at different places. Thus OPAC is 
serving as both information retrieval system and a module 
of an integrated library management system. 

viii. Automated cataloguing improves access to both on-site and 
remote users, thus facilitating wider dissemination of 
information products and services. Automated libraries 
with OPAC can make available to their users much wider 
range of information from a series of containers more 
speedily. The users also seek efficiency and the libraries 
have to use technology only to serve their users and the 
society. In order to fulfill the users' information needs, 
catalogues generally integrate, structure, control, and 
maintain information about the library collections. OPAC 
has more flexible access mechanism than the card 
catalogue. When computerized catalogue will provide for 
complete, up-to-date structure, the computer will allow 
multidimensional searches in comparison to linear searches 
in earlier forms. Computer can now provide as many access 
points as the data elements and thus enhance its 
capabilities, thereby increasing the service level to the 
users.  

 
Policy Options for Libraries in Developing Countries  
This study has a number of implications on library management and 
policy in developing countries. In view of the vital importance of 
cataloguing in the library, the following policy options are hereby 
recommended for library management in developing countries: 

Management needs to embrace automation. ICT represents a 
fundamental change in the way libraries render services; libraries must 
make an ongoing commitment to keeping pace with change. Therefore, 
like automated systems, plans must also change with time. Plans must 
be regularly revisited and updated as the environment needs change. 

Continuous Staff Training: Cataloguers have taken up more 
professional roles and even assume administrative duties, the 
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complexity of the new order requires training and retraining of staff to 
be able to meet the new challenges.  In all, the literature is indicative of 
the fact that cataloguers are at the centre in library automation, and as 
such, for the successful automation, cataloguers’ training should be 
taken seriously. This can be achieved by sponsoring them to attend 
conferences, seminars and workshops in order to become relevant and 
keep abreast of time in the ever changing advancement in ICT used in 
the Library. 

Provision and Maintenance of Necessary Infrastructure: 
Effective use of ICT in cataloguing requires an infrastructure such as 
hardware, software, Internet connectivity, etc. which enhances 
productivity. Thus, necessary tools should be provided for cataloguers 
to facilitate their output by effectively budgeting for the needed 
infrastructure and its maintenance. Many of the developing countries 
lack maintenance culture.  Maintenance culture should be imbibed by 
the library management.  

User Education: Training of library users in the effective use of 
the new technology is essential; management therefore should 
organize training as the occasion arises. The management should create 
awareness and organize training for the patrons of the library, 
especially in the use of OPAC which is the user interface of cataloguing. 

Above all, technical support should be provided: Many libraries 
in developing countries do not have technical support personnel. 
Technicians with the capacity to manage network and the information 
on it need to be viewed as an essential staffing component. Library 
management should employ capable hands to man automation since it 
is a strategic issue that needs to be taken care of prior to a crisis 
emerging.    
 
Conclusion 
The development of automation in cataloguing is a natural progression 
for libraries. It reflects the concern for improving services rendered to 
library patrons through facilitation of better access points to library 
holdings, making library materials available to users on time through 
resource sharing, thus decongesting cataloguing section’s backlogs, 
management of the library database, among others. The onus for a 
successful management of library automation lies on cataloguers.   

However, in order for libraries to achieve the desired results 
which are improvement in quality, speed and accuracy, at which 
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services are provided and effectiveness of cataloguers, cataloguing 
should be handled strategically and efficiently. To be able to enjoy full 
benefits of automation in the library, cataloguers must be trained 
continuously as the occasion demands in order to be able to fit into the 
new roles and the necessary infrastructure put in place. The discussion 
thus far shows that the mission of the librarian in providing excellent 
information service to patrons has not changed, but technology has 
added several new dimensions to the accomplishment of this task, and 
cataloguers should be prepared for this rapid change. 
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Abstract 
This study was designed to examine the Health Risk Behaviours of 
Elite Athletes in Oyo State. Descriptive survey design was adopted 
for the study and two hundred and fifty-one (251) elite athletes 
responded to a modified form of the 2006 Youth Risk Behaviour 
Survey Questionnaire originally developed by the United State’s 
Center for Diseases Control. 

Participants for this study comprised 251 elite athletes 
(male-n=184, 73.3%; and female-n= 67, 26.7%) that have 
represented Oyo State in National and International competitions. 
These were purposively drawn from different sports such as 
athletics (36; 14.3%), Ball games (53; 21.9%), Swimming (11; 
4.4%), Combative sports (70; 27.9%), Gymnastics (8; 3.2%), 
Racket/Striking games (60; 23.9%) and Cycling (13; 5.2%). 

Four variables that include unsafe sexual practices, poor 
nutritional habit, smoking and drug use were used to formulate 
hypotheses in a null form. Frequency count and simple percent-
tage were used to describe the findings on the demographic data 
while inferential statistic of chi-square (X2) goodness of fit was 
used to test the hypotheses formulated. 

From the results of the study, it was concluded that all the 
variables were significant health risk behaviours among Oyo State 
elite athletes. Hence, it was recommended that intervention 
programmes based on safe health behaviours should be 
organized for the athletes and these practices must be 
encouraged and promoted. 
 
Introduction 
The concept of health has been defined using various 
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approaches. Dorland (2003) viewed it as an optimal state of 
physical, mental and social well-being, not merely the absence of 
disease. This is in line with the World Health Organisation’s 
[WHO] original definition introduced several years ago. Purnell 
and Paulanka (2003) expanded on this by defining heath as a 
state of wellness that includes physical, mental and spiritual state 
as seen by individuals in their ethno-cultural groups. Moreover, 
earlier definition of Udoh (1999) described health as a quality of 
the whole of person which enables him to carry out his daily 
activities. 
 American Psychiatric Association (1994) asserted that 
health-risk behaviours are actions people take that influence their 
health negatively and also increase the likelihood of harmful 
health conditions as outcomes. In the same vain, Prentice (1999) 
described health- risk behaviours as inherited physical traits or 
lifestyle conditions that can make one more susceptible to injury 
or illness. 
 Carperson and Merritt (1992) postulated that individual 
health risk behaviours are influenced by wider peer group or 
community norms which are about what is considered to be 
socially acceptable or appropriate behaviour, and by the 
particular contexts and settings in which behaviours are 
influenced by others, such as friends, family, occupation, status, 
gender and others in the community wide ‘norms’. 
 Athletes are group of persons that engage in one or more 
form of competitive game because of reward or in order to be 
physically fit. In doing this, Weiss (1995) discovered that athletes 
are more likely than non-athletes to exhibit maladaptive 
behaviours which are injurious to their health. Many athletes 
take different types of performance enhancement substances 
without considering the adverse effects therein. They also engage 
in unsafe sexual practices, smoking, poor nutritional habit, 
aggression, and also be under stress. 
 
Materials and Methods 
Participants 
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The respondents for the study were elite athletes from Oyo State. 
Participants were 251 athletes from Oyo State, Nigeria preparing 
for the 2008 National Sports Festival. These athletes were drawn 
from seven different sports which include: Track and field (36; 
14.3%), Ball games (53; 21.9%), Swimming (11; 4.4%), Combative 
sports (70; 27.9%), Gymnastics (8; 3.2%), Racket/Striking games 
(60; 23.9%) and Cycling (13, 5.2%). 
 
Instrument and Design  
The descriptive survey research design was used for the study. 
The variable tested were unsafe sexual practices, poor nutrition 
habit, smoking and drug use. The Modified Youth Health Risk 
Behaviour Survey Questionnaire (MYHRBSQ) was adopted as the 
instrument for data collection. The questionnaire had section A 
based on demographic data and section B collected information 
on the variables selected. 
Result 
 Results shows that 184 (73.3%) were male whereas 67 
(26.7%) were female. 44 (17.5%) were within 16-19years, 90 
(35.9%) within 20-25years, 94 (37.5%) were between 24-27years 
and 23(9.2%) were 28years and above. Out of these groups, 
Christians were 170(67.7%), Muslims, 76(30.3%) and other 
religions occupied 5(20%). Likewise 176 (70.1%) were Yoruba, 
Igbo stood as 35(13.9%), Hausa 33(13.1%) while other tribes were 
7(2.8%). In terms of marital status, 229(91.2%) were single 
whereas 22(8.8%) were married. 
 
Table 1: Unsafe Sexual Practices 

  Yes No X2 Df Sig. 

1 Are you sexually 
active? 

170 
(67.7%) 

81 
(32.2%) 

31.558 1 .000 

2 Do you have 
multiple sexual 
partners? 

51 
(20.3%) 

200 
(79.7%) 

88.450 1 .000 

3 Did you use condom 
during your last 

136 
(54.2%) 

200 
(79.7%) 

1.757 1 0.185 
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intercourse? 

4 Did you use any 
birth control during 
your last 
intercourse? 

141 
(56.2%) 

110 
(43.8%) 

3.829 1 .050 

5 Are you stable with 
just one partner? 

176 
(70.1%) 

75 
(43.8%) 
(29.9%) 

40.641 1 .000 

 
Table 2: Poor Nutritional Habit 

  Yes No X2 Df Sig. 

1 Do you eat 
anything that 
comes your 
way? 

75 
(29.9%) 

176 
(70.1%) 

40.641 1 0.000 

2 Do you eat in-
between meals? 

190 
(20.3%) 

190 
(75.7%) 

66.299 1 0.000 

3 Do you eat 
balanced diet 
daily? 

136 
(54.2%) 

177 
(70.5%) 

42.267 1 0.000 

4 Do you take 
adequate food 
and nutrition 
daily? 

141 
(56.2%) 

169 
(67.3%) 

30.155 1 0.000 

 
Table 3: Smoking Cigarette 

  Yes No X2 Df Sig 

1 Have you 
ever tried 
cigarette 
smoking? 

58 
(23.1%) 

192 
76.9% 

12.610 1 0.000 

2 Do you smoke 
cigarette? 

28 
(11.2% 

223 
(88.8%) 

151.494 1 0.000 

3 Did you start 
smoking as a 

34 
(13.5%) 

217 
(86.5%) 

133.422 1 0.000 
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teenager? 

4 Do you smoke 
between 1 
and 10 
cigarette 
daily? 

31 
(12.4%) 

220 
(87.6%) 

142.315 1 0.000 

 
Table 4: Drug Use 

  Yes No X2 Df Sig 

1 Have you ever 
taken any 
form of drug? 

76 
(30.3%) 

175 
(69.7%) 

39.048 1 0.000 

2 Do you see 
anything 
wrong in 
taking drug 
like marijuana 
and cocaine? 

162 
(64.5%) 

89 
(35.5%) 

21.231 1 0.000 

3 Have you 
taken any 
hard drug 
before? 

33 
(13.1%) 

218 
(86.9%) 

13.355 1 0.000 

 
Discussion 
According to the findings, all the athletes engage in health 
behaviours that are significantly adequate for healthy living. The 
implication is that they are aware of the danger inherent in 
practising health behaviuosr so negative as American Psychiatric 
Association (1994) affirmed that it consists of future health 
consequences, arising from present causes or foreseeable events 
which it materialized will exceed normal capacities for coping. 
Being negative lifestyles which endanger athletes’ lives and make 
them susceptible to life threatening diseases, too much 
involvement there in couple with emotional, physical and mental 
stress may result in certain maladaptive behaviour in athletes 
(Natty and Puffer, 1991). 
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 Over-indulgence in health risk behaviours make-active 
and prospering athletes un-healthy and may result in reduced 
lifespan and ultimately destroy their career. Resnick (2000) 
ascertained that health risk behaviours increase the likelihood of 
adverse physical, social or psychological consequences. He 
further emphasized that health risk behaviours increase the rate 
of illness and accidents, threaten one’s health and the health of 
others or help destroy the environment. 
 Indiscriminate association among athletes irrespective of 
gender is one of the causes of unsafe sexual behaviours in the 
population. Weiss (1995) categorized unsafe sexual behaviours 
into unprotected sex, irregular condom use, multiple partnership 
and relationship, and particular initiation rates or sexual ritual.  
Adetunji (2001) is of the opinion that unsafe sexual behaviour is 
associated also with other risk behaviours such as alcohol or drug 
abuse among athletes. 
 Weinberg and Gould (1999) asserted that substance abuse 
or consumption and the use of performance enhancing drugs 
have been an issue among world-class athletes and Olympians for 
decades. Given the outrageous disadvantages of such abuses 
over the merits, athletes, coaches, trainers and health 
professionals must be alert to the possibility of drug use in 
athletes and ensure consistent involvement healthy behavioural 
patterns. This is because athletes, behaviours may be better 
predictors of disease after age 45 than adult health behaviours, 
interventions with children and adolescents in sports are 
important (Taylor, 1999). 
 
Conclusion and Recommendations 
The study established that all the variables were significant health risk 
behaviours among Oyo State elite athletes. Hence, it was 
recommended that intervention programmes based on safe health 
behaviours should be organized for the athletes, and these practices 
must be encouraged and promoted. 
 In order to combat health risk behaviours among athletes,  
individuals, coaches, exercise trainers, psychologists, families must be  
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supportive, patient, consistent and concerned about the welfare of 
athletes. All unusual habits should attract attention globaly. 
 Health risk behaviours are avoidable. Though not prominent in 
the life of elite athletes in Oyo State, anti-smoking norm being upheld 
in the society should be strongly encouraged through mass media. 
Regulation and measure against alcohol and drug use among athletes 
should be strengthened the more in order to maintain and improve 
upon the findings of this study. Athletes’ diet should be tailored along 
the prescription of a nutritionist and should be well monitored. 
Adequate health practice intervention programmes should be 
organized for the athletes periodically. 
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Abstract 
This study investigated the extent to which continuous assessments 
(CAs) improved higher education learning achievement in Business 
Management. Survey research design was used. Multistage sampling 
technique was employed, resulting in sample sizes of 10 lecturers and 
200 students from two higher institutions of learning. A continuous 
assessment for improved learning scale was designed for data 
collection. The data from the study were analysed using descriptive and 
correlation statistics. Three research questions were tested and the 
results showed that test and individual assignment are most commonly 
used techniques for measuring students’ academic performances while 
other techniques such a project, peer assessment, class observation, 
group assignments were rarely used. The result also indicated that the 
lecturers do not use the feedback to provide remediation and do not 
mark continuous assessment test while some do not have proper 
records for CA scores. Most of the lecturers agreed that the most 
frequently used continuous assessment techniques were tests and 
assignments. Furthermore, there was significant relationship between 
continuous assessments and students, achievement in Business 
Management. Consequent upon these, it is recommended that lecturers 
should make use of other continuous assessment techniques such as 
group assignment, peer assessment, projects, term paper, and 
classroom observation to measure students’ academic achievement 
among others. They should, likewise, ensure that remediation is 
provided. Records of continuous assessment scores should be kept for 
immediate and delayed remediate. Finally, seminars and workshops 
should be organized to educate lecturers and stakeholders in the 
education industry on the essence of continuous assessments in 
improving achievement at the higher education level.  
 
Introduction 
Assessment of students’ learning outcome is cardinal to the realisation 
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of the objectives of education in any economy.  Idowu and Esere (2009) 
submit that one of the functions of education is the certification of the 
individual learner. To effectively carry out this role, assessment of one 
kind or the other is a prerequisite. Stiggins (2005) opines that 
assessment for learning changes the direction of the classroom 
assessment process and it results in an instructional intervention 
designed to increase or improve, not merely monitoring student 
learning. He further states that research evidence all over the world 
shows that consistent application of the principles of assessment for 
learning can give rise to unprecedented gains in student achievement, 
especially for low achievers. Policy makers and education 
administrators often view test scores as a measure of educational 
quality and test scores are used to hold educational institutions 
accountable for lecturers’ and students’ performances. Test is one of 
the procedures or instruments of continuous assessment in higher 
education of learning as in other tiers. 

Continuous assessment (CA), also known as progressive 
assessment or assessment for learning, involves testing to measure 
pupil achievement at regular interval in order to ascertain level of 
learning accomplishment so that appropriate remediation can be 
provided as the need may arise. In other words, it offers a methodology 
for measuring students’ performances and using the resulting findings 
to improve the students’ future performance. Continuous assessment 
(CA), according to Okpala, Onocha and Oyedeji in Adeoye (2010), is a 
system of assessment which is carried out at pre-determined intervals 
for the purpose of monitoring and improving the overall performance 
of students and of the teaching/learning environment. Continuous 
assessment (CA) score is one of the most popular features of the 
present 9-3-4 educational structures in Nigeria and it has become a 
substitute for the orthodox one-shot examinations in higher 
institutions. Onuka (2010) asserts that in the past, distance learners 
were evaluated through the use of mainly tests, usually administered at 
the end of a year. However, it has been discovered that such one-time 
terminal or summative test was bedeviled with a lot of weaknesses.  

According to him, one of such weaknesses was using school-
based assessment that normally concentrated more on achievement in 
the cognitive domain to the neglect of the affective and psychomotor 
aspects of human/development/learning. 

Educators such as Obe, Ojerinde and Falayajo,  Okpala and 
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Onocha, and Adeoye, in Adeoye (2010) supported the use of the 
systematic assessment in assessing students  learning outcomes 
irrespective of the teaching strategies employed.  According to Onuka 
(2010), continuous assessment (CA) is a systematic, comprehensive, 
and guidance-oriented method of determining the totality of all gains a 
learner might have gotten in terms of knowledge, attitude and skills 
from the course of a given set of learning experience. The criteria which 
form the yardstick of judgment are those covering the three 
educational domains of learning, namely: Knowledge (cognitive), 
manipulative skills (psychomotor) and feelings/attitude (affective).   

Continuous assessment (CA) should be administered frequently 
and at regular intervals during the semester and should be part of 
regular lecturer-student interactions. Onuka further opines that the 
main emphasis in continuous assessment is not that evaluation should 
be done non-stop, but that it should take place as often as possible (at 
some regular interval) and not kept until the end of the term/semester 
or session. Onuka (2008) and Onuka and Junaid (2007) assert that in 
order to cater for all aspects of learning, there is need to use several 
types of evaluation tools such as teacher-made tests, standardized 
tests, oral questions, field work, discussion, projects, direct classroom 
observations, assignments, questionnaires, interview and so on. On the 
other hand, Nwana (2003) lists continuous assessment (CA) methods to 
include oral quizzes, tests, take-home assignments, group work, hands-
on practicals, and self cum peer assessment. However, the methods 
more commonly used in higher institutions of learning are tests, take-
home assignments and term papers. 

It has been discovered from observation that at all levels of 
education in Nigeria, assessment for or of students learning outcomes 
revolves round the cognitive (knowledge, comprehension, application, 
analysis, synthesis and evaluation) and affective domains (attitudes, 
interest, emotion, feelings, affection, etc.) while little or no attention is 
given to the psychomotor domain. Thus, no consideration is given to 
the important role this domain plays in learners’ academic 
achievement.  According to Bloom, Hastings, and Madaus (1971), 
students’ learning outcomes comprise cognitive, affective and 
psychomotor achievements.  Education is all about the various learning 
experiences acquired from cradle to death, hence assessment of 
students’ learning outcomes is supposed to cover the three domains of 
learning. Onuka (2007) opines that learning outcomes are the 
improvements exhibited in students’ performances in particular 
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discipline/subject as a result of having undertaken a course of study. 
Students learning outcomes can be illustrated as in the 
diagram

 
Source: Drawn by the Researchers 
 
This observation could be attested to by the research findings of 
scholars. For instance, Obioma in Bruce-Agbogidi (2005) asserts that in 
his bid to assess the performance of students, the psychomotor and 
affective behaviour domains were ignored. Al-Modhefer, Tansey and 
Roe (2010) in their study examined the change in student performance 
with the introduction of continuous assessment. A comparison was 
made between the performances of students of a level 1 biomedical 
science module (Human Structure and Function - Principles) in the 2008 
and 2009 examination. The performance of the 2008 cohort was 
determined by a single end of semester written examination and a 
single practical spot test examination. In 2009, various forms of in-
course formative and continuous assessment were introduced to 
prepare students for the end of semester examination and also to 
provide feedback on their performance and understanding of practical 
class material. The results revealed that introducing in-course formative 
and continuous assessment positively affects the performance of 
students than the end of the semester examination. It was believed 
that the introduction of in-course formative and continuous assessment 
together with feedback on coursework provided students with the 
mechanisms to help them understand more fully how the body works.  

It is pertinent to mention that one of the reasons for conducting 
continuous assessment (CA) is to ensure provision of feedback for 
remediation. Turyatemba (2008) submits that continuous assessments 
of students’ performances help in diagnosing their weaknesses and 
strengths, so that remediation strategies can be developed for the 
weak and disadvantaged learners. Pupils receive feedback from 
teachers based on their performance.  This allows them to focus on 
topics they have not yet mastered well. Hassan (1998) submits that a 
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well-designed programme of continuous assessment is one that 
permits constant monitoring of teaching-learning process, modification 
and improvement of the same on the basis of the feedback from 
previous assessments. Though, continuous assessment helps to 
improve teaching-learning process, more importantly, it is meant to 
improve students’ performances through regular provision of feedback. 
National Institute for Educational Development [NIED] (1999) claims 
that review (feedback) is very important because it enables the teacher 
to assist the students to go over all graded continuous assessments.  

This process communicates to the learners, learning 
expectations, and subsequently motivates and focuses learners’ 
attention on how to improve. It also allows teachers to understand 
when they have not communicated effectively to the learners what was 
expected from the learners. She further submits that all formal 
assessments must be reviewed with learners to enable them see the 
correct answers while the teacher becomes better informed of 
questions that were unclear to the learners.  

Despite the fact that feedback (remediation) is an essential 
ingredient of continuous assessment process meant for improving 
students’ performances, it has been discovered that most teachers stop 
the teaching-learning process at assessment stage. Baku (2008) 
confirms that currently continuous assessment is limited to class test, 
class activities, projects, homework with no provision of remediation to 
the items of these instruments.  According to him, this makes the CA 
simply a replica of the external assessment which WAEC conduct. In the 
same vein, Faleye and Dibu-Ojerinde (2005) state that teachers and 
lecturers have not been taking formative or continuous assessment 
feedback seriously in the classroom and this scenario is not restricted to 
the Nigerian situation alone, it happened in other parts of the world. 
For example, Harlen and Crick in Falaye (2008) reported that the use of 
test scores for purposes that affect the future of students has made 
teachers to concentrate more of their efforts on how their students will 
pass, rather than using test scores for formative reasons such as 
provision of feedback for remediation. 

Onuka and Oludipe in Onuka (2007) found that feedback given to 
students on their performance can remediate poor performance in 
Economics. They asserted that students performed poorly in 
mathematical/statistical aspect of the subject in West African 
Examinations Council 2003 as reported by the Chief Examiners and 
these students’ shortcoming could be ameliorated if they are tested 
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regularly and given feedback on their performance.  Researchers like 
Xun and Susan, Jha, Ghosh, Mehta, and Balogun and Abimbola in Onuka 
and Junaid posit that feedback does promote improved students’ 
learning in any subject. In the survey study carried out by Onuka and 
Junaid (2007), which examined the influence of feedback mechanism 
on students’ performance in Economics, it was found that not every 
teacher uses feedback mechanism to improve the academic 
achievement of students. It was also found that CA with feedback 
(remediation) significantly influenced students’ achievement in 
Economics exams while CA without feedback (remediation) did not 
significantly influence their achievement in Economics.  
 As essential as continuous assessment is, in bringing about 
improvement in students cumulative performance, it has been 
observed by some experts that the introduction of continuous 
assessment as the method of evaluation in Nigerian primary and 
secondary schools had been fraught with all kinds of problems and 
misconceptions (Wena in Bruce-Agbogidi, 2005). Emeke in Bruce-
Agbogidi, found that teachers are incompetent in developing and using 
assessment tools; and are, therefore, undergoing stress due to the 
cumbersome nature of the continuous assessment, especially in the 
face of student overpopulation. Esere and Idowu (2003) carried out a 
qualitative study which attempt at evaluating continuous assessment 
practices in selected Nigerian Secondary Schools. The sample used 
consisted of 500 stratified randomly selected teachers (age range 30 - 
55 years; male = 198; female = 302) from ten randomly selected schools 
within Ilorin metropolis. Data collection was through interviews and 
focus group discussion which centred around the teachers’ continuous 
assessment practices based on the four basic attributes (systematic, 
comprehensive, cumulative and guidance-oriented) that characterise 
continuous assessment. Results show that the continuous assessment 
practices of most of the teachers were faulty and deviated markedly 
from policy guidelines. 

In view of the above, it became imperative to find out what 
continuous assessment procedures are employed by lecturers in 
assessing students’ academic achievement in Business Management 
and the kind of feedback mechanism used by lecturers in improving 
students’ academic achievement in Business Management. The study 
also sought to determine the relationship that exists between 
continuous assessment and students’ achievement in Business 
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Management. 
 

Research Questions 
The following three research questions were addressed in the course of 
this research: 

1. a. What are the continuous assessment procedures 
employed by lecturers in assessing students’ academic   
achievement in Business Management as perceived by the 
students? 
b. What are the continuous assessment procedures 

employed by lecturers in assessing    students’ academic   

achievement in Business Management from the lecturers’ 

perspective? 

2. How often do lecturers use feedback mechanism in 
improving students’ academic achievement in Business 
Management? 

3. Is there any significant relationship between continuous 
assessment with remediation and students’ achievement in 
Business Management? 

 
Methodology 
 
Procedure 
This is an ex-post facto research type, because the researchers have no 
direct control over independent variables as their manifestations have 
already occurred. It also used correlational procedure for comparison 
between CA remediation group and CA without remediation group of 
students. 
 
Population, Sampling and Sample 
The target population for this study comprised all lecturers and 
students in the Faculties of Management Sciences in these two 
universities, namely: Olabisi Onabanjo University, Ago-Iwoye and Lagos 
State University. Multi-stage sampling technique was employed to 
choose the subjects for the study. Purposively sampling was used to 
select the two universities because they both offer the Business 
Administration/Management which was the subject of interest and 
they were both over twenty-five years of age and as well less than forty 
years. They are both located in the South-West where the researchers 
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could easily access, coupled with the fact that they are both State-
owned universities. Departments of Business 
Administration/Management were respectively purposively selected 
from these faculties. Six (6) lecturers each were randomly selected from 
Olabisi Onabanjo University Ago-Iwoye and Lagos State University 
respectively, and one hundred (100) students were also randomly 
selected from each of the two Universities. Thus, a total number of 
twelve (12) lecturers and 200 students were used in the study. 
 
Instruments and Instrumentation 
Five instruments were used to collect data for the study. There were 
made up of two records and three researchers-developed instruments 
as detailed below: 
 
Records: 

 Test scores record of the sample in their subsequent 
examinations;  

 Continuous Assessment Scores and End of Semester 
Examination Scores were obtained from the various lecturers.  
 

Those developed were the following: 

 Students’ Rating of Continuous Assessment Procedures Scale 
(SRCAPS); 

 Lecturers’ Rating of Continuous Assessment Procedures Scale 
(LRCAPS), Students’ Rating of  
Feedback Mechanism Scale (SRCAPS); 

 Students’ Rating of Feedback Mechanism Scale (SRCAPS). 
          
Instrumentation: The Students’ Rating of Continuous Assessment 
Procedures Scale (SRCAPS) which was developed and validated by the 
researchers was used for data collection. The instrument consisted of 
two parts. Part A was made up of introduction and bio-data while Part 
B consisted of three. The instrument was originally made up of fifteen 
(15) items which the respondents are to indicate how frequent 
continuous assessment procedures are being used and these were then 
reduced to ten (10) items as a result of the validation exercise. The 
initial scale was administered on 30 students who did not participate in 
the main study. The reliability was computed using Cronbach Alpha 
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statistic yielding a reliability coefficient of 0.74. The construct validity 
determined through factor analysis gave a coefficient of 0.80.  

The second instrument: Lecturers’ Rating of Continuous 
Assessment Procedures Scale (LRCAPS) was also developed and 
validated by the researchers. The instrument consisted of Part A which 
was meant to capture information about the respondents and Part B 
which originally consists of fifteen (13) items and was reduced to ten 
(10) items as after the validation exercise. The initial scale was 
administered on 30 lecturers who did not participate in the main study. 
The reliability was computed using Cronbach Alpha statistic yielding a 
reliability coefficient of 0.70.  Construct validity determined through 
factor analysis resulted in a coefficient of 0.76.  

The third instrument Students’ Rating of Feedback Mechanism 
Scale (SRCAPS) was developed and validated by the researchers. The 
instrument consisted of Part A which was meant to capture information 
about the respondents and Part B while originally consists of fifteen 
(20) items and was reduced to ten (15) items as after the validation 
exercise. The initial scale was administered on 30 students who did not 
participate in the main study. The reliability was computed using 
Cronbach Alpha statistic yielding a reliability coefficient of 0.72.  
Construct validity was determined by factor analyzing the items after 
the trial testing and validity coefficient of 0.73 was obtained.  The items 
of the three instruments were scored as follows: Frequently = 3, rarely = 2 
and never = 1. 

 
Data Collection Procedure 
Using trained two research assistants, one for each of the institutions, 
the instruments were employed to collect data in the universities 
chosen for the study. The Students’ Rating of Continuous Assessment 
Procedures Scale (SRCAPS), Students’ Rating of Feedback Mechanism 
Scale (SRCAPS) were administered on the students while Lecturers’ 
Rating of Continuous Assessment Procedures Scale (LRCAPS) were 
administered on the lecturers. The continuous assessment scores will 
be correlated with end of semester examination scores to determine its 
relationship. Finally, the continuous assessment scores and end of 
semester examination scores which were obtained from the lecturers.  

It was done for a period of five weeks in order to ensure that 
the comparative groups unknowingly underwent administration of CA 
with remediation and CA without remediation. It was those who were 
observed to have undergone these two processes that included in the 



44          Ademola Abass 

 

 

comparative study. 
 
Data Analysis 
Data were scored and the resulting data were then collated and 
analyzed using both descriptive and correlation statistics. 
Descriptive statistics were used to analyse questions 1 and 2 while 
correlation was used for question three. 
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Results and Discussion 
 
Research Question 1a 

 
Figure 1.  Continuous assessment procedures employed by lecturers in 
assessing students’ academic   achievement in Business Management 
as perceived by the students 
 
From the above result, the responses of the students were as follows: 
tests (frequently used [178 (89%) of the students], rarely used [20 
(10%)], never uses [2 (1%) of the students]); individual assignment 
{frequently used [140 (70%)], rarely used [50 (25%), never used [10 
(5%)]}; group assignment {frequently used [20 (10%)], rarely used [10 
(5%)], never used [170 (85%)]}; peer assessment {frequently used [0 
(0%)], rarely used [0 (0%)], never used [0 (0%)]}; verbal (non-oral) quiz 
{frequently used [20 (10%)], rarely used [8 (4%)], never used[150 
(75%)]}; term paper: {frequently used [50 (25%)], rarely used [20 (10%)], 
never used [130 (65%)]}; classroom observation: {frequently used [10 
(5%)], rarely used [8 (4%)], never used [182 (91%)]}; projects {frequently 
used [40 ( 20%], rarely used [20 ( 10%)], never used [140 (70%)]}.  

Based on the above, it is apparent that the frequently continuous 
assessment procedures utilized to measure students academic 
performances are tests, individual assignment, and term paper while 
other procedures such as verbal (non-oral) quiz, classroom observation, 
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group assessment were rarely used and peer assessment are never 
used. This finding does not corroborate with the submission of Onuka 
(2008) and Onuka and Junaid (2007) that continuous assessment tools 
are teacher-made tests, standardized tests, oral questions, field work, 
discussion, projects, direct classroom observations, assignments, and 
Nwana (2003) who highlighted continuous assessment (CA) methods to 
include oral quizzes, tests, take-home assignments, group work, hands-
on practicals, and self cum peer assessment.  
 
Research Questions 1b 

 
Figure 2. Continuous Assessment Procedures Employed by Lecturers in 

Assessing Students’ Academic   Achievement in Business 
Management from the Lecturers’ Perspective 

 
From the above result, the responses of the lecturers were as follows: 
tests (frequently used [12 (100%) of the students], rarely used [ 0 (0%)], 
never uses [0 (0%) of the students]); individual assignment {frequently 
used [10 (83.3%)], rarely used [1 (8.3%), never used [1 (8.3%)]}; group 
assignment {frequently used [3 (25%)], rarely used [1 (8.3%)], never 
used [8 (66.7%)]}; peer assessment {frequently used [0 (0%)], rarely 
used [0 (0%)], never used [0 (0%)]}; verbal (non-oral) quiz {frequently 
used [3 (25%)], rarely used [1 (8.3%)], never used[6 (66.7%)]}; team 
paper: {frequently used [2 (16.7%)], rarely used [1 (8.3%)], never used [9 
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(75%)]}; classroom observation: {frequently used [1 (8.3%)], rarely used 
[0 (10%)], never used [11 (91.6%)]}; projects {frequently used [ 3( 25%], 
rarely used [3 ( 25%)], never used [6 (50%)]}. 
 Consequent upon the above analysis, all the lecturers claimed 
that the most frequently used continuous assessment procedure is test 
while some claimed that individual assignment was also frequently 
used to assess students’ academic performance while other continuous 
assessment procedures were rarely and never used. This could be used 
to incompetence on the part of some of the lecturers.  This finding 
corroborates the results of Emeke in Bruce-Agbogidi that lecturers are 
incompetent in the developing and use of assessment tools; and are 
undergoing stress due to cumbersome nature of the continuous 
assessment, especially in the face of overpopulation of students. The 
finding also confirms the finding of Esere and Idowu (2003) who found 
that the continuous assessment practices of most of the teachers 
(lecturers) were faulty and deviated markedly from policy guidelines. 
 
Research Question 2 

 
 

Figure 3. Lecturers, Use of Feedback Mechanism in Improving Students’ 

Academic Achievement in Business Management 

The above table revealed the responses of the lecturers as 
regard the use of feedback to improve students’ academic achievement 
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in Business Management. Their responses were as follows: use  
feedback to help students (frequently [6 (50%)], rarely [4 (33.3%)], 
never [2 (16.7%)]; administer test {frequently [12 (100%)], rarely [0 
(0%), never [0 (0%)]};  use questioning while teaching {frequently [9 
(75%)], rarely [2 (16.7%)], never [1 (8.3%)]}; discuss students results 
with them {frequently [2 (16.7%)], rarely [3 (25%)], never [7 (58.3%)]}; 
feedback to students improves their performances {frequently [9 
(75%)], rarely [2 (16.7%)], never [1 (8.3%)]}.  

Most of the lecturers claimed that they use feedback to help 
students identify their wrong responses and the right ones while all the 
lecturers claimed that they use test to assess students’ academic 
performance. Majority of them agreed that they use questioning 
method to ascertain the mastery level of the students during the 
teaching-learning process. Fifty per cent of the lecturers stated that 
they frequently discuss students, result with them to enable them 
identify their area of weaknesses and strengths in the topics taught.  

Furthermore, not all the lecturers agreed that they frequent 
provide feedback to students improves their performances. These 
findings concur with Onuka and Junaid (2003), who found that not 
every teacher uses feedback mechanism to improve the academic 
achievement students, and Harlen and Crick in Falaye (2008) who 
reported that the use of test scores for purposes that affect the future 
of students have made teachers to concentrate more of their efforts on 
how their students will pass, rather than using test scores for formative 
reasons such as provision of feedback for remediation. 

  
Research Question 3 
 
Table 4:  Continuous Assessments with Remediation as Determinant of 

Students’ Achievement in Business Management 

 No Correlation 
Coefficient 
(Spearman 
rho) 

Sig. 

Continuous 
Assessment 
with 
Remediation 

200  
 
0.780 

 
0.005 

Students’ 200 
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Achievement 
in Bus. 
Management 

Correlation is significant at the 0.05 level 
 
Based on the above result, there is significant relationship between the 
continuous assessment and students’ academic achievement in 
Business Management. This implies that continuous assessment of 
students’ performances and provision of feedback for remediation have 
significant relationship with students’ performances. This finding 
corroborates that of Onuka and Oludipe in Onuka (2007) who found 
that provision of feedback to students on their performance can 
remediate poor performance in Economics. They asserted that students 
performed poorly in mathematical/statistical aspect of the subject in 
West African Examinations Council (2003) as reported by the Chief 
Examiners’ and these students’ shortcoming could be ameliorated if 
they are tested regularly and given feedback on their performance.  The 
result is in agreement with Xun and Susan, Jha, Ghosh, Mehta, and 
Balogun and Abimbola in Onuka and Junaid who posited that feedback 
does promote improved students’ learning in any subject. It also 
confirms the result of Onuka and Junaid (2007) that CA with feedback 
(remediation) significantly influenced students’ scores in Economics 
exams while CA without feedback (remediation) did not significantly 
influence their scores in Economics.  
 
Conclusion 
The study revealed that the most frequently used continuous 
assessment procedures in higher education are test and individual 
assignment while other procedures such as group assignment and term 
paper are rarely used. It also showed that not many of the lectures 
frequently provided feedback to the students for the purpose of 
remediation which could help in improving students’ academic 
achievement. Finally, it was evident that there was significant 
relationship between continuous assessment and students’ academic 
achievement in Business Management when used as a remedial 
mechanism. The implication of the study would mean that all lecturers 
should utilize other continuous assessment procedures such as peer 
assessment, group assignment and should provide feedback for 
remediation so that students’ academic performances could be 
improved.  
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Recommendations 
Based on the findings of the study, the following 
recommendations were made: 

 That lecturers and educators should be given adequate 
information on importance of continuous assessment to 
the development and advancement of our educational 
system through sensitisation by the relevant authorities in 
the industry. 

 That conferences, workshops, and seminars should be 
organized for all educationist including lecturers to 
educate them on the use of other continuous assessment 
procedures and the need to provide immediate and delay 
feedback for remediation. 

 That lecturers should also bear it in mind that continuous 
assessment is meant to improve students’ academic 
achievement and not for grading alone. They should, 
therefore, employ the mechanism of CA which feedback 
with remediation in-built in it, not only for improving 
learning, but also for detecting teachers/lecturers’ 
deficiencies in facilitating the learning process. 
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Abstract 
The concern of educators, parents and other professionals over time has 
focused on the best practices for educating persons with special needs – 
persons with visual impairment, hearing impairment, learning 
disabilities, mental retardation, physical exceptionalities or any such 
severity that deviates from the normal childhood developmental 
milestone; such as the gifted and the talented.  While placement 
practices such as mainstreaming and the Regular Education Initiative 
(REI) have since been seen as not properly ‘addressing’ the peculiarity of 
each special needs, or that a particular aspect of the individual learner 
concerned, such as the social aspects are left unattended to, the global 
focus in the education of persons with special needs now is Inclusive 
Education (I E). With the Salamanca declaration, inclusive education has 
been reflected in the education policies of many countries of the world, 
and is being fully practiced in some of the developed democracies of the 
world. This paper in essence appraises the Nigerian situation of inclusive 
education, while carefully reflecting on the African experience, and 
making viable recommendations on the need to make relevant and 
appropriate policies towards the actualization of inclusive education.  
 
Introduction 
Since the era of the missionaries in Nigeria, the education of individuals 
with special needs has gone through so many transitions. There was the 
era of special schools where by individuals with special needs were 
excluded from the regular school and restricted to special schools built 
to have them protected from insults. This was done with a clear mind, 
without any foresight of the effects segregation would bring on the 
individuals concerned in later years. Advocators of special schools 
probably did not take into cognizance the fact that after receiving 
education, persons with disabilities must come back to the society left 
behind, to work and fit in. The vacuum created by special schools led to 
the introduction of integration. Integration occurs where schools for 
the individuals with special needs are built together or in the same 
compound of the regular schools. But, there is no teaching/ learning 
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together of persons with and those without disabilities. In this wise, 
there is always an interaction at a particular time of the school period.  

This was to remove the barrier of social exclusion of the former 
group. Although this practice was a bit better than the former, it was 
not without its own shortcomings- this is because the teaching and 
learning interactions was missing which would have given room for 
healthy competition among the peers and also help the ‘normal’ 
students to appreciate the intellectual endowment of individuals with 
special needs. This probably would have equally corrected some wrong 
notions they might be having about persons with special needs. 
Teachers also, would have been better educated to appreciate the 
worth of every student, the special needs area notwithstanding.  

Although, this led to the introduction of the Regular Education 
Initiative which emphasizes fundamental major revisions in when and 
how students with disabilities are served in the general education class, 
a large part of the disability labels was not done away with. The REI in 
essence failed. Then, attention came on the ‘actual integration’, or 
what many would call inclusion. Inclusion as it were is an attempt to 
practically eliminate the disability labels faced by special needs people.  

Inclusion has since caught the fancy of many, and has 
generated a lot of arguments. 
 
The Nature and Concept of Inclusive Education 
According to Okyere and Adams (2003) for instance, even though the 
current trends in special education focuses attention on the provision 
of facilities for inclusive education, there is yet to be a clear consensus 
on a comprehensive definition of the term (Okyere & Adams, 2003). 
Inclusion is a generic term with different shades of meanings (Gyimah, 
2011), is generally conceived as contestable and understood in 
different ways by politicians, bureaucrats and academics alike (Clough 
& Corbett, 2000), can be defined in many ways (Ainscow, Booth & 
Dyson, 2006), open to different interpretations (Beveridge, 1999), and 
is a complex and problematic concept (Mitchell, 2005) as there appears 
not to be a universally accepted definition (Pearson, 2005). In its 
broadest and simplest term however, Inclusive education can be 
defined as the practice of placing all children, regardless of the type of 
disability or the level of severity in the nearest neighbourhood school, 
in the general education class.  The philosophical ideologies of Inclusion 
are the normalization of children, and integration of regular classes and 



Inclusive Education Practices In…                                                                      55 

 

the elimination of labels for children with disabilities.  Another 
argument for Inclusion is the notion that society artificially constructs 
the disability label of children and, the believe that a large part of this 
problem would disappear by doing away with labels (Lerner, 2000), 
while another underlying aim of full Inclusion is to restructure the 
school to eliminate special education, which is viewed as an 
unnecessary second system (Villa, Thousand, Moyer & Nevin, 1996). An 
embracing claim of inclusion is that segregation of children in special 
classes or programmes denies these children access to normal 
experiences and that segregated services have not resulted in adequate 
education for the disabled children, meaning that trues inclusion exists 
in all facets of life (Unnikrishna, 2009). 
       Inclusive education is specially different from mainstreaming 
which refers to the practice of gradually placing students with 
disabilities in the regular education classrooms for instruction, when 
the teacher believes the child will benefit from an integrated placement 
where students are integrated in the regular classroom for some or all 
of the school day, with the goal of slowly increasing the amount of time 
the students spend in the class; from the Regular Education Initiative 
(REI) which recommends fundamental major revisions in where and 
how students with special needs are served, and from the separate 
class or school which believes in the education of persons with special 
needs outside of the general education environment; in that inclusion 
gives no regard to the disability labels celebrated by other placement 
practices.  In essence, Inclusion assumes that children with special 
needs are part of the society and should be educated based on 
Wolfenberger’s principles of normalization (i.e. all persons regardless of 
ability should live and learn in environment as close to normal as 
possible).  The basic idea behind normalization is that persons with 
special should be viewed in the ways in which they are the same as 
other people, rather than on the ways in which they are different. 
     Interestingly, Inclusnon has become a key feature of 
discussions about the development of education policy and practice 
around the world (Mamah, 2006); and has been strongly endorsed 
internationally by the Salamanca Statement (UNESCO, 1994). As a 
matter of fact, paragraph 2 of the Salamanca statement clearly spelt 
out five major clauses on the key issues on inclusion, which are: 
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 Every child has a fundamental right to education, and must be 
given the opportunity to achieve and maintain an acceptable 
level of learning; 

 Every child has unique characteristics, interests, abilities and 
learning needs; 

 Education systems should be designed and educational 
programmes implemented to take account the wide diversity of 
these characteristics and needs; 

 Those with special educational needs must have access to 
regular schools which should accommodate them within a 
child-centred pedagogy capable of meeting these needs; 

 Regular schools with inclusive orientation are the most 
effective means of combating discriminatory attitudes, creating 
welcoming communities, building an inclusive society and 
achieving education for all; moreover, they provide an effective 
education to the majority of children and improve the 
efficiency and ultimately the cost-effectiveness of the entire 
education system. 

 
      Inclusive education practices also reflect the United Nations’ 
global strategy of Education for All (EFA).  The term refers to the extent 
to which a school or community welcomes pupils with special needs as 
full members of the group and values them for the contribution they 
make (Mamah, 2006).  A classroom activity can be said to be inclusive if 
it allows every child to make an attempt and to achieve some degree of 
success alongside others (Westwood, 1997).  The movement can be 
seen as a radical reform of the school in terms of Curriculum 
assessment, pedagogy and grouping of pupils, which is not merely 
placing children in mainstream but about enhancing school to make 
them more responsive to the needs of children (Mittler, 2000).     

Mastroprieri and Scruggs (2000) observed that an inclusive 
classroom is typically composed of two teachers – the regular 
classroom teacher responsible for implementing the curriculum and 
assigning graders and the special education teacher whose main tasks is 
to make sure that special education students in the classroom are 
receiving instruction duly, making all students learn and benefit from 
education with the schools adapting to the needs of the students rather 
than students adapting to the needs of the school (Mastroprieri & 
Scruggs; 2000). 
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      Inclusive education recognizes schools as communities of learners, 
education as a lifelong pursuit and the ultimate goal of healthy 
productive citizens who contribute fully to the economic, social and 
cultural life of countries, communities and families (Ihenacho & 
Osuoroji, 2006). Some researchers have also observed that for inclusive 
education to be in place, the following components must occur on an 
ongoing daily basis: 
 

 All students are educated together in groups, where the 
number of those with and without disabilities approximates the 
natural proportion. 

 All students with or without disabilities are considered 
members of the class rather than visitor, guest or outsiders. 

 Students share educational experiences for example lesson, 
laboratory, field, group learning at the same time, while having 
different objectives in the same curriculum area; referring to 
multilevel Instruction 

 Students also share environments frequented by persons 
without disabilities. 

 An individualized balance between the academic/functional 
and social/personal aspects of schooling (Giangreco, Cloninger, 
Dennis & Edelman, 1994). 

 
       A number of researches have also shown that inclusive 
education is an excellent idea in the education of persons with 
disabilities.  In this light, Ainscow and Booth (2003) cited that research 
has shown that Inclusive education results in improved social 
development and academic outcomes for all learners. Inclusive 
education leads to the development of social skills and better social 
Interactions because learners are exposed to real environments in 
which they have to interact with other learners with each one having 
unique characteristic and interests and abilities (Ainscow & Booth, 
2003).  Peers without disabilities adopt positive attitudes and actions 
towards pupils with disabilities as a result of studying together in an 
inclusive classroom.  Thus, Inclusion lays the foundation to an Inclusive 
society – accepting, respecting and celebrating diversity.  Eleweke and 
Rodda (2000) clearly buttressed this point by confirming that evidence 
clearly suggests that where inclusive education is adequately 
implemented by the provision of the right support services, it could 
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provide numerous benefits to learners with special needs.  Research 
has also indicated that Inclusion has led to the majority of learners with 
special needs being educated in regular schools in some countries 
(Eleweke & Rodda, 2000). 

 
 

Inclusive Education and the Developed World 
In the developed country of America and some countries in Europe for 
example, a number of empirical arguments have come up for inclusion, 
as Howson (2000) observed that the number of pupils attending special 
schools has dropped in the last 20 years. In the same vein, Cunningham, 
Glenn, Lorenz, and Shepherdson (1998) observed that between 70% 
and 50% of pupils with Down’s syndrome have been moved to an 
inclusive setting in Europe, while in Australia; The ‘Adelaide Declaration 
on the National Goals for Schooling in the Twenty-first Century" stands 
out as one of the key documents that directs both government and 
nongovernment schools (Department of Education, Science and 
Training, 2006b). This declaration, signed by all Government Ministers 
of Education, identifies the "common and agreed goals for schooling" 
and aims to provide guidance to education authorities and schools 
about the desired learning outcomes for students. 

One of the central tenets of the Declaration is that "schooling 
should be socially just" (Department of Education, Science and Training, 
2006b). Such a tenet is consistent with the principle of inclusive 
education that has been adopted by the commonwealth, state, and 
territory education departments throughout Australia (van 
Kraayenoord, Elkins, Palmer, & Rickards, 2000). Many schools in 
Australia have taken up the challenge of becoming inclusive and 
responsive by making changes to their policies, practices, and cultures. 
Hunter (2004), the Principal of Caboolture East State School in 
Queensland, described the way in which his school was "re-
constructed" in response to its diverse student community, including 
students with disabilities, of Aboriginal or Torres Strait, and with a 
range of socioeconomic background. 

 
The African Myth 
As promising and research-verified as the philosophy of Inclusive 
education is, including its beneficial outcome towards those with and 
without disabilities and the society at large, many factors can however 



Inclusive Education Practices In…                                                                      59 

 

dodge its Implementation in Nigeria and also in Africa and make it a 
dream that may never be birthed.  This is explained meticulously by a 
number of researchers. For example, UNESCO (1996) suggests that the 
education policies in many developing countries recognize Inclusion as 
a desirable form of education for Individuals with special needs 
(Eleweke & Rodda, 2000); it remains the case that inclusion is not being 
satisfactorily Implemented in these countries, and also that the lack of 
relevant facilities and materials is major obstacle to the implementation 
of effective inclusive education. According to Eleweke and Rodda 
(2000), inclusive programmes are desirable in the developing countries 
in that it is estimated that 80% of the world’s population of people with 
disabilities live in developing countries of Africa, Asia, the Carribean, 
Latin America, and Middle East, some 150 million of them being 
children but only 2% are receiving any form of special needs services 
(Khan, 1996; Mittler, 1993).   
      Mpofu (2004) observed that there is no specific legislation for 
inclusive education in Zimbabwe. However, a number of government 
policy issues are consistent with the intent of inclusive education. In 
fact, The Zimbabwe Education Act (Education Act, 1996), the Disabled 
Persons Act (Disabled Persons Act, 1996), and various Ministry of 
Education circulars (Education Secretary's Policy Circular No. P36, 1990) 
require that all students, regardless of race, religion, gender, creed, and 
disability, have access to basic or primary education (up to Grade 7). 
Yet, the Disabled Persons Act (1996) does not commit the government 
to providing inclusive education in any concrete way; in fact, it 
specifically prevents citizens with disabilities from suing the 
Zimbabwean government regarding government facility access issues 
that may impair  their community participation (Mpofu, Kasayira, 
Mutepfa, & Chireshe, 2006). In the absence of any mandatory order 
stipulating the services to be provided, and by whom, how, when, and 
where, there could be no meaningful educational services for learners 
with disabilities in Zimbabwe.  

Research on Zimbabwean teachers' attitudes towards students 
with disabilities suggests a need for enhancement of the teacher 
training in inclusive education practices. For example, Barnatt and 
Kabzems (1992) reported that about half of Zimbabwean teachers did 
not support the placement of students with mental retardation in 
mainstream settings, in general, and that 64 percent of teachers would 
not accept these children in their classrooms. Legally, Zimbabwean 
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teachers cannot deny a child admission to their classrooms. In practice, 
however, children with significant disabilities have been turned away 
from schools because teachers perceived themselves as untrained and 
ill-equipped to teach the children. 

 
The Nigerian Experience 
Nigeria, like other countries, adopted and inculcated the principle of 
inclusion in her National Policy on Education, which means all pupils 
irrespective of their varying abilities have equal opportunities to learn 
together, with Lagos State being at the forefront of the inclusive 
propaganda. However, in the process of carrying out a study on the 
self-concept of adolescents with physical disabilities in inclusive 
secondary schools in Lagos State, Nigeria, Sulaiman (2009) observed 
that students are in schools without adequate provision for inclusion. 
Nonetheless, Bulus and Hill (2000) asserted that on paper, special 
education provision in Nigeria is the best in Africa. 

Anumoye (1991) integrated the problems of Inclusion in the 
West African Country of Nigeria and came up with data that the 
required educational materials were not provided or were inadequate 
in regular schools where students with special needs were being 
included.  Further, the data indicate that there were no specialist 
teachers in most Institution to provide important advisory services that 
would assist the regular teachers with managing the learners with 
special needs, who were being included into public schools.  In some 
schools for instance, Anumonye (1991) found that there was so little 
contact between the children with disabilities and their teachers and 
other pupils. Anumonye (1991) further observed that those children at 
the primary levels were socially isolated since they just sat in the 
classrooms and never participated in any activity outside the confines 
of the classroom. 
      In addition, Ozoji (1995) observed that most of the institutions 
in Nigeria lack the basic facilities and materials necessary to provide 
adequate special needs education, not to talk of inclusive education.  

Eleweke (1991) also stated that apart from regular teachers 
and special needs teachers of different kinds, the successful education 
of learners with disabilities in Inclusive schools require the Involvement 
of different professionals to assist in identification, referral, diagnosis, 
treatment and provision of appropriate educational service.  Though 
evidence suggests that several institutions of higher education in many 
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developing countries most especially Nigeria have training programmes 
for regular and special needs teachers (Marfo, 1994; Oluwole, 1999), 
training programmes for specialist personnel such as psychologists are 
however not available (Oluwole, 1999). Further, Chaikind, Danielddon 
and Brauen (1993) opined that the estimated costs of providing special 
education and other services to pupils with special needs are 2-3 times 
greater than the cost of providing for students without special needs.   

Research has also indicated that in many developing countries, 
it remains the case that special needs provision will not be a priority of 
government policy and expenditure (Brohier, 1995; Kisanji, 1995; 
Mcconkey & O’toole, 1995; Mba, 1995) because: 

 Meeting the needs of citizens with special need is 
considered to be costly 

 The needs of the “regular” majority will have to be met 
prior to meeting those of individuals with special needs 
who are in the minority. 

 Due to lack of awareness of the potentials of people with 
disabilities, expenditure in services for them is considered a 
“waste of scarce funds” and that even with the best 
training; some of them will perpetually remain “tax-eaters” 
and never becoming “tax-payers”. 

 

In support of the points raised above, persons with disabilities 
are yet to be recognized as bonafide citizens of the country in that 
quite a number are not receiving special education services, many are 
denied the right to be educated, numerous are treated as second 
class citizens.  And, to worsen the situation the Disability Act, is yet to 
be passed. Also, most structures especially in institutions of higher 
learning in Nigeria are not constructed to accommodate special 
people especially the physically challenged. For instance, except for 
few institutions such as the Federal College of Education, Oyo; there 
are no visible provisions for persons with disabilities in many 
institutions. The school managements are apparently not aware of 
their studentship, or that there is no need to meet their growing 
‘unnecessary’ demands. In many cases, persons with disabilities such 
as those with visual impairment and those with hearing impairment 
were referred to the department of special education, even though 
they applied to another department. Clearly, they cannot be duly 
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‘included’ in the system. That would refer to persons with visible 
disabilities. But, persons with invisible handicapping condition would 
face a worse situation. Persons such as those with learning disabilities 
are yet to be identified as having a particular form of disability in 
Nigeria. So, how do we include unidentified categories of people? Or, 
people who do not know they have a disability? These ones would be 
mistakenly labeled as dull and eventually ejected out of the system 
outrightly and unfairly, and to say that many do not know that some 
students have had their education extended to irregular years not 
because they are dull, but because their education occurs in the 
wrong setting. 

       The classroom environment in the Nigerian setting is too 
complex for any inclusive programme to be meaningful, with alarming 
student population and shortage of teaching materials; teachers always 
find it difficult to squeeze out time for a student with disability, and 
considering the fact that efficient management of the population is 
necessary for adequate educational planning. Tertiary institutions in 
essence gives no regard to persons with disabilities, with lesser teacher- 
student contact and a very rigid educational system, thereby making 
persons with disabilities invariably left to fit into the system naturally, 
thus underscoring the global strategy of Education For All (EFA).  

  
Conclusion 
To the extent that inclusive education recognizes the right of the 
individual to be educated in the nearest neighborhood school 
regardless of the disability, a number of factors such as those 
highlighted above may impact on its successful Implementation in 
Nigeria and in essence make it a dream that may not be realized.   

Efforts at implementing inclusive education practices in 
Nigerian schools should be geared with immediacy, by the government, 
private individuals and all concerned for the eventual benefit of 
everyone in the society. There should be frequent and consistent on- 
the- job training for teachers and educators to acquaint them with the 
dynamics of inclusive education, while instructional materials and 
techniques in use in schools should be modified per time to meet the 
current educational demands of persons with special needs. Also, a well 
structured funding arrangement is desirable for meeting the cost of 
providing adequate education service for students with special needs in 
inclusive schools, even though data available on the structure of 
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funding of educational services for these students are at best scanty 
(Eleweke & Rodda, 2000). 
 
Recommendations 
Based on the observation on inclusive education mentioned above, the 
following recommendations are given: 

 The Disability Act should be passed into law without any further 
delay 

 There should be a proper means of identification of persons 
with special needs, especially those with invisible handicapping 
condition in the Nigerian institutions 

 There should be an awareness programme in the media to 
enlighten the members of the public on the principles and 
practices of inclusive education 

 The basic principles of inclusive education should be 
adequately reflected on the national policy on education 

 Education in essence should be a ‘right’ of every Nigerian child, 
irrespective of the disability suffered 

 Legislation ensuring that all education students are exposed to 
the principles of teaching special needs persons in the class 

 Frequent on-the-job training should be made available to 
regular classroom teachers to acquaint them with the principles 
and dynamics of inclusive education 
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Abstract  
One major issue of public interest which always has direct general 
discourse on peace and development in the Niger Delta region is 
environmentally associated. This paper provides an analytical 
perspective on the content and context of environmental adult 
education in relations to peace advocacy, peace making and peace 
building as constructs of sustainable development in the area.  
 
Introduction 
Critical to the sustenance of development is the factor of environment. 
As Spork (1993) puts it, environmental adult education and all related 
issues in learning and practice provide indepth analysis and 
interpretation on the inter-relatedness of issues of social justice and 
ecological protection which form the “canon for sustainable 
development”. Without doubt, much has been researched and 
published on the correlation between environmental adult education 
and development (Fien, 1993; Breiting, 1995; & Schnack 1996); yet, 
such correlation is perhaps limited if not integrated within the praxis of 
critical thinking as an element in developing the horizon for action 
competence in environmental education for peace building (Mogensen, 
1997).  
 
Critical Thinking In Environmental Adult Education  
Critical thinking is to be understood as a coherent theoretical 
construction which is not only related to problem solving but also 
associated with identifying and challenging what is in existence. It 
implies, among other things, recognizing that what exists is always 
encapsulated in varied context. Thus, critical thinking must be seen as 
visionary thinking capable of developing the ability to imagine 
alternatives and propose possible modes of action. When related to 
environmental issues, it has to reflect on the development of 
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competence, reasoning, articulation and implementation of actions 
(Fien, 1993; Breiting, 1995). In other words, such competence and 
critical reasoning need to be transformational for human development.  

Transformations can then take place on several levels of 
abstraction, namely: on an individual and a structural level. While the 
individual dimension relates to change in attitudes and values that are 
maintained by a person about the environment, the structural context 
relates to the influence of more fundamental mechanism and powers 
that are connected to changing political, economic, environmental and 
social structures and mechanisms. It is on this ideological basis that 
society is built with emphasis on living conditions as determined and 
influenced by environmentally based issues (Mogensen, 1996; Schnack 
1996).  

Thus, it is of interest to engage in such themes in the discourse 
on environmental adult education that focus on critical orientation, 
action perspective, democracy, social justice, peace building, as well as 
economic interest as collectively integrated in sustainable 
development.  
 
Environmental Adult Education In Development Context  
In a more generic sense, Meyers (2006) contented that the 
environmental and interdisciplinary nature of environmental education 
presents extraordinary challenges to one’s ability as a field to clearly 
distillate conceptualise, theorise and communicate findings about 
environmental learning particularly in relations to peace-building and 
development. These challenges among others provide highlights on the 
analysis of environmental education, environmental learning, and how 
they establish reflections and understanding about changes which the 
environment impacts on development (Disinger, 2001).  

Environmental adult education is working as an “hybrid 
outgrowth of the environmental movement (activism) and adult 
education”. It combines an ecological orientation with a learning 
paradigm to provide a rigorous educational approach to environmental 
concerns (Sumner, 2003). In other words, environmental adult 
education refers to effort in and ragogical dimension on environmental 
issues, and how individuals and business can manage or change their 
lifestyles and ecosystems to live sustainably. The overarching goal is to 
empower the global societies to live more sustainably in relation to 
individual and business activities. 
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The focus is on individuals, communities and global societies on 
such issues as exploration and exploitation of natural eco-resources, 
environmental peace-building and peace-making, conservation and 
management. In this sense, Haugen (2006) notes that the practice 
applies participatory methods that allow stakeholders to make 
connections between social issues and environmental problems. It is of 
concern therefore that the Niger Delta region is yet to migrate from the 
disconnect engendered by the core causes of major environmental 
issues and the resulting social inequalities. Thus, emphasis need be 
directed at instilling environmental awareness to ensure that 
communities do not forget their relationship with the natural world 
(Haugen, 2006).  

The Niger Delta region has witnessed unabated environmental 
troubles such as the world is facing, especially as related to that of 
sustainability. Such troubles include those of global warning, pollution, 
habitat devastation, overpopulation, waste disposal, diminishing 
resources, oil pollution and spillage, unemployment, and sustained 
discontent between the leadership class and the led. Given these 
troubles, environmental adult education is seen as key to these 
problems in the light of ensuring environmental sustainability as 
originally defined, to mean, “developing a way of human living 
(including peace-building) that ensures an enduring and sufficient level 
of support from the earth’s resources” (Parker et al, 1993).  

It is against this backdrop that the National Environmental 
Awareness Campaign (NEAC) in 1986 placed its emphasis on training as 
a significant role in encouraging and enhancing people’s participation in 
activities (such as oil exploration, fishing, farming, construction, etc.) 
aimed at conservation, protection and management of the 
environment. This, according to NEAC, is essential for achieving 
sustainable development. This non-formal approach is to therefore 
accord priority to the promotion of non-formal environmental 
education; and hence, the creation of awareness among all sections of 
the society through diverse activities using traditional and modern 
media of communication. 
 
In recent times, there have been marked changes in climatic elements 
as occasioned by human influence on the environment. While 
concerted efforts are taken internationally to mitigate the negative 
effects of climatic alteration by human, it is very worrisome that 
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environmental learning in practice is greatly undermined by absence of 
peace in a region so precarious like the Niger Delta. 

The Niger Delta experience in terms of environmental issues is 
that which neglects, in the view of Sumner (2003), issues and how 
individuals and businesses can manage or change their lifestyles and 
ecosystems to live sustainably. Since the 1972 Stockholm Declaration, 
1975 Belgrade Charter and the 1977 Thilisi Declaration till most recent 
experiences, it is obvious that human attitudes and practices with 
respect to environmental management have not provided peace in 
areas potentially environmentally precarious such as the Niger Delta 
region.  

Besides, even though environmental adult education strives to 
provide knowledge on trending environmental problems and their 
causes, requisite skills to engage in social activitism, positive attitudinal 
disposition and connection to natural world and a desire to change 
current practices, it is of little impact eventhough the sustenance of 
peace is limited by the praxis of peace-building. It is this challenge 
among others that informed Hill and Johnston (2003) to provide a 
synthesis on the relationship among adult education, humanity’s 
relationship and nature as reflected in language, metaphor and 
spirituality. A call for action in terms of new directions for adult is then 
situated in the context of peace-building through environmental adult 
education which bears reference on the elements of the synthesis so 
identified.   
 
Peace Education and Environmental Sustainability  
Peace education, according to Wikipedia the free encydopedia is 
contextualized as the process of acquiring the “values,” the 
“knowledge” and developing the “attitudes,” “skills” and “behaviour” 
to live in harmony with oneself, with others and with the natural 
environment. The acquisition process is a learning experience in which 
adults within the community, state, region must imbibe “knowledge,” 
“values,” attitudes, and behaviours that are in congruent with the 
natural environments.  
 
In other words, Harris and Synott (2002) described peace education as 
a series of “teaching encounters” that draw from people: 

 their desire for peace; 
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 non-violent alternatives for managing conflicts; and  

 skills for critical analysis of structural arrangements that 
produce and legitimize injustice and inequality (p.3).  

 
In the Niger Delta region, there is no doubt that there has been long 
standing structural arrangements that produce and legitimize injustice 
and inequality socially, economically, politically and spiritually. Such 
structural arrangements have also significantly constituted what 
Akintayo and Oghenekohwo (2006) conceptualized as factors sustaining 
structural causes of performance and developmental problems in 
societies and institutions. It is therefore observed that since peace 
education is the premise of peace-building which is associated with 
conflict management, it cannot therefore be isolated from the 
environment where human lives in harmony with oneself, others and 
the natural environment as the central focus (Brabeck, 2001).  

Meanwhile, as a non-violent alternative for managing conflict, 
it is expected that alteration of beliefs, attitudes and behaviours from 
negative to positive needs be generated through improved 
communication. By developing skills such as listening, turn-taking, 
identifying needs and separating facts from emotions. It is thus aimed 
at preventing violence (Van-Slyck, Stern & Elbedour, 1999) within the 
environment for harmonious encounter which will ultimately ensure a 
paradigm shift in rights activitism, especially those geared at 
deligitimising those structural causes of performance difficulties and 
institutions hitherto enshrined in inequalities and injustices irrespective 
of the degree.  

Environmental adult education is then rationalised as an 
instrument of and for peace-building which though represents both 
theory and practice of identifying the conditions that can lead to a 
sustainable peace between those who have previously been 
adversaries, and assist adversaries to move towards a sustainable 
peace. Environmental peace-building focuses on protection and 
cooperative advocacy as a factor in peaceful relations. Environmental 
peace-building is then related to sustainable peace by integrating those 
environmental factors that are contingent upon elimination of warfare, 
devastation of ecosystems and livelihoods of those who depend on 
natural resources in the Niger Delta region. In this wise, environmental 
cooperation provides for sustained dialogue, and sustainable peace 
which is a prerequisite for sustainable development (Carius, 2006; 
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Halle, 2009).  
Again, peace-building as an offshoot of rights advocacy is 

situated in rights education on environmental issues. As already 
expressed in this discourse, environmental adult education needs to 
create and raise awareness of human rights at all levels of policies that 
humanity ought to adopt in order to move closer to peaceful global 
community. This is to engender a commitment among communities to 
exercise their personal freedom and be legally protected from violence, 
oppression and indignity. Thus, peacebuilding in the context of 
environmental adult education as enshrined in peace education 
accommodates a worldview transformation perspective. This 
perspective is new, and Danesh (2006; 2007) considers the new 
approaches as starting from individual rights gleaned from psychology 
which recognizes the developmental nature of individual psychosocial 
dispositions to environmental problems and related issues. Danesh 
(2008) then proposes an integrated perspective on peace-building in 
which peace is seen and understood as a psychosocial, political, moral 
and spiritual reality that must focus on the healthy development and 
maturation of individual human consciousness through assisting people 
to transform their worldviews.   

Within the environment, humanity worldviews then depict a 
subconscious lens (acquired through cultural, family, historical, religions 
and societal influences) whereby four key issues that are very germane 
to the environment are consequential to the debate on sustainable 
peace-building. These key issues, according to Deutshch (1993), are the 
value of reality, human nature, the purpose of existence, and the 
principles governing appropriate human relationships. All these can 
neither be separated nor isolated from environmental sustainability in 
structurally maladjusted environment such as the Niger Delta region.  
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Peace Building in the Niger Delta  
Various agencies, institutions and organisations are involved in peace 
advocacy in the Niger Delta region, but the praxis of environmental 
adult education in the light of the variants of peace-building is yet to be 
seriously committed to human activities as should manifest in 
environmental education, recycling, wildlife protection, park 
management, alleviation of poverty, provision of portable water, 
generation of renewable resources and conservation of habitat among 
others. In its specific operational context, environmental adult 
education relies so much on the programmes of vocational education, 
literacy education, on-the-job training (Haugen, 2006), which constitute 
the cannon of self-reliance development, wealth creation and freedom 
from all real and perceived structural causes of conflicts in a developing 
society.  
 
Conclusion and Recommendations  
The United Nations Scientific and Cultural Organisation (UNESCO) in its 
Thilisi Declaration (1978) noted that peace is derived from environment 
just as the environment is the source of peace. Thus, peace-building 
must be derived from and situated within the context of increased 
people’s knowledge and awareness about the environment and 
associated challenges, and consequently developing (through learning 
and practice), necessary skills and expertise to address the challenges 
and foster attitudes, motivations and commitments to make informed 
decisions and take responsible action. The praxis of environmental 
adult education for peace building will therefore be based on the 
following requirements for sustainable development:  

 Awareness and sensitivity about the environment and its 
challenges in habitation and development;  

 Knowledge and understanding sustained through learning 
about the environment and its challenges;  

 Attitude positively disposed to the environment in practice 
(action), activities and helping to maintain environmental 
quality;  

 Skills to mitigate the environmental problems and associated 
issues in the attainment of sustainable development; and 

 Active participation of citizens in exercising existing knowledge 
and environmental related activities.      
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Abstract 
Transition from home to school is a major change in children’s lives. If 
not carefully handled, it could have lasting effect on their holistic 
development.  This study therefore sought to determine the influence of 
home, child and school related factors on early school adjustment of 
pre-school children in Oyo West Local Government area of Oyo state. 
This study adopted an ex-post facto research design. Mothers and the 
Teachers of 200 pupils randomly selected form the sample size. Home, 
School, Child and School Adjustment Mother Questionnaire (0.92) and 
Home, School, Child and School Adjustment Teacher Questionnaire 
(0.75) are two instruments used to collect data. Data was analysed 
using multiple regression analysis. There is a significant composite 
influence of home, school and child’s factors on school adjustment 
(F(6,190) = 3.273; P ˂ 0.05). Educative materials at home (β =0.209; t = 
2.884; P ˂ 0.05); child’s health (β = 0.112; t = 3.874; P ˂ 0.05) are the 
two factors that predict children’s early school adjustment. Availability 
of educative materials at home and the child’s health are significant to 
the child’s adjustment in pre-school. Parent should ensure good state of 
these factors whenever their children are about to start schooling. 
 
Introduction 
Early Childhood Education was labelled as pre-primary education and 
defined as “education given to children aged 3 to 5 plus years prior to 
their entering primary school” (FGN 2004). The policy document states 
the objectives of pre-primary education in the country and measures to 
ensure their achievement.  The pre-school years have been acclaimed 
to have a positive effect on children and their families (Okunola 2004). 
It involves all round development of an individual physically, socially, 
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morally, intellectually, and mentally, (Osakwe 2006). Feeney, 
Christensen and Moravick (1987) submit that early childhood education 
is an asset of immense value in the later academic pursuit of a child and 
much more lately in life. Anderson (2002) is of the view that when 
children are exposed to early childhood education, they develop 
superior communication skills, necessary physical ability and social 
unity needed in adult life and an increased cognitive and effective 
educational balance. 

It has been noted that not every home could give a child all the 
experiences and care needed in pre-school years.  The pre-school fulfils 
these needs.  It is meant to provide the best help to children for social 
training before formal schooling (Okunola, 2004).  A child with pre-
school experience of playing frequently with others of his age should 
have learnt about sharing playthings, taking turns and not getting 
instant attention. There is a generally accepted theory that children 
learn better through play and the pre-school suppose be seen as the 
home for play by the children. But what is observed in almost all the 
pre-schools in Oyo West Local Government area is children crying 
heavily in the morning protesting not to go to school; it the school 
premises, children, most especially those that have spent less than 
three years are seen crying for their parents or carrying unhappy faces. 
It is always clear in their appearances that they are not happy in the 
pre-school environment. This is a clear indication that the early school 
adjustment of the children is in serious question.    

In an ideal pre-school setting, there are some basic factors that 
could enhance school adjustment of the children that are just attending 
school. There should be availability of space for play; both indoor and 
outdoor play materials; peers to play with and adults to facilitate and 
guide the play of the children so as to make them learn (Baiyelo, 1998; 
Oshungbogun, 1998 and Okunola, 2004).  

A school that provides, freedom from excessive noise and a 
well planned and clean environment both indoors and outdoors, which 
would encourage good health and provide adequate security helps a 
child, adjust better in school (Baiyelo, 1998).  Since the provision of play 
activities in Nursery schools and Day-care centres are considered to be 
an important part of the overall educational programme for the under-
fives, children are expected to feel at home if the environment 
encourage them to use acceptable skills instead of aggression, acquire 
social skills, know the rudiments of letters and numbers, express 
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themselves effectively and display some degree of motor skills 
(Obisanya, 1998).  As the availability of toys, play equipment and play 
space contributes to the social atmosphere of the school this will 
ensure a child quick adjustment. Not only this, a key requisite for 
optimal child development is secure attachment to a trusted caregiver 
or teacher with consistent caring, support and affection early in life 
(Hertzman, 2000). A child’s, adolescent’s and, ultimately, an adult’s 
emotional health and habitual way of reacting to new situations have 
their basis in the early relationships between the infant/toddler and the 
people primarily responsible for his or her care. An infant develops the 
capability of emotional control before his or her first birthday and a 
sense of “attachment” to his or her caregivers within the first year 
(Hertzman, 2000). This attachment is the extent to which the infant 
develops trust that the caregiver will respond promptly and 
appropriately, thereby providing a sense of security. If the level of trust 
is high, the attachment is described as “secure.” Infants and toddlers 
with a secure attachment use the emotional and physical security that 
it provides as a base from which to explore things and people in the 
environment. Successful attempts at exploration increase the child’s 
self-confidence and encourage more exploration. Thus, the child begins 
to learn about and master his or her environment and to gain in both 
competence and self-confidence (Hertzman, 2000). 

Ojameruaye, (2010) views that many parents in Nigeria do not 
value pre-primary school education due to distrust, poor quality, high 
cost and the notion that the child must be close to the warmth of the 
mother before primary school age. As good as ideal pre-school 
education is, the state of the ones available in Nigeria could be having 
negative influence on the children. One of such influence could be felt 
on the school adjustment of the children. The transition from home to 
school is one of the biggest challenges a child must undergo during the 
first five years of life.  For many children, the beginning of their school 
career marks a radical departure from their previous way of life.   

Personal challenges occur as children take a new identity and 
the behaviours and demand of being a school child.  (Dockett and Perry 
1999; Dunlop 2000).  Children must also adjust to strange buildings and 
classrooms, new school and teacher’s expectations, new academic 
challenges and the need to mix with new and more diverse group of 
children (Cleave, Jowett and Bote 1982; Ledger Smith & Rich 1998). This 
is because most of the time a child is used to being with only his/her 
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parents, probably grandmother, or house helps and occasionally other 
children within the home or environment.                       

Successful adjustment to school partly depends on past 
experiences and on children possessing the skills and knowledge to 
respond to the demands of the school setting (Dockett, Perry & Tracey, 
1997, Fabian, 2000).  When children exhibit a range of social skills 
associated with cooperation, initiating interactions or assertion and self 
control, they are more likely to adjust easily to school.  Difficulties are 
likely to arise when children are non compliant, disorganised, 
distractible, or when they are anti social and have difficulty considering 
the rights of others (Margetts, 2002). This could be observed mostly 
with first born or an only child.  Such a child is used to having his/her 
own toys, all the attention from adults around and does not know that 
other children of his/her age need the same attention he/she has been 
getting alone.  The child begins to manifest some anti social behaviour 
among his/her peers in the school. 

There are other factors that can influence early school 
adjustment. According to Bronfenbrenner (1986) and Skinner et al 
(1998) adjustment to schooling is influenced by a variety of personal 
(the child) and family (the home) characteristics; societal trends (the 
school), and life experiences.  The ecological model of the child’s 
development acknowledges that children’s development and 
adjustment to school is mediated at a personal level through the child’s 
direct and indirect experiences with the world and at the micro level 
through interactions of the child’s personal characteristics with the 
immediate environment that forms the basis of the child’s daily life 
(Bronfenbrenner 1986).  It is the child’s personal characteristics and 
their experiences at home and at school that ultimately determines 
how a child adjusts to school. 

A child’s school readiness traditionally refers to the age in 
which cognitive, language and social skills mature to a point where 
he/she is ready to benefit from formal schooling.  But recent researches 
have revealed that children develop these skills at significantly different 
rates and that parenting, the school and the child himself plays a crucial 
role in their growth.  Understanding the complex interplay of the child, 
the family and the school’s influence in children’s early development 
will help in ensuring that children are successful as they traverse the 
crucial transition to school. 

A child’s readiness to learn can be defined in terms of five 
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domains: physical well-being and motor development; emotional 
health and a positive approach to new experiences; social knowledge 
and competence; language skill; and general knowledge and cognitive 
skills (Okunola 2004).  These components go beyond the traditional 
idea that only cognitive and language skills are needed for successful 
start in school.  As a child grows up, his/her development progresses 
through sequential stages for each of the domain, starting back at day 
one when the child was conceived.  Each stage builds on the previous in 
terms of learning abilities. 

The child’s adjustment largely depends on the child possessing 
the necessary social, behavioural and academic skills to respond to the 
demands of the new environment (Franco, 2002). In a situation where 
this is not so, it would be seen to be maladjustment in the child.   
Adjustment entails acquiring certain academic skills including 
recognizing letters of  the alphabet and their sounds, counting numbers 
1-20, answering simple questions following multi-step direction and 
making choices about activities in the class (Gracey 1975).  Socially, 
they should be able to work in large and small groups, to take care of 
themselves to know and to listen and to express themselves through 
words and not aggressive acts.  The child should be able to play the 
student role, to become socially competent in the appropriate way to 
go to school (Gracey, 1975). Toni (2002), a pre-school programme 
director near Washington D.C., argues that it is never intellectual 
development but emotional that determines a child’s readiness.  A child 
should be able to cope when separated from his parents, if the child 
continues to cry the entire time he is at pre-school, and then such a 
child is not ready for school.  A child is emotionally competent if he/she 
is able to tolerate being away from his mother before he/she will be 
amenable to outside influences (Franco, 2002). 

Children come in all kinds’ temperament: outgoing, shy, 
independent, intense, distractible, sensitive, and emotional.  In some 
children new surroundings tend to cause extreme anxiety in a child 
which could be prevented by holding him/her back or start with a 
parent pre-school.  This will allow the child to feel comfortable in 
interacting with strangers while having the comfort of his/her parent’s 
presence (Puja, 2010). The health of the child is a major factor in the 
adjustment of a child in pre-school. Magrett, (2003) is of the opinion 
that poor health of a child has negative effects the level and quality of a 
child's activity in school, and also the child's school attendance patterns 
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and this will have adverse effect on the child’s adjustment in school. 
The importance of the home structure, as another factor that 

can affect school adjustment, are well documented in numerous 
studies.  For instance, Henderson and Merritt, (1961), showing that a 
large proportion of children who fail in schools are from disadvantaged 
families, while members of small families are more intellectually 
competent than members of large families.  In a family structure with 
so many children, there would be less attention on each individual 
child; as such these children are prone to anti-social behaviour such as 
aggression, self-centeredness and others.  More so when the father’s 
presence is missing in the home it could have adverse effects on a 
child’s socialization and physical, mental and emotional development 
(Soyombo 1998).   

Ojameruye (2010) claimed that parents not only provide 
mediated learning experiences through talking with the child but also 
organising the child’s learning experiences. It is assumed that every 
mother has a powerful influence on the child as the first teacher, 
caregiver and minder of the child during the critical period of his 
development.  A major constraint to the survival and qualitative 
development of the child is the education of the mother. The 
educational levels of the mother are related to the parenting styles of 
raising children which is linked to the achievement of the child in the 
school Ojameruye (2010).  The home environment is therefore 
paramount in the adjustment of a child in pre-school. Prince (2009) 
submits that parents who actively participate in helping their children 
adjust easily in pre-school do so by keenly observing their children and 
as a result, they are able to judge the kind of behaviour or the 
allocation of resources required by their children.  Such parents are 
able to involve their children in cognitive learning by exposing them to 
different cognitive stimulating activities and materials such as books, 
electronic media and current events at home.  With this the child is able 
to practice all sorts of language comprehending skills at home which 
would help the child to easily adjust in pre-school. 

Based on the arguments raised on early childhood adjustment 
in academic circles over the years whereby some argued that the home 
is the most significant factor that influences the child’s early childhood 
adjustment, others said that it is the school that has more influence 
while many opined that the child is the most significant factor that 
influences the child’s early adjustment in pre-school.  These divergent 
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views have created a gap in research as stake holders pay attention to 
only factors that appeal to them. Hence, this study aims at investigating 
home, child and school factors as a correlate of early adjustment of 
children in pre-school.  A number of variables shall be considered 
ranging from educational status of the parent, availability of educative 
facilities at home, parental involvement in educative activities; child’s 
state of health, availability of play materials in school, school 
environment (teacher’s disposition towards the children and power of 
teachers interaction with school children). 

 
Research Questions 
Three major research questions guided this study: 

1.  What is the composite effect of home, school and child inherent 
factors on early school adjustment of pre-school children? 

2.  What is the relative influence of home, school and child related 
factors on early school adjustment of pre-school children? 

3. Which of the home, school and child’s related factors predicts 
the adjustment of a child to pre-school environment? 
 
The results of this study are expected to provide empirical 

bases for a better understanding of some factors that affect the 
adjustment of a child in pre-school and to develop an effective theory 
and technique for an effective transition from home to school among 
pre-schoolers.  The results of this research, if they are well accepted 
and disseminated, are expected to help early childhood professionals to 
assist children transit without much stress from home to school. This 
could be done by providing the stake holders with reasons why children 
find it difficult to adjust early in school. This work will also be a wake-up 
call to all stake holders which include policy makers, government, 
parents and others on how to prepare the children for formal schooling 
by providing the necessary support and facilities for the general 
development of the child. This research will enable the policy maker 
and school owners to properly orientate parents on the relationship 
between the school and the home and to make them see that there is 
little or no difference between the home and the school. This work will 
open the eyes of other researchers to research on areas not covered by 
this research but which could also determine early adjustment of 
children in school.  The school management will also be able to make 
adequate preparation for children coming into the school environment 
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as this will ensure that they are able to settle better in the school.  
Child-minders will also have the benefit of learning how to 

encourage children to have proper disposition towards school, as they 
will help the children feel comfortable in the school and not miss home 
environment. Policy makers will also be able to make policies on how 
best to improve early school adjustment among pre-school children. 
Having considered the rate at which the child develops physically and 
mentally, it would help children to have emotional stability and ability 
to respond positively to a new environment.  

 
Scope of the Study 
This study was interested in using regression analysis to provide 
necessary explanation of the variation in early adjustment of pre-school 
children in Oyo West Local Government area of Oyo State, Nigeria. The 
factors  examined include educational status of the parent, availability 
of educative facilities at home, parental involvement in educative 
activities; child’s state of health, availability of play materials in school, 
school environment (teacher’s disposition towards the children and 
power of teacher’s interaction with school children). 
 
Methodology 
This study adopted ex-post facto research design. According to 
Kerlinger & Lee, (2000), ex-post facto research is the systematic inquiry 
in which the scientist does not have direct control of independent 
variables because their manifestations have already occurred.  

Inferences about relations among variables are made, without 
direct intervention, from concomitant variation of independent and 
dependent variables. This design was capable of provide an explanation 
to the linkage between the independent variables (educational status 
of the parent, availability of educative facilities at home, parental 
involvement in educative activities; child’s state of health, availability of 
play materials in school, school environment (teacher’s disposition 
towards the children and power of teachers interaction with school 
children) and the dependent variables (early school adjustment of the 
children).  

The target population for this study were nursery school 
children in registered pre-primary schools in Oyo West Local 
Government area in Oyo State. The participants are the mothers and 
the head teachers in the pre-schools of children of ages 2 to 5 years. 
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The sampling was done in stages. First a simple random sampling was 
applied in selecting ten nursery schools in Oyo West local government.   

The second stage was the involvement of all the children found 
in the class (boys and girls) between the ages 2 – 5 years and their 
mothers were the participants in the study.  All nursery head teachers 
of the selected school automatically qualify to participate in the study.  
In the entire sample consist of 200 hundred mothers and 10 nursery 
head teachers. 

Two research instruments were self-designed and validated for 
this study. These are: Home, Child and School Related Factor on School 
Adjustment Questionnaire for the Mother (HCFQM) and Home, Child 
and school Related Factor on School Adjustment Questionnaire for the 
Teacher (HCFQT) 
 The Mother Questionnaire (HCFQM) consists of five parts, part 
A–E. Part A which sought demographic information about the mother 
such as her name, her child’s name, the sex of her child in pre-school, 
her age, the number of children she has and her occupation and the 
father’s occupation. Part B sought the educational status of both the 
mother and father. Part C sought the availability of educative materials 
provided by the parents for their children at home. These materials 
include Children’s table and chair, colourful wall pictures and charts, 
picture books toys etc.  Respondents were to tick as prorate how 
available theses materials were in their homes: V.A- very available, F.A 
– fairly available, N.A – not available. Part D sought the extent of 
involvement of parents in their children’s educative activities.  
 Teacher Questionnaire (HCFQT) was divided into two parts, 
part A and B. Part A sought some information about the pre-school 
teachers and the school such as the name of the school sex, of the 
teacher educational qualifications of the teacher and so on. Part B 
sought how available are the educational facilities in the school.  
Availability of play materials in the school such as bicycles, toys, swings, 
sliding equipment, see saws, climbing frames etc., which is rated on a 
scale of 1-3 where 1=very available, 2=fairly available, 3=not available.  
Also the availability of play time allocated to the children on a daily 
bases was sought and also the extent the children are allowed to 
interact with their environment this was rated on a four point scale of 
1-4, where 1=often, 2=sometimes, 3=always, 4=not at all.    

To establish the validity of the instrument, the initial drafts of 
the instruments developed were evaluated by some lecturers in Early 
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Childhood Unit, Department of Teacher Education, University of 
Ibadan. Two veteran pre-school teachers in the University staff school 
were also given the instruments for validation. The necessary 
corrections were made before the final copies were produced for 
administered.  In obtaining the reliability, the final version of the 
mother’s questionnaire (HCFQM) was administered to twenty mothers 
who were similar but not part of the selected sample.  The reliability 
index, using the Cronbach alpha yielded 0.92.  The teacher 
questionnaire (HCFQT) was administered to 15 experienced nursery 
teachers who were similar but not part of the selected sample.  The 
reliability index, using the Cronbach alpha yielded 0.75. In each of the 
selected schools visited, the researcher first met with the head teacher, 
introduced herself and explained the purpose of her visits.  The 
questionnaires were taken to the nursery classes of the selected 
schools.  The teachers were first given the copies of the questionnaire 
to study after which they identified the number of pupils in the class 
whose mothers were given the questionnaire to fill, however non-
literate mothers were interview based on the items in the 
questionnaire and filled according to their responses. A follow up was 
done on the mothers to ensure that they fill and return the 
questionnaires.  Two hundred mother’s questionnaires were 
administered and 190 questionnaires were successfully returned.  The 
10 questionnaire administered to the teachers where all returned.   

The statistical tool of analysis chosen for this study is regression 
analysis. After frequency count, percentage, mean and standard 
deviation have been used for the descriptive aspect of the study.  
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Results 
 
Research question 1: What is the composite effect of home, school and 
child inherent factors on early school adjustment of pre-school 
children? 
 
Table 1: Summary of Multiple Regression Analysis showing composite 

effect 

 
Table 1 reveals that there is a relationship between the independent 
variables (Home, school and child factor) and the dependent variable 
(Early school adjustment) (R = 0.22). It is also revealed that the 
independent variables accounted for (3.5%) of total variance in the 
Child Adjustment (Adjusted R2 = 0.035).  This composite effect is shown 
to be significant (F(6,190) = 3.273; P ˂ 0.05).  

This finding could be as a result of the fact that the home, 
school and child factor play an important role in the child’s adjustment 
in pre-school. The variables associated with these factors play a 
significant role in helping the child to adjust in school. These variables 
include availability of educative materials in the home, educational 
status of the parents, parental involvement, availability of educative 
materials in the school, school environment and child’s health. These 
variables collectively have a relative effect on child adjustment. This 
finding is in line with (Zigler and Styfco, 1993, Taylor, 1996, Entwisle et 
al 1997, Entwisle and Alexander, 1998, Okunola 2004, Prince 2009) who 
submitted that home and school environment influence the adjustment 
of children in pre-school. The small contribution (3.5%) these factors 

Model Sum of 
squares 

Df Mean 
squares 

F sig 

1        Regression 
          Residual 
          Total  

     231.375 
    4406.101 
    4637.476 

    3 
187 
190 

        
77.125 
        
23.562 

  
3.273 

0.022 

Regression 0.223 

Regression Square 0.050 

Adjusted Regression Square 0.035 
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have could be as a result of the fact that out of the seven factors 
examined in the study, only two have significant relative contribution. 
Besides, when the school adjustments of the children were measured, 
it was discovered that it was very low. These could have accounted for 
the small amount of composite influence recorded in this study.  

 
Research question 2: What is the relative influence of home, school 
and child related factors on early school adjustment of pre-school 
children? 
 
Table 2: Summary of Multiple Regression Analysis showing Relative 

Contribution 

Model Unstandardized  
coefficients 
B                Std. 
Error      

Standardized 
coefficients 
Beta 

 
     t 

 
Sig. 

1   (Constant) 
     Educational 

status 
      Educative   

materials at 
home 

      Parental 
involvement 

      Availability of 
materials in 
school 

     School 
environment 

   Child’s health 

   21.398          
1.717 
-5.241E-02      
0.140 
  0.211             
0.073  
  
 0.109             
0.096 
-7.292E-03      
0.107 
1.202E-02        
0.409 
15.261             
0.342 

 
      -0.027 
       0.209 
        
     0.082 
     -0.005 
     0.002 
     0.112 

12.461 
 -
0.374 
2.884 
 
1.134 
-0.068 
0.029 
 3.874 

0.000 
0.709 
0.004 
 
0.258 
0.946 
0.977 
0.001 

Table 5 above shows that availability of educative materials at home (β 
= 0.209; t = 2.884; P ˂ .05) and child’s health (β = 0.112; t = 3.874; P ˂ 
.05) are the only factors that have significant influence on early school 
adjustment children in pre-school. Other factors: educational status of 
the parents (β = -0.027; t = -0.374; P > .05); parental involvement in 
educative activities (β = 0.082; t = 1.134; P > .05); availability of 
materials in school (β = 0.005; t = -0.068; P > .05) and school 
environment (β = 0.002; t = 0.029; P > .05) have no significant relative 
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influence on early school adjustment of pre-school children. 
The fact that educational status of parents, availability of 

educative materials in school, parental involvement and that the school 
environment have no significant relative influence on child adjustment 
in pre-school; could be as a result of non-existence of most of this 
variables in the present pre-schools in Oyo. Majority of the schools lack 
learning resources; many of the parents are of the opinion that the 
children learnt nothing that the special attention of the parents; the 
school environment in terms of the disposition of the teachers and 
their interaction with the children are too formal for the children’ 
comfortability. This contradict Maduewesi (1999) who said that school 
factors such as class size, provision of play materials, school climate 
have been shown to influence children’s achievement and all round to 
school. Judy (2001) said that a warm, welcoming attitude encourages 
parental involvement.  It makes it easier for parents to consult teachers 
after school hours, inviting their comments on reports and encouraging 
them to parent-teacher groups and school committees contribute to 
the quick adjustment of the children in pre-school. Entwisle (1995) also 
submits that parental involvement in their children’s schooling is vital 
for the transition, and eventual academic success which contradict the 
finding that parental involvement has no significant influence on school 
adjustment of the pre-school children. It should also be noted that early 
school adjustment is not the same as development or learning in pre-
school setting. Some factors that might encourage learning and all 
round development might not do so to school adjustment. So, this 
finding should not be jettisoned.   

That availability of educative materials in the home and the 
state of the health of the child have relative significant influence on 
school adjustment could be as a result of the fact that the educative 
materials at home are capable of given the children the prerequisite 
knowledge need for school experience to the children. When children 
see some familiar objects in the school, it might make them to feel at 
home and also want to start playing with them, hence increase their 
school adjustment, unlike when everything around the child is strange.  

This is in line with the submission of Dockett, Perry and Tracey 
(1997); Fabian (2000) who agreed that the early school adjustment 
depends on the experience had by the children. Judy (2001) said a 
parent’s role in education starts before kindergarten, that childhood 
literacy begins with interest in written materials in the home such as 
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books, bed time stories, newspaper, TV listing etc.  Once these can be 
provided at home children are encouraged to children to love learning 
and its discipline by taking an interest in the child’s school work. The 
availability of educative materials at home is in line with Okunola 2004 
which says that children who experience similar environments and 
expectations at home and at school are likely to find it easier to adjust 
to school. Also, the state of the health of a child might make the child 
to be emotionally disturbed which will make the child look not 
adjusted. This might be the reason while this study found out that 
child’s health has a significant influence on their school adjustment. 
This finding is in line with Popkin & Lim-Ybanez (1982); Moock and 
Leslie (1984) who said that poor health negatively affects the level and 
quality of a child's activity in school.     

 
Research Question 3: Which of the home, school and child’s related 
factors predicts the adjustment of a child to pre-school environment? 
Based on the results in table 2, it is only two variables that predict the 
early school adjustment of pre-school children. These are availability of 
educative materials at home and the child’s health. This finding could 
be as a result of the significant contributions that these two variables 
could have on early school adjustment. Also the child’s health is very 
important to the child’s adjustment.  This findings is in line with Bailey 
(1999) who said that the complex interactions between the child, the 
family, pre-school and primary school staff along with each expectation 
is a process.  In this way the child’s transition to school is seen in terms 
of the influence of contexts (eg. family, pre-school, school) and the 
connection between these contexts (eg family-school relationships, 
pre-school relationships) across time. Okunola (2004) said that children 
who experience similar environments and expectations at home and at 
school are likely to find it easier to adjust school. Toomey (1989) further 
stated that while children who find school unfamiliar and unrelated at 
home texts, tend to experience confusion and anxiety during transition 
to school, particularly when the cultures in the home and school differs.  

Berg (1981) also stated that in some Latin American countries 
children miss as much as a third of the scheduled school days in a year 
because of illness and poor health.  This results to repetition of a school 
year and/or drop-out.  Thus, the child with a history of illness is not as 
ready for school as a health child and subsequent progress and 
performance in school is at risk. 
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Conclusion 
This ex-post facto research examined the influence of home, school and 
child related factors on the early school adjustment of pre-school 
children in Oyo West Local Government, Oyo State of Nigeria. Data 
were collected from parents and teachers of 200 randomly selected 
pre-school children and regression analysis was carried out. It was 
discovered that the home and child factors such as availability of 
educative materials at home and child’s health are significant to the 
child’s adjustment in pre-school. 
 
Recommendations 
Based on the findings of this study, the following are recommended to 
all the stakeholders of pre-school education in Nigeria. 

 Parents are encouraged to provide learning resources meant 
for children at home in order to enhance the school 
adjustment of their children that attend pre-school. this could 
be done by creating a separate corner in the child’s room or in 
the living room where the educative materials could be kept. 
Considering the financial power of the parents, they need not 
buy the foreign expensive ones; locally made educative 
materials could also do a good job. 

 Whenever a particular child exhibit sign of school 
maladjustment, when every other strategies have been tried, 
such child should also be taken to medical doctor for check up. 
There might be some sign of health problem and our teacher 
should stop calling such a child names as they are found doing 
now. 

 School owner, both the government as well as individual should 
ensure that a qualified nurse or doctor is attached to every 
pre-school registered. This will assist in monitoring the state of 
the health of the children. 

 Teacher’s disposition to children and the type of interaction 
they have with children as well as resources provision should 
be encouraged. Though this study found this factor not to 
contribute significantly to the school adjustment of the 
children primarily because they were found to be almost not 
available or in bad state in the pre-schools in Oyo. If done 
right, literature reveals it could enhance school adjustment  
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Abstract 
Conflict is an ever-present phenomenon in secondary schools. Therefore, 
to achieve its goals will depend on how conflict is perceived and 
managed by the operators of the system. To achieve the set objectives 
of the study, it adopted a survey research design and a questionnaire 
entitled “School Conflict Questionnaire (SCQ)” was used to gather the 
required data. A sample of one thousand five hundred and twenty-eight 
(1,528) teachers was selected through proportional and random 
sampling techniques from the existing educational zones in Adamawa 
State. The data collected was analyzed with frequency counts and 
charts. The study discovered that secondary school teachers are 
confronted with various forms of conflicts, of which teacher-student 
conflict (TSC) is the major one. The identified causes and effects of 
conflict are graded according to their degree of severities in secondary 
schools. The study recommended the inclusion of conflict management 
education in teachers’ training institutions for teachers to develop 
conflict knowledge, so that they can be able to constructively manage 
school conflicts to minimize its effects to enhance their productivity and 
the quality of education in the country.  
 
Introduction 
Conflict is an inevitable reality in every organization and society. The 
school, being a social organization and an integral part of the society, 
makes it to be highly susceptible to conflict. Lippitt (1982) indicated 
that conflict management in schools commanded nearly 49% of the 
attention of school officials as compared to 24% in other management 
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positions. This implies that conflict is an ever-present phenomenon in 
the school system and it is more pervasive in the system than any other 
social organization. Conflict is an interactive process manifested in 
incompatibility, disagreement or dissonance within or between social 
entities such as individuals, group, organization, e.t.c. (Rahim, 2002).  
 Conflict does not occur in isolation, some form of social ties 
must exist before it can be experienced. The school is a vital social force 
that brings people of different backgrounds, divergent opinions, ideas 
and orientations together for various purposes. In the pursuit of these 
purposes, conflict is imminent.  Conflict is not a bad omen and its 
existence in the school makes it a normal arena for production, but 
what is abnormal is when emerging conflicts are allowed to escalate 
into violent conflicts causing severe havoc on both human and material 
resources. The nature of the most pervasive conflict existing in the 
school is largely an interpersonal conflict. Anderson and Kypriano 
(1994) posited that interpersonal conflict is the most widespread and 
visible kind of conflict in schools and other organizations because it is 
evident when two or more individuals disagree about issues, actions or 
goals. Interpersonal conflict can manifest in various forms between or 
among the school personnel, including the students. Conflict can occur 
among teachers, between teachers and heads of departments, 
between teachers and learners, between teachers and parents, 
between teachers and school governing bodies, between teachers and 
principals, and between teachers and other stakeholders (Kgomo, 
2006). These forms of interpersonal conflicts can be linked to a number 
of factors resident in schools and sometimes attracted from outside its 
environment.  
                 Jonkman (2006) identified communication barriers, role 
ambiguity, unclear expectations or rules, unresolved prior conflicts, 
conflicting interests, disagreement on task and content issues as some 
of the factors that breed conflict in schools. Similarly, Ayoko, Hartel and 
Callan (2004) indicated that school conflict can arise from vague 
assignments, refusal to accept feedback, unfair distribution of work, 
incompatible goals, and personalities. Conflict triggers in the school are 
numerous; hence, it becomes imperative for school personnel to 
understand what to do, how and when to do it, so that emerging 
conflicts can early enough be nipped in the bud to prevent them from 
escalating into violent conflict, capable of causing havoc in the system. 
The consequences of conflict in the school can be functional or 
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dysfunctional, depending on how it is handled. When school conflict is 
wrongly perceived and managed, it will produce dysfunctional 
outcomes. Tonsing (2005) stated that conflict has knock-on effects for 
the organization as a whole. It decreases productivity, upsets 
relationships, creates factions, causes absenteeism, prompts 
resignation, makes recruitment difficult, prevents creative thinking-in 
short, it wastes energy, time and money( Tonsing, 2005). When conflict 
is not adequately resolved, or when there is undue delay in resolution 
of conflict, properties, lives and academic hours of unimaginable 
magnitude are lost (Lynch, 2000). School conflicts that are wrongly 
managed will produce a ripple that will affect the entire human and 
material resources in such a way that the academic life of students will 
be thwarted and the goal accomplishment of the system distorted. This 
will enthrone poor quality education in the country. In view of the fact 
that violent conflict seems to affect secondary schooling more critically 
than primary schooling (Shemyakina, 2006; Swee, 2009), this study 
therefore investigated the nature, causes and effects of conflict in 
public secondary schools in Adamawa State, Nigeria.  
 
Statement of the Problem 
The broad goals of secondary education in Nigeria are to prepare the 
individual for: useful living within the society and the higher education.  
 To achieve these goals, conflicts in the system must be 
constructively managed to create a stable atmosphere for people to 
interact and effectively discharge their duties. Onanuga (2003) asserted 
that secondary schools have been bedeviled with demonstrations, riots 
and strikes, which are inimical to effective academic performance. This 
assertion clearly illustrates that the conflict orientations and conflict 
management skills of secondary schools’ personnel in the country are 
poor and weak.  Hence, conflict often degenerates and manifests in 
dysfunctional outcomes in the educational system. For instance, in 
Adamawa State, conflict features prominently among staff in secondary 
schools. Fabunmi and Alimba (2010) indicated that secondary school 
teachers in the State experience various forms of conflicts, which often 
impede their efficiency and effectiveness. This development, perhaps, 
accounts for the experience of poor academic performance of students 
(Awodoyin, 2001) and poor quality of education (Bashir and Mubi, 
1999) in the State. Therefore, the inevitability of conflict in secondary 
schools and its poor management outlook suggest that individuals’ 
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goals as well as that of the system will be thwarted. These preliminary 
arguments showcase the fact that it is paramount to understand the 
various factors that can trigger conflict and their adverse effects in 
secondary schools, so that its operators can effectively empowered to 
constructively manage conflict.  In view of this, the study will produce 
answers to the following underlisted research questions. 

(i) What are the nature of conflicts often encountered by teachers 
in secondary schools in Adamawa State? 

(ii) What are the causes of conflict in secondary schools in the 
State? 

(iii) What are the effects of conflict in the secondary schools 
sampled in the course of the study? 
 

Methodology  
This study adopted a survey research design.  A questionnaire entitled 
“School Conflict Questionnaire (SCQ)” was used to gather the required 
data. A sample of one thousand five hundred and twenty-eight (1,528) 
teachers was selected for the study. A proportional sampling technique 
was used to delimit the respondents from the existing secondary 
schools in the five educational zones in the State. The zones are Yola, 
Gombi, Ganye, Numan and Mubi. Based on this, a purposive sampling 
technique was used to select the schools based on location, teachers’ 
size, and year of establishment.  A random sampling technique was 
used to select the teachers from their individual schools. The data 
collected was analyzed with frequency counts, pie chart and multiple 
bar chart. 
 
Results and Discussion 
The figures and the explanations that follow represent results 
presentation. 
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Research Question 1  
What are the nature of conflicts often encountered by teachers in 
secondary schools in Adamawa State? 
Figure 1: Nature of Conflict in Secondary Schools 
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Figure 1 is a pie chart illustrating the nature of conflicts often 

experienced by teachers in secondary schools. 52% of the respondents 
indicated that teacher–student conflict (TSC) is the form of conflict they 
often experience in secondary schools. 19% indicated teacher–teacher 
conflict (TTC), while 12% signified that they often face teacher–principal 
conflict (TPC). 10% revealed that they usually confront teacher–parent 
conflict (TPAC) in secondary schools. 3% and 4% respectively indicated 
that teacher–community leaders conflict (TCLC) and teacher–P.T.A 
conflict (TPTC) constantly confront them in secondary schools. Hence, 
teacher-student conflict (TSC) is the major form of conflict confronting 
teachers in secondary schools. This is followed by teacher-teacher 
conflict (TTC) and next to this is teacher-principal (TPC). Other conflicts 
that teachers can also experience are teacher–parent conflict (TPAC); 
teacher–community leaders conflict (TCLC) and teacher–P.T.A conflict 
(TPTC). 
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Research Question 2  
What are the causes of conflict in secondary schools in the State? 
 
Figure 2: Causes of Conflicts in Secondary Schools 
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A = Poor management behaviour of Principals  
B = Violation of school rules and regulations 
C = Lateness to school 
D = Poor distribution of available school materials for     

teaching and learning 
E = Unclear definition of responsibilities among teachers 
F = Problem of indiscipline 
G = Breakdown in communication among teachers 
H = Religious fanaticism 
I = Gossiping 
J = Poor allocation of subjects to teachers. 
 

Figure 2 is a multiple bar chart indicating the causes of conflict in 
secondary schools. 71% of the respondents agree that poor 
management behaviour of principals leads to conflict in schools. 29% of 
the respondents disagree with the statement. 15% of the respondents 
disagree with the fact that the violation of school rules and regulations 
breeds conflict, whereas 85% of the respondents agree that it breeds 
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school conflicts in the school. 73% of the respondents agree that 
lateness to school causes conflict, while 27% of the respondents 
disagree with the idea. 70% of the respondents agree that poor 
distribution of available school materials for teaching and learning 
attracts conflict in schools, whereas 30% disagree with the statement.  
 27% of the respondents disagree with the idea that unclear 
definition of responsibilities among teachers leads to school conflict, 
while 73% agree with the fact that it leads to conflict in the school. 80% 
of the respondents indicated that the problem of indiscipline breeds 
conflict in secondary schools, whereas 20% of the respondents disagree 
with the idea that it causes conflict. 69% of the respondents agree that 
breakdown in communication among teachers and gossiping generate 
school conflict, 31% of the respondents disagree with the statements.  
 62% of the respondents agree with the ideas that religious 
fanaticism and poor allocation of subjects to teachers lead to school 
conflict, whereas 38% disagree with the statements. Therefore, using 
percentage weight of 80% and above as severe causes, 70% -79% as 
very serious causes and 60% - 69% as serious causes, items B and F are 
considered as severe causes of conflict in secondary schools. Items C, E, 
A and D are factors that indicate very serious causes of conflict in the 
system. Items G, I, H and J are identified as serious causes of conflict in 
secondary schools in the State. 
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Research Question 3 
What are the effects of conflict in the secondary schools sampled in the 
course of the study? 
 
Figure 3: Effects of Conflicts in Secondary Schools 
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A = Conflict lowers the productivity of teachers. 
B = Conflict discourages effective teaching behaviour in schools. 
C = Conflict leads to poor academic performance. 
D = Conflict leads to factions/division among teachers. 
E = Conflict results in the destruction of school facilities. 
F = Conflict makes teachers to lose concentration and dedication 
on their jobs. 
G = Conflict lowers the morale of teachers. 
H = Conflict results in suspension of teachers. 
I = Conflict leads to violent fight in schools. 
J = Conflict breeds stress in teachers. 
 

Figure 3 is a multiple bar chart showing the effects of conflict in 
secondary schools. 88% of the respondents agree that conflict lowers 
the productivity of teachers, whereas 12% of the respondents disagree 
with the idea. 21% of the respondents disagree with the idea that 
conflict discourages effective teaching behaviour in schools, 79% of the 
respondents agree that effective teaching behaviour is discouraged by 
school conflicts. 77% of the respondents agree with the statements that 
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conflict leads to poor academic performance and factions/division 
among teachers, while 23% of the respondents disagree with the 
statements. 77% of the respondents equally indicated that conflict 
lowers the morale of teachers, while 23% of the respondents disagree 
with the statement.  
              70% of the respondents agree that conflict results in the 
destruction of school facilities and leads to violent fight in schools, 30% 
disagree with the ideas. 85% of the respondents agree that conflict 
makes teachers to lose job concentration and dedication, while 15% 
disagree with the statement. 67% and 66% of the respondents 
indicated that conflict results in suspension of teachers and breeds 
stress in teachers, whereas 33% and 34% of the respondents disagree 
respectively with the statements.  
               Therefore, using percentage weight of 80% and above as 
severe effects, 70% -79% as very serious effects and 60% - 69% as 
serious effects, the effects of conflict were categorized. Hence, items A, 
F, and B are recognized as having the propensity of producing severe 
effects in secondary schools. Items C, D, G, E and I are considered as 
going to produce very serious effects in the system. Items H and J are 
considered as those that will have serious effects in secondary schools. 
 
Discussion of Findings 
The study discovered that teacher-student conflict (TSC) is the major 
form of conflict facing teachers in secondary schools. This finding is 
consistent with the positions of Okotoni and Okotoni (2003); Meyers, 
Bender, Hill and Thomas (2006); and Fabunmi and Alimba (2010). They 
discovered that teacher–student conflict (TSC) is the most common 
phenomenon that teachers face in schools. Some of the factors 
responsible for this form of conflict are inappropriate classroom 
placement, irrelevant instruction, inconsistent management, 
overcrowded classrooms, rigid behavioural demands, or insensitivity to 
student diversity (Gable, Manning and Bullock, 1997; Gable and Van 
Acker, 2000).  

Similarly, teacher–student conflict (TSC) can also occur as a 
result of coming to class late and leaving early, complaints about test 
questions or grades, sarcastic comments and disapproving groans 
during class, e.t.c (Boice,1996). To manage this type of conflict, Meyers, 
Bender, Hill and Thomas (2006) recommended communicating respect, 
interest and warmth to students; addressing the students outside of 
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class; focusing on students’ feelings and expressing empathy; and 
clarifying the goals and agenda for the course to ensure that students 
found them meaningful.  

Apart from this conflict type, the study also discovered that the 
second most conspicuous conflict confronting teachers in secondary 
schools is teacher–teacher conflict (TTC). Spaulding and Burleson (2001) 
highlighted some of the behaviours that can attract teacher–teacher 
conflict as: bullying, derogatory comments, gossip, disrespect of 
authority, harassment, predetermined expectations of others, discord 
between individuals and groups, and angry outbursts. The third form of 
conflict often experienced by teachers is teacher–principal conflict 
(TPC). This can be caused by the use of derogatory comments, gossip 
and disrespect of authority (Spaulding and Burleson, 2001). To 
overcome these forms of conflicts, Moore (1997) reported that if 
administrators and teachers want to change student behaviour and 
attitudes, they should start by modifying their own behaviour and 
attitudes. Other forms of conflicts indicated by teachers as confronting 
them in secondary schools are teacher–parent conflict (TPAC) and 
teacher–community leaders conflict (TCLC). The causes of conflict in 
secondary schools are: poor management behaviour of principals, 
violation of school rules and regulations, lateness to school, poor 
distribution of available school materials for teaching and learning, 
unclear definition of responsibilities among teachers, problems of 
indiscipline, breakdown in communication among teachers, religious 
fanaticism, gossiping, and poor allocation of subjects to teachers.  

   The study classified the causes of conflict according to the 
degree of their severities to illustrate the magnitude of forces each 
factor can propel in its causative potential in secondary schools. Studies 
on school conflicts lend support to the causes discovered in the study 
as factors that often trigger conflicts in schools. For instance, Spaulding 
and Burleson (2001) mentioned derogatory comments and gossip, and 
Jonkman (2006) indicated communication barrier, role ambiguity, 
unclear expectations or rules, disagreement on task and content issues, 
and principals’ poor management behaviour. The study discovered that 
the effects of conflicts in secondary schools are conflict: lowers the 
productivity of teachers; discourages effective teaching behaviour in 
schools; leads to factions/division among teachers; results in the 
destruction of school facilities; makes teachers to lose concentration 
and dedication on their jobs; lowers the morale of teachers; results in 
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suspension of teachers; leads to violent fight in schools; and breeds 
stress in teachers. The effects of conflict discovered in this study were 
classified according to the degree of forces they can exert in secondary 
schools. Hence, this indicates the level of casualties of devastation each 
of the factors can probably induce in the school. The findings 
correspond with the results of some studies. For instance, Karip (2000) 
discovered that conflict lowers morale; brings about decrease in work 
productivity and communication problems in the educational system. 
Jonkman (2006) indicated that conflict in schools leads to low morale 
and poor performance. Furthermore, Emechebe (2009) highlighted the 
effects of conflict as follows: It decreases competence; leads to 
irresponsible behaviour such as fighting; leads to poor working 
relationship; lowers morale; and decreases productivity.  

 
Conclusion 
Secondary education is a vital level of education that serves as a link 
between the primary and the tertiary levels. The attainment of its goals 
is a crucial issue in the developmental process of the society. The level 
of conflict manifestations in the system is such that demands to be 
examined if its set objectives are to be achieved. Hence, the study has 
investigated the nature, causes and effects of conflict in selected public 
secondary schools in Nigeria, using Adamawa State as a point of 
reference. It is imperative to note that the ways conflicts emerging 
from the system are perceived and managed will depend on its nature 
and causes. Therefore, for the school personnel to constructively 
address these conflicts to mitigate their effects, knowledge and skills 
about conflict must be acquired.  Interpersonal conflict which is a type 
of conflict in organizations is the most visible and the least explored in 
secondary schools in the country. Interpersonal conflict can manifest in 
various forms among school personnel, with great consequences when 
they are mismanaged. The various interpersonal conflicts that teachers 
often experience in secondary schools have been discovered. The 
causes and effects were equally revealed. It is therefore imperative that 
the issues discussed in the study be understood for greater exposition 
on the dynamic nature of school conflict for its effective management 
to promote the achievement of the objective of secondary education in 
the country. 
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Recommendations 
Based on the findings of the study, the following recommendations 
become imperative: 

(i) Conflict and conflict management education should, as 
matter of urgency, be included in the curricula of all 
teacher training institutions such as faculties of education, 
colleges of education, e.t.c. to empower future teachers to 
understand the dynamic nature of school conflict and its 
management approaches. 

(ii) The respective government should make sure that 
adequate resources are provided for teachers to enhance 
the teaching and learning process, so that conflicts 
associated with material resources can be overcome in 
secondary schools. 

(iii) Teachers should be allowed to undergo in-service training 
to get them abreast with developments in their areas of 
specialization, and conflict management education should 
be a major component of such training exercise.  

(iv) Effective and adequate supervisory activities should be 
embarked upon by the expected bodies, so that the 
problems of indiscipline can be reduced to minimize 
conflicts caused by the phenomenal in the system. 
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