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Abstract  
This study investigated implementation challenges of the new 9-
year Basic Education Curriculum in Nigeria. Three hundred and fifty 
one primary school teachers that were selected from all the Local 
Government Areas of Osun State were used for the study. They 
provided information on the availability and quality of teachers for 
the newly introduced subjects at the primary school level. 
Curriculum Implementation Questionnaire [CIQ] was used to 
generate data for the study. The Cronbach alpha reliability 
coefficient estimated on CIQ was 0.65.  Descriptive statistics was 
adopted to analyse the data. It was found that majority of primary 
school teachers in the state have the Nigeria Certificate in Education 
[NCE] as their minimum qualification, and majority of them had 
taught for more than ten years.  Majority of the sampled teachers 
were not aware of the introduction of Computer Studies, Civic 
Education and Life Skills. They also indicated that there were no 
teachers for the newly introduced subjects [Basic Science and 
Technology, Computer Studies, Civic Education and Life Skills] in 
their schools. The findings of this study clearly revealed complete 
lack of the required subject teachers in most schools. In order for 
the implementation of the new curriculum to achieve the desired 
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success, there is an urgent need to adopt some planning, policy and 
legal measures. 
 
Introduction  
The Universal Basic Education {UBE} is an educational programme 
of the Federal Government of Nigeria which was officially launched 
by the immediate past president, Chief Olusegun  Obasanjo on 30 
September, 1999, in Sokoto, Sokoto State of Nigeria. The UBE 
ÐÒÏÇÒÁÍÍÅ ÉÓ ÏÎÅ ÏÆ .ÉÇÅÒÉÁȭÓ ÓÔÒÁÔÅÇÉÅÓ ÆÏÒ ÔÈÅ ÁÔÔÁÉÎÍÅÎÔ ÏÆ ÔÈÅ 
international goals of the World Conference on Education for All 
{EFA}, as approved in Jomtien, Thailand in 1990 and the education-
related Millenium Development Goals{MDGs}. It is also one of the 
ÍÅÁÎÓ ÆÏÒ ÒÅÁÌÉÓÉÎÇ ÔÈÅ ÃÏÕÎÔÒÙȭÓ ÅÃÏÎÏÍÉÃ ÁÇÅÎÄÁ ÁÓ ÅÎÕÎÃÉÁÔÅÄ Ây 
the National Economic Empowerment Development Strategy 
{NEEDS} [OYO SUBEB, 2006]. 

The president signed the UBE bill into law on 26 May 2004 
following its passage by the National Assembly. The UBE 2004 act 
makes primary and junior secondary education free and compulsory 
for all children. In December 2005,the National Council on 
Education [NCE] directed the National Educational Research and 
Development Council [NERDC] to formulate a curriculum for the 
implementation of the UBE programme [NERDC,2007a]. The 
aftermath of this directive was 9-year Basic Education Curriculum. 
The structure of the curriculum attempts to address the problems of 
access, quality and equity in primary and junior secondary schools. 
It is a 9-year educational ladder programme of six years duration for 
the primary segment and three years of junior secondary 
[NERDC,2007b]. These two levels of basic education are universal, 
free and compulsory for all Nigerian children aged 6-15. The 
programme also stipulates learning from early years of 3-5+, which 
is called Early Child Care Development and Education 
[ECCDE]{UBEC, 2008} 
 
Educational Precursors of UBE  
Before the adoption of the UBE now in vogue, attempts had been 
made severally to formulate educational programmes. Some of these 
programmes are: 

1. Universal Primary Education in Western Region in 1955 
2. Universal Primary Education in Eastern Region in 1957 
3. Introduction of UPE in Lagos Federal Territory in 1957 
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4. Publication of National Policy on Education in 1977 which 
has undergone several revisions, the latest been that of 
2004. 

5.  Launching of Universal Basic Education in 1999 [Yusuf and    
Ajere,2008]. 

 
Table 1 presents the curriculum structure of the new 9-year basic 
education in Nigeria. 
Table 1: The 9-year Basic Education Curriculum  Structure  
BASIC EDUCATION 
CURRICULUM LEVEL 

CORE COMPULSORY 
SUBJECTS 

ELECTIVE SUBJECTS 

LOWER BASIC 
EDUCATION [PRIMARY 
1-3] 

1. English Studies 
2. One Major Nigerian  
    Language [Hausa, 
Igbo   
    or Yoruba] 
3. Mathematics 
4. Basic Science and   
    Technology* 
5. Social Studies  
6. Civic Education* 
7. Cultural & Creative  
    Arts[CCA] 
8. Religious Studies  
    [CRK/IRK] 
9. Physical & Health  
    Education[PHE] 
10 Computer Studies* 

1 Agriculture 
2 Home  Economics 
3 Arabic Language 
 
 
 
Note 
Must offer 1 elective, 
but not more than 2.  

MIDDLE BASIC 
EDUCATION  
[PRIMARY 4-6] 

1. English Studies  
2. One Major Nigerian  
    Language [Hausa, 
Igbo,   
    or Yoruba] 
3. Mathematics 
4. Basic Science and  
    Technology* 
5.Social Studies  
6.Civic Education* 
7.Cultural & Creative 
Arts   
   [CCA] 
8. Religious Studies  
    [CRK/IRK] 

1 Agriculture 
2 Home Economics  
3 Arabic Language 
 
Note 
Must offer 1 elective, 
but not more than 2. 
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9. Physical & Health  
    Education [PHE] 
10 French Language 
11 Computer Studies* 
12 Life Skills* 

UPPER BASIC 
EDUCATION 
 
[JSS1-3] 

1. English Studies 
2. One Major Nigerian  
     Language [Hausa, 
Igbo,   
     or Yoruba] 
3. Mathematics 
4. Basic Science 
5. Social Studies 
6. Civic Education* 
7. Cultural & Creative  
    Arts[CCA] 
8. Religious Studies  
    [CRK/IRK] 
9. Physical & Health  
    Education [PHE] 
10 French Language 
11 Basic Technology* 
12 Computer Studies* 
13 Life Skills* 
 
 
 
 

1Agriculture 
2 Home Economics 
3 Arabic Language 
4 Business Studies 
 
 
Note: 
Must offer 1 elective, 
but not more than 3. 

 
* Ý Newly Introduced Subject, Source: UBEC Training Manual, 
2007 
 
The implementation of a new curriculum always poses challenges to 
the nation as a whole and respective state in particular. The extent 
to which the curriculum is sensitive to the values, beliefs, norms, 
tradition, science and technology, art, religion and customs   of the 
people constitutes a major challenge. According to Maduewesi 
[2000], the curriculum must be sensitive to the totality of the ways 
of life of the society for which it was designed. Actually, the new set 
of curriculum attempts to focus on functionality and relevance of its 
content to the society, bearing in mind the current trend of science 
and technology. Maduewesi [2002] emphasises the fact that the 
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need of any nation in the present age of scientific and technological 
advancement, which is further hastened by computer technology 
and information superhighway, are best determined through 
appropriate, relevant, pure and applied science curricula and 
dissemination of existing and new information which is impossible 
practically without teachers. 

Teachers are major implementers of any curriculum. 
Regardless of the number of workshops organised for different 
stakeholders, if teachers are left behind, the objectives set for the 
curri culum might not be fully achieved. This position corroborates 
-ÁÄÕÅ×ÅÓÉȭÓ ɍςπππɎ ÏÐÉÎÉÏÎ ÔÈÁÔ ÔÅÁÃÈÅÒÓ ÁÒÅ ÌÁÒÇÅÌÙ ÒÅÓÐÏÎÓÉÂÌÅ 
for the translation and implementation of educational policies, 
curriculum or course offerings, instructional material packages and 
ÁÓÓÅÓÓÍÅÎÔ ÏÆ ÌÅÁÒÎÉÎÇ ÏÕÔÃÏÍÅÓ ÁÔ ÔÈÅ ÌÅÖÅÌ ÏÆ ÌÅÁÒÎÅÒÓȢ Ȭ#ÏÍÐÕÔÅÒ 
ÓÔÕÄÉÅÓȭ ÉÓ ÏÎÅ ÏÆ ÔÈÅ ÓÕÂÊÅÃÔÓ ÉÎÔÅÇÒÁÔÅÄ ÉÎÔÏ ÔÈÅ ÎÅ× ÃÕÒÒÉÃÕÌÕÍȢ 
How available are the teachers who are competent to handle this 
subject? Kwache [2007] identifies lack of information and 
communication technology [ICT] personnel as one of the major 
problems which mitigate against the implementation of ICT and its 
related curriculum in Nigeria. He went further by saying that most 
institutions lack computer literate teachers and ICT experts that 
would support and manage the internet connectivity and or 
application of computing in the teaching-ÌÅÁÒÎÉÎÇ ÐÒÏÃÅÓÓȢ Ȭ4ÅÁÃÈÅÒÓ 
ÁÓ ,ÅÁÒÎÅÒÓ 3ÔÒÁÔÅÇÙȭ ɍ$Ï×ÎÌÏÁÄÅÄ ςππψɎ ÓÔÉÐÕÌÁÔÅÓ ÔÈÁÔȡ  

Curriculum implementation relies on teachers having access 
to high quality materials, developed by the people with 
expertise in content and pedagogy, as well as sufficient 
resources and time to design, test and refine the materials for 
use in classrooms with diverse students. Teachers and 
professional developers need to work together to decide how 
the curriculum will be used with the students and the 
milestones that will be met at different points in the 
implementation process. Overtime, teachers need to be given 
different kinds of support, tailored to their changing needs.   

 
It is important that government and other stakeholders 
acknowledge the enormous task that rests on teachers while 
implementing the new curriculum.  

The success or failure of the on-going 9-year Basic Education 
in Nigeria seems to lie  in the fact that teachers are not only being 
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asked to change their roles and take on increased responsibility, but 
they are also being asked to change previously held attitudes and 
beliefs (Kennedy and Kennedy 1996). They are the change agents 
needed to bring the curriculum implementation procedures to the 
grassroots and communicate the importance to both parents and 
learners they deal with on daily basis. They require 
information/knowledge both about the background to the new 
curriculum (which would include informati on about the approach 
and the design) and about how they will be expected to manage it, 
taking on responsibilities, for example for designing materials 
themselves that they may not have had before. They require training 
in the skills required and they require the physical resources to 
implement the changes. In addition, they will need time to take on 
the new ideas and space to try them out and adapt them to their 
situation (Kennedy, 1996). According to him, time and space are 
important as teachers adjust their attitudes and beliefs and move 
through the psychological processes associated with change. These 
may be more or less stressful depending on the psychological 
ȰÄÉÓÔÁÎÃÅȱ ÂÅÔ×ÅÅÎ ÔÈÅ ÏÌÄ ÁÎÄ ÔÈÅ ÎÅ× ÐÒÁÃÔÉÃÅÓȢ  

These heavy demands on teachers call for training and re ɀ 
training to update their content ɀ area knowledge especially on the 
newly introduced subjects. Experienced teachers in term of years of 
ÔÅÁÃÈÉÎÇ ÍÁÙ ÂÅ ÎÅÅÄÅÄ ÆÏÒ ÔÈÉÓ ȰÃÈÁÎÇÅȱȢ 4ÈÏÓÅ ×ÉÔÈ ÌÅÓÓ ÙÅÁÒÓ ÏÆ 
teaching according to Fetler, (1999) are likely to be less effective 
compared with those with many years of teaching. Level of 
certification of teachers seems to impact on their knowledge of the 
subject matter and the teaching gain. Abell ɀ Foundation, (2001) 
reported that highly certified teachers are no better in practice and 
knowledge of subject than the less certified ones. Darling ɀ 
Hammond, (2002) on the other hand asserted that certification is an 
important factor in predicting knowledge of subject and quality 
teaching. The assertion of Darling ɀ Hammond, (2002) was 
supported by Wayne & Youngs, (2003) that, high level of 
certification in a particular subject area, within the context of this 
study mathematics, may result in high knowledge of the subject and 
more effective teaching.  

The Federal Government kick-started the implementation 
process by providing a rigorous training exercise on the new 
curriculum for only forty -two master trainers from each state and 
the Federal Capital Territory. Majority of the participants that took 
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part in the training in some states were not classroom teachers. 
Even if all were classroom teachers, the proportion in comparison 
with the number of classroom teachers in each state is insignificant. 
The challenge of carrying teachers along while implementing the 
new 9-year Basic Education curriculum especially in Osun State of 
Nigeria is the concern of this study. The qualities in terms of 
qualification and years of teaching of the teachers used for the 
implementation of the new curriculum were investigated. Level of 
availability of qualified teachers to teach the newly introduced 
subjects [Basic Science and Technology, Computer Studies, Civic 
Education and Life Skills] was also investigated.  

 
Statement of Problem  
Large proportions of annual budget of many countries go to 
education being the major means of producing high intellectual 
capacity for the nations. The teachers that will bring the objectives 
of education (especially that of 9-year basic education in Nigeria) to 
the grassroots must be available and should possess expected 
qualities that will ensure good performance. This study therefore 
investigated the availability and qualities of teachers used for the 
curriculum implementation and their awareness of the newly 
introduced subjects. 
 
Research Questions 
The following research questions guided the study: 

1. What are the qualities of teachers for implementation of the 
new 9-year UBE curriculum in terms of teaching and highest 
qualification?  

2. Are the teachers aware of the new subjects [Basic Science 
and Technology, Computer Studies, Civic Education and Life 
Skills] integrated into the 9-year UBE curriculum? 

3. How available are qualified subject teachers for the newly 
introduced subjects in primary schools? 

 
Methodology  
This study is a descriptive type. The variables were observed 
without any manipulation. Purposive sampling technique was used 
by Osun State Universal Basic Education Board [SUBEB] to select 
primary school teachers who attended a training workshop at the 
state headquarters, Oshogbo from all the thirty local government 
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areas in the state on 8 and 9 October, 2008.The participants for this 
workshop constituted the sample of this study. Three hundred and 
fifty one primary school teachers participated in the study. 

An instrument titled Curriculum Impl ementation 
Questionnaire [CIQ] was constructed by the researchers. It 
comprised two sections. Section A elicited information on personal 
data of the respondents, while section B sought information on 
ÔÅÁÃÈÅÒÓȭ Á×ÁÒÅÎÅÓÓ ÏÆ ÁÎÄ ÁÖÁÉÌÁÂÉÌÉÔÙ ÏÆ ÔÅÁÃÈÅÒÓ ÆÏÒ the newly 
integrated subjects [Basic Science and Technology, Computer 
Studies, Civic Education and Life Skills] in the 9-year UBE 
curriculum. The instrument also sought information on other 
related curriculum implementation process. The Cronbach alpha 
reliability coefficient estimated on CIQ was 0.65. Descriptive 
statistics [frequency counts and percentages] and graphs were 
employed to answer the three research questions raised in the 
study. 
 
Results 
The results to the research questions are presented in this section. 
Research Question One: 
What are the qualities of teachers for implementation of the new 9-
year UBE curriculum in terms of years of teaching and highest 
educational qualification? 

 
Table 2: Highest Educational Qualification of Primary School 
Teachers 
Qualification  Frequency  Percentage 

Diploma 1 0.3 
Grade 11 6 1.7 
NCE 286 81.5 
B.Sc 5 1.4 
B.Ed 43 12.3 
M.Ed 1 0.3 
No response 9 2.6 
Total  351 100 
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Table 2 and Fig. 1 show that majority of the sampled teachers 286 
[81.5%] had Nigeria Certificate of Education [NCE] qualification 
while 43[12.3%] of the sample indicated B.Ed. as their highest 
educational qualification. This result seems to be in conformity with 
the stipulation of National Policy on Education [FRN, 2004] that the 
minimum educational qualification for primary school teachers 
should be NCE. 
 
Table 3: Years of Teaching of Primary School Teachers  
Year Frequency  Per cent 
0-5 years 27 7.7 
6-10 years 05 1.4 
11-15 years 24 6.9 
16-20 years 123 35.0 
21-25 years 84 23.9 
26-30 years 76 21.7 
Above 30 years 12 3.4 
Total  351 100 

Fig 1: Qualification Prof iles of the Selected Teachers 
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Majority of the sampled primary school teachers as shown in table 3 
and fig. 2 are experienced. As many as 319 [90.9%] had more than 
10 years teaching experience. This implies that experienced 
teachers are available for the new 9-year UBE curriculum in primary 
schools. 
 
Research Question Two 
Are the teachers aware of the new subjects [Basic Science and 
Technology, Computer Studies, Civic Education and Life Skills] 
integrated into the 9-year UBE curriculum? 

 
4ÁÂÌÅ τȡ 0ÒÉÍÁÒÙ 3ÃÈÏÏÌ 4ÅÁÃÈÅÒÓȭ !×ÁÒÅÎÅÓÓ ÏÆ .Å× 3ÕÂÊÅÃÔÓ 
 
Subject 

Aware  Not Aware  
Frequency % Frequency % 

Basic Science 
& Technology 

211 60.1 140 39.9 

Computer 
Studies 

151 43.0 200 57.0 

Civic 
Education 

98 27.9 253 72.1 

Life Skills 55 15.7 296 84.3 
 

Fig 2: Year of Teaching of the Sampled Teachers 
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Table 4 and Fig. 3 reveal that majority of the sampled teachers were 
not aware of the newly introduced subjects [Basic Science & 
Technology, Computer Studies, Civic Education and Life Skills] in the 
new curriculum. Among the respondents teachers, 211[60.1%] and 
151[43.0%]indicated that they were aware of Basic Science & 
Technology and Computer Studies as newly introduced subjects 
respectively. Only 98[27.9%] and 55[15.7%] indicated that they 
were aware of Civic Education and Life Skills as newly introduced 
subjects respectively. Implicit in this is that if majority of the 
teachers themselves are not aware of the newly introduced subjects, 
to what extent then would their pupils be aware of the subjects, 
needless to talk about being taught. 

Fig.3.Awareness of the Sampled Teachers of the newly 

introduced Subjects 
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Research Question Three  
 How available are qualified subject teachers for the newly 
introduced subjects in primary Schools? 
 
Table 5: Availability of Qualified Subject Teachers for the Newly 
Introduced Subject s 
New Subject Teachers Available  Teachers Not Available  

Frequency  % Frequency  % 
Basic Science 
& Technology 

144 41.0 207 59.0 

Computer 
Studies 

37 10.5 314 89.5 

Civic 
Education 

69 19.7 282 80.3 

Life Skills 34 9.7 317 90.3 
 

0

50
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150
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300
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Teachers Available

Teachers Not Available

 
 
The result in table 5 and Fig. 4 show that teachers who are to 

teach the newly Newly introduced subjects [Basic Science and 
Technology, Computer Studies, Civic Education and Life Skills] were 

Fig. 4. Availability of Teachers for Newly Introduced Subjects 
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not available in most of the primary schools in the state. Among the 
sampled teachers, 144[41.0] and 37[10.5] indicated that there were 
teachers for Basic Science and Technology and Computer Studies 
respectively in their schools. Only a few, 69[19.7%] and 34[9.7%] 
indicated that there were teachers for Civic Education and Life Skills 
respectively in their schools. The new 9-year basic education 
curriculum is already in use since September, 2008 in all the 
primary and junior secondary schools following the government 
policy. Yet there are no sufficient teachers to teach all the subjects, 
what a great challenge.  

 

Discussion 

It was found in this study that majority of the primary school 
teachers have the minimum requirement of educational 
qualification, that is Nigeria Certificate of Education [NCE] as 
specified in the National Policy on Education [FRN 2004]. Academic 
qualification of a teacher is a cogent factor that determines the 
quality of instruction given to learners. Implementation of 
curriculum will amount to nothingness if teachers are not well 
trained. Years of teaching of the majority of primary school teachers 
was found to be above ten years. This means that they are 
experienced enough to facilitate the implementation of the new 
curriculum.  

The study revealed that qualified teachers were not 
available in almost all the primary schools in the state to handle the 
newly introduced subjects [Basic Science and Technology, Computer 
Studies, Civic Education and Life Skills]. This constitutes one of the 
major implementation challenges of the new 9-year Basic Education 
Curriculum. As at the time the data used for this study were 
collected, the new curriculum was already in use in all the schools 
[primary and junior secondary schools]. Yet, teachers for all these 
new subjects were not readily available. Schools where these 
subjects are being taught, the possibility of being taught by the 
unqualified teachers is high. Using the words of Maduewesi [2000], 
teachers are largely responsible for the translation of educational 
policies, curriculum or course offerings, instruction material 
packages and assessment of learning outcomes.  How then will 
unqualified teachers perform these teacher-related roles effectively 
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in relation to these newly introduced subjects?  It is observed that 
many old teachers have gone on retirement without replacement 
with new ones. In fact, for a period of four years, some state 
governments never employed any teacher. With this lackadaisical 
attitude, there is no way teachers will be adequate in the public 
schools. If employment of new teachers is not considered by the 
government, retraining of those on-the-job might be the alternative 
that will make realization of the set objectives of the new 9-year 
basic education a reality.  It was found in this study that many 
teachers were not even aware of the newly introduced subjects. 
Implicit in this is that these new subjects are not being taught in 
some of the primary schools in the state.  
 
Implications for Educational Planning, Policy and Law  
The findings of this study have meaningful implications for 
educational planning, policy and law. The different Federal 
government seems to have ignored the planning aspect of the 
scheme, hence the inability to provide schools with qualified subject 
teachers for the newly introduced subjects. Fabunmi (2004) had 
claimed that most of the staff of thÅ Ȭ0ÌÁÎÎÉÎÇȟ 2ÅÓÅÁÒÃÈ Ǫ 3ÔÁÔÉÓÔÉÃÓ 
$ÉÖÉÓÉÏÎȭ ÏÆ ÍÏÓÔ -ÉÎÉÓÔÒÉÅÓ ÏÆ %ÄÕÃÁÔÉÏÎ ÉÎ .ÉÇÅÒÉÁ ÄÉÄ ÎÏÔ ÓÔÕÄÙ 
educational planning at all. In a situation like this, there is an urgent 
need to recruit adequate educational planners that will assist in the 
planning of educational programmes like this one.  

The federal legislature should enact a law that makes it 
mandatory for both private and public education providers to 
employ specialists in educational planning jobs in schools and 
appropriate government departments. Appropriate policy 
instruments should also be put in place to ensure adequacy of 
teachers and other educational resources in schools. Governments 
at both state and Federal levels should rise up to their 
responsibilities by recruiting sufficient teachers that will facilitate 
the implementation of the new 9- year basic education at urban and 
rural areas. Regular in-service training should be provided to update 
ÔÅÁÃÈÅÒÓȭ ËÎÏ×ÌÅÄÇÅ ÅÓÐÅÃÉÁÌÌÙ ÏÎ ÔÈÅ ÎÅ×ÌÙ ÉÎÔÒÏÄÕÃÅÄ ÓÕÂÊÅÃÔÓ 
[Basic Science and Technology, Computer Studies, Civic Education 
and Life Skills]. Machinery has to be set in motion for the training of 
teachers, especially those that will be teaching the four newly 
introduced subjects [Basic Science and Technology, Computer 
Studies, Civic Education and Life Skills]. It has to be further 
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emphasised that for the laudable objectives of the UBE, being 
ÐÕÒÓÕÅÄ ÂÙ 5"%# ÁÎÄ ÓÔÁÔÅÓȭ 35"%" ÔÏ ÂÅ ÁÃÈÉÅÖÅÄȟ ÔÈÅ ÔÒÁÉÎÉÎÇ ÏÆ 
teachers should involve integrating the use of modern instructional 
technologies such as the computers, access to the internet, audio-
ÖÉÓÕÁÌ ÅÑÕÉÐÍÅÎÔÓ ÁÎÄ ÏÔÈÅÒ ÁÓÓÏÒÔÅÄ ÓÏÆÔ×ÁÒÅ ÕÓÅÄ ÉÎ ÔÏÄÁÙȭÓ 
business world. 
  
Conclusion 
This study has established that the major implementation 
challenges of the new 9-year Basic Education Curriculum is non-
availability of required qualified teachers for the newly introduced 
subjects [Basic Science and Technology, Computer Studies, Civic 
Education and Life Skills]. As at the time the data used for this study 
were collected, the new curriculum was already in use in all the 
schools [primary and junior secondary schools]. Yet, teachers for all 
these new subjects were not readily available. Schools where these 
subjects are being taught used unqualified teachers.  
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Abstract  
The poor performance of government schools in Nigeria has been 
a cause of concern for many years. The reasons for this include 
unfavourable atti tude towards learning on the part of students, 
ÔÅÁÃÈÅÒÓȭ ÎÅÇÁÔÉÖÅ ÁÔÔÉÔÕÄÅ ÔÏ ÔÅÁÃÈÉÎÇȟ ÉÎÁÄÅÑÕÁÔÅ ÆÉÎÁÎÃÉÁÌ 
resources and high pupil/teachers ratio. This paper assessed 
some determinants of educational output and how they influence 
the performance of stud ents in government secondary schools in 
lbadan metropolis. It utilized descriptive statistics and ordinary 
least squares regression estimation techniques in analyzing 
primary data derived from 700 students through a questionnaire 
administered in year 2006 from 10 secondary schools; using 
stratified sampling procedures.  

The assessment/assignment, punctuality and class work were 
used by the surveyed schools to assess the performance of students 
apart from studentsȭ test score that is generally acceptable as the 
rating variable. Number of students in a class, number of times 
students write test per term, teacher-students ratio, number of people 
invigilating during examination are some of the variables that have 
significant effects on the performance of students.  
 This  paper therefore concludes that since family, school and 
student variables play significant role in the education output of 
students, the school authorities and the Ministry of Education can 
bring out policy that will state the number of teachers that must 
invigilate a class during examination, number of people that must be 
in a class and the number of times students should write test per term. 
This will allow for effective measurement of education output in the 
State. 
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Introduction  
Investment in education leads to the accumulation of human capital, 
which is key to economic growth and increased income. It produces 
knowledge, skills, value and attitude. It is essential for civic order 
and citizenship and for reduction of poverty (World Bank 1995). 
Education is for development, both for individual and of the nation. 
It has become imperative as a means of enhancing socio-economic 
development, reducing inequality and encouraging economic 
competitiveness. The educational system at any level must therefore 
be improved in order to make education capable of playing all these 
roles. The indicators of quality must now become those that can 
promote advancement of knowledge and mastery of skills as well as 
prepare the learner for leading a meaningful life in the world 
(Ayodeji. 2004). 
 The education establishment across the globe has 
recognized the importance of standards.  The current attempts of 
Federal and State governments to impose standards based 
assessment in our public primary or secondary education systems 
ÄÅÍÏÎÓÔÒÁÔÅ ÔÈÅ ÒÅÃÏÇÎÉÔÉÏÎ ÔÈÁÔ ÙÏÕ ÃÁÎȭÔ ÅÖÅÎ ÔÁÌË ÁÂÏÕÔ ÑÕÁÌÉÔÙ 
until you have specification and ways of measuring output against 
these specification. 
 According to Atkinson (2005), education quality can be 
evaluated in numerous ways. These include,  using teachers 
quality, education output, education inputs, education social 
impact and education efficiency.  These measurements have a 
way of impacting each other. However for the purpose of this 
study, education quality is evaluated by considering educ ation 
output and some variables such as pupil/ teachers ratios, 
ÔÅÁÃÈÅÒÓȭ ÓÁÌÁÒÉÅÓȟ ÑÕÁÌÉÆÉÃÁÔÉÏÎ ÁÎÄ ÅØÐÅÒÉÅÎÃÅÓ ÔÈÁÔ ÁÒÅ 
commonly used to measure education inputs  
 The trend in national and international dialogue about 
the key role of the quality of edu cation in the growth and 
development of individuals and nations has resulted in 
decisions by many countries to participate in large scale cross -
national educational research studies, with the aim of obtaining 
policy information about the quality of their e ducational 
systems in terms of the general condition of schooling, the 
educational achievement of students and equity in educational 
provision and outcome (Nzomo 2005).  
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Secondary school is the link between primary and tertiary 
institution. It serves as the bedrock or foundation of knowledge 
across the globe. Education, especially at lower level has become 
government and donor priority and more resources are allocated to 
its expansion and developments. Revisions of national standard and 
rating system as well as stronger accountability mechanism are 
necessary to achieve good educational quality and sustainable 
development. 
 The poor performance of output of many state government 
schools at all levels in Nigeria has been a cause of concern for many 
years. This however, has jeopardized the purpose of education in 
the life of people and the state in particular. Several factors have 
been identified in recent times across nations as well as in Nigeria to 
cause poor performance among students and low quality of 
education output. Some of these factors include unfavourable 
attitude towards learning on the part of students (Odebunmi, 1985), 
teachers negative attitude to teaching (Ojedele, Ogunsiji and Bello 
1987) and inadequate financial resources (Ngoka 1988). 

The outpu t from secondary schools in Nigeria has been 
growing at alarming rate over the years.  This is as a result of 
the turn out at this level of education (National Manpower 
Board 2004).  The mass turn out of students from secondary 
schools was probably due to the free secondary education 
programme earlier embarked upon by the government in the 
last two decade. 

However, the quality of the graduates from secondary school 
is very important rather than the quantity. Casual observations 
reveals that the quality of federal government secondary schools 
output are better than that of State, and in the State, the quality of 
students output in school of science is better than that of nominal 
State secondary schools. Quality of education output is directly 
related to the student performance in examination, number of 
students per school, teacher- ÓÔÕÄÅÎÔÓȭ ÒÁÔÉÏ. All these fall under the 
rating system in education development, which is used in measuring 
the performance of students or schools output. This paper looked at 
the quality of output of secondary school within Ibadan metropolis 
in Oyo State. This is necessary because it will give good 
understanding of the evaluation of the rating system in government 
secondary school, provide insight into the reasons for the 
performance of students (either low or high) and the effectiveness 
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of the variables used in measuring education output for sustainable 
development. 
 
Background of the Study  
Educational system in Nigeria is divided into three levels, the 
Primary, Secondary and Tertiary. The term secondary education is 
defined by the national policy on education in Nigeria as the form of 
education children received after primary education and before the 
ÔÅÒÔÉÁÒÙ ÅÄÕÃÁÔÉÏÎȢ )Ô ÆÏÒÍÓ ÁÎ ÉÎÄÉÓÐÅÎÓÁÂÌÅ ÌÉÎË ÉÎ ÔÈÅ ÎÁÔÉÏÎȭÓ 
educational system. It is the preparatory ground for students who 
aspire for higher education. 
 The main objective of secondary education is to prepare its 
products for useful living in the society, therefore the quality of 
output from this level of education is very important. As the current 
secondary education predicament becomes more apparent to 
stakeholders, mass secondary education will receive more attention. 
Additionally, in the global economy, government cannot afford to 
support a largely uneducated population. In general, and in Nigeria 
in particular, secondary education is divided into  junior and senior 
levels, each focusing on different age groups and having vastly 
different pedagogic goals. Secondary education, especially at the 
senior secondary level, includes technical and vocational education 
and training. This can be in separate or integrated scheme (Bregman 
and Bryner 2003). 
 Patterns of secondary education structure in Africa 
depend largely on the region but are often country specific. By 
the end of 1990s , in most African countries (Nigeria inclusive), 
the most common structure was 6 -3-3-4. In most African 
countries, and in Nigeria, junior secondary is now being 
included as the last stage of basic education and government 
defines it (if possible) as free a nd compulsory. This is largely 
due to the worldwide Education For All (EFA) initiative.  

In the last three decades, West African Examinations Council 
(WAEC) has been the sole body coordinating the secondary school 
examinations for the award of secondary schools certificate while 
the Ministries of education in each State conducted the junior 
secondary school examinations. However in recent times, the 
Nigerian government has established the National Examinations 
Council (NECO) that conducted examination of secondary schools at 
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junior level apart from the ones conducted by the State ministries of 
education and for senior level apart from the examinations 
conducted by WAEC. 
 All secondary schools gear their programmes to meet 
the requirements of examinations admi nistered by the West 
African Examinations Council (WAEC) and National 
Examinations Council (NECO). WAEC and NECO are the 
educational institutions that control the examination system 
ÁÎÄ ÔÈÅ ÃÕÒÒÉÃÕÌÕÍ ÁÎÄ ×ÈÏÅÖÅÒ ÃÏÎÔÒÏÌÓ Á ÃÏÕÎÔÒÙȭÓ 
examination system con trols its education. Thus, the success of 
a secondary school and its output is judged strictly by the 
performance of its examination bodies.  
 Education is a service with significant non -market inputs. 
Notably students, and parent time, and the outcome of education 
depend  upon factors outside the control of providers of educational 
services such as student ability, family, peer group, and 
neighborhoods factors (Fraumeni, et al 2004). The World Bank, 
(1980) distinguishes between output in the sense of achievement of 
pupils or students-which refers to knowledge, skills, behaviour and 
attitude as measured by tests, examination results, and the like, and 
outcome in the sense of external effect of output- that is, the ability 
of people to be socially and economically productive. It is a complex 
process, which aims to help achieve a range of ultimate outcomes. In 
broad terms, these outcomes are the maximization of social and 
economic welfare, promotion of economic growth, reduction of 
social inequality, enhancement of happiness or well-being. 
 OECD (1965) established some criteria for measuring 
output. These are the rate of progress of pupils through the system, 
the performance of pupils in terminal examinations, the facilities in 
the schools and the range of subjects offered in the curriculum. In 
this connection, Ukeje (1996) was of the opinion that examination 
occupies central place in the Nigerian Education, System as a 
measure of educational output, thus the importance of education 
was spelt out in Federal Republic of Nigeria- National Policy on 
Education, that all secondary schools should gear their programmes 
to meet the requirements of examinations conducted for the senior 
school certificate. 
4ÈÅ ÐÁÔÔÅÒÎ ÏÆ ÇÒÁÄÉÎÇ ÃÁÎÄÉÄÁÔÅÓȭ ÓÃÏÒÅÓ ÉÎ ÔÈÅ ÅØÁÍÉÎÁÔÉÏÎ ÉÎ 
Nigeria is A1 to B3 (distinction and good), C4 to C6 (Credit), D7 ɀ E8 
(Ordinary Pass) while F9   represents failure (WAEC 2004). 
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 There are several approaches mentioned in the literature for 
measuring quality of education output in any economy. These are: 
ü Pupil attainment  
ü Quality of teaching 
ü Class size 
ü Test and examination result 
ü School inspection or invigilation.  

 
This work uses test scores, examination results, school inspection or 
invigilation and class size to measure the quality of education output 
in secondary schools in Oyo State. The quality of education at any 
given time would be determined by the commitment of government 
not just in terms of resources made available but also in terms of 
structures put in place to ensure the judicious use of resources as 
well as quality control. Federal Ministry of Education (2000) 
mentioned some factors hampering the quality of instruction at the 
lower level of Nigerian education. These are lack of adequate 
facilities, teachers related problems such as inadequate number of 
qualified and committed teachers, incessant strikes, non-
professionalism of teaching, frequent changes in education policies 
and administrators, inadequate facilities for effective monitoring 
and supervision and examination malpractices. The pursuit of 
quality of education output should not only be the concern of 
teachers and educational institutions, but also of the parents, the 
students, the employers of labour, the government and international 
community. 
 
Structure of Secondary Education in Oyo State. 
Oyo State is an inland state in south -western Nigeria, founded 
in February with its capital at Ibadan. It is bounded in the south 
by Ogun State and in the north by Kwara State, in the west is 
bounded partly by Ogun State and partly by the Republic of 
Benin while in the east it is bounded by Osun State.  The state 
has a landed area of about 35,742.84sq kilometers with 
population of almost 7 million (2005 Estimate).   
  The introduction of secondary education in Oyo state can be 
traced to the establishment of Ibadan Grammar School in March, 
1913. While the school is the first secondary school and the first 
"ÏÙÓ 'ÒÁÍÍÁÒ 3ÃÈÏÏÌȟ 3ÁÉÎÔ 4ÈÅÒÅÓÁȭÓ #ÏÌÌÅÇÅ ×ÈÉÃÈ ×ÁÓ ÆÏÕÎÄÅÄ ÉÎ 
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1932 is the first Girls Grammar school in the state. There are 328 
secondary schools, 1,676 public primary schools, five Technical 
Colleges located at Ogbomosho, Oyo, Saki, Ibadan and Igbo-Ora. Two 
Colleges of Education are located in Ibadan as well as the famous 
University of lbadan and Ladoke Akintola University of Technology, 
Ogbomosho. There is also the Polytechnic, Ibadan with satellite 
campuses at Eruwa and Saki and Special Science Schools located 
within the state. 
The table below shows the enrolment and turnout in secondary 
school in Oyo State of Nigeria.     
 
Table 1: Number of Publ ic Schools and Enrolments in Oyo State 
(2007)  
SCHOOL  NUMBER  ENROLMENT  
Primary  1,676 872,148 
Secondary (state) 326 358,105 
Secondary (Federal) 2 4,835 
Total  2004  1,235,088  
 
Sources: Oyo State primary Education Board, Oyo State Ministry of 
Education 
  
Review of Literature 
National government and donor organizations have concentrated 
investment on increasing school participation at the primary level in 
the developing countries. Most of the poorest countries, including 
most sub-Saharan African (SSA) countries are increasing their 
efforts (resources) to improve access to and quality of primary 
education. This creates an increasing demand by parents and 
communities to let their children benefit from the next stages in the 
education cycle, largely ignoring the need to simultaneously 
increase quality and capacity at the secondary level. 

In theory, the quality of education received could be 
measured by the quality of teaching and other education variables in 
the education system. However, in practice. It is very difficult to 
assess the quality of teaching a pupil receives. Given such difficulty, 
ÏÆÔÅÎ ÁÔÔÁÉÎÍÅÎÔ ÉÓ ÕÓÅÄ ÁÓ Á ÐÒÏØÙ ɉÉȢÅȢ ÁÓÓÕÍÅÓ ÔÈÁÔ ȰÈÉÇÈȱ ÑÕÁÌÉÔÙ 
ÔÅÁÃÈÉÎÇ ×ÉÌÌ ÈÁÖÅ Á ÌÁÒÇÅÒ ÉÍÐÁÃÔ ÏÎ ÐÕÐÉÌ ÁÔÔÁÉÎÍÅÎÔ ÔÈÁÎ ȰÌÏ×ȱ 
quality teaching).  
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Although attainment is a useful proxy for such changes in 
the quality of education received, it is important to recognise that 
there are some drawbacks to this approach. Principally, it fails to 
recognise the wider benefits pupils receive from the education 
system. Like indicators on the quality of teaching, it is very difficult 
to obtain robust time-series data on these wider benefits which 
exist.  

Pritcherd (2002a) introduced the idea of using lesson 
quality adjustment in the measurement of education output. 
According to him, government inspectors in the UK make 
assessments regarding the quality of lessons. Powell and Pitchard 
(2002) note that weights could be assigned to the three ratings 
categories for lessons; good/very good lessons, satisfactory lessons 
and unsatisfactory lessons. They concluded that if these 
assessments were used to form a lesson quality adjustment, the rate 
of growth of the volume indicator would be raised over the period 
1995-2000. 
 The children of any nation are its greatest resource. In the 
future, the prosperity and quality of life of all nations will be 
ÄÅÔÅÒÍÉÎÅÄ ÂÙ ÔÏÄÁÙȭÓ ÃÈÉÌÄÒÅÎ ÁÎÄ ÔÈÅÉÒ ÁÂÉÌÉÔÙ ÔÏ ÓÏÌÖÅ ÐÒÏÂÌÅÍÓ 
that face them, their families, their communities and their countries. 
Education unlocks this ability, and investment in chÉÌÄÒÅÎȭÓ ÌÅÁÒÎÉÎÇ 
is the most important contribution any nation can make to better 
the future. 

Over the years in most developing countries, the quality of 
education is eroding; the truth of this statement depends on the 
indicator of quality used. If on the one hand, one considers an input 
as the sole indicator, quality appears to have declined since inputs 
available per child have declined. If on the other hand, one considers 
the output of education-ÃÈÉÌÄÒÅÎȭÓ ÌÅÁÒÎÉÎÇ ÁÓ ÔÈÅ ÉÎÄÉÃÁÔÏÒ ÏÆ 
quality, we are hard pressed to say anything since so little research 
ÈÁÓ ÂÅÅÎ ÄÏÎÅ ÃÏÎÃÅÒÎÉÎÇ ÃÈÉÌÄÒÅÎȭÓ ÌÅÁÒÎÉÎÇ ÏÖÅÒ ÔÉÍÅ ɉ,ÏÃËÈÅÅÄ 
and Verspoor 1991). 
 Hanushek and Lavy (1994) used data from Egypt to 
investigate the role of school quality in affecting dropouts. They 
found out that the frequently discussed equity quality trade off is 
misstated. The tradeoff typically identified arises from simple 
consideration of the budget constraint facing schools; money spent 
on quality reduces that available for expanding the number of school 
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position available. Their work also demonstrates the importance of 
incorporating outcome-based measures of school quality. 
  Thias and Carnoy (1972) carried out research on the 
influence of school factors on the quality of school output in Kenya. 
Their result shows that quality of output is equated with student 
examination performance. Thus, in measuring education output, 
performance of student in schools is always considered. This is 
measured in terms of the grades obtained by students in a course or 
group of courses (Adeyemi 1998 and Akanbou 1985). 
 Rahman, et al (2005) assessed the effectiveness of 
community intervention in improving quality of basic education. 
They found out that child friendly community learning programme 
(SOPAN) schools elimiÎÁÔÅ ÓÏÍÅ ÏÆ ÔÈÅ ÃÏÎÓÔÒÁÉÎÔÓȟ ÁÎÄ ÓÔÕÄÅÎÔÓȭ 
performance for both boys and girls has improved both in aggregate 
and individual subject scores compared to that of control schools 
where no such intervention exists. 

Suryadarma et al (2005) used an OLS regression technique 
to investigate the determinants of student performance in 
mathematics and verbal tests among fourth grade school children in 
)ÎÄÏÎÅÓÉÁȢ 4ÈÅÙ ÆÏÕÎÄ ÔÈÁÔ ÓÔÕÄÅÎÔÓȭ ÐÅÒÆÏÒÍÁÎÃÅ ÉÓ ÓÔÒÏÎÇÌÙ 
influenced by individual variables, teacher variables and school 
variables. Education level of parent, student-teacher ratio, and 
quality of school facilities were among the variables that are 
significant. 

,ÁÄÉÐÏ ɉςπππɊ ÉÎÖÅÓÔÉÇÁÔÅÄ ÓÔÕÄÅÎÔÓȭ ÒÁÔÉÎÇ ÏÆ ÃÏÌÌÅÇÅ 
courses and lecturers as a measure of teaching effectiveness and 
found that through teaching, students are capable of observing and 
identifying differences in the way their lecturers teach. Hence, given 
valid and reliable instrument, their views could be taken into 
consideration in the overall assessment of ÌÅÃÔÕÒÅÒÓȭ ÔÅÁÃÈÉÎÇ 
effectiveness for growth of education. 

Bregman and Bryner (2003) were of the opinion that within 
the ministry of education, the monitoring and evaluation unit is to 
provide reliable, relevant and timely data for the evaluation of the 
cÏÕÎÔÒÙȭÓ ÐÒÏÇÒÅÓÓȢ 4ÈÅ ÄÁÔÁ ÓÈÏÕÌÄ ÂÅ ÁÂÌÅ ÔÏ ÁÎÓ×ÅÒ ÔÈÅ ÑÕÅÓÔÉÏÎÓ 
ÒÅÇÁÒÄÉÎÇ ÅÑÕÉÔÁÂÌÅ ÁÃÃÅÓÓȟ ÓÔÕÄÅÎÔÓȭ ÔÒÁÎÓÉÔÉÏÎȟ ÁÎÄ ÒÅÐÅÔÉÔÉÏÎ ÁÎÄ 
graduation/certification rates. Answers to these issues according to 
them provide indications of system weaknesses and strengths, 
which can then be followed with modification of policies and 
practices to increase system effectiveness and quality. 
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Similarly Hanushek (1995) in his study on developing and 
ÄÅÖÅÌÏÐÅÄ ÃÏÕÎÔÒÉÅÓ ÆÉÎÄÓ ÏÕÔ ÔÈÁÔ ÉÍÐÒÏÖÉÎÇ ÔÅÁÃÈÅÒÓȭ ÅÄÕÃÁÔÉÏÎ 
had effect on student learning in developing countries while it is 
unimportant in developed countries. 
 Methodology: 
The methodology adopted in this study is based on the internal 
efficiency of educational investment. Efficiency is a term used to 
describe the relationship between inputs and outputs but because 
this relationship can be analysed from several perspectives, 
judgment about efficiency may have to take into account more than 
one aspects of the relationship. In economic theory, the main area of 
investment in human capital which contributes to improvement in 
the quality of labour has been in education and training. Thus, in the 
economic theory of education, human resources constitute the 
ultimate basis for the wealth of nations. The principal institutional 
mechanism for developing human skills and knowledge is the 
quality of the formal education received by people. A country, which 
cannot develop the skills and knowledge of its people and to use 
them effectively in the national economy will be unable to develop 
anything else (Todaro 1981).  
 Literature has identified different types of output that can be 
associated with educational production in any educational system. 
For secondary school system, we have the rate of progress of pupils 
through the system, the performance of pupils in terminal 
examination, the facilities in the school and the range of subjects 
offered in the curriculum (Hanushek 1995, OECD 1965, Thias and 
Carnoy 1972). Thus, this paper uses the performance of pupils in 
terminal examination i.e. the student test scores in junior secondary 
school examination conducted by the National Examination Council 
(NECO), which stands as our education output, hence the dependent 
variable. The reason for using the performance of people and not 
other indicator is because research have shown that one of the most 
important measures of the outcome/output of education is the 
examination result of student. (Suryadarma et al 2005). 

Following the literature as reviewed in Hanushek (1995), 
the academic performance of a student is a function of his family 
background, personal or student characteristics and school 
characteristics. The model is the prototypical education production 
function (that is typically a linear function). 
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St         =     (FB, PC, SC) __________________ (1) 
   a + b FB + cFC + dSC + U   _______(2) 

Where St = Student test score of ndividual 
FB = Family background characteristics  
PC = Personal or student characteristics  
SC = School characteristics. 
The explanatory variables are FB, PC and SC as shown in the above 
model. 
 
Family Background characteristics: The model controls for 
background variables, which are likely to affect performance of 
student in school. They include parental education. This is likely to 
affect the performance of the student through parental 
encouragement and because of their knowledge of the benefit of 
education; their preferences are tilted towards supporting their 
ÃÈÉÌÄÒÅÎȭÓ ÅÄÕÃÁÔÉÏÎȢ /ÔÈÅÒÓ ÉÎÃÌÕÄÅ ÐÁÒÅÎÔÓȭ ÔÙÐÅ ÏÆ ÈÏÕÓÅȟ ÐÁÒÅÎÔÓȭ 
occupation and income. Literature has established a positive 
relationship between income and education, the higher the 
household income the higher the probability of being less financially 
constraints in maintaining their children in school. Since we did not 
administer questionnaire at household level, information on 
ÐÁÒÅÎÔÓȭ ÉÎÃÏÍÅ ÃÁÎÎÏÔ ÂÅ ÇÅÎÅÒÁÔÅÄȢ (Ï×ÅÖÅÒȟ ×Å ÕÓÅ ÔÈÅ ÔÙÐÅ ÏÆ 
ÈÏÕÓÅ ÔÈÁÔ ÔÈÅ ÓÔÕÄÅÎÔ ÌÉÖÅÄ ÉÎ ÁÓ Á ÐÒÏØÙ ÆÏÒ ÔÈÅÉÒ ÐÁÒÅÎÔÓȭ ×ÅÁÌÔÈȢ 
 
0ÅÒÓÏÎÁÌ ÏÒ 3ÔÕÄÅÎÔÓȭ ÃÈÁÒÁÃÔÅÒÉÓÔÉÃÓ: The covariates here include 
ÁÇÅȟ ÇÅÎÄÅÒ ÓÔÕÄÅÎÔÓȭ ÒÅÌÉÇÉÏÎȟ ÓÔÕÄÅÎÔÓȭ ÅÎÇÁÇÅÍÅÎÔ ÉÎ ÃÈÉÌÄ ÌÁÂÏÕÒȟ 
type of class student belongs to and position of student in the family. 
It is believed that age is positively related to experience, which is a 
key variable in successful performance in education. Birth order, 
which is reflected in the position of the student in the family, can 
have effect on performance because of the opportunity cost of 
sending many children to secondary school likewise the child 
labour. 
 
School Characteristics: This is also an important input in the 
production process. This variable was captured using the number of 
invigilators during examination, number of pupils in class, number 
of times the students write test per term and the standard of WAEC 
or NECO which is the coordinating body for the test scores result. 
Literature has established a negative relationship between 
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performance of student and number of people in class. The more the 
number of students in a class the lower will be the performance of 
students. 
  Data for this work was generated from 700 questionnaires 
administered equally to the 10 schools surveyed in the ratio of 70 
questionnaires per school for SS1 students. Also one school wide 
questionnaire was administered to obtain school characteristics. 
The seventy students in each school were randomly selected among 
the SS1 students. 
 
Results 
The result shows the descriptive analysis of the data revealing the 
socio-demographic characteristics of the respondents; this is 
followed by the analysis of the influence of rating variables as 
expressed by the respondent using percentages. The determinants 
of studentȭs performance (education output) is captured using the 
regression analysis. 
 Table 1: Socio-Demographic Characteristics of Respondents  
Variable  Number  Percentage 

Sex   
Male 
Female 
Religion  
Muslim  
Christian  
Traditional  
Class of Student 
Science 
Arts 
Commercial/Business 

Do you work to earn money?  
No 
Yes 
Mother Education  
No education 
Primary 
Secondary 
Tertiary  
Father Education  

335 
350 
 
219 
460 
6 
 
296 
180 
219 
 
147 
538 
 
32 
69 
267 
317 
 

48.5 
50.4 
 
31.9 
67.2 
0.9 
 
42.6 
25.9 
31.5 
 
21.5 
78.5 
 
4.6 
10.1 
38.9 
46.2 
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No education 
Primary 
Secondary 
Tertiary  
Types of home 
Brick building (flat)  
Brick building (Face to face) 
Wooden building 
Mud building 
Others 

18 
45 
238 
377 
 
415 
210 
24 
30 
6 

2.6 
5.6 
34.2 
54.2 
 
59.7 
30.7 
3.5 
4.4 
0.9 

Source: Survey 2006. 
 The above table shows the socio-demographic 
characteristics of the respondents.  It shows a sex ratio of about 
51% female and 49% male. Out of the 700 students surveyed, about 
32 per cent are Muslims, 67.6 per cent are Christians while 0.9 per 
cent belongs to traditional religion.  Science class took the highest 
percentage of the respondents with 42.6 per cent; this is followed by 
commercial/business class, which recorded 31.5 per cent while 25.9 
per cent belongs to the arts class.  The issue of child labour was 
also considered in the study because child labour does affect the 
performance of students in school; 77 per cent of the respondents 
acknowledged that they work to earn money after school while 20.6 
per cent do not work. 
 ParentÓȭ education has a positive relationship with student 
enrolment and performance in the literature. The works of Olaniyan 
(2002) and Hernandez-Zavala et al (2006)  reveals that  the more 
educated parents are, the greater will be the tendency of sending 
their children to school, which will eventually affect their 
performance in school.  Over 80% of the respondents show that 
their mothers have above secondary school certificates. This is also 
ÔÒÕÅ ÏÆ ÔÈÅ ÆÁÔÈÅÒÓȭ ÅÄÕÃÁÔÉÏÎȢ  
 
 Analysis of the  influence of rating system on education output:  
Table 2: Total number of students per class  
Class size Class Number Percentages 
20 ɀ 25 
26 ɀ 39 
40 ɀ 49 
50 ɀ 99 

39 
30 
160 
391 

6 
4.3 
23.4 
57.1 
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100 above 65 9.4 
Total  650 100 
Sources: Study Survey 2006. 
 Larger percentage of the respondents in Table 2 falls 
within the range of 40 ɀ 99 students per class which is very 
high. This may have adverse effect on the teaching and 
performance of the students in examination. The school 
questionnaire reveals an average of 55 students per class at all 
the senior secondary school classes.  
 Another variable, which affects the performance of 
students in schools, is the number of times the students write 
test in a term.  The table below reveals the number of times 
students wr ite test in a term.  
 
Table 3: Number of times students write test in a term 
(Students Responses) 
Number of test per 
term  

Number  Percentages 

One time 
Two times 
Three times 
More than three 
times 

163 
303 
188 
31 

24 
44 
27 
4.5 

Total  685 100 
Sources: Study Survey 2006. 
 
In most secondary schools in Nigeria, we have 3 months in a 
term (i.e 12 weeks). The table reveals that larger percentage of 
the respondents write test two or three times per term i.e. once 
in 6 or 4 weeks. Apart from student test scores, there are other 
variables that the school authorities consider to assess the 
performance of students in a school. These variables are used 
by school authorities to rate their students along with 
examination. Table 4 below shows other rating variables used 
by the school authorities apart from the test scores of students 
that were sampled.  
 
4ÁÂÌÅ τȡ 6ÁÒÉÁÂÌÅÓ ÕÓÅÄ ÉÎ ÒÁÔÉÎÇ ÓÔÕÄÅÎÔÓȭ ÐÅÒÆÏÒÍÁÎÃÅ ÉÎ ÓÃÈÏÏÌ. 
 Rating variables Percentages 
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Inventories  4.8 
Punctuality  19 
Classwork  11 
Assignment/Assessment  28 
Dressing  5.6 
Practical  16.7 
Attendance  9.5 
Participation in class  5.6 
                                         TOTAL  99.7 
Source: 2006 survey  
 
Apart from student test scores that are used in school to check 
performance, assignment/assessment is the  next rating system 
that is being used by school authorities to know the 
performance of students (28%). This is followed by punctuality 
in class with 19%, practical and class work with 16.7% and 
11% respectively.   

Table 5 below shows the qualification of t eachess 
according to school by sex in percentages.  
 
Table 5:   Total numbers of teachers according to their qualifications 
and by gender. 
Name of schools  NCE DEGREE 

Male         
Female 

B.SC, BA, B.ED 
Male            
Female  

Total 
number of 
Teachers 

Imman uel 
College U.I 
Ibadan  

1 3 12 25 41 

Oyo State 
School of 
Science Pade 

_ _ 14 3 17 

Eyini High 
School 

2 2 13 26 43 

Community 
Grammar 
School 

1 1 15 17 34 

Estate High 
School 

6 5 9 40 60 

Ikolaba High 4 5 22 27 58 
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School 
Oladipo 
Alayande 
School of 
Science 

_ _ 5 17 22 

Command Day 
Sec. School 
Ibadan  

1 4 32 56 88 

Orogun 
Grammar 
School 

5 8 13 22 48 

TOTAL  20 28 135 233 368 
Sources: 2006 Survey  
 
The above table shows that majority of the teachers of the 
ÓÕÒÖÅÙÅÄ ÓÃÈÏÏÌÓ ÈÁÖÅ "ÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅȢ 4ÈÉÓ ÍÁÙ ÂÅ ÁÓ a 
result of the policy of the government that the minimum 
requirement for teaching in secondary school should be 
"ÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ×ÉÔÈ ÅÍÐÈÁÓÉÓ ÏÎ ÅÄÕÃÁÔÉÏÎ ÂÁÃËÇÒÏÕÎÄȢ 
This is to achieve one of the Millennium Development Goals of 
education for all at pr imary and junior secondary level by the 
Year 2015. Orogun Grammar School, Estate High School and 
Ikolaba High School recorded 13, 11 and 9 NCE teachers 
respectively, while the two Schools of Science did not have NCE 
teachers. 

Teachers-student ratio in literature (Suryadarma et al 2005) 
has either positive or negative impact on the studentȭÓ learning 
ability and achievement. The number of students handled by a 
teacher at a given time contributes to the standard and quality of 
education. The lower the number of students per teacher, the higher 
the quality of education. The UNESCO standard for teacher-pupils 
ratio for all levels of education are 1: 40, 1: 35 and 1:10 for primary, 
secondary and tertiary levels of education respectively. From the 
below table, Ikolaba High School and Oladipo Alayande School of 
Science did not meet the  UNESCO standard for teachers-pupils ratio 
for seconday school. 
 
Table 6    Teacher- Student ratios according to school  
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Schools Ratio 
Oyo State School of Scinece 1:21 
Ikolaba High School 1:49 
Oladipo Alayande School of Science 1:43 
Command Day Secondary School 1:23 
Estate High School 1:12 
Sources: Computed by the Author 
 
However, table 7 below shows the number of invigilators and 
number of times teachers test their students before main 
examination. Eyini High School, Estate High School and St Patrick 
School test their students monthly before main examination and 
always have three invigilators per class. Emmanuel College amd 
Community College organize test monthly but have five and less 
than three invigilators respectively  per class during the 
examination. Ikolaba High School conducts test before main 
examination weekly with less than three invigilators supervising 
students during examination 
 
Table 7: Number of Invigilators and Nu mber of Times Teachers 
Test their Students before Main Examination.  
Number of 
invigilators 
per class 

School Number of times teachers 
test students before main 
examination  

  Weekly  Twice 
a 
month  

Monthly  

Three Eyini High School X X Yes 
Three Estate High School X X Yes 
Three St Patrick School X X Yes 
Five Emmanuel College X X Yes 
Less than 
Three 

Ikolaba High School Yes X X 

Less than 
three 

Oladipo Alayande X Yes  

Less than 
three 

Command Day 
Secondary School. 

X Yes  

Less than 
three 

Community College X X Yes 
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Sources: Computed by the Author from 2006 survey. 
 
Oladipo Alayande School of Science and Command Day 
Secondary School organize test twice a month with less than 
three invigilators.  
 It has been established that school-level factors explain 
about two-thirds of test scores variation between students, while 
studentȭÓ background is also critical in explaining studentȭs 
performance and outcome (Todd and Wolpin 2003). Although a 
ÃÈÉÌÄȭÓ ÁÃÈÉÅÖÅÍÅÎÔ ÉÓ ÉÎÈÅÒÅÎÔÌÙ ÉÎÄÉÖÉÄÕÁÌ ÉÎ ÎÁÔÕÒÅȟ Á ÌÁÒÇÅ ÂÏÄÙ 
of evidence points to the existence of persistent effects in 
educational achievement across generation (Currie and Thomas, 
1999). Consequently, one must control for individual-pupil 
characteristics, family background as well as school characteristics.  

 
The determi ÎÁÎÔ ÏÆ ÓÔÕÄÅÎÔÓȭ ÐÅÒÆÏÒÍÁÎÃÅ ÉÎ ÅØÁÍÉÎÁÔÉÏÎȢ 

The regression did not include the test scores of the students 
who had grade E in their result; this is because grade E is 
failure. The believe is that the students who had grade A, C and 
D will actually reflec t the performance or achievement of their 
schools better than those who had E.  The dependent 
variables are average weighted grades. This was obtained by 
assigning weight to the test scores grade as follows:  
Grade A 4 
Grade C 3 
Grade D  2   
 
The regression results of the determinants of education output 
grade level A indicated that some of the explanatory variables show 
a priori expectation signs in explaning the output of students  in 
secondary schools in lbadan metropolis. Under the family 
explanatory variables, ÆÁÔÈÅÒÓȭ ÅÄÕÃÁÔÉÏÎȟ ÁÎÄ ÍÏÔÈÅÒÓȭ ÏÃÃÕÐÁÔÉÏÎ 
ÁÒÅ ÓÉÇÎÉÆÉÃÁÎÔ ÁÔ υϷ ÌÅÖÅÌ ×ÈÉÌÅ ÍÏÔÈÅÒÓȭ ÅÄÕÃÁÔÉÏÎ ÉÓ ÓÉÇÎÉÆÉÃÁÎÔ ÁÔ 
10% with a positive a priori sign and values of 0.86, 0.40 and 1.153 
respectively.  

 4ÈÅ ÐÏÓÉÔÉÖÅ ÓÉÇÎ ÏÆ ÐÁÒÅÎÔȭÓ ÅÄÕÃÁÔÉÏÎ ÃÏÅÆÉÃÉÅÎt agrees 
with the findings in the literature (Olaniyan(2002) and Hernandez-
Zavala et al (2006) that parentsȭ education has positive relationship 
with performance of students and hence output of education. The 



Determinants of Education Output in...                                                                        35 

 

 

type of  occupation parents involve in have positive or negative 
impact on the performance of the students especially, mothers who 
are supposed to be close to their children to give good value to them. 
The type of occupation the mother does is significant at 5% level in 
explaning the output of the students with grade A.  

Number of people in the class and number of times students 
write test per term under the school variables are significant at 5% 
level with expected a priori sign. The result shows that the lesser the 
number of people in the class, the better will be the performance of 
the students. Also, the positive value of the number of times 
students write test per term shows that the higher the number of 
times the students write test, the better will be the education output 
of the students.    
 
Table 8  Determinants of Education Output (Grade A)  
All dat a  
SOURCE SS DF MS 
Model  2686.17 13 206.6 
Residual  1756.99 276 63.41 

TOTAL  2025.17 290  
 
 
 
 
 
 
 
 
 
 
 
 

Number of Obs= 396 

F           = 3.25 

P > F = 0.00 

R – Squared = 0.93 

Adj R-Squared = 0.92 

Std E.E = 7.96 

Durbin Watson = 1.89 
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VARIABLES COEFFICIENT STD. 

ERR 
T P> (T) 

Dependent variable  
Average weighted score 
grade A 

    

Family variables  
Motherȭs education 
FatherȭÓ education  
Parentsȭ home 
Mothersȭ occupation  
FatherȭÓ occupation  

 
 
1.153 
0.86 
0.38 
0.40 
-0.41 

 
 
0.85 
0.89 
0.64 
0.19 
0.36 

 
 
1.34 
0.98 
0.58 
2.06 
-
1.104 

 
 
0.08 
0.02 
0.34 
0.04 
0.27 

School variables  
Number of invigilators 
during examination  
Number of people in 
class 
How many times student 
write test per term  
Standard of WAEC/NECO 

 
 
-0.0005 
- 0.615 
 
 1.53 
 
- 0.0096 

 
 
0.44 
 
0.51 
0.59 
 
0.191 

 
 
- 0.12 
 
- 1.28 
2.58 
 
- 
0.503 

 
 
0.91 
 
0.02 
0.01 
 
0.616 

Students variables  
Studentȭs religion 
Type of class students 
belong 
StudentȭÓ engagement in 
child labour  
Position of student in 
family 

 
- 0.27 
- 1.73 
-0.176 
- 0.14 

 
0.97 
0.59 
1.178 
0.29 

 
- 
0.275 
- 2.92 
-0.15 
0.479 
 

 
0.78 
0.04 
0.08 
0.63 

Constant  4.55 4.97 0.915 0.36 
Sources: Computed by the Author 
 
However, type of class students belong to (i.e. science, arts, or 
commercial) and studentȭs involvement in child labour are 
significant at 5% with negative coefficients. This indicates that the 
more students are involved in child labour during or after school 
session, the lower will be the performance of their education output. 
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The R2 of the regression model is 0.93, which indicates that 93% of 
the variation in education output (weighted grade scores) which is 
the dependent variable is explained by the explanatory variables in 
the regression equation. 

To test the hypothesis that none of the explanatory variables 
helps explain variation in education output (dependent variable) 
about its mean, F test was used in testing the hypothesis. The F 
statistics with 13 and 276 degree of freedom is highly significant, 
because the F tabulated (234) is lower than the F calculated, 
allowing us to reject the null hypothesis that all the coefficients of 
the explanatory variables are jointly 0 or do not explain the 
variation in the dependent variable (weighted average grade 
scores).  

Considering the student test scores with Grade C the model 
also performed well,. However, at 5% level of significant, the 
numbers of times students write examiÎÁÔÉÏÎ ÐÅÒ ÔÅÒÍÓȟ ÆÁÔÈÅÒÓȭ 
education, number of students in a class, number of invigilators 
during examination and the type of class the students belong to (i.e. 
Science, Arts or Commercial) are significant with the expected a 
priori sign. Also studentsȭÓ engagement in child labour and parentsȭÓ 
home (proxy for families wealth) are significant at 10%. 
 /ÕÒ ÆÉÎÄÉÎÇÓ ÓÕÐÐÏÒÔ ÍÁÎÙ ÅÁÒÌÉÅÒ ÓÔÕÄÉÅÓ ÔÈÁÔ ÐÁÒÅÎÔÓȭ 
education is a major factor in determining the output of studentS in 
secondary school. This always occurs through the various forms of 
encouragement they give to their children (Olaniyan 2002, 
Hernandez-Zavah et al 2006). 
  The regression result for the determinants of education 
ÏÕÔÐÕÔ ÇÒÁÄÅ $ ÓÈÏ×Ó ÔÈÁÔ ÍÏÔÈÅÒÓȭ ÅÄÕÃÁÔÉÏÎȟ ÐÁÒÅÎÔÓȭ home, and 
number of inÖÉÇÉÌÁÔÏÒÓ ÄÕÒÉÎÇ ÅØÁÍÉÎÁÔÉÏÎ ÁÎÄ ÆÁÔÈÅÒÓȭ ÏÃÃÕÐÁÔÉÏÎ 
are significant at 10% level, while number of people in class and 
type of class student belong to are significant at 5% level. 
 
Determinants  of Education Output  (Grade C) 
All dat a  
SOURCE SS DF MS 
Model  400.87 13 30.836 
Residual  3378.58 455 7.425 

Total  3779.45 468  
 

Number of Obs= 554 

F           = 4.15 

P > F = 0.001 

R – Squared = 0.261 

Adj R-Squared = 0.181 

Std E.E = 2.725 

Durbin Watson = 1.875 
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VARIABLE COEFFICIENT STD.ERR. T P> (T) 
Dependent 
variable:  student 
test scores Grade 
C 

    

Family variable  
Mothersȭ 
education 
FatherÓȭ 
education 
Parentsȭ home 
Mothersȭ 
occupation  
Fathersȭ 
occupation 

 
0.0067 
0.493 
- 0.323 
- 0.0029 
- 0.00239 

 
0.213 
0.229 
0.179 
0.09 
0.053 

 
0.34 
- 2.154 
-1.804 
- 0.323 
- 0.449 

 
0.753 
0.032 
0.072 
0.747 
0.654 

 
School variables  

Number of invigilators 
during examination  
Number of students in 
class 
How many times 
students write 
examination per term 
Standard of 
WAEC/NECO  

 
0.87 
 
0.334 
0.528 
 
0.249 

 
0.106 
 
0.142 
0.161 
 
0.216 

 
2.352 
 
2.35 
- 3.274 
 
- 1.154 

 
0.019 
 
0.019 
0.001 
 
0.249 

Student variables  
StudentȭÓ religion 

 
- 0.265 

 
0.272 

 
- 0.973 

 
- 0.331 
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Type of class  of  the 
student   
StudentȭÓ engagement 
in child labour 
Position of student in 
family 

0.571 
0.129 
0.00081 

0.155 
0.33 
0.08 

- 3.69 
0.39 
1.019 

0.001 
0.697 
0.309 

Constant  9.75 1.419 6.867 0.001 
Sources: Computed by the Author 
 
Conlusion and Policy Implications  
 The result concluded that number of students in a class, number of times 

students write test per term, teacher-students ratio, number of invigilation 
during examination were some of the variables that have significant effects 
on the performance of students. Also the result shows that apart from the 
students test scores that is generally acceptable as the rating variable in 

assessing school output, assessment/assignment, punctuality, practical and 
class work are also used by the surveyed schools as rating variables in 

ÁÓÓÅÓÓÉÎÇ ÓÔÕÄÅÎÔÓȭ ÐÅÒÆÏÒÍÁÎÃÅȢ    
0ÁÒÅÎÔÓȭ ÅÄÕÃÁÔÉÏÎ ×ÁÓ ÁÌÓÏ ÆÏÕÎÄ ÔÏ ÂÅ ÈÉÇÈÌÙ ÓÉÇÎÉÆÉÃÁÎÔ ÉÎ 

explaining the performance of students in schools. The more educated 
parents are, the greater is the impact on achievement of their children.  In 
the regression result, family and student variables contribute more than 
the school variables to the over all component of education output 
especially for students with grade A. This results agrees with those of Thias 
and Carnoy(1972), Adeyemi (1998), Akangbou (1985). 

Government or school authorities can use either of these variables 
as a policy instrument to achieve quality educational output from 
secondary schools. Another policy implication of this work is that 
punctuality and attendance of students can be used as rating variable for 
both junior and senior examination apart from students test scores and 
assessment/assignment.   
 Since family, school and student variables play significant role in 
the education output of students, the school authorities and the Ministry of 
Education can bring out policy that will state the number of teachers that 
must invigilate a class during examination, number of people that must be 
in a class and the number of times students should write test per term. This 
will allow for effective measurement of education output in the State. 
 To improve performance of students in secondary school, child 
labour should be discouraged and student should be counseled on which 
class to join (i.e. Art, Science or Commercial) after their JSS3 examination 
based on their ability and  performance. Thus, counseling department 
should be established and made compulsory for every school with qualified 
counselors. 
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Abstract  
This study sought to determine the trends in the growth rates of 
literacy centres as well as enrolment of learners in centres in Ebonyi 
state adult non-formal literacy programmes. Two techniques were 
employed in data collection. These are documentary and 
observational survey research techniques. Documentary design was 
concerned with the actual documentary evidences of the rates of 
ÇÒÏ×ÔÈ ÏÆ ÃÅÎÔÒÅÓ ÁÎÄ ÓÔÕÄÅÎÔÓȭ ÅÎÒÏÌÍÅÎÔ ÉÎ ÃÅÎÔÒÅÓ ÁÃÃÏÒÄÉÎÇ ÔÏ 
ÙÅÁÒÓȟ ÁÓ ÒÅÃÏÒÄÅÄ ÉÎ ÔÈÅ ÓÔÁÔÅÓȭ ÄÉÒÅÃÔÏÒ ÏÆ ÐÒÏÇrammes registrars. 
Observational design was used in ascertaining the extent of truism in 
these   record kept by actually  seeing that these centres really existed 
as well as establishing the actual number of learners in each centre. 
No sample was drawn since the whole populations of centres as well 
as learners were used in the study for all the years. Result obtained 
among others show that the number of learners in the centres 
increased steadily throughout the eleven-year period of this study. 
Result obtained also showed that the number of centres increased 
steadily except between 2008-2009 when a drop of 25% was recorded. 
The result also showed that there were more female learners than 
males when the eleven year period is considered together. There were 
also more males than females as facilitators/instructors in the centres 
in the state throughout the period. Literacy programme of Ebonyi 
state achieved above the 30% recommended efficiency level. 
Recommendations made include, among others that the programme 
coordinators, facilitators, implementers and instructors should be 
given a part on the back respectively for jobs well done.                       
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Introduction  
 
Background of the Study  
The Agency for Mass Literacy, Adult and Non-formal Education 
Programme was established by the federal government of Nigeria in 
1990. Its Blue Print and Action Plan also came out in 1990. The 
Agency, functions under the National Mass Education Commission 
(NMEC), which is a parastatal of the Federal Ministry of Education. 
The Agency has branches at State and Local Government Area levels 
ÔÈÒÏÕÇÈÏÕÔ ÔÈÅ ÆÅÄÅÒÁÔÉÏÎȢ )ÔÓ ÇÅÎÅÒÁÌ ÏÂÊÅÃÔÉÖÅ ÉÓȟ Ȱ4Ï ÍÁËÅ ÁÌÌ 
illiterate Nigerians literate by the year 2000 A.D. (Blue Print, 
1990:1; AMINA, 1992:3). 
 The Blue Print or Action Plan for the !ÇÅÎÃÙȭÓ ÐÒÏÇÒÁÍÍÅȟ 
stipulates three major aims or criteria. These are: 

- Mass Literacy for the citizenry by the year 2000 A.D.  
- Literacy for all illiterates at the non-formal education 

level, by the year 2000 A.D., and  
- Achievement of (1) and (2) above through imparting 

of Basic and Functional literacy education to the 
recipients of programme, with primary school level, 
First School Leaving Certificate (FSLC), as norm 
(Blue Print, 1990; Link, 1996).  

 
%ÌÁÂÏÒÁÔÉÎÇ ÆÕÒÔÈÅÒȟ "ÌÕÅ 0ÒÉÎÔ ɉρωωπɊȠ ,ÉÎËȠ Ȱ-ÁÓÓ ,ÉÔÅÒÁÃÙȱ ÉÓ ÓÁÉÄ 
ÔÏ ÓÉÍÐÌÙ ÍÅÁÎȟ ȰÌÉÔÅÒÁÃÙ ÆÏÒ ÁÌÌȱȢ #ÏÎÔÅØÔÕÁÌÌÙ ÔÈÅÒÅÆÏÒÅȟ ÔÈÅ "ÌÕÅ 
Print talks about literacy for all illiterates at the non-formal 
education level. The general objective of the mass literacy 
ÐÒÏÇÒÁÍÍÅȟ ÉÓ ÔÈÅÒÅÆÏÒÅ Ȱ4Ï ÍÁËÅ ÁÌÌ ÉÌÌÉÔÅÒÁÔÅ Nigerians literate by 
imparting Basic and functional literacy education to them, by the 
ÙÅÁÒ ςπππ !Ȣ3Ȣ Ȱ4ÈÅ ×ÏÒÄ ȰÉÌÌÅÒÁÃÙȱȟ ÈÁÓ ÂÅÅÎ ÄÅÆÉÎÅÄ ÔÏ ÍÅÁÎ ȰÔÈÅ 
possession of mechanical skills for Writing, Reading, Computation 
and Communication in written symbols and the acquisition of 
competencies, knowledge and critical consciousness required for 
effective performance of social, political and economic roles and the 
ÁÐÐÒÅÃÉÁÔÉÏÎ ÏÆ ÂÁÓÉÃ ÉÓÓÕÅÓ ÁÎÄ ÆÅÁÔÕÒÅÓ ÏÆ ÏÎÅȭÓ ÅÎÖÉÒÏÎÍÅÎÔȱ 
(Blue Print, 1990:2; NMEC, 1992). 

It has to be noted however that, since the inception of the 
mass literacy, Adult and non-formal education programme in 1990, 
attention has been focused on the illiterate adults and the 
eradication of illiteracy at that level. Non-formal Education (NFE) 
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for illiterate boys and girls (adolescents), (including school drop-
outs), the additional responsibility of the Agency for Mass Literacy 
Programme took off in 1997 in this country after the United Nations 
International Children Education Found (UNICEF) donated $8.0 
million US dollars towards its take off. (Link, 1997, 1,12,13). (as 
reflected in the Blue Print). It was in 1997, that the United Nations 
International Children Education Fund (UNICEF), made a donation 
of $8.0 million U.S. towards this part of the programme (Link, 1997; 
1, 3, 12). The modalities for the effective take-off of this aspect of the 
programme, were still being tackled as at 1999, with the workshop 
for would-be instructors, organised by UNICEF at the Continuing 
Education Centre (CEC), University of Nigeria (UNN), between April 
26th ɀ 28th inclusively. 

In order to achieve the general objectives of the Mass 
Literacy Programme, as it affects the adults, specific aims or 
objectives were also spelt out for the basic and functional literacies 
in the Blue Print.  Functional literacy, equips the recipients with 
skills that may provide them with employment opportunities on 
completion of training according to the cultural and occupational life 
of the area. Some of these functional skills include ɀ 
tailoring/sewing/weaving; soap-making; tye/dye; pomade making; 
carpentry; food/nutrition, with reference to Eastern states cultural 
background. In the northern states, skills like leather works, mat-
making etc could be included, (Blue Print, 1990:12 ɀ 15). The 
general objectives, in specific terms are: 

- To enable the illiterate adults acquire and apply the skills 
of reading, writing and computation, to make for 
meaningful and effective participation in the society.  

- To make the adult illiterate learners to acquire and develop 
continued interest in the functional literacy skills for self 
improvement to serve the nation better and more 
effectively.  

- To make the adults to cultivate reading habits, to acquire 
skills and positive attitudes for the effective use of the 
media within the context of life long education (Blue Print, 
1990:9). 

 
In order to ensure that the primary objectives of the Adult literacy 
programme Agency are met, after 5 years of operations, the Federal 
Government of Nigeria (FGN) and the United Nations Development 
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Programme (UNDP), in 1995, joined hands together to provide 
funds for the Agency to eradicate illiteracy in this country, under 
some counterpart arrangements (Link, 1996). In the arrangement, 
the UNDP, agreed to commit N640.0 million or $8.0 Billion U.S., to 
ÓÕÐÐÏÒÔ .ÉÇÅÒÉÁȭÓ ÅÆÆÏÒÔÓ ÁÔ ÅÒÁÄÉÃÁÔÉÎÇ ÁÄÕÌÔ ÉÌÌÉÔÅÒÁÃÙ ×ÉÔÈÉÎ Á 
period of five years (i.e. by 2000 A.D.). The N640.0 millions will be 
ÏÎÌÙ Á ÐÁÒÔȟ ×ÈÅÎ ÁÄÄÅÄ ÔÏ ÔÈÅ &ÅÄÅÒÁÌȾ3ÔÁÔÅ 'ÏÖÅÒÎÍÅÎÔÓȭ 
ÃÏÕÎÔÅÒÐÁÒÔ ÃÁÓÈ ÃÏÎÔÒÉÂÕÔÉÏÎÓ ɉ'Ȣ#Ȣ#Ȣ#ȢȭÓ), which also runs into 
ÍÉÌÌÉÏÎÓ ÏÆ .ÁÉÒÁ ÐÅÒ ÙÅÁÒȢ !ÎÙ 3ÔÁÔÅȭÓ 'Ȣ#Ȣ#Ȣ#Ȣȟ ÄÅÐÅÎÄÓ ÏÎ ÔÈÅ 
number of adult literacy centres in the state, number of students 
that enrolled for the programme in all the centres in the state, and 
other logistics in adult literacy education for that particular state 
(Link, 1996).  

Despite all these efforts by state Agencies, Governments, at 
State and Local Government Area levels, since 1990, to eradicate 
illiteracy, coupled with the joint efforts of the FGN/UNDP since 1995 
to provide necessary funds, the level of illiteracy of Nigerians, seem 
to be on the increase, as reported in literature. According to the 
5ÎÉÔÅÄ .ÁÔÉÏÎÓ $ÅÖÅÌÏÐÍÅÎÔ 0ÒÏÇÒÁÍÍÅ ɉ5.$0Ɋȟ .ÉÇÅÒÉÁȭÓ ÌÅÖÅÌ ÏÆ 
illiteracy in 1990 was reported to be 50.7%. In 1991, the National 
Population Commission (NPC) reported a high illiteracy level of 
υπϷ ÏÆ .ÉÇÅÒÉÁȭÓ 0ÏÐÕÌÁÔÉÏÎ ÏÆ ψψȢυ ÍÉÌÌÉÏÎȟ ÁÆÔÅÒ .ÁÔÉÏÎÁÌ #ÅÎÓÕÓȢ )Î 
ρωωςȟ ÔÈÅ 5.$0ȟ ÁÌÓÏ ÒÅÐÏÒÔÅÄ ÔÈÁÔ .ÉÇÅÒÉÁȭÓ (ÕÍÁÎ $ÅÖÅÌÏÐÍÅÎÔ 
Index, was very alarmingly low (0241) and that her literacy rate and 
educational Attainment indices, were also as low as 0.40 and 0.89 
respectively. This implied that her level of illiteracy, jumped up to 
60% by 1992. The above indices, were said to be lower than those of 
Malaysia (0.789; 0.75; 1.92); Saudi Arabia (0.687; 0.55; 1.39) and 
Brazil (0.789, 0.75; 1.87), respectively, to mention but a few of those 
developing countries like Nigeria (UNDP, 1992). The World Bank, 
also conducted a survey on illiterates amongst Nigerian women. Out 
of the 600 randomly selected rural women from each of the Eastern, 
Western and Northern parts, as large as 80% of them were said to 
be illiterate, (Hassan, 1992). In 1997, the United Nations 
Educational, Scientific, and Cultural Organization (UNESCO), 
reported that illiteracy levels in Nigeria, were 47% for males and 
53% for females, and that they were still significantly high 
comparably (UNESCO, 1997).  

At the end of the 5 years of the FGN/UNDP assisted adult 
literacy programme, (that is by the year 2000 A.D), Link, (1997:1), 
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Amina (1992), about 26 million Nigerians, representing 59% of the 
illiterate population of 44.3 million, are expected to have become 
literate. This proportion, will be expected to know how to read, 
write, in their local languages or English language, recognize figures, 
add, subtract, multiply and divide. They will also be expected to be 
able to keep simple accounts of their business transactions correctly 
and cope effectively in all areas requiring the use of the hands or 
functional literacy (Blue Print 1990), (Link, 1997); (Oreh, 1994). The 
fate of the remaining 18.3 million illiterates, or 41% of the illiterate 
population, was however not taken into account in the report. The 
over N640 million FGN/UNDP joint illiteracy eradication inputs, 
have been the highest in terms of financial commitments, 
sustenance of literacy programmes and other logistics in adult 
literacy eradication efforts of the federal government of Nigeria, 
ÓÉÎÃÅ .ÉÇÅÒÉÁȭÓ ÉÎÄÅÐÅÎÄÅÎÃÅ ɉ,ÉÎËȟ ρωωχɊȢ 

Ebonyi State, is a state whose programme of adult literacy, 
goes beyond the level practised in other states (Enugu, Anambra, 
"ÅÎÕÅȟ 2ÉÖÅÒÓȟ $ÅÌÔÁ ÅÔÃɊ ÁÓ ÒÅÐÏÒÔÅÄ ÉÎ ÔÈÅÉÒ Ȱ1ÕÁÒÔÅÒÌÙ 2ÅÐÏÒÔÓȱȟ ÆÏÒ 
the eradication of illiteracy by the Federal Government of Nigeria. 
Instead of using 20 Basic/Functional Literacy Centres per L.G.A. as 
ÐÒÁÃÔÉÓÅÄ ÉÎ ÔÈÅÓÅ ÓÔÁÔÅÓȟ ÔÈÅ 3ÔÁÔÅ ÈÁÓȟ ÁÄÄÅÄ ÃÅÎÔÒÅÓȟ ÃÁÌÌÅÄ Ȱ0ÏÓÔ 
Basic/Functional Literacy Centres. This is because of the large 
number of illiterate adults that register in literacy centres in the 
State. The Basic/Functional literacy groups, are those that are stark 
illiterates, those who can only thumb-print while signing their 
signatures, and those who cannot write any of the alphabets 
correctly. Those people are groomed for 2 years, before they qualify 
to go to the post basic/functional group. At this level, the student 
stays for another 2 years, preparatory for the First School Leaving 
Certificate Examination. As at 1998, there were as large as 38,941 
registered adult students in adult literacy centres in the State.  There 
were also, as large as 553 basic/post basic functional literacy 
ÃÅÎÔÒÅÓ ÉÎ ÔÈÅ ρσ ,Ȣ'Ȣ!ȭÓ ÏÆ %ÂÏÎÙÉ 3ÔÁÔÅȢ )Î ÈÅÒ ρσ ,Ȣ'Ȣ!ȭÓȟ ÔÈÅÒÅ 
were 352 Basic and 201 post basic/functional centres. Ordinarily, 
going by the practice in the states identified, Ebonyi state is 
expected to have 260 (20 x 13) Basic/Functional literacy centres 
only. For the State to have more than double this number, (553 of 
them), confirms that the number of illiterates in the State was very 
high indeed. The State, is therefore expected to be contributing very 
highly also in the Government Counterpart Cash contributions 
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ɉ'Ȣ#Ȣ#Ȣ#ȢȭÓɊ ÆÏÒ ÔÈÅ &'.Ⱦ5.$0 ÁÓÓÉÓÔÅÄ ÁÄÕÌÔ ÉÌÌÉÔÅÒÁÃÙ ÅÒÁÄÉÃÁÔÉÏÎ 
programme.  

A lot of activities have been going on in Ebonyi State since 
the inception of the adult illiteracy eradication programme, yet the 
number of illiterate adults in the centres is still very large (38,941). 
The State, has been long in the programme because, though created 
officially on October 1, 1996, the areas (carved out from Enugu, (or 
Old Anambra State) and Abia (or Old Imo State), that make up what 
ÉÓ ÃÁÌÌÅÄ Ȱ%ÂÏÎÙÉ 3ÔÁÔÅȱ ÔÏÄÁÙȟ ×ÅÒÅ ÁÒÅÁÓ ÔÈÁÔ ×ÅÒÅ ÅÄÕÃÁÔÉÏÎÁÌÌÙ 
very backwards in these older States. These areas, were 
subsequently then, given particular attentions in the illiteracy 
eradication programme of these States, right from the outset (1990). 
4ÈÅ ÅØÔÅÎÔ ÏÆ ÓÕÃÃÅÓÓÅÓ ÁÔÔÁÉÎÅÄ ÔÈÕÓ ÆÁÒȟ ÉÎ ÔÈÅ !ÇÅÎÃÙȭÓ 
programme, in improving on the level of literacy skills articulated, 
after almost 13 years of its operations in the State, have become 
ÎÅÃÅÓÓÁÒÙ ÔÏ ÁÓÃÅÒÔÁÉÎȢ 4ÈÉÓ ÃÁÎ ÂÅ ÁÃÈÉÅÖÅÄ ÂÙ ÉÎÔÅÇÒÁÔÉÎÇ 0ÒÏÖÕÓȭ 
(1991) Discrepancy Evaluation Model, with three components, out 
ÏÆ ÆÏÕÒ ÏÆ 3ÔÕÆÆÌÅÂÅÁÎȭÓ ɉρωωρɊȟ #ÏÎÔÅØÔȟ )ÎÐÕÔȟ 0ÒÏÃÅÓÓ ÁÎÄ 0ÒÏÄÕÃÔ 
(CIPP) model. Any discrepancies in Input, Process and Product 
components of programme, can be used in making decisions on the 
achievement or otherwise of the adult literacy programme goals in 
ÔÈÅ 3ÔÁÔÅȢ 4ÈÅ ÐÒÏÇÒÁÍÍÅ Ȱ#ÏÎÔÅØÔȱ ×ÁÓ ÎÏÔ ÉÎÃÌÕÄÅÄȟ ÂÅÃÁÕÓÅ ÔÈÅ 
researcher did not consider this area as playing any major roles in 
ÔÈÅ ÏÂÊÅÃÔÉÖÅÓ ÏÆ ÔÈÅ ÐÒÏÇÒÁÍÍÅȢ 3ÉÍÉÌÁÒÌÙȟ ÔÈÅ Ȱ%ÆÆÉÃÉÅÎÃÙ ,ÅÖÅÌȱ ÏÆ 
the programme in the state, will be determined by comparing the 
ÁÃÃÅÐÔÅÄ σπϷ ÏÆ ÔÈÅ ÅÎÒÏÌÍÅÎÔ ÆÉÇÕÒÅȟ ×ÉÔÈ ÔÈÏÓÅ ÔÈÁÔ ȰÐÁÓÓÅÄȱ ÔÈÅ 
end-of-programme literacy test (Ngwu (1998). Since the efficient 
level of the programme was already attained by 1999 according 
Ukwuja (1999), Ebonyi State, was projected to be about 2 million in 
population by 1998 (NPC, 1996). As at 1998, its literacy level, was 
estimated to be as low as 30% (Agency for Mass Literacy, Ebonyi 
3ÔÁÔÅɊȢ 3ÉÎÃÅ ÔÈÅ ȰÐÁÒÔÓȱ ÏÆ ÔÈÉÓ ÃÏÕÎÔÒÙ ÁÒÅ ÁÄÄÒÅÓÓÅÄȟ ÉÎ ÔÅÒÍÓ ÏÆ 
ascertaining the extent of successes achieved, and problems 
militating attainment of the goals of the adult literacy programme in 
the States, before the year 2000 A.D. target, a lot of information, 
would have been obtained towards solving the high level of illiteracy 
in this country. 
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Statement of the problem of the study  
Government established the adult literacy programme, as a basis for 
reducing illiteracy. This programme, has objectives and has run for 
more than 20 years. There is need for empirical studies to ascertain 
the extent to which the objectives have been achieved.  

Some problems, have been identified in the achievement of 
the objectives in general, in some states of the federation. In Aguata 
Local Government Area of Anambra State, for instance, Aguokogbuo 
(1998), carried out a study on the factors militating against effective 
implementation of Adult Literacy Programme in the Local 
Government. The researcher, came out with the results that 
language difficulty, such as the use of English language as a medium 
of instruction; lack of primers, and equipment; lack of funds; lack of 
trained instructors etc. hindered attainment of the adult literacy 
objectives. Osuala and Oreh (1998), also carried out a similar study 
in Benue and Cross Rivers States and came out with the results that, 
there should be even distribution of materials and equipment in 
centres; content of basic education textbooks should be congruent 
×ÉÔÈ ×ÏÍÅÎȭÓ ÎÅÅÄÓ ÁÎÄ ÁÓÐÉÒÁÔÉÏÎÓȠ ÉÓÓÕÅÓ ÁÂÏÕÔ ÒÅÍÕÎÅÒÁÔÉÏÎÓ ÔÏ 
the instructors, should be determined before hand and adhered to 
thereafter; and that only professionally qualified, honest and 
dedicated staff should be recruited as instructors in centres. 
Okukpon (1998), also carried out a study on how to promote 
empowerment of women through adult literacy programme in 
Benin City. The researcher came out with the results that women 
empowerment through adult literacy, was possible only when the 
contents of the programme, are those that will help in increasing 
×ÏÍÅÎȭÓ ÓÅÌÆ-confidence, self-concept and self-respect.  

Therefore, the problems of this study, put in question form 
are: 

What is the growth rate of literacy centers in Ebonyi State? 
What also is ÔÈÅ ÇÒÏ×ÔÈ ÒÁÔÅ ÏÆ ÓÔÕÄÅÎÔÓȭ ÅÎÒÏÌÍÅÎÔ ÉÎ ÔÈÅ ÌÉÔÅÒÁÃÙ 
centres taking the centres collectively for the year under 
investigation?  
 
Purpose of the study  
The purpose of this study is to find out the growth rates in 
establishment of literacy centres and students\  enrolment in 
centres in Ebonyi state since the period of 2000-2010 which is more 
than a decade of its establishment in the state. 
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 Specifically, the study seeks to determine the following:  
¶ Number of literacy centres and their growth rates in the 

State within the period under investigation(2000-2010 
inclusive). 

¶ Number of learners in centres and their growth rates in the 
state within the period under investigation. 

 
The scope of the study 
The study is restricted to Ebonyi state of Nigeria. The reference 
period of the study is between 2000-2010 (11 years inclusive). The 
study is also restricted to only adult non-formal literacy centres.  
 
Significance of the study  
This study is considered significant because of the usefulness of the 
findings to be made with regards to the practical and theoretical 
expectations of the adult literacy programme in Ebonyi State, as 
below. 
¶ The rate of growth in the establishment of literacy centres 

for use in teaching and learning of the illiterate adults since 
the past 11 years (eleven) years will be made down (2000-
2020). These will be of benefit to Federal and State 
governments. The information will also be of help to adult 
literacy programme in the State. 

¶  The rate of growth in the enrolment of learners in the 
centres for the eleven years period will also be determined. 
This information will be of benefit to the governments, 
educationists, and the literature programme officers in the 
State.  

¶ The efficiency level of the adult literacy orogramme in the 
state will also be determined for each year 2000-2010. This 
type of information will benefit the government and 
educationists. They will stand to know the degree of 
successes or failures in the illiteracy eradication programme 
in the State 

 
Research questions 
The following research questions have been posed to guide the 
study. 
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1. How many literacy centres were established in the state and 
what is the growth rate in the literacy centres within the 
period under investigation? 

2. How many learners were registered at the literacy centres 
and what is the growth rate in number of learners in literacy 
centres within the period under investigation? 
 

Research Hypotheses 
The following hypotheses have been formulated to guide the study: 

1. There will be no significant difference between the total 
number of males and females that registered in the centres 
for all the years taking together.  

 
Methodology  
The design employed is documentary and observational research 
design. These were used because data was collected from the office 
of the director of adult literacy programme in Ebonyi state using 
their records in the office. Data from the director office were 
matched with data obtained from actual observation of number of 
centres and number of learners in centres so established. 
 
Area of study   
The study was carried out in Ebonyi State of Nigeria according to the 
13 (thirteen) Local Government Areas in the state.  
 
Population of the study  
The study comprised all literacy centres and all learners registered 
in centers for each of the years 2000-2010 
 
Sample and sampling technique  
No sample was drawn since the total population of literacy centres 
and learners in each centre were used 
 
Instrument for data collection  
$ÁÔÁ ×ÁÓ ÃÏÌÌÅÃÔÅÄ ÕÓÉÎÇ ÄÏÃÕÍÅÎÔÓ ÉÎ ÄÉÒÅÃÔÏÒȭÓ ÏÆÆÉÃÅ ÁÎÄ ÁÃÔÕÁÌ 
observational schedule of the true situation in literacy centres in the 
state. The observation schedule sought such things as number of 
centres, numbers of learners in each centre and growth rates in 
centres. 
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Validation of the instrument  
The observation schedule was validated using 3 (three) experts in 
measurement and evaluation drawn from the Department of Science 
Education, University of Nigeria, Nsukka. 
 
Reliability of the instrument       
The instrument was determined to have a reliability coefficient of 
πȢψπ ÕÓÉÎÇ +ÅÎÄÁÌÌȭÓ ÃÏÅfficient of concordance techniques .This 
technique involves the correlate of the rates of  impart or judges 
suitability or otherwise of the correlate for use in data collection. 
 
Method of data Analysis  
Data was analysed qualitatively using such qualitative variables as 
high, low, medium etc growth rates with regards to literacy centres 
established as well as number of learners in the centres.  
 
Results of the Study 
Table 1 number of literacy centres, and numbers of learners 
and growth rates according to ye ars (2000 -2010).   

 Rate of establishment of 
literacy centers  

Recruitment of 
instruction by gender  

 Growth enrollment of 
learners   

Years No. of 
centers  

Difference 
between 
successive 
years 

Growth 
rates 
in 
estab. 
of 
center  

Males  Females  Total  Rate of 
growth  

Males  Female Total  

2000 565   1,817 623 2440  19317 19383 38,700 
  +89 +16%    0 %    
2001 654   1,817 623 2440  19941 20,628 40,569 
  +40 +06%    0 %    
2002 694   1,817    22132 22899 45031 
  +52 +07%    0 %    
2003 746   1,817 623 2440  43971 21491 35888 
  0 +09%    0 %    
2004 676   1,817 623 2440  32155 28528 60683 
  -70 +9%    0 %    
2005 676   1,817 623 2440  22172 24268 46440 
  0 +0%   259 10 %    
2006 676   1,989 710 2699  14178 18716 32894 
  0 +0%    0 %    
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2007 676   1,989 710 2699  15280 17670 32950 
  0 +0%    0 %    
2008 676   1,989 710 2699  14285 18806 33091 
  -170 -25%    0 %    
2009 506   1,989 710 2699  16854 16797 33651 
  +2.0     0 %    
2010 508  +0.4% 1.859 824 2699  20807 19812 40619 

Source: Ebonyi State Literacy Education Centre 
 
Answer to research question 1  
Answers to this research questions show that in year 2000 there 
were as many as 565 (five hundred and sixty five) literacy centres in 
the state. The number of centres established steadily increases 
between 2000-2008. There was however,  a drop in number of 
centres between end of 2008-2009 by 25%, to remain only 506 
centres in all in the state. However, this number got slightly 
increased by 0.4% or 508 in 2010. 
 
Answer to research question 2  
  Results are also displayed in table I. In all the years, the population 
of female learners differed from that of males, though not 
significantly in favor of the females. Only in the year 2010 that the 
centres recordered a greater number of males than the females.      
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Research hypotheses 
The follwing hypotheses were formulated to guide the study. 
1. There will be no significant difference between the total 
number of males and females that registered in the literacy centres 
between 2000-2010 taken together. 

Answer to research hypotheses shows that a total of 192,111 
male students registered in the centres during the eleven years 
period, as against a total of 232,380 female students. This shows a 
significant difference of 40,269 or a difference of 21% in favor of 
females. 
 
Discussion of Result, Conclusions and Recommendations  
Answer to research questions 1, shows that the number of literacy 
centers established in the state increases steadily  for almost all the 
eleven years period of the study, with the expectation  of the period 
2000-2009 when they record a significant  drop of 25%, leaving a 
significant 75% of the total. This figure is the above the 30% 
efficiency level recommended. 
 Answer to research question 2 also indicates that the growth 
rate in the increase of literacy centers varied, some recording up to 
16%, 09%, 07%.  These growth rates are also significant by all 
imaginations since these figure also differ from 0% significantly.  
Answer to research question. 
 Answer to research questions 3 shows that taken all the 
years together, there were significantly more females learners in the 
centres than males. There were 192,111 males as  against 232,380 
females indicating a significant difference of 40,269. Using chi-
square test of significant, this figure shows significant difference 
between the number of male learners and the female learners. 
 
Conclusion 
The Ebonyi state adult-non-formal literacy programme is actually on 
cause.  It has been recording above the recommended 30% 
efficiency level and therefore deserves a tap on the back. 
 
Recommendations  
Based in the findings of this study, the following recommendations 
are made:  

1. The Ebonyi state adult non-formal literacy programme 
coordination and programme implementers should be 
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praised for their hard work in promoting the cause of 
adult literacy in the state. 

2. Based on the above it is highly expected that the number 
of illiterate adults in the state should have been reduced 
drastically when compared with the state of affairs before 
the establishment of the programme. Ebonyi state may 
likely not be the most illiterate state when compared with 
others of her type prior to the establishment of adult-
literacy centers in this country.  
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Abstract 
This paper examined the socio-economic predictors of drug abuse among 
out-of-school adolescents in Ibadan metropolis, Nigeria. In Nigeria, as 
well as other places in Africa, schools play a key role in imparting useful 
information on various issues such as drug abuse, health, crime, human 
relations, politics and world diplomacy. The school setting provides an 
important avenue to transmit useful information and skills that can 
protect both the young and the aged against risky behaviours that can 
Ǉǳǘ ƻƴŜΩǎ ƭƛŦŜ ƛƴ ƧŜƻǇŀǊŘȅΦ {ŎƘƻƻƭ-based health education programme is 
therefore, one of the most important and widely used means of helping 
adolescents improve their health status as it helps them in adopting 
healthy lifestyle. Such programmes, if thoughtfully designed and well 
carried-out can provide adolescents with a solid and enduring foundation 
that will help them make informed decisions about their lives both now 
and in future. However, focusing only on the in-school adolescents 
without paying adequate attention to their counterparts that are out-of-
school is a time bomb that will explode with time. The issue of out-of-
school adolescents, if not frontally tackled is capable of plunging a whole 
continent into an abyss worse than the present Boko Haram menace in 
Nigeria.   
 
Key Words: drug, drug abuse, adolescents, out-of-school adolescents. 
 
Introduction 
Considerable increase in life expectancy could be linked to the discovery 
of drugs, which has improved the quality of human lives. When drugs 
are administered under medical direction, they often appear to have 
miraculous effect in relieving pain, suffering, prevent and treat diseases 
that otherwise would interfere with physical, mental and social health. 
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Drugs are used by humans, under individual, social and legal conditions, 
in certain purities and dosages. Man has always sought respite from 
trials and tribulations of daily life in certain drugs, herbs and portions 
which have the capacity of relieving tension, anxiety, fatigue, frustration 
and transformation of reality into trance or ecstatic states.  

Drug means different things to different people. According to 
World Health Organization (2000), in medicine, drug refers to any 
substance with the potential to prevent or cure a disease or the 
potential to enhance physical or mental wellbeing; in pharmacology, 
drug refers to any chemical agent that alters the biochemical or 
physiological processes of body tissues of organisms; in common usage, 
drug refers to illicit drugs which are often used for non-medical (e.g. 
recreational) reasons. However, while reasonable uses of drugs promote 
optimum health, its abuse can be dangerous and inimical to health 
(Adisa, 2006). 

 Drug abuse is a serious public health problem both in the 
developed and in the developing nations of the world. Hardly do a single 
adolescent grow up in this world without facing an offer or opportunity 
to use tobacco, alcohol or other drugs. The health hazards of drug abuse 
are obvious among humanity, and the prevention of drug abuse is a 
major opportunity and avenue for preventing non-communicable 
diseases, dementia and other social misdemeanor that are staring 
humanity in the face in many developing nations. 

According to Sussnan and Ames (2008), drug abuse is a 
maladaptive pattern of drug use leading to clinically significant 
impairment or distress. Drug abuse exacts high personal and social costs 
that have been well-documented besides contributing to the 
underachievement, antisocial behavior, and mental health problems. 
Individual, family, school-based, and peer contexts are also associated 
with the development of drug abuse. 

Achalu (2004) opined that drug abuse is a major public health as 
well as socioeconomic problem globally. Also, Odelola (2008) observed 
that drug abuse has physical and psychological hazards; physical hazards 
include addiction, disability and impaired functioning, while 
psychological ones are mental disorder, decreased self control and loss 
of personal goals. Drug abuse does not only constitute physical health 
risk, it also endangers development. According to him, it can distort a 
ǇŜǊǎƻƴΩǎ ŜȄǇŜǊƛŜƴŎŜ ƻŦ ƭƛŦŜ ŀƴŘ ƻǇǇƻǊǘǳƴƛǘƛŜǎ ōȅ ŎǊŜŀǘƛƴƎ ǇǎȅŎƘƻƭƻƎƛŎŀƭ 
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dependence, physical dependence or both. Psychological dependence 
exists when a person is preoccupied with obtaining a drug for emotional 
reasons, such as reduction of stress. Physical dependence exists when 
the discontinuance in the use of a drug creates significant, unpleasant 
changes in physical functioning of the body and behavior of the user.  

According to Odejide (2006), drugs commonly abused by 
adolescents are psychoactive drugs that contain chemicals which alter 
the mood, feeling, consciousness, perception and behavior of the user. 
Similarly, Sanusi, Gaya, and Lanzai (2006) stated that drugs which fall 
into the use and abuse category include: marijuana, steroids; inhalants, 
such as gases, glues and aerosols; prescription drugs; club/date rape 
drugs, roofies, ectasy and ketanine; stimulants such as amphetamines; 
depressants such as barbiturates, benzodiazepines and alcohol; 
hallucinogens, such as psilocybin, LSD, peyote and mescaline; and 
narcotics, such as codeine, heroin, opium and morphine. 
 
The Nigerian out-of-School Adolescents 
Huebler (2010) opined that any child enrolled in primary, secondary or 
ǘŜǊǘƛŀǊȅ ŜŘǳŎŀǘƛƻƴ ƛǎ ŎƻƴǎƛŘŜǊŜŘ ƛƴ ǎŎƘƻƻƭΣ ǊŜƎŀǊŘƭŜǎǎ ƻŦ ǘƘŜ ŎƘƛƭŘΩǎ ŀƎŜΤ 
only children that are truly excluded from education are counted as out-
of-school. He however contended that out-of-school rates were highest 
in sub-Saharan Africa, where 26 per cent of all primary school-age 
children and 37 per cent of all secondary school-age children were 
excluded from education. The trend shows that the higher the level of 
education, the higher the rate of exclusion. In the same vein, Obanya 
(2003), described out-of-school adolescents as an heterogeneous group 
made up of adolescents who have never been to school, young people 
who left school too early; they are classified as almajiris, street children, 
area boys and those involved in a wide variety of child labour. According 
to him, it is estimated that fifteen million young persons are out of 
school and meaningful economic activity in Nigeria. 

According to UNESCO (2010), the term out-of-school 
adolescents does not refer only to adolescents who are outside of the 
age-appropriate level of education, rather, it denotes adolescents who 
are definitely out-of-school, meaning that they are not enrolled in lower 
secondary or any other level of education. Out-of-school adolescents 
include all adolescents age 10-19 years that have never been to school 
or have left school before completing their studies (Moughalu, 2011). 
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UNESCO (2010) reported that there are approximately 71 
million out-of-school adolescents of lower secondary school age 
excluded from any level of education majority of which are found in 
South and West Asia (40%) and sub Saharan Africa (30%). Similarly, G8 
Education Experts Report (2009) submitted that a total of 266 million 
adolescents are out-of-school globally. Moughalu (2011) noted that the 
Edo State Ministry of Health estimates showed that about 30% of 
adolescents aged12-15 years and above, and 50% of adolescents aged 
16-19 years are out of school. 

A good number of them cannot engage in any meaningful trade. 
They become victims of anti-social vices. Some of them, especially the 
boys engage in activities like cultism, armed robbery, killing, maiming, 
arson, rape and other dastardly acts. Their female counterparts serve as 
accomplices in committing these criminal acts. They readily yield to any 
illegal assignments for economic gratifications, such as election violence, 
hired assassins or hired thugs that disrupt the peace of the society. 
Some of them even engage in illegal unions such as Area Boys of Nigeria 
(A.B.N). They also form the majority of motor parks touts popularly 
called Agbero and tricksters who engage in advance fee fraud. All these 
groups constitute a social menace that causes major setback to the 
national progress. 

According to Odelola (2008), the out-of-school adolescent is an 
individual who, for one reason or the other, has never been to school or 
left school before completion of an academic programme. He further 
contended that they are not under the supervision of any formal 
education system, perhaps this explains why their behavior is difficult to 
monitor and control, even though some of them are learners of trade or 
apprentices. It is needful, therefore, that different educational activities 
may have to be developed for the various socio-economic groups in 
general and for the low socio-economic group in particular, which has an 
increased risk of drug abuse. 

Worthy of note is the activities of the members of this group in 
several places within Ibadan metropolis like Iwo Road, Ojoo, Gate, Beere 
and some other areas where it is almost abnormal to see any out-of-
school adolescent that will behave rationally. Most of the out-of-school 
adolescents that are found in these areas are very dangerous and 
lawless. They are ready tools in the hands of criminals who serve as their 
patrons and it seems the government is helpless over what to do in 
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addressing this problem. The government may be trying but I strongly 
feel that there is need for more sincere effort on their part. It has to go 
beyond mere political gimmicks because it is an issue that is directly 
related to our security in a way.   

Out-of-school adolescents are socially disadvantaged; hence, 
deeper understanding of their social needs and concerns through 
counseling, modeling and behavioural modification is greatly needed. 
Since they are not skillfully equipped for any meaningful job, most of 
them roam the street as hawkers of pure water, snacks, and recharge 
cards, among others. They trade on all kinds of commodities both legal 
and illegal. Recent statistics has indicated a 15% rise in the population of 
people living below poverty line in Nigeria bringing it to 60% of the total 
population (Moughalu, 2011). 
 
Causes of Drug Abuse among Out-of-School Adolescents 
Escandon and Galvez (2005) identified advertisement of drugs, parental 
influence, peer influence, availability of drugs, pleasure seeking, and 
misplacement of value system as common factors why adolescents 
abuse drugs. Similarly, Moronkola and Okanlawon (2003) stated that the 
youths abuse drugs for reasons such as: curiosity, to keep awake at 
night, and to alleviate health problems. Olateju (2005) opined that the 
initial contact of a youth with drug is determined by such factors as 
imitation, environmental aggression, pleasure/excitement-seeking, 
escapism, energy, curiosity and proximity. Also, Omigbodun and 
Babalola (2004) stated that social factors such as family problems and 
acceptability of local alcoholic drinks are responsible for drug abuse.  

Salawu, Danburam, Desalu, Olokoba, Agbo, and Midala (2009) 
submitted that drug abuse is a health risk, a pattern of behaviour usually 
acquired during adolescence. Greydamus and Patel (2005) stated that 
adolescence is a period of experimentation. It is the period during which 
ōŜƘŀǾƛƻǳǊ ǘƘŀǘ ŎƻǳƭŘ ŜƛǘƘŜǊ ŎƻƳǇǊƻƳƛǎŜ ƻǊ ŜƴƘŀƴŎŜ ƻƴŜΩǎ ƘŜŀƭǘƘ ƛǎ 
being formed. Associated Content (2009) opined that drug abuse is 
more frequent among adolescents who have low socio-economic status 
than those who have high socio-economic status because low socio-
economic status adolescents viewed drug abuse as a way of meeting 
people while high socio-economic adolescents experienced less pressure 
than did low socio-economic status adolescents. The implication of this 
is that drug abuse among low socio-economic status adolescents seems 
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to be embedded in the social system and has a stronger social function; 
hence, drug abuse prevention programmes for this group will have to be 
integrated into a broader community-based approach which should pay 
attention to the socio-economic structure of the society. 
 
Out-of-School Adolescents and the Socio-Economic Problem in Nigeria    
U.S Department of Health and Human Services (1994) stated that a 
relationship between socio-economic status and drug abuse has been 
found among adolescents, suggesting that adolescents with lower socio-
economic status are likely to abuse drug. They further noted that low 
socio-economic status adolescents showed more positive attitude 
regarding the making of contacts through drug abuse, while high socio-
economic adolescents had a more positive attitude with regard to 
discovering the taste. 

In spite of dearth of data from recent empirical studies on out-
of-school adolescents in Nigeria, there seems to be consensus in 
literature that various issues such as poverty, hunger, insecurity, child 
abuse, domestic violence, displacement caused by communal classes, 
inadequate care, death of a parent (or both parents), need for income in  
the family, inability to continue in school, willful deviance in a few 
children, unemployment of one or both parents, illiteracy, housing 
challenges, drug use by children, and peer influence are major factors 
pushing children out of school (Faloore and Asamu, 2010). 
 
Out-of-School Adolescents and the Problem of Drug Abuse 
Drug abuse has tremendous social and economic costs.  Economic 
impacts are enormous as billions of naira is expended on treatment, 
rehabilitation and prosecution, lost productivity costs and billions spent 
on the drug-related aspects of the criminal justice system at national, 
state and local levels. Drug abuse is one of the problems that has 
witnessed some progress but whose solution is still pending. 

American Academy of Pediatrics (1995) reported that the main 
causes of death among American adolescents are drug-related motor 
vehicle injuries, with approximately 7000 such fatalities occurring per 
year. Drug has been implicated in a majority of other causes of 
unintentional deaths including drowning and fatal falls. Furthermore, a 
history of suicide attempts is more prevalent among adolescents who 
are in drug and alcohol treatment facilities. While these studies reflect 
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the tremendous scope of the problem with the North American culture, 
Nigerian adolescents are at serious risk as well. Adolescents generally 
need parents and teachers who clearly understand them with the 
problems they face as a result of rapid physical growth. The school 
attempts to guide and monitor the development of in-school 
adolescents while out-of-school adolescents are not under the 
supervision of anyone in particular.  

 A study of out-of-school adolescents aged 11 to 20 in Jos found 
a lifetime consumption of alcohol reported by 38% of the respondents. 
Beer was the most consumed alcoholic beverage in the past year 
(28.1%) and past month (19.5%). Other drugs consumed in the past 
month were cigarettes (18.8%), inhalants (27.7%), cannabis (8.2%) 
cocaine (4.1%) and heroin (1.3%) (Moughalu, 2011).  

Some out-of-school adolescents stay at motor parks and other 
public places where drugs are freely displayed and advertised. Corrupt 
politicians often cash in on some members of this group and engage 
them as political thugs and assassins. They disrupt economic, political 
and sporting activities. They are even more dreadful during 
electioneering periods. They carry out all sorts of nefarious activities 
under the influence of drugs.  Although, much work has been done in 
the area of drug abuse and misuse, such as Moronkola and Otinwa 
(1999), Odejide (2006), and Sanusi, Gaya and Lanzai (2006), yet, one 
observe that the out-of-school adolescents have not received enough 
attention as most of those researches are targeted at the in-school 
adolescents and not this important group. They are important because 
they can frustrate whatever plan or effort the government is making on 
the in-school adolescents. 
 
 
 
Ways of Combating Drug Abuse among Out-of-School Adolescents 
According to Ahire (1990), Odejide (1998), eradication of drug abuse 
cannot be completely achieved but can be reduced to the barest 
minimum through the following ways: 

I. Rehabilitation: Psychological and vocational rehabilitation are 
essential to enable the drug victims fit into the society again. 

II. Drug Abuse Counseling: This should be carried out at all levels of 
the society starting from the parents and guardians. Training 
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workshop should be organized for councilors to re-orientate 
them on drug counseling. 

III. Drug education: Preventive drug education should be 
entrenched into education at all levels and using every 
available opportunity. 

IV. Public enlightenment campaigns: Government and non-
governmental organizations should make use of mass media to 
disseminate appropriate information to target audience. 

V. Drug laws: Promulgation of appropriate enforceable laws 
controlling production, distribution and use of drugs in Nigeria. 

VI. Communities: Certain communities organize social activities in 
their annual programmes to include drug abuse reduction 
lectures, video shows and drama sketches. 

VII. Hospital treatment and counseling: Many of the victims of the 
menace of drug abuse should be encouraged, and if necessary, 
compelled to attend mental health institutions. 

 
Conclusion and Recommendations  
Nigeria like many other countries of the world is currently ravaged by 
multifarious problems including youth restiveness with its attendant 
consequences on the lives of the people in many parts of the country. 
The bulk of the people involved in this destructive evangelism are the 
young ones, especially, the out-of-school adolescents who are not under 
the watch of anybody in particular. Their economic depravity is one 
major thing that is making them vulnerable to advances from bad 
elements in the society who use them to perpetrate many kinds of evils 
under the influence of drug. Peer influence is an important source of 
introduction to drug use while purchasing of drugs is easily done in 
motor parks and non-commercial sources. Hence, all hands must be on 
deck by all stakeholders to make sure that these loop-holes are properly 
blocked because the young ones are the future of any nation.   
 
Based on the foregoing, the following recommendations were made: 

1) There should be robust interactive peer and public education 
targeted at the vulnerable segment of the society, such as the 
older children, adolescents (in and out-of-school), and young 
adults. Such educational measures should be methodically 
presented in a manner that avoids threats. 
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2) Government should ensure strict point-of-sale restriction, 
through the promulgation and enforcement of relevant laws.  
Such laws, which are designed to control drug abuse, must 
ŜƳōǊŀŎŜ ǎǳƎƎŜǎǘƛƻƴǎ ŦǊƻƳ ǘƘŜ ŎƻǳƴǘǊȅΩǎ ǊŜƭŜǾŀƴǘ ǇǊƻŦŜǎǎƛƻƴŀƭ 
bodies such as psychologists, psychiatrists, sociologists, youth 
and welfare officers, counselors, educationists, ministry of 
health officials and law enforcement agents. 

3) The government should have a well-defined comprehensive and 
realistic policy on control of drugs.   

4) There is need for strong advocacy by concerned agencies and 
individuals through the media and government contacts to press 
for the rights of the out-of-school adolescents. 

5) ¢ƘŜ aƛƭƭŜƴƴƛǳƳ 5ŜǾŜƭƻǇƳŜƴǘ Dƻŀƭǎ όa5Dǎύ ǿƘƛŎƘ ƛǎ ǘƘŜ ǿƻǊƭŘΩǎ 
time-bound and quantified targets for addressing extreme 
poverty and its many dimensions with basic human rights of 
people to health, education, and shelter must be strongly 
embraced by the government at all levels. 

6) Also, several aspects of our culture that encourage child labour 
and alms begging should be totally discouraged. 

7) Out-of-school adolescents that are still educable and willing to 
go back to school should be encouraged and assisted by the 
governments, individuals, and institutions to realize their 
ambitions and goals.  

8) There is a dare need for a national survey on out-of-school 
adolescents to enable the country formulate relevant policies 
for addressing the problem of out-of-school adolescents in the 
country. 
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Abstract  
This study investigated the impacts of community agents in the 
planning of university education. The study was carried out in the 
south east of Nigeria.  Descriptive research design was adopted. The 
population comprised all the Deans of faculties in the seven 
universities in the area of study. Ten (10) Deans were purposively 
selected for study  from the seven universities. A researcher developed 
instrument duly validated by experts was the instrument for data 
collection. Seven research assistants (one from each university) were 
used in data collection. Mean and standard deviation were used in 
data analysis. The major findings include: (1) there is a very high 
impact of community agents on planning for staff participation in 
decision making; planning on how to use expertise of departmental 
heads in school administration; planning for  a cooperative work 
environment in the faculty and setting faculty plans to be achieved by 
staff and students. (2) there is a very high impact on community 
agents in ensuring that there are adequate lecture halls for students; 
ensuring private sectors participation in providing support and 
recreational facilities; planning for regular maintenance of faculty 
buildings; planning for repainting faculty buildings when due; and 
planning for the provision of generating sets for the faculties. (3) there 
is a very high impact of community agents in planning for 
supplementary sources of fund for faculty projects and in planning 
how to use money generated for the faculty through community 
efforts. There is low impact of community agents on making plans to 
impose levies on students, planning for the overhead allocation to the 
department and surcharging erring staff. (4) there is a very high 
impact of community agents on planning ÆÏÒ ÄÅÐÁÒÔÍÅÎÔÓȭ ÅÑÕÁÌ 
access to supplies in the faculty; planning for providing and ensuring 
that teaching materials sent to the faculty are used for instructional 
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purposes; but their impacts are low in planning for students access to 
learning facilities ÁÎÄ ÐÌÁÎÎÉÎÇ ÆÏÒ ÌÅÃÔÕÒÅÒÓȭ ÉÎÖÏÌÖÅÍÅÎÔ ÉÎ ÔÅØÔÂÏÏË 
selection for faculty library.  The recommendations include that (1) 
university administrators should adopt a participatory planning 
approach. Adequate consultations with community members in 
planning academic programmes are capable of averting conflicts that 
would have resulted if no consultations are made.  (2) Community 
agents should not pressurize academic institutions so that the latter 
do not loose focus. (3) There should be cordial and supportive 
relationships between universities and their host communities. (4) 
Communities should assist schools not only in planning human, 
infrastructure, financial and learning resources but should also help in 
providing them in the schools for effective teaching and learning to 
take place. (5) University administrators should identify and 
encourage positive values of the host communities so as to attract 
community projects in their schools. 
 
Keywords: Community Agents, Community Participation.   
 

Introduction  
Background Information  
Whatever definition one gives to the term community depends on 
what meaning one attaches to it. Community may be defined in 
relation to location, occupation or trade, race, religion, etc. Hornsby 
ɉρωχτɊ ÄÅÆÉÎÅÄ ÃÏÍÍÕÎÉÔÙ ÁÓ ȰÔÈÅ ÐÅÏÐÌÅ ÌÉÖing in one place, district 
ÏÒ ÃÏÕÎÔÒÙȟ ÃÏÎÓÉÄÅÒÅÄ ÁÓ Á ×ÈÏÌÅȱȢ (Å ÁÌÓÏ ÓÁ× ÉÔ ÁÓ ȰÇÒÏÕÐ ÏÆ 
persons having the same religion, race, occupation, etc or with 
ÃÏÍÍÏÎ ÉÎÔÅÒÅÓÔȱȢ  

Similarly, Federal Ministry of Education and Youth 
Development (1993) defined it aÓ ȰÁ ÇÒÏÕÐ ÏÆ ÐÅÏÐÌÅ ÌÉÖÉÎÇ ÉÎ ÏÎÅ 
place or locality such as village or town or it may refer to a group of 
ÐÅÒÓÏÎÓ ÈÁÖÉÎÇ ÔÈÅ ÓÁÍÅ ÏÒ ÓÉÍÉÌÁÒ ÉÎÔÅÒÅÓÔȱȢ &ÒÏÍ ÔÈÏÓÅ ÄÅÆÉÎÉÔÉÏÎÓȟ 
we can deduce that certain groups of similar or common interest 
constitute a community. For instance, Church Community, Ethnic 
Community, College Community, Fishing Community, Parent 
Teacher-Association, Past-Students Association, among others. 
 
Naturally, communities are interested in their own well-being and 
survival. As a result of this, they tend to always develop keen 
interest in their offspring or new members who would replace them. 
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Community tries to hand on the knowledge, values and skills 
cherished to its young ones for the purpose of perpetuity. The 
school uses education as a means for the transmission and 
acquisition of the knowledge, values and skills.  
 
Reasons for Community Participation  
Going through the objective of education reveals that it is 
particularly important for transmitting to the young those values, 
skills and attitudes that help him to be useful and function 
effectively in his society. In other words, the society has a lot to 
benefit from the education of its young at levels of education. The 
young member of the society (the child) can participate effectively 
in and contribute to the life of the society he belongs after being 
exposed to education. This is one of the reasons why the community 
should participate in the development of education.  

Similarly, Federal Republic of Nigeria (2004) stated that: 
Ȱ'ÏÖÅÒÎÍent welcomes the contribution of voluntary agencies, 
communities and management of schools alongside those provided 
by the state government as long as they meet the minimum 
ÓÔÁÎÄÁÒÄÓ ÌÁÉÄ ÄÏ×Î ÂÙ ÔÈÅ ÆÅÄÅÒÁÌ 'ÏÖÅÒÎÍÅÎÔȱȢ 4ÈÅ ÔÁÓË ÏÆ 
educating the child is not only the responsibility of the government 
but also that of all stakeholders in education. Wealthy individuals, 
ÐÈÉÌÁÎÔÈÒÏÐÉÓÔÓȟ ÐÁÓÔ ÓÔÕÄÅÎÔÓȭ ÁÓÓÏÃÉÁÔÉÏÎÓȟ ÐÁÒÅÎÔ-teacher-
associations, professional bodies, religious organizations and the 
entire community should participate in sustaining education in the 
state.  

Again, Maduewesi (2001) argued that since every citizen 
benefits from the result of the education of his fellow citizens and 
since every generation receives its education from an older and 
preceding generation, every generation has a duty to reciprocate by 
educating the generation that comes after it. Similarly, Melden 
(1975) opined that the distinguishing mark of humanity is morality. 
He stated that the fundamental right to education is the right to a 
moral education, failing the achievement of which is failure to 
achieve moral agency itself, which thus removes such a child from 
the pale of humanity. In the same vein, Olafson (1975) maintained 
that the parents who are also among community agents, were 
responsible for bringing the child into the world and that it was 
incumbent on them to ensure its growth and survival. The whole 
argument boils down to the fact that school children have right to 
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education and it is the responsibility of both the government and the 
community to give them the education.    

Effective learning cannot take place at any level if the learner 
has not passed through the institution in a most studious manner. 
Community for that reason should participate in development of 
education.  

In deed, it is obvious that any contribution made towards 
meaningful development such as in the area of education satisfies 
ÁÎÄ ÂÏÏÓÔÓ ÔÈÅ ÃÏÎÔÒÉÂÕÔÏÒȭÓ ÍÏÒÁÌÅȢ (Å ÇÅÔÓ ÔÈÁÔ ÓÅÌÆ-satisfaction 
that he has contributed in developing education in his community. 
Equally, the entire community ought to derive joy from educating its 
young ones by helping to sustain the education programme already 
in place. When a community participates in the education of its 
young, it has a sense of belonging that at least it is involved in a 
venture that rewards.  
 
How to Maintain Effective  Community Participation  
Community can offer effective participation by adopting the 
following suggestions.  
× There should be regular meetings between the university 

and community agents to foster good communication link 
between them.  

× Long existing university committee should be reinvigorated 
and empowered to be in-charge of all matters relating to 
education at village or community level.  

× Community agents should be properly orientated on the 
need to pay adequate attention to issues on education in our 
universities.  

× Community agents should include the needs of the 
universities in the overall community goal operation plan.  

× Accounts of all monies collected in the community agents for 
education should be clearly given when required.  

×  Community agents should always see the universities as 
vital components of the community and treat them as such. 
Problem of the universities should not be regarded as the 
problem of Government alone rather it should be seen as 
something, which demands the attention of all stakeholders 
in order to get it solved. At this stage, one needs to know 
who community agents are. 
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Areas of Community Participation  
Community can participate in a number of areas. Community groups 
can contribute financially towards developmental projects in the 
schools. Members of the community might decide to levy themselves 
or have special launching from where fund will be raised and made 
available to the schools to execute projects. The funds can be 
utilized to provide classroom blocks for the school. Apart from 
making direct financial contribution, the community can participate 
by helping to provide instructional resources such as human and 
material resources.  

In a related development, community leaders such as 
traditional rulers, chiefs, town union officials, women 
representatives and youth leaders can organize the entire 
community or their individual groups as often as their assistance is 
needed to carry out given tasks in the schools. At primary and 
secondary levels for instance, the task may be in form of clearing 
grasses, working in the school farm, serving mansions, constructing 
school buildings, constructing paths within the school, planting 
flowers and raising of  mud houses or cement block houses for the 
school library. Other items that can be donated to the school 
include: desks, chairs, dusters, isle, chalkboard, uniform, table, 
chairs, electrical appliances and vehicles.    

Again, the community may decide to participate in 
sustaining education programme by donating enough land for 
expansion. The Vice-Chancellors should always liaise with 
community authorities to acquire land for expansion where there is 
need for it. Illegal acquisition of land for the school should be 
avoided to prevent unnecessary fracas between the community and 
the school.  

Again, community groups and former students may get 
involved in self-help project for the purpose of generating funds for 
the school. It is also necessary that community should participate in 
the management of the schools; members of the community should 
be parts of policy formulation and planning for the school. They 
ought to monitor learning achievement and contribute to 
ÃÕÒÒÉÃÕÌÕÍ ÍÏÄÉÆÉÃÁÔÉÏÎ ÔÏ ÔÁËÅ ÃÁÒÅ ÏÆ ÃÏÍÍÕÎÉÔÙȭÓ ÓÐÅÃÉÁÌ ÎÅÅÄÓȢ 
Deserving students, that is, those who excelled very well in their 
studies should be granted scholarship by the community. 
  
Community Agents  
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Community agents may be structural or non-structural. Structural 
agents are those that are established organs e.g. community 
development officers, L.G. officers and councellors, Agricultural 
Extension Staff, Cooperative Officers; while the non-structural  
agents are the non established organs  e.g. voluntary agencies, town 
ÉÍÐÒÏÖÅÍÅÎÔ ÕÎÉÏÎÓȟ ×ÏÍÅÎ ÏÒÇÁÎÉÚÁÔÉÏÎÓȟ Ȱ3ÏÎÓ ÏÆ the Soil 
ÁÂÒÏÁÄȱȟ ÔÅÁÃÈÅÒÓ ÁÎÄ ÙÏÕÔÈ ÏÒÇÁÎÉÚÁÔÉÏÎÓȢ 7ÈÅÎ ÔÈÅ ÉÎÉÔÉÁÔÉÖÅ ÏÆ 
the people does not come spontaneously either as a result of 
ignorance, low motivation or lack of self direction, the community 
agents help to encourage, stimulate and galvanize the people to 
action. They also educate and influence the people so that they can 
identify their felt needs. Community agents also help to create 
ÃÏÍÍÕÎÉÔÉÅÓ ÉÎ ÁÒÅÁÓ ÏÆ ȰÎÏ-ÃÏÍÍÕÎÉÔÙȱȢ 4ÈÉÓ ÃÁÎ ÂÅ ÁÃÈÉÅÖÅÄ ÂÙ 
using appropriate technique, e.g. group processes, to infuse a sense 
ÏÆ ÂÅÌÏÎÇÉÎÇȟ Ȱ×Å ÆÅÅÌÉÎÇȱ ÁÎÄ ÔÈÅ ÃÏÎÓÃÉÏÕÓÎÅÓÓ ÏÆ ÃÏÍÍÕÎÁÌ ÌÉÆÅȢ 
This demands a long term programme of community education.  

At this stage, it is important to examine some community 
agents who participate in administration of academic institutions in 
Nigeria. Some of the community agents are discussed below:  
 
1. 4ÈÅ ,ÏÃÁÌ #ÏÍÍÕÎÉÔÙ ÏÒ Ȱ4Ï×Îȱ  
4ÈÅ ÌÏÃÁÌ ÃÏÍÍÕÎÉÔÙ ÏÒ ÖÉÌÌÁÇÅ ÇÒÏÕÐ ÏÔÈÅÒ×ÉÓÅ ËÎÏ×Î ÁÓ ȰÔÏ×Îȱ 
was the largest political unit in the Igbo traditional political system. 
Today, tÈÅ ÌÏÃÁÌ ÃÏÍÍÕÎÉÔÙ ÏÒ ȰÔÏ×Îȱ ÓÔÉÌÌ ÒÅÍÁÉÎÓ ÔÈÅ ÃÒÕÃÉÁÌ 
centre of community development activities. A town composes of a 
number of villages whose people feel that they share some common 
ÉÄÅÎÔÉÔÙ ÉÎ ÓÏÃÉÁÌȟ ÅÃÏÎÏÍÉÃ ÁÎÄ ÐÏÌÉÔÉÃÁÌ ÔÉÅÓȢ )Î ÓÏÍÅ Ȱ4Ï×ÎÓȱ ÉÎ 
Igboland for example, there is a central deity recognized by the 
people of the town as the deity to whom the town owes its origin 
ÁÎÄ ÃÏÎÔÉÎÕÅÄ ÅØÉÓÔÅÎÃÅȢ &ÏÒ ÅØÁÍÐÌÅȟ 5ËÐÏÒ ÈÁÓ Ȱ5ÄÕ-5ËÐÏÒȱȟ 
.ÎÅÍ ÈÁÓ Ȱ%ÄÏȱȟ !×ËÁ ÈÁÓ Ȱ)ÍÏȱȟ ×ÈÉÌÅ %ÎÕÇ×Õ-5Ë×Õ ÈÁÓ Ȱ!ÌÁȱȢ  
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2.  Traditional Rulers  
The local community has an abundant and powerful associations 
and structures which participate in the school administration. 
Perhaps one of the most important of these is the traditional ruler. A 
traditional ruler is a traditional autho rity of a local community 
selected or appointed and installed through traditional process and 
norm. According to the Dasuki Committee Report (1986), a 
traditional ruler is defined as:  

A person who by virtue of his ancestry occupies the 
throne or stool of an area and who has been appointed to 
it in accordance with custom and tradition of the area 
and has sovereignty over the people of the area.      

 
4ÈÅ $ÁÓÕËÉ #ÏÍÍÉÔÔÅÅ 2ÅÐÏÒÔȭÓ ÄÅÆÉÎÉÔÉÏÎ ÐÒÏÄÕÃÅÓ ÆÏÕÒ ÓÁÌÉÅÎÔ 
ÐÏÉÎÔÓȢ &ÉÒÓÔȟ Á ÔÒÁÄÉÔÉÏÎÁÌ ÒÕÌÅÒȭÓ ÔÈÒÏÎÅ És hereditary, which implies 
that the office is gained through inheritance. Second, traditional 
rulers are appointed which contradicts the view that their thrones 
are gained through inheritance.   
 
3. Town Improvement Union  
The Town Improvement Union/Development Union provides 
effective leadership in rural development efforts in the eastern 
states. The town improvement Union is defined by Coleman 
ɉρωυψȡτςτɊ ÁÓ ÁÎ ȰÁÓÓÏÃÉÁÔÉÏÎ ÏÒÇÁÎÉÚÅÄ ÆÏÒ ÔÈÅ ÐÕÒÐÏÓÅ ÏÆ 
promoting a loyalty towards, and advancing the progress and 
posterity of, anyone of the several communities to which a member 
ÂÅÌÏÎÇÓȱȢ &ÕÒÔÈÅÒȟ #ÏÌÅÍÁÎ ɉρωυψȡ ςρσɊ ÓÔÁÔÅÄ ÔÈÁÔ ÔÈÅÓÅ 
associations whose band of unity is derived from the feeling of 
ÃÏÍÍÏÎ ÔÒÁÉÔÓ ÁÎÄ ÔÒÁÄÉÔÉÏÎÁÌ ÁÆÆÉÎÉÔÙ ÇÁÖÅ ȰÏÒÇÁÎÉÚÁÔÉÏÎÁÌ 
expression to the persistent feeling of loyalty and obligations to the 
ËÉÎÇÓÈÉÐ ÇÒÏÕÐ ÁÎÄ ÔÈÅ ÔÏ×Î ÏÒ ÖÉÌÌÁÇÅ ×ÈÅÒÅ ÔÈÅ ÌÉÎÅÁÇÅ ÉÓ ÌÏÃÁÔÅÄȱȢ  

4ÈÅ 4Ï×Î )ÍÐÒÏÖÅÍÅÎÔ 5ÎÉÏÎ ÓÔÁÒÔÅÄ ÉÎ ÔÈÅ ÌÁÔÅ ρωςπȭÓȢ )ÔÓ 
original purpose was to provide mutual aid and cooperation among 
the members of the association hence Coleman (1958)   described 
the union as impulse for brothers abroad to come together for 
ÍÕÔÕÁÌ ÁÉÄ ÁÎÄ ÐÒÏÔÅÃÔÉÏÎȱȢ !Ó ÔÉÍÅ ×ÅÎÔ ÂÙ ÄÕÒÉÎÇ ÔÈÅ ÅÁÒÌÙ ÓÔÁÔÅ ÏÆ 
its emergence, the town improvement union began to expand its 
purpose by showing great concern to the development of their home 
communities. It is in this perspective Coleman (1958:214) observed 
ÔÈÁÔ ȰÁÔ ÁÎ ÅÁÒÌÙ ÓÔÁÇÅ ÔÈÅ ÍÅÍÂÅÒÓ ÏÆ ÔÈÅÓÅ ÁÓÓÏÃÉÁÔÉÏÎÓ ÂÅÇÁÎ ÔÏ 
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export to their rural homelands the enlightenment, modernity, and 
ÃÉÖÉÌÉÚÁÔÉÏÎ ÔÈÅÙ ÅÎÃÏÕÎÔÅÒÅÄ ÉÎ ÕÒÂÁÎ ÃÅÎÔÒÅÓȱȢ (Å ÆÕÒÔÈÅÒ ÏÂÓÅÒÖÅÄ 
that this development was the result of two major factors as follow 
ȰɉÁɊ ÔÈÅÉÒ ÆÅÅÌÉÎÇ ÏÆ ÏÂÌÉÇÁÔÉÏÎ ÔÏ×ÁÒÄ ÔÈÅ ÈÏÍÅÌÁÎÄ ×ÈÉÃÈ ÈÁÓ ÂÅÅÎ 
a striking characteristic of African social organizations; (b) their 
acute awareness of the wide gap between the higher standards of 
living in the urban centres and the poverty of their rural villages, 
powers of Town Improvement Unions represent community 
democracy.  
 
4. Age Grade/Social Clubs  
The age grades and social clubs play leading role in community 
administration. In the past, age grades were very powerful in the 
initiation and execution of development projects in the Eastern part 
of Nigeria. However, with the emergence and proliferation of social 
clubs, members of age grades join one social club or another. This 
tends to reduce the activities of age grades in rural development. In 
some places, social clubs have tended to supplant age grades. 
Nevertheless, age grades are still very active in some communities 
like Abriba and Ohafia in Abia State. Social clubs initiate and execute 
economic, educational, infrastructure and social welfare 
programmes and generate enormous funds from their members 
through huge levies and generous donations (Ogunna, 1987:40.41). 
Age grade/social clubs are dynamic and progressive in action, 
initiative in developmental ideas and egalitarian in philosophy.  
Rapid development, egalitarian attitudes and modernizing values 
tend to put them in constant conflict with the traditional authority 
and other community associations in many local communities.  

In view of the above, it is important to investigate the extent 
to which community agents impact on the planning of university 
education in Nigeria.  
 
Theoretical fr amework  
This study was based on human relations and the human resources 
models of management. These models form the dual-model theory 
advanced by Miles (1975). 
According to Miles (1975), managers subscribe to two of the three 
management models. The three management models are: the 
traditional model, the human relations model and the human 
resources model. The traditional model emphasizes controlling and 
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directing. The underlying assumption is that members of the 
enterprise comply if tasks and procedures are specified and 
members are properly trained and paid (Cascio, 1989). The human 
relations model is modified and gives attention to social and egoistic 
needs. It recognizes the fact that fair treatment and pay are not 
enough. Managers here emphasize controlling although preventive 
steps are also taken to obtain the desired contribution of 
organizational members. The human resources model sees the 
manager as a developer and facilitator to help subordinates achieve 
performance aims. There is a great deal of participation in goal 
setting. Further, if problems occur, several factors rather than a 
single cause are advanced as potential reasons for the difficulties. 
Although self-direction and self-control are important to this model, 
the need for other control is also recognized. Extensive research by 
Miles (1975) led to the conclusion that managers actually subscribe 
to two models: one for subordinates and the other for themselves 
hence the adoption of the human relations and human resources 
models. The following is a summarized comparison of the human 
relations and human resources models on attitudes towards people, 
amount of participation and expectations as advanced by Miles 
(1975) cited by Sergiovanni and Carver (1980) and Cascio (1989). 
 
Attitude towards people  
The human relations model accepts the fact that people share a 
common set of needs: to belong, to be liked and to be respected 
while the human resources model professes that people not only 
share the needs to belong and be respected, they also desire to 
contribute effectively and creatively to the accomplishment of 
worthwhile organizational objectives.  

Secondly, people want to feel useful to their organization 
according to the human relations model. The human resources 
model has it that people not only feel useful to their organizations, 
but they are capable of exercising far more initiative, responsibility, 
and creativity than their present jobs, or work circumstances 
require or 
allow. According to the human relations model, people tend to co-
operate willingly and comply with goals if the needs to belong and 
liked are fulfilled. The human resources model professes that the 
capabilities to contribute to the achievement of the objectives 
represent untapped resources, which are presently being wasted. 
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Research Questions 
The following research questions guided the study:  

1.  To what extent do community agents impact on the 
university planning of human resources?  

2.  To what extent do community agents impact on the 
university planning of  infrastructure resources?  

3.   To what extent do community agents impact on the 
university planning of financial  resources?  

4.   To what extent do community agents impact on the 
university planning of learning  resources?  

 
Methodology  

The study is a survey carried out in the South-East of Nigeria. All the 
population of the study comprised all Deans in two Federal 
Universities (University of Nigeria, Nsukka and Nnamdi Azikiwe 
University, Awka) and five state universities (Abia State University, 
Uturu; Anambra State University, Uli; Ebonyi State University, 
Abakaliki; Enugu State University of Science and Technology, Enugu 
and Imo State University, Owerri) in the zone. Purposive sampling 
method was used to select ten (10) Deans each from the seven (7) 
Universities.  

A researcher-developed questionnaire was the instrument 
for data collection. The instrument was structured into sections. 
3ÅÃÔÉÏÎ Ȱ!ȱ ÓÏÌÉÃÉÔÅÄ ÂÁÃËÇÒÏÕÎÄ ÉÎÆÏÒÍÁÔÉÏÎ ÏÆ ÔÈÅ ÒÅÓÐÏÎÄÅÎÔÓȢ 
3ÅÃÔÉÏÎ Ȭ"ȭ ×ÁÓ ÏÎ ÉÍÐÁÃÔ ÏÆ ÃÏÍÍÕÎÉÔÙ ÁÇÅÎÔÓ ÉÎ ÔÈÅ ÁÄÍÉÎÉÓÔÒÁÔÉÏÎ 
of tertiar y institutions.  

The instrument was duly validated by experts. With the 
score from a pilot test done with 30 Deans of Delta State University, 
Abraka a calculated reliability coefficient of 0.82 was obtained using 
the Pearson Product Moment Correlation. The data were collected 
by the researcher who distributed the instrument to the 
respondents and collected each batch the same day. This was done 
between the months of June and July, 2011.  
A total of seventy copies of the questionnaire were correctly filled 
and retrieved. The analysis of data were done using mean and 
standard deviations to answer the research questions Four-point 
scale was used. In answering the research questions, decisions were 
based on 2.50 mean score. Any item that has the mean score of 2.50 
or above was taken to mean that the respondents agreed with the 
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researcher while any mean score for each item that is less than 2.50 
was taken to indicate that the respondents disagreed with the 
researcher.   
 
Results  
Research Question One: To what extent do community agents 
impact on the university planning of human resources?  
 
Table 1: Mean Ratings of Deans of Faculties on Impact of 
Community Agents on the Planning of Human Resources  
S/N Aspects of Human Resources Planning    Principals  

To What Extent Do Community 
Agents: 

X SD DEC 

1 Pressurize you to plan for staff 
participation in decision making.  

2.70 0.51 VH 

2 Direct you to plan on how to use 
expertise of your heads of departments 
in school administration.  

2.62 0.48 VH 

3 Encourage you to plan for a cooperative 
work environment in the faculty.  

3.62 0.35 VH 

4 Encourage you to impose your excellent 
plans on staff.  

1.71 0.24 L 

5 Advise you to set faculty plans to be 
achieved by staff and students.  

2.80 2.00 VH 

VH = Very High; L = Low.  
 
Results in table 1 indicate the extent of the impacts of community 
agents on human resource planning in universities.  The mean 
ratings of 2.70, 2.62, 3.62 and 2.80 for items 1, 2, 3 and 5 
ÒÅÓÐÅÃÔÉÖÅÌÙ ÉÎÄÉÃÁÔÅ ÔÈÁÔ ÃÏÍÍÕÎÉÔÙ ÁÇÅÎÔÓȭ ÉÍÐÁÃÔÓ ÁÒÅ ÖÅÒÙ ÈÉÇÈ 
on human resources planning in the universities.    
 
Research Question Two: To what extent do community agents 
impact on the university planning of infrastructure resources?  
 
Table 2:  Mean Ratings of Deans of Faculties on Impact of 
Community Agents on the Planning of Infrastructure Resources  
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S/N Aspects of Infrastructure Resources 
Planning    

Principals  

To What Extent Do Community 
Agents: 

X SD DEC 

6 Liaise with the faculty in ensuring that 
there are adequate lecture halls for 
students.  

2.71 0.52 VH 

7 Plan with the faculty to ensure that 
private sectors participate in providing 
sports and recreational facilities for 
students in your faculty.  

2.67 0.45 VH 

8 Plan with the faculty for regular 
maintenance of faculty buildings.  

2.60 0.35 VH 

9 Plan with the faculty for repainting 
faculty buildings when due.  

2.70 1.25 VH 

10 Support your plan to provide generating 
set for the faculty  

2.91 1.05 VH 

VH = Very High.  
 
Table 2 presents the extent of the impacts of community agents on 
the planning of infrastructure in universities. The mean ratings of 
2.71, 2.67, 2.60, 2.70 and 2.91 for items 6, 7, 8, 9 and 10 respectively 
indicate that community agents impact very high on the planning of 
infrastructure in universities.   
 
Research Question Three: To what extent do community agents 
impact on the university planning of financial resources?  
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Table 3: Mean Ratings of Deans of Faculties on Impact of 
Community Agents on the Planning of Financial Resources  
 
S/N Aspects of Financial Resources 

Planning    
Principals  

To What Extent Do Community 
Agents: 

X SD DEC 

11 Support your plans to impose levies on 
students.   

1.61 0.32 L 

12 Encourage your plans for the overhead 
allocation to the departments.  

2.31 0.47 L 

13 Support your plans to surcharge erring 
staff.  

2.40 0.15 L 

14 Make plans for supplementary sources of 
fund for the faculty projects.  

2.72 1.23 VH 

15 Participate in planning on how to utilize 
money generated for the faculty through 
community efforts.  

2.95 1.26 VH 

VH = Very High; L = Low 
 
The results in table 3 indicate the mean ratings of the respondents 
on the impacts of community agents on the planning of financial 
resources. The mean ratings of 2.72 and 2.95 for items 14 and 15 
respectively indicate the extent to which community agents impact 
on financial resources planning.  
 
Research Question 4: To what extent do community agents impact 
on the university planning of learning resources?  
 
Table 4: Mean Ratings of Deans of Faculties on Impact of 
Community Agents on the Planning of Learning Resources  
 
S/N Aspects of Learning  Resources 

Planning    
Principals  

To What Extent Do Community 
Agents: 

X SD DEC 

16 3ÕÐÐÏÒÔ ÙÏÕÒ ÐÌÁÎÓ ÆÏÒ ÓÔÕÄÅÎÔÓȭ ÁÃÃÅÓÓ 
to learning facilities.  

1.62 0.22 L 

17 3ÕÐÐÏÒÔ ÐÌÁÎÓ ÆÏÒ ÄÅÐÁÒÔÍÅÎÔÓȭ ÅÑÕÁÌ 2.51 0.42 VH 
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access to supplies in the faculty.  
18 Support your plans for providing 

teaching facilities in your faculty.  
2.60 0.25 VH 

19 Encourage your plans to involve 
lecturers in textbook selection for the 
faculty library.   

2.22 0.22 L 

20 Support your plans to ensure that 
teaching materials sent to the faculty are 
used for instructional purposes.  

2.90 1.16 VH 

VH = Very High; L = Low 
 
The mean ratings of the respondents on items 17, 18 and 20 indicate 
very high impacts of community agents on some aspects of planning 
of learning resources. However, the mean ratings of 1.62 and 2.22 
for items 16 and 19 indicate that the impacts of community agents 
are low in some aspects.   
 
Summary of Findings  
Based on the data analysis, the following findings were made:  
1. There is a very high impact of community agents on planning 

for staff participation in decision making; planning on how to 
use expertise of departmental heads in school administration; 
planning for  a cooperative work environment in the faculty 
and setting faculty plans to be achieved by staff and students.  

2. There is a very high impact on community agents on ensuring 
that there are adequate lecture halls for students; ensuring 
ÐÒÉÖÁÔÅ ÓÅÃÔÏÒȭÓ ÐÁÒÔÉÃÉÐÁÔÉÏÎ ÉÎ ÐÒÏÖÉÄÉÎÇ ÓÕÐÐÏÒÔ ÁÎÄ 
recreational facilities; planning for regular maintenance of 
faculty buildings; planning for repainting faculty buildings 
when due; and planning for the provision of generating sets 
for the faculties.  

3. There is a very high impact of community agents in planning 
for supplementary sources of fund for faculty projects and in 
planning how to use money generated for the faculty through 
community efforts. There is low impact of community agents 
on making plans to impose levies on students, planning for the 
overhead allocation to the department and surcharging erring 
staff.      
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4.  There is a very high impact of community agents on planning 
ÆÏÒ ÄÅÐÁÒÔÍÅÎÔÓȭ ÅÑÕÁÌ ÁÃÃÅÓÓ ÔÏ ÓÕÐÐÌÉÅÓ ÉÎ ÔÈÅ ÆÁÃÕÌÔÙȠ 
planning for providing and ensuring that teaching materials 
sent to the faculty are used for instructional purposes; but 
ÔÈÅÉÒ ÉÍÐÁÃÔÓ ÁÒÅ ÌÏ× ÉÎ ÐÌÁÎÎÉÎÇ ÆÏÒ ÓÔÕÄÅÎÔÓȭ ÁÃÃÅÓÓ ÔÏ 
ÌÅÁÒÎÉÎÇ ÆÁÃÉÌÉÔÉÅÓ ÁÎÄ ÐÌÁÎÎÉÎÇ ÆÏÒ ÌÅÃÔÕÒÅÒÓȭ ÉÎÖÏÌÖÅÍÅÎÔ ÉÎ 
textbook selection for faculty library.   

   
Discussion of Findings  
Table 1 presents the analysis on the impacts of community agents 
on human resources planning in universities. The results indicate 
very high impact of community agents on planning for staff 
participation in decision making; planning on how to use expertise 
of departmental heads in school administration; planning for  a 
cooperative work environment in the faculty and setting faculty 
plans to be achieved by staff and students. 

The above findings are in agreement with Tirozzi (2004) 
who found that communities sometimes mount pressures on 
schools to include their people in staff personnel administration.  A 
related study by Miller (2003) also indicate that communities 
pressurize school to undertake actions favourable to them.  

In table 2, the results on the impacts of country agents on 
planning infrastructure resources are presented. Results indicate 
that there is a very high impact on community agents in ensuring 
that there are adequate lecture halls for students; ensuring private 
sectors participation in providing support and recreational facilities; 
planning for regular maintenance of faculty buildings; planning for 
repainting faculty buildings when due; and planning for the 
provision of generating sets for the faculties. The findings are 
similar to Adeola (2004) who found that most community promote 
and undertake development projects in schools located in them. He 
further noted that such community efforts sometimes make the 
communities to mount pressures on the school administration.  

In table 3, the results of the analysis on the impacts of 
country agent on planning financial resources are presented. Based 
on the results, community agents impact in the planning for 
supplementary sources of fund for faculty projects and in planning 
how to use money generated for the faculty through community 
efforts. There is low impact of community agents on making plans to 
impose levies on students, planning for the overhead allocation to 
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the department and surcharging erring staff.  In agreement with the 
above findings, Abatam (2005) found that communities to a great 
extent influence school administration as the school in most cases 
depend on the communities for its supplementary fund.  

Table 4 presents the analysis of the impacts of community 
agents on planning learning resources. The results indicate that 
community agents  impact on plÁÎÎÉÎÇ ÆÏÒ ÄÅÐÁÒÔÍÅÎÔÓȭ ÅÑÕÁÌ 
access to supplies in the faculty; planning for providing and 
ensuring that teaching materials sent to the faculty are used for 
instructional purposes; but their impacts are low in planning for 
ÓÔÕÄÅÎÔÓȭ ÁÃÃÅÓÓ ÔÏ ÌÅÁÒÎÉÎÇ ÆÁÃÉÌÉÔÉÅÓ ÁÎÄ ÐÌÁÎÎÉÎÇ ÆÏÒ ÌÅÃÔÕÒÅÒÓȭ 
involvement in textbook selection for faculty library.   

In a similar study conducted by Anekwe (2004), it was found 
that communities are very significant in both planning and 
provisions of infrastructure in schools. Undeozor (2010) also found 
that communities pressurize school authorities to provide adequate 
learning resources for their children.   
 
Conclusion  
The following conclusions are made:  

1. Community agents impact very high on human resources 
planning in universities.  

2. Community agents also have impacts on the planning for 
infrastructure resources in universities.  

3. The impacts of community agents are very high on planning 
for learning resources in universities.  

 
Recommendations  
Based on the findings of this study, the following recommendations 
are made:  
1. University administrators should adopt a participatory 

planning approach. Adequate consultations with community 
members in planning academic programmes are capable of 
averting conflicts that would have resulted if no consultations 
are made.  

2. Community agents should not pressurize academic 
institutions so that the latter do not loose focus.  

3. There should be cordial and supportive relationships between 
universities and their host communities.  
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4. Communities should assist schools not only in planning 
human, infrastructure, financial and learning resources but 
should also help in providing them in the schools for effective 
teaching and learning to take place.  

5. University administrators should identify and encourage 
positive values of the host communities so as to attract 
community projects in their schools.     
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Abstract  
Quality assurance in teacher education plays a central role in the 
actualization of the vision and mission of Adekunle Ajasin University, 
Akungba Akoko, Nigeria, or indeed any comparable system. Total 
quality assurance can be ensured by the application of best practices 
to all parts of the University system which includes its B.Ed. Sandwich 
degree programme. This paper discussed the organizational structure 
and the management system of the Institute of Education (IOE), that 
ÁÎÃÈÏÒÓ ÔÈÅ ÐÒÏÇÒÁÍÍÅ ÁÓ ÃÏÎÔÁÉÎÅÄ ÉÎ ÔÈÅ 5ÎÉÖÅÒÓÉÔÙȭÓ ÌÁ×ȟ ÁÎÄ 
through which maintenance of quality has been sustained over the 
years. This includes the Sandwich Management Committee, and other 
Programme Operators. This paper further looked at the performance 
of the programme over the years, its challenges and prospects. The 
control measures currently put in place by the Senate of the University 
was to further enrich its quality and effectiveness of service delivery. 
These and other restructuring strategies were the continuous process. 
Further suggestions to improve the system to an enviable standard 
were made. 
 
Keywords:  Quality assurance; Sandwich education; Institute of 
Education; B.Ed. Teacher education; University law; Nigeria. 
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Introduction  
The purpose of education lies in its capacity to continuously serve 
its recipients and make them better and remain relevant. In Nigeria, 
efforts of providers have been concentrated on the quantity rather 
than the quality they provide.  In essence, educational planners can 
boast of success on the quantity of education rather than its quality. 
Adequate teachers and facilities do not guarantee a quality 
education because quality is a matter of how good or bad some 
products are. How to ensure quality education is the aspect that 
presents educational managers the most challenging tasks. Quality 
control is an action in engineering used to determine the quality of 
product after processing during which wastage/leftover would have 
occurred. But it is better and more cost effective to take steps to 
prevent failure. Hence, there is the need for quality assurance which 
is preventive. 
  According to Cole (1996), school inspection and monitoring 
were the essential practices of quality assurance in a traditional 
school setting. The modern trend in quality assurance is Total 
Quality Management (TQM) which focuses on all aspects of an 
organization. School based TQM guarantees the development of a 
culture of continuous improvement through employees and 
collaborative efforts for the satisfaction of its customers (students, 
parents, teachers, and the society). 
 
Quality assurance  
Quality is the level of value in a product or a level of achievement, a 
standard against which to judge other products. Uvah (2005), while 
making a distinction between the two, subscribed that quality 
assurance is the process to determine the quality of a good or 
service. 

It might not be possible to recommend a specific quality 
assurance strategy that can universally be adopted to guarantee 
quality education because of variation in the extent and levels of 
programme, background of clientele, modus operandi, the purpose 
and scope of programmes offered by different institutions.  Some 
standard policies or processes have however been developed for the 
evaluation of programmes that are similar to the Sandwich B.Ed. 
programmes of Adekunle Ajasin University, Akungba, Akoko, 
Nigeria. American Psychological Association APA (2002) identified 
nine domains which include access; learning community; faculty 
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technical support; student technical support; curriculum and 
instruction; evaluation, assessment; and institutional context and 
commitment. American Council on Education, ACE (1996) 
summarized same as learning design, learner support, 
organizational commitment, learning outcomes and technology. Be 
as it may, Council for Higher Education Accreditation, CHEA (2002) 
presented seven key features of institutional operations that are 
important to assuring quality in higher Education. These are 
presented below: 
 
Institutional Mission:  Does offering this programme make sense in 
this institution? Does its content, purpose, organization, enrolment 
history consistent with the insÔÉÔÕÔÉÏÎȭÓ ÒÏÌÅ ÁÎÄ ÍÉÓÓÉÏÎȩ )Ó ÔÈÅÒÅ 
any evidence of need? 
 
Institutional Suitability and Organizational Structure : Is the 
Institution suitably structured to offer quality Non Full Time (NFT) 
learning? Any programme offered by an institution must be 
approÐÒÉÁÔÅÌÙ ÉÎÔÅÇÒÁÔÅÄȾÓÔÒÕÃÔÕÒÅÄ ÉÎÔÏ ÔÈÅ ÉÎÓÔÉÔÕÔÉÏÎȭÓ 
administrative structures, as well as its planning and oversight 
mechanisms. Institutional evaluation of programmes must take 
ÐÌÁÃÅ ÉÎ ÔÈÅ ÃÏÎÔÅÎÔ ÏÆ ÔÈÅ ÉÎÓÔÉÔÕÔÉÏÎȭÓ ÒÅÇÕÌÁÒ ÅÖÁÌÕÁÔÉÏÎ ÏÆ ÁÌÌ 
academic programmes. Programmes must be approved and 
administered under established institutional polices and procedure 
ÁÎÄ ÓÕÐÅÒÖÉÓÅÄ ÂÙ ÔÈÅ ÁÐÐÒÏÐÒÉÁÔÅ ÉÎÓÔÉÔÕÔÉÏÎȭÓ ÏÒÇÁÎÓȢ !ÐÐÒÏÐÒÉÁÔÅ 
involvement of non-campus administration and faculty in planning, 
approval and evaluation is emphasized when an institution 
contracts for educational services (such as affiliation).  The 
University must remain responsible for academic quality and 
integrity of the programme, and the achievement of acceptable 
outcomes, irrespective of any contractual arrangements, 
partnerships, or consortia. 
 
Institutional Resources:  Does the institution have the financial 
capacity to provide an educational programme that meets generally 
ÁÃÃÅÐÔÅÄ ÎÏÒÍÓ ÆÏÒ ÑÕÁÌÉÔÙȩ 4ÈÅ ÉÎÓÔÉÔÕÔÉÏÎȭÓ ÂÕÄÇÅÔ ÁÎÄ ÐÏÌÉÃÙ 
statements must reflect its commitment to the students. It must 
assure adequacy of technical and physical plant facilities, including 
appropriate staffing and technical assistance to support a quality 
delivery of programmes.  Learning must not adversely affect the 
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institutions administrative effectiveness, result in faculty overload 
or cause financial stress or instability. 
 
Curriculum and Instruction : The content of the courses, their 
credits, extent and quality of academic work required to complete 
the programmes must be the same as in full time. The course 
requirement must be consistent with the national norm for 
comparable degree in higher education.  The courses and 
programmes must have educational learning objectives and the 
credentials awarded. The delivery method must be appropriate for 
the students and curriculum. Appropriate interaction between 
instructors and students and among students must be emphasized. 
 
Faculty Support:  Faculty supports include technological support 
for delivery appropriate orientation and training for faculty is 
equally important. Instructors must be appropriately oriented and 
trained in the effective use of technology to ensure a high level of 
ÓÔÕÄÅÎÔ ÍÏÔÉÖÁÔÉÏÎ ÁÎÄ ÑÕÁÌÉÔÙ ÏÆ ÉÎÓÔÒÕÃÔÉÏÎȢ )ÎÓÔÒÕÃÔÏÒÓȭ ÃÁÐÁÃÉÔÙ 
to teach in Sandwich environment is essential. The quality must not 
be less than those employed in traditional setting. 
 
Student Support:  Students-Staff meaningful and timely interaction 
is central to quality assurance. This also includes developing a sense 
of community in the Non-FT teaching/learning environment. 
Admission standard must be the same for all students. Examination 
must be taken under firm identification. The institution must ensure 
the integrity of student work and credibility of the degrees and 
credit awards. 
 
Student Learning Outcomes:  In recent times efforts are being 
focused not only on educational resources and processes such as 
course syllabi, faculty qualifications, library holdings and physical 
ÐÌÁÎÔ ÂÕÔ ÁÌÓÏ ÏÎ ÓÔÕÄÅÎÔÓȭ ÁÃÈÉÅÖÅÍÅÎÔȢ 4ÈÉÓ ÔÏ Á ÌÁÒÇe extent 
ÄÅÔÅÒÍÉÎÅÓ ÔÈÅ ÉÎÓÔÉÔÕÔÉÏÎȭÓ ÅÄÕÃÁÔÉÏÎÁÌ ÅÆÆÅÃÔÉÖÅÎÅÓÓ-that it is in 
fact meeting its educational mission and goals and that its student 
outcomes are at an acceptable level. This measure of quality is not 
limited to students in NFT alone but also campus-based students. 
 
Non-Full Time (NFT) Programmes in Adekunle Ajasin 
University: - Non-full time programmes as the name implies are 



Quality Assurance In Sandwich EducationΧΧΧΦΦ                                              91 

 

 

those academic programmes of the University that do not fall into 
the mainstream of its full time operations. These among others 
include: 
(i)  The Institute of Education Programme (IOE) 
(ii)  The Institute of Part-Time Programme (ITPT) 
 
Each of these programmes has their target customers. They prepare 
candidates for various degrees in Education and social sciences 
respectively.  
 Arguments for Part Time/Distance/Sandwich Education 
include improving access, wide choice of learning opportunities, and 
the advantage of job security (Anthony and Gnanam 2004). These 
programmes were initially designed for the adult working class who 
desired such degrees or diplomas to improve themselves while on 
the job. It is common in recent times however to see the teens who 
have been disappointed by the UTME or Post-UTME examinations, 
find solace in the programmes. As noted by Olayinka (2006), there is 
a high demand for higher education as majority of the school 
certificate holders that are qualified for admission to higher 
institutions of their choice could not do so because of keen 
competition to do so at the approve conventional schools available. 
 
The Institute of Education : The Adekunle Ajasin University Law 
ÅÍÐÏ×ÅÒÓ ÔÈÅ 5ÎÉÖÅÒÓÉÔÙ ÔÏ ȰȢȢȢÅÓÔÁÂÌÉÓÈ ÓÕÃÈ #ÏÌÌÅÇÅÓ ÆÁÃÉÌÉÔÉÅÓȟ 
)ÎÓÔÉÔÕÔÅÓ ȣÁÓ ÍÁÙ ÆÒÏÍ ÔÉÍÅ ÔÏ ÔÉÍÅ ÓÅÅÍ ÎÅÃÅÓÓÁÒÙ ÏÒ ÄÅÓÉÒÁÂÌÅȟ 
subject to the approval of Council, on the recommendation of 
SenaÔÅȱ 0ÁÒÔ )) 3ÅÃÔÉÏÎ ρπ ɉρɊ ÁȢ 
 
Administration of Sandwich Degree Programme  
As it is now, the IOE is synonymous with the Sandwich Programme. 
What the Ag Director directs is more of the Sandwich Degree 
programme and less of the IOE (intended) programmes. That 
notwithstanding, the Sandwich programme is administered through 
the Sandwich Programme Management Committee. 
 The Sandwich Programme Management Committee is 
composed of the following: 

1. The Director, Institute of Education (Chairman) 
2. The Deputy Director, Institute of Education 
3. The Dean, Faculty of Arts and Education 
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4. All Professors in the Education Unit of the Faculty of Arts 
and Education 

5. All Heads of Education Departments 
6. All Centre Coordinators and Assistant Coordinators 
7. Secretary to Institute of Education 

 
Functions  
The Committee has the following functions: 

(i)  To formulate policies, and determine the operation and 
matters related to the management of the Sandwich 
programme. 

(ii)  To determine the operation of the Sandwich programme in 
relation to the appointment of part-time lecturers. 

(iii)   To deliberate and make recommendations from time to 
time, prescribe or refer to it, with regard to the Sandwich 
programme. 

 
The Institute operates a bi-annual contact sessions. These sessions 
are so intensive that the students have not less than 8-10 hours of 
lectures/practical per day. The first contact session comes up in the 
month of April (about 3 weeks), while the second contact session is 
between August and September (about 7 weeks) every year. (Other 
things been equal). At the April contact session, students are 
expected to register for their courses within the first week of 
resumption, while the remaining two weeks are for lectures. During 
the August/September contact session, students are expected to 
continue with their lectures for about five weeks, while the 
remaining two weeks are for examinations. Sometimes 
examinations are done in December holidays. 
 
Programme Operators.  
The operation of the sandwich degree programme in the Institute of 
Education is under the leadership of the Director, who may be 
assisted by a Deputy Director. In addition, two sets of coordinators 
are usually appointed by the Director to assist the Institute in the 
operations of the sandwich programme: 
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(a.)  Unit Coordinators 
The first sets of coordinators are called Unit Coordinators. They are 
expected to help coordinate the five academic units of the sandwich 
programme. 
The units are: 
(i)  Arts Education 
(ii)  Counselling 
(iii)  Science and Technical Education 
(iv)  Social Science Education 
(v)  Educational Management 
(vi)  General Studies (GST) 
 
The major functions of the Unit coordinators include: 
(i)  the appointment of lecturers to teach courses under their    

unit;  
(ii)  allocation of courses to lecturers; and 
(iii)  ensuring that lecturers teach, examine and grade their 

students. 
 
(b.)  Centre Coordinators. 
The second sets of coordinators are called Centre Coordinators. 
Their numbers depend on the number of study centres. There are 
two coordinators per centre:  The Centre Coordinator, and the 
Assistant Centre Coordinator. 
 The functions of the centre coordinators include: 

(i)  monitoring and ensuring that lecturers are regular and 
punctual to deliver their lectures at the centres; 

(ii)  keeping attendance registers of lecturers and submitting 
same to the Director of the Institute; 

(iii)  liaising with host principals of schools being used as centres 
to ensure strict adherence to their obligations to the 
students as agreed between them and the IOE; 

(iv)  ensuring that no lecturer farms out his/her course to any 
person not approved by the IOE; 

 (v)     ÁÔÔÅÎÄÉÎÇ ÔÏ ÓÔÕÄÅÎÔÓȭ ×Ålfare matters; 
(vi) providing   feedback to the Director, IOE on regular basis of  

any development at the centres; and 
(vii) ÈÁÖÉÎÇ Á ×ÏÒËÉÎÇ ÒÅÌÁÔÉÏÎÓÈÉÐ ×ÉÔÈ ÓÔÕÄÅÎÔÓȭ              

class/course representatives on the following issues: 
(a.) Class/course attendance update on weekly basis; and 
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(b.) 5ÐÄÁÔÅ ÏÎ ÌÅÃÔÕÒÅÒÓȭ ÉÎÔÅÒÁÃÔÉÏÎ ×ÉÔÈ ÓÔÕÄÅÎÔÓȟ ÅÓÐÅÃÉÁÌÌÙ 
with respect to punctuality, regularity, quality and volume of 
teaching. 
 
Quality Control Measures: - 
The following measures are taken in order to ensure quality control 
of the Sandwich degree programmes. 
1. Admission of students into the programme is carried out  by 
the Academic Affairs (Division) of the University in collaboration 
with the Institute of Education.  
2. Candidates are admitted for 4 and 5 year programmes for 
Nigeria Certificate in Education (NCE) and School 
Certificate/General Certificate in Education Ordinary Level 
(GCE/OL)/Teachers Grade II (TCII) certificate holders respectively. 
This translates to 3 and 4 year programmes for full time candidates 
respectively. 
                                    
4ÁÂÌÅ ρȡ  3ÔÕÄÅÎÔÓȭ !ÄÍÉÓÓÉÏÎ ÂÙ 'ÅÎÄÅÒ ςππυ ÔÏ ςππω 

 
             Source: Records from the Academic Affairs, AAUA 
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Table 2: Enrolment Figures from 2005 to 2009  

  
 
Source: Records from the Academic Affairs, AAUA 
3. 4ÈÅ 5ÎÉÔ ÁÎÄ #ÅÎÔÒÅ #ÏÏÒÄÉÎÁÔÏÒÓ ÍÏÎÉÔÏÒ ÓÔÕÄÅÎÔÓȭ 

 punctuality and attendance in classes.   
4. Requirement for graduation is the same as with full time 

students. Classification of degrees and grading are also the 
same. 

5. Teaching practice is done ÉÎ ÔÈÅ ÓÔÕÄÅÎÔÓȭ ÓÃÈÏÏÌ ÌÏÃÁÔÉÏÎȢ )Î 
fact, those who are teachers do their teaching practice in their 
schools. Lecturers move round to supervise the student 
teachers. The duration of teaching practice is the same as in 
full time programme. 

6. Most practical works are done in the campus. The same  
facilities used by full time students are used by sandwich 
students. 
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7. Other University facilities including the health centre and the 
library are available to sandwich students. 

8. Lecturers who teach sandwich students are the same lecturers 
who teach the full time students. 

9. Examinations are conducted under conditions similar to full 
time programmes. The students converge in the main campus 
for their sessional examinations. Examination malpractices 
are also  controlled. 

10. All results pass through due process as currently operated in 
the University.  

 
 In summary, the Sandwich and Full time degrees are the 
same expect for the mode of delivery of lectures: one is full time, 
while the other is part-time (sandwich: during the holidays). 
 
5ÎÉÖÅÒÓÉÔÙȭÓ 3ÅÎÁÔÅ )ÎÔÅÒÖÅÎÔÉÏÎ ÆÏÒ 1! ÁÔ ÔÈÅ )/% 
Efforts on QA in the programmes run by the University have never 
been a conclusive one ɀ it is on-going. Restructuring is a constant 
word. The University Senate at its 44th Regular meeting of 
Wednesday August 31st, 2005 therefore set up a Committee on the 
restructuring of the academic programmes of the IOE and the 
Education Unit of the then Faculty of Arts and Education. The report 
of the Committee was informed by the operations of the IOE and the 
Sandwich programmes in other Universities. It is a relevant material 
for the understanding of the working relationship between the 
Faculty of Education, the IOE and the Sandwich Education 
Programmes. 
 The Committee submitted that all sandwich programmes (of 
the IOE as it is today) belonged to the Faculty of Education except 
the PGDE programme. The Committee therefore suggested that 
there should be a Board of Sandwich Studies headed by the Dean of 
the Faculty of Education.  The proposed Board is composed of: 
- Dean of Education (Chairman); 
- Heads of Departments in the Faculty; 
-  Professors in the Faculty; 
- Coordinator of Sandwich Programme (appointed by the      

Vice-  Chancellor on the recommendation of the Dean); 
- One Assistant coordinator representing each department in 

the Faculty; 
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- One representative of Senate not below the rank of Senior 
 Lecturer; 
- Representative of the Bursary not below the rank of a 

Principal Accountant; and 
- Faculty Officer (Secretary) 
 
Functions of the Propos ed Sandwich Board of Studies. 
The Board determines relevant policies for the management of the 
sandwich programme. Such policies, for example on admission of 
students, appointment of lecturers, introduction of new courses, 
timing of the programme, examinations and fees payable are 
normally sent to the Vice-Chancellor/Senate for approval. 
 
Sandwich Coordination Committee  
The day to day running of the sandwich programme shall be vested 
in a coordinator appointed by the Vice-Chancellor on the 
recommendation of the Dean of Education. The coordinator shall be 
an Academic Staff from the Faculty of Education not below the rank 
of a Senior Lecturer. The coordinator shall be assisted by an 
Assistant coordinator from each Department in the Faculty. (It may 
also include the Centre Coordinator). 
 
Functions of the Sandwich Coordination Committee . 
(i)  To collate and make recommendation to the Board of 
Sandwich Studies on admission of students, registration of students, 
conduct of examination and preparation of results; and all other 
matters relating to the smooth conduct of the sandwich programme. 
(ii)  To assist the Sandwich Coordinator on the day to day 
running of the Sandwich programme. 
 
Conclusion 
Sandwich Education degrees are a brand of the NFT programmes of 
Adekunle Ajasin University, Akungba-Akoko. It plays a significant 
role to the University in the fulfillment of her mission apart from 
making it possible for many people (within and outside Ondo State, 
Nigeria) to have access to a University Education where full-time 
studentship is not possible or feasible for one reason or another. 
Quality assurance is therefore necessary as the programme expands 
in size and scope. 
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 The current effort of QA by the Directorate (IOE) may be 
good for today but may not be adequate to withstand the test of 
tomorrow. Therefore, the report of the Senate committee on the 
Restructuring of the Academic Programme of the IOE and the 
Education Unit of the Faculty of Education requires a re-visitation 
with a view to revitalize the operations of the IOE/Sandwich 
programme for better service delivery and QA. 
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Abstract 
The concept of leadership style has been considered a relevant tool in 
business management as good leadership style drives the success of an 
organization. It is only recently that the concept has been embraced in 
the education sector as a way of examining the behavior of principals vis-
à-vis the success of the school they oversee. The school system is 
however been increasingly confronted with many complex problems, 
such as the seemingly or perceived falling standards of academic 
achievement, increasing rates of indiscipline, examination malpractices, 
cultism and so on.  These and other problems pose great challenges to 
school leadership and the resultant supervision of school, which keep the 
system constantly on track for the maintenance of standards. This study, 
thus investigated the extent to whiŎƘ ǇǊƛƴŎƛǇŀƭǎΩ ƭŜŀŘŜǊǎƘƛǇ ǎǘȅƭŜ ŀƴŘ ǘƘŜ 
resultant quality of supervision determine academic success in JSCE in 
hȅƻ ǎǘŀǘŜΣ bƛƎŜǊƛŀΦ Lǘ ŀƭǎƻ ƛƴǾŜǎǘƛƎŀǘŜŘ ǘƘŜ ŜȄǘŜƴǘ ǘƻ ǿƘƛŎƘ ǘƘŜ ǇǊƛƴŎƛǇŀƭǎΩ 
demographic factors, such as age, gender, academic qualification and 
ȅŜŀǊǎ ƻŦ ŜȄǇŜǊƛŜƴŎŜ ŎƻƴǘǊƛōǳǘŜ ǘƻ ǘƘŜ ǎǘǳŘŜƴǘǎΩ ŀŎŀŘŜƳƛŎ ŀŎƘƛŜǾŜƳŜƴǘ ŀǘ 
the JSCE. Survey design was used in the study. The JSSIII students during 
the years 2008-2010 constituted the population for the study. A sample 
of twelve schools whose principals had been there for at least three 
years, from each of the six educational zones in the state was purposively 
ǎŜƭŜŎǘŜŘΦ ! ǇǊƛƴŎƛǇŀƭΩǎ ǉǳŜǎǘƛƻƴƴŀƛǊŜ ǘƘŀǘ ƳŜŀǎǳǊŜǎ ǘƘŜ ƭŜŀŘŜǊǎƘƛǇ ǎǘȅƭŜ 
and quality of supervision was administered and JSCE results in English 
Language and Mathematics in those three years were obtained from the 
selected schools.  Data were analysed by using mean, standard 
deviation, Pearson moment correlation and multiple regression.  Results 
ǎƘƻǿŜŘ ǘƘŀǘ ǇǊƛƴŎƛǇŀƭΩǎ ȅŜŀǊǎ ƻŦ ŜȄǇŜǊƛŜƴŎŜ ǿŀǎ ǇƻǎƛǘƛǾŜƭȅ related to 
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ǎǘǳŘŜƴǘǎΩ ǎǳŎŎŜǎǎ ƛƴ W{/9Σ ƛƴ ōƻǘƘ 9ƴƎƭƛǎƘ ƭŀƴƎǳŀƎŜ ŀƴŘ aŀǘƘŜƳŀǘƛŎǎΦ 
¢ƘŜ ǎǳǇŜǊǾƛǎƛƻƴ ōȅ ǘƘŜ ǇǊƛƴŎƛǇŀƭ ǿŀǎ ŦƻǳƴŘ ǘƻ ōŜ ǇǊŜŘƛŎǘƛǾŜ ƻŦ ǎǘǳŘŜƴǘǎΩ 
success in JSCE in Mathematics only.  In conclusion, there is bound to be 
improvement in academic achievement of students at the JSCE if quality 
supervision is enhanced and the principal is highly knowledgeable and 
experienced. The various levels of Government should therefore ensure 
that quality supervision is enhanced in schools and qualified principals 
are at the helm of affairs. 
  
Key Words: Leadership Style, Supervision, Academic Success and Junior 
School Certificate Examination (JSCE). 
 
Introduction 
The school system is increasingly confronted with many complex 
problems. There is a general outcry that standards of education are 
falling and morals are diminishing. Some blame the pupils for this 
apparent decline in education and moral values, a thoughtful few think 
that they are due to the nature of challenge in all directions.  Majority 
blame the teachers for the woes in the school. They are not as devoted 
and dedicated to the cause of education as their predecessors. Teachers 
as a group blame parents and the children. They also blame the 
government for unattractive condition of service and for poor physical 
facilities in the school (FME,2007). 
 The aforementioned problems and many more offer too many 
opportunities to exert leadership. The school principal or the 
administrator is viewed to be the leader of the school and must be very 
effective in his operations. It therefore follows that an effective school 
leader translates the educational policies, laws and regulations into 
practical operational policies. To be able to perform his duties very well, 
a good leader needs to choose the right kind of leadership style as well 
as keep constant check or supervision on the activities of the school, in 
order to put educational policies on the right track (Enessator and 
Nduka, 1998). 
 With the right leadership style and thorough supervision of 
activities in the school, students can therefore be nurtured to attain 
positive self-concept, study-habit and the dignity of hard work. They will 
also be well guided in the choice of their future career. This is not all, the 
staff (teaching and non-teaching) will also enjoy cordial relationship with 



tǊƛƴŎƛǇŀƭǎΩ [ŜŀŘŜǊǎƘƛǇ {ǘȅƭŜ Χ                                                                              103 

 

  

the head and this will motivate them to put in their best in whatever 
duties assigned to them. The impact of this in the society is that we will 
be able to turn-out sound and well-grounded youths that will excel in 
both academic and moral standards. 

There are however four main leadership style that a leader 
could use in relation to his subordinates in a working environment. 
These are the autocratic, democratic, laissez-faire and task-
oriented/people-oriented style. These leadership styles singly or in 
combination may work best in certain situation, hence the issue of 
which is the best will depend on the goal, the situation and the people 
involved and the experience of the principal. 

What then are the main factors associated with effective 
schools? In his study on four schools in the United States, Weber (cited 
in Clark et al 1989) found eight factors present in successful or effective 
schools. Among these factors were strong administrative leadership, 
high expectation for student achievement, positive school atmosphere 
and regular evaluation of student progress. 

More recently, Bulach and Berry (2001) presented data using 
ά¢ƘŜ ƛƴǎǘǊǳŎǘƛƻƴŀƭ ƛƳǇǊƻǾŜƳŜƴǘ ǎǳǊǾŜȅέΣ ǘƘŀǘ ƳŜŀǎǳǊŜǎ ŦƻǳǊ ŎǳƭǘǳǊŜ ŀƴŘ 
seven climate factors. Leadership behaviour is measured in the following 
ǘǿƻ ŎǳƭǘǳǊŜ ŀƴŘ ǘǿƻ ŎƭƛƳŀǘŜ ŦŀŎǘƻǊǎέΤ ƎǊƻǳǇ ŀǘƳƻǎǇƘŜǊŜΣ ƎǊƻǳǇ 
cooperation, instructional leadership and discipline. Their findings 
indicated that females and more experienced teachers were more 
positive about leadership behaviour than males and teachers with less 
than ten years experience. In related research with the same 
instrument, Bulach and Peddle (2001) found a positive relationship  
between leadership behaviour associated with instruction and the 
overall  culture and climate of the school. 
 A more recent study by Gruenert (2005) involving 81 schools in 
LƴŘƛŀƴŀ ǳǎŜŘ ŀ ŎǳƭǘǳǊŜ ǎǳǊǾŜȅ ǘƻ ƛƴǾŜǎǘƛƎŀǘŜ ǘƘŜ ǊŜƭŀǘƛƻƴǎƘƛǇ ƻŦ ŀ ǎŎƘƻƻƭΩǎ 
culture with student achievement. The survey has the following six 
factors: 
(1) collaborative leadership    
(2)  teacher collaboration 
(3) professional development  
(4) unity of purpose 
(5) collegial support and   
(6)  learning partnership 
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Supervision is the process of ensuring that operators of schools                                               
do their work strictly for the promotion of teaching and learning. These 
operators include mainly the principal, vice-principals, heads of 
departments, class teachers and other personnel engaged in the day-to-
day running of schools. Thus, school supervision is concerned  with the 
process of qualitative improvement of school curriculum and instruction. 
School inspection however involves individual or team of officers who 
are usually trained. These officers visit schools and observe the mode of 
instruction in each and every subject taught in the school. Inspectors 
help to advise and stimulate teachers and students for the purpose of 
enhancing the quality of instruction. 

The school principal therefore conducts internal supervision 
daily, weekly or at random in order to prepare the school for any other 
forms of inspection. The external supervision or inspection is done by 
the quality control departments in the state or at the federal level. All 
these forms of supervision/inspection is done in order to keep the 
school system on track and to enhance academic achievement of the 
students. 
 Ehrenberg and Brewer (1994) highlight seven important factors 
an effective school must exhibit. These include: Instructional leadership, 
clear and focused mission, safe and orderly environment climate of high 
expectation, frequent monitoring of student progress, positive home-
school relations and opportunity to learn and student time on-task. 
Rockoff (2004) also opined that supervision and coaching are critical 
elements of professional growth and development within the school 
system. 
 Airansian (1991) discussed on five major processes through 
which supervision can be used to improve instructional delivery. These 
include prerequisites, function, tasks, unification and products. 
Prerequisites are referring to basic requirements a principal must have 
before he/she can be used to improve the learning skills of the students. 
Unification is the role of supervision to marry educational goals with the 
ǘŜŀŎƘŜǊΩǎ ƻǿƴ ƴŜŜŘǎ ŀƴŘ ǘƘŜ Ŧƛƴŀƭ ǇǊƻŘǳŎǘ ƻŦ ŀll these efforts is an 
ƛƳǇǊƻǾŜƳŜƴǘ ƛƴ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ŀŎƘƛŜǾŜƳŜƴǘ ό!ƛǊŀƴǎƛŀƴ мффмΣ .ǳǘƛƴ 
2004). 
 The success of any school in meeting its goals depends on its 
chief administration otherwise known as the principal, acting particularly 
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his supervisory functions (Akpa and Abama 2000), for educational 
supervision is the thrust of all established schools. Hence, the 
ƛƳǇƻǊǘŀƴŎŜ ƻŦ ǎǳǇŜǊǾƛǎƛƻƴ ƛƴ ǘƻŘŀȅΩǎ ŜŘǳŎŀǘƛƻƴŀƭ ǎȅǎǘŜƳ Ŏŀƴƴƻǘ ōŜ ƻǾŜǊ 
emphasized. How best then can the principal act in his capacity to 
improve the teaching and learning conditions within the school as well 
as improve the overall effectiveness and efficiency of the system? 
 The history and purpose of supervision showed among others 
that the exercise has methodologically shifted from the traditional 
inspection and its inadequacies to the modern (complex) supervision 
that is collegial, systematic, discursive, democratic and informed by 
research and analysis to prescribing procedures that seek improvement. 
The complexity of this exercise certainly suggests active participation of 
a number of school personnel in which the principal must take a leading 
role.  
 In contrast to large literature on teacher quality (Rivkin, 
Hanushek and Kain (2005), Staiger (2008); Buddin and Zamarro (2009),a 
few studies have addressed whether principals impact school 
ǇŜǊŦƻǊƳŀƴŎŜ ŀƴŘ ƛŦ ǘƘŜȅ  ŘƻΣ ǿƘƛŎƘ ǇǊƛƴŎƛǇŀƭΩǎ ŎƘŀǊŀŎǘŜǊƛǎǘƛŎǎ ŘŜǘŜǊƳƛƴŜ 
ǇǊƛƴŎƛǇŀƭΩǎ ŜŦŦŜŎǘƛǾŜƴŜǎǎΦ Lƴ ŀƎǊŜŜƳŜƴǘ ǿƛǘƘ ǘƘƛǎ ǾƛŜǿΣ 5ŀƳƻƴ Ŝǘ ŀƭ 
όнллфύ ƻǇƛƴŜŘ ǘƘŀǘ ǘƘŜ ƭƛǘŜǊŀǘǳǊŜ ƻƴ ǇǊƛƴŎƛǇŀƭΩǎ ŎƘŀǊŀŎǘŜǊƛǎǘƛŎǎ ƛǎ ǎǇŀǊǎŜ 
ƛƴ ǇŀǊǘΣ ōŜŎŀǳǎŜ ƻŦ ŘƛŦŦƛŎǳƭǘƛŜǎ ŦŀŎŜŘ ƛƴ ŘŜŦƛƴƛƴƎ ŀƴŘ ƳŜŀǎǳǊƛƴƎ ǇǊƛƴŎƛǇŀƭΩǎ 
effectiveness and in part due to paucity of high-quality data on which 
convincing empirical strategies can be based.  
 Damon et al (2009) studied how the characteristics of school 
ǇǊƛƴŎƛǇŀƭǎ ǊŜƭŀǘŜ ǘƻ ǎŎƘƻƻƭ ǇŜǊŦƻǊƳŀƴŎŜΣ ŀǎ ƳŜŀǎǳǊŜŘ ōȅ ǎǘǳŘŜƴǘǎΩ 
standardized examination scores in English language and Mathematics. 
They found little evidence of any relationship between school 
ǇŜǊŦƻǊƳŀƴŎŜ ŀƴŘ ǇǊƛƴŎƛǇŀƭǎΩ ŜŘǳŎŀǘƛƻƴΦ IƻǿŜǾŜǊΣ ǘƘŜȅ ŦƛƴŘ a positive 
ǊŜƭŀǘƛƻƴǎƘƛǇ ōŜǘǿŜŜƴ ǇǊƛƴŎƛǇŀƭǎΩ ŜȄǇŜǊƛŜƴŎŜ ŀƴŘ ǎŎƘƻƻƭ ǇŜǊŦƻǊƳŀƴŎŜΣ 
particularly for Mathematics test scores.  

To corroborate Damon et al (2009), Obadara (2005) in his study 
ǘƛǘƭŜŘ άǇŜǊŎŜƛǾŜŘ Ŧǳƭƭ-ǊŀƴƎŜ ƭŜŀŘŜǊǎƘƛǇέΣ ǘŜŀŎƘŜǊ ŦŀŎǘƻǊǎ ŀƴŘ ǘƘŜ 
academic performance of secondary schools in Ogun State, Nigeria also 
ŦƻǳƴŘέ ƻǳǘ ǘƘŀǘ ǇǊƛƴŎƛǇŀƭΩǎ ŜȄǇŜǊƛŜƴŎŜ ŎƻƴǘǊƛōǳǘŜŘ ǎƛƎƴƛŦƛŎŀƴǘƭȅ ǘƻ 
schools academic performance. 
 In an investigation of leadership behaviour from four continents 
for instance, Rosener (1990), cited in Obadara (2005) distinguished male 
and female leaders according to their age and communal qualities. In 
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their self-reports, male leaders tended to describe their job 
ǇŜǊŦƻǊƳŀƴŎŜ ŀǎ ŀ ǎŜǊƛŜǎ ƻŦ ΨǘǊŀƴǎŀŎǘƛƻƴǎΩ ƛƴ ǿƘƛŎƘ ǎǳōƻǊŘƛƴŀǘŜǎ  ǿŜǊŜ 
rewarded or penalized according to their performance or lack of. Female 
leaders on the other hand advocates participation, power sharing and 
self-worth enhancement. Also, Eagly and Johnson (1990) observed a 
tendency for women to adopt a more democratic or participative style 
while men adopt a more autocratic or directive style. 

Bass, Avolio and Atwater (1996) suggested that women are 
more likely to temper criticism with positive feedback and are more 
likely to be described as charismatic. This is consistent with Rosener 
(1990) who asserted that females may therefore be expected to 
perceive factors associated with charisma such as feelings of esteem, 
affection, admiration, respect and trust than their male counterparts. 
 
Statement of Problem 
The school system is increasingly confronted with many complex 
problems. These problems include students lackadaisical attitude to 
ǎǘǳŘƛŜǎΣ ǘŜŀŎƘŜǊǎΩ ƛƴǎƻƭŜƴŎŜΣ ƛƴŀŘŜǉǳŀǘŜ ƛƴŦǊŀǎǘǊǳŎǘǳǊŀƭ ŦŀŎƛƭƛǘƛŜǎΣ ǾƛŎŜǎ 
like cultism and examination malpractices among others. These 
therefore call for the right type of leadership style and supervision of 
school activities in order to keep the system on track.  

¢Ƙƛǎ ǎǘǳŘȅ ƛƴǾŜǎǘƛƎŀǘŜŘ ǘƘŜ ƛƴŦƭǳŜƴŎŜ ƻŦ ǇǊƛƴŎƛǇŀƭǎΩ ƭŜŀŘŜǊǎƘƛǇ 
ǎǘȅƭŜ ŀƴŘ ǎǳǇŜǊǾƛǎƛƻƴ ƻƴ ǎǘǳŘŜƴǘǎΩ ŀŎŀŘŜƳƛŎ ŀŎƘƛŜǾŜƳŜƴǘ ƛƴ WǳƴƛƻǊ 
School Certificate Examination (JSCE) in Oyo State, Nigeria. It also 
ƛƴǾŜǎǘƛƎŀǘŜŘ ǘƘŜ ƛƴŦƭǳŜƴŎŜ ƻŦ ǘƘŜ ǇǊƛƴŎƛǇŀƭΩǎ ŎƘŀǊŀŎǘŜǊƛǎǘƛŎǎ ǎǳŎƘ ŀǎ ŀƎŜΣ 
ƎŜƴŘŜǊΣ ŜŘǳŎŀǘƛƻƴŀƭ ǉǳŀƭƛŦƛŎŀǘƛƻƴ ŀƴŘ ŜȄǇŜǊƛŜƴŎŜ ƻƴ ǎǘǳŘŜƴǘǎΩ 
achievement in JSCE. 
 
Research Questions 

The study provided answers to the following research 
questions:- 
(1)         (a) ²Ƙŀǘ ƛǎ ǘƘŜ ǊŜƭŀǘƛƻƴǎƘƛǇ ōŜǘǿŜŜƴ ǘƘŜ ǇǊƛƴŎƛǇŀƭΩǎ 

leadership  
style and achievement in JSCE in English language?

  
(b) ²Ƙŀǘ ƛǎ ǘƘŜ ǊŜƭŀǘƛƻƴǎƘƛǇ ōŜǘǿŜŜƴ ǘƘŜ ǇǊƛƴŎƛǇŀƭΩǎ 

leadership style and achievement in JSSCE in 
Mathematics? 
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(2) (a) What is the relationship between supervision and   
achievement in JSCE in English Language? 

 (b) What is the relationship between supervision and  
achievement in JSCE in Mathematics? 

(3) What is the relationship between prƛƴŎƛǇŀƭΩǎ ŘŜƳƻƎǊŀǇƘƛŎ 
characteristics (age, gender, qualification and experience) and 
achievement 

    (a) in English Language? 
(b) in Mathematics? 

(4) ²Ƙŀǘ ƛǎ ǘƘŜ ŎƻƳǇƻǎƛǘŜ ŜŦŦŜŎǘ ƻŦ tǊƛƴŎƛǇŀƭΩǎ ƭŜŀŘŜǊǎƘƛǇ ǎǘȅƭŜΣ 
ǎǳǇŜǊǾƛǎƛƻƴ ŀƴŘ tǊƛƴŎƛǇŀƭΩǎ ŘŜƳƻƎǊŀǇƘƛŎ ŎƘŀracteristics on 
achievement in JSCE: 

 (a) in English Language? 
 (b) in Mathematics? 
 
Methodology 
The study adopted the survey research design to investigate the 
influence of leadership style and supervision of the principal on student 
academic performance in JSCE in the last three years (2008-2010). The 
population for the study was the Junior Secondary School 3 students 
(JSS3). Purposive sampling was used to select two schools each from the 
six educational zones in Oyo State. The enrolment of students for JSCE in 
the schools, in each year ranges from 131 to 206 and the total number 
of students investigated was 5,528. Twelve principals were used in the 
study. 
 ¢ƘŜ ǊŜǎŜŀǊŎƘ ƛƴǎǘǊǳƳŜƴǘ ǳǎŜŘ ǿŀǎ ǘƘŜ ǎŎƘƻƻƭ ǇǊƛƴŎƛǇŀƭΩǎ 
questionnaire with a reliability coefficient of r=0.702 and which was 
personally administered by the researcher. Two trained research 
assistants also helped in collating the JSCE results. 
 Data collected were analysed using the mean, standard 
deviation, Pearson moment correlation coefficient and multiple 
regression. 
 
Results 
Research Question 1: 
²Ƙŀǘ ƛǎ ǘƘŜ ǊŜƭŀǘƛƻƴǎƘƛǇ ōŜǘǿŜŜƴ ǘƘŜ ǇǊƛƴŎƛǇŀƭΩǎ ƭŜŀŘŜǊǎƘƛǇ ǎǘȅƭŜ ŀƴŘ 
achievement in JSCE: 
(a) in English language?  
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(b) in Mathematics ? 
 
Table 1:  wŜƭŀǘƛƻƴǎƘƛǇ ōŜǘǿŜŜƴ tǊƛƴŎƛǇŀƭΩǎ {ǘȅƭŜ ŀƴŘ  

Achievement in JSCE in English language and 
Mathematics 

  English  Mathematics  

tǊƛƴŎƛǇŀƭΩǎ 
leadership style  
(P<.05) 

Pearson 
correlation sig. 
(2 tailed)  
N 

-.154 
  .633 
      
12 
 

-.572 
 .052 
    
12 

 
Table 1 revealed that there is a correlation coefficient of -.154 

and -.572 (P<.05) between leadership style and achievement in English 
language and Mathematics at the JSCE respectively. This implies that 
there is a negative correlation between the leadership and achievement 
in Mathematics and English Language. 
 
Research Question 2  
What is the relationship between supervision and achievement in JSCE:  
2. (a) in English language?  

(b) in Mathematics? 
 
Table 2: Relationship between Supervision and Achievement  

in JSCE in English Language and Mathematics. 

 English  Mathematics  

Supervision Pearson Correlation 
Sig. (2-tailed)  
N 

-.402 
  .195 
     12 
 

-.058 
  .859 
     12 

 
Table 2 revealed a correlation coefficient of -.402 (P<.05) and -

.58 (P<.05) between supervision and achievement in English and 
Mathematics at the JSCE respectively. This implies that there is negative 
correlation between supervision and achievement in the JSCE.   
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Research question 3: 
²Ƙŀǘ ƛǎ ǘƘŜ ǊŜƭŀǘƛƻƴǎƘƛǇ ōŜǘǿŜŜƴ ǇǊƛƴŎƛǇŀƭΩǎ ŘŜƳƻƎǊŀǇƘƛŎ ŎƘŀǊŀŎǘŜǊƛǎǘƛŎǎ 
(age, gender, qualification and experience, and achievement in JSCE: 
3. (a) in English language?  
    (b)  in Mathematics? 

 
 
 
Table 3(a): Relative effects of Demographic Characteristics on  

Achievement in JSCE in English Language 
  Unstandardized 

Coefficients 
Standardized 
Coefficients 

   

S/N Model B Std  Error Beta T Sig. 

1. Constant 16.208 8.023  2.020 .099 

2. Gender -3.386E-03 .080 -.007 -.042 .968 

3. Age -1.390 1.058 -.229 -1.314 .246 

4. Educational .172 .420 .089 .410 .698 

5. Years of 
experience 

.795 .171 -.852 4.638 .006 

6. Leadership -9.355E03 .041 -.037 -.228 .828 

7. Supervision -.874 .680 -.226 -1.286 .255 

*Significant of .05 level of significance  
 
Table 3(a) revealed that the year of experience was significant at 

.05 level of significance with Beta value .852 at t= 4.638. This implies 
that the contribution of years of experience is 85%. 
 
Table 3(b): Relative Effect of Demographic Characteristics  

on Achievement in JSCE in Mathematics 
  Unstandardized 

Coefficients 
Standardized 
Coefficients 

   

S/N Model B Std  Error Beta T Sig. 

1. (Constant) 13.795 9.148  1.508 .192 

2. Gender -9.635E-02 .091 -.173 -1.059 .338 

3. Age -.294 1.207 -.042 -.244 .817 

4. Educational 
Qualification 

-.287 .479 -.128 -.598 .576 

5. Years of 
Experience 

.826 .195 .766 4.225 .008* 

6. Leadership 1.384E-03 .047 .005 .030 .978 

7. Supervision -1.980 .775 -.443 -2.553 .051* 
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*Significant of .05 level of significance  
 
Table 3(b) revealed that the years of experience and supervision was 
significant at .05 level of significance with Beta values.766 and -.443, and 
t values 4.225 and  -2.553 respectively. This implies that years of 
experience and supervision contributed 76% and -44% respectively to 
achievement in Mathematics at the JSCE. 
 
Research Question 4: 
²Ƙŀǘ ƛǎ ǘƘŜ ŎƻƳǇƻǎƛǘŜ ŜŦŦŜŎǘ ƻŦ tǊƛƴŎƛǇŀƭΩǎ ƭŜŀŘŜǊǎƘƛǇ ǎǘȅƭŜΣ ǎǳǇŜǊǾision 
ŀƴŘ ǇǊƛƴŎƛǇŀƭΩǎ ŘŜƳƻƎǊŀǇƘƛŎ ŎƘŀǊŀŎǘŜǊƛǎǘƛŎǎ ƻƴ ŀŎƘƛŜǾŜƳŜƴǘ ƛƴ W{/9Υ 
4(a) in English Language? 

(b) in Mathematics? 
 
Table 4(a): Composite Effect of Predictor Variables on  

Achievement in English Language 
 
Model Summary 

Model R R. Square Adjusted R 
Square 

Std. Error of 
the Estimate 

1 .943a .890 .758 .8604 

 
ANOVA 

Model Sum of 
Squares 

df Mean 
Square 

F Sig. 

1.  Regression 
     Residual 
      Total 

29.965 
3.702 
33.667 

6 
5 
11 

4.994 
.740 

6.746 .027 

*Significant at .05 level of significance 
 
 Table 4(a) revealed that the joint contribution of all predictor 
variables on English Language is significant with F ratio = 6.746. This 
implies that the combination of al predictor variables accounted for 89% 
of the variance in student achievement in English Language as shown by 
the coefficient of determination of R2 - .890. 
 
Table 4(b): Composite Effect of Predictor Variables on  

Achievement in Mathematics 
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MODEL SUMMARY 

Model R R. Square Adjusted R 
Square 

Std. Error of 
the Estimate 

1 .945 .893 .764 .9811 

 

Model Sum of 
Squares 

df Mean 
Square 

F Sig. 

1.  Regression 
     Residual 
      Total 

40.104 
4.813 
44.917 

6 
5 
11 

6.684 
.963 

6.944 .025 

 
Table 4(b) revealed that the joint contribution of all predictor 

variables on Mathematics is significant with F ratio -6.944. This implies 
that the combination of all predictor variables accounted for 89% of the 
variance in student achievement in Mathematics as shown by the 
coefficient of determination of R2 =.893. 
 
Discussion of Findings 
The findings revealed that there was no high correlation between 
leadership style and achievement in both English Language and 
Mathematics. It also revealed that there was no high correlation 
between supervision and achievement in English Language and 
Mathematics. But the study revealed that years of experience of the 
Principal contributed greatly to achievement in both English Language 
and Mathematics and was significant. The supervision by the principal 
which also contributed greatly to achievement in Mathematics, was 
significant. 

Furthermore, the study discovered that the predictor variables ς 
supervision, leadership style, age, gender, years of experience and 
educational qualification jointly contributed to achievement in both 
English Language and Mathematics and was significant. 

Finally, the study revealed that almost all the principals were of 
the same age and qualification, what really made the difference was the 
years of experience of the school administrators. 

 
Conclusion 
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It could be concluded that though the leadership style and supervisory 
role of the principal could have an impact on achievement at the JSCE 
level, the years of experience really made the difference. 

 
Recommendations 
Based on the above, the following are recommended: 
* The Teaching Service Commission (TESCOM) of Oyo State should not 
relent on their efforts in sending highly qualified teachers to head the 
schools. 
* The years of experience as teacher should also be considered in 
allocating principals to schools. 
* The supervisory checks by the quality control department should also 
be improved upon. 
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Abstrac t 
There is growing international concerns about the methods to 
maintain quality control in the admission procedure of students into 
the university. This has made the university to put in place mechanism 
to ensure that admission of quality students are pursued with all 
seriousness. For Nigeria, quality assurance has become the major 
focus of university education, proliferation of universities 
notwithstanding. Higher education has become a critical indices to 
achieving the EFA and Millennium Development Goals (MDGS). Higher 
education institutions educate people in a wide range of disciplines 
which are key to effective implementation of the MDGs (World Bank 
Reports, 2006). The objective of this study was to establish a baseline 
for the procedures by which quality candidates are been admitted into 
the degree programmes of the university. The study focused primarily 
on quality assurance mechanism that was devised for the admission of 
students. However, this includes enrolment rate before the 
introduction of pre-degree programmes and later, the introduction of 
post-JAMB Screening-Tests. The study concluded that much is been 
done to regulate and improve university education through the 
conduct of Unified Tertiary Matriculation and Examination (UTME) 
and the subsequent conduct of Post JAMB screening test by different  
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universities to maintain quality assurance in the admission of right 
candidates. 
   
Keywords:  Quality, Quality Assurance, Mechanism, Procedure, 
Strategy. 
 
Introduction  
Quality Assurance is a key issue for higher education across the 
region in Africa and sub-Saran Africa, which may continue to be 
major issue for the next decade. In several literature, quality has 
been described by many scholars as fitness for purpose at the 
minimum cost to the society. For Nigeria, quality assurance has 
become the major focus of university education. The etymological 
ÃÏÎÎÏÔÁÔÉÏÎ ÏÆ ÔÈÅ ×ÏÒÄ ȬÑÕÁÌÉÔÙȭ ×ÁÓ ÄÅÒÉÖÅÄ ÆÒÏÍ ÔÈÅ ,ÁÔÉÎ ×ÏÒÄÓ 
ȰÑÕÁÉÌÓȱ ÍÅÁÎÉÎÇ ×ÈÁÔ ËÉÎÄ ÏÆȟ ÉÔ ÁÌÓÏ ÒÅÆÅÒÒÅÄ ÔÏ ȰÓÌÉÐÐÅÒÙ ÃÏÎÃÅÐÔȱȢ 
Quality as a process suggests that in order to achieve quality of a 
product or service, it must undergo certain processes and conform 
to the procedural requirement (Pfeffer N and Coote, 1991). 

In recent times, admission into universities in Nigeria has 
become highly competitive. Researches revealed that only about 10 
to 15 per cent of candidates actually gained admission into 
universities. The reason is due to the approval given by the Federal 
Ministry of Education and the National University Commission 
(NUC) to the universities to introduce post ɀUTME screening tests 
for candidates seeking admission into the university. The post-
UTME screening test, after much criticism and debate was equally 
supported by the National Assembly as a way to guarantee quality of 
the right candidate to be admitted into the university. The Joint 
Admission and Matriculation Board (JAMB) organizes the Unified 
Tertiary Matriculation Examination (UTME) for candidates seeking 
admission into Nigerian Universities.    It is expected that candidates 
should choose two universities, two polytechnic and two colleges of 
ÅÄÕÃÁÔÉÏÎ ×ÉÔÈ ÔÈÅ ÆÉÒÓÔ ÁÎÄ ÓÅÃÏÎÄ ÃÈÏÉÃÅ ÃÏÕÒÓÅÓ ÏÆ ÔÈÅ ÃÁÎÄÉÄÁÔÅȭÓ 
choice. The procedure is applicable to all candidates seeking 
admission to both public and private higher institution in Nigeria.   

$ÅÎÈÁÍ ɉςπππɊ ÏÐÉÎÅÄ ÔÈÁÔ ȰÉÆ ÔÈÅÒÅ ÉÓ ÁÎ ÉÓÓÕÅ ÎÅÅÄÅÄ ÔÏ ÂÅ 
looked into in admission procedures, it is where there is a gap 
ÂÅÔ×ÅÅÎ ÁÎ ÉÎÓÔÉÔÕÔÉÏÎȭÓ ÓÔÁÔÅÄ ÐÒÏÃÅÄÕÒÅ ÁÎÄ ÁÃÔÕÁÌ ÐÒÏÃÅÓÓȢ 4ÈÅ 
fact remains that the criteria are different between universities and 
often between departments. Research reveals that a large number of 
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secondary school leavers, including working class are struggling for 
opportunities to acquire university education. In order to achieve 
quality in the number of candidates seeking university admission, a 
significant quality assurance mechanism has to be put in place to 
regulate and ensure that the right quality candidates are offered a 
space in the admission struggle. The Board remains the clearing 
house for all admission matters in both public and private 
universities.  

 
Quality Assurance in Higher Education  
There is no gainsaying that there is a high demand for higher 
education in Nigeria and in particular university education. 
University education in Nigeria has become an indices to measure 
the economic potentials of the people in the society. Quality in 
higher education seems to be an endless journey to economic 
empowerment. There had been a degree of greater difficulties of 
understanding what quality should mean in higher education. 
Scholars have shown concerns on the measurability of quality which 
was hinged on the premises of product of the system in terms of 
population of output. Ajayi (1999) believed that when inputs are 
controlled, there should also be measure about effectiveness of the 
system.  In the view of Trow (1975) the process of education itself 
forms the yardsticks with which standard and quality are being 
assessed,  that is, effective pedagogy, provision of gigantic materials, 
good residential living, small personal classes. Current researches 
have shown that equal educational opportunity may not be equal 
access to quality education. The bottom line is that access to good 
quality education should not be of less concern. As of now, the 
number of students seeking admission into university has continued 
to increase rapidly. Consequently, Nigeria, like other developing 
countries grapples with the challenges of how to ensure quality of 
higher education in view of large number of students competing for 
admission.  With universities often overwhelmed with application 
from candidates, other processes for selection often come into play.  
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Methodology  
The main objective of this study was to analyse the student 
procedure mechanism adopted by the university in selecting the 
ri ght candidates into the university in Nigeria. Specifically, the study 
investigated the policy procedure for admitting students into the 
university using Obafemi Awolowo as the case study. Secondly, the 
ÓÔÕÄÙ ÄÅÔÅÒÍÉÎÅÄ ÔÈÅ ÌÅÖÅÌ ÏÆ ÓÔÕÄÅÎÔÓȭ ÅÎÒÏÌÍÅÎÔ ÌÅÖel since the 
introduction of the new policy on admission.  

Data sources were documents from admission department 
of the university and pre-degree section of Centre for Distance 
Learning.  Data was analysed using simple percentages and tables 
for illustrati on of figures.  
 
Literature Consideration  
Quality Assurance  ɀ The Challenge of Admission Procedure 
Mechanism  
 Onocha (2002) believes that quality assurance is applicable to the 
production function of universities. It is the management of goods, 
services and activities from the input stage to the output level of 
production. In respect of quality assurance, many studies have 
shown that it is a process that is concerned with integrity of 
outcomes. It is well documented in literature that Quality assurance 
recognizes the autonomy of organizations and seeks to enhance 
their capacity to operate in a responsive way (Ogbodo, C.M and 
Waoku, N.A. 2009). Both found that individual universities carried 
the responsibility of assuring the quality of their product and 
developed appropriate mechanism for admission of students into 
the university.     

Universities in Nigeria were conducting their entrance 
examinations for admission of students into the university before 
the establishment of Joint Admission and Matriculation Board 
(JAMB). In order to further improve the quality of students admitted 
into the University, internal screening exercise was introduced by 
the university for those who obtained minimum score of 200 in the 
JAMB examination.  

Many scholars have grave concerns for quality assurance 
agreed that the internal screening by the university under the Post-
UTME is a rescue mechanism in response to the falling standard of 
education in Nigeria. Research findings had revealed that there are 
already noticeable and encouraging results coming from the 
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exercise. It further revealed that the screening exercise witnessed 
instant reduction in the large number of candidates seeking 
admission into the university with very high scores in JAMB 
examination: the former minister of education Chinwe Obaji, 
revealed that students were using fraudulent result to gain 
admission into universities. This informed the introduction of Post 
JAMB test. It was a strategy for screening and admitting qualified 
candidates from the large number of candidates seeking admission 
into tertiary institutions. In a sharp reaction to this measure, it was 
alleged that eminent personalities had taken over admission in 
federal universities, thereby making it difficult for candidates that 
have no strong linkage to secure admissions. Research findings 
further revealed that in advance countries like United Kingdom, 
admission of students to a course is entirely the decision of each 
university. Furthermore, students are expected to provide 
convincing evidence for his interest to study the particular subject. 
Most universities in United Kingdom like Oxford and Cambridge 
required prospective students to attend interview before students 
can be offered admission. In United States of America, each 
universities assess candidates based on its criteria. However, the 
university used a common application form. The strategy of 
admission of students into universities in Germany is in consonance 
with that of Nigeria by conducting additional examination for those 
who had earlier passed the entrance examination.  

In furtherance of the above, the former vice-chancellor, 
university of Ibadan vehemently opposed the abolition of the Post-
UTME screening. He advocated the University of Ibadan model 
whereby the institution organized a kind of interactive session with 
prospective students based on information elicitation technique in 
ÏÒÄÅÒ ÔÏ ÁÓÃÅÒÔÁÉÎ ÔÈÅ ÃÌÁÉÍ ÏÆ ÔÈÅ ÃÁÎÄÉÄÁÔÅȭÓ ÁÃÁÄÅÍÉÃ ÆÉÔÎÅÓÓȢ (Å 
therefore submitted that those who call for the cancellation of this 
type of quality assurance mechanism were lacking in perception and 
have less information in scholastic research. Post-UTME is a better 
way to determine performance in order to admit credible 
candidates to ensure quality assurance in the admission procedure 
of students into universities in Nigeria.               
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Discussion and Findings  
Before the introduction to Post-UTME in Nigeria, JAMB conducted 
annually a separate examination into universities, polytechnics and 
Colleges of Education. Current research revealed that Nigeria 
possesses the largest university system in sub-Sahara Africa 
(Oyebade, S.A, Oladapo and Adetoro JA, 2001). Nigeria has a total 
number of 123 universities including Federal, states and private 
(NUC 2012). Admission of students into Universities prior to the 
Post-UTME revealed that enrolment was not stable. They could be 
attributed to courses available in universities and the choice of 
students.  
 
Table 1: Enrolment in Nigeria Universities 1990/91 -2000/2001  
Year  No of 

universities 
Enrolment  %  increase  

1990/91  31 200, 774 11.0 
1991/92  33 232,482 15.8 
1993/94  38 264, 684 13.9 
1994/95  38 292, 097 10.4 
1995/96  38 - - 
1996/97  38 335,790 15.0 
1997/98  38 245,669 (26.8) 
1998/1999  38 374, 494 53.2 
1999/2000  38 399.812 6.2 
1999/2000  38 448.230 12.2 
 Source: Adapted from S.O. Adedeji, O.Osasona, and D.O  Durosaro 
and Oyebade (2005.)  
 

The introduction of the policy in 2005 revealed that students 
enrolment had increased as a result of establishment of more 
universities  at the federal State and private levels.  
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4ÁÂÌÅ ςȡ 3ÔÕÄÅÎÔÓȭ %ÎÒÏÌÍÅÎÔ ÉÎ .ÉÇÅÒÉÁ 5ÎÉÖÅÒÓÉÔÉÅÓ  
2006/2007  

Proprietorship  Sub-
degree 

Undergraduate Postgraduate  Total  % 

Federal  49,999 503154 57300 6104.53 55.7 
State  8734 419901 19459 448094 40.9 
Private  357 36641 767 37765 3.4 
Total  59090 959, 696 77526 1096312  
Percentage  5.4 87.5 7.1  100 
Grand total  - 1,096,312    
Source: Okojie, J.A. (2008) 
 
The Obafemi Awolowo University  
This is one of the first generation Federal universities that was 
established in 1962 (then as the University of Ife). It has the 
ÍÁÎÄÁÔÅ ÏÆ ÍÅÅÔÉÎÇ ÔÈÅ .ÁÔÉÏÎȭÓ ÄÅÍÁÎÄ ÆÏÒ ÈÉÇÈ ÌÅÖÅÌ ÍÁÎÐÏ×ÅÒȢ 
As the university celebrates its 50th year of establishment, it has 
produced great and eminent scholars both nationally and 
internationally. The university has mission to maintain a tradition of 
excellence and scholarship, coupled with most up to date facilities 
and strong commitment to the pursuit of knowledge (The University 
Handbook, 2002).  
 
Quality Assurance Admission of Student into the University  
Generally, admission requirements are the same in line with other 
universities in Nigeria. Candidates should at least have five (5) 
credits pass at Senior Secondary Certificate Examination (SSCE) in 
the area of their study, which should also include English and 
Mathematics. Candidates are expected to score at least 200 and 
above in the Unified Tertiary Matriculation Examination (UTME), 
students who hold (Nigeria Certificate in Education) or Diploma 
Certificate of the university are admitted into Direct entry 
programme in the university.  

The following table reveals the number of candidates who 
were admitted from 2007-2010 sessions. 
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Table 3: Applications and Admission into Obafemi  Awolowo 
University, Ile -Ife. 

Sessions  No of 
Application 

No Admitted  % 

2007/2008  45,000 5,081 11.29 
2008/2009  42,000 5, 268 12.54% 
2009/2010  44,000 5,128 11.65% 
2010/2011  43,000 4,926 11.46% 
     Source: OAU Admission Office  
  
From the table above, it can be seen that the number admitted is low 
compared with number of applications.  

In the bid to widening access to university education and 
ensure quality assurance, the university established Pre-Degree 
Programme in the Arts and Sciences that would serve as a platform 
to equip prospective students for university admission.  
 
Objectives of th e Programme  

The university Handbook (2003) reveals the following 
objectives:  

ü Source superior students for the university degree 
programme and stain the high rate of drop outs from the 
University.  

ü Ensure adequate preparation of eligible secondary school 
graduates for university work.  

ü Enhance analytical and independent learning abilities; and 
promote the intellectual learning abilities; and promote the 
intellectual development as well as oral and writing skills of 
students. 

 
The Pre-Degree programme is under the auspices of Centre for 
Distance Learning (CDL).  
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The table below reveals the number of students admitted into the 
Pre Degree Programme between 2008-2011. 
Table 4: Application and Admission into Obafemi Awolowo 
University Pre -Degree Programme  
 
Year  No of 

Applications  
No admitted  % 

2007/2008  10,000 1,800 18 
2008/2009  10,000 2,080 20 
2009/2010  9,000 2,040 18 
2010/2011  8,000 2,500 19 

 Source: CDL Students Handbook (2003) 
 
The table above reveals that only insignificant percentage of 
students are offered admission into Pre-Degree programme of the 
university  
 
Conclusion  
The Post-UTME exercise is a sure rescue mechanism to guarantee 
quality assurance  in the admission of students into the University. 
Afe Babalola (2011) submitted that there are already noticeable 
results from the exercise. If Nigeria will rid off its campus of ill-
baked graduates, post-UTME is a sure procedural mechanism to 
ensure that the right candidates are offered admission into the 
university in Nigeria.  

Universities in Nigeria should continue to ensure that 
candidates with appropriate results in the Senior School Certificate 
Examination and UTME, coupled with good performance in post 
UTME are offered admission into the university. It is also suggested 
that candidates that coÕÌÄ ÎÏÔ ÇÁÉÎ ÁÄÍÉÓÓÉÏÎ ÉÎÔÏ ÔÈÅ ÕÎÉÖÅÒÓÉÔÙȭÓ 
regular programmes should be considered for admission into the 
pre-degree programme of the university when those candidates 
have satisfied all prescribed conditions for admission. 
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Abstract  
The study examined the use ICTs in teaching and learning in 
institutions of higher learning in Delta State Nigeria. The study 
adopted the survey research design. Four research questions were 
answered using statistical mean. A sample of five hundred and twenty 
students and lecturers was selected through simple random sampling 
technique from four out of seven institutions of higher learning in the 
state. The result obtained showed that the level of ICTs availability in 
institutions of higher in Delta State is low.  The benefits of ICTs in 
teaching and learning include expansion of access to information 
anytime, anywhere, improves quality of instruction, caters for 
different learning styles and increased opportunity for collaborative 
networking and research. The factors acting as barriers to ICT 
effective integration in teaching and learning in higher education 
include lack of electronic classrooms and laboratories, limited access 
to ICT tools, low level of ICT literacy among students and lecturers and 
lack of internet connectivity. The strategies for effective integration of 
ICT in teaching and learning in institutions of higher learning in Delta 
State include provision of electronic classrooms and laboratories and 
provision of pedagogical training in ICT for lecturers. The study 
recommends that the state government should ensure ICT diffusion in 
institutions of higher learning through collaboration with wealthy 
individuals, NGOs and CBOs for effective integration of ICTs in 
teaching and learning.   
 
Introduction  
All over the world, education has been recognized as a critical tool 
for effecting national development. In fact, education is a catalyst for 
social, economic and personal changes. One of the changes and 
innovations, which the federal government of Nigeria adopted in her 

mailto:asiyairomina@yahoo.com
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development efforts, is the integration of information 
communication technology into all levels of the education system. 
The objectives of the federal government of Nigeria on Information 
Technology (IT) as highlighted by Yusuf (2005) are: 
¶ Making Information Communication Technologies (ICTs) 

mandatory at all levels of education. 
¶ Developing ICTs curricula for primary, secondary and tertiary 

institutions.  
¶ Provision of study grants and scholarship on ICTs. 
¶ Training the trainer scheme for National Youth Service Corps 

members. 
¶ ICTs capacity development at zonal, state and local levels. 

Information communication technology refers to as a 
computer based facilities used by organization personnel to record, 
transmit, generate, retrieve, impact knowledge and process 
information and communication needs  (Asiyai, 2010). ICT is any 
technology that students and teachers use to organize, create, 
manipulate, solve, find, draw, design, synthesize, share, collaborate, 
modify, analyze, evaluate and disseminate information. ICTs include 
internet, computer, hypertext software and hardware, network, data 
projector and other devices that convert information into digital 
forms. 

The emergence of ICTs has generated lots of changes and 
innovations in all sectors of the economy across the globe. As a 
result of the impact of ICTs, the whole world has been transformed 
into a global village. According to Johnson (2007), the prevalence 
and rapid development of ICTs have transformed human society 
from information technology age to knowledge age. As noted by 
Omenyi, Agu and Odimegwu (2007), the education industry appears 
to be the major sector where ICT integration and effective 
application could extend massively to other areas of life. This 
assertion presupposes that educational institutions in Nigeria be 
technology-based with teachers and students being information 
technology literate so as TO facilitate effective application of ICTs to 
other areas of life. As a result of the use of information 
communication technologies, distance education is acceptable world 
wide as a standard alternative mode of education (Ojokheta and 
Adepoju, 2007). 
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Most developed communities have invested largely in 
centralized media systems that enable information to be broadcast 
to their schools at one time. Schools in such communities have a 
common cabled computer and media network. Teachers monitor 
activities rather than directing, in order to encourage creativity in 
technology. 

Plethora researches have been conducted in foreign 
countries on the relevance of ICTs in education. Dede (1998) noted 
that the use of ICT in education can help improve memory, 
retention, increase motivation and generally deepen understanding. 
ICT can also be used to promote collaborative learning including 
role playing, group problem solving activities and articulated 
projects (Forcheri & Molfino, 2000). Balacheff (1983) observed that 
ICT promotes new approaches to working and learning and new 
ways of interacting. In Australian and America schools, Wheeler 
(2000) reported the use of web pages to post school news and home 
work assignments as well as submission of work via e-mail from the 
#ÈÉÌÄȭÓ ÈÏÍÅ ÔÏ ÔÈÅ ÔÅÁÃÈÅÒȭÓ ÍÁÉÌ ÂÏØȢ 

As noted by Reil (2000), pupils develop transferable skills 
such as literacy construction, keyboard techniques and written 
communication skills using these technologies. They are quickly 
mastering the ability to communicate effectively because the 
experience has been made enjoyable in an unthreatening 
environment.   Vygotsky (1992) added that children are able to 
make the links between internal thinking and external social 
interaction via the keyboard, to improve their social and intellectual 
ÄÅÖÅÌÏÐÍÅÎÔÓ ÉÎ ÔÈÅ ÂÅÓÔ ÃÏÎÓÔÒÕÃÔÉÖÉÓÔÓȭ ÔÒÁÄÉÔÉÏÎȢ 

Wheeler (2000) asserted that computers and the powers 
they bring to the student to access, manipulate, modify, store and 
retrieve information will promote greater autonomy in learning, 
enabling students to exert more choice over how they approach 
study, requiring less direction from teachers. Students, he 
concluded, will be able to direct their own studies to a greater 
extent, with the teacher acting as a guide or moderator rather than a 
director. 

Though literature is replete on ICT, most of these literatures 
all covered studies in foreign countries. In Nigeria, and Delta State in 
particular, there are no literature available to the researcher on the 
role of ICT in teaching and learning. 
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Statement of Problem  
Information communication technology is an innovation that has 
been integrated into the education system of virtually all countries 
of the world including Nigeria. Highlighting the relevance of 
information communication technology in this modern age, Ajayi 
(2002) rightly noted that any industry that sidelines ICT has simply 
ÓÉÇÎÅÄ Á ȰÄÅÁÔÈ ×ÁÒÒÁÎÔȱ ÏÎ ÉÔÓ ÃÏÎÔÉÎÕÅÄ ÒÅÌÅÖÁÎÃÅȢ 4ÈÅÒÅÆÏÒÅȟ 
information communication technologies can be said to hold the key 
to continuity and sustainability of educational activities for success 
ÉÎ ÓÃÈÏÏÌÓȢ 4ÈÉÓ ÎÅ× ÔÅÃÈÎÏÌÏÇÙȟ ÂÅÃÁÕÓÅ ÏÆ ÉÔÓ ÃÏÎÓÔÒÕÃÔÉÖÉÓÔȭÓ 
student-centered approach is meant to replace the traditional 
didactic approaches to learning. As a result of the roles of ICTs in 
promoting efficiency, World Bank (2002) recommended electronic 
networking of institutions involving e-mails, communication 
capacity for teaching, research, management and performance 
monitoring  of systems. 

Casual observations through visits to some institutions of 
higher learning in Nigeria has shown that the traditional lecture 
method and use of books is still the common practice. It appears the 
ÉÎÓÔÉÔÕÔÉÏÎÓȭ ÌÅÃÔÕÒÅÒÓ ÁÎÄ ÓÔÕÄÅÎÔÓ ÁÒÅ ÎÏÔ ÙÅÔ aware of the benefits 
of ICTs in enhancing teaching and students-learning in Delta State, 
Nigeria.  
 
Purpose of Study  
The study focused on ICTs in teaching and learning in institutions of 
higher learning in Delta State, Nigeria. Specifically, the study is 
aimed at: 

1. Finding out the extent of availability of ICT for its integration 
in teaching and learning in institutions of higher learning in 
Delta State, Nigeria. 

2  Identifying the benefits of ICT integration in teaching and 
learning in higher education in Delta State, Nigeria. 

3.  Highlighting the barriers to ICT integration in teaching and 
learning in higher education in Delta State Nigeria. 

4    Identifying the possible solutions to the identified barriers. 
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Research Questions 
The study provides answers to four questions as follows: 
1. What is the level of ICT availability for its integration in teaching 

and learning in institutions of higher learning in Delta State 
Nigeria?  

2. What are the benefits of ICT integration in teaching and 
learning? 

3. What are the factors acting as barriers to ICT integration in 
teaching and learning in higher education in Delta State? 

4. What are the possible solutions to the identified barriers to ICT 
integration in teaching and learning in higher education in Delta 
State? 

 
Methodology  
The study is a descriptive survey research. It sought the opinion of 
the respondents on existing situation on integration of ICTs in 
teaching and learning in institutions of higher learning in Delta 
State, Nigeria. The population of the study comprised three 
institutions of higher learning in the state during the 2010/2011 
academic year. A sample of 520 (240 lecturers and 280 students) 
were selected through simple random sampling techniques from 
four out of seven institutions of higher learning in the state. The 
instrument for data collection was the questionnaire, divided into 
two sections. The first section contained demographic data on 
ÒÅÓÐÏÎÄÅÎÔȭÓ ÉÎÓÔÉÔÕÔÉÏÎȟ ÓÅØ ÁÎÄ ÓÔÁÔÕÓȢ 4ÈÅ ÓÅÃÏÎÄ ÓÅÃÔÉÏÎ 
contained the items rated on a 4 point scoring scale of Strongly 
Agree SA = 4 points, Agree A = 3 points, Disagreed D=2 points and 
Strongly Disagree SD=1 point. The instrument was validated by two 
experts in the Faculty of Education, Delta State University Abraka 
who read through the items and made useful suggestions. Their 
suggestions were incorporated into the final draft. The instrument 
was administered twice on 40 students and lecturers not used in the 
study within an interval of two weeks to ascertain its stability. A 
reliability coefficient of 0.71 was computed using Person product 
moment formula. The instrument was administered by the 
researcher and three persons. Five hundred and twenty copies of 
the instrument were administered but only 480 copies were 
retrieved valid and used for analysis of data. The analysis of data 
was done using descriptive statistics of mean. The cut-off point was 
2.50, the mid point of the score. For research question one, mean 
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value from 2.50 and above was accepted and regarded as high level 
of availability of ICTs while mean value below 2.50 was not accepted 
and regarded as low level of availability of ICTs. For research 
questions 2-4, mean value from 2.50 and above were accepted as 
agreed while mean value below 2.50 were not accepted and hence 
disagreed.  
 
Findings  
The result of the study is presented below: 
Table 1: Mean Rating Showing the Level of Availability of ICT in 
Institutions of Higher Learning in Delta State, Nigeria.  

  
ITEMS Students Lecturers  Remark  

Mean SD Mean SD 
Institutions are linked with 
internet  

1.86 1.00 1.60 0.99 Low 
level 

Lecture halls are automated 
with communication 
technology 

1.98 1.22 1.70 0.64 Low 
level 

Data projection technology 
is available in lecture halls/ 
laboratories. 

2.35 1.36 1.99 0.77 Low 
level 

Practical lessons are 
delivered using computer 
controlled microscopes. 

2.00 1.46 2.32 1.06 Low 
level 

The school library is 
computerized. 

2.23 1.09 1.79 0.80 Low 
level 

Electronic whiteboards are 
well fitted in lecture halls. 

2.54 1.36 2.43 1.43 Low 
level 

Offices of lecturers are 
automated with 
communication technology. 

0.78 2.11 0.08 2..98 Low 
level 

Digital recording 
equipment is available for 
teaching and learning 

1.28 1.33 1.98 1.35 Low 
level 

 
Source: Computed from field work, August 2011  
Data in table 1 indicates that the mean value for items 1-7 all fall 
below 2.50 the cut-off point, thus indicating that the level of ICT 
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availability for effective integration in teaching and learning in 
teacher education in Delta State is low. Majority of respondents are 
of the opinion that the level of ICT availability for their effective 
integration in teaching and learning is low. Institutions of higher 
learning have low level of availability of ICTs like internet 
connectivity, electronic lecture rooms and laboratories, electronic 
whiteboards and data projectors, computer controlled microscope 
for practical classes, office automation for lecturers and digital 
recording equipments. 
 
 Table 2: Mean Rating Showing Benefits of ICT Integration in 
Teaching and Learning  
Benefits  Students Lecturers  Remark  

Mean SD Mean SD 
Expands access to 
information anytime 
anywhere 

3.26 0.54 2.95 0.76 Agreed 

Enhances fast covering of 
course content 

2.86 0.73 3.45 0.66 Agreed 

Improves quality of 
instruction  

3.42 0.74 3.21 0.90 Agreed 

Students get bored with 
lessons 

0.39 2.15 0.73 1.43 Disagreed 

Caters for different 
learning styles 

3.24 1.01 3.10 0.81 Agreed 

Ease conduct of 
assignments 

2.78 0.78 2.67 0.27 Agreed 

Aids building of self 
knowledge 

2.90 0.55 3.22 0,78 Agreed 

Eases monitoring of 
performance 

2.69 0.47 3.33 0.88 Agreed 

Increases opportunity for 
collaborative networking 
and research 

2.91 0.56 3.25  Agreed 

Aids codification of 
learning process 

2.68 1.00 2.82 0,49 Agreed 

)ÎÃÒÅÁÓÅÓ ÓÔÕÄÅÎÔÓȭ 
involvement in learning 

3.00 0.44 3.36 0.54 Agreed 

Enhances effective 2.78 0.72 3.38 0.66 Agreed 
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management of large class 
sizes 
Learning environment 
becomes more stimulating 

2.98 0.65 3.44 0.64 Agreed 

Students attendance at 
lessons may reduce 

1.66 1.35 1.78 0.99 Disagreed 

Can enhance conceptual 
understanding 

2.77 0.55 2.82 0.67 Agreed 

Source: Computed from field work, August 2011  
 
From table 2, the mean value for all the items except the fourth and 
fourteenth, exceeded the critical mean value of 2.50. This implies 
that all the other items but the fourth and fourteenth  reflects the 
benefits of ICT in teaching and learning in higher education. 
 
Table 3: Mean Rating Showing Factors Acting as Barriers to ICT 
Integration in Teaching and Learning in Higher Education in 
Delta State. 
Barriers     Students 

 
Lecturers  Remark  

 Mean SD Mean SD  
Low computer literacy 
among students and 
lecturers 

2.64 0.52 2.57 1.05 Agreed 

High cost of cyber café 2.20 1.80 1.18 1.07 Disagree 
Unwillingness to 
integrate ICT in teaching 
and learning by lecturers 
and students 

1.28 1.31 0.89 1.45 Disagree 

Underfunding of higher 
education 

2.67 0.87 3.42 1.08 Agreed 

Limited access to ICT 
tools 

2.78 0.56 3.09 0.77 Agreed 

Lack of computerized 
library  

2.88 0.67 2.66 0.61 Agreed 

Lack of ICTs in 
classrooms and 
laboratories 

2.90 0.44 2.72 0.52 Agreed 
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Low power supply 2.73 0.61 2.69 0.88 Agreed 
Anxiety in using ICTs 
among students and 
lecturers 

2.52 1.11 3.00 0.44 Agreed 

Source: Computed from field work, August 2011  
 
Data in table 3 shows that the mean value for all the items expect the 
second and third items are below 2.50 the cut-off point. Therefore, 
the barriers to ICTs integration in teaching and learning in higher 
education in Delta State are low computer literacy among students 
and lecturers, underfunding of higher education, limited access to 
ICT tools, lack of computerized libraries in schools, lack of ICTs in 
classrooms and laboratories,          low power supply and anxiety in 
using information communication technologies among students and 
lecturers. 
 
Table 4 Mean Rating Showing Strategies Towards Effect ive 
Integration of ICTs in Teaching and Learning in Higher 
Education.  
Strategies Students Lecturers  Remark  

Mean SD Mean SD  
Provision of electronic 
classrooms and 
laboratories 

2.79 0.57 3.33 0.38 Agreed 

Provision of computerized 
library  

2.88 0.52 2.90 0.58 Agreed 

Office automation for 
lecturers 

2.86 0.49 3.42 1.03 Agreed 

Provision of vibrant 
internet connectivity 

2.70 0.81 3.35 0.79 Agreed 

Provision of constant 
power supply 

3.25 0.61 3.08 0.66 Agreed 

Provision of pedagogical 
training for lecturers in 
ICT 

3.18 0.90 2.78 0.72 Agreed 

Source: Computed from field work, August 2011  
 
The mean value for each of the items in table 4 exceeded 2.50 the 
cut off point, indicating that all the items above are the strategies 
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towards effective integration of ICTs in teaching and learning in 
higher education. 
 
Discussion of finding  
The result of this study for research question one indicates that the 
level of ICT availability for their effective integration in teaching and 
learning in the three institutions of higher learning used for this 
study is low. Institutions of higher learning have low level of 
availability of ICTs like internet connectivity, electronic lecture 
rooms and laboratories, electronic whiteboards and data projectors, 
computer controlled microscope for practical classes and office 
automation for lecturers. This finding of the study lend credence 
with Asiyai (2010) who reported that lack of office automation for 
lecturers was a factor posing a challenge to higher education 
research.  The result for research question two showed that ICT 
integration in teaching and learning has numerous benefits such as 
expand access to information anytime, any where; enhances fast 
covering of course content and large class size; it can improves the 
quality of instruction ; it caters for different learning styles and 
different categories of learners; and eases conduct of assignments 
ÁÎÄ ÍÏÎÉÔÏÒÉÎÇ ÏÆ ÐÅÒÆÏÒÍÁÎÃÅȢ )Ô ÉÎÃÒÅÁÓÅÓ ÓÔÕÄÅÎÔÓȭ ÉÎÖÏÌÖÅÍÅÎÔ 
in learning, increases opportunity for collaborative networking and 
research as well as enhancing the understanding of concepts. 
Students can learn more and better when they are involved in new 
situation that allows them to overcome challenges and when they 
are given opportunity to build something new in an active way. ICTs 
provide such opportunity for students. The finding of this study has 
the support of Dede (1998) who noted that ICTs promote 
collaborative learning including role playing and group problem 
solving. In addition, Nwosu (2003) seemed to support the finding of 
this study when he noted that ICT presents itself as a versatile 
teaching and learning aid which undoubtedly leads to improved and 
efficient teaching and learning. Additionally, Resnick, (1998) 
supported the finding by noting that these new digital technologies 
make possible a learning revolution in education 
 ICT is flexible and can be adapted to different learning styles. 
At anytime, anywhere, students and lecturers can network the 
website and download materials to support their teaching and 
learning processes. Such as information like examination results, 
admission, recent journals and textbooks can be checked and 
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downloaded anytime, anywhere. In addition, researchers like Kozma 
(2005), Kulick, (2003) and Webb & Cox (2004) observed that ICT, 
when effectively integrated into a high quality environment can help 
ÄÅÅÐÅÎ ÓÔÕÄÅÎÔÓȭ ÃÏÎÔÅÎÔ ËÎÏ×ÌÅÄÇÅȟ ÅÎÇÁÇÅ ÔÈÅÍ ÉÎ ÃÏÎÓÔÒÕÃÔÉÎÇ 
their own knowledge and support the development of complex 
thinking skills. 

For research question three, the result of this study shows 
the factors acting as barriers to ICT integration in teaching and 
learning as lack of ICT in classrooms, low ICT literacy among 
lecturers and students, underfunding of higher education, irregular 
power supply, limited access to ICT tools and lack of computerized 
library. The finding on low ICT literacy among lecturers and 
students is in line with Farrel and Shafika (2007). They reported 
that lack of required ICT skills among teachers hindered effective 
utilization in education. Similarly, the finding on computer anxiety 
and lack of computer literacy among students and lecturers is 
supported by the report of Babalola (2009), who observed that at 
the University of Ibadan, Nigeria, majority of the teachers were 
reported to be apathetic towards interactive whiteboards while 
some complained that they needed to be trained on how to use these 
boards. The finding on irregular power supply agrees with Asiyai 
(2010), who reported that irregular power supply in Nigeria was a 
major challenge in enhancing effective management of secondary 
education through information communication technologies.  
 The result for research question four indicates that the 
strategies for effective integration of ICT in teaching and learning in 
higher education are provision of electronic classrooms and 
computerized libraries, provision of electronic whiteboards in 
classrooms and laboratories, provision of internet connection, office 
automation for lecturers and provision of pedagogical training for 
lecturers. Supporting this finding, Light (2009) observed that 
teachers need to be trained in ICT so that they would be able to 
structure their lessons, guide students, ICT activities and select 
ÒÅÓÏÕÒÃÅÓ ÔÈÁÔ ÓÕÐÐÏÒÔ ÓÔÕÄÅÎÔÓȭ ÌÅÁÒÎÉÎÇȢ )Î ÁÄÄÉÔÉÏÎȟ 2ÅÉÌ ÁÎÄ 
Fulton (1998) noted that integrating ICT to teaching and learning 
ÒÅÑÕÉÒÅÓ ÃÈÁÎÇÅÓ ÉÎ ÔÅÁÃÈÅÒÓȭ ËÎÏ×ÌÅÄÇÅȟ ÂÅÌÉÅÆÓ ÁÎÄ ÁÔÔÉÔÕÄÅÓȢ 4ÈÉÓ 
necessitates training in ICT so that so that the teachers can be able 
to shift from the traditional lecture method to ICT student-centered 
learning.  
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Conclusion and Recommendations        
The result of this study has revealed that ICT integration in teaching 
and learning in higher education will help enhance efficiency in 
ÉÎÓÔÒÕÃÔÉÏÎÁÌ ÄÅÌÉÖÅÒÙȟ ÉÎÃÒÅÁÓÅ ÓÔÕÄÅÎÔÓȭ ÉÎÔÅÒÅÓÔ ÉÎ ÌÅÁÒÎÉÎÇȟ ÍÁËÅÓ 
teaching students-centered, enhances collaborative networking and 
ÔÈÕÓ ÅÎÈÁÎÃÅÓ ÓÔÕÄÅÎÔÓȭ ÐÅÒÆÏÒÍÁÎÃÅȢ )Î ÔÈÉÓ ÅÒÁ ÏÆ ÇÌÏÂÁÌÉÚÁÔÉÏÎ 
and knowledge economy, students of institutions of higher learning 
in Delta State, Nigeria will not be able to meet up with their peers 
and compete globally without adequate ICT skills. Information and 
communication technologies have to be properly integrated in 
teaching and learning. 
Based on the findings, the study recommends as follows: 
1. Nigerian government should give priority attention to ICT 

integration in education by assisting the state government in ICT 
diffusion in institutions to ensure that every department is 
networked. 

2. Wealthy individuals, Non-Governmental Organisations (NGOs), 
Community Based Organisations (CBOs)  should collaborate 
with the state government in training staff and students on ICT 
to facilitate ICT full integration in teaching and learning. Staff 
training and development programmes through seminars and 
conferences could help improve the ICT literacy. 

3. Institutions should adopt the establishment of solar energy 
sources to back up the power supply and thus, enhance full 
integration of ICT in teaching and learning. 

4. Administrators of institutions of higher learning should 
incorporate ICT into their strategic plan to ensure that they link 
the institutions with Local Area Network (LAN). 
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Abstract  
This paper examines the rate at which private universities is 
increasing in Nigeria in the context of its response to admission 
demands of thousands of applicants seeking university admission and 
also meeting the industrial sector demand. It has been observed that, 
despite the geometric increase in the number of universities, and 
hundred of thousands applicants applying into them yearly, a few are 
offered admission, and not all of these admitted applicants are offered 
their chosen and desired course, which has negative bearing on their 
labour market prospect after graduation. The descriptive research 
design of expo facto type was adopted for the study with 1,020 
participants drawn through the purposive and random sampling 
techniques from principal management, senior registry, senior 
academic staff and students from private universities in South 
7ÅÓÔÅÒÎ .ÉÇÅÒÉÁȢ 4ÈÅ ÑÕÅÓÔÉÏÎÎÁÉÒÅ ÔÁÇÇÅÄ Ȱ0ÒÉÖÁÔÅ )ÎÓÔÉÔÕÔÉÏÎÓȭ 
0ÁÒÔÉÃÉÐÁÔÉÏÎ 3ÃÁÌÅȱ ɉ0)03ɊȠ ×ÉÔÈ Ò ЄτȢόω ÆÏÒ ÓÔÁÆÆȟ ÕÎÉÖÅÒÓÉÔÙȟ ÕÎÉÖÅÒÓÉÔÙ 
access questionnaire (UAQ) and key informant interviews were used 
to obtain data from the study.  
The results of the tested hypotheses show that, there was a 
significance relationship between increased enrolment to university 
education and entrepreneurial courses given to the applicants (r = 
123***, N = 1020, P< .01) and also that diverse courses is a vital 
predictor of access to university education (r = 263***, N = 1020, P < 
.01). 
)Ô ×ÁÓ ÒÅÖÅÁÌÅÄ ÂÙ ÔÈÅÓÅ ÓÔÕÄÙ ÆÉÎÄÉÎÇÓ ÔÈÁÔ ÐÒÉÖÁÔÅ ÉÎÓÔÉÔÕÔÉÏÎÓȭ 
participation in university education has created access to thousands 

mailto:gabrielagboola@yahoo.co.uk
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of applicants, improve the welfare and infrastructural facilities of 
various public universities. It has also increased significantly the 
number of private universities in Nigeria, which in a way has created 
an institutional completion among universities (i.e within the public 
ones and also between private and public universities). This will 
ultimately engender quality assurance in these institutions and make 
Nigerian universities to follow the current global trend of private 
sector dominance in university education provision. 
Based on these results, it was recommended that the widening gap 
between the application for university education and spaces for the 
applicants within the university system could be narrowed through 
multiplicity of private universities and gradual modification in the 
ÃÕÒÒÉÃÕÌÕÍ ÁÎÄ ÔÒÁÄÉÔÉÏÎÁÌ ÏÕÔÌÏÏË ÏÆ ÐÕÂÌÉÃ ÕÎÉÖÅÒÓÉÔÙȭÓ ÁÃÃÅÓÓ ÔÏ ÓÕÉÔ 
the current global workplace request which Nigeria is also aligning 
with. 
 
Background to the Study  
The history of private universities globally was traced to the oldest 
known formal university system which began at Al-Azhar in Cairo in 
about 970AD. Other historic universities include the one in Bologna, 
established in 1088. Oxford (1096), university of Paris (1150), 
University of Modern Italy (1175), University of Cambridge England 
(1209), Harvard (1636), Yale (1701), Cambridge university (1754), 
Rutgers (1766) etc were founded by individuals and not 
government. (World Book Encyclopedia, 2006). 

Most of these early universities were established by the 
clergy and laymen who had passion for missionary work and as such 
desired to produce a learned clergy. Thus, the early schools were 
adjunct of mosque and churches. Similar history of establishment is 
shared by centers of learning in other parts of the Arab world, 
Europe, America and Africa. Apparently, evangelism was the major 
objective of the early providers of access to education. Access to 
higher education in Nigeria preceded the establishment of home 
based universities which were initially all government owned. The 
history could be traced to Fourah Bay College, Sierra Leone which 
was established in 1827 by the Church Missionary Society (CMS). 
Fourah Bay provided access to higher education for students from 
Nigeria and all British West African Colonies. This institution served 
as an impetus for the establishment of Yaba Higher College in Lagos 
in 1932, which preceded the University College Ibadan (UCI) that 
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emerged in 1948. Since that point, the establishment of real home 
grown universities was taken over by the government in various 
parts of the country. 

Private higher education is one of the most dynamic and 
fastest growing segments of post-secondary education at the turn of 
the 21st century (Altbach, 1999). There are numerous reasons for 
their emergence on a large scale. First, the inability of the public 
sector to satisfy the growing social demand for higher education as 
necessitated by the entry of the private sector in order to expand 
access conditions. Second, the changing political view of large scale 
public subsidies to social sectors will reduce investment 
ÐÏÓÓÉÂÉÌÉÔÉÅÓ ÉÎ ÔÈÅ ȰÐÒÏÄÕÃÔÉÖÅ ÓÅÃÔÏÒÓȱ ÁÎÄ ÈÅÎÃÅ ÔÈÅ ÏÖÅÒ-all 
growth potentials of the economy. Third, in many countries, the 
demand for courses and subjects of study had changed and public 
universities were thus unable to respond to this phenomenon. 
Fourth, in countries where the public sector is criticized for 
inefficiency, the private is increasingly promoted for its efficiency in 
operation (Varghese, 2004). 

The private participation in university education in Nigeria 
started with promulgation of Decree No. 9 of 1993. This decree 
outlined the requirement and modus operandi for the establishment 
and operation of private universities in the country (Obadara, 
2010). However, it was not until May 10, 1999 that a certificate of 
registration was handed to each of the first three (3) private 
universities in Nigeria. They were; Babcock University, Ilishan, 
Igbinedion University, Okada ɀBenin and Madona University, Okija. 
Presently, there are fifty (50) private universities in Nigeria, with 
forty -five (45) already accredited by the NUC and the remaining 
were recently issued license of operation in 2012. 
 
Fig 1: Number of private universities in Nigeria and their year 
of approval by NUC 

No of Privat e Universities  Approval Year  

3 1999 

1 2001 

3 2002 

1 2003 
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15 2005 

1 2006 

10 2007 

7 2009 

4 2011 
5 2012 

TOTAL                     50  
Source: NUC Bulletin, 2012. 
 

Given the increasing rate of approval of private universities 
in Nigeria by NUC having satisfied the requirements for their 
operation, it is apparent that despite the cost, many applicants still 
patronize or prefer private universities than the public ones. 

The growth of private universities in Nigeria has brought 
several education benefits as submitted by Okebukola (2008). 
Firstly, it has opened up the admission space for more candidates 
seeking university education. In 2006/2007, 24 private universities 
admitted at least 18% of candidates who were eligible for university 
education in the country. Secondly, the seemingly competition 
between private and public universities is believed to be 
engendering academic proficiency and improvement in quality 
service delivery within the university community as pointed out at 
the 2006 annual review meetings of university education in Nigeria 
by Vice-Chancellors of universities. Thirdly, it is believed that the 
incessant academic instability which has characterized public 
ÕÎÉÖÅÒÓÉÔÉÅÓ ÆÏÒ ÍÏÒÅ ÔÈÁÎ Ô×Ï ÄÅÃÁÄÅÓ Ï×ÉÎÇ ÔÏ ÕÎÉÖÅÒÓÉÔÙ ×ÏÒËÅÒÓȭ 
strike and stuÄÅÎÔÓȭ ÕÎÒÅÓÔ ÉÓ ÁÔ ÍÉÎÉÍÁÌ ÐÒÏÐÏÒÔÉÏÎ ÉÎ ÐÒÉÖÁÔÅ 
universities. 

Fourthly, a gradual decline in the manifestation of vices in 
universities is becoming evident since such social and academic 
vices as cultism, examination malpractices, sexual harassments and 
sale of handouts are hardly features of private universities. Fifthly, 
private universities are producing high level manpower to the 
ÎÁÔÉÏÎȭÓ ÅÃÏÎÏÍÙȢ 'ÒÁÄÕÁÔÅÓ ÆÒÏÍ ÔÈÅ ÆÉÒÓÔ ÇÅÎÅÒÁÔÉÏÎ ÐÒÉÖÁÔÅ 
universities have been rated to be well skilled by employers of 
labour (Okebukola, 2008). Assessment of the performance of private 
ÕÎÉÖÅÒÓÉÔÉÅÓ ÂÙ .5#ȭÓ #ÏÍÍÉÔÔÅÅ ÏÎ ÔÈÅ -ÏÎÉÔÏÒÉÎÇ ÏÆ 0ÒÉÖÁÔÅ 
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Universities (COMPU) show that the infrastructure and equipment 
for teaching and learning are generally of high quality, especially in 
Bowen, Babcock, Covenant and Igbinedion Universities. Specifically, 
the Education and Science faculties in Bowen University were cited 
as the only faculty in the country that has a Department for Physics 
and Solar Energy (Okebukola,2008). 

It is remarkable from the above that private universities in 
.ÉÇÅÒÉÁ ÈÁÓ ÇÉÖÅÎ Á ÌÉÔÔÌÅ ÆÁÃÅ ÌÉÆÔ ÔÏ ÔÈÅ ÃÏÕÎÔÒÙȭÓ ÅÄÕÃÁÔÉÏÎÁÌ 
ÄÅÖÅÌÏÐÍÅÎÔȟ ÔÒÅÎÄ ÏÆ ÄÅÖÅÌÏÐÍÅÎÔ ÐÏÒÔÅÎÄÓ ÔÈÁÔ ÔÈÅ ȰÌÏÓÔ ÉÎÔÅÇÒÉÔÙȟ 
ÃÒÅÄÉÂÉÌÉÔÙ ÁÎÄ ÐÒÏÆÅÓÓÉÏÎÁÌÉÓÍȱ ÏÆ ÕÎÉÖÅÒÓÉÔÙ ÅÄÕÃÁÔÉÏÎ ÁÓ 
submitted by Ade-Ajayi (2001) is gradually been restored. With the 
rate of development of these private universities and continued 
increase in their number, coupled with serious check and scrutiny 
by the monitoring body (NUC), the issue of high cost of enrolment in 
these universities will be ameliorated as there will be healthy 
competition among the available ones which will result into gradual 
downward adjustment of their fees. It could be conveniently 
projected at this point that, given this array of increase in the 
establishment of private universities within a decade, by 2020, there 
will be more than 100 private universities in Nigeria which will 
definitely expand access, improve quality, sanity within the system 
and increase the production of high-level manpower to drive the 
ÎÁÔÉÏÎȭÓ ÅÃÏÎÏÍÙȢ 

The significance of higher education became paramount as 
knowledge increasingly plays a key role in fostering economic and 
social development (Varghese, 2010). There seems to be increasing 
recognition of a positive contribution of higher education to 
economic development, and there is a strong case for expanding the 
base of tertiary education in the developing world. Bloom, Canning 
& Chan(2005) established that expanding higher education 
contributes to promoting faster technological catch-up, improving a 
ÃÏÕÎÔÒÙȭÓ ÁÂÉÌÉÔÙ ÔÏ ÍÁØÉÍÉÚÅ ÏÕÔÐÕÔ ÁÎÄ ÄÅÃÒÅÁÓÅ ÔÈÅ ËÎÏ×ÌÅÄÇÅ 
gap and poverty in Sub Saharan Africa. 

In the past, the expansion of higher education in Sub 
Saharan Africa was possible only through the public universities, 
which had a nearly monopoly in providing higher education in 
countries of Africa. During their post independence period, Nigeria 
in particular finds it difficult to cope with the expanding higher 
education within her regions owing to financial crises of the state 
and debilitating facilities prevailing in the university system. These 
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lapses paved way for private sector participation which explained 
the enormous role played by private universities in supplementing 
the efforts of public universities. 

Private universities in Nigeria which started with just three 
(3) in 1999 has increased to an appreciable figure of fifty (50) 
within the span of 13years. This in no small measure has brought 
expansion to tertiary education base of the country. One striking 
advantage brought by private universities in Nigeria is the response 
to the demand of the industrial sector through its programme 
package. The purpose of establishment and orientation of the 
operation of private universities is different from that of public 
universities. Since many of them are self financing and profit 
generating, they have to offer courses that have a premium both in 
the education market and the labour market (Obadara, 2010). 

Studies by Dabalen, Oni and Adekola (2000), Emenemu 
(2010) have revealed that unemployment rate for university 
graduates is around 25%, and the situation is worsening. And also, 
that this problem was further aggravated by mismatch between the 
skills with which students graduate from tertiary institutions and 
those required for the healthy development of the economy. One of 
the cogent reasons for this mismatch is the inability of most 
university admission seekers to be admitted for the courses of their 
choice or interest, they are left with the option of doing the 
ȰÁÖÁÉÌÁÂÌÅȱ ÁÎÄ ÎÏÔ ÔÈÅ ȰÄÅÓÉÒÅÄȱ ɉ/ËÅÂÕËÏÌÁȟ ςππψɊȢ 4ÈÉÓ ÄÉÖÅÒÓÉÏÎ 
will definitely have a far reaching effect on the students career 
development and ultimately on industrial sector, as what is 
manufactured by the university industry (products) are often time 
unsuitable for the labor market in respect to their job specification. 

The challenges confronting higher education range from 
increasing to widening participation (Crosling, Heagney & Thomas, 
2009); from insuring quality of education (Materu, 2007) to 
enhancing employability of graduates and meeting the precise 
demand of industries. Higher education, though could be very 
important in assisting people to get jobs and gainful employment, 
there still remain palpable barrier to this effect in the Nigerian 
context. The social economic connection remains especially critical 
in a quickly globalizing economic market in which quality control 
and production according to strict specification can be crucial 
indeed. Hence, there is need for a system that will take cognizance of 
demand of the society and urgent appeal of the labour economy. 
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Predominant among the utilitarian function of private 
universities in Nigeria and world over is their response to the need 
of labour market in the area of their curriculum design and 
programme focus. The demand for a particular course and the 
charges by the private universities depend on the employability of 
the graduates (Ajadi, 2010). The education and labour market gives 
signals to the private universities and their success depends on their 
ability to respond quickly to such responses. 

A cursory examination of major programme focus of private 
universities in Nigeria reflects their emphasis on 
business/entrepreneurial in science, social sciences/management, 
ICT, technology and entrepreneurial education etc. Basically, it is 
noted that the courses offered in private universities in Nigeria 
reflect either a commercial consideration or religious orientation. 
The aspect of religion is also a notable career and profession in the 
general society today and moreover, good percentage of private 
universities in the country is owned by religious organizations. 
 
Fig 2: The Year of establishment, status, identity and major 
programme  focus of private universities.  

UNIVERSITY 
YEAR 
OF 
EST. 

STATUS IDENTITY MAJOR PROGRAMME FOCUS 

Igbinedion 
University, 
Okada 1999 

For-
profit  Secular 

Emphasis on 
Business/Entrepreneurial & 
Sciences 

Babcock 
University, Ilisan 
Remo 1999 

Not-for-
profit  Religious 

Diverse focus but more on 
professionalism in Science & 
Tech, Mgt Social Sciences & 
Educ./humanities 

Madonna 
University, Okija 1999 

Not-for-
profit  Religious 

More emphasis on 
professionalism in Medical, 
Legal and Management/Social 
science fields 

Bowen 
University, Iwo 2001 

Not-for-
profit  Religious 

Diverse focus but no too sure 
of prime focus 

Convenant 
University, Ota 2002 

Not-for-
profit  Religious 

Focus on Entrepreneurial in 
Science/Tech, Human 
development/Business/Social 
Sciences/Arts 

Pan African 
University, 
Lagos 2002 

For-
profit  Secular 

Emphasis on 
Business/entrepreneurial 
education. 
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Benson Idahosa 
University, 
Benin 2002 

Not-for-
profit  Religious 

Diverse focus but emphasis 
on Basic/Applied 
Science/Management, Arts 
and Education, &Law 

Abti-American 
University of 
Nigeria 2003 

For-
profit  Secular 

Focus on Business & 
entrepreneurship/ ICT/Arts& 
science 

Redeemers 
University, 
Mowe - Ogun 
state 2005 

Not-for-
profit  Religious 

Diverse Focus but more on 
professionalism in Science & 
Tech, Mgt Social Sciences & 
Educ./humanities 

Ajayi Crowther 
University, Oyo 2005 

Not-for-
profit  Religious 

Emphasis on 
Business/Entrepreneurial & 
Sciences 

Al-Hikmah 
University, Ilorin  2005 

Not-for-
profit  Religious 

Emphasis on Administration, 
Business/entrepreneurial, 
Pure/Applied Science. 

Source:  NUC list of Approved/Accredited Academic Programme of 
Nigerian Universities 2012 
 
The universities highlighted on figure 2 are selected on the basis of 
their year of establishment. Apparently, focus of programme of 
these institutions revealed that most private universities 
concentrate on market friendly course which require less 
investments in terms of infrastructure and equipments except A few 
ones among them like Babcock, Igbinedion, Afe Babalola, Bingham, 
Bowen Universities offering Medicine and other Pure/Applied 
Science courses. Invariably, the industrial sector aligning with the 
globalized economy tend towards commercial, entrepreneurial  and 
information and communication technology areas which clearly 
defines the course provision of private universities in Nigeria. 
 
The Problem Context  
Currently, studies have shown that for over two decades ago, the 
Nigerian university system have been admitting less than twenty 
per cent of its yearly applications due to poor funding neglect and 
infrastructural decay and limited spaces available in them. 
 Moreover, quantum percentage of the successful applicants 
for university education are offered their desired courses that is 
with yearning of the labour market owing to given the available 
courses which have a negative implication on their interest and 
academic performance in those disciplines, anD consequential effect 
on global labour market specification in recent time. 



Private Sector Participation and Access to...                                              147 

  

 It is on the premise above, that this paper considers the 
input of private universities in making university education 
available to many applicants, and also examines the private 
ÕÎÉÖÅÒÓÉÔÙȭÓ ÒÅÃÉÐÅ ÔÏ ÔÈÅ ÃÕÒÒÅÎÔ ÇÌÏÂÁÌ ÍÁÒËÅÔ ÄÅÍÁÎÄȢ 
 
Objectives of the Study  
The main objective of the study was to assess the contributions of 
private universities to resolving the problem of access to university 
education in Nigeria. This objective is with a view to re-appraising 
the extent of usefulness of private universities most especially the 
current trend of its proliferation. Also, this research is saddled with 
the responsibility of examining how private universities through its 
entrepreneurial courses have been able to satisfy the yearnings and 
desire of teeming applicants and that of the labour market. 
 
Research Assumptions  
The following research hypotheses were postulated and tested for 
the study: 
H01:  There is no significant relationship between private 

ÉÎÓÔÉÔÕÔÉÏÎÓȭ ÐÁÒÔÉÃÉÐÁÔÉÏÎ ÁÎÄ ÉÎÃÒÅÁÓÅÄ ÁÃÃÅÓÓ ÔÏ ÕÎÉÖÅÒÓÉÔÙ 
education. 

H02: There is no significant relationship between private 
ÉÎÓÔÉÔÕÔÉÏÎÓȭ ÐÁÒÔÉÃÉÐÁÔÉÏÎ ÁÎÄ ÁÖÁÉÌÁÂÉÌÉÔÙ ÏÆ ÄÉÖÅÒÓÅ ÃÏÕÒÓÅÓȢ 

 
Methodology  
The descriptive research design of expo facto type was adopted for 
this study. The population for the study comprised staff (i.e 
principal management, senior registry staff and senior academic 
staff) and students of six selected private universities from South-
western geo-political zone in Nigeria. This zone was chosen because 
it accommodated 22 out of 50 private universities in Nigeria 
currently. Also, the choice of the six underlisted universities was 
based on the premise that they are the old one who have at least 
graduated a set of students. The six selected institutions which 
comprises the population and the sample size breakdown are as 
follow; 
 
2ÅÓÐÏÎÄÅÎÔÓȭ $ÉÓÔÒÉÂÕÔÉÏÎȾ"ÒÅÁËÄÏ×Î ÆÒÏÍ ÔÈÅ φ 3ÅÌÅÃÔÅÄ 
Private Universities  

S/N NAMES PRINCIPAL SENIOR SENIOR STUDENTS TOTAL 
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MANAGEMENT 
STAFF 

REGISTRY 
STAFF 

ACADEMIC 
STAFF 

1 BOWEN 5 5 10 150 170 
2 BABCOCK 5 5 10 150 170 
3 COVENANT 5 5 10 150 170 
4 AJAYI 5 5 10 150 170 
5 LEAD 5 5 10 150 170 
6 BELLS 5 5 10 150 170 
TOTAL 30 30 60 900 1020  

  
Two sets of questionnaire designed for the study were tagged 
Ȱ0ÒÉÖÁÔÅ )ÎÓÔÉÔÕÔÉÏÎÓȭ 0ÁÒÔÉÃÉÐÁÔÉÏÎ 3ÃÁÌÅ ɉ0)03Ɋ ÁÎÄ 5ÎÉÖÅÒÓÉÔÙ 
!ÃÃÅÓÓ 1ÕÅÓÔÉÏÎÎÁÉÒÅ ɉ5!1ɊȱȢ4ÈÉÓ ÉÎÓÔÒÕÍÅÎÔ ×ÁÓ ÃÏÍÐÌÅÍÅÎÔÅÄ 
with key informant interview (KII) from the six institutions. The 
questionnaire was a 4 point rating scale questionnaire with a 
reliability value 0.82 and 0.85 respectively obtained through the 
Pearson Product Moment Correlations method, after a test-retest of 
the instrument. This was done to establish the reliability of the 
instrument after its validation ÔÈÒÏÕÇÈ ÅØÐÅÒÔÓȭ ÍÏÄÉÆÉÃÁÔÉÏÎÓ ÁÎÄ 
ratification. 
 The 1,100 copies of questionnaire were administered by the 
researchers with assistance of research assistants who are members 
of staff in the six selected private universities. In all, a total of 1,020 
copies of questionnaires were returned and certified valid for 
analysis. This reflects over 95% rate of instrument return for 
analysis. 

Data collected were collated and analysed using descriptive 
and inferential statistical method respectively and the hypothesis 
were tested at 0.05 alpha level of significance. 
 
Results 
Both the primary and secondary data collected for this study show 
that since 1999 which marked the inception of private universities 
in Nigeria, there has been a tremendous increase in the 
establishment and access creation of this private initiative. The 
private universities which started with three (3) in 1999 (Babcock 
University, Ilishan, Igbinedion University, Okada and Madonna 
University, Okija) has increased to fifty in 2012 within the ambit of 
twelve years, this is shown on figure 1 of this study. 
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The growth  of private universities in Nigeria has brought 
several education benefits as submitted by Okebukola (2008) in 
which opening admission for more candidates seeking university 
education is prominent among others. This position was further 
buttressed by statistics from Federal Ministry of Education on 
private and public universities application and admission. This is 
evident on table 2 below. 
Table 1: Statistics on Private and Public Universi ties 

 
Year 

 
No of public 
universities  

 
No of 
Application.  

 
No 
Admitted  

 
Leftovers  

No of 
private 
universities  

 
No of 
Application.  

 
No 
admitted  

%  
absorbed 
by 
private 
from 
public  

1999/2000  10 88,393 16,030 72,363 1 2,214 1,002 1.4% 

2000/01  10 92.076 18,499 73,577 1 3,034 1,912 2.6% 

2001/02  10 104.891 17,622 87,269 2 5,713 3,516 4.0% 

2002/03  10 185,332 18,518 166,814 4 7,294 4,702 2.8% 

2003/04  10 216,235 21,924 194,311 4 8,918 5,873 3.0% 

2004/05  12 192,907 20,594 172,313 4 9,207 7,314 4.2% 

2005/06  13 205,218 20,538 184,680 11 10,815 9,613 5.2% 

2006/07  13 208,160 19,901 188,259 12 13,018 10,212 5.4% 

2007/08  14 229,037 22,281 206,756 16 15,784 11,493 5.6% 

2008/09  18 276,383 22,197 254,186 16 17,109 14,919 5.4% 

Source: Federal Ministry of Education; Statistics of Education in 
Nigeria: 1999-2005. (2007)Fieldwork: 2010 
 
The statistics on table 4.6 showed the rate of application and 
admission into the public and private universities in south western 
Nigeria. The number of potential applicants that were unable to 
secure admission into these universities, and the percentage that 
private universities were able to absorb among left overs from the 
public universities in the last ten years (1999-2008) was revealed in 
the statistics. 
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Figure 3: Annual access ratio  of both private and public 
universities in south western Nigeria between 1999 -2008  

 
 
The annual access ratio shown on figure 3 reflected a 

positive trend of development between the public and private 
universities in South western Nigerian, within the specified period 
under study. In 1999/ 2000, the annual access ratio between the 
public and private universities was 1:16, followed by ratio 2:18 the 
subsequent year. In 2001/2002 session, with one  more private 
university added to the only one existing earlier, the ratio rose to 3: 
17, while it became 4:18 in 2002/ 03 when another 2 private 
universities were added to the existing list, making 4. There was a 
ÓÔÅÁÄÙ ÇÒÁÄÕÁÌ ÉÎÃÒÅÁÓÅ ÉÎ ÔÈÅ ÐÒÉÖÁÔÅ ÕÎÉÖÅÒÓÉÔÙȭÓ ÅÎÒÏÌÍÅÎÔȟ ÔÈÅ 
ratio increase from 5:20 in 2003/ 04 to 7:20 in 2004/05, then to 
9:20 in 2005/06 when additional seven (7) private universities 
were added to the existing four (4). 
 The wide margin between the public and private universities 
was becoming narrow annually. In 2006/ 07 the ratio was 10:19, it 
increased in 2007/ 08 to 11:22 and ultimately to 14:22 in 2008/09 
session. Though, a close examination at the figure 4.6 on public and 
private university establishment ratio, reflect that while public 
universities was moving at an arithmetic level, the private 
universities were advancing in a geometric level. The increase in the 
number of private universities is not commensurable with the 
admission into them owing to cost of enrolment and limited space 
or quota allotted to them by the NUC. This limiting factor will 
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gradually change as the existing private universities become more 
stabilized and more of them are established. 
 The implication of this annual access ratio of both private 
and public universities in finding was that, given the steady increase 
in the number of private universities in Nigeria, in some couple of 
years to the present time, the admission ratio of private universities 
will likely meet up with that of the public ones. This inference is 
built on the premise that, private universities will continue to 
increase in this country, as there are still many applications from 
potential private operators which are under scrutiny by the National 
University Commission (NUC). 
 Summarily in the last one decade (1999-2008), which marks 
the inception of private universities in Nigeria apart from its first 
short appearance in 1980s, the ratio of admission of access between 
the private and public universities in south western Nigeria rose 
from ratio 1:16 to 14:22. This is a positive development trend 
towards access creation in universities education. 
 This development trend is enough evidence that there is a 
serious access problem into university education in Nigeria. This 
ÆÁÃÔ ×ÁÓ ÆÕÒÔÈÅÒ ÓÕÂÓÔÁÎÔÉÁÔÅÄ ÔÈÒÏÕÇÈ .5#ȭÓ ÂÁÎ ÏÎ ÏÖÅÒ ÆÏÒÔÙ-five 
(45) illegal private universities and a few other Degree Mills still 
undergoing investigation and/or ongoing court actions (NUC 
bulletin, (2012). All these illegal institutions before their 
proscription are having students on enrolment; they charge fees at 
almost of equal rate with the NUC approved institutions. The 
implication of this is that in another ten years, the number of private 
universities in Nigeria will be more than that of both the state and 
federal universities altogether. This development will in no small 
measure reduce the number of excess applications that Joint 
Admission Matriculation Board often records on yearly basis. 
 Even access to the existing private universities in the 
country could be boosted through freewill support of the 
government to these institutions. This idea was suggested by 
0ÒÏÆÅÓÓÏÒ Ȭ$ÅÒÅÍÉ !ÂÕÂÁËÒÅȟ 6ÉÃÅ-Chancellor of Al-Hikimah 
University, Ilorin and Professor Isaac Adeyemi, Vice-Chancellor, 
Bells University of Technology, Ota. They opined that Education 
Trust Fund benefits should be extended also to the private 
universities and not only the public ones, giving the analogy of 
fertilizer distribution in which the government does not usually 
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discriminate between private and public companies (Ojerinde, 
2009). 
 Ultimately, given another ten years, Nigeria will be 
competing with some developed nations as regards number of 
university establishment in them. Then, the competition would have 
been steep based on geometric increase in the number of private 
universities in Nigeria. Such development will have bearing on cost 
into these institutions, as some of them will have to adjust their 
service charges in order to attract more applicants and students into 
them. 
 
Research Hypothesis 1  
H01: There is no significant relationship between private institution 
participation and increased access to university education 
 
Table 2: Contingency test on the relationship between private 
institutions participation and increased access to university 
education.  
Variable  Mean Std Dev N R P Remark  

Access 
university 
education 

55.8078 8.46156 1020 123** .000 Sig 

Increased 
enrolment 

19.4490 5.85181     

Sig. at .01 level, Sources: Field Survey, 2009 
 
Table 2 above shows that there was positive significant relationship 
between access to university education and increased enrolment (r 
= .123**, N = 1020, P<.01). The null hypothesis is thus rejected. 

The findings on tables 1, 2 and figure 3 (primary and 
secondary data) above attested to the fact that, increased enrolment 
is one of the vital benefits of private universities in Nigeria. 
Examining the rate of absorption by private universities of the un-
admitted candidates (reference to table 2) from the public 
universities on a yearly basis. It is evident that these privileged 
candidates have been left uncatered, or some might even settle for 
other non-university options. Several researchers, or submissions of 
Aina, Okhomina and Temilola (2008), Okojie (2008), Arubayi and 
Ikoya (2009), Obanya (2010) and Ajadi (2010) at various times 
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corroborated this position after examining the contribution of 
private universities since its inception. They asserted that without 
the emergence of private universities in Nigeria, the enrolment 
problem being faced presently by university education would have 
been worse. 
 In similar vein, Akpotu and Akpochafo (2009) succinctly 
advanced that increased access and better funding are part of the 
reasons for the establishment and growth of private universities in 
Nigeria. 
 
Research Hypothesis 2 
H02: there is no significant relationship between private institution 
participation and diverse courses. 
Table 3: Contingency test on the relationship between private 
ÉÎÓÔÉÔÕÔÉÏÎÓȭ ÐÁÒÔÉÃÉÐÁÔÉÏÎ ÁÎÄ ÄÉÖÅÒÓÅ ÃÏÕÒÓÅÓȢ 
Variable Mean Std. Dev N R P  Remark 
Access to 
University 
Education 

55.8078 8.46156 1020 263** 000 Sig 

Diverse 
Courses 

18.5118 4.86711     

      Sig. at .01 level, Sources: Field Survey, 2009 
 
It is shown in the above table that there was positive 
significant relationship between access to university education 
and diverse courses (r = 263***, N = 1020, P<01), this null 
hypothesis is thus rejected. Repackaging of most of the 
traditional courses offered by public universities and 
overhauling of their curricula to suit the demands of the 
labour market is one the major ways which private 
universities are exploring to meet the specifications of 
industrial sectors of the economy. Hence, positive relationship 
between access and diverse course indicated that private 
universities offer many entrepreneurial and labour market 
friendly courses, which encouraged many applicants to make 
them their choices. This position is corroborated by Utulu 
(2001), Obasi (2007) and Ajadi (2010) who asserted that 
private universities offered courses that have a premium both 
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in the education market and on the labour market. Hence, 
manÙ ÁÐÐÌÉÃÁÎÔÓ ÏÐÔ ÏÕÔ ÆÏÒ ÐÒÉÖÁÔÅ ÕÎÉÖÅÒÓÉÔÙȭÓ ÃÏÕÒÓÅÓ 
because they have better chance in the labour market after 
graduation. 
 Increase in the number of private universities with 
appropriate check and monitoring as regards their quality 
delivery by the NUC is beneficial to the government as 
complement to their public good provision of university 
education, to the admission seekers as it helps them in 
achieving their desired academic pursuits, and lastly to the 
industrial sector, as the products of these private universities 
are easily absorbed into the technological advanced labour 
force who needs their different areas of expertise. 
 

Conclusion  
Specifically, the findings from this study have shown that in 
Nigeria, there is still an urgent need for more, capable private 
operator to participate in university education to further 
widen access to the ivory towers in Nigeria. This will create 
institutional competition which will help a great deal in 
reducing cost of studentship in them and as well restore the 
lost glory of university education in Nigeria. 

It was revealed by this study that private institution 
participation to university education has created access to 
many applicants, improve the welfare and infrastructural 
facilities of various public universities. It has also increased 
significantly the number of private universities in Nigeria 
which in a way has created an institutional completion among 
universities (i.e within the public ones and also between 
private and public universities). This will ultimately engender 
quality assurance in these institutions and make Nigerian 
universities to follow the current global trend of private sector 
dominance in university education provision 
 
Recommendations  
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It is therefore worthy to note that, if better attention is to be 
given to bridging the gap existing between the applications for 
university education and available space for admission 
seekers, many more of the proprietors awaiting NUC approval 
should be given urgent attention but with critical scrutiny by 
the NUC. Besides, with regard to enhanced participation in the 
provision of university education, the private sector needs to 
learn from successful experiences of some Sub-saharan 
African countries like South Africa, Zimbabwe, Senegal etc. by 
collaborating with foreign institutions. Through this joint 
effort, the access capacity will be expanded, exchange 
programme boosted, industrial sector enriched and a 
sustainable private university system established. 
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Abstract  
To ensure that quality assurance is achieved in higher education goes 
beyond the provision of human and material resources. This is because 
the environments in which higher institutions of learning are 
operating are characterised by various conflict intensities. This 
development has made the achievement of quality and quality 
assurance in higher education a mere official-dream in Africa. Based 
on this, peace education is advocated as a way of surmounting the 
problem. Peace education is holistic in nature and it possesses the 
capacity to positively impact on the physical and spiritual wellbeing of 
people for peaceful behaviour in a society. Peace education is 
anchored on the philosophy that teaches non-violence, equity, trust, 
compassion, cooperation, justice, love and respect for people. It is a 
social practice that reorientates and modifies unacceptable behaviour 
through the impartation of skills, knowledge and attitudes needed for 
effective empowerment of people for constructive social change. The 
operation of peace education in tertiary institutions will foster a 
serene climate where institutional administrators, teaching and non-
teaching staff including students will compatibly work together to 
achieve set goals. Therefore, the effective propagation of peace 
education programmes in higher institutions of learning will aid in 
achieving quality and its sustenance in Africa. To achieve the objective 
of the study, the following thematic areas were explored: goals of 
higher education and quality assurance issue, nature, causes and 
effects of conflict in higher education, peace education and its potency 
to transform higher education and peace education and quality 
assurance in higher education in Africa.  
 
Introduction  
The dilemma confronting higher education in Africa is often 
explained within the ambit of human and material nexus, ignoring 
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the environment in which these factors are annexed and operating. 
The pervasiveness of conflicts inherent in the school environment as 
well as those emanating from the external environment are factors 
that are largely responsible for the inability of higher education in 
!ÆÒÉÃÁ ÔÏ ÁÄÖÁÎÃÅ ÁÎÄ ÁÐÐÌÙ ËÎÏ×ÌÅÄÇÅ Ȱ×ÈÉÃÈ ÈÁÓ ÂÅÃÏÍÅ ÔÈÅ ÍÏÓÔ 
important factor for economic development in the 21st ÃÅÎÔÕÒÙȱ 
(Saint, Hartnett and Strasser, 2003).  Conflicts of various intensities 
are often witnessed in tertiary institutions in Africa. The scenario 
has explanation in the recurring conflicts experiences in a country, 
deleterious nature of the long period of military rule in most African 
states and conflict dynamic in individual campuses. Studies have 
showed that the historical development of the post colonial African 
states is smeared with the record of violent conflicts in the world 
(Birgit -Utne, 2001; Alimba, 2004; and Williams, 2005). The crisis is 
ȰÏÎ ÁÌÌ ÆÏÒÍÓȡ ÅÃÏÎÏÍÉÃȟ ÓÏÃÉÁÌȟ ÅÎÖÉÒÏÎÍÅÎÔÁÌȟ ÐÏÌÉÔÉÃÁÌ ÁÎÄ 
religious; and there is hardly any sub-region that is not suffering 
from the aftermath of social instability, economic crisis, war or 
conflict (Mohamedbhai, 2003). Education in general, and higher 
education in particular, manifests a fair share of the consequences of 
the crisis because it is linked with developments in the society. 
Schonfeld and Newgass (2003) stressed that episodes of violence at 
our schools remind us that schools are an integral part of their 
communities and therefore are vulnerable to the influences and 
factors that are present in the larger communities. This implies that 
ÔÈÅ ȰÃÕÒÒÅÎÔ ÃÒÉÓÉÓ ÉÎ ÈÉÇÈÅÒ ÅÄÕÃÁÔÉÏÎ ÉÎ !ÆÒÉÃÁ ÉÓ ÐÁÒÔ ÁÎÄ ÐÁÒÃÅÌ ÏÆ 
a larger education sector crisis, which is in itself a subset of an 
overall societal crisis (Obanya, 2004). The share of higher education 
in societal crisis is much greater than those manifesting at the other 
levels of education.  

Apart from this, the long period of military interregnum 
experienced in most African states contributed greatly to the 
anomalies inhabiting higher institutions of learning in Africa.  It 
ÃÕÌÍÉÎÁÔÅÄ ÉÎ ÔÈÅ ȰÕÓÅ ÏÆ ÍÉÌÉÔÁÒÙ-ÓÔÙÌÅ ÔÅÁÃÈÉÎÇ ÍÅÔÈÏÄÓȱ ɉFinley, 
2003) and gun-control method of interaction. Otite (1995) posited 
that gun-based and gun-controlled styles of social relationships have 
become part of the Nigerian society (and Africa in general). This 
ugly developments show up its appearance in tertiary institutions 
by way of arrogant display of military behaviours, resulting in 
unwarranted drive for weapons and its abnormal usage. The level of 
intimidation, fear, crime, maiming and insecurity that characterized 
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African tertiary institutions made Agekameh (2001) to called them 
ȰÔÈÅÁÔÒÅÓ ÏÆ ×ÁÒȱ ÁÎÄ ÓÁÉÄ ÔÈÁÔ ÔÈÅ ÏÒÇÙ ÏÆ ÖÉÏÌÅÎÃÅ ÏÆÔÅÎ ×ÉÔÎÅÓÓÅÄ 
on university campuses and other higher institutions is due to the 
ways students freely brandish pistols or revolvers and use them to 
unleash terror on fellow students. Okeke and Enenalo, (2008) 
reported that the violent nature of youths in higher institutions 
today, often manifests in the forms of cultism, armed robbery, 
rioting, killing, arson, prostitution, vandalism, rape, e.t.c. These 
developments are bound to limit the potential and delivery 
capabilities of higher institutions of learning in any continent.  

The conflict dynamics in tertiary institutions in Africa, which 
often manifest in dissension, anger, hostility, mistrust, opposition 
and animosity, are as a result of wrong perceptions and application 
of conflict management mechanisms. Higher institutions of learning 
are facing various forms of conflicts which manifest dysfunctionally 
on the students, staff, the system, and the society in general. 
Imhabekhai (2001) indicated that these conflicts and consequent 
disruptions of activities in institutions of higher learning have 
negative effects on the quality of the products of the system. It is 
imperative to note that conflict causative phenomena in higher 
education can be classified into internal and external sources. The 
magnitudes of poorly perceived and mismanaged conflicts 
emanating from tertiary institutions of learning generally deprive 
the systems of the opportunity of being effectively and efficiently 
managed to guarantee quality assurance, which is essential for 
knowledge creation in Africa. Based on this, peace education is 
proposed because it is holistic in nature and it possesses the 
capacity to empower people for peace and harmonious living in a 
society. To reduce the phenomena impacts of internal and external 
conflict dynamics in higher education, demands a peace building 
approach. Peace building is an art of repairing relationships, 
institutions and social facilities and putting in place schemes that 
can help the disputing communities to be united once again (Albert, 
2001). Peace education has the propensity to function as a peace 
building strategy in a place. The core aim of peace education is all 
about building peace by empowering people to be peace inclined. 
Brahm (2006) surmised that peace education is relevant for a range 
of conflict stages from latent hostility to the height of violent conflict 
to peace building efforts. Therefore, when implemented in a 
country, it can function as a framework for peace building.  
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              The militaristic stereotypes, sentiments and behavioural 
tendencies which are manifesting in tertiary institutions as a result 
of the long period of military in politics in most African states can be 
corrected by peace education. This is because peace education 
radiates values that are capable of bringing about behavioural 
change in people. Equally, the consequences of conflict dynamic in 
tertiary institutions can be minimised by peace education through 
the impartation of skills, attitudes and knowledge needed to 
constructively resolve conflict and create a peaceful terrain where 
people can coexist and function effectively to achieve common 
objectives. The propagation of peace education in all facets of higher 
education will create room for the promotion of trust, honesty, 
justice, equity, self-respect, compassion, cooperation, and respect 
for people which are essential ingredients in organizational 
development. The existence of these values will aid in curbing 
corruption, embezzlement of funds, hatred, crimes, marginalization, 
injustice, greediness, and bad governance which are poignantly 
responsible for the crises in higher education in Africa. Based on this 
preliminary information, this study revolves round the underscored 
thematic areas: 

¶ goals of higher education and quality assurance issue; 
¶ nature, causes and effects of conflict in higher education; 
¶ peace education and its potency to transform higher 

education in Africa; and 
¶ peace education and quality assurance in higher education 

in Africa. 
 
Goals of Higher Education and Quality Assurance Issue  
The importance of higher education cannot be overemphasized. It is 
linked to national development (Fabunmi, 2007) because of its 
potential for the construction of a knowledge economy and society 
in all nations (World Bank, 1999). There has been a policy shift in 
higher education in Africa to make it more responsive and efficient 
in knowledge creation and propagation. Babalola (2008) submitted 
that the policies on higher education in most African countries have 
once again started focusing on higher education especially 
university education because of its unique mandate in the area of 
knowledge creation. The core activities which tertiary institutions 
should fulfil to create knowledge, preserve it and propagate it for 



Peace Education: A Panacea for Quality...                                                               163 

  

ÐÕÂÌÉÃ ÃÏÎÓÕÍÐÔÉÏÎ ÁÒÅ ȰÔÅÁÃÈÉÎÇȟ ÒÅÓÅÁÒÃÈȟ ÄÉÓÓÅÍÉÎÁÔÉÏÎ ÏÆ 
existing and new information, pursuit of service to the community 
ÁÎÄ Á ÓÔÏÒÅÈÏÕÓÅ ÏÆ ËÎÏ×ÌÅÄÇÅȱɉ &ÁÂÕÎÍÉȟ ςππυɊȢ 4ÈÅÓÅ ÁÃÔÉÖÉÔÉÅÓ 
are essential for achieving the goals of higher education in Africa, 
which are: 
¶  developing and inculcating proper values for the survival 

of the individuals to be self-reliant and useful members of 
the society; 

¶ developing the intellectual capability of individuals to 
understand and appreciate their local and external 
environments; 

¶ developing physical and intellectual skills of individuals; 
¶ promoting and encouraging scholarship and community 

service; 
¶ promoting national and international understanding and 

interaction; and 
¶ promoting national development through relevant high 

level manpower training (Osokoya, 2004).  
 
Therefore, central to the achievement of these goals are the needs 
for the provision of resources, creation of enabling environment and 
existence of good governance in tertiary institutions in Africa. 
Quality assurance in higher education cannot be achieved if the 
aforementioned areas of needs are not adequately attended to. The 
issue of quality assurance can be fully comprehended when 
approached from the perspective of first interpreting it. Quality is a 
popular concept to both producers and consumers. It is a concept 
that is more popularly used in the business sector before now. 
Defining it has become elusive because its usage has gone beyond 
the bounds of business.  The contradictions surrounding the 
ÄÅÆÉÎÉÔÉÏÎ ÏÆ ÑÕÁÌÉÔÙ ÍÁÄÅ 0ÉÒÓÉÇ ɉρωχτɊ ÔÏ ÌÁÍÅÎÔ ÔÈÁÔ Ȱ×ÈÁÔ ÔÈÅ 
ÈÅÌÌ ÉÓ ÑÕÁÌÉÔÙȱȢ 1ÕÁÌÉÔÙ ÉÓ ÄÅÒÉÖÅÄ ÆÒÏÍ Á ,ÁÔÉÎ ×ÏÒÄ ȰÑÕÁÉÌÓȱ ×ÈÉÃÈ 
ÍÅÁÎÓ Ȱ×ÈÁÔ ËÉÎÄ ÏÆȱȢ /ÎÅ ÃÁÎ ÄÅÄÕÃÅ ÆÒÏÍ ÔÈÅ ,ÁÔÉÎ ÃÏÎÎÏÔÁÔÉÏÎ 
that quality is a distinguishable fact that characterises something for 
its accurate measurement and consequent capability. Griffin (1990) 
indicated that the American Society for Quality Control has accepted 
and defined quality as the totality of the features and characteristics 
of a product or service that bear on its ability to satisfy stated or 
ÉÍÐÌÉÅÄ ÎÅÅÄÓȢ 7ÅÂÓÔÅÒȭÓ 3ÅÖÅÎÔÈ #ÏÌÌÅÇÉÁÔÅ $ÉÃÔÉÏÎÁÒÙ ÄÅÆÉÎÅÄ 
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quality as a peculiar and essential character of an inherent features; 
a degree of excellence; a distinguishing attribute. Cole (1996) 
posited that quality is something everyone considers good and 
wants to have, that is, quality has to do with whether something is 
good or bad; it is about the standard of something when compared 
with other things. Quality connoting different things to different 
people, can be approached from the following perspective; quality:  

¶   in terms of exceptional (exceeding high standards and 
passing a required standard); 

¶  ÉÎ ÔÅÒÍÓ ÏÆ ÃÏÎÓÉÓÔÅÎÃÙ ɉÅØÈÉÂÉÔÅÄ ÔÈÒÏÕÇÈ ȰÚÅÒÏ ÄÅÆÅÃÔÓȱ 
ÁÎÄ ȰÇÅÔÔÉÎÇ ÒÉÇÈÔ ÔÈÅ ÆÉÒÓÔ ÔÉÍÅȱȟ ÍÁËÉÎÇ ÑÕÁÌÉÔÙ Á ÃÕÌÔÕÒÅɊȠ 

¶  as fitness for purpose (meaning the product or service 
meets the stated purpose, customer specifications and 
satisfaction); 

¶   as  value for money(through efficiency and effectiveness); 
and as transformative ( in term of qualitative change) 
(Green and Harvey, 1993)  

 
The above perspectives revealed that quality is ambiguous. 
However, it is a social construct that symbolises the ability of 
something to fulfil stated criteria and meet implied needs. The 
description of quality revolves round the following elements: quality 
as absolute, quality as a process, quality as culture and quality as 
relative. Quality as absolute means that quality is an indication of 
the highest possible standard. Quality as a process entails that 
quality passes through series of stages before it can be attained. 
Quality as culture implies the consistency in retaining a high 
standard by an organization in the production process. Finally, 
quality as relative indicates that quality is set against certain 
specifications or criteria. Therefore, for something to be adjudged as 
quality, it should be guided by certain criteria which meet 
prescribed standards and consequently the needs of the people. 
Having described quality, Woodhouse (1999) posited that quality 
assurance is policies, attitudes, actions, and procedures necessary to 
ensure that quality is being maintained and enhanced. The 
Commonwealth of Learning (1999) defined quality assurance as an 
approach to organizing work that sets in place systems to check that 
everything is working according to plan. Quality assurance is a 
satisfactory state whereby confidence is reposed on certain product 
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or service for maintaining specified standards and satisfying the 
needs of people. There are three basic steps in quality assurance 
process: a specification of what is to be done; documenting of 
instruction on how it is to be done and evaluating how it has been 
done (Durosaro and Akinsolu, 2007). The worldwide parameters in 
which quality assurance is measured are: 

¶ self evaluation;  
¶ peer review by a panel of experts, usually including at 

least some external panel members and one or more 
site visits;  

¶ analysis of statistical information and/or use of 
performance indicators or the best practices bench 
marking; 

¶ surveys of students, graduates, employers, professional 
bodies; and  

¶ testing the knowledge, skills and competencies of 
students (Harman,1998). 

 
Quality assurance is an ongoing and continuous process through 
which quality in education is achieved and sustained. Quality 
assurance can generally be classified into internal and external. 
Internal quality assurance can also be referred to as institutional 
quality ÁÓÓÕÒÁÎÃÅȢ )Ô ÉÓ ÁÎ ÁÃÁÄÅÍÉÃ ÃÏÍÍÕÎÉÔÙȭÓ ÒÅÃÏÇÎÉÔÉÏÎ ÁÎÄ 
acceptance of the need to set and attain defined levels of 
performance and scholastic achievement within the context of a 
ÕÎÉÖÅÒÓÉÔÙȭÓ ÖÉÓÉÏÎ ÁÎÄ ÍÉÓÓÉÏÎ ɉ/ÍÏÒÅÇÉÅȟ ςππυɊȢ )ÎÔÅÒÎÁÌ ÑÕÁÌÉÔÙ 
assurance is made up of policies and regulations set out in an 
organization to make sure that its aims are achieved according to 
the required standards and also to maintain it. The external quality 
assurance refers to several quality related assessments provided by 
different bodies or individuals outside the higher education (Parri, 
2006). The whole essence of quality assurance is to ensure that 
specified policies are adhered to so as to achieve set standards and 
equally maintain them in order to consistently meet the needs of 
people. Quality assurance is based on three main elements, namely: 
ȰÃÏÎÔÒÏÌȟ ÁÃÃÏÕÎÔÁÂÉÌÉÔÙ ÁÎÄ ÉÍÐÒÏÖÅÍÅÎÔȱ ɉ(ÁÒÖÅÙȟ ρωωωɊȢ 4ÈÅÓÅ 
elements are measures that will ensure that the expected possible 
standards are attained and also maintained. In fact, how the 
standards can be enhanced is also an important issue that falls 
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within the boundary of quality assurance. Quality assurance in 
higher education is defined as a process by which an institution is 
evaluated at least in part by an external body for a level of quality in 
its educational offering (Lenn, 1992). Wahlen (1998) posited that 
quality assurance in higher education is the activity that aims at 
maintaining and raising quality. These descriptions are indications 
that quality assurance in higher education is to ensure that a 
qualitative higher education is provided for consumers and the 
subsequent sustenance of such. Lomas (2002) stressed that the aim 
of quality assurance in higher education is to guarantee the 
improvement of standards and quality in higher education in order 
to make higher education meet the needs of students, employers 
and financiers.  For tertiary institutions in Africa to be fit for the 
purposes why they are established, there is need for absolute 
adherent to the practices of internal and external quality assurance 
measures, which are centered on: benchmark, peer review, 
evaluation, monitoring, supervision, external moderation, visitation, 
accreditation etc. The quality of higher education in Africa is low 
because of a number of factors. These factors are basically 
associated with those involved in the operations of higher education 
in Africa.  
 
Nature, Causes, and Effects of Conflict in Higher Education  
Conflict is an ever present phenomenon in social institutions. Where 
two or more are gathered conflict is inevitable. The inevitability of 
conflict in social organizations has given rise to varieties of its 
definition. However, the existing definitions follow a thought 
pattern that clearly depicts conflict as: a state of incompatibility, a 
behaviour, an opposition, an interaction of interdependent parties, a 
bad omen and a positive or constructive outcome. As a state of 
incompatibility, Darling and Fogliasso (1999) described conflict as a 
situation in which the concerns of two or more individuals operating 
within the unit appear to be incompatible. Lebedun (1998) asserted 
that conflict is a struggle between two parties who perceived their 
goals as incompatible. The existence of incompatibility presupposes 
that individuals or groups of people cannot cooperate, function or 
work together to achieve set objectives. Whenever incompatibility 
exists in a relationship, conflict will emerge. As a behaviour, Gray 
and Starke (1984) defined conflict as the behaviour by a person or a 
group intended to inhibit the attainment of goals by another person 
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or group. Conflict as an opposition is the demonstration of discord, 
antagonism, disagreement, hostility, argument, or animosity in 
social relations. Hellriegel and Slocum (1996) described conflict as 
an opposition arising from disagreement about goals, thoughts, or 
emotions with or among individuals, teams, departments or 
organizations. Conflict can as well be defined in terms of interaction 
of interdependent parties. For instance, Putnam and Poole (1987) 
posited that conflict is an interaction of interdependent people who 
perceive opposition of goals, aims, and values, and who see the 
other party as potentially interfering with the realization of these 
goals. Gurr(1980) defined conflict as an overt phenomenon 
characterized by coercive interactions of contending collectivities. 
Those who see conflict as a bad omen are of the view that conflict is 
negative, harmful, damaging, frustrating, and destructive in nature. 
Nwolise (2003) viewed conflict as a clash, confrontation, battle or 
struggle. Dahrendorf (1959) referred to conflict as clashes of 
interests, contests, competitions, disputes and clashes between 
social forces. As a positive or constructive outcome, the European 
Centre for Conflict Prevention (2000) defined conflict as an inherent 
part of living which can be used as an opportunity for learning and 
growth.  

Conflict is a basic constituent part of interpersonal or 
ÉÎÔÅÒÇÒÏÕÐ ÒÅÌÁÔÉÏÎÓȢ )Ô ÉÓ ÄÅÒÉÖÅÄ ÆÒÏÍ Á ,ÁÔÉÎ ×ÏÒÄ Ȱ ÃÏÎÆÌÉÇÅÒÅȱ 
×ÈÉÃÈ ÍÅÁÎÓ ȰÔÏ ÓÔÒÉËÅ ÔÏÇÅÔÈÅÒȱȢ )Ô ÉÓ Á ÐÒÏÃÅÓÓ ÉÎ ×ÈÉÃÈ ÈÕÍÁÎ 
interactions is marked with differences in goals, perceptions, 
attitudes, beliefs, values and needs. In higher institutions of learning, 
conflicts of various magnitudes and intensities exist and are 
experienced by those in the system. The nature of conflicts that 
manifest in tertiary institutions ranges from intrapersonal conflict, 
interpersonal conflict, intragroup conflict to intergroup conflict. 
These conflicts occur in different ways and leave much to be desired 
when wrongly perceived and managed in institutions of higher 
learning. While intrapersonal conflict is least evaluated, it exists and 
occurs within individuals, interpersonal conflict is apparent and 
occurs in tertiary institutions in the forms of student to student 
conflict, lecturer to student conflict, lecturer to lecturer conflict, 
lecturer to non-teaching staff conflict, non-teaching staff to student 
conflict, non-teaching staff to management conflict and lecturer to 
management conflict. The most frequently experienced 
interpersonal conflict in tertiary institutions are lecturer to student 
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conflict, lecturer to lecturer conflict, lecturer-management conflict 
and lecturer to non-teaching staff conflict.  

There are divergent groups operating in tertiary institutions. 
These groups are stakeholders in the system and the welfare and 
wellbeing of their members are paramount to their leaders. These 
groups often heat up the academic environment when the welfare of 
their members is in jeopardy, to attract the attentions of the 
respective authorities. Jega(1996) pointed out that some of these 
groups in Nigerian tertiary institutions are  the Academic Staff 
Union of Universities (ASUU), Senior Staff Association of 
Universities, Teaching Hospitals, Research and Affiliated Institutions 
(SSAUTHRAI), and the Non-Academic Staff Union (NASU), 
Administrative Staff Union of Nigerian Universities (ASUNU), 
Association of University of Technologists of Nigeria (ASUTON), 
Colleges of Education Academic Staff Union (COEASU) and 
Association of Staff in Academic Research Institutes (ASARI). Each of 
these unions and many more are scattered all over tertiary 
institutions in Africa. These unions and their leaders are perceived 
as the incorrigible trouble makers, hell-bent on causing mischief and 
in giving perpetual headaches to the administrators of their 
respective institutions as well as the government, the funder of 
these institutions (Jega, 1996).  

Sometimes within the groups, conflict may crop up as a 
result of goal achievement, procedure for implementing a project, 
decision making pattern etc. This is referred to as intragroup 
conflict. The various departments domicile in tertiary institutions 
are equally considered as a group in the system. The intragroup 
conflict is rather prominent in the departmental level. The 
department harbours different groups of which the informal ones 
are conspicuously noticeable. All these groups including the 
ÓÔÕÄÅÎÔÓȭ ÕÎÉÏÎ ÃÁÎ ÃÒÅÁÔÅ Á ÓÅÒÅÎÅ ÁÔÍÏÓÐÈÅÒÅ ÆÏÒ ÓÍÏÏÔÈ 
operations or provoke conflict in the system, thereby making it 
unbearable for effective productivity. Intragroup and intergroup 
conflicts can occur within and between groups and they have the 
capacity to adversely affect the system. The conflict causative factors 
are multifarious as the groups in tertiary institutions. The causes 
range from the behaviours and attitudes of students, unions, school 
authorities, to the government.  

&ÏÒ ÉÎÓÔÁÎÃÅȟ ÓÔÕÄÅÎÔÓȭ ÕÎÒÅÓÔ ÉÓ Á ÃÏÎÓÔÁÎÔ ÐÈÅÎÏÍÅÎÏÎ ÉÎ 
higher institutions in Africa. I have argued elsewhere that the most 
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×ÏÒÒÉÓÏÍÅ ÁÓÐÅÃÔ ÏÆ ÓÔÕÄÅÎÔÓȭ ÕÎÒÅÓÔ ÉÎ ÒÅÃÅÎÔ ÔÉÍÅÓ ÉÓ ÔÈÅ ÉÎÃÅÓÓÁÎÔ 
manner in which they occur and their inherent violent nature 
(Alimba, 2008). The causes were identified as: increase in tuition 
fees, inadequate facilities for teaching and learning, communication 
ÂÒÅÁËÄÏ×Î ÂÅÔ×ÅÅÎ ÓÃÈÏÏÌ ÁÕÔÈÏÒÉÔÉÅÓ ÁÎÄ ÓÔÕÄÅÎÔÓȭ 
representatives, poor leadership style of school authority, 
rustication and expulsion of union leaders, accommodation 
problems and security problem on campus (Alimba, 2008). The 
ÖÁÒÉÏÕÓ ÕÎÉÏÎÓ ÏÐÅÒÁÔÉÎÇ ÉÎ ÔÅÒÔÉÁÒÙ ÉÎÓÔÉÔÕÔÉÏÎÓ ÉÎÃÌÕÄÉÎÇ ÓÔÕÄÅÎÔÓȭ 
union attract conflict regularly in the system. Imhabekhai (2001) 
argued that the multiplicity of labour unions on campus breed 
conflicts in tertiary institutions. They often breed intra -union 
conflicts, rivalry as well as conflict engineered between various 
unions and government and/or the management of the institutions 
(Imhabekhai, 2001). The school authorities have equally been found 
to fuel conflict in higher institutions of learning. They do this in 
various ways, which involve: 

¶ delay in paying the salaries or non payments of 
entitlements or bonuses of staff; 

¶  collections of special levies from students without 
providing such facilities; 

¶ use of autocratic, rigid, and repressive regimes of 
governance; and 

¶ exhibition of poor conflict management behaviour. 
 
Imhabekhai (2001) submitted that the behaviour and activities of 
some Vice-chancellors, Rectors of Polytechnics, and Provosts of 
Colleges of Education engender conflict in their institutions. Some of 
them turn themselves into enemies of the system or structures that 
produced them, wage war on labour unions and labour activities in 
the institutions and display nonchalant attitude towards the needs 
and interests of their workers (Imhabekhai, 2001). The conflict 
management behaviour of institutional administrators is in doubt. 
In most conflicts, the approaches they evolve often lead to escalation 
of conflicts. Onyeonoru (1996) asserted that a frustrating aspect of 
the conflicts resultinÇ ÉÎ ÓÔÕÄÅÎÔÓȭ ÕÎÒÅÓÔ ÉÎ .ÉÇÅÒÉÁ ÉÓ ÔÈÁÔ ÔÈÅ 
measures adopted by the management of the conflict have proved 
ineffective, and hence inappropriate.  
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           The ineffectiveness and inappropriateness of conflict 
management measures lead to the escalation of conflict. Hence, 
ÓÃÈÏÏÌ ÁÕÔÈÏÒÉÔÉÅÓȭ ÍÁÎÁÇÅÍÅÎÔ ÁÐÐÒÏÁÃÈÅÓ ÍÁËÅ ÃÏÎÆÌÉÃÔ ÔÏ 
ÉÎÔÅÎÓÉÆÙ ÒÁÔÈÅÒ ÔÈÁÎ ÄÅÅÓÃÁÌÁÔÉÎÇ ÉÔȢ 'ÏÖÅÒÎÍÅÎÔÓȭ ÁÔÔÉÔÕÄÅ ÏÆ 
neglect of education in general and higher education in particular 
breeds conflict. Poor funding of education and shortage of facilities 
for teaching and learning often provoke conflicts by unions and 
students. The resultant effects of conflict emanating from higher 
education are somewhat reflected in the destruction of property, 
loss of lives, creating strained relationship, disruption of academic 
calendar, closing down of schools, looting of school resources, fall in 
the quality of education, which will generally lead to poor academic 
performance. Imhabekhai (2001) reported that conflicts that 
degenerate into strikes are highly injurious to any organization and 
the economy in general. In tertiary educational institutions, 
academic activities are frequently disrupted by conflict. These 
conflicts and consequent destructions of activities in institutions of 
higher learning have negative effects on the quality of the product of 
the system. There is no denying the fact that a conflict-ridden 
educational system will not offer good quality education to students 
(Imhabekhai, 2001). Conflicts in tertiary institutions when 
mismanaged will thwart the attainment of quality and quality 
assurance at all level. This is the main problem of higher education 
in Africa. The volume of conflicts emanating from the system 
prevents it from achieving set goals because these conflicts are often 
wrongly perceived and managed.     
 
Peace Education and Its Potency to Transform Higher 
Education in Africa  
Peace education has been interpreted in various ways. This is 
because it is slippery and flexible in nature. It can be employed 
according to a particular context. Hence, it assumes a regional based 
approach in its definition and application. This implies that its 
definition and application depend on the nature of problems to be 
solved in a society. For instance, in North America and Europe, 
peace education is defined within the border of conflict resolution 
education or conflict management education. In Japan, peace 
education is defined within the context of mitigating the miseries of 
the A-bomb. Hence, anti-nuclear bomb education becomes the 
theme that guides the definition of peace education. In Korea, peace 
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education is centred on how to reunite the North and South Korea. 
Consequently, reunification education becomes the yield stick for 
the interpretation of peace education in the region. In Nigeria, as I 
have argued elsewhere, that peace education should be considered 
as education for tolerance and mutual understanding. This is 
essential to encourage unity in diversity in the country (Alimba, 
2010). The specific regional variation in peace education profile is 
an indication that peace education reacts to the respective 
prevailing diverse forms of violence (Harris, 2000 and Bar-Tal, 
2000). However, peace education is defined as a process of 
promoting the knowledge, skills, attitudes and values needed to 
bring about behaviour changes that will enable children, youth and 
adults to prevent conflict and violence, both overt and structural; to 
solve conflict peacefully and to create the conditions conducive to 
peace, whether at an intrapersonal, intergroup, national or 
international level (Fountain, 1999). Peace education can also be 
described as a process which encompasses different approaches 
that are capable of transforming the behavioural pattern of people, 
through the inculcation of desired knowledge, attitudes, and skills 
for effective contribution to the cultural, social, economic and 
political development of their countries (Alimba, 2007). Kester (n.d) 
posited that peace education is problem-posing education that 
attempts to build in every person the universal values and 
behaviours on which a culture of peace is predicated, including the 
development of non-violent conflict resolution skills and a 
commitment to working together to realise a shared and preferred 
future. Peace education is both a philosophy and a process inclusive 
of skills, attitudes and knowledge to create a safe world, to build a 
sustainable environment and to bring social change (Harris and 
Morrison, 2003). Hoepper(2002) described peace education as the 
principles and practices of teaching and learning to promote 
personal well-being, convivial relationships, socially just practices, 
democratic processes and ecological sustainable livelihoods in local, 
national and global contexts. These definitions showcase that peace 
education is all about empowering people with the skills, attitudes 
and knowledge: 

¶ to build, maintain and restore relationships at all levels of 
human interaction; 

¶ to develop positive approaches towards dealing with 
conflicts from the personal to the international; 
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¶ to create safe environments, both physical and emotionally, 
that nurture each individual; 

¶ to create a safe world based on justice and human rights; 
and 

¶ to build a sustainable environment and protect it from 
exploitation and war (Harris, 1998). 

 
Reardon (1988) stressed that the general purpose of peace 
education is to promote the development of authentic planetary 
consciousness that will enable us to function as global citizens and 
to transform the present human condition by changing social 
structures and the patterns of thought that have created it. Johnson 
and Johnson (n.d) proposed ways by which peace education can 
achieve these broad purposes by:    

¶ establishing a cooperative, not a competitive, relationship 
among all relevant parties; 

¶ ensuring that all relevant parties are skilled in engaging 
in political discourse and creative decision making that 
includes an open-minded discussion of diverse views; 

¶ ensuring that relevant parties seek agreements that are 
mutually beneficial and that maximize joint outcomes; 
and 

¶ inculcating into all relevant parties the values underlying 
consensual peace (Johnson and Johnson, n.d). 

 
4ÈÅ ÄÅÇÒÅÅ ÏÆ ÓÕÃÃÅÓÓ ÏÆ ÐÅÁÃÅ ÅÄÕÃÁÔÉÏÎ ÉÓ Á ÆÕÎÃÔÉÏÎ ÏÆ Á ÓÏÃÉÅÔÙȭÓ 
capability to meticulously implement its programmes after the core 
problems to be tackled have been identified. This development will 
motivate the determination of the type of channel through which 
peace education values will be propagated to achieve set targets. 
There are three main channels through which peace education can 
be dispensed. We have informal, formal and non-formal channels. 
The informal channel of propagating peace education involves 
development at home and family settings which have bearing on 
how peaceful behaviours are nested and promoted by their 
members. The informal channel is characterised by systematic 
approaches that borders on role model, imitation and other means 
that encourage the practices of peaceful ethics, mode of interaction 
ÁÎÄ ÏÐÅÒÁÔÉÏÎÓ ÉÎ ÈÏÍÅÓȟ ÆÁÍÉÌÉÅÓ ÁÎÄ ÁÒÏÕÎÄ ÏÎÅȭÓ ÅÎÖÉÒÏÎÍÅÎÔȢ 
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The formal channel for propagating peace education entails the use 
of schools to educate people for peace. It involves the incorporation 
of peace education values into the school curriculum so that people 
can be taught how to pursue peace with others in the environment. 
Non-formal channel of spreading peace education involves training 
people through workshops, seminars and conferences at the local 
level, so that they can be aware of the patterns and approaches of 
resolving conflicts constructively and living harmoniously with 
others.  
                These channels are essential outlets through which peace 
education programmes can be dispensed to specific wider audience 
to promote the inculcation of a culture of peace. Harris (2004) 
identified five types of peace education which are: conflict 
resolution education, human rights education, environmental 
education, international education and development education. Any 
of the channels can be used to educate people about any problem 
relating to the types of peace education. It is paramount to 
emphasise that spiritual education  is the sixth type of peace 
education. Peace education has a spiritual component, hence, 
Quisumbing (2000) asserted that peace education as a fact is 
wholesome and holistic education, which takes into consideration 
the whole body and soul, mind, heart and will. Also, it was pointed 
out that peace education, whichever angle it is perceived, has the 
tendency to change the physical, intellectual, emotional and spiritual 
abilities of people within the context of their cultural, political and 
social milieus for peaceful and harmonious living. It is an essential 
instrument for changing the behaviour and perception of people for 
positive thinking and creativity (Alimba, 2008). The spiritual aspect 
of peace education is less emphasised by peace educators in their 
discussions. It is a very important component part of peace 
education. Peace education promotes skills, attitudes and 
knowledge which are germane for the inculcation of peaceful 
behaviour and promotion of a culture of peace in a society. These 
values can be designed to suite the problems to be solved in a place. 
Table 1 showed some of the skills, attitudes and knowledge that 
peace education radiates. 
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Table 1: Basic Skills, Knowledge and Attitudes of Peace 
Education  
Skill Knowledge Attitude 

¶ Critical thinking 
¶ Problem solving 
¶ Self solving 
¶ Self 

awareness/reflecti
on 

¶ Assertiveness 
¶ Reading 
¶ Orderliness 
¶ Perseverance 
¶ Cooperation 
¶ Cheerfulness 
¶ Self control /self 

reliance 
¶ Sensitivity 
¶ Compassion active 

listening 
¶ Patience 
¶ Mediation 
¶ Negotiation 
¶ Conflict resolution 

Knowledge on issues relating to: 
¶ Self awareness 
¶ Peace and conflict 
¶ Justice and power 
¶ Human rights 
¶ Globalization 
¶ Duties and rights of 

citizens 
¶ Environment/ecology 
¶ Social justice and power 
¶ Non violence 
¶ Conflict resolution and 

transformation 
¶ Culture and race 
¶ Gender and religion 
¶ Health care and AIDS 
¶ Arms proliferation and 

drug trade 

¶ Self respect 
¶ Honesty 
¶ Open-mindedness 
¶ Fair play 
¶ Obedience 
¶ Caring 
¶ Empathy 
¶ Tolerance 
¶ Adaptation to 

change 
¶ Sense of solidarity 
¶ Respect for 

differences 
¶ Gender equity 
¶ Sense of justice 
¶ Sense of equality 
¶ Reconciliation 
¶ Bias awareness 
¶ Appreciation 
¶ Transparency  

  Source: Alimba (2010) 
 
Table 1 revealed the skills, knowledge and attitudes that can be 
acquired by people through peace education. The acquisition of 
these values will empower people to develop the required 
behaviour for overcoming the problems affecting them directly or 
indirectly in a society. The transformative power of peace education 
is well attested to by peace educators. The potency of peace 
education to change situations, conditions and behaviours is well 
captured by scholars. For instance, Fountain (1999) reported that 
peace education has been used to develop a life skills education in 
Zimbabwe for handling AIDS; in Angola for creating landmines 
awareness; in Croatia for school-based programme for psychosocial 
healing; in Tanzania for enhancing knowledge of community 
mechanisms for building peace and resolving conflict and in 
Lebanon for understanding interdependence between individuals 
and societies. Salomon (2003) revealed that a series of peace 
education quasi-experimental studies carried out with Israeli-Jewish 
and Palestinian youngsters revealed that despite the ongoing 
violence, participation in various programmes yield positive 
attitudinal, perceptual and relational changes manifested in, for 
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ÅØÁÍÐÌÅȟ ÍÏÒÅ ÐÏÓÉÔÉÖÅ ÖÉÅ×Ó ÏÆ Ȱ ÐÅÁÃÅȱȟ ÂÅÔÔÅÒ ÁÂÉÌÉÔÙ ÔÏ ÓÅÅ ÔÈÅ 
ÏÔÈÅÒ ÓÉÄÅȭÓ ÐÅÒÓÐÅÃÔÉÖÅȟ ÁÎÄ ÇÒÅÁÔÅÒ ×ÉÌÌÉÎÇÎÅÓÓ ÆÏÒ ÃÏÎÔÁÃÔȢ  
              Salomon (2003) argued further that these changes depend 
ÏÎ ÐÁÒÔÉÃÉÐÁÎÔÓȭ ÉÎÉÔÉÁÌ ÐÏÌÉÔÉÃÁÌ ÖÉÅ×ÓȢ 'ÏÉÎÇ ÂÙ ÔÈÉÓȟ 'ÁÖÒÉÅÌ 3ÁÌÏÍÏÎ 
has justified the fact that peace education can directly or indirectly 
cause a positive change in the behaviour of people. Ohanyan and 
Lewis (2005) assessed the impact of peace education on shaping the 
attitudes of people in an interethnic contact and they showed that 
ȰÆÅÅÌÉÎÇÓ ÆÏÒ ÔÈÅ ÏÔÈÅÒ ÓÉÄÅ ÈÁÖÅ ÃÈÁÎÇÅÄ ÓÉÎÃÅ ÔÁËÉÎÇ ÐÁÒÔ ÉÎ ÔÈÅ 
(peace education) programme. The analysis of the relationship 
between interethnic contact showed statistically significant 
ÏÕÔÃÏÍÅÓȟ ÍÅÁÎÉÎÇ ÔÈÁÔ ȰÓÐÅÃÉÆÉÃÁÌÌÙ ÉÎÔÅÒÅÔÈÎÉÃ ÃÏÎÔÁÃÔ ÈÁÓ ÍÁÄÅ 
students more tolerant and open minded of the other side (Ohanyan 
and Lewis, 2005). They also found out that peace education makes 
students more responsive and inclined toward cooperation in joint 
projects with the other side (Ohanyan and Lewis, 2005). Bar-Tal 
ɉςππςɊ ÒÅÖÅÁÌÅÄ ÔÈÁÔ ÐÅÁÃÅ ÅÄÕÃÁÔÉÏÎ Ȱ ÃÈÁÎÇÅÄ ÁÔÔÉÔÕÄÅÓȟ ÉÎÃÒÅÁÓÅÄ 
tolerance, reduce prejudices, weakened stereotypes, changed 
ÃÏÎÃÅÐÔÉÏÎÓ ÏÆ ÓÅÌÆ ÁÎÄ ÏÆ ȰÏÔÈÅÒȱ ÁÎÄ ÒÅÉÎÆÏÒÃÅÄ ÓÅÎÓÅ ÏÆ ÃÏÌÌÅÃÔÉÖÅ 
ÉÄÅÎÔÉÔÙȱȢ  
                  Peace education therefore, has the capacity to inculcate the 
awareness of global consciousness and to awaken the 
transformational potential of people. To make higher education 
productiÖÅ ÉÎ !ÆÒÉÃÁȟ ȰÅÄÕÃÁÔÉÏÎ ÆÏÒ ÐÅÁÃÅ ÓÈÏÕÌÄ ÐÅÒÍÅÁÔÅ ÁÌÌ 
aspects of school life, with implications for learners, teachers and 
ÁÄÍÉÎÉÓÔÒÁÔÏÒÓȱ ɉ%ÖÁÎÓȟ ÅÔ ÁÌ ρωωωɊȢ )Ô ÉÓ ÉÍÐÏÒÔÁÎÔ ÔÏ ÓÔÒÅÓÓ ÔÈÁÔ ÔÈÅ 
problems of higher education are artificially created and to 
revitalise the system, it is fundamental that a mechanism that will 
provoke attitudinal and behavioural reorientation in people should 
be put in place as fast as possible.  
 
Peace Education and Quality Assurance in Higher Education in 
Africa  
To achieve quality assurance, peace education should be made 
relevant in higher education in Africa, and the starting point will be 
the evaluation of quality assurance mechanisms to determine the 
problems affecting higher education in order to understand the type 
of peace education programmes that will be designed and 
administered. Quality assurance structures vary from country to 
country. For instance, we have Commission for Higher Education 
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(CHE) in Kenya; Higher Education Accreditation Council (HEAC) in 
Tanzania; National Universities Commission (NUC) in Nigeria; 
Ghana has National Accreditation Board (NAB); National Council for 
Higher Education (NCHE) in Zimbabwe and Liberia has National 
Commission for Higher Education (NCHE) and so on. The point is 
that the structures and frameworks for ensuring quality assurance 
in higher education exist in Africa, but challenges hindering the 
efficient performance of higher education are ineffective utilisation 
of the structures and poor implementations of its policies and 
guidelines. Apart from this, a greater number of other problems 
have been articulated by researchers. For instance, Materu (2007) 
identified rapidly rising enrolment; insufficient numbers of qualified 
academic staff in higher education institutions as a result of brain 
drain, retirements and HIV/AIDs; low internal and external 
efficiency; and poor governance. Yizengaw (2008) stressed that 
higher education sector in Africa faces challenges related to 
shortage of quality faculty; limited capacity of governance, 
leadership and management; inadequate financial support and 
problems of diversify funding; inadequate facilities and 
infrastructures; problems of quality and relevance of teaching and 
research; limited capacity of research, knowledge generation and 
adaptation capabilities; and problems in meeting increasing demand 
for equitable access.  

Using Pareto Analysis as a reference point, one will discover 
that 80% of the problems affecting higher education stem from 20% 
of its causes in Africa. Therefore, determining these problems will 
motivate the understanding of the nature of peace education 
programmes that will be mounted to tackle them. Greediness, 
indiscipline and poor supervision are considered as the major 
problems, which gave birth to the manifestations of the other 
problems highlighted above. The later identified problems are 
associated with the attitudes of those sponsoring and operating the 
systems of higher education in Africa. Generally, these problems are 
a reflection of attitudinal decay in tertiary institutions in Africa. 
Peace education therefore, should be framed in such a way that 
values that can tackle attitudinal decay will be made operational to 
improve the condition of higher education in Africa. I have argued 
elsewhere that peace education being a multifaceted concept, can be 
tailored towards arresting conflict situations which involve the 
demonstration of physical violence, decadence in societal system, 
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perception problems, environmental issues e.t.c. That is, peace 
education is a useful tool for solving human problems, which 
generally negate values and norms of the society (Alimba, 2007).  
This implies that peace education does not only develop in people 
the knowledge and skills for peaceful resolution of conflict, it also 
has the capacity to tackle decadence in a society. Therefore, peace 
education programmes that will focus on values such as honesty, 
hard work, accountability, tolerance, obedience, self-respect, 
transparency, integrity, just to mention a few, should form the core 
elements of the activities to be dispensed. This is necessary to 
achieve attitudinal transformation which will give room for the 
demonstration of behaviours such as self-respect, accountability, 
integrity, honesty, and transparency in the system. Materu (2007) 
surmised that an effective quality assurance system promotes 
transparency and accountability as institutions are required to open 
up to external scrutiny by peers, professional associations and 
national quality assurance agencies where they exist.  

To promote internal efficiency in tertiary institutions in 
Africa, peace education should be included in their curricula and the 
content of in-service training which staff often undergo should also 
contain peace education activities. This is highly necessary to arm 
school personnel with values that will empower them to change 
their attitudes as well as motivating them to constructively resolve 
conflicts that may emerge in the system. It has been argued that 
conflict is an inseparable component of academic life and 
administrators spend more than 40% of their time on the 
management of conflicts in the universities (Stanley and Algert, 
2007). Also, Kelso (2005) observed that universities are the perfect 
vessel for brewing conflict.  This shows that the system is saturated 
with various forms of conflict. Also, the conflicts emanating from the 
external environment can equally be linked to conflict dynamics in 
tertiary institutions. Alimba and Awodoyin (2008) posited that 
education and the society are inextricably interwoven. Hence, 
developments in the society impact considerably on the educational 
system and likewise the educational system on the society. 
Overtime, the violent conflicts that occurred and are reoccurring in 
Africa have manifested adversely, in various ways, on the 
educational system (Alimba and Awodoyin, 2008).  

The internal conflicts and those emanating from the external 
sources can easily be managed through the teaching and practice of 
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peace education in higher institutions of learning in Africa. Peace 
education content that will deal with the exploration of root causes 
of conflict, knowing international humanitarian and human rights 
law, envisioning alternative structures of security, and learning 
skills for managing micro/macro conflicts without resorting to 
violence (Kester, n.d), should be designed and integrated into the 
daily activities of tertiary institutions to promote the attainment of a 
culture of peace. The UN Declaration for a culture of peace contains 
eight action plans. The first plan indicates the universal 
establishment of peace education.  This is necessary because of the 
transformative power of peace education. Peace education 
programmes can facilitate the formation of new values that will 
reorient people and empower them to develop positive attitudes 
which are required to curb the excesses that have debared the 
achievement of quality assurance in higher education in Africa. 
 
Conclusion 
Peace education has transformative elements that can bring about 
behavioural and attitudinal change in people. The state of higher 
education in Africa calls for a change in attitudes of governments 
and those operating the system in their respective countries. This 
transformation is needed to improve the condition of higher 
education and to speed up the attainment of quality assurance in 
higher education in Africa. There are various approaches that can be 
adopted to propagate peace education in a place. However, the 
important factors that should be considered before its adoption are 
the identification of underlying problems to be tackled, and the 
context and culture in which the problems are manifesting. The 
context and culture showcase the political, social and economic 
milieus in which the problems exist. In a formal setting, most 
especially in tertiary institutions, peace education can effectively be 
administered by including it as a theme in a subject and can equally 
be taught as a subject. It can be integrated into the daily activities of 
an institution. This methodology of administering peace education 
will create opportunity for the entire system to embrace it. By 
implication a larger percentage of people will be exposed to the 
programme which will influence them positively to develop a 
culture of peace which will be built into the system. The 
transformative power of peace education is not in contest because 
of the real life experiences that have been accomplished from its 
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implementations in both developed and developing nations. The 
study has examined the issues of peace education and quality 
assurance in higher education in Africa. It argued that the adoption 
of peace education in higher education in Africa will promote the 
inculcation of knowledge, attitudes and skills that help to curb the 
attitudinal problems that have rendered the system unproductive. 
The study also posited that peace education should be infused into 
the curricula of tertiary institutions, so that the level of attitudinal 
change that is required to revolutionise higher education in Africa 
can be developed in people. The attitude so formed will equally help 
in constructive handling of emerging conflicts in the system.  This 
development will stimulate the level of energy in terms of behaviour 
and attitude needed to promote quality education and the 
achievement of quality assurance in higher education in Africa. 
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