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Abstract 
The paper examines the concept of Administration from the holistic 
point of view as practically applied to higher educational institutions 
and with reference to Africa.  A similar examination is visited on the 
concept of leadership.  This is with a view to placing the 
administration of higher educational institutions on the pedestal of 
leadership and showing that the former can only stand where the 
latter is pivoted on servant-hood.  The paper, therefore, espouses the 
practice of servant-leadership by all those in leadership positions in 
higher educational institutions as a singular and particular measure 
in quality administration for higher education management in Africa.   
 
Key Words: Quality Administration; Higher Educational Institutions; 
Servant-Leadership 
 
Introduction 
The establishment of higher educational institutions is not without a 
purpose and as such these institutions must not only be seen but 
also made to be focused and achieving the goals and objectives for 
which they were established.  It is therefore incumbent on those 
charged to manage and administer the affairs of the higher 
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institutions to ensure and assure activities that are geared towards 
the vision and mission of the institutions. It is also incumbent upon 
those so charged not only to make certain and reassure that the 
institutions are properly managed and administered but also to 
guarantee that they are effectively and efficiently managed and 
administered for quality so that they can stand among their equals 
not only in Africa but also in the world over. 

Of Management and Administration, while the former is of a 
broader concept and understanding than the latter, the two, 
Management and Administration, are almost always used 
interchangeably. However, one tool of significance to the two is 
leadership. That is, to manage or administer, one has to provide 
leadership. The leadership dimension of management or 
administration is therefore one important factor that must 
necessarily be considered and understood in the achievement of the 
goals and objectives of an organization including higher educational 
institutions. 

Towards the understanding and comprehension of the terms 
Management, Administration and Leadership, there have been and 
there continues to be several propounded theories.  However, the 
practical application of these theories separately and jointly seems 
to remain a mirage particularly in higher educational institutions in 
Africa in order for the latter to effectively and efficiently achieve 
their objectives. The question that is then posed is that of bringing 
the administration of higher educational institutions in Africa to that 
quality level that would make the institutions compete favorably 
with their counterparts elsewhere in the world. And, in the opinion 
and context of this paper, the possible and probable answer to the 
question lies in the practise of servant-leadership practice.   
 
Higher Educational Institutions in Africa and their 
Administration     
Higher education, also referred to as tertiary education, is that given 
after the secondary education and is usually offered in Higher or 
Tertiary Educational Institutions, which are mainly of three 
conventional types namely; Universities, Polytechnics and Colleges 
of Education.  In her National Policy on Education, the Federal 
Republic of Nigeria defines tertiary education as “the education 
given after secondary education in universities, colleges of 
education, polytechnics, monotechnics including those institutions 
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offering correspondence courses” (FRN, 2004).  UNESCO (1998) 
defines higher education as “programmes of study, training or 
training for research at the post-secondary level by universities or 
other educational institutions that are approved as institutions of 
higher education by the competent state authorities and/or through 
recognized accreditation system”.  The term higher education 
therefore includes a greater diversity of institutions than just the 
university, polytechnic and college of education.  The other higher 
educational institution types are usually unique, special and 
professionally established and sparsely distributed like the 
Administrative Staff College of Nigeria (ASCON), Nigerian Defence 
Academy (NDA) and the Ghanaian Institute of Journalism (GIJ), just 
to mention but a few.  

Our focus, however, is on the conventional types that usually 
have a head, the Vice Chancellor, Rector and Provost of a University, 
Polytechnic and College of Education respectively, who is the 
academic and administrative head that sees to the day-to-day 
running of the institution with the able support of other principal 
officers such as the Registrar, Bursar, Director of Works and 
Director of Health Services.   Each of these institutions has a 
governing policy making and political body, the Governing Council 
of Universities and Governing Boards of Polytechnics and Colleges of 
Education, usually appointed by the proprietor, public (government) 
or private, to whom the governing body is responsible. In 
universities, the proprietor as represented by the head of 
government in public universities or head of owning agencies or an 
individual owner, is referred to as the Visitor while in some 
polytechnics and colleges of education, the proprietor is called the 
Moderator. 
 There is also the Senate (in universities) or  Academic 
Board (in polytechnics and colleges of education), the highest 
academic body charged with academic matters but still responsible 
to the Governing Body. The academic body, chaired by the Vice 
Chancellor, Rector, or Provost is constituted by Deans of Faculty, 
Head of Departments, Professors, Chief Lecturers, Provosts of 
Colleges and Representatives of the Lecturers. The governing body 
is however constituted by the nominees of the proprietor one of 
whom is appointed as the chairman, representatives of the academic 
body, representatives of the congregation and representatives of 
other allied bodies outside the community of the institution.  In 
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universities, the chairman of the Governing council is also referred 
to as the Pro-chancellor. 

Generally, individuals that make up the higher educational 
institutions are of two major     categories namely the staff and 
students.  The staff is also of two major types namely academic and 
non-academic.  These various personnel, including the students, 
undertake various activities and interact in various ways in the 
matter of their duties and responsibilities towards achieving the 
goals and objectives of the higher institutions.  Again, the various 
personnel are distributed and allocated to various positions in 
various units, departments, faculties, schools, sections and divisions, 
both academic and non-academic, for the same purpose of 
achievement.  However, the extent to which the personnel carry out 
their functions, albeit, administratively, would determine the extent 
to which they achieve.  The quality of administration offered at the 
institutional level is, therefore, significant and must be addressed 
squarely. 
 
Administration in its Quality Perspective 
To administer and make use of available resources to achieve 
objectives, is one thing; to do it such that the objectives achieved are 
of quality and up to the required standard, is another thing.  In other 
words, there is a mark of difference between administration in its 
simplest form of the term and administration in its quality sense.  By 
implication, then, on needs to understand the meaning and concept 
of administration and its quality as well as have an idea of how the 
quality can be measured and what factors affect it, the key to the 
understanding of what administration means lies in the following 
picture:  
People 
Based on    Running  Using 

       
   

  
Figure 1: Functioning of organizations from the process perspective    
 
Source: I. Bider (2008). Evaluating and improving quality of 
administration. 
 

Rules Processes Tools 
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Administration, then, means “people running processes based on 
rules using tools” (Bider, 2008).  Therefore, administrative quality 
depends on the interplay between people, rules (operational 
instructions), and tools used in the administrative work (Bider, 
2008).  Bider (2008) also observes that “as the ultimate goal of 
administration is ensuring smooth running of the organization’s 
processes, the quality of administration should be measured by how 
smooth the processes actually run.  Smooth run means with steady 
pace and without unnecessary delays and stops. 
 However, given that quality is a complex multi-dimensional 
concept that may not simply be defined by relying on a sole index, 
and that it has always been a human desire to reduce complexity to 
understandable dimensions, quality may be seen as consisting of 
conformance to requirements specified as a list of technical 
characteristics (Loffler, 2001). But, the definition of a set of quality 
measures is only a first step in the process of quality measurement 
(Loffler, 2001).  Thus, scholars as well as practitioners have made 
various attempts to find a quality measure which can capture 
several dimensions of quality and, as a result, there are different 
charters for different conceptions of quality in society (Loffler, 
2001). Loffler (2001) further observes that a detailed comparison 
identifies the following organizational and managerial key criteria 
which are also found in most Western European national quality 
awards that involve public service organizations: leadership, policy 
and strategy, people, resources, processes, different categories of 
‘objective’ and ‘subjective’ results.  In Bider’s (2008) perspective, 
when evaluating smoothness and, therefore, the quality of 
administration, the following type of criteria should be used: 

1. The length of the time gaps between “do-it in the real world” 
activities that cannot be attributed to external factors. The 
smaller the gaps the better the administrative quality. 

2. Chances that a person stops running and becomes forgotten. 
The lesser the chances the better is the administrative 
quality. 

 
Of the several criteria that could be employed in the measurement of 
quality administration; according to Loffler (2001), leadership 
stands out as one, even as offered by Bider (2008), the role of 
leadership in reducing the gaps and the chances of stoppage cannot 
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be overlooked.  Okeke (2001) also corroborated this as he included 
leadership in his own charter of quality schooling, thus: 

the quality of schooling can be measured in terms of the 
number of       contact hours, curricular, class size, students’ 
motivation,  characteristics of teaching staff, leadership 
style, how well the system   prepares the products for the life 
they are to live…the level of  attainment of goals as 
enshrined in the national policy on education (p.25). 

 
The servant-hood context of Leadership 
Of the many fundamental factors including strategy, people, 
structure, process, culture, non-human resources, among others, 
that may be used as determinants of an organization’s performance 
and success, leadership is arguably the most critical factor. And, 
according to Aguda (2008), management and leadership are the 
vehicles by which purposes are fulfilled. Therefore, effective 
leadership in any organization is a pre-requisite for effective 
utilization of other resources towards accomplishing pre-
determined objectives.  

However, while Fingel (1999) asserts that traditional 
leadership approach emphasizes trait and a strong centralized, 
authoritarian style of administration, the emerging leadership 
thinking is anchored on servant-hood. Servant-leadership develops, 
as Brown (1999) puts it, from the primary motivation to help others, 
even if this will mean taking a risk. Such a leader, if he is worth his 
salt must be ready to risk everything, even his life. (Solarin , 1994). 

Servant-leadership itself is a paradox that looks like a 
rational absurdity, an oxymoron, a contradiction (Sims, 1997).  
Ordinarily, the two words, servant and leader, are perceived as two 
opposite extremes. The former suggests being a follower or a 
subordinate while the latter suggests being in power or in control as 
the head of groups or clubs or places.  However, the paradoxical 
conjunction of the two words, servant and leader, must be seen as a 
metaphor for a better understanding of what it tends to convey. 
Otherwise, shifting metaphors from leaders as autocrats to leaders 
as servants with its slave-like connotation may open up a new angle 
of debate for critics of the concept. 
         Although, leadership position confers power and authority to 
accomplish certain tasks and objectives in the organization, such 
power and authority do not make the leader (Lagos Indicator, 
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2008).  Rather, it only establishes a command-like administrative 
structure in which the subordinates simply oblige and obey the 
boss. Good leadership differs in that it makes the followers want to 
achieve goals willingly. Good leadership is anchored on servant-
hood which emphasizes selflessness, stewardship and authenticity.  
Organizational servant leaders are, therefore, those leaders that 
value and appreciate the contribution of others to the success of 
their organizations. Such leaders often take responsibility for 
mistakes and poor results and give credits for successes to other 
people.  

The theoretical anchorage of this paper is hinged on servant-
leadership theory as propounded by Greenleaf (1970).  Over the 
years, major leadership theories which are known to have 
stimulated academic debates are traits approach, the leader’s 
behaviour and style approach, the situational and contingency 
approach, and the group dynamics approach. Greenleaf attempts to 
build on the assumptions of these theories by looking at the role of 
leaders and the view the leaders have of others. His assumption on 
servant-leadership emphasizes the true motivation of the leader to 
lead and to serve.  He goes on to say that a ‘servant first’ leader is 
“more likely to promote a paradigm on what serves another highest 
priority needs than ‘leader first’”. 

Patterson (2003) equally corroborated the assertion made 
by Greenleaf that servant leaders are those leaders who lead an 
organization such that the followers’ interest become more 
paramount over and above the leader’s self interest and ego 
sponsored activities. Greenleaf metaphorical categorization of a 
leader as servants as against the traditional top-bottom pyramidal 
conception lays bare the paradoxical use of power and authority. 

Traditionally, leaders are perceived as the boss occupying 
the top pyramidal position in the organizational structure in 
possession of power and authority to enforce compliance 
irrespective of the impediment they pose to result delivery. This 
diametrically opposed Greenleaf servant-hood proposition of using 
power and authority for service that will promote the good of those 
led.  

Greenleaf elucidation of servant-leadership however turns 
the traditional hierarchical pyramid upside down with the leader at 
the base and the organizational roles reversed (Kelly and 
Williamson, 2006).  His assumptions promote a new paradigm, a 
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paradigm of respect and dignity for subordinates. It also calls for 
collaboration, trust, empathy and the ethical use of power and 
authority. 

Traditionally, leadership authority flows from top 
downward. This form of top-down leadership authority is based on 
the domineering model that puts someone at the top controlling 
everything and everybody below. 

Fl
ow

 o
f s

up
po

rtFlow
 of P

ow
er

 
Figure 1: Traditional flow of leadership authority from top 
downward 
Source: Fingel (1999). The Top Mistakes Leaders Make 
 

The model therefore suggests that the higher one goes up the 
organizational ladder the more prestige and personality one 
radiates and the more others under are responding to one’s 
commands. 
 The new model of leadership however turns the traditional 
top-down hierarchical pyramid upside down as captured in Fingel 
(1999) pictorial representation shown below. 
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Figure 2: The New Model flow of leadership authority from down to 
up  
Source: Fingel (1999). The Top Mistakes Leaders Make 

The servant leader is seen bearing on his shoulders, all the 
people. This form of bottom-top model differs because, servant 
leader is not about personal ego or material rewards but because 
power flows from the people.  It is about motivation to serve the 
interest of others. The objective is to enhance the growth of 
individuals in the organization and increase teamwork and personal 
involvement. 

Historically, the essential idea that leaders must be servants 
first predated Greenleaf (1970) essay. Ward (1996) speaks of 
servant-hood and leadership as basic concepts in the biblical record. 
Dissatisfied with the prevailing master-servant leadership style of 
his time, Jesus called them together and said… whoever wants to be 
great among you must be your servant, and whoever wants to be 
first must be your slave… just as the son of man did not come to be 
served but to serve and give his ransom for many (Mathew 20,25-
28). With the emergence of Greenleaf thought provoking theoretical 
proposition, interest in servant- leadership increased in both 
political and academic arena. 

Socrates identified ability to meet human needs as the core 
element of service in all leadership (Adair, 2002).  A survey of 
Japanese societal life shows what a true servant leader should be. 
Adair discovered that the Japanese managers tend to wear same 
uniforms and eat in the same canteens as their workers. This 
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shows that a servant leader as asserted by Fingel (1999) must be 
willing to get down and dirty his hands with his troops in the 
implementation of his objectives. He must not only be seen 
showing his followers what to do, but leading them to do it.   
Besides, he must be prepared to suffer and take unavoidable risk at 
whatever cost. And, as Fingel (1999) puts it, servant-leadership 
requires us to sit and weep with those who weep within the 
organization.  According to Joseph (1995), the greatest example of 
servant-leadership is perhaps epitomized in Mao Tse Tsung that: 

Chairman Mao built no house, had no landed property. He used 
his        own life for the nation. He suffered throughout the period 
of his leadership. Mao was said to have led his followers through 
an un-chattered 6000 miles despite all odds from south east 
China, to the North West. While the journey lasted, Chairman 
Mao was the last to accept to eat his own ration of food. He 
made sure that everyman, everywoman, every child ate first 
(p.27). 

 
This underscores the fact that true leadership is impossible 
without preparedness for commitment to the service of others at 
whatever cost. It involves the determination to accomplish a noble 
task out of a guiding vision and passion without compromise. 
 
Servant-Leadership versus Quality Administration 
In the administration of an organization like a higher educational 
institution, human resources are the most important and critical of 
all the resources that are employed.  According to Martinez-frias 
(2003), “the world’s most valuable resource is its people”.  Even 
while noting the use of the web as an important tool in modern 
management, Byrne (2006) is of the view that management is still 
intensely interpersonal and human.   Therefore, the significance of 
the people in the administrative process is paramount and they, the 
people, must be seen to be truly running processes based on rules 
using tools to achieve the goals and objectives of an organization.  
Herein lies the crux of the matter, people seen to do what they are 
supposed to do, doing it rightly, being effective, and doing the right 
things at the right time, being efficient.  The onus here lays in the 
leadership in an organization, right from the apex down to the 
various levels to the last man on the rung of leadership and super-
ordinates.  This connotes, of course, that leadership, especially in a 
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complex organization like a higher educational institution, does not 
rest with a single individual at the helm of affairs but with all others 
who have cause to direct, precede and show the way for others to 
follow.  The leadership so offered would ensure the smooth running 
of an organization with a steady pace and without unnecessary 
delays and stops.  In essence, the leadership offered should be such 
that guarantees quality administration, that guarantees effective and 
efficient administration.   

Since “practically, everybody working for an organization 
participate in the administrative activities” (Bider, 2008), that kind 
of leadership lies in the one that serves the people, one that sees 
people as human beings who should be placed and considered first 
in all relevant matters before the leader himself.  That kind of 
leadership is the one that would make people work willingly and 
conscientiously having observed that their leader is not selfish; that 
their leader is ready at all times to respond to their own needs 
before his or her own. This servant-leadership model not only 
matches the values and ethos of higher educational institutions as 
service institutions, but also allows for the use of other leadership 
practices and styles without destroying the model’s beauty (Kayode, 
2011).  Where the leader places priority on the people, the chances 
are that they would rather remain on the job with a system that 
thinks of them first and “all men and women who are touched by the 
effort grow taller, and become healthier, stronger, more 
autonomous, and more disposed to serve” (Greenleaf, 1970).  

Moreover, in servant-leadership, where followers are not 
considered used, competed with or judged, and they are seen as 
partners in progress and, power is employed to promote their good 
by the leader, the personal growth of organization members is 
enhanced and the organization is improved through a combination 
of teamwork, shared decision-making and ethical caring behaviour. 
Therefore, leaders who fit a servant-leadership model emphasize 
service to others, a holistic approach to work, a sense of community 
and shared decision making (Kelly and Williamson, 2006). Such 
leaders exhibit the servant- leadership characteristics of valuing 
people, developing people, displaying authenticity and sharing 
leadership as identified by Greenleaf, all of which could not but 
facilitate quality administration.  

Moreover, Pollard (1986) observes that a leader who is 
willing to serve can provide hope instead of despair and can be an 
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example to those who want direction and purpose in their life and 
who desire to accomplish and contribute. This leader is the servant 
of the future. Anderson (2008) opines that servant-leadership 
takes place when leaders assume the position of a servant to their 
fellow workers. He asserts that the fundamental motivation for 
servant-leadership should be the desire to serve; meaning 
servicing others.  
               The other motivation is that people tend to follow those 
whom they perceive as providing a means of achieving their own 
desire, wants and needs (Abari and Mohammed, 2006).  It is the 
ability to meet and identify subgroup needs that constitute 
leadership power of influence on subordinates and their drive 
towards accomplishment of the pre-determined goals albeit, 
through quality administration. 

Moreover, while there is still a lack of adequate qualitative 
studies on servant-leadership since it is still a new area (Laub, 
1999), a few studies however try at establishing correlation 
between servant – leadership and organizational variables.   
David’s (2003) study, for example, found that a positive correlation 
exists between servant-leadership and students’ achievement.  
Lary (2004) also found that a strong positive relationship exists 
between servant-leadership behaviour of school principals and 
teachers’ job satisfaction.   And, results from Kayode’s (2011) study 
indicate a positive significant relationship between organizational 
servant-leadership and junior secondary school principals’ 
effectiveness in South West Nigeria. 
 
Implications for Higher Educational Institutions’ Management 
in Africa 
Higher educational institutions in Africa are currently bedevilled 
with a lot of problems and crises to the extent that achieving their 
goals and objectives is becoming more and more difficult.  As 
observed by Emetarom and Enyi (2007), “contemporary higher 
education managers, in Africa, seem to have found themselves in a 
changed environment, with increased and increasing challenges, to 
operate and achieve success”.   These authors further observed that 
“although there are divergent priority issues among higher 
educational institutions, there are nonetheless common challenges, 
which have general application to them”.  From the inadequate 
provision and availability of fiscal and material resources, to the 
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problems of unbalanced demand and supply of academic staff cum 
high teacher: pupil ratio, to the demand for satisfactory welfare 
services by both staff and students and, to the disrespect for 
institutional autonomy and academic freedom, these enormous 
challenges do not make the educational institutions comparable 
with their counterparts in other parts of the world.  Yet, the 
institutions are under pressure to improve their products. Where 
then lays the problem?   

  Going by the contention that management involves decision 
making and problem solving, problems there are and problems 
there will always be.  However, problems are meant to be solved and 
the solution lies not only in servant leadership but also in the quality 
administration that goes with it.  Managers, administrators and, 
indeed, all those in the position to exhibit leadership in higher 
educational institutions in Africa should imbibe and display the 
servant-hood model characteristics of valuing people, developing 
people, building community, sharing leadership, displaying 
authenticity and providing leadership as identified by its advocates 
for effective service delivery towards the attainment of excellence, 
which is a cardinal education policy.   

Today, empirical research has shown that solving 
organizational leadership related problems in African higher 
educational institutions, goes beyond reliance on the existing 
traditional leadership model.  However, servant-leadership offers a 
viable alternative as, according to Kelley and Williamson (2006), it 
emphasizes service to others over self-interest and self-promotion. 
The reality is that, true leadership must lead, not dominate, it must 
inspire and encourage not force and be a bully. Therefore, in Africa, 
effective institutional leadership anchored on servant- hood model 
is imperative towards effective service delivery, and toward 
promotion of excellence currently required to reposition the 
education sector and regain the lost glory in higher education 
provision. 

Oladipo (2002) opines that the school as an organization has 
developed to the extent whereby the employment of administrative 
method based mainly on personal traits of leadership is inadequate 
for the achievement of set objectives. All stakeholders of education 
in Africa must then come to grip with the reality that the myriad of 
problems affecting higher education is arguably an evidence of true 
leadership vacuum. This therefore calls for a re-examination of the 
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current leadership dimensions of higher education managers and 
administrators for effective service delivery in institutions. 

Spear (1995) corroborates Greenleaf’s view that great 
leaders must first serve others, and that this simple fact is central to 
the leader’s greatness. Added to this is that servant-leadership 
demands that leaders become good facilitators for change and 
progress. It is, thus, the opinion of this paper that, such a leadership 
culture can be made more contagious and more rewarding if it is 
imbibed and practised among higher educational institution leaders.  
 
Conclusion and Recommendations 
Operating on the premise that an institution is as strong as the 
capabilities of its leader(s), then it stands to reason that the quality 
of administration of higher educational institutions, particularly in 
Africa, is a function of the leadership provided and exhibited.  The 
one kind of leadership that readily fits into this logic is none but 
servant-leadership.  The principles of servant-leadership can, 
therefore, be integrated into the operations of various 
organizations, including higher educational institutions, as a way of 
motivating the workforce and nurturing their talents and gifts so 
that they can develop fully to become servant leaders themselves 
(Kayode, 2011).  The result can only be competent people running 
processes smoothly based on fair functional rules and using tools 
judiciously.   
Therefore, it is recommended as follows that: 

1.  A continent-wide workshop on the servant-leadership 
style should be organized to expose the leadership of 
higher educational institutions in all ramifications to 
servant-leadership constructs.  

2. Once placed in a leadership position, Vice Chancellors, 
Rectors, Provosts, principal officers and all other heads of 
sections, units departments, faculties, schools and divisions 
of higher educational institutions, by whatever appellation 
so tagged, should be exposed to professional development 
opportunities requiring collaboration and relationship 
towards building the dimension of servant-leadership. 

3. Inadequate Welfare Services that reduce employee 
commitment to work and that are detrimental to the 
effectiveness of servant- leadership should be checkmated t 
hrough the adequate provision of such amenities. 
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4. Appointment of individuals into headship positions from 
the apex down to the least head in higher educational 
institutions should be based on the characteristics of 
servant-leadership. 

5. Heads of tertiary educational institutions in Africa, 
including other heads in senior positions within the 
hierarchy, must be certificated, at least up to the Diploma 
level, in educational administration. 
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Abstract 
The study investigated the guidance and counseling needs of students 
in the selected secondary schools of Uasin Gishu District Kenya. This 
study was conducted using survey design. A sample of 897 out of 1000 
participants (423 males and 444 females) was selected using 
convenient sampling. Pearson Linear correlation was used to test for 
the relationship between counseling needs and students’ performance 

in secondary schools. The study found out that there is a significant 
relationship between counseling needs and students’ performance in 
secondary schools; it also highlighted the importance of using 
assessment instruments in identification of students’ counseling needs. 
Based on the findings, it was recommended that education authorities 
should train professional counselors in secondary schools to provide 
guidance and counseling needs; and should develop guidance and 
counseling programs in all schools to address students’ needs. 

 
Introduction  
The issue of education is taking a completely new dimension in Kenya. 
The demand is rising, new universities are opening up day by day and 
job scarcity makes failing in academic a sure way to limit chances of 
success, schools are competing for mean grades, while the curriculum is 
over loaded. Students are made to go for tuition, weak students are 
given remedial teaching, teachers find themselves under pressure, as 
parents spend less and less time with their children, the young are left 
on the hands of their peers for advice, those with access to internet get 
exposed to e-information, others go for electronic and print media. The 
unlucky ones depend on rumors. 

mailto:opikejoseph@yahoo.com
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These not withstanding, HIV/AIDS have left a large chunk of 
youth population orphaned, depending on grandparents or relatives. 
This increases dependency ratio heightening the already high levels of 
poverty. Dropouts, skipping classes due to school fees problems causes 
more stress to the traumatized young students. The issues presently 
have been compounded with the recent spate of violence among a 
number of schools. The call for in-school counseling has taken an 
intensified dimension. In their wake, students have burnt buildings, 
destroyed properties and even left other maimed or dead. Parents, 
leaders, teachers, religious leaders all are asking questions of what has 
really gone wrong. The common area of agreement is that there is a 
need for counseling in schools with some quarters calling for counseling 
of parents and teachers as well 

In March 2001, 67 boys of Kyanguli Secondary School in Kenya 
died when other students set their dormitory on fire (ANB-BIA 
Supplement Issue, 2001). In this incident, some students, locked the 
dormitory door, doused the building in petrol and set it on fire while 
their colleagues were asleep inside. In the same year in July, seven 
arsonists reportedly overpowered two watchmen guarding the 
Lelmokwo Secondary School before petrol-bombing the 116 capacity 
dormitory, killing one student and seriously injuring 53 others. By the 
end of July that year, more than 30 secondary schools in Kenya had been 
closed following a series of riots, strikes and arson attacks. 

This trend of school violence had continued from the preceding 
years. In March 2000, 26 girls had been killed in an arson attack in 
Bombolulu Girls Secondary School, while the year before, two students 
had been killed in Nyeri High School (Atemi, 2000). Over the years, there 
have been increased reports of school violence in the media. For 
instance, the Africa News Bulletin (ANB-BIA Supplement Issue, 2001) 
reported that, between May 1999 and July 2001, the frequency of arson 
incidents in Kenyan schools increased to alarming levels. In 2004, over 
25 schools in Machakos District went on strike leading to the death of 
one student and destruction of property worth over Ksh. 30 million ($ 
430,000.00) (Mwanzia & Mudi, 2005). In the same month, two 
neighboring schools in Kisii District were closed within a week after 
students went on rampage. Apart from incidents of school violence, 
reports about other types of school unrest have also increased. One 
event took place in July 2001 when 700 girls from Nairobi's Alliance High 
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School — one of the top schools in the country marched through the 
streets of the city to protest the deteriorating situation in the school 
(Atemi, 2000). 

Increased substance abuse, break-up of cultural norms, stress 
from overloaded curriculum, lack of guidance from parents and 
teachers, and general lawlessness in the country, have been proposed as 
some of the reasons that have led to increased violence in schools (Buku 
& Mwanzia, 2004; Kariuki, 2004; Mwanzia & Mudi, 2005; Waihenya, 
2000). Since Kenya became independent from the British colonial 
government in 1963, significant changes have been made in the 
economy, education, health, culture, society and politics. Despite this 
progress, Kenya is still experiencing problems as it tries to balance 
between the diverse cultural traditions and the need for global 
modernization (Bureau of African Affairs, 2003). The rate of economic 
growth has especially slowed in the recent years (Abagi & Odipo, 2003), 
hence limiting the availability of resources. There have been cases of 
poor governance, increased ethnic tension and conflict, and increased 
gender related violence (Abagi, Olweya & Otieno, 2000). Changes in the 
family and society are also providing a major challenge to education as a 
social institution for change and development (Abagi, Olwega & Otieno, 
2000). Since parents bear the bigger burden of educating their children 
(Abagi & Odipo, 2003), more parents are spending their time on 
economic activities and less time with their children. Kenyan schools are 
starting to deal daily with the consequences of violence, drugs, 

dysfunctional families, teenage pregnancy, truancy, juvenile 

delinquency, and underachievement (Atemi, 2000; Kariuki, 2004). 
 

Statement of the Problem 
With current socio-technological changes and educational demands, 
counseling is becoming a major area of concern for in-school youths. 
The large number of students in schools, limited number of trained 
teacher counselors, heavy work load, socio-economic and technological 
changes all put pressure on the teachers, students, parents and society. 
No wonder, there is frequent demand for counseling to help address 
some of these problems. At present, there are no officially established 
or government approved guidance and counseling programs in the 
Kenyan education system. Some schools have started guidance and 
counseling programs that are aimed at responding to students’ needs 
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usually in times of crisis. In such programs, some of the teachers are 
requested by the school administration to take the role of guidance and 
counseling. Students who are encountering personal problems then go 
to the identified teachers to discuss their problems. Since there are no 
specific facilities and time set aside for these discussions, the availability 
of such teachers is minimal, hence not many students use the 
opportunity. There is therefore need to investigate the usefulness of 
these programs so that they may be established in each and every 
school in Kenya.  

Some aspects common to communities in Africa, such as 
cultural traditions, dictate the procedure for guiding and teaching young 
people. For instance, it is the role of the community, especially the 
elders, to impart moral guidance to the youth (Mbiti, 1975). Schools 
therefore do not feel obligated to take up this role. The traditional 
process of guidance and counseling in Africa also seems to differ from 
the processes applied in other parts of the world. The African situation 
is best described by Mpofu (1994): 

The African scenario presents the typical third world context of 
counseling where a minuscule of formally qualified counselors provide 
service alongside (if not in competition with) traditional counselor 
networks with firm roots in extended family cultures, clans and beliefs 
in omnipotent supernatural forces at the behest of medicine man or 
diviners which control the lives of people. (p. 312). 

Attempts at establishing accredited counseling practice in Africa 
therefore tend to remain out of connection with mainstream counseling 
research. Even as African countries strive to develop economically and 
modernize their institutions under the stimulus of western influences, 
values and religions, commitment to cultural traditions seems to have 
remained strong among many communities (Buhrmann, 1985). Due to 
disruption of traditional cultural life and the introduction of western 
systems and values during the colonial era, people in Africa are faced 
with a conflicting situation in terms of values. Various researchers have 
attempted to study this situation by trying to understand the personal 
and social problems emanating from the conflict of values (Bourdillon, 
1987; Mbiti, 1975). Mbiti (1975) especially noted that, while it is 
important for Kenyans to maintain the cultural traditions that govern 
their social lives, they cannot at the same time avoid moving on with the 
rest of the world in terms of technology and economic development. 
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In the process of establishing counseling services in Kenya, there 
is a need to first understand the underlying factors that influence 
peoples’ beliefs and perceptions about such practices. It is especially 
important to understand the economical, socio-political, religious 
beliefs, customs and traditions, and cultural changes that are present in 
different regions of the country. Young people should be understood 
within this context, but also in the paradoxical situation that they find 
themselves faced with the traditional and the modern world. 

A review of literature has revealed that the various factors 
mentioned above have been considered in the process of developing 
guidance and counseling programs in some parts of Africa. In Nigeria, 
economic activities and developments have caused social and cultural 
changes and challenges as people strive for economic survival, 
sufficiency, stability, and supremacy (Ahia & Bradley, 1984). The impact 
of such changes has forced students to study under higher anxiety levels 
than in earlier years. The government in Nigeria has responded by 
calling for establishment of counseling and guidance in all schools. 

While the establishment of guidance and counseling programs 
seems important, governments in Africa should also provide necessary 
contextual changes to improve people’s lives so that guidance and 
counseling programs can be effective. 

In South Africa, the political history had for a long time dictated 
the career patterns of the citizens before the break up of apartheid 
(Mathabe & Temane, 1993). The effects of that system continue to have 
an influence on the job structure that is present in the country even 
today although many changes have occurred. The improvements made 
have resulted from the work of various commissions on career 
education. The findings and recommendations of these commissions 
are in consonance with contemporary career development theories 
which conceptualize career development as, “an acquisition of 
conglomerate of skills, functional 
in various life roles” (Mathabe & Temane, 1993, p. 28). 

This study identified a number of problems which hinder the 
implementation of career counseling programs in South Africa. Some of 
the problems are lack of training for teachers, lack of career identity in 
the school system, and the understanding of the career concept as 
something in the future hence lacking a linkage to learning in schools. 

An assessment and analysis of the guidance needs and 
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expectations of students in high schools of Bophuthatswana in South 
Africa (Mathabe & Temane, 1993) clearly demonstrated that there was 
an urgent need for guidance in work, educational, personal and social 
issues. Specific needs identified in these areas were: (a) human 
relationships in the adult-adult, adult-child, parent- child, and teacher-
child contexts, (b) assessment of modern and traditional values, (c) 
career guidance, (d) moral education, (e) community identity, (f) parent 
involvement, and (g) curriculum assessment and adjustment. 

Nigeria and South Africa share similarities with Kenya, in that 
the systems of education are based on the British education system 
established before independence. The needs of the students in the 
three countries are therefore likely to be similar. Kenya can therefore 
benefit from replicating the processes of identifying students’ needs 
within the guidance programs instituted in Nigeria and South Africa. 

The country of Botswana shares the closest resemblance to 
Kenya in terms of the development of education. Botswana became 
independent from British protectorate in 1966, around the same time 
that Kenya gained its self-rule from the British colonial government 
(1964). Though the education systems in the two countries were 
established by the British colonial government, Botswana has made 
significant progress in the area of guidance and counseling in schools 
since there is an established program. 

The initial efforts in guidance and counseling in Botswana 
occurred around 1963 when a workshop on career guidance was held in 
Gaborone for selected secondary school teachers (Navin, 1989). 
Following this meeting, career Masters were identified in each 
secondary school in the country, and continued to be responsible for 
providing secondary school students with career and higher education 
information. Later workshops were focused on assessing the status of 
guidance and counseling in the country, determining the needs, and 
developing recommendations (Navin, 1989). A follow-up study was also 
conducted to identify guidance and counseling needs (Navin, 1989). The 
findings revealed varying needs as perceived by teachers and students. 
Secondary school students in particular identified identical problems, 
namely: failure to understand subject matter, personal problems, 
finances, career choice, and choosing school subjects (Navin, 1989). The 
similarity of the education systems between Kenya and Botswana gives 
support to the idea that secondary school students in Kenya would also 
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indicate similar problems. 
It is evident that assessment of student needs in Africa has 

focused on identifying needs centered on educational counseling needs, 
career/vocational counseling needs, and personal counseling needs 
(Ahia & Bradley, 1984; Ocansey, 2000). Furthermore, the counseling 
problem typologies of personal, educational and employment concerns 
have also been used by the Zimbabwe Schools Psychological Services to 
advise schools and communities on a variety of counseling needs 
(Mpofu, 1994). These typologies therefore can be meaningful and 
relevant in the investigation of student counseling needs. Other studies 
have indicated that student needs centered on the three content areas 
are not specific to secondary school students, but also to college 
students as well (Jennings, 1995; Nicholas, 2002). African students 
therefore seem to have similar needs even at different levels of 
education. Assessing students’ counseling needs at lower levels of 
education, such as secondary school, will help in setting appropriate 
programs that respond to their needs and prepare them for other 
higher levels of education. 

Like many other African countries that attained independence 
within the last 50 years, Kenya is still striving to develop economically 
(Bureau of African Affairs, 2003). Some of the issues that Kenya face in 
common with these countries are poverty, illiteracy, unemployment, 
political instability, high mortality caused by diseases such as malaria 
and HIV/AIDS, and the need for global modernization (Abagi & Odipo, 
2003; Bureau of African Affairs, 2003). These socio-economical 
situations have a major impact on the progress of education especially 
among the youth. Since schools lack adequate facilities important for 
effective learning and development of the youth, they mostly direct the 
minimal resources to teaching in classrooms. Other important aspects in 
youth development such as guidance and counseling are therefore set 
aside or looked upon as an added burden since they may require 
resources that are not available. 

To achieve high economical development that is important for 
improvement of daily living, the current government in Kenya is 
focusing on uplifting literacy levels. The government has therefore not 
only declared education compulsory for the first eight grades of primary 
school but also funds all public primary schools. This is especially 
important since research indicates that informal sector workers in 
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Kenya with primary education are one- third more productive than 
workers who have not attained this level of education (Kenyaweb, 
2004). Although 91 per cent of school-age children attend primary 
school, factors such as cost, performance in examinations, and 
inadequate facilities prevent large numbers of students from continuing 
with secondary and college education (Maxon, 2004). Examinations 

taken at the end of the 8th and 12th grades determine whether 
students will be admitted into the few high schools and universities. 
More emphasis is therefore being put on performance in national 
examinations and less emphasis on other factors that are also important 
for holistic development (Abagi, 1997; Abagi, Olwega & Otieno, 2000; 
Waihenya, 2000). 

Education in Kenya still faces many problems and challenges 
according to The Report on the Commission of Inquiry into the 

Education System of Kenya (Koech Report, 2000). Some of the 

challenges identified in this report are access to education, quality, 
relevance, dropout, and retention. There is therefore an urgent need 
for Kenya to develop a system that responds to these needs from a 
holistic approach rather than focusing only on academic achievement. 
Such a holistic approach may involve creating a balance between 
academic development and other aspects such as career, vocational, 
personal and social development in the education system. 

In Kenya, there have been increased reports in the local 
newspapers about violence in secondary schools (ANB- BIA Supplement 
Issue, 2001; Daily Nation, August 7, 2000). These reports have narrated 
graphic accounts of bullying, occult practices, drug abuse, and even 
multiple homicides in schools (Kariuki, 2004; Oriang, 2000; Siringi, 
2003). The problem of violence in schools is not specific to one region in 
the country. According to data released by the Ministry of Education 
(Table 1), unrest in schools in the years 2000 and 2001 was wide spread 
in all provinces. 

It has been suggested that the unrest in schools indicates a 
need that is not being catered for currently in the school system (Abagi, 
et al., 2000; Koech Report, 2000; Njeru & Orodho, 2003). Some schools 
are now starting to recognize the need for establishing programs that 
address student developmental needs. Some of these schools, 
especially those founded by Christian missionaries, have started 
pastoral programs focused on religious awareness and moral education 
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(Kenya Catholic Secretariat: Personal communication, December, 2003). 
These scattered efforts are not enough to alleviate the problems 
however. Furthermore, there is a need to identify the problems first and 

then develop programs to respond to the needs. As has happened in 

Botswana (Navin, 1989), the move to establish guidance and counseling 
programs starts with studying the current situation and investigating the 
needs of students. Once the programs have been established, there is 
need for continuous assessment of students’ counseling needs as they 
progress through school. 

This section highlights the various methods used in assessing 
students’ counseling needs in past studies. Issues that relate to 
assessment of counseling needs are examined. The section focuses on 
the methods applied in the identification of students’ needs and 
grouping them by content areas. The implications of developing and 
applying the different types of assessments are discussed. A critical 
evaluation of these assessments is conducted to identify factors that go 

towards preparing an instrument that is relevant in assessing counseling 

needs of secondary school students in Kenya. The section starts with an 
examination of counseling needs assessments in educational institutions 
in general, and then narrows down to the assessment of secondary 
school students’ counseling needs. 

Surveying students’ needs has multiple benefits (Nicholas, 
2002). Among these benefits are: (a) their usefulness in developing 
large and small group programs focused on the expressed student 
needs especially for students who are reluctant to seek individual 
counseling, (b) it is an efficient method of identifying student concerns, 
and (c) to aid in the training and preparation of counselors. Various 
studies have been conducted to assess counseling needs across the 
world. These studies have focused on different aspects of the student 
population including different levels of education, age groups (Blake, 
1982; Wagner, 1999), gifted children and their families (Chan, 2003; 
Moo et al., 1997), children with disabilities (Omizo & Omizo, 1993; 
Smadi & Sartawi, 1997), teachers (Morrow, 1995; Mpofu, 1994)), 
cultural groups (Eleftheriadou, 1999; Dolan, 1996; Mitchell, 1991; 
Tahhan & Eitah, 2002), and gender groups (Bishop et al., 1998; Saroja, 
1990). 

Some of the studies have examined counseling needs in 
institutions of learning for the purpose of identifying factors that would 
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be applied in the formulation of programs. For instance, Tahhan and 
Eitah (2002) examined the needs of students in Hashemite University in 
Jordan in order to establish the need for a counseling center. Saroja 
(1991) studied the counseling needs of female postgraduate students of 
the University of Agricultural Sciences in India. The findings of this study 
revealed that female postgraduate students needed counseling to 
address academic underachievement and adjustment to personal 
relations with male students. This study therefore identified the need 
for professional female counselors in the University. 

Studying different multicultural groups also helps to draw 
findings that identify their particular needs (Eleftheriadou, 1999). This is 
because there are shared group values and as a result different groups 
have different needs but quite often they are responded to in rather 
stereotypical ways which do not take into account their individual 
preferences and cultural influences (Eleftheriadou, 1999). Eleftheriadou 
therefore recommended considering the impact of socio cultural 
context, socialization patterns, religion and other social influences on 
clients psychological development, without stereotyping, and/or 
ignoring racial and cultural roots. 

An example of how these various factors can be brought 
together is found in the study conducted to assess guidance and 
counseling needs in Botswana (Navin, 1989). Initially, general 
conferences were held to collect peoples’ views without following a 
formal interview schedule. A second approach was applied to survey 
primary school teachers, secondary school teachers, and secondary 
school students in three major settings in the country, rural, urban, and 
village. In addition, at the secondary school level, three types of schools 
were included in the study: Government Secondary Schools, Grant 
Aided Schools, and Community Junior Secondary Schools. The method 
of assessment used in Botswana may be effectively replicated in Kenya 
due to the nature of its diversity in type of schools and their 
geographical settings. The preliminary nature of the present study 
however calls for focusing on students first, and then expanding the 
assessment to other groups such as teachers, parents, and the public. 

Teachers can also be an effective source for identification of 
counseling needs in schools (Navin, Yaakub & Mohamed, 1996). Tatar 
(1998) investigated teachers’ perceptions and actions regarding the 

psychological and counseling needs of their pupils. The sample consisted 
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of 258 primary school and secondary school teachers. The findings 
revealed significant differences between teachers in the two 
educational settings in most of the issues investigated. Secondary 
schools teachers indicated a greater need for individual counseling in 
schools than primary school teachers. While secondary school teachers 
stated that they are approached by students mainly with issues 
associated with school life, primary school teachers’ pupils requested 
more help on personal and family issues. This difference in counseling 

needs depending on educational level may help in planning for the 

assessment of the counseling needs of students in Kenya since there is a 
similar system of primary schools and secondary schools. 

There are various studies that have particularly examined the 
counseling needs of secondary school students (Brouzos, 1991; Hipple, 
1991; Keller, 1991; Olszewski- Kubilius & Scott, 1992). Some of the 
studies have focused on identifying similarities and differences of 
counseling needs depending on gender. For example, Bishop, Bauer, 
and Becker (1998) conducted a survey of student counseling needs at a 
medium-sized suburban institution in the U.S. The findings indicated 
that both male and female students need assistance with personal, 
career and academic problems. A higher percentage indicated a need 
for assistance with career and academic concerns than with personal 
issues. Women particularly indicated they worry more about health and 
safety. This shows that although males and females may share similar 
counseling needs, there are some areas where the needs may be 
specific to one group as opposed to the other. The findings of this study 
are particularly relevant to the Kenyan situation since most of the 
secondary schools are single-sex schools. Identifying counseling needs 
depending on type of school in terms of gender will therefore aid in 
developing responsive services that cater to specific groups. 

The employment of different designs has also resulted in 
identification of a multitude of counseling needs among students. Some 
studies have applied a combination of qualitative and survey designs 
(Guneri et al., 2003) while others combined survey questionnaires and 
interviews (Bishop, Bauer & Becker, 1998; Dolan, 1996). Still, others 
have used a comparison of quantitative and qualitative methodologies 
to assess counseling needs (Olszewski & Scott, 1992; Wagner, 1999). A 
study focused on female students at an Indian university (Saroja, 1991) 
used a combination of general observations and case studies. The 
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general observations yielded data on academic problems while specific 
case studies were more useful in assessing data on personal issues such 
as harassment. The disadvantage of this type of a study is that it may be 
time consuming and only effective with a small group of participants. 
Other methods such as the use of phone calls may shorten the duration 
of the study. Rasmussen Cruz et al (2001) used data obtained from 
phone calls by adolescents to a phone counseling service offered by the 
Mexican Social Security Institute in Guadalajara. Phone calls were a 
preferred method in identifying adolescents’ needs since they ensure 
confidentiality and anonymity. Even with such advantages, the use of 
phone calls and other forms of technology such as the internet is not 
very suitable for data collection in Kenya since they are not available in 
many areas. 

The use of different methods while studying different groups, 
even within the same region, has indicated that different types of 
assessment methods can be effective with different groups of the 
student population. The findings of the studies above support the 
rationale for using relevant instruments given the diverse nature of the 
Kenyan population (Maxon, 2004). Various variables should be 
considered as the needs are identified. The relationship of these 
variables and cross relations of groups of variables indicates that various 
factors influence the needs of students in different parts of the world. 
While some needs are specific to type of the learning institution, others 
are dependent on grade or class levels within the same school. 

The use of appropriate assessment procedures is important in 
Africa as witnessed by past research. This is because of the diversity of 
cultural, social, political, and religious systems present in Africa. Kenya is 
a good example of these unique situations. Almost every student in 
Kenya can be considered a ‘multicultural student’ in the light of the 
diverse background. The majority of the students come from the 43 
different cultural/ethnic groupings in Kenya, all speaking different 
languages or dialects (Maxon, 2004). Apart from their native language, 
students have to learn to speak Swahili, an African language spoken in 
the Eastern Africa region, and also English which is the mode of 
communication in schools. The students therefore can be considered 
multi-lingual in terms of language alone. Belonging to different cultural 
traditions, religious beliefs, and social-economic status also adds to their 
diversity. 
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Wright (2000) supported the need for counselors to seek 
competence on working effectively with multicultural student-clients. 
This study suggested having a working definition of multicultural 
students and characteristics of their cultural groups. By understanding 
the cultural complexities present in Kenya with its more than 40 cultural 
groupings, it will be easier to develop an instrument that integrates 
diverse situations to come up with concrete findings. Issues such as age, 
gender, and social-economic status ought to be considered while 
conducting studies in Kenya. 

With regard to age, Wagner (1999) found out that traditionally-
aged students had more positive expectations about counseling than 
adult students. The traditionally- aged students particularly expected 
counselors to be more accepting, directive, self-disclosing, expert, and 
tolerant. The majority of students in Kenya are in the category of 
traditionally-aged (Kenyaweb, 2004) hence it would be worthwhile to 
examine their expectations about counseling. Studying gender 
differences within the student population can also help in the 
formulation of programs that are sensitive to the needs of both men 
and women. Wagner (1999) revealed that women students held more 
positive expectations about counseling than men students and expected 
counseling to be more concrete and immediate than men. A good 
sample in Kenya would therefore not only consist of male and female 
samples, but also include diverse variables. 

In terms of social-economic status, Kenyans belong to different 
social economic groups. The diverse nature of the student population in 
Kenya, however, does not mean that their needs are far removed from 
the needs of students elsewhere. Mpofu (1994) for instance noted that 
what may be perceived as a problem by middle class in the western 
world may not be separate from educational and/or employment 
concerns in African schools as far as help seeking is concerned. Kenya 
can therefore benefit from the implications of studies conducted on 
students elsewhere in the world. 

Ahia and Bradley (1984), while examining the needs of 
secondary school students, had to develop their own instrument since 
the instruments available from foreign countries did not seem culturally 
appropriate, while instruments previously used in Nigeria were 
inadequate. The instrument finally used was not only effective in 
identifying counseling needs in the three domain areas, educational, 
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vocational, and personal, but also revealed that the students had more 
vocational than educational problems. The present study will pay 
attention to the processes used by Ahia and Bradley in the construction 
of items. 
                                              
Research Questions 

1. What are the guidance and counseling needs and programs 
available in school? 

2. What factors effective use of guidance and counseling 
hindering?  

 
Research Hypotheses 

1. There is no significant relationship between guidance and 
counseling needs in secondary schools. 

 
Methods 
The study applied survey design to investigate the impact of guidance 
and counseling on the academic performance of students. Both 
quantitative and qualitative research designs were used during the 
investigation. The importance of quantitative techniques was to 
generate numerical data, while qualitative techniques were used to 
obtain descriptive evidence to explain certain quantitative phenomenon. 
The population of study comprised all students from the 10 selected 
secondary schools in Uasin Gishu District. The researcher used 
convenient sampling to select a sample of 897 students out of 
population of 1000 students  The researcher used a structured 
questionnaire of five Likert Scale type with the following options (1-
Strongly Disagree, 2-Disagree 3-Undecided, 4-Agree, 5- Strongly agree), 
for the respondents to insert in the box provided the most appropriate 
option that suit their opinion. Academic performance record was 
obtained from the Kenya National Examination Council. Structured 
interviews were conducted with students. Interviews were used because 
they provide additional information for triangulation purpose. Data from 
each questionnaire were categorized and edited for accuracy and 
completeness of information. Descriptive statistics, frequency counts, 
simple percentages, mean and standard deviation, Pearson Linear 
correlation and multiple regression analysis were used to analyze the 
data collected from the respondents.  
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Finding and Discussions 
 
Table 1: Students counseling needs 
 

Indicator of GC Mean Std. 
Deviation 

Students counseling needs 3.48 0.49858 

Planning a career identity 2.71 0.707 

Planning for the future by understanding goals and 
developing a plan of action 

3.71 0.707 

Combating career stereotyping and understanding 
the continuing changes of male/female roles 

3.89 1.802 

Analyzing the skills and interest that go with 
particular jobs in preparation for an effective school-
to-work transition 

2.86 0.354 

Learning to understand, accept and respect self 2.80 1.478 

Developing positive attitudes through identifying, 
prioritizing and evaluating values 

3.47 1.508 

Understanding and making appropriate decisions 
regarding drug/alcohol, tobacco, and use of other 
harmful substances 

3.81 1.179 

Developing a respect for cultural diversity 3.93 .445 

Learning how to behave responsibly in family, 
school, and the community in general 

4.10 1.407 

 
The independent variable in this study was students counseling needs, 
measured with eight qualitative questions in the questionnaire. Each 
question was Likert scaled between one to nine  (1-9), where 1=strongly 
disagree; 2 disagree; 3=agree and four =strongly agree. People were 
required to rate counseling needs by ticking the relevant number in the 
box. Their responses were analyzed using SPSS’s summary statistics 
showing the means and standard deviations, as indicated in table above.  
However on the question of whether the counseling need improve 
performance of the students, most respondents strongly agreed (mean 
≈3). To get a summary on how respondents rated counseling needs in 
schools , an average was computed for all the nine questions in Table 
4.5, which came out to have a mean of 3.48, confirming that on average, 
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respondents rated counseling needs as essential in schools.  The findings 

revealed that there was a positive relationship between counseling need 
and academic performance of the students.  Since student counseling 
needs are normally grouped into the three content areas of academic, 
career, and personal needs (Ahia & Bradley, 1984; Gysbers, 2004; Navin, 
1989), the author developed a pool of items drawn from these domains. 
This grouping then formed the basis for the first research hypothesis 
that variables identifying the counseling needs of high school students in 
Kenya can be grouped into the three content areas of academic, career, 
and personal.  
 
Table: 2 Counseling programs available in your school 

Counseling programs available in your school 2.13 0.36473 

Social programs are available in the school 1.62 0.829 

Vocational development programs in the school 2.42 0.821 

There is orientation program in the school 2.20 1.068 

There is individual counseling program in the school 1.91 0.286 

There is placement counseling program in the school 2.34 0.850 

There is an HIV/AIDS prevention counseling program 
in the school 

2.27 1.159 

 
The independent variable in this study was counseling programs, 
measured with six qualitative questions in the questionnaire. Each 
question was Likert scaled between one to six  (1-6), where 1=strongly 
disagree; 2 disagree; 3=agree and four =strongly agree. People were 
required to rate counseling needs by ticking the relevant number in the 
box. Their responses were analyzed using SPSS’s summary statistics 
showing the means and standard deviations, as indicated in table above.  
 However on the question of whether the counseling 
programmes improve performance of the students, most respondents 
strongly agreed (mean ≈2). To get a summary on how respondents rated 
counseling  programmes  in schools, an average was computed for all 
the six  questions in table above, which came out to have a mean of 
2.13, confirming that on the average, respondents rated counseling 
programes as not emphasized in schools. 

The findings indicated revealed that counseling programes are 
significantly related to student’s academic performance. This implies 
that when there are counseling programmes in schools, students such as 
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Career Development, Social Values, Self Development, and Learning 
Skills. The presence of five factors indicates a departure of the Student 
Counseling Needs from similar instruments that assess student 

counseling needs only within the three content areas. The five 

constructs may therefore be indicative of specific needs among Kenyan 
students not explicit in other countries. It is remarkable that an earlier 
study on guidance and counseling programs in Kenyan secondary 
schools had organized students’ problems into five categories: (a) 
psycho-social, (b) family problems, (c) educational problems, (d) 
financial problems, and (e) career problems (Sindabi 1992). Issues such 
as human relationships and social values seem especially important to 
Kenyan students. Alternatively, it may be that other factors specific to 
students there underscore the need for assistance in developing 
relationships and maintaining social values. Cultural traditions, religious 
values and practices, and extended families have already been 
suggested as some of the issues that adversely affect students (Njeru & 
Orodho, 2003; Sindabi, 1992). 
 
Table: 3 Factors hindering effective use of guidance and counseling 

Factors hindering effective use of guidance and 
counseling 

3.34 0.64103 

Lack of policy framework for implementation 3.13 0.692 

Lack of trained teacher counselors to head the 
department 

3.27 1.036 

Lack of resource materials to be used during 
counseling sessions 

3.54 1.029 

Too much workload for teachers  hence no time for 
counseling 

3.37 1.065 

Lack of private rooms for guidance and counseling 3.37 1.065 

 
The independent variable in this study was hindrance to counseling in 
schools counseling programs, measured with five qualitative questions 
in the questionnaire. Each question was Likert scaled between one to six  
(1-5), where 1=strongly disagree; 2 disagree; 3=agree and four =strongly 
agree. People were required to rate the hindering of counseling needs 
by ticking the relevant number in the box. Their responses were 
analyzed using SPSS’s summary statistics showing the means and 
standard deviations, as indicated in table above.  
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However on the question on the hindrance to counseling and guidance, 
most respondents strongly agreed (mean ≈3). To get a summary on how 
respondents rated counseling  programes  in schools , an average was 
computed for all the five  questions in table above , which came out to 
have a mean of 3.34  confirming that on the average, respondents rated  
lack of policy framework for implementation, lack of trained teacher 
counselors to head the department, lack of resource materials to be 
used during counseling sessions and too much workload for teachers  
hence no time for counseling as the major hindrance  to effective 
counseling in schools.   The findings revealed that lack of trained teacher 
counselors to head the department, lack of resource materials to be 
used during counseling sessions, lack of policy framework from the 
ministry of education and lack of rooms for guidance and counseling in 
schools. The respondents noted these as some of the reasons which 
hindered the usage of guidance and counseling services in the 
management of student discipline in schools. Thus, unless all these 
measures were put in place, guidance and counseling would not succeed 
in promoting student discipline in schools. This was consistent with the 
findings of Husse’n and Neville (1995) that, the counselor must be 
concerned not only with the client, but also with the system.   

 
Table 4. Pearson’s Linear Correlation Coefficient results correlating 
Counseling needs and pupils’ performance  

Variable (indices) Sample Mean Std.Deviation r 
value 

Sig. 

COUNSELLING NEEDS 90 3.48 0.49858  

PARTICIPATION 90 1.87 0.27346 0.502 0.000 

ATTENDANCE 90 3.07 0.72101 0.262 0.013 

REVISION 90 2.23 0.43581 0.131 0.220 

SCORES 90 2.51 0.58722 0.616 0.000 

PERFORMANCE 90 2.42 0.37718 0.418 0.000 

The r value in Table 4. suggests a positive significant relationship 
between counseling and participation of learners with (r = 0.502 sig. = 
0.000 <0.05). Thus, the stated research hypothesis is accepted, leading 
to a conclusion that counseling needs and participation are significantly 
correlated, at 0.05 level of significance. Counseling programmes and 
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attendance was significantly related with attendance with r = (0.502 sig. 
= 0.000 <0.05).  Revision with was significantly correlated with 
counseling needs with 0.131 , scores with very significantly with 0.616  
and lastly performance was significantly related with counseling needs 
with 0.418. This implies that employees are essential via counseling and 
guidance. 
 
Table 5: Pearson’s Linear Correlation Coefficient Results Correlating 
Counseling Programs and Pupils’ Performance  

Variable (indices) Sample Mean Std.Deviation r 
value 

Sig. 

COUNSELING PROG 90 2.1281 .36473  

PARTICIPATION 90 1.8722 0.27346 0.201 0.057 

ATTENDANCE 90 3.0667 0.72101 0.307 0.003 

REVISION 90 2.2306 0.43581 0.076 0.476 

SCORES 90 2.4989 0.58722 0.560 0.000 

PERFORMANCE 90 2.4171 0.37718 0.423 0.000 

The r value in Table 5 suggests a positive significant relationship 
between counseling programe and students participation (r = 0.201 sig. 
= 0.000 <0.05). Thus, the stated research hypothesis is accepted, leading 
to a conclusion that counseling programes are significantly correlated, at 
0.05 level of significance. Counseling programes were also significantly 
correlated with performance (r=.423 sig.=0.000<0.05). 
 
Table 6: Pearson’s Linear Correlation Coefficient Results Correlating 
Counseling Factors and Pupils’ Performance  

Variable (indices) Sample Mean Std.Deviation r 
value 

Sig. 

COUNSELINGFACTORS 90 3.3350 0.64103  

PARTICIPATION 90 1.8722 0.27346 0.209 0.048 

ATTENDANCE 90 3.0667 0.72101 0.061 0.566 

REVISION 90 2.2306 0.43581 0.069 0.516 

SCORES 90 2.4989 0.58722 0.130 0.221 

PERFORMANCE 90 2.4171 0.37718 0.098 0.358 
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The r value in Table 6 suggests a negative relationship between 
counseling factors and performance (r = 0.098 sig. = 0.000 <0.05). Thus, 
the stated research hypothesis is rejected, leading to a conclusion that 
counseling factors students performance not significantly correlated, at 
0.05 level of significance. 
 
Conclusion and Recommendations 
The study established that counseling services are very essential for the 
students. Based on the findings, it was recommended that education 
authorities should train professional counselors in secondary schools to 
provide guidance and counseling needs; and should develop guidance 
and counseling programs in all schools to address students’ needs. The 
Ministry could start by identifying professionals who can conduct 
studies in schools and then make recommendations for policy changes 
that will ensure that more lasting guidance and counseling programs 
are established in all schools. The establishment of such programs will 
also require provision of relevant personnel and facilities. Teachers and 
school counselors need to be trained to offer guidance and counseling 
to students. The current trend of asking some teachers to take up the 
role of guidance and counseling while still maintaining their full 
teaching load (Kilonzo, 1981) is likely to give rise to ethical violations 
and professional inefficiency. It is especially unreasonable to expect a 
teacher who is charged with the role of supervising a student’s 
academic and behavioral discipline to develop a trusting relationship 
with the same student as a counselor. 

 
References 
Abagi, O. & Odipo, G. (2003). Efficiency of primary education in Kenya: 

Situational analysis and implications for educational reform. 
Nairobi: The Institute of Policy Analysis and Research. 

Abrams, K., Theberge, S. K., & Karan, O. C. (2005). Children and 

adolescents who are depressed: An ecological approach. 

Professional School Counseling 8,1096-2409. 
Abumere, A. O. (1986). A study of counseling needs on design of 

counseling center models for six Nigerian universities. Dissertation 
Abstracts International, 47, 2021. 

Ahia, C. E., & Bradley, R. W. (1984). Assessment of secondary school 



Ochan Joseph & Muhalia F. Kisanya 39 

 

 

student needs in Kwara State, Nigeria. International Journal for 
Advancement of Counseling, 7, 149-157. 

American School Counselor Association. (1997). The national standards 
for school counseling programs: Position statement. American 
School Counselor Association. 

Bentler, P. M. & Bonett, D. G. (1980). Significance tests and goodness-of-
fit in the analysis of covariance structures. Psychological Bulletin, 
88, 588-606. 

Bishop, J. B., Bauer, K. W., & Becker, E. T. (1998). A survey of counseling 
needs of male and female college students. Journal of College 
Student Development, 39, 205-210. 

Blake, R. (1982). Assessing the counseling needs of older persons. 
Measurement & Evaluation in Guidance, 15,188-193. 

Brouzos, A. (1991). Counseling needs of Greek school children within the 
second term education. Psychologie in Erziehung und Unterricht, 
38, 105-115. 

Byrne, B. M. (2010). Structural equation modeling with Amos: Basic 
concepts, applications, and programming. Mahwah, N. J.: Lawrence 
Erlbaum Associates. 

Chan, D. W. (2003). Assessing adjustment problems of gifted students in 
Hong Kong: The development of Student Adjustment Problems 

Inventory. Gifted Child Quarterly, 47, 107-118. 
Eschenauer, R. & Chen-Hayes, S. F. (2005). The Transformative Individual 

School Counseling Model: An accountability model for urban school 
counselors. Professional School Counseling, 8, 1096-2409. 

Essandoh, P. K. (1995). Counseling issues with African college students in 
U.S. colleges and universities. The Counseling Psychologist, 23, 348-
361. 

Feller, R.W. (Ed.). (2003). Career development and the changing 
workplace. Professional School Counseling, 6, 228-286. 

Fusick, L. et al. (2004). Counseling at-risk Afro-American youth: An 
examination of contemporary issues and effective school-based 
strategies. Professional School Counseling, 8, 102-115. 

Hatcher, L. (2003). A step-by-step approach to using SAS for factor 
analysis and structural equation modeling. Cary, NC: SAS Publishing. 

Heppner, M. (1991). The development and implications of the adult 
careers transitions inventory (ACTI).Unpublished doctoral 
dissertation, University of Missouri-Columbia. 



40                                                       Guidance And Counselling Needs of… 

Heppner, P. P. & Heppener, M. J. (2004). Writing and publishing your 
thesis, dissertation and research: A guide for students in the helping 
professions. Bellmont, CA: Brooks/Cole. 

Keller, G. (1990). Guidance and counseling of highly gifted students. 

Psychologie in Erziehung und Unterricht, 37, 54-57. 
Keppel, G. (1991). Design and analysis: A researcher’s handbook. Upper 

Saddle River, NJ: Prentice Hall. 
Kilonzo, G. K. (1981). Guidance and counseling in Kenya. Nairobi: 

Kenyatta University College. 
Kithyo, I. M. & Petrina, S. (2002). Gender in school-to- school transitions: 

How students choose career programs in technical colleges in 
Kenya. Journal of Industrial Teacher Education, 39. 

Koech Report (2000). The report of the commission of inquiry into the 
education system of Kenya. Nairobi: Ministry of Education and 
Human Resource Development. 

Mathabe, N. R. & Temane, M. Q. (1993). The realities and imperatives of 
career counseling for a developing South Africa. Journal of Career 
Development, 20, 25- 32. 

Mpofu, E. (1994). Counselor role perceptions and preferences of 
Zimbabwe teachers of a Shona cultural background. Counseling 

Psychology Quarterly, 7, 311- 326. 
Navin, S. L. (1989). Guidance and counseling program development in 

Botswana. International Journal for the Advancement of Counseling, 
12, 191-210. 

Njeru, E. & Orodho, J. (2003). Access and participation in secondary 
school education in Kenya: Emerging issues and policy implications. 
Nairobi: The Institute of Policy Analysis and Research. 

Obadofin, B. (2010). Role of educational guidance in career development 
of students at all level. Nigerian Journal of Clinical and Counselling 
Psychology, 7, 103-112. 

Ocansey, F. (2000). Adolescent students’ perception of their career 
guidance and counseling needs. Ife Psychologia: An International 
Journal, 8, 145-177. 

Olszewski-Kubilius, P. M. & Scott, J. M. (1992). An investigation of the 
college and career counseling needs of economically 
disadvantaged, minority gifted students. Roeper Review, 14, 141-
148. 

Omizo, S. A. & Omizo, M. M. (1992). Career and vocational assessment 



Ochan Joseph & Muhalia F. Kisanya 41 

 

 

information for program planning and counseling for students with 
disabilities. School Counselor, 40, 32-39. 

Osipow, S. H. (1987). Career decision scale manual. Odessa, FL: 
Psychological Assessment Resources. 

Rasmussen Cruz, B., et al. (2010). Identifying young people’s guidance 
needs through telephone counseling. Adolescence, 36, 21-32. 

Super, D. E. & Nevill, D. D. (1884). Work role salience as a determinant of 
career maturity in high school students. Journal of Vocational 
Behavior, 25, 30-44. 

Tabachnick, B. G. & Fidell, L. S. (2010). Using multivariate statistics. 
Boston: Allyn and Bacon. 

Tahhan, M. & Eitah, S. A. (2002). The counseling needs of the Hashemite 
University students. Dirasat: Educational Sciences, 29, 129-154. 

Watkins, C. (2010). Comprehensive guidance programs in an 
international context. Professional School Counseling, 4, 262-270. 

Wright, D. J. (2000). College counseling and the needs of multicultural 
students. In D. C. Davis, & K. M. Humphrey (Eds.), College 
counseling: Issues and strategies for a new millennium (pp. 153-
168). Alexandria, VA: American Counseling Association. 

 
Internet Resources 
Africa News Bulletin, (September 2010). http://ospiti.peacelink.it/anb-

bia/nr419/eo8.html 
ANB-BIA Supplement Issue (June 2010) http://www.peace.link.it/anb-

bia/nr419/e08.html 
Atemi, J. O. (2100). Why violence and rape thrive in schools. The Daily 

Nation, May 1.  Retrieved on March 8, 2010 via 

http://www.nationmedia.com 
Buku, M. & Mwanzia, M. (2004). Why are we burning our schools? 

Retrieved on July 22 via http://www.eastandard.net 
Bureau of African Affairs, June 2010 

http://www.state.gov/r/pa/ei/bgn/2962.htm 
Daily Nation Newspapers Ltd. http://www.nationmedia.com 
Kariuki, C. W. (2004). Masculinity and adolescent male violence: The case 

of three secondary schools in Kenya. Retrieved on March 8, 2010 via 
http://www.gwsafrica.org/knowledge/masculinities- kenya.htm 

Maxon, R. M. (2004). Kenya. Microsoft Encarta Online Encyclopedia. 
Microsoft Corporation. Retrieved on March 8, 2010, from Microsoft 

http://ospiti.peacelink.it/anb-bia/nr419/eo8.html
http://www.peace.link.it/anb-bia/nr419/e08.html
http://www.peace.link.it/anb-bia/nr419/e08.html
http://www.nationmedia.com/
http://www.eastandard.net/
http://www.state.gov/r/pa/ei/bgn/2962.htm
http://www.state.gov/r/pa/ei/bgn/2962.htm
http://www.nationmedia.com/
http://www.gwsafrica.org/knowledge/masculinities-
http://www.gwsafrica.org/knowledge/masculinities-


42                                                       Guidance And Counselling Needs of… 

Corporation via http://encarta.msn.com 
Mwanzia, M. & Mudi, M. (2005). Substances are the cause of school 

unrest. Schools and Careers, February 16. Retrieved on February 16, 
2010 via http://www.eastandard.net 

Oriang, L. (2000). It’s a sad era of teen behaving very badly. Daily Nation, 
November 27. Retrieved on March 8, 2010 via 
http://www.nationmedia.com 

Siringi, S. (2003). Alarm over drugs: How the battle on drug abuse may 
be won. Daily Nation, June 27. Retrieved on March 8, 2010 via 
http://www.nationmedia.com 

The World Fact Book 
http://www.cia.gov/cia/publications/factbook/geos/ke.h tml 

UNICEF Country Office, (2000). The impact of HIV/AIDS on education in 
Kenya, and the potential for using education in the widest sense for 
prevention and control of HIV/AIDS. Government of Kenya and 
UNICEF Kenya Country Office Study. Retrieved on March 8, 2010 via 
http://hivaidsclearinghouse.unesco.org/ 

Waihenya, K. (2000). Ministry under fire over policies. 
 

http://encarta.msn.com/
http://www.eastandard.net/
http://www.nationmedia.com/
http://www.nationmedia.com/
http://www.nationmedia.com/
http://www.cia.gov/cia/publications/factbook/geos/ke.h
http://www.cia.gov/cia/publications/factbook/geos/ke.h
http://hivaidsclearinghouse.unesco.org/
http://hivaidsclearinghouse.unesco.org/


UNIVERSITY TYPE AS A DETERMINANT OF THE QUALITY OF 
ACADEMIC PROGRAMMES IN NIGERIA PUBLIC UNIVERSITIES 

 
Bolupe Awe 

School of Education, 
National Open University of Nigeria 

14/16 Ahmadu Bello Way, 
Victoria Island, Lagos 

E- mail: bolawe1@yahoo.com 
08034505947 

 
Bolupe Awe holds a Doctorate Degree in Educational Management 
and is an academic staff in the School of Education, National Open 

University of Nigeria, Victoria Island, Lagos. His area of interest is in 
higher education policy. 

 
 
Abstract 
This study examined the influence of type on quality assurance of 
academic programmes in South West Nigerian universities. A 
descriptive survey design was used in the study. Data were collected 
from 600 academic staff using stratified, purposive and simple 
random techniques. The data were analysed using frequency counts, 
percentages, means, standard deviation and t-test statistic. The study 
revealed that there was no significant difference between specialised 
and conventional universities in their extent of compliance with 
quality assurance measures on academic programmes. However, the 
study indicated that significant difference existed between specialised 
and conventional universities on constraints to quality assurance 
measures with specialised universities facing greater constraints. It 
was recommended that both categories of universities should be given 
adequate attention in the provision of quality-enhancing inputs while 
specialised universities should be accorded greater priority in the area 
of allocation of financial resources.   
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Introduction 
The emergence of specialised universities in Nigeria marked a 
watershed in the development of the university system. Hitherto, 
universities in Nigeria were patterned after the British tradition with 
the exception of University of Nigeria, Nsukka that embraced the 
American system. Generally, Nigerian universities were 
conventional, running multidisciplinary programmes up till 1979. 
However, the River State Government blazed a new trail in 
university education with the establishment of River State University 
of Science and Technology in 1979 (Abdulraman, 1992). Since then 
both federal and state governments as well as private proprietors 
have established specialised universities in various disciplines such 
as technology, agriculture and education.  

Unlike conventional universities, specialised universities 
offer programmes in a particular field such as technology, 
agriculture and education. For instance, there are universities of 
science and technology, universities of agriculture and universities 
of education. One of the peculiarities of specialised universities is 
their expensive nature due to the capital expenditure on the 
equipment for training and research purposes. For instance, Aminu 
(1986) observed that specialised universities are characterised with 
very expensive scientific, technical and professional disciplines. In a 
study conducted by the National Universities Commission (NUC) in 
2003, it was reported that specialised universities have higher 
operational costs because of their resource needs and requirements 
coupled with relatively fewer student enrolment. Despite the 
peculiarities of specialised universities, they are not accorded 
preferential recognition over conventional universities; a 
development that leads to emergence of homogenous institutions 
(Saint, Harnett and Strassner, 2003). 

The emergence of specialised universities with more capital 
outlay than conventional universities elicits serious concern for 
quality in specialised universities. The prevailing situation in the 
Nigerian University system seems to indicate that all is not well with 
the system. The scenario appears worrisome when viewed against 
the background that Nigeria once served as the hub of university 
education in the West Africa sub-region. NUC (2005) observed that 
glaring evidence of possible rot in the universities includes the 
complaints from the labour market on the poor quality of graduates 
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who have to be exposed to another period of in-house training by 
their employers to make up for the deficiency in their skills.  

In order to perform its function, the NUC in 1989, produced 
the Minimum Academic Standards (MAS) Documents for all 
undergraduate programmes taught in Nigerian universities. The 
MAS Documents stipulate a curriculum as well as the minimum 
entry and graduation requirements for each discipline. The criteria 
for accreditation and the mode of ranking of Nigerian universities 
based on the MAS Documents are stated thus: academic content 23; 
staffing 32; physical facilities 25; library 12; funding 5 and 
employees rating of graduates 3; The NUC (2006) also indicated that 
to earn full accreditation, a programme must score 70% and above 
in addition to scoring at least 70% in each of the core areas of 
staffing, academic content, physical facilities and library.  

Since the NUC uses the same criteria to evaluate Nigerian 
universities without consideration for their peculiarities. This 
approach may put specialised universities at a disadvantage.  For 
instance, the uniform criteria for allocation of resources to 
universities irrespective of type could possibly translate to a 
situation where specialised universities are unable to comply with 
Minimum Academic Standards as stipulated by the NUC.  

The Ogundeko Commission of Enquiry (1978) inaugurated 
by the National Universities Commission (NUC) to look into the 
financial management of Federal Universities revealed the decadent 
state of the Federal Universities. Almost three decades after the 
Report of the Commission was submitted, the situation appears the 
same as the Presidential Visitation Panels, which looked into the 
operations of all Federal universities between 1990 and 2003, 
reported that academic and physical facilities at the universities 
were in deplorable states with insufficient lecture theatres/halls, 
laboratories and so on (NUC, 2006). The outcome of various 
accreditation exercise conducted by the NUC revealed abysmal 
performance of these universities. The NUC (2005) indicated that all 
specialised universities both at the state and federal levels had most 
of their academic programmes under “interim” accreditation status.  

Indices of accreditation include quality and quantity of input 
such as student, staff and facilities; quality of curriculum; quality of 
process especially programme delivery and evaluations, as well as 
employers’ rating of graduates. It is in the light of the foregoing that 
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this study is conducted to determine whether type of university is a 
factor of quality assurance in Nigerian universities. 

 
Purpose of the Study 
The purpose of the study was to examine whether type of university 
is a factor of quality assurance in Nigerian universities. In terms of 
type, the study investigated whether conventional and specialised 
universities differed in terms of quality assurance measures on 
academic programmes. In addressing the problems of this study, the 
following research questions were raised: 

1. To what extent are the universities complying with quality 
assurance measures on academic programmes? 

2. What are the constraints to quality assurance measures on 
academic programmes in these universities? 

 
Research Hypotheses 
The following research hypotheses were generated to guide the 
study. 

1. Type of universities will not significantly influence 
compliance with quality assurance measures on academic 
programmes. 

2. Type of universities will not significantly influence 
constraints to quality assurance measures. 

 
Methodology 
The descriptive research design of the survey type was used in the 
study. The population of the study consisted of all academic staff of 
the public universities in south west Nigeria. The sample comprised 
600 academic staff, multistage sampling technique was used to select 
the sample. At the first stage, the universities were stratified 
according to type (conventional and specialised). Purposive 
sampling technique was a deliberate effort to include these two 
groups of universities in the sample to ensure that universities with 
characteristics under consideration were chosen. At the last stage, 
simple random sampling technique was used to select 150 
respondents from each of the four universities. 

The instrument used in the study was a self-designed 
instrument tagged “Quality Assurance Questionnaire” (QAQ). The 
data collected were analysed using frequency counts, percentages, 
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means, standard deviation and t-test statistic . All hypotheses were 
tested at 0.05 level of significance. 

 
Results  
Scores of compliance with quality assurance measures for quality 
academic programmes were used to respond to research question 
one. The average scores under various measures were computed and 
used to analyse the responses. The results are presented in Table 1.    
Table 1: Compliance with Quality Assurance Measures 
SN Items  ADEQUATE INADEQUATE 

Frequency Percentage Frequency Percentage 

1 Admission 
requirements 

378 69.2 168 30.8 

2 Funding 160 29.3 386 70.7 
3 Physical 

facilities 
268 49.0 278 51.0 

4 Instructional 
delivery 

304 57.7 242 44.3 

5 Quality of 
academic 
staff 

250 45.7 296 54.3 

6 Quality  of 
academic 
programmes 

395 72.3 151 27.7 

7 Self appraisal  336 61.5 210 38.5 
8 External 

monitoring  
347 63.6 199 36.4 

          Mean 355 65 191 35 
N=546 

 
Question 1: To what extent have the universities been able to 
comply with quality assurance measures on academic 
programmes? 
Table 1 revealed the extent of compliance with control measures on 
quality assurance for academic programmes in the South West 
Nigeria universities. However, when quality assurance measures 
were grouped into sub-themes, disparity was observed in the level 
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of compliance. For instance, sub-themes of funding, physical 
facilities and quality of academic staff recorded a below average 
performance as indicated by the respondents. Sixty nine point two 
per cent (69.2%) of the respondents indicated that compliance with 
admission requirements as adequate while only 29.3% revealed that 
funding was adequate. Whereas 55.7% of the respondents adjudged 
quality of instructional materials as adequate 72.3% revealed that 
the quality of academic programmes was adequate. Sixty one point 
five per cent (61.5%) of the respondents showed self-appraisal as 
adequate, while 63.6% indicated compliance with external 
monitoring as adequate. This shows that compliance with quality 
assurance measures was adequate generally but inadequate for only 
sub-themes of funding, physical facilities and quality of academic 
staff out of the eight sub-themes under consideration.  

The result shows that on the average, 65% of the 
respondents scored the compliance with quality assurance 
measures as adequate 
 

Question 2: What are the constraints to quality assurance 
measures on academic programmes? 
 Table 2: Constraints to quality assurance measures 
 
SN Items  AGREE DISAGREE 

Frequency Percentage Frequency Percentage 

1 Funding 457 81.7 89 16.3 
2 Physical 

facilities 
469 86 77 14 

3 Lack of 
instructional 
aids 

488 89.5 58 10.5 

4 Inadequate 
library 
facilities 

439 80 107 20 

5 Personnel 338 61.8 208 38.2 
6 Student union 

crisis 
257 49.1 289 52.9 

7 Cultism 279 51.1 267 48.9 
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8 Political 
interference 
by 
Government 

414 76 132 24 

9 Administrative 
problems  

311 57 235 43 

          Mean 398 72.9 148 27.1 
 
Table 2 shows various constraints to control measures on 

the quality of academic programmes in South West Nigeria 
universities. However, when these constraints are grouped under 
various sub-themes, some disparities were noticed. For instance, 
major constraints to quality assurance are in the areas of funding, 
physical facilities, lack of instructional aids, inadequate libraries 
facilities and political interference as revealed by respondents’ 
scores of 81.7%, 86%, 89.5%, 80% and 76% respectively. Next are 
the sub-themes of personnel problems, administrative problems and 
cultism with the respondents with the scores of 51.1%, 61.8% and 
57%. Only 49.1% agreed that students’ unionism was a constraint 
facing the universities. Generally, all the respondents agreed that the 
universities were facing serious constraints on control measures for 
quality of academic programmes. The result revealed that 72.9% of 
the respondents agreed with the constraints to control measures on 
quality of academic programmes in South West Nigeria universities.  

 
Hypothesis 1 
Type of universities will not significantly influence quality 
assurance measures.  
The hypothesis was tested using responses to items in Sections A 
and B of QAQ. The result is presented in Table 3. 
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Table 3: t-test Analysis on Level of Compliance with Quality 
Assurance Measures in Specialised and Conventional 
Universities 
 
Group N Mean  SD  

df 
t cal  t 

table 
Result 

Specialised 
universities  

263 85.89 11.37  
 
544         
1.80 

 
1.96 

 
Not 
significant Conventional 

universities 
283 82.86 13.61 

P> 0.05 
Table 3 shows that t calculated (1.80) is less than t table (1.960) at 
0.05 level of significance. Hence, the null hypothesis is not rejected. 
Therefore, there is no significant difference between specialised 
universities and conventional universities in their compliance level 
with quality assurance measures.   
Hypothesis 2 
Type of universities will not significantly influence constraints 
to quality assurance measures. 
Table 4: t-test Analysis on Constraints to Quality Assurance 
Measures in Specialised and Conventional Universities 
 
Group N Mean  SD  df t cal  t 

table 
Result 

Specialised 
universities 

263 85.89 11.37  
544               
2.88 
                                       
                        
   

 
1.96 

 
Significant 

Conventional 
universities 

283 82.86 13.61 

p<0.05 
 
The result in Table 4 shows that t calculated (2.88) is greater than t 
table (1.96) at 0.05 level of significance. Hence, the null hypothesis is 
not accepted. Therefore, there is significant difference in constraints 
to quality assurance measures for academic programmes in the 
specialised and conventional universities. The mean score of 85.89 
for specialised universities is greater than the mean score of 82.86 
recorded for conventional universities. This implies that specialised 
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universities slightly experienced more constraints to quality 
assurance measures for academic programmes than conventional 
universities. 
 
Discussion  
The study revealed that compliance with quality assurance 
measures for academic programmes in South West Nigeria 
universities is just above average. This is not good enough and tends 
to corroborate the views of employers of labour that performance of 
graduates from Nigerian universities has failed to satisfy them. 
 The above average performance of these universities in 
quality assurance measures despite inadequate funding, inadequate 
provision of physical infrastructure and other quality enhancing 
inputs indicates that other factors exist in the university system that 
make them functional. It then implies that adequate provision of all 
those facilities that are not available in the right quantity and quality 
at present is bound to improve the compliance level with quality 
assurance measures in the Nigerian university system    
 The finding supports Aminu (1986) and Ade-Ajayi (2003) on 
the crucial role of funding on the quality of university education. 
Similarly, Hallak (1997); Aghenta (1993); Adeyemi and Igbineweka 
(2000) emphasise the significance of different categories of physical 
facilities on the quality of academic programmes.  

This study revealed that no significant difference exists 
between specialised and conventional universities in their level of 
compliance. This might not be unconnected with the fact that 
although specialised universities are modern universities, their 
management structure as well as the ownership control do not 
make them differ from the conventional universities. In addition to 
this, is that both specialised and conventional universities are 
subjected to the same evaluation criteria without considerations for 
their peculiarities. Even when there is difference in their compliance 
level with quality assurance, it might be difficult to notice this.     

The implication of this is that while specialised universities 
are meant to operate differently from conventional universities, the 
impact of bureaucracy has made it impossible for them. Thus 
despite the existence of specialised universities, Nigerian university 
system is still homogenous. Therefore not much difference is 
associated with the level of compliance with quality assurance 
measures in these two categories of universities. This is premised on 
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the observation that specialised universities in Nigeria do not enjoy 
any special privilege over their conventional counterparts. This 
finding is supported by Ade-Ajayi (2001) and Saint et al (2003).  
 

The study revealed that there is significant difference 
between specialised universities and conventional universities on 
constraints to quality assurance measures. The mean for specialised 
universities is higher than conventional universities. This implies 
that specialised universities experienced more constraints to quality 
assurance measures. This might not be unconnected with the huge 
capital outlay required for the skilled specialists’ manpower 
requirement for the procurement of equipment for their 
laboratories and workshops. 

The implication is that specialised universities unlike the 
conventional universities deserve special status commensurate with 
the objectives behind their establishment. These universities have 
peculiar attributes besides their academic programmes and huge 
capital outlay. For instance, they have low students’ intake and 
higher running costs unlike conventional universities. All these 
characteristics tend to put specialised universities a disadvantage 
when compared with conventional universities. However, unlike 
their conventional counterparts that have large students’ population 
and freedom to introduce certain courses that can improve their 
internally generated revenue, specialised universities are closely 
monitored by the NUC to ensure that they do not introduce courses 
that are unrelated to their primary objectives. This finding is 
consistent with (Aminu, 1986); Oke (2001) and Saint et al (2003). 
 
Conclusion and Recommendations  
Variable of type of universities made no difference on the extent of 
compliance with quality assurance measures for academic 
programmes. Although there is variation in the extent of compliance 
under different sub-headings, there is need for improvement in 
areas of deficiency in order to enhance quality assurance measures 
on academic programmes. This can be achieved through adequate 
funding that is fundamental to the provision of other inputs. 

 In general, both categories of universities exhibited serious 
constraints on quality assurance measures, with the specialised 
universities facing greater constraints. This implies that type of 
university had significant influence on constraints to quality 
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assurance measures. There arises the need for special attention by 
the proprietors of the specialised universities. This can be done 
through adequate provision of financial resources that is expected to 
translate into an improvement in the quantity and quality of other 
quality enhancing inputs in these universities. The practice of 
uniform budgetary allocation to Nigerian universities irrespective of 
type should be discontinued. Peculiarities of various universities 
must be considered with priorities given to areas that need greater 
attention. 

In general, consideration must be given to adequate 
provision of various inputs that form the basis of quality educational 
delivery services in these universities irrespective of type. This is 
considered very important in view of the fact that inadequate 
compliance as well as glaring constraints to quality assurance 
measures pose serious threat to the survival of university system in 
Nigeria.   
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Abstract 
The main purpose of this study was designed to develop and validate 
an instrument titled Lecturers’ Motivation Assessment Inventory 
(MAI)  for quality assurance in universities. Thus, this is an 
instrumentation study. From literature, five constructs that constitute 
the major elements of human motivation were identified. The 
constructs include attitude, reward, commitment, punishment and 
interest. Initially, a 50-item Motivation Assessment Inventory was 
developed by the researcher for the purpose of face validation and 
field trial. The initial draft of the instrument was subjected to face 
validation by 2 specialists in educational research, 5 specialists in 
educational administration and 2 specialists in measurement and 
evaluation. Their comments and suggestions were then incorporated 
in a second draft of the instrument still consisting of 50 items. This 
was subjected to field trial using fifty lecturers drawn from tertiary 
institutions in Enugu state. The data from the field trail were 
subjected to factor analysis to determine the items that were valid and 
therefore qualified to be included in the instrument for use in the 
actual study. Based on the factor analysis, 30 items were found to be 
well loaded. Thus, the draft that was administered to the research 
subjects consisted of 30 items. Data from the research subjects were 
analyzed using factor analysis, the Cronbach  Alpha and t-test. Out of 
the 30 items, 8 were dropped. The remaining 22 items were grouped 
into 9 factors. Out of the 9 factors extracted, only five factors have 
items substantially loaded on them while four factors did not have up 
to the minimum  loading of four items on them and were therefore 
ignored (Meredith 1969). The 22 acceptable items were grouped 
under five motivational constructs with their item loadings. The test of 
reliability using the 22 items that survived the validation test revealed 
that the instrument is reliable.  The determination of internal 
consistency of the instrument based on the influence of school location 
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and job experience showed that most of the items of the instrument 
were stable across school location and job experience. The researcher 
therefore recommends that the MAI be used by the management of 
universities, Deans of faculties and Heads of departments including 
teachers for quality assurance in universities. It is also recommended 
that the instrument be used for all categories of tertiary institution for 
quality assurance irrespective of personality or environmental 
variables.  
 
Introduction 
 
Background of the Study  
Motivation has been conceived from an array of both theoretical and 
empirical perspectives. It has been viewed from the path-goal 
orientation (Obi, 1997; Georgapoulos, 1957); from the expectancy 
view point (Vroom 1964); from the dynamic approach (Maslow, 
1965; Alkinson and Birth, 1989) and from the Herzbergs’s 
Motivation – Hygiene perspectives (Enyi, 2000). Although each 
school of thought convey a divergent view of motivation, all the 
theoretical and empirical explanations coverage at a unified point 
where motivation is generally agreed to be the process of arousing, 
sustaining and regulating the activities of an organism in a given 
contact. The study of motivation, therefore, is primarily concerned 
with how behaviour is energized, sustained, directed and stopped. 
The dominant approaches to motivation during the 1940s and 
1950s view behaviour as regulated by stimulus-response associative 
bonds that develop through reinforcement processes (Udokama 
1997; Koestner and McClelland, 1994). The psychology of 
motivation, falling as it does across the road of many different 
scholarly interests, has long needed a clear-cut definition. It is 
generally believed that an internal feeling acts behind the human 
behaviour. This internal feeling or activated force motivates an 
individual to achieve a goal. In other words, the process of 
activation, as a result of motivated force, is termed motivation. 
According to Obi (1997), motivation may be-seen as the perceptions, 
methods, activities used by the management for the purpose of 
providing a climate that is conducive to the satisfaction of the 
various needs of the employees so that they may become satisfied, 
dedicated and effective task performer. Therefore, motivation is an 
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embracing factor in an employee’s development to accomplish 
personal as well as organizational goals. 

Herberg’s Motivation-Hygiene theory makes a distance 
between two sets of job factors. One set is related to the actual doing 
of the job, the job content, or the intrinsic aspect of the job 
(Anyanwu, 2002; Enyi, 2000). These factors are called motivators 
and they include: achievement, recognition, works itself, 
responsibility, and advancement. The other set of job factors is 
related to the environmental setting or extrinsic factors of the job. 
These factors are termed hygiene and they include: policy and 
administration, interpersonal relations, supervision, salary, working 
conditions, status, security, possibility of growth and personal life. 
All these factors, both intrinsic and extrinsic determine, to a great 
extent the functioning of a classroom teacher on the job. 
 Teacher motivation, according to Diyoke (2005) is an 
individual phenomenon. By this, he means teachers’ emotional and 
mental reactions to his work, which affects the amount of work he 
does. Teachers want security and comfortable living, pleasant 
working conditions and a sense of belonging, treatment, a sense of 
achievement, a feeling of importance and a part of policy 
formulation.  
 This trend, therefore, shifted the attention of educators to 
teachers’ job orientation. While emphasis on strategies for 
enhancing teacher effectiveness on the job continues to dominate in 
current literature, and while also there seems to be a convergence of 
ideas on the role of motivation in teacher effectiveness, the exact 
quantification of teacher motivational states has been merely 
speculative. In the same vein, it is possible that no current theory of 
motivation has been able to explain, and more importantly predict 
the behaviour of an individual consistently. Available theories, at 
best, could only predict group behaviour with a fair amount of 
errors at some levels of probability (Arvey and Neel 2004). 
 While weaving fanciful propositions, replete with exotic 
hypothetical constructs to explain past behaviour, most of the 
existing theories tend to be versions of an approach, which argues 
that two opposing forces inhere in an individual’s life and interact to 
motivate that person. None has been able to quantify, in an 
individual the amount of force towards equilibrium and the extent 
of drive the individual has to seek change or disequilibrium. One 
would expect that a teacher’s motivational behaviour towards his 
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job would be influenced by a number of factors. Such factors include 
the location of the school where he teachers and the length of the 
teacher’s professional experience. These factors have been 
extensively studied in the developed countries where there is 
limited literature on work that has been done on these two factors 
with regard to how they influence teachers’ motivation in carrying 
out their jobs. For instance, in his own work, Murdock (1994) found 
that the location of a school whether in an urban or rural area did 
not make any significant difference in levels of teachers’ motivation 
on the job. Murdock’s study is interesting because he used a large 
secondary school sample drawn from across the United Kingdom. 
The influence of location of a school on motivation was found not to 
be significant in a study reported by Akpan (2007). 
 In a national survey on the role of professional experience as 
a factor of motivation on the job, carried out in Nigeria by 
Onyedinma (1989), it was found that the professional experience of 
a teacher was not a significant factor that influences teacher’s 
motivation on the job. From the foregoing, it is clear that more 
studies are needed in the area of teachers’ motivation especially in 
developing countries including Nigeria. It is possible that one reason 
why such studies have not been carried out in developing countries 
like Nigeria is because of paucity of valid and reliable instrument for 
measuring motivation of teachers. Yet, such studies are important 
for their contributions in understanding and improving the role of 
teachers in our educational systems.  
 The perennial problem of teachers’ poor work orientation 
sympathized by truancy, dereliction of duty, apathy, lateness to duty 
(Ibeakor, 1997, Edochie 2008) tends to raise a number of issues 
which bother on the implementability and survival of the new 
educational programmes being implemented by the Nigeria Federal 
Government. Although educators (Afolabi, 2009; Haruna, 2007) 
have linked these problems to internal disposition of teachers 
emanating from poor work conditions, their arguments appear not 
to have been substantiated. In the same vien, in as much as it would 
not be said that poor teachers’ job orientation stems from the poor 
motivation of teachers, it could also not be established with a fair 
amount of certainty that teachers are adequately motivated. This is 
as a result of the paucity of instruments for measuring teachers’ 
level of motivation. Not even the application of the Structural 
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Equation Model (Anastasi, and Urbina 2008) or the Alkinson’s 
(1984) Schema Approach quantify the extent of teacher motivation. 
 As such, a major problem in motivation studies is its 
measurability. In response to this problem, this study is faced with 
the task of developing and validating an instrument, which could be 
generally applied with a fair amount of certainty in the 
measurement of motivational status of teachers. 
 
Research Question  
The following research questions guided this study. 

1. What is the validity of the Lecturers’ Motivation 
Assessment Inventory (MAI) in terms of their factor 
loadings? 

2. What is the reliability coefficient of the Lecturers’ 
Motivation Assessment Inventory (MAI)? 

3. What influence has school location on the Motivation of 
Lecturers? 

4. What influence has lecturers’ job experience on the 
motivation of lecturers?    

 
Methodology  
The population of the study comprised all the lecturers in Faculties 
of Education in the three universities in Anambra state. The 
universities include Nnamdi Azikiwe University, Awka (Federal); 
Anambra State University, Uli (State) and the Madonna University, 
Okija (Private). The sample of the study comprised 60 lecturers 
purposively selected from Faculties of Education in the three 
universities. Twenty (20) lecturers were selected from each 
university’s Faculty of Education. This study adopted an 
instrumentation research design. According to Mehrens and Lehman 
(1991), an instrumentation research is the type which aims at 
developing and certifying the efficacy of an instrument for the 
measurement of a given behaviour or construct. 
 The instrument developed in this study was the Teacher 
Motivation Assessment Scale (TMAS). The initial draft copy of TMAS 
has fifty items. The draft is a 4- point modified likert type scale 
divided into two sections. Section ‘A’ was designed to seek 
background information of the respondents. Section “B” was 
designed to seek information based on motivation constructs. The 
rating scale options are: Strongly Agree (SA = 4); Agree (A = 3); 
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Disagree (D =2); and Strongly Disagree (SD=1). The instrument was 
duly validated by experts in educatgional research and educational 
administration. The reliability was assessed using factor analytic 
approach. The researcher employed the direct delivery technique in 
the administration of the instrument to the research subjects. The 
principal factor solution, Cronback Alpha and mean scores were 
employed in the data analysis.  
 
Results  
 
Research Question 1 

1. What is the validity of the Lecturers’ Motivation 
Assessment Inventory (MAI) in terms of their factor 
loadings? 

Responses of the respondents who were used for this study were 
subjected to data reduction procedures (ie. Factor analysis) using 
principal component analysis and factor matrix. For the TMAS, the 
normal varimax method of rotation was done with reference to the 
principal factor solution for the thirty items. Summary of the 
varimax rotated factor loading for the thirty items/variable is shown 
in the appendix.  
 Summary of data revealed that out of the nine factors 
extracted, only five factors (factors 1,2,3,4 and 5) have items 
substantially loaded on them. Out of the 30 items used for this study, 
twenty-two items had at least a minimum loading of 0.35. Four 
factors, (6, 7, 8 and 9) did not have enough items substantially 
loaded on them. On the other hand, items 9  and 15 were not loaded 
on any factor while six items (items 2, 3, 12, 13, 20 and 24) were 
loaded on more than one factor and were considered factorially 
impure. These items were discarded. Factors 1,2,3,4 and 5 were 
accepted as valid. According to Meredith (1969), the minimum 
number of items for accepting a factor is four. The five factors and 
the associated twenty-two items considered to be factorially valid 
are specified in table 1 (see appendix).  
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Research Question 2 
What is the reliability coefficient of the Lecturers’ 
Motivation Assessment Inventory (MAI)? 

  
After the data reduction using the varimax method of rotation, it 
was found that two items were not loaded. The items were 9 and 15. 
However, items 2, 3, 12, 13, 20 and 24 were loaded on more than 
one factor. Therefore, the eight items (2, 3, 9, 12, 15, 13, 20 and 24) 
were considered factorially impure. The eight items were discarded. 
Thereafter, the remaining twenty-two items were subjected to test 
of internal consistency, using the Cronbach Alpha. The summary is 
shown in table 2 at the appendix. 
 
Research Question 3 
What influence has school location on the Motivation of Lecturers? 
The result of the influence of location on the motivation of teachers 
is shown in table 3. (see the appendix). Lecturers in rural areas 
agreed with the views on items 7, 16, 17, 18, 19 and 21. Those in 
urban and rural areas recorded the lowest means responses of 1.57 
and 1.39 respectively on item 30 of MAI. This item tried to find out 
whether lectures are given assistance in solving their personal 
problems. On the other hand, both lecturers in the urban and rural 
areas recorded their highest mean responses of 3.50 and 3.67 
respectively on item 21 of MAI, which was on whether basic duties 
are made available to lecturers.  
 
Research Question 4 

What influence has lecturers’ job experience on the 
motivation of lecturers?  

 The result of the influence of job experience on the 
motivation of lectures is shown in table 4 (see the appendix). The 
result in table 4 shows that both experienced and less experienced 
lecturers disagreed with the views on items I, 4, 5, 6, 10, 11, 14, 22, 
23, 25, 26, 27, 28, 29, and 30 while they agreed with the views on 
items 7, 17, 18, 19 and 21. The experienced and less experienced 
lecturers recorded the lowest mean of 1.1 and 1.49 respectively in 
item 19. 
 Similarly, the experienced and less experienced lecturers 
recorded their highest mean 3.55 and 3.59 respectively in item 21 of 



62                      Development of Lecturers’ Motivation Assessment....     

 

the MAI, which found out whether basic allowances accruing from 
extra duties are made available to lecturers.  
 
Summary of Findings 
The analysis of the data revealed the following findings: 
Out of the 30 items of the MAI subjected to factor analysis, 22 items 
met the requirements for acceptance as valid items. The remaining 
eight items were dropped because they were not up to the cut-off or 
minimum acceptable value of 0.35. They are items 2, 3, 9, 12, 13, 15, 
20 and 24. While items 2, 3, 12, 13, 20 and 24 were considered 
factorially complex or impure because they were loaded on more 
than one factor, items 9 and 15 did not attain a minimum loading of 
0.35 on any factor. The 22 valid items were distributed along the 
five factors, which explains motivational constructs. The 22 – items 
of the MAI that emerged as acceptable items substantially high 
internal consistency of 0.74, indicating that the instrument is a 
reliable measure of motivation among lecturers. 
 Furthermore, school location affects the responses on MAI. 
Since urban and rural responses differed significantly much in the 
same vein, length of experience of the lecturers affected their 
responses on MAI since experienced and less experienced responses 
were found to vary significantly.  
 
Discussion of Findings 
The initial 30-item Lecturers’ Motivation Assessment Inventory 
(MAI) was subjected to factor analysis using the varimax rotated 
factor loading. As shown earlier, nine factors were extracted by the 
PC but only five factors had items substantially loaded on them. Item 
2, 3, 9, 12, 13, 15, 20 and 24 were dropped completely from the 
second draft of the lecturers’ motivation assessment inventory. 
Specifically, item 2 was loaded on factors 1 and 7 while items 3 and 
12 were loaded on factors 1 and 6. Also item 13 was loaded on 
factors 6 and 7 while items 20 and 24 were loaded on factors 1 and 
8, 6 and 8 respectively. Since they appeared in more than one factor, 
they were described as factorial complex. 1 items 9 and 15 were not 
loaded on any factor and were also dropped. Meredith (1969) 
recommended that a loading of 0.35 should be the minimum for 
accepting any item. The five constructs representing the five factors 
in which the items were loaded are attitude, commitment, reward, 
punishment and interest. Factor 1 has to do with motivation 
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resulting from attitude to job. Factor 2 has to do with items that 
address the dimension of motivation that has to do with 
commitment. Factor 3 reveals that aspect of motivation that relates 
to reward. Factor 4 has to do with the construct that pertains to 
punishment, while factor 5 linked with interest in the job. 
 During factors analysis, eight items did not meet the criteria 
for accepting items as valid in the instrument. These items are 2, 3, 
9, 12, 13, 15, 20 and 20. Items 2, 3, 12, 13, 20 and 24 were dropped 
from the instrument because they were loaded on more than one 
factor. Item 9 and 15 were dropped because they were not 
adequately loaded on any factor. The surviving twenty-two items 
were subjected to a test of internal consistency using Crombach 
alpha. Reliability is referred to the degree of consistency of a 
measuring instrument (Mehren and Lehman 1991). Since the 
instrument is of the Likert-type, the Cronbach test of internal 
consistency was considered most. The summary of the test revealed 
alpha of 0.74. This indicates that the instrument has high inter-item 
consistency ad therefore reliable. 

Research question 3 reflected particularly on school 
location, thus, the influence of school location on the motivation of 
lecturers. Subsequently, table 3 showed mean responses. The 
surviving 22 items for both urban and rural recorded the lower 
mean response of 1.57 and 1.39 respectively on item 30 of MAI. Also 
both lecturers in urban and rural disagreed with the views on items 
1, 4, 5, 6, 10, 11, 14, 22, 23, 25, 26, 28, 29 and 30 while the lecturers 
in urban areas disagreed with the view on item 8. In addition, both 
lecturers in urban and rural agreed with the views on items 7, 16, 
17, 18, 19, and 21. Furthermore, both lecturers in the urban and 
rural areas recorded their highest mean response of 3.50 and 3.67 
respectively on item 21 of the MAI. Thus, school location has 
significant influence on the scores of lecturers’ motivation.  
 However, the results agree with earlier findings of 
researchers like Ogbodo (1993) and Okeke (1994). These 
researchers observed that teachers in rural areas and those in urban 
areas are not equally motivated. Due to environmental 
circumstances, the interest, commitment, attitudes, reward and 
punishment of these teachers vary. Although, researchers have 
already established remarkable differences in line with their 
differences in 15 items as against 6 that agreed. It must be 
appreciated that for some aspects of their job, there must be 
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convergence especially when the construct measured are not 
environmentally dependent. Murdock (1994) noted that the location 
of a school whether in urban or rural did not make any significant 
difference in levels of teacher motivation.  
 The influence of job experience on MAI was also explored. 
Summary of data analysis is presented in table 4. Table 4 showed 
that both experienced and less experienced lecturers disagreed with 
the view on items 1, 4, 5, 6, 10, 11, 14, 22, 23, 25, 26, 27, 28, 29 and 
30, while they agreed with the views on items 7, 17, 18, 19 and 21. 
Both experienced and less experienced lecturers recorded the 
lowest mean of 1.51 and 1.49 respectively on item 30 of the MAI. 
Nevertheless, the experienced and less experienced lecturers 
recorded their highest mean of 3.55 and 3.59 respectively on item 
21 of the MAI. Obi (1997) noted that interest in the teaching 
profession develops with time or declines with time. His argument is 
that, in as much as teaching as a profession is concerned, interest in 
the job is time dependent.      
 Out of the 30 items that were used for the actual study, only 
22 items survived. These 22 items were grouped according to their 
motivation constructs. Already five motivation constructs were 
identified from the literature. These constructs are: Attitude, 
Commitment, Reward, Punishment and Interest.  
 
Attitude: 
Items  
1. Adequate instructional facilities are always made available 

to enhance our job performance. 
6. There is a fair consideration for all teachers in assignment of 

responsibilities.  
19. The government and school authority, usually stimulate and 

encourage lecturers to greater work  efficiency. 
26. Conditions of service for lecturers are stream-lined to 

enhance their performance.  
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Commitment  
Items  
10. The authority provides enough incentives to challenge 

teacher productivity. 
16. Lecturers are allowed to express their feeling about their 

jobs. 
17. There is approval for teachers who apply for in-service 

training.  
30. Lecturers are usually given assistance in solving their 

personal problems. 
 
Reward  
Items  
4. Adequate leisure activities/programmes are enjoyed by 

lecturers. 
7. Lecturers receive adequate commendation for jobs well 

done. 
14. Lecturers who go for further studies are recognized by the 

authority through instant promotion or  higher rank 
when they successfully complete their studies.  

22. Lecturers are promoted regularly without prejudice. 
23. Lecturers are paid monies to enable them attend seminars 

and workshops.  
     
Punishment  
Items 
11. Usually, there is poor human relationship between 

lecturers and the school authority.   
21. Basic allowances accruing from extra duties are not made 

available to lecturers. 
25. Erring lecturers are not included in school activities that 

yield money to participants. 
27. Lecturers derived compensations that are due to them. 
28. Lecturers are denied up-to-date information about their 

jobs.  
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Interest  
Items 
5. The authority often uses constructive criticism in 

correcting defualting teachers.   
8. Lecturers’ social status are often compromised. 
18. Lecturers enjoy adequate welfare scheme. 
29. There is a special package for lecturers whose students 

excel in examinations.  
 
Conclusion 
The following conclusions are drawn from this study: 

a. Twenty-two item MAI was developed from the initial 
draft of 30 items. Five factors were found to explain 
teacher motivation and they represent the following 
constructs; interest, attitude, reward, punishment and 
commitment. 

b. The inter-item consistency analysis of the instrument 
using the Cronbach procedure reveals that the MAI has 
high internal consistency of 0.7 as such reliable.  

c. The instrument is stable with respect to school location 
and job experience. The responses on the instruments 
did not deviate much from the initial findings about the 
variable and the constructs on which the items were 
loaded.  

 
Educational Implications of the Study  
This study has interesting implication not only for teaching and 
learning but also for quality assurance in universities. The study has 
developed a valid and reliable instrument, which measures 
lecturers’ motivation. The implication is that the problem of how 
best to measure teacher level of motivation can be addressed. This 
will go a long way in resolving the quality assurance questions in 
our universities. Most universities find it difficult to assess the 
motivational status of their teachers because they have no suitable 
measuring instrument. With this instrument available, the 
motivational status of teachers could be assessed from time to time 
in Anambra State and Nigeria in general for quality assurance in the 
educational programmees. 

University administrators can now determine when there is 
need to motivate their subordinate so as to enhance productivity. 
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This newly developed instrument, going by their psychometric 
attributes and conference with established theories and research 
findings has been shown to exhibit relative stability across location 
and job experience. This implies that from now onward teacher 
motivation can be most effectively assessed without expectations of 
bias and the quality of our university products will be high. 
 
Recommendations  
Based on the findings of this study, the researcher made the 
following recommendations:  

a. MAI should be used by universities administrators in 
assessing the teachers’ motivation level.  

b. Since the instrument does not discriminate across school 
location and job experience, it is recommended that the 
instrument be used for all categories of lecturers, 
especially for quality assurance.  
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TABLE 1 
The Five Motivation Constructs with the Five Factors and their 
Factor Loadings.  
 
Constructs Factors Items Item 

Loading 
Communality  

Attitude 1 1 
6 
19 
29 

.47961 

.42470 

.63994 

.61091 

.61680 

.45474 

.61792 

.55239 
Commitment  2 10 

16 
17 
30 

.44710 

.35292 

.64077 

.63189 

.59702 

.49276 

.61660 

.55794 
Reward 3 4 

7 
14 
22 
23 

.44235 

.48175 

.47028 

.35036 

.62108 

.51268 

.51961 

.57383 

.85317 

.59015 
Punishment  4 11 

21 
25 
27 
28 

.45453 

.38389 

.43046 

.38977 

.45923 

.51922 

.83866 

.66742 

.52826 

.60647 
Interest 5 5 

8 
18 
29 

.51803 

.49291 

.64507 

.61091 

.42588 

.40799 

.66724 

.50924 
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TABLE 2 
Cronbach Alpha Test on 22 items of MAI, for its internal 
consistency  

 
Alpha = 0.7385 Standardized item alpha = 0.6036 

 
TABLE 3: Mean of the Responses of Lecturers in Urban and 
Rural on the 22 Items of the AMI 
S/NO Items Rural 
  Mean (x) Means (x) 
1 1 85 2.03 
2 4 84 1.74 
3 5 94 2.17 
4 6 85 2.49 
5 7 1.07 2.60 
6 8 85 2.63 
7 11 83 1.89 
8 11 88 1.76 
9 14 96 1.71 
10 16 87 2.79 
11 17 88 3.07 
12 18 86 3.41 
13 19 88 3.03 
14 21 82 3.67 
15 22 1.93 2.22 
16 23 82 1.79 
17 25 89 1.77 

Statistics 
for Scale 

Mean  
49.9822 

Variance 
57.3761 

Std Dev. 
7.5747  

N of 
variables 
22 

  

Item Means Mean 
2.2720 

Minimum  
1.3911 

Maximum 
3.6704 

Range 
2.2793 

Max/ 
min  
2.6386 

Variance 
0.3836 

Item 
Variances 

Mean  
1.3763 

Minimum  
0.3518 

Maximum 
6.0725 

Range 
5.7207 

Max/ 
min  
17.2598 

Variance 
2.4875 

Inter-item 
Correlations 

Mean  
0.0647 

Minimum  
-0.4362 

Maximum 
0.4938 

Range 
0.9299 

Max/ 
min  
-1.1320 

Variance 
0.0304 

Reliability coefficients for 22 items:  
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18 26 90 1.76 
19 27 95 2.34 
20 28 86 1.68 
21 29 87 1.39 
22 30 75  
 
Grand Mean for Urban = 2.31; Grand Mean for Rural = 2.26 

TABLE 4 Mean of the Responses of Lecturers Experienced and 
Less Experienced on the 22 items of the AMI 

S/NO Items Experienced  Less Experienced 
  Mean (x) Means (x) 
1 1 1.92 2.34 
2 4 1.88 1.94 
3 5 2.27 2.22 
4 6 2.38 2.54 
5 7 2.61 2.56 
6 8 2.39 1.66 
7 11 1.82 1.98 
8 11 1.83 1.94 
9 14 1.67 1.91 
10 16 2.81 2.59 
11 17 2.97 2.82 
12 18 3.29 3.09 
13 19 3.12 2.81 
14 21 3.55 3.58 
15 22 2.43 2.04 
16 23 1.87 1.94 
17 25 1.79 2.01 
18 26 1.90 1.98 
19 27 2.07 2.26 
20 28 2.37 2.31 
21 29 1.84 1.92 
22 30 1.51 1.48 
 
Grand Mean for Experienced = 2.31; Grand Mean for Less 
Experienced = 2.26. 
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Abstract 

The main purpose of this paper is to examine quality assurance in 
science education programmes in Colleges of Education in Nigeria. 
The aspects of quality assurance discussed include quality control 
and quality assurance; quality assurance in science education 
programmes; and challenges to quality assurance in science 
education programmes. The identified challenges include: poor 
funding of science education programmes, parity between learning 
experiences in Colleges of Education and industrial practices, 
importation of standard, admissions problem, undue influence by 
proprietors, corruption, poverty and low moral standard.  
Autonomy of Colleges of Education, adequate funding and checking 
of corrupt practices are among the recommendations for quality 
assurance in science education programmes in Colleges of Education 
in Nigeria. 

 

Introduction 

 Two critical parameters of educational development have been the 
quantity and quality of education provided. In Nigeria, some 
programmes have been put in place at various times under different 
names, to ensure accessibility of the citizenry to education.  Some of 
them include the Universal Primary Education (UPE), the Universal 
Basic Education (UBE), and the compulsory education programmes of 
various states.  Observations show that the issue of universal 
education for the citizenry has been unattainable, due to lack of the 
political will to fund and monitor the programmes. 

Another dimension to the efforts has been that the numerical 
expansion in provision of education has not been balanced up with 
qualitative education.  Education planners under the influence of 
political elites have been much concerned with quantitative education.  



74                                                               Towards Quality Assurance In…             Towards Quality Assurance in Science Education…. 

 

However, Ijaiya (n.d) noted that without quality, education becomes 
wastage and even poses danger to the individual beneficiary and the 
society.  Critics of Nigerian education, during the colonial period and 
immediately after, said that education was too bookish and irrelevant 
to the needs of the nation (Abdullahi, 2007).  This agitation gave rise 
to the 1969 curriculum conference which culminated in the National 
Policy on Education and the 6-3-3-4 system of education (Adikwu, 
2009).  Since then, the National Policy on Education and the resultant 
system have undergone revisions and changes respectively, which are 
indications that the nation is still grappling with how to make the 
education provided for Nigerian child relevant. 

The type of education provided for the school age citizens 
vary from place to place.  These variations are linked to national 
needs, environmental expediency, time relationship and economic 
factors.  The developments in science and technology at the global 
level had long put stress on the education planners in Nigeria, as in 
other developing nations.  The results of the responses are various 
policy stipulations in favour of the study of science and science 
based courses at all levels of education.  Federal Republic of Nigeria, 
(FRN 2004) prescribed a ratio of 60:40 in favour of science based 
disciplines for enrolment into tertiary institutions.  Federal Ministry 
of Science and Technology, (FMST, 1989) pledged the commitment 
of the Federal Government to assist in the qualitative and 
quantitative production of scientists for national development.  
Similarly, Federal Government designed a 10-year plan under the 
National Economic Empowerment and Development Strategy 
(NEEDS) programme, which is expected to bring science and 
technology to greater focus (Junaid, 2009).  A pertinent question is 
whether these policies and programme options have appreciably 
satisfied the national yearning through science education. 

There are manifestations indicative of the failure of the 
education system to provide the needed leverage to national needs 
and aspirations.  Onwu (2009) pointed to human issues as hunger or 
under-nourishment, lack of safe drinking water, poverty, 
unemployment, adult illiteracy and disease.  Some other issues of 
grave concern include deforestation, soil erosion, subsistence 
agricultural practices and low level of technological growth.  
However, a more perturbing reality is the decline observed in the 
quality of education provided.  According to Adikwu (2009), the 
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Nigerian tertiary institutions had an excellent reputation in the 
1960s and 70s.  He regretted that this reputation was lost during the 
1980s and 90s.  This decline has also been observed at the lower 
levels (Lagoke, 1999, West African Examinations Council, (WAEC, 
2007). 

The observed failure can be attributed to some lapses among 
which is the teacher factor.  A common notion is that no education 
system can rise beyond the quality of its teachers (FRN, 2004).  For 
science education to meet up with the demands of national 
development, the science teacher should be of high quality and very 
dedicated.  FRN (2004) prescribed the Nigeria Certificate in 
Education (NCE) as the minimum qualification for teaching.  This 
means that for Nigeria to meet up with the challenges of science 
education, there is need to ensure that the Colleges of Education 
attain the goals of production of qualitative teachers in the 
appropriate science to arts ratio as prescribed by the National Policy 
on Education. To ensure this, the Federal Government in 1989 
established the National Commission for Colleges of Education 
(NCCE), with the mandate of laying down standards for 
programmes, accreditation of certificates, academic programmes as 
well as approval of guidelines for the establishment of teacher 
education institutions and their accreditation (Junaid, 2005).  Since 
then, the commission has been committed to these legal 
responsibilities leading to remarkable growth in terms of number of 
Colleges of Education as well as the number of programmes and 
intakes into NCE programmes. In view of the above discourse, this 
paper is organized under the following sub-headings: 

1. Conceptual Clarifications 
2. Quality Control and Quality Assurance 
3. Quality Assurance in Science Education Programmes 
4. Challenges to Quality Assurance in Science Education 
Programmes.  

 
Conceptual Clarifications 
Quality: Quality means different things for different fields or 
professionals.  What is however common is that it refers to 
properties or characteristics that are desirable.  Wordnetweb (n.d) 
defined quality as an essential and distinguishing attribute of 
something or someone.   Quality has to do with whether something 
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is good or bad; it is about the standard of something when compared 
with other things (Ijaiya, n.d).   
 
Quality Control: Cole (1996:232) defined quality control as 
“basically a system for setting standards and taking appropriate 
action to deal with deviations outside permitted tolerances”.  This 
definition presupposes the existence of set standard for goods or 
services provided by an organisation.  The extent the products 
measure up to the set standard is then determined and decisions 
taken either to accept or reject the services or goods.  Quality 
control is therefore reactive and deals with product quality and not 
process quality.  In line with this, wikipedia (2007) noted that 
quality control emphasise testing of products to uncover defects and 
reporting to management who makes the decision to allow or deny 
the release of products or services. 
 
 Quality assurance: Quality assurance refers to a programme for 
the systematic monitoring and evaluation of the various aspects of a 
project, service or facility to ensure that standards of quality are 
being met (Wikipedia, 2007).  Harrey (2009) defined quality 
assurance in higher education as the collection of policies, 
procedures, systems and practices, internal or external to the 
organisation, designed to achieve, maintain and enhance quality.  
The later definition directly addresses the concept from the 
perceptive of higher institutions.  It brings to bare the fact that 
quality assurance measures have to do with actions taken internally 
or externally, focused on ensuring quality. It is important at this 
juncture to distinguish between quality control and quality 
assurance especially as they relate to education.  
 
Quality Control and Quality Assurance 
In comparative terms, quality control measures seek to evaluate 
programmes and products vis-a-vis a set standard but do little or 
nothing to address programme factors that would ensure the 
attainment, maintenance and enhancement of level of quality.  
Quality assurance, on the other hand, is an on-going continuous 
process of evaluating (assessing, monitoring, guaranteeing, 
maintaining and improving) the quality of a higher education 
system, institutions or programmes (Vlasceanu, Grunberg & Parlea, 
2004).  Based on this, quality control is an aspect of quality 
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assurance. The next section examines quality assurance in science 
education programmes.  
 
Quality Assurance in Science Education Programmes  
The unique requirements for a successful science education 
programme in colleges of education cannot be over emphasised.  
Science generally, is practically oriented and should be taught using 
the active, hands-on approach.  This has obvious implications to 
institutions that train the teachers.  A sound teacher education for 
production of science teachers should first emphasise knowledge and 
teaching skills (methodology), which are applicable to every bias in 
teacher upbringing. But in addition, acquisition of attitudes, 
behaviours and skills relevant to the practice of science should also be 
emphasised. 

Production of quality science teachers is expensive due to 
the facilities and manpower requirements.  Well-equipped 
laboratories, qualified academic staff, technicians and technical staff 
are prerequisites for science teacher development programmes.  But 
Colleges of Education in Nigeria (especial State and Privately owned 
ones) are under-funded by their proprietors (Junaid, 2009).  Worse 
still, the available fund is rationed among the available programmes 
of the College.  Science programmes, consequently, suffer more than 
the arts. 

The NCCE has been doing much in terms of paying attention 
to the quality of programmes in Colleges of Education.  Noticeable 
among its efforts is the regular accreditation programmes.  
Pertinent issues on quality assurance are not however, usually 
addressed during accreditation exercise, especially as it pertains to 
science education. The accreditation programme can best be 
classified as quality control measure, which is an aspect of quality 
assurance programme.  Availability of qualified personnel rather 
than the productive capacities of the personnel are given attention.  
Productive capacity in this context includes the skill capacities, 
competences in skills delivery, ability to manage available resources 
and to improvise the non-available or inadequate facilities and so 
on.  In general, the accreditation programme in higher institutions in 
Nigeria is based essentially on inspection, monitoring and control 
(Ijaiya, n.d).  Inspection is an external imposition, which is prone to 
rejection by teachers.  Science education requires more than 
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external supervising roles with one-short judgment, which is the 
current state of affairs.  Unfortunately, programmes to assist science 
lecturers as well as train science teachers to improve on their 
performance are still lacking. 
 
It is however, necessary to acknowledge that the NCCE has adopted 
some other strategies, outside the regular accreditation 
programmes, to ensure quality.  These are routine monitoring of 
academic programmes and infrastructure, ranking of NCE awarding 
institutions on the basis of quality and external moderation of 
assessment instruments.  But these measures have not been adapted 
to reflect the nature and practice of science education enterprise. 
The reasons are discussed in the section below. 
 
Challenges to Quality Assurance in Science Education 
Programmes  
There are many challenges facing the enhancement of quality 
assurance in science education programmes in Colleges of Education 
in Nigeria.  Some of the challenges are: 

 

1. Poor funding of science education programmes:   
National Teachers’ Institute (NTI) noted that NCE teacher 
programmes in Nigeria are poorly funded (NTI, 2002).  
Inadequate fund accounts for inadequate science facilities, 
inadequacy of books and library materials, lack of motivation of 
lecturers and students, irregularity of accreditation and other 
quality assurance strategies 
 
2. Parity between learning experiences in Colleges of 

Education and industrial practices. 
Junaid (2009) noted that there is a wide gap between what is 
studied in science education disciplines and what is done in 
school, where the products will work.  The skills taught in 
Colleges of Education and teaching aids differ from the ones 
used at the basic level of education.  The result is that it is 
difficult to hold the training institutions accountable to the 
public.  There is therefore the problem of congruence between 
internal and external assessors of qualities of science 
education programmes.  While internal assessors use the 
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curricula content, the external assessors, including consumers 
use field performance.  The results would vary due to the 
parity of contents. 
 
 
 

3. Importation of standard 
One of the major problems of science education programmes in 
developing countries borders on setting standards using the 
yardstick of similar programmes in the developed nations.  The 
expected knowledge and learning experiences are not adapted 
to the local environments and circumstances.  Very often than 
not, the physical, financial and technical requirements are not 
available as in the countries from where the programme was 
imported.  Consequently, there is the dilemma of quality 
assurance based on the standard set or based on the reality on 
ground. 
 
4. Admission problem 
Generally, there is the problem of dwindling admission into 
Colleges of Education programmes in Nigeria.  The science 
education programmes are the worse hit.  In order to exist and 
retain the science departments, Colleges of Education have 
resorted to Pre-NCE programmes.  Products of the Pre-NCE 
programmes are admitted into the main programme.  These 
products have been criticised as being ill-prepared and ill-
adopted for they are unable to cope with science education 
programmes (Junaid, 2009).  Despite this shortfall, the 
institutions may likely compromise quality measures in order to 
retain the students and avert other associated problems. 
 
5. Undue influence by proprietors 
Proprietors of Colleges of Education have both political and 
economic reasons for establishing the colleges.  The technical 
management of the college will not be at liberty for quality 
assurance programmes, which may interfere with the targets of 
the proprietor.  This is more so when most of the managers of 
Colleges of Education are not science inclined.  The result is that 
quality assurance programmes are guided by the dictates of 
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proprietors and any step adjudged to be contrary to the 
proprietor’s target would not thrive.  
 
6. Corruption  
Observably, Nigerian society is morally corrupt to the extent 
that it has become extremely difficult for many Nigerians to live 
and survive through an honest means.  Keeping an average 
Nigerian from being corrupt is as difficult as keeping a goat from 
eating yam (Odey, 2003).  Corruption, though not peculiar to the 
country, is strong in Nigeria and often regarded as a major cause 
of social vices in schools.  It is the cankerworm behind 
examination malpractices, certificate racketeering, admission 
racketeering, misappropriation and embezzlement of education 
funds in virtually all the tertiary institutions. 
 
7. Poverty and social vices 

In recent times, the economy of Nigeria has remained unstable.  The 
situation has equally led to poverty of various degrees.  The 
prevalent poor economy shadows the hope of over 80% Nigerians to 
live a fulfilled life (Federal Ministry of Information and National 
Orientation, 2006).  Several persons, including lecturers and 
students in order to survive resort to social vices such as bribery, 
pilfering, stealing, cheating, book price hike and prostitution.  
Achimugu (2000) classifies poverty as one of the major causes of 
social vices in Nigerian schools. 
 
8. Low moral standard  
Achimugu (2000) postulates that some teachers and learners 
especially at the tertiary level of our school system have low 
morality. Many teachers are losing their conscience in the practice 
of the profession.  Punctuality and regularity to school among 
teachers and learners are gradually fading away.  Some teachers 
collude with students to cheat in examinations even as they also 
involve themselves in immoral acts such as illicit sexual 
relationship.  The result has been unprecedented prevalence of low 
quality of the education system. 
 
Conclusion 
Educational development remains sin qua non to national 
development.  The slow pace of development in Nigeria is not due to 
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lack of education as to the quality of education received.  Critical 
factors in determining the quality of education are the relevance and 
applicability of what is learnt.  Science education especially at the NCE 
level, if relevant and qualitative, will form the bedrock of the national 
aspiration to develop scientifically.  This is because, NCE holders are 
expected to lay the foundation for the education of future generation 
of Nigerian scientists.  It is therefore important that all efforts should 
be made to ensure that quality assurances are ensured for science 
education programmes in Nigerian Colleges of Education.  The 
measures suggested in this paper will be useful in that direction. 

 

Suggestions  
The following suggestions are very necessary for quality 
assurance in science education programmes in Colleges of 
Education in Nigeria: 
 
1. Proprietors of Colleges of Education should make adequate 

budgetary provisions for science education programmes. 
Lecturers of science departments should be provided with 
opportunities to attend regular professional development 
programmes through sponsorship and the teachers should be 
monitored to ensure that what were learnt were put in practice. 
 

2. The NCCE, in collaboration with relevant agencies and 
ministries should develop environmentally friendly and 
relevant science contents for Colleges of Education so as to 
ensure proper link between the contents of what is learnt in 
Colleges of Education and what the trainees will teach in 
schools. 

 
3.  Governments should see Colleges of Education from the proper          
      perspective, as institutions for nurturing teachers who will     
      handle the future generations.  This perception will reduce the    
      tendency to make the colleges self-sponsoring.  In turn, the    
      colleges will reduce the competition for in-takes and stabilise     
      standards of admissions into science education programmes. 
 
4.      The Colleges of Education should be granted autonomy to  
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determine their in-takes and out-puts of science education 
programmes to enable them to decide on disciplinary 
approaches that would ensure qualitative education. 
 

5.  Lecturers as well as science student-teachers should be     
     encouraged through incentives.  This would ensure commitment   
     and engender quality assurance for science education  
     programmes. 
 
6.  Satisfactory conduct should be the basis of admission of  
     students into Nigerian schools, recruitment of science lecturers    
     and other education workers as well as their remaining as   
     members of the school organization. 
 
7.  There should be a legislation enforcing religious bodies and          
     families’ involvement and participation in moral up-bringing of  
     their members. 
 
8.  Anti-corruption agencies in the country should have offices in  
     Colleges of Education to check any corrupt or anti-quality  
     practices in the Colleges. 
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Abstract  
The paper examines the issues of quality assurance in higher 
institutions and its implications for administrators in Nigeria. Quality 
assurance has remain a topical issue in educational system, although 
very little with regard to its meaning has been achieved. Products 
from higher institutions of learning abound but they are very difficult 
to identify. No education programme is worth its ingredients if the 
qualities of its products are not assured. Administrators like the Vice 
Chancellors, Provosts, Rectors, Deans and Heads of Departments 
among others in higher institutions have a lot to do to ensure that 
their products can contribute meaningfully to the large society. It is in 
line with this that the paper focuses on several issues on quality 
assurance in higher institutions. Academic performance, quality of 
teachers and activities of regulatory bodies are examined and 
different options, which can be used to enhance quality assurance in 
higher institutions are recommended for improvement.  
 
KEY WORD: Quality Assurance, Administrators, Academic 
Performance and Regulatory Bodies.  
 
Introduction  
Higher institutions are regarded as centers of excellence and could 
also be seen as reserviour and transmitter of knowledge from 
generation to generation. It is an essential complement to 
educational efforts at other levels as well as to national initiatives to 
boast innovations and performance across economic sectors. 
Babalola and Jaiyeoba (2008) maintained that learning at the higher 
institutions could be described as being effective if it results in 
bringing about the expected transformations in the attitude, skills 
and knowledge of higher education students over a period of time.  
They continued to say that that effective learning should result in 
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producing graduates who are adequately informed, technically 
equipped and morally prepared to become productive workers, self 
reliant entrepreneurs, responsible parents, good citizens, selfless 
leaders and capable of handling the increasing health risk (such as 
HIV/AIDS) in the 21st Century.   Nsa and Aniekan (2007) observed 
that higher institutions are given the privilege of developing 
programmes to suit their purposes, subject to approval by National 
University Commission (NUC), National Board for Technical 
Education (NBTE) and National Commission for College of 
Education (NCCE). They are also given mandate to recruit staff, 
procure equipment, admit students and also encourage trade unions 
within their campuses. Each of these measures have a lot to play in 
the enhancement of quality in education.  
 Staff (academic and non-academic) are the major 
components of any educational institution. This according to 
Peretomode (2001) determine to a large extent, the outcome of 
educational programmes. There is also the need to admit qualified 
students to avoid producing poor quality graduates. Therefore, 
students admitted  into any programme must meet the entry 
requirements and aptitude required for the programme. Olaitan and 
Mama (2001) also proposed  a well formulated course content, 
which is full of opportunities for students and relevant to societal 
needs. Availability and suitability of facilities and equipment like 
library, information and communication gadgets, laboratories, etc 
are also inevitable for quality assurance to be achieved.  
 Quality assurance as a concept aimed at continually 
improving performance, and strengthening organizational systems 
for positive outcome. It refers to the planned and systematic 
activities implemented in a quality system so that quality 
requirements for a product or service will be fulfilled. It is also the 
systematic measurement, comparison with a standard, monitoring 
of processes and an associated feedback loop that confers error 
prevention. Two principles included in quality assurance are “fit for 
purpose” and ‘right first time’. These indicate that the products 
should be suitable for the intended purpose and mistakes should be 
eliminated.  Honby (2000) maintained that quality assurance is the 
practice of managing the way goods are produced or services are 
provided to make sure they are kept at a high standard. Quality 
assurance has to do with setting standards for the various processes 
and activities that lead to the production of graduates by training 
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institutions. These processes and activities include, requirement for 
entering into education programmes, programme duration, course 
content, quality of teachers, standard of instructional infrastructure 
and facilities, school environment from a holistic perspective and 
examination i.e quality of examination items, supervision, 
moderation of result, grading system etc (Ciwar, 2005). Quality 
assurance is a mechanism for efficiency and effectiveness of 
professionals in different work environment. Its purpose in higher 
institutions is to promote managerial ability and to enhance quality 
and standard. The federal and state governments including religious 
bodies and individuals were granted right to operate higher 
institutions with guidelines by the regulatory bodies. This according 
to Ajoku (2011) led to the increase in the number of higher 
institutions in Nigeria and consequently large population of higher 
institution students from different socio-economic backgrounds.  

Quality assurance remains a topical issue in educational 
system in Nigeria, although very little with regard to its meaning has 
been achieved. The paper therefore focuses on several issues on 
quality assurance in higher institutions and their implications for 
administrators in Nigeria.  
 
The Relevance of Quality in Higher Institutions  
The relevance of quality in higher institutions cannot be over 
emphasized. It (quality) is a multidimensional concept, which 
embraces all functions and activities; teaching and academic 
programmes, research and scholarship, staffing, students, building, 
facilities, equipment, services to the community and academic 
environment (UNESCO, 1998). Honby (2000) defined quality as the 
standard of something when it is compared with other things, like 
how good or bad that thing is. It also refers to features of something 
else. Maduewesi (2005) viewed it as the concept of the quality of 
educational input and output in its entirety. It is therefore a baseline 
standard in education, which can be measured on a scale of 
preference and can be assessed in respect of many factors that exist 
within the academic system (Onuh, 2007).  
 Quality relates more to relevance and outcomes. It focuses 
on conformity to set specifications, that is, the extent to which 
something is produced to meet certain standard. Alani and 
Olanitemi (2010) added that continuous improvement is the major 
consideration in the quality process. They continued that when an 
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organization strives to achieve quality, it can establish systems and 
procedures as well as promote transformational culture, which 
demands that employees have responsibility for the quality of the 
work they do and are allowed to contribute to its accomplishment.  
Thus, Adepeju and Fadokun (2009) maintained that the roles of 
higher institutions under its strategic objectives of building skills for 
growth and competitiveness include the provision of relevant skills 
to the labour market; a capacity to understand and use global 
knowledge in science and technology, particularly for agriculture; a 
capability to assess existing information and generate new 
understanding through research; and a much closer working 
relationship with the productive sectors of the economy.    
 This is very clear given the growing importance of trans-
border education provisions in the era of globalization and 
massification of education. Since higher institution is  the nation’s 
hope for national development, the concern for quality is most 
desirable for reasons that are obvious as apathy summarized in the 
goals of tertiary education in Nigeria in the National Policy on 
Education (FRN, 2004:36) as to:   

i. contribute to national development through relevant high-
level manpower training;     

ii. develop and inculcate proper values for the survival of the 
individual and society; 

iii. develop the intellectual capability of individual to 
understand and appreciate their local and external 
environment;  

iv. acquire both physical and intellectual skills to be self-reliant 
and useful members of the society; and 

v. promote and encourage scholarship and community service.  
 
These goals according to National Policy on Education will be 
achieved through teaching, research and development, generation 
and dissemination of knowledge, maintenance of minimum 
educational standards through appropriate agencies among others.   
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The Roles of Regulatory Bodies in Promoting Quality in Higher 
Institutions 
Quality evaluation mechanism exists in Nigerian higher institutions. 
The university system is regulated by the National Universities 
Commission (NUC), National Board for Technical Education (NBTE) 
regulates Polytechnics and Colleges of Technology, while National 
Commission for Colleges of Education (NCCE) takes care of Colleges 
of Education. These bodies set and maintain standard in higher 
institutions. They work to ensure that higher education 
qualifications are of a sound standard and protect the public interest 
by checking how various institutions of higher learning maintain 
their academic standards and quality.  
 Academic standard according to Orobosa (2010) described 
the level of achievement  that a student has to reach to gain an 
academic award (for example, a degree), while  academic quality 
describes how well the learning opportunities available to students 
help them to achieve their award. It is about making sure that 
appropriate and effective teaching, support, assessment and 
learning opportunities are provided. The roles of regulatory bodies 
in promoting quality in higher institutions include:  
i. External Review:-  The regulatory bodies (NUC, NBTE and 

NCCE) carry out reviews and audits of how higher 
institutions providers maintain the quality of the learning 
opportunities they offer to students, and the academic 
standards of the award they make.  

ii. Programme Specification:-  They publish information 
about programmes or courses. Each of these specifications 
gives information about what students can expect from a 
programme (such as curriculum structure and assessment) 
and what knowledge, understanding, skills and other 
attributes a student will have developed on successful 
completion of the programme.  

ii. Developmental Work:-  They help institutions to improve 
the management of their quality and standards by 
systematic analysis of audit, and review reports to identify 
themes of good practice and difficulties commonly 
encountered, with findings published to stimulate discussion 
and improvement.  
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iv. Accreditation of Degrees:-  They also accredit degrees and 
other academic awards after obtaining approval through the 
Minister for Education.  

v. Subject Benchmark Statements:-  This states the broad 
expectations about degree standard in particular subjects. 
Benchmark Statements assist academic staff in course 
design, delivery and review. They describe what can be 
expected of a graduate in terms of broad subject coverage 
and the techniques and skills gained in a subject.  

 
Higher institutions regulatory bodies also prepare periodic plans in 
the general programmes to be pursued by the institutions, advising 
government on the financial needs  of the institutions, and advising 
the government on the establishment and location of institutions 
(Ajayi and Bolupe, 2007).    
 
Ways of Developing Students to Achieve Quality in Higher 
Institutions  
Okoye and Tabotndip (2009:398) identified the following ways that 
will enable students develop properly after graduation; fit and 
succeed fully in the coming decade. These are:   
1. Specialist:- This involves obtaining skills in a special area 

that one will appreciate and excel in. For instance, focusing 
on educational planning, educational supervision, 
administration in higher education, and so on. One major 
rule that would guarantee a successful development of 
career is to get a sound general education before 
specializing. This is because no one is forced to pick one job 
and stick to it forever. A person may have to change his 
plans several times in the course of his working life, in order 
to adjust to new ways in the education industry. It is 
therefore necessary to make a choice of a field of work in 
time to get whatever training is needed.  

2. Generalist:-  Graduates should try to develop general 
business, computer awareness, accounting and problem-
solving skills. This can be achieved through engaging in 
short courses and organizational placements to build these 
skills and knowledge. The emphasis here is that to develop 
and grow in educational management as a career in this 
educationally competitive world, one needs a diversification 
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of knowledge to enable one fits into the university as well as 
meet the challenges of the academic world and society.   

3. Connectedness:-  This refers to the ability to seek to 
develop team working, management negotiations, 
networking, communication and presentation of skills. This 
can be achieved through attending of workshops, seminars 
and conferences to develop and build up these skills.  

4. Self-Reliance:- This has to do with using such skills as 
negotiating action-planning, networking, openness to new 
learning and self-awareness to enhance the acquisition of 
formal education in one’s life.   

These could be summarized thus:  
i. Develop interest in an area and be focused on it.  
ii. Get as much education as possible.  
iii. Have a large array of opportunities to choose from and add 

to area of special interest.  
iv. Make realistic assessment of one’s ability and interest and 

try to match them up with a field of work.  
 
Implications for Administrators in Nigeria  
Academic standard and quality are important in any educational set-
up. The quality and numerical strength of academic and non 
academic staff, procurement of equipment and admission of 
students count among others as critical factors towards the 
achievement of quality assurance in higher institutions. It is the 
human element in the educational system that formulates and 
implements policies, manages the students, creates and promotes 
enabling academic environment. 
 Fund is also necessary for higher institutions administrators 
to perform optimally. Ekpo (2005) observed that the quality of 
education is poor and declining in Nigeria. Enough fund is needed to 
procure instructional materials, maintain facilities and teachers.  
 Besides, there were lots of unethical practices by staff in the 
form of indiscipline, victimization, falsification of records and 
results, discrimination, student incitement, sorting and laziness.  

All the above mentioned issues and others are forms of 
administrative bottlenecks and demand urgent attention in order to 
achieve quality assurance in higher institutions in Nigeria.    
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Conclusion  
The essence of education is to produce a person who will be a useful 
member of the society. Education must engender in the individual, a 
disposition of personal autonomy, responsibility and relevant forms 
of life, thought and action. Therefore, educational standard is 
supposed to be designed to suit the requirement of the society. 
Educating the citizens of a country requires the involvement of all 
stakeholders with appropriate and clear directions from the 
governmental supervising agencies. Through constant review of 
curricula and instructional practices according to latest educational 
researches, adequate supply of materials, staff development 
workshops, adequate funding and monitoring, quality assurance in 
higher institutions is sure, since it (quality assurance) is a 
continuous process of improvement in the quality of teaching and 
learning activities that will be achieved through employing 
mechanisms that are internal and external to higher institutions in 
Nigeria.  
 
Recommendations  
 In the light of the foregoing discussion, it is recommended 
that:  

1. Regulatory bodies should be empowered to penalize higher 
institutions that flaunt regulations on quality assurance.  

2. Government should increase its budgetary allocation to 
higher education sector.  

3. Higher institutions are to to set up quality assurance unit to 
supervise and monitor academic activities in universities 
and colleges.  

4. Staff (both academic and non academic) should be highly 
motivated to avoid getting involved in what they should fight 
against.  

5. University and College Counselors should from time to time 
organize seminars for students on good study habits, reward 
for hard work and need for connectivity among others.  
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Abstract  
The preparation for teaching social studies looks similar to the one 
required in any other field. However, given the nature and scope of 
social studies as well as its teaching objectives, which tilt towards the 
effective domain (feeling, interests, attitude), it must be emphasized 
that social studies demands classroom management, which is one of 
the concerns of the teacher to organize non-academic tasks such as 
checking class attendance, record keeping of class progress, 
monitoring and regulating the activities behaviour of students which 
are essential for effective improvement of the teaching of social 
studies in tertiary institutions. This paper therefore examines the 
nature and scope of social studies, the objectives of teaching social 
studies in tertiary institutions, concept of classroom management, 
models for classroom management and how classroom management 
can assist to improve the effectiveness of teaching social studies in 
tertiary institutions. The teacher who analyzes the managerial skills in 
his/her teaching of social studies demonstrates actively in his/her 
teaching. More so there are managerial problems he/she faces and 
who distinguish between individual and group problem is more likely 
to be effective. A social studies teacher should therefore create an 
enabling and conducive environment for a meaningful teaching to 
take place.  
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Introduction 
The teaching of social studies is to help students acquire knowledge 
about their immediate environment and the society at large; acquire 
the minimum mental and physical skills necessary for living and to 
develop the most significant values and attitude necessary for 
survival. (Ogundare 2010). The teachers are therefore to be helped 
to understand the students and to motivate them to learn. Ogundare 
(2010) submitted that, teachers are therefore expected to possess 
professional and academic competence in social studies teaching for 
effective transformation of knowledge in the student. Classroom 
management contributes to the building up of effective teaching in 
the school and in the students as a whole. 
 Teaching consists of two major sets of activities, instruction 
and management. Instructional activities are intended to facilitate 
directly the student’s achievement of specific educational objectives. 
Managerial activities are intended to create and maintain conditions 
within which instruction can take place effectively and, efficiently 
(cooper 1977). In as much as teaching consists of instructional and 
managerial activities, it follows that the teacher faces both 
instructional and managerial problems in the teaching of social 
studies. The essence of social studies teaching is about interacting 
with one another as well as with the environment. The preparation 
of students for social studies teaching centres on getting students to 
cultivate the habit of observing things and people. This can be done 
through effective classroom management. The main focus of this 
research paper is to enable teachers to actively control the student 
through classroom management for meaningful teaching to take 
place and to inculcate in students the desire value of classroom 
discipline through a method that is morally and pedagogically 
acceptable. 
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Nature and Scope of Social Studies 
Social studies involves the study of man’s activities, the activities he 
engages in and why he engages in them. These include what he does, 
why he does them, what he believes in them and why he believes in 
them, his problem and how they can be solved. (Omosehin 1998). 
Social studies provide us with ways of looking at the society in order 
to understand its structure and its problems and to find ways of 
solving the problems of the society. 
 Social studies concerned mainly with the reciprocal 
relationship between man and his physical environment. This 
implies that it deals with how man is influenced by his physical 
environment, and how man also tries to influence his physical 
environment. On the other hand, it is concerned mainly with man’s 
interactions with his social environment. This includes his 
interaction with his fellow men in the society, the various kinds of 
instruction that he establishes and the different kinds of value 
systems that he upholds. (Omosehin 1998).  
 The focus of social studies according to Ogunsanya (1984) is 
on man. It is not concerned with either the study of man or the study 
of the environment exclusively. It is concerned rather with the study 
of man within the context of his environments. This implies that 
neither man nor his environment can be studied in isolation because 
both are in separable. (Omosehin 1998). 
 Social studies according to Obebe (1996) present knowledge 
as a whole. It is a distinct integrated single subject that is concerned 
with the totality of man’s interactions with his environment in order 
to encourage learners to acquire knowledge, skills, values and 
attitudes needed to understand and cope with man’s problems of 
survival. Social studies borrow ideas, facts, concepts, principles and 
generalizations not only from social sciences, but also from the 
humanities and physical sciences in order to address the 
multifarious and multidimensional into useable form is facilitated by 
the philosophy of integration. 
 Wheeler (1967) associates integration with the search for 
new general organizational categories based on the need to relate 
various areas of knowledge to each other, with the focus on function, 
problems and situations. Also commenting on the integrated nature 
of social studies, Ogunsanya (1984) observes that “the various 
concepts and other material contents of many disciplines used have 
been fused to become a recognizable and systematically developing 
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body of knowledge”. Consequently, the strands of human learning of 
the social studies curriculum are woven in such a way that we can 
only talk of historical, geographical, sociological, scientific and 
similar concepts and principles, and not bits of older subjects that 
are arranged in a hotch-potch manner. As a matter of fact, the 
principle of integration has at the heart of social studies education. 
(Ogunsanya 1984). 
 The process of weaving together facts, concepts, skills, 
attitudes and so on, derived from the different subject areas which 
are relevant to the study of man’s interaction in what is referred to 
as integration in social studies. What is brought together is blended 
in a form that they more or less loose their original identities. The 
idea of integration in social studies therefore means “that the 
various concepts and other materials from various disciplines have 
been fused to become recognizable and systematically developing 
body of knowledge (Omosehin 1996). 
 
The Objectives of Teaching Social Studies in Schools 
Based on the national aims and objective of Education, the general 
objectives of social studies teaching in Nigeria are as follows.  
 To create awareness and an understanding of our evolving 

social and physical environment as a whole in its natural, 
man-made, Cultural and spiritual resources together with the 
national use and conservation of these resources for national 
development. 

 To develop a capacity to learn and to acquire certain basic 
skill including not only those of listening, speaking, reading 
and writing, and of calculation but also those skills of hand  
and head, together with those of observation, analysis and 
inference, which are essential to the forming of sound social, 
economic and political judgment. 

 To ensure the acquisition of that relevant body of knowledge 
and its formation which is an essential pre-requisite to 
personal development as well as to a positive personal 
contribution to the betterment of mankind. 

 To develop a sympathetic appreciation of the diversity and 
inter dependence of all members of the local community, and 
the wilder national and international community. 
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 To develop in students positive attitudes of togetherness, 
comradeship and cooperation towards a healthy nation, the 
inculcation of appropriate values of  honesty, integrity, 
hardworking, fairness and justice at work and play as one’s 
contribution to the development of the nation. 

 
Classroom Management in a Social Studies Class. 
Based on the nature, scope, objective and integrated approach of 
social studies, a good social studies teachers’ should as a matter of 
fact, concern him/herself with some important tasks which are 
essential for effective social studies teaching. These include checking 
class attendance, record keeping of class progress, monitoring and 
regulating the activities behaviour of students, orderly distribution 
and use of instructional materials. When social studies teachers 
process or develop effective management skills, they often succeed 
in maintaining discipline in their lecture rooms/class and this 
consequently leads to conducive teaching/learning environment. It 
is important therefore to keep up to date records of students class 
work, assignment and test results, while the teacher/lecturer may 
not be able to control natural phenomena such as whether, 
temperature, light and so on and so forth. He/she could take keen 
interest and efforts to see that chair, desks, tables, windows, door 
are not rough- handed by students. 
 Olorundare (2009) is of opinion that, lecture rooms/class 
should be properly cleaned through appropriate regular 
arrangement. If students work in a clean and tidy environment, they 
tend to be neat and organized in their work too. Discipline is 
another area of classroom management a social studies 
teacher/lecturer has to take seriously, because social studies is a 
subject that instills discipline into the life of students. Therefore, a 
social studies teacher/lecturer should be disciplined so as to be able 
to teach the students discipline. Nonetheless, certain behaviours are 
anti-discipline and teachers have to strive to subdue or eliminate 
such behaviours or lifestyles amongst their students. The 
implication of this is that, students should be helped or “forced” to 
adjust to the personal and social forces of their experience. Example, 
existing school and societal cultures, (Olorundare 2009). Discipline 
according to Brown, Oke and Brown (1982) is very important and 
necessary because 
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1. It teaches respect for constituted authority. Without this, 
there can be no tranquility and mutual respect in an 
established community. 

2. It impacts the spirit of cooperative effort-nobody can 
successfully live in isolation and since life in the larger society 
for which the student is prepared requires cooperation 
between individual, groups and communities. 

3. It teaches the need for organization planning is the essential 
ingredient of any programme of activities and this implies 
organization and order. Students have to be taught, they could 
not do what they want at random. 

4. Discipline emphasizes respect for others. Stealing, cheating, 
fighting or obstructing others to get ones way is not, an 
acceptable behaviour in the Nigerian society. Other’s rights 
have to be respected. 

 
According to Nwosu (1984) classroom management has to do with 
the way teachers handle a subject matter. Teaching aids and 
student’s certain pre-requisites must be attained if teachers are to 
exercise effective classroom management. 
i. Teachers should be flexible not rigid since they are dealing 

with youth who often do not want authority. 
ii. Understanding of children and not to overreact or feel 

challenged each time. 
iii. Good organization/presentation of classroom activities-

shabby ill-prepared lessons stimulate rudeness and rowdiness 
amongst students. Students would also have a mis conception 
of the ability/ effectiveness or even academic quality of the 
teacher. 

iv. Maintenance of teachers dignity, neatness and good 
behaviour. Teachers who dress/behave anyhow to their 
classrooms directly, motivate students to disrespect them. 

v. Firmness, fairness and consistency in all discipline related 
matters, high handedness, partiality and other unfair 
measures make students to lose confidence in the efficacy of 
the teacher’s authority over them. 

vi. Wise use of reward/punishment. Teachers must not 
constitute themselves as task master neither must they give 
their students the impression that they are Father Christmas. 
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Models for Classroom Management 
Research evidence and the practices of experienced classroom 
teachers (in various classroom school settings) have shown that 
these model/approaches to classroom management have generally 
proved effective. These model/approaches according to Nwosu 
(1984) are; 

i. Authoritarian model. 
ii. Instructional model 

iii. Behavioural modification model. 
iv. Permissive classroom management model 
v. Social - emotional climate models. 

 
(a) Authoritarian model: In authoritarian model of classroom 

management, a student’s deviation from established rules, 
norms and regulation could land him in serious problems, 
including punishment. The primary aim of the teacher in this 
model is to control student’s behaviour; the average 
teacher/lecturer using this model of classroom management 
does not compel students to change their behaviour. 
(Collette and Chiappetta, 1984) 

(b) Instructional model- The basic premise of this model of 
classroom management is that improperly planned 
instructional activities are the root- cause of most of the 
discipline/management problem in the classroom. It is 
claimed that if and when the teacher prepares good lesson, 
these problems would be reduced or even be eliminated. 
 Proponents of this model are of the view that a good 

lesson is usually characterized by providing 
adequately for the needs, interests backgrounds and 
abilities of the students. (Kounin 1970). 

c. Behavioural modification model: This model of 
classroom management has it root in behavioural 
psychology. It is assumed that behaviour is learner- 
specific. This learning is achieved through 
interaction with the learner’s environment and such 
an interaction could produce positive or negative 
behaviour. The major task of the teacher is therefore 
to tactfully control the environment while 
interaction with the latter would control the 
students behaviour. 



102  Class Room Management as an Effective Means Of…….. 

 

d. Permissive model: This model sets students 
freedom as its priority. The teacher’s interference 
with student activities is very minimal. Many 
educators do not support the frequent use of this 
technique since at the tertiary institutions level 
students cannot effectively handle such freedom 
without abusing it. 

e. Socio-emotional climate model: This is an offshoot 
of counseling and clinical psychology. Emphasis is 
placed on the influence logical Consequences of the 
behavior of the students. The -teacher acts as a 
counselor who assists his client students to 
appreciate the logical consequential relationship 
between behavior and consequences. 

 
How classroom Management Improve the Teaching of Social 
Studies 
Classroom management can improve the teaching and learning of 
social studies through the enhancement of teaching environment. 
Teachers/lecturers should make it their business to create a 
classroom environment that will foster the educational development 
of their learners. Such environment should reflect the personality of 
teachers/lecturer and the concern and appreciation for their 
learners ventures. Learners should be made to react constantly with 
the environment so that learning experiences can result from the 
prevailing conditions. The environment must be clean, sanitary and 
healthy because this is where the learners spend most of their time. 
Every object in the classroom according to Medahunsi (2009) 
should convey message and must be a focal point of learning 
activities. As much as practicable, the classroom/lecturer room 
should be a thing of beauty. The walls should be made to spring alive 
with the work of the learners and collections of attractive articles 
from the vicinity. The responsibility for the physical setting belongs 
to every learner in the class not just for the teacher/lecturer. In 
other words, learners should take an active part in making decisions 
about display, decorations and many more. Medahunsi (2009), 
opines that physical environment of the classroom should present a 
dynamic phenomenon. It should convey to those in it an element of 
present activities and should act as a pointer to future dimension in 
the programme of the teacher. Such environment must include 
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safety, adequate lighting and ventilation and good seating 
arrangement to enhance effective teaching and learning. (Adesue 
1977). Since no single approach to classroom management has been 
proved to be the best, the most effective teacher is the one who 
understands the full range of managerial behaviour implied by the 
behaviour-modification, social-emotional climate and group process 
approaches and is able to select from those three approaches and 
utilize the specific managerial behaviour  and strategies most 
appropriate to particular situations. A teacher/lecturer’s ability to 
select the strategy that has greatest potential effectiveness depends 
on his or her ability to analyze the problem accurately. Once the 
teacher has identified the problem, he/she can select the approach 
that best solves the problem. The social emotional climatic approach 
view is crucial to the ability of the teacher to promote good teacher-
student and student-student relationships. The use of social-
emotional climate strategy is the most appropriate, for effective 
teaching to take place. 
 
Conclusion 
Efforts have been made to review what classroom management 
entails. Social studies that have been described as an integrated 
subject need to be taken serious when it comes to the teaching and 
learning process. It has been found out that the teacher who 
analyzes the managerial skills in his/her teaching of social studies 
demonstrates actively in his/her teaching. More so there are 
managerial problems he/she faces and who distinguish between 
individual and group problem is more likely to be effective. Social 
studies which is the study of man and his environment needs a 
conducive environment for effective teaching and learning to take 
place. A social studies teacher should therefore create an enabling 
and conducive environment for meaningful teaching to take place. 
This is one of the cardinal factors of classroom management. 
 
Recommendations  
The following recommendations are made: 
i. The school management should provide teaching facilities 

that can enhance classroom management for effective 
teaching in schools.         

ii. Teachers should organize non-academic tasks which are 
essential for effective teaching. These include checking class 



104  Class Room Management as an Effective Means Of…….. 

 

attendance, monitoring and regulating the class progress, 
record keeping of class activities of student behaviour, orderly 
distribution and use of institution materials. 

iii. Teachers should instill discipline into the student as part of 
classroom management. 

iv. Teachers should make sure that the students are well behaved 
during lecture /teaching period. 

v. Government should provide teaching facilities that will make 
teaching and learning social studies more interesting  

vi. Teachers should make sure that their lecture room/class is 
well ventilated for effective teaching to take place. 
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