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Abstract

This study investigated implementation challenges of the new-9
year Basic Education Curriculum in Nigeria. Three hundred and fifty
one primary school teachers that were selected fromllathe Local
Government Areas of Osun State were used for the study. They
provided information on the availability and quality of teachers for
the newly introduced subjects at the primary school level.
Curriculum Implementation Questionnaire [CIQ] was usedto
generate data for the study. The Cronbach alpha reliability
coefficient estimated on CIQ was 0.65. Descriptive statistics was
adopted to analyse the data. It was found that majority of primary
school teachers in the state have the Nigeria Certificate Education
[NCE] as their minimum qualification, and majority of them had
taught for more than ten years. Majority of the sampled teachers
were not aware of the introduction of Computer Studies, Civic
Education and Life Skills. They also indicated thahere were no
teachers for the newly introduced subjects [Basic Science and
Technology, Computer Studies, Civic Education and Life Skills] in
their schools. The findings of this study clearly revealed complete
lack of the required subject teachers in mosschools. In order for
the implementation of the new curriculum to achieve the desired
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success, there is an urgent need to adopt some planning, policy and
legal measures.

Introduction

The Universal Basic Education {UBE} is an educational programme

of the Federal Government of Nigeria which was officially launched

by the immediate past president, Chief Olusegun Obasanjo on 30

September, 1999, in Sokoto, Sokoto State of Nigeria. The UBE

POiI COAIT A EO TTA T &£ . ECAOEA5O OOOAOACEAO
inter national goals of the World Conference on Education for All

{EFA}, as approved in Jomtien, Thailand in 1990 and the education

related Millenium Development Goals{MDGs}. It is also one of the

i AATO &£ O OAAIT EOET ¢ OEA Al O1 60oU80 AATTT1 EZ
the National Economic Empowerment Development Strategy

{NEEDS} [OYO SUBEB, 2006].

The president signed the UBE bill into law on 26 May 2004
following its passage by the National Assembly. The UBE 2004 act
makes primary and junior secondary education freand compulsory
for all children. In December 2005,the National Council on
Education [NCE] directed the National Educational Research and
Development Council [NERDC] to formulate a curriculum for the
implementation of the UBE programme [NERDC,2007a]. The
aftermath of this directive was 9year Basic Education Curriculum.
The structure of the curriculum attempts to address the problems of
access, quality and equity in primary and junior secondary schools.
It is a 9year educational ladder programme of six yea duration for
the primary segment and three years of junior secondary
[NERDC,2007b]. These two levels of basic education are universal,
free and compulsory for all Nigerian children aged 45. The
programme also stipulates learning from early years of -5+, which
is called Early Child Care Development and Education
[ECCDE)}{UBEC, 2008}

Educational Precursors of UBE
Before the adoption of the UBE now in vogue, attempts had been
made severally to formulate educational programmes. Some of these
programmes are:

1. Universal Primary Education in Western Region in 1955

2. Universal Primary Education in Eastern Region in 1957

3. Introduction of UPE in Lagos Federal Territory in 1957
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4. Publication of National Policy on Education in 1977 which
has undergone severhrevisions, the latest been that of
2004.

5. Launching of Universal Basic Education in 1999 [Yusuf and

Ajere,2008].

Table 1 presents the curriculum structure of the new Year basic

education in Nigeria.

Table 1: The 9-year Basic Education Curriculum Structure

BASIC EDUCATION
CURRICULUM LEVEL

CORE COMPULSOR
SUBJECTS

ELECTIVE SUBJECTS

LOWER BASIC
EDUCATION [PRIMAR)
1-3]

1. English Studies

2. One Major Nigerian
Language [Hausa

Igbo
or Yoruba]

3. Mathematics

4. Basic Science and
Techrology*

5. Social Studies

6. Civic Education*

7. Cultural & Creative
Arts[CCA]

8. Religious Studies
[CRK/IRK]

9. Physical & Health
Education[PHE]

10 Computer Studies*

1 Agriculture
2 Home Economics
3 Arabic Language

Note
Must offer 1 elective,
but not more than 2.

MIDDLE
EDUCATION
[PRIMARY 46]

BASIC

1. English Studies
2. One Major Nigerian
Language [Hausa
Igbo,
or Yoruba]
3. Mathematics
4. Basic Science and
Technology*
5.Social Studies
6.Civic Education*
7.Cultural & Creative
Arts
[CCA]
8. Religious Studies
[CRKI/IRK]

1 Agriculture
2 Home Economics
3 Arabic Language

Note
Must offer 1 elective,
but not more than 2.
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9. Physical & Health
Education [PHE]

10 French Language

11 Computer Studies*

12 Life Skills*

UPPER BASI( 1. English Studies 1Agriculture

EDUCATION 2. One Major Nigerian | 2 Home Economics
Language [Hausa| 3 Arabic Language

[JSS13] Igbo, 4 Business Studies
or Yoruba]

3. Mathematics

4. Basic Science

5. Social Studies

6. Civic Education*

7. Cultural & Creative
Arts[CCA]

8. Religious Studies
[CRK/IRK]

9. Physical & Health
Education [PHE]

10 French Language

11 Basic Technology*

12 Computer Studies*

13 Life Skills*

Note:
Must offer 1 elective,
but not more than 3.

* Y Newly Introduced Subject, Source: UBEC Training Manual,
2007

The implementation of a new curriculum always poses challenges to
the nation as a whole and respective state in particular. The extent
to which the curriculum is sensitive to the values, éliefs, norms,

tradition, science and technology, art, religion and customs of the
people constitutes a major challenge. According to Maduewesi
[2000], the curriculum must be sensitive to the totality of the ways

of life of the society for which it was @signed. Actually, the new set
of curriculum attempts to focus on functionality and relevance of its

content to the society, bearing in mind the current trend of science
and technology. Maduewesi [2002] emphasises the fact that the
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need of any nation in tle present age of scientific and technological
advancement, which is further hastened by computer technology
and information superhighway, are best determined through
appropriate, relevant, pure and applied science curricula and
dissemination of existing am new information which is impossible
practically without teachers.
Teachers are major implementers of any curriculum.
Regardless of the number of workshops organised for different
stakeholders, if teachers are left behind, the objectives set for the
curriculum might not be fully achieved. This position corroborates
- AAOAXxAOEGO r¢mnny 1 PETEIT OEAO OAAA
for the translation and implementation of educational policies,
curriculum or course offerings, instructional material packages rad
AOOAOGOI AT O T &£ 1AAOTETC 1TO0ATI AO AO OEA 1 A
OOOAEAOGS EO T1TA 1T &£ OEA OOAEAAOO ET OACOAOA
How available are the teachers who are competent to handle this
subject? Kwache [2007] identifies lack of information and
communication technology [ICT] personnel as one of the major
problems which mitigate against the implementation of ICT and its
related curriculum in Nigeria. He went further by saying that most
institutions lack computer literate teachers and ICT expgs that
would support and manage the internet connectivity and or .
application of computing in the teachingl AAOT ET ¢ DOT AAOO8 O4AAAE
AO , AAOT AOO 300A0AGUG ¢ $T xT1TAAAA ¢mnnyy OC
Curriculum implementation relies on teachers having access
to high quality materials, developed by the people with
expertise in content and pedagogy, as well as sufficient
resources and time to design, test and refine the materials for
use in classrooms with diverse students. Teachers and
professional developers nedd work together to decide how
the curriculum will be used with the students and the
milestones that will be met at different points in the
implementation process. Overtime, teachers need to be given
different kinds of support, tailored to their changingeeds.

AOO

T

It is important that government and other stakeholders
acknowledge the enormous task that rests on teachers while
implementing the new curriculum.

The success or failure of the ogoing 9-year Basic Education
in Nigeria seems to lie in the facthat teachers are not only being
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asked to change their roles and take on increased responsibility, but
they are also being asked to change previously held attitudes and
beliefs (Kennedy and Kennedy 1996). They are the change agents
needed to bring the curiculum implementation procedures to the
grassroots and communicate the importance to both parents and
learners they deal with on daily basis. They require
information/knowledge both about the background to the new
curriculum (which would include informati on about the approach
and the design) and about how they will be expected to manage it,
taking on responsibilities, for example for designing materials
themselves that they may not have had before. They require training
in the skills required and they requre the physical resources to
implement the changes. In addition, they will need time to take on
the new ideas and space to try them out and adapt them to their
situation (Kennedy, 1996). According to him, time and space are
important as teachers adjust tleir attitudes and beliefs and move
through the psychological processes associated with change. These
may be more or less stressful depending on the psychological
OAEOOAT AA6 AAOxAAT OEA T1 A AT A OEA 1T Ax DOA

These heavy demands on teachers call foraining and rez
training to update their content z area knowledge especially on the
newly introduced subjects. Experienced teachers in term of years of )
OAAAEET ¢ 1 Au AA TAAAAA &£ O OEEO OAEAIT GCAos8
teaching according to Fetler, (1999)are likely to be less effective
compared with those with many years of teaching. Level of
certification of teachers seems to impact on their knowledge of the
subject matter and the teaching gain. Abelt Foundation, (2001)
reported that highly certified teachers are no better in practice and
knowledge of subject than the less certified ones. Darling
Hammond, (2002) on the other hand asserted that certification is an
important factor in predicting knowledge of subject and quality
teaching. The assertion ofDarling z Hammond, (2002) was
supported by Wayne & Youngs, (2003) that, high level of
certification in a particular subject area, within the context of this
study mathematics, may result in high knowledge of the subject and
more effective teaching.

The Federal Government kickstarted the implementation
process by providing a rigorous training exercise on the new
curriculum for only forty -two master trainers from each state and
the Federal Capital Territory. Majority of the participants that took
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part in the training in some states were not classroom teachers.
Even if all were classroom teachers, the proportion in comparison
with the number of classroom teachers in each state is insignificant.
The challenge of carrying teachers along while implementing the
new 9-year Basic Education curriculum especially in Osun State of
Nigeria is the concern of this study. The qualities in terms of
gualification and years of teaching of the teachers used for the
implementation of the new curriculum were investigated. Levelof
availability of qualified teachers to teach the newly introduced
subjects [Basic Science and Technology, Computer Studies, Civic
Education and Life Skills] was also investigated.

Statement of Problem

Large proportions of annual budget of many countes go to

education being the major means of producing high intellectual
capacity for the nations. The teachers that will bring the objectives
of education (especially that of 9year basic education in Nigeria) to
the grassroots must be available and shoulgossess expected
gualities that will ensure good performance. This study therefore
investigated the availability and qualities of teachers used for the
curriculum implementation and their awareness of the newly

introduced subjects.

Research Questions
Thefollowing research questions guided the study:

1. What are the qualities of teachers for implementation of the
new 9-year UBE curriculum in terms of teaching and highest
gualification?

2. Are the teachers aware of the new subjects [Basic Science
and Techmology, Computer Studies, Civic Education and Life
Skills] integrated into the 9-year UBE curriculum?

3. How available are qualified subject teachers for the newly
introduced subjects in primary schools?

Methodology

This study is a descriptive type. The ariables were observed
without any manipulation. Purposive sampling technique was used
by Osun State Universal Basic Education Board [SUBEB] to select
primary school teachers who attended a training workshop at the
state headquarters, Oshogbo from all thehirty local government
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areas in the state on 8 and 9 October, 2008.The participants for this
workshop constituted the sample of this study. Three hundred and
fifty one primary school teachers participated in the study.

An instrument titled Curriculum  Implementation
Questionnaire [CIQ] was constructed by the researchers. It
comprised two sections. Section A elicited information on personal
data of the respondents, while section B sought information on
OAAAEAOOS6 AxAOAT AOGO 1T £ AthdnedDAE]I AAETI EOU 1
integrated subjects [Basic Science and Technology, Computer
Studies, Civic Education and Life Skills] in the -$ear UBE
curriculum. The instrument also sought information on other
related curriculum implementation process. The Cronbach alpha
reliability coefficient estimated on CIQ was 0.65. Descriptive
statistics [frequency counts and percentages] and graphs were
employed to answer the three research questions raised in the
study.

Results

The results to the research questions are presented inighsection.
Research Question One:

What are the qualities of teachers for implementation of the new-9
year UBE curriculum in terms of years of teaching and highest
educational qualification?

Table 2: Highest Educational Qualification of Primary School

Teachers

Qualification Frequency Percentage
Diploma 1 0.3

Grade 11 6 1.7

NCE 286 81.5

B.Sc 5 14

B.Ed 43 12.3

M.Ed 1 0.3

No response 9 2.6

Total 351 100




9 Joshua .0O. Adeleke, Martins Fabunmi & J. Ademola. Ojeleye

300+
250+ ODiploma
2001 B Grade 11
ONCE
1504 OB.Sc
100+ EB.Ed
50. OM.Ed
B No response
0

Qualification

Fig 1: Qualification Profiles of the Selected Teachsr

Table 2 and Fig. 1 show that majority of the sampled teacher8@
[81.5%] had Nigeria Certificate of Education [NCE] qualification
while 43[12.3%] of the sample indicated B.Ed. as their highest
educational qualification. This result seems to be in conformity with
the stipulation of National Policy on Education [FRN,@4] that the
minimum educational qualification for primary school teachers
should be NCE.

Table 3: Years of Teaching of Primary School Teachers

Year Frequency Per cent
0-5 years 27 7.7

6-10 years 05 1.4
11-15 years 24 6.9
16-20 years 123 35.0
21-25 years 84 23.9
26-30 years 76 21.7
Above 30 years 12 3.4
Total 351 100
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140
1201 0O0-5 years
100+ M 6-10 years
80+ O11-15years
60 016-20 years
404 W21-25 years
b 026-30 years
201 | I | B Above 30 years
0.

Year
Fig 2: Year of Teaching of the Sampled Teacher

Majority of the sampled primary school teachers as shown in table 3
and fig. 2 are experienced. As many as 319 [90.9%] had more than
10 years teaching &perience. This implies that experienced
teachers are available for the new Year UBE curriculum in primary
schools.

Research Question Two

Are the teachers aware of the new subjects [Basic Science and
Technology, Computer Studies, Civic Education and e.ifSkills]
integrated into the 9-year UBE curriculum?

4AAT A 1d OOEI AOU 3AEIT1 4AAAEAOOS
Aware Not Aware

Subject Frequency | % Frequency | %

Basic Sciencg 211 60.1 140 39.9

& Technology

Computer 151 43.0 200 57.0

Studies

Civic 98 27.9 253 72.1

Education

Life Skills 55 15.7 296 84.3

I x AOAT AC
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300

250~

200

150

OAware
@ Not Aware

100

50

Subject Basic Science & Computer Studies Civics Life Skills
Technology
New Subject

Fig.3.Awareness of the Sampled Teacheof the newly
introduced Subjects

Table 4 and Fig. 3 reveal that majority of the sampled teachers were
not aware of the newly introduced subjects [Basic Science &
Technology, Computer Studies, Civic Education and Life Skiilsjthe
new curriculum. Among the respondents teachers, 211[60.1%] and
151[43.0%]indicated that they were aware of Basic Science &
Technology and Computer Studies as newly introduced subjects
respectively. Only 98[27.9%] and 55[15.7%] indicated that they
were aware of Civic Education and Life Skills as newly introduced
subjects respectively. Implicit in this is that if majority of the
teachers themselves are not aware of the newly introduced subjects,
to what extent then would their pupils be aware of the gbjects,
needless to talk about being taught.
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Research Question Three
How available are qualified subject teachers for the newly
introduced subjects in primary Schools?

Table 5: Availability of Qualified Subject Teachers for the Newly
Introduced Subject s

New Subject | Teachers Available Teachers Not Available
Frequency | % Frequency %

Basic Sciencq 144 41.0 207 59.0

& Technology

Computer 37 10.5 314 89.5

Studies

Civic 69 19.7 282 80.3

Education

Life Skills 34 9.7 317 90.3

350

300

250

200

DOTeachers Available
@ Teachers Not Available

150

100

50

Basic Science &  Computer Studies Civics Life Skills
Technology
New Subjects

Fig. 4. Availability of Teachers for Newly Introduced Subjects

teach the newly Newly Introduced subjects |BasiC Sclence and
Technology, Computer Studies, Civic Education and Life Skills] were
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not available in most of the primary schools in the state. Among the
sampled teachers, 44[41.0] and 37[10.5] indicated that there were
teachers for Basic Science and Technology and Computer Studies
respectively in their schools. Only a few, 69[19.7%] and 34[9.7%)]
indicated that there were teachers for Civic Education and Life Skills
respectively in their schools. The new Year basic education
curriculum is already in use since September, 2008 in all the
primary and junior secondary schools following the government
policy. Yet there are no sufficient teachers to teach all the subjects,
what agreat challenge.

Discussion

It was found in this study that majority of the primary school
teachers have the minimum requirement of educational
gualification, that is Nigeria Certificate of Education [NCE] as
specified in the National Policy on Educatio [FRN 2004]. Academic
gualification of a teacher is a cogent factor that determines the
quality of instruction given to learners. Implementation of
curriculum will amount to nothingness if teachers are not well
trained. Years of teaching of the majority bprimary school teachers
was found to be above ten years. This means that they are
experienced enough to facilitate the implementation of the new
curriculum.

The study revealed that qualified teachers were not
available in almost all the primary schoolsn the state to handle the
newly introduced subjects [Basic Science and Technology, Computer
Studies, Civic Education and Life Skills]. This constitutes one of the
major implementation challenges of the new 9/ear Basic Education
Curriculum. As at the timethe data used for this study were
collected, the new curriculum was already in use in all the schools
[primary and junior secondary schools]. Yet, teachers for all these
new subjects were not readily available. Schools where these
subjects are being taugh the possibility of being taught by the
unqualified teachers is high. Using the words of Maduewesi [2000],
teachers are largely responsible for the translation of educational
policies, curriculum or course offerings, instruction material
packages and assssment of learning outcomes. How then will
unqualified teachers perform these teacherelated roles effectively
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in relation to these newly introduced subjects? It is observed that
many old teachers have gone on retirement without replacement
with new ones. In fact, for a period of four years, some state
governments never employed any teacher. With this lackadaisical
attitude, there is no way teachers will be adequate in the public
schools. If employment of new teachers is not considered by the
government, retraining of those onthe-job might be the alternative
that will make realization of the set objectives of the new §ear
basic education a reality. It was found in this study that many
teachers were not even aware of the newly introduced subjects.
Implicit in this is that these new subjects are not being taught in
some of the primary schools in the state.

Implications for Educational Planning, Policy and Law
The findings of this study have meaningful implications for
educational planning, policy and law. The different Federal
government seems to have ignored the planning aspect of the
scheme, hence the inability to provide schools with qualified subject
teachers for the newly introduced subjects. Fabunmi (2004) had
claimed that most of the staff of th O01 AT T ET Ch 2A0AAOAE O
$EOEOET T 6 1T &£ 1100 -EITEOOOEAO 1T £ wAOAA
educational planning at all. In a situation like this, there is an urgent
need to recruit adequate educational planners that will assist in the
planning of educational programmes like this one.
The federal legislature should enact a law that makes it
mandatory for both private and public education providers to
employ specialists in educational planning jobs in schools and
appropriate  government departments Appropriate  policy
instruments should also be put in place to ensure adequacy of
teachers and other educational resources in schools. Governments
at both state and Federal levels should rise up to their
responsibilities by recruiting sufficient teachers that will facilitate
the implementation of the new 9 year basic education at urban and
rural areas. Regular irservice training should be provided to update
OAAAEAOOS ElTiT x1I AACA AOPAAEAIT U 11 OEA
[Basic Science and Technology, Cputer Studies, Civic Education
and Life Skills]. Machinery has to be set in motion for the training of
teachers, especially those that will be teaching the four newly
introduced subjects [Basic Science and Technology, Computer
Studies, Civic Education andLife Skills]. It has to be further

3
OEIT 1

O/
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emphasised that for the laudable objectives of the UBE, being

DOOOOAA AU 5" %# AT A OOAOAOGSG 35" %" O AA A
teachers should involve integrating the use of modern instructional

technologies such as the&eomputers, access to the internet, audio

OEOOAT ANOGEDPI AT OO AT A 1T OEAO AOOI OOAA 0Ol £
business world.

Conclusion

This study has established that the major implementation
challenges of the new 9Year Basic Education Curriculum is non
availability of required qualified teachers for the newly introduced
subjects [Basic Science and Technology, Computer Studies, Civic
Education and Life Skills]. As at the time the data used for this study
were collected, the new curriculum was already in useni all the
schools [primary and junior secondary schools]. Yet, teachers for all
these new subjects were not readily available. Schools where these
subjects are being taught used unqualified teachers.
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Abstract

The poor performance of government schools in Nigeria has been
a cause of concern for many years. The reasons for this include
unfavourable atti tude towards learning on the part of students,
OAAAEAOOS8 T ACAOEOA AOOEOOAA O1 OAAAEET Ch
resources and high pupil/teachers ratio. This paper assessed
some determinants of educational output and how they influence
the performance of stud ents in government secondary schools in
Ibadan metropolis. It utilized descriptive statistics and ordinary
least squares regression estimation techniques in analyzing
primary data derived from 700 students through a questionnaire
administered in year 2006 from 10 secondary schools; using
stratified sampling procedures.

The assessment/assignment, punctuality and class work were
used by the surveyed schools to assess the performance of students
apart from student®test score that is generally acceptable #lse
rating variable. Number of students in a class, number of times
students write test per term, teachestudents ratio, number of people
invigilating during examination are some of the variables that have
significant effects on the performance of student

This paper therefore concludes thaince family, school and
student variables play significant role in the education output of
students, the school authorities and the Ministry of Education can
bring out policy that will state the number of teacherthat must
invigilate a class during examination, number of people that must be
in a class and the number of times students should write test per term
This will allow for effective measurement of education output in the
State.
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Introduction
Investment in education leads to the accumulation of human capital,
which is key to economic growth and increased income. It produces
knowledge, skills, value and attitude. It is essential for civic order
and citizenship and for reduction of poverty (World Bank 1995).
Education is for development, both for individual and of the nation.
It has become imperative as a means of enhancing so@oonomic
development, reducing inequality and encouraging economic
competitiveness. The educational system at any level must thereo
be improved in order to make education capable of playing all these
roles. The indicators of quality must now become those that can
promote advancement of knowledge and mastery of skills as well as
prepare the learner for leading a meaningful life in te world
(Ayodeji. 2004).
The education establishment across the globe has
recognized the importance of standards. The current attempts of
Federal and State governments to impose standards based
assessment in our public primary or secondary education sysms
AAIT1 OOOAOA OEA OAAT CIEOETIT OEAO Ui O AAT S
until you have specification and ways of measuring output against
these specification.
According to Atkinson (2005), education quality can be
evaluated in numerous ways. These include, using teachers
guality, education output, education inputs, education social
impact and education efficiency. These measurements have a
way of impacting each other. However for the purpose of this
study, education quality is evaluated by considering educ ation
output and some variables such as pupil/ teachers ratios,
OAAAEAOOS8 OAI AOEAOh NOAI EEZEAAQET I AT A Ag
commonly used to measure education inputs
The trend in national and international dialogue about
the key role of the quality of edu cation in the growth and
development of individuals and nations has resulted in
decisions by many countries to participate in large scale cross -
national educational research studies, with the aim of obtaining
policy information about the quality of their e ducational
systems in terms of the general condition of schooling, the
educational achievement of students and equity in educational
provision and outcome (Nzomo 2005).
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Secondary school is the link between primary and tertiary
institution. It serves as the bedrock or foundation of knowledge
across the globe. Educationespecially at lower level has become
government and donor priority and more resources are allocated to
its expansion and developments. Revisions of national standard and
rating system as wellas stronger accountability mechanism are
necessary to achieve good educational quality and sustainable
development.

The poor performance of output of many state government
schools at all levels in Nigeria has been a cause of concern for many
years. Thishowever, has jeopardized the purpose of education in
the life of people and the state in particular. Several factors have
been identified in recent times across nations as well as in Nigeria to
cause poor performance among students and low quality of
educdion output. Some of these factors include unfavourable
attitude towards learning on the part of students (Odebunmi, 1985),
teachers negative attitude to teaching (Ojedele, Ogunsiji and Bello
1987) and inadequate financial resources (Ngoka 1988).

The output from secondary schools in Nigeria has been
growing at alarming rate over the years. This is as a result of
the turn out at this level of education (National Manpower
Board 2004). The mass turn out of students from secondary
schools was probably due to the free secondary education
programme earlier embarked upon by the government in the
last two decade.

However, the quality of the graduates from secondary school
is very important rather than the quantity. Casual observations
reveals that the quality of &deral government secondary schools
output are better than that of Stateand in the Statethe quality of
students output in school of sciencds better than that of nominal
State secondary schools. Quality of education output is directly
related to the dudent performance in examination, number of
students per school, teacherO OO A A1 OAll éhesofalltufder the
rating system in education development, which is used in measuring
the performance of students or schools output. This paper looked at
the quality of output of secondary school within Ibadan metropolis
in Oyo State. This is necessary because it will give good
understanding of the evaluation of the rating system in government
secondary school, provide insight into the reasons for the
performance of students (either low or high) and the effectiveness
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of the variables used in measuring education output for sustainable
development.

Background of the Study

Educational system in Nigeria is divided into three levels, the

Primary, Secondary and Tertary. The term secondary education is

defined by the national policy on education in Nigeria as the form of

education children received after primary education and before the

OAOOEAOU AAOAAOQGEIT8 YO A O0i 06 Al ETAEODPAT (
educational sysem. It is the preparatory ground for students who

aspire for higher education.

The main objective of secondary education is to prepare its
products for useful living in the society, therefore the quality of
output from this level of education is very imprtant. As the current
secondary education predicament becomes more apparent to
stakeholders, mass secondary education will receive more attention.
Additionally, in the global economy government cannot afford to
support a largely uneducated population. Irgeneral, and in Nigeria
in particular, secondary education is divided into junior and senior
levels, each focuimg on different age groups and having vastly
different pedagogic goals. Secondary education, especially at the
senior secondary level, include technical and vocational education
and training. This can be in separate or integrated scheme (Bregman
and Bryner 2003).

Patterns of secondary education structure in Africa
depend largely on the region but are often country specific. By
the end of 1990s, in most African countries (Nigeria inclusive),
the most common structure was 6 -3-3-4. In most African
countries, and in Nigeria, junior secondary is now being
included as the last stage of basic education and government
defines it (if possible) as free a nd compulsory. This is largely
due to the worldwide Education For All (EFA) initiative.

In the last three decadesWest African Examinations Council
(WAEC) has been the sole body coordinating the secondary school
examinations for the award of secondary sabols certificate while
the Ministries of education in each State conducted the junior
secondary school examinations. However in recent times, the
Nigerian government has established the National Examinations
Council (NECO) that conducted examination of seedary schools at
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junior level apart from the ones conducted by the State ministries of
education and for senior level apart from the examinations
conducted by WAEC.

All secondary schools gear their programmes to meet
the requirements of examinations admi nistered by the West
African  Examinations Council (WAEC) and National
Examinations Council (NECO). WAEC and NECO are the
educational institutions that control the examination system
AT A OEA AOOOEAOQOI Oi AT A xET AGAO AilTdo6OT 1
examination system con trols its education. Thus, the success of
a secondary school and its output is judged strictly by the
performance of its examination bodies.

Education is a service with significant non-market inputs.
Notably students and parent time, and the outcome otducation
depend upon factors outside the control of providers of educational
services such as student ability, family, peer group, and
neighborhoods factors (Fraumeni, et al 2004). The World Bank,
(1980) distinguishes between output in the sense of achi@ment of
pupils or students-which refers to knowledge, skills, behaviour and
attitude as measured by tests, examination results, and the like, and
outcome in the sense of external effect of outputhat is, the ability
of people to be socially and economally productive. It is a complex
process, which aims to help achieve a range of ultimate outcomes. In
broad terms, these outcomes are the maximization of social and
economic welfare, promotion of economic growth, reduction of
social inequality, enhancemenof happiness or weltbeing.

OECD (1965) established some criteria for measuring
output. These are the rate of progress of pupils through the system,
the performance of pupils in terminal examinations, the facilities in
the schools and the range of subgts offered in the curriculum. In
this connection, Ukeje (1996) was of the opinion that examination
occupies central place in the Nigerian EducatignSystem as a
measure of educational output, thus the importance of education
was spelt out in Federal Repulic of Nigeria= National Policy on
Education, that all secondary schools should gear their programmes
to meet the requirement of examinations conducted for the senior
school certificate.
4EA DAOOAOT 1 &£ COAAET C AAT AEAAOAOGE OAT OA(
Nigeria is Al to B3 (distinction and good), C4 to C6 (Credit), Y/E8
(Ordinary Pass) while F9 represents failure (WAEC 2004).
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There are several approaches mentioned in the literature for

measuring quality of education output in any economyThese are:

U Pupil attainment

U Quality of teaching

i Class size

U Test and examination result

U School inspection or invigilation.
This work uses test scores, examination results, school inspection or
invigilation and class size to measure the quality of education output
in secondary schools in Oyo State. The quality of education at any
given time would be determined by the commitment of government
not just in terms of resources made available but also in terms of
structures put in place to ensure the judicious use of resourseas
well as quality control. Federal Ministry of Education (2000)
mentioned some factors hampering the quality of instruction at the
lower level of Nigerian education. These are lack of adequate
facilities, teachers related problems such as inadequate nuar of
qualified and committed teachers, incessant strikes, nen
professionalism of teaching, frequent changes in education policies
and administrators, inadequate facilities for effective monitoring
and supervision and examination malpractices The pursuit of
quality of education output should not only be the concern of
teachers and educational institutions, but also of the parents, the
students, the employers of labour, the government and international
community.

Structure of Secondary Education in Oyo &te.
Oyo State is an inland state in south -western Nigeria, founded
in February with its capital at Ibadan. It is bounded in the south
by Ogun State and in the north by Kwara State, in the west is
bounded partly by Ogun State and partly by the Republic of
Benin while in the east it is bounded by Osun State. The state
has a landed area of about 35,742.84sq kilometers with
population of almost 7 million (2005 Estimate).

The introduction of secondary education in Oyo state can be
traced to the establishmet of Ibadan Grammar School in March,
1913. While the school is the first secondary school and the first

"TUO ' OAi T AO 3AETTTh 3AET O 4EAOAOGABO #I11

1 A
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1932 is the first Girls Grammar school in the state. There are 328
secondary schools,1,676 public primary schools, five Technical
Colleges located at Ogbomosho, Oyo, Saki, Ibadan and iGlva. Two
Colleges of Education are located in Ibadan as well as the famous
University of Ibadan and Ladoke Akintola University of Technology,
Ogbomosho. There is also the Polytechnic, Ibadan with satellite
campuses at Eruwa and Saki and Special Science Schools located
within the state.

The table below shows the enrolment and turnout in secondary
school in Oyo State of Nigeria.

Table 1: Number of Publ ic Schools and Enrolments in Oyo State

(2007)

SCHOOL NUMBER ENROLMENT
Primary 1,676 872,148
Secondary (state) 326 358,105
Secondary (Federal) | 2 4,835

Total 2004 1,235,088

Sources: Oyo State primary Education Board, Oyo State Ministry of
Education

Review of Literature

National government and donor organizations have concentrated
investment on increasing school participation at the primary level in
the developing countries. Most of the poorest countries, including
most sub-Saharan African (SSA) auntries are increasing their
efforts (resources) to improve access to and quality of primary
education. This creates an increasing demand by parents and
communities to let their children benefit from the next stages in the
education cycle, largely ignorig the need to simultaneously
increase quality and capacity at the secondary level.

In theory, the quality of education received could be
measured by the quality of teaching and other education variables in
the education system. However, in practicelt is very difficult to
assess the quality of teaching a pupil receives. Given such difficulty,
I £#O0AT AOOAET I
OAAAEET C
quality teaching).

xEl 1 EAOA A 1 AOGCAO EiIi PAAO

i EBAS8

PDOE
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Although atainment is a useful proxy for such changes in
the quality of education received, it is important to recognise that
there are some drawbacks to this approach. Principally, it fails to
recognise the wider benefits pupils receive from the education
system.Like indicators on the quality of teaching, it is very difficult
to obtain robust time-series data on these wider benefits which
exist.
Pritcherd (2002a) introduced the idea of using lesson
guality adjustment in the measurement of education output.
According to him, government inspectors in the UK make
assessments regarding the quality of lessons. Powell and Pitchard
(2002) note that weights could be assigned to the three ratings
categories for lessons; good/very good lessons, satisfactory lessons
and unsdisfactory lessons. They concluded that if these
assessments were used to form a lesson quality adjustment, the rate
of growth of the volume indicator would be raised over the period
1995-2000.
The children of any nation are its greatest resource. In the
future, the prosperity and quality of life of all nations will be
AAOGAOI ET AA AU O1T AAUBO AEEI AOAT AT A OEAEO
that face them, their families, their communities and their countries.
Education unlocks this ability, and investmentinci I AOAT 6 0 1 AAOT ET C
is the most important contribution any nation can make to better
the future.
Over the years in most developing countries, the quality of
education is eroding; the truth of this statement depends on the
indicator of quality used. If on theone hand, one considers an input
as the sole indicator, quality appears to have declined since inputs
available per child have declined. If on the other hand, one considers
the output of educatonAEE] AOAT 60 1 AAOTETI ¢ AO OEA EI
quality, we are had pressed to say anything since so little research
EAO AAAT AT TA AT TAAOTEIC AEEI AOAT 80 1 AAOI
and Verspoor 1991).
Hanushek and Lavy (1994) used data from Egypt to
investigate the role of school quality in affecting dropouts. They
found out that the frequently discussed equity quality trade off is
misstated. The tradeoff typically identified arises from simple
consideration of the budget constraint facing schools; money spent
on quality reduces that available for expanding the numbeof school
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position available. Their work also demonstrates the importance of
incorporating outcome-based measures of school quality.
Thias and Carnoy (1972) carried out research on the
influence of school factors on the quality of school output in Kenya.
Their result shows that quality of output is equated with student
examination performance. Thus, in measuring education output,
performance of student in schools is always considered. This is
measured in terms of the grades obtained by students in a co@®r
group of courses (Adeyemi 1998 and Akanbou 1985).
Rahman, et al (2005) assessed the effectiveness of
community intervention in improving quality of basic education.
They found out that child friendly community learning programme
(SOPAN) schools elimi AOA OT T A T £ OEA AT 1 OOOAET OOh A
performance for both boys and girls has improved both in aggregate
and individual subject scores compared to that of control schools
where no such intervention exists.
Suryadarma et al (2005) used an OLS regressi technique
to investigate the determinants of student performance in
mathematics and verbal tests among fourth grade school children in
YT AT T AOEA8 4EAU &1 01T A OEAO OOOAAT 00O
influenced by individual variables, teacher variables andschool
variables. Education level of parent, studenteacher ratio, and
qguality of school facilities were among the variables that are
significant.
, AREDPT j¢nnmmq ET OAOOECAOAA OOOAAT OO6
courses and lecturers as a measure of teaching effeeness and
found that through teaching, students are capable of observing and
identifying differences in the way their lecturers teach. Hence, given
valid and reliable instrument, their views could be taken into
consideration in the overall assessment of AAOOOAOOSE OAAAEET C
effectiveness for growth of education.
Bregman and Bryner (2003) were of the opinion that within
the ministry of education, the monitoring and evaluation unit is to
provide reliable, relevant and timely data for the evaluation of the
cd 01T 6OUBO POI COAOGO8 4EA AAOA OEI O1 A A
OACAOAET ¢ ANOEOAAT A AAAAOOh OOOAAT OO
graduation/certification rates. Answers to these issues according to
them provide indications of system weaknesses andtrengths,
which can then be followed with modification of policies and
practices to increase system effectiveness and quality.

DA

Qu
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Similarly Hanushek (1995) in his study on developing and
AARAOGAT T PAA AT O1 OOEAO E£ET A0 1060 OEAO EI BOI C
had effect on student learning in developing countries while it is
unimportant in developed countries.

Methodology:

The methodology adopted in this study is based on the internal
efficiency of educational investment. Efficiency is a term used to
describe the rehtionship between inputs and outputs but because
this relationship can be analysed from several perspectives,
judgment about efficiency may have to take into account more than
one aspects of the relationship. In economic theory, the main area of
investment in human capital which contributes to improvement in
the quality of labour has been in education and training. Thus, in the
economic theory of education, human resources constitute the
ultimate basis for the wealth of nations. The principal institutional
mechanism for developing human skills and knowledge is the
guality of the formal education received by people. A country, which
cannot develop the skills and knowledge of its people and to use
them effectively in the national economy will be unable to devep
anything else (Todaro 1981).

Literature has identified different types of output that can be
associated with educational production in any educational system.
For secondary school system, we have the rate of progress of pupils
through the system, the performance of pupils in terminal
examination, the facilities in the school and the range of subjects
offered in the curriculum (Hanushek 1995, OECD 1965, Thias and
Carnoy 1972). Thus, this paper uses the performance of pupils in
terminal examination i.e.the student test scores in junior secondary
school examination conducted by the National Examination Council
(NECO), which stands as our education output, hence the dependent
variable. The reason for using the performance of people and not
other indicator is because research have shown that one of the most
important measures of the outcome/output of education is the
examination result of student. (Suryadarma et al 2005).

Following the literature as reviewed in Hanushek (1995),
the academic performance of astudent is a function of his family
background, personal or student characteristics and school
characteristics. The model is the prototypical education production
function (that is typically a linear function).
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St = (FB, PC, SC) (1)
a+bFB+cFC+dSC+U (2

Where St = Student test score of ndividual

FB = Family background characteristics

PC = Personal or student characteristics

SC = School characteristics.

The explanatory variables are FB, PC and SC as shawthe above

model.

Family Background characteristics The model controls for

background variables, which are likely to affect performance of

student in school. They include parental education. This is likely to

affect the performance of the student thragh parental

encouragement and because of their knowledge of the benefit of

education; their preferences are tilted towards supporting their

AEEI AOAT 60 AAOAAOCEI T8 / OEAOO ETAI OAA DPAOAI
occupation and income. Literature has estaldhed a positive

relationship between income and education, the higher the

household income the higher the probability of being less financially

constraints in maintaining their children in school. Since we did not

administer questionnaire at household levgé information on

DAOAT 006 ETAITIT A AATTT O AA CAT AOAOAA8 (1 xA
Eil OOA OEAO OEA OOOAAT O 1 EOGAA ET AO A POl @L
0AOOT T AT 1 0 300AATheO0variatdsEhar® indu@A OEOOEA O

ACAR CAT ARO OOGMRATONGS ADACIAECQRH AT &EOO AEET A
type of class student belongs to and position of student in the family.

It is believed that age is positively related to experience, which is a

key variable in successful performance in education. Birth order,

which is reflected in the position of the student in the family, can

have effect on performance because of the opportunity cost of

sending many children to secondary school likewise the child

labour.

School Characteristics This is also an important input in the
production process. This variable was captured using the number of
invigilators during examination, number of pupils in class, number
of times the students write test per term and the standard of WAEC
or NECO which is the coordinating body for the test scoragsult.
Literature has established a negative relationship between
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performance of student and number of people in class. The more the
number of students in a class the lower will be the performance of
students.

Data for this work was generated from 700guestionnaires
administered equally to the 10 schools surveyed in the ratio of 70
guestionnaires per school for SS1 students. Also one school wide
guestionnaire was administered to obtain school characteristics.
The seventy students in each school were r@omly selected among
the SS1 students.

Results

The result shows the descriptive analysis of the data revealing the
socio-demographic characteristics of the respondents; this is
followed by the analysis of the influence of rating variables as
expressed bythe respondent using percentages. The determinants
of student® performance (education output) is captured using the
regression analysis.

Table 1: Socio-Demographic Characteristics of Respondents

Variable Number Percentage
Sex

Male 335 48.5

Female 350 50.4

Religion

Muslim 219 31.9

Christian 460 67.2

Traditional 6 0.9

Class of Student

Science 296 42.6

Arts 180 25.9

Commercial/Business 219 31.5
Do you work to earn money?

No 147 215

Yes 538 78.5

Mother Education

No education 32 4.6

Primary 69 10.1

Secondary 267 38.9

Tertiary 317 46.2

Father Education
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No education 18 2.6
Primary 45 5.6
Secondary 238 34.2
Tertiary 377 54.2
Types of home

Brick building (flat) 415 59.7
Brick building (Face to face) 210 30.7
Wooden building 24 3.5
Mud building 30 4.4
Others 6 0.9
SourceSurvey 2006.

The above table shows the socidemographic
characteristics of the respondents. It shows a sex ratio of about
51% female and 4% male. Out of the 700 students surveyed, about
32 per cent are Muslims, 67.6 percent are Christians while 0.9 per
cent belongs to traditional religion.  Science class took the highest
percentage of the respondents with 42.6 pecent; this is followed by
commercial/business class, which recorded 31.5 pearent while 25.9
per cent belongs tothe arts class. The issue of child labour was
also considered in the study because child labour does affect the
performance of students in school; 77 pecent of the respondents
acknowledged that they work to earn money after school while 20.6
per cent donot work.

ParentO &ducation has a positive relationship with student
enrolment and performance in the literature. The works of Olaniyan
(2002) and HernandezZavala et al(2006) reveals that the more
educated parents are, the greater will be the tenday of sending
their children to school, which will eventually affect their
performance in school. Over 80% of the respondents show that
their mothers have above secondary school certificates. This is also
OO0OA 1T &£ OEA EAOGEAOOSG AAOAAOQEIT 8

Analysis of the influence of rating system on education output:
Table 2: Total number of students per class

Class size Class Number Percentages
20725 39 6

26739 30 4.3

40749 160 23.4

50799 391 57.1
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100 above 65 9.4
Total 650 100
Sources: Study Survey 2006

Larger percentage of the respondents in Table 2 falls
within the range of 40 z 99 students per class which is very
high. This may have adverse effect on the teaching and
performance of the students in examination. The school
guestionnaire reveals an average of 55 students per class at all
the senior secondary school classes.

Another variable, which affects the performance of
students in schools, is the number of times the students write
test in a term. The table below reveals the number of times
students wr ite test in a term.

Table 3: Number of times students write test in a term
(Students Responses)

Number of test per | Number Percentages
term

One time 163 24

Two times 303 44

Three times 188 27

More than three| 31 4.5

times

Total 685 100

Sources: Study Suey 2006.

In most secondary schools in Nigeria, we have 3 months in a
term (i.e 12 weeks). The table reveals that larger percentage of
the respondents write test two or three times per term i.e. once
in 6 or 4 weeks. Apart from student test scores, there are other
variables that the school authorities consider to assess the
performance of students in a school. These variables are used
by school authorities to rate their students along with
examination. Table 4 below shows other rating variables used
by the school authorities apart from the test scores of students
that were sampled.

O
(@}
O

4AAT A 14 6AOEAAT AO OOAA Ei1I OAOE
| Rating variables | Percentages |
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Inventories 4.8
Punctuality 19
Classwork 11
Assignment/Assessment 28
Dressing 5.6
Practical 16.7
Attendance 9.5
Participation in class 5.6
TOTAL 99.7

Source: 2006 survey

Apart from student test scores that are used in school to check
performance, assignment/assessment is the next rating system
that is being used by school authorities to know the
performance of students (28%). This is followed by punctuality
in class with 19%, practical and class work with 16.7% and
11% respectively.

Table 5 below shows the qualification of t eachess
according to school by sex in percentages.

Table 5: Total numbers of teachers according to their qualifications
and by gender.

Name of schools | NCE DEGREE| B.SC, BA, B.ED | Total
Male Male number of
Female Female Teachers

Imman uel 1 3 12 25 41

College u.l

Ibadan

Oyo State | _ _ 14 3 17

School of

Science Pade

Eyini High | 2 2 13 26 43

School

Community 1 1 15 17 34

Grammar

School

Estate High | 6 5 9 40 60

School

Ikolaba  High |4 5 22 27 58
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School

Oladipo 5 17 22
Alayande
School of
Science

Command Day | 1 4 32 56 88
Sec. School
Ibadan

Orogun 5 8 13 22 48
Grammar
School

TOTAL 20 28 135 233 368

Sources: 2006 Survey

The above table shows that majority of the teachers of the
OOOOAUAA OAETT10 EAOA "AAEAIT 40860 AACOAAS
result of the policy of the government that the minimum
requirement for teaching in secondary school should be
"AAEAT 1060 AACOAA xEOE AIDBPEAOGEO 11 AAOAA
This is to achieve one of the Millennium Development Goals of
education for all at pr imary and junior secondary level by the
Year 2015. Orogun Grammar School, Estate High School and
Ikolaba High School recorded 13, 11 and 9 NCE teachers
respectively, while the two Schools of Science did not have NCE
teachers.

Teachersstudent ratio in literature (Suryadarma et al 2005)
has either positive or negative impact on the studerd @arning
ability and achievement. The number of students handled by a
teacher at a given time contributes to the standard and quality of
education. The lower the numberof students per teacher, the higher
the quality of education. The UNESCO standard for teachaupils
ratio for all levels of education are 1: 40, 1: 35 and 1:10 for primary,
secondary and tertiary levels of education respectively. From the
below table, Ikolaba High School and Oladipo Alayande School of
Science did not meet the UNESCO standard for teachprgils ratio
for seconday school.

Table 6 Teacher- Student ratios according to school
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Schools Ratio
Oyo State School of Scinece 1:21
Ikolaba High $hool 1:49
Oladipo Alayande School of Science | 1:43
Command Day Secondary School 1:23
Estate High School 1:12

Sources: Computed by the Author

However, table 7 below shows the number of invigilators and
number of times teachers test their students befar main
examination. Eyini High School, Estate High School and St Patrick
School test their students monthly before main examination and
always have three invigilators per classEmmanuel College amd
Community College organize test monthly but have five antbss
than three invigilators respectively per class during the
examination. lkolaba High School conducts test before main
examination weekly with less than three invigilators supervising
students during examination

Table 7: Number of Invigilators and Nu mber of Times Teachers
Test their Students before Main Examination.

Number of | School Number of times teachers
invigilators test students before main
per class examination
Weekly | Twice | Monthly

a

month
Three Eyini High School X X Yes
Three Estate High $hool X X Yes
Three St Patrick School X X Yes
Five Emmanuel College X X Yes
Less than| lkolaba High School | Yes X X
Three
Less than| Oladipo Alayande X Yes
three
Less than| Command Day | X Yes
three Secondary Scbol.
Less than| Community College | X X Yes
three
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Sources: Computed by tiaithor from 2006 survey.

Oladipo Alayande School of Science and Command Day
Secondary School organize test twice a month with less than
three invigilators.

It has been established that schodkevel factors explain
about two-thirds of test scores variation between students, while
studentd (hackground is also critical in explaining studer®
performance and outcome (Todd and Wolpin 2003). Although a
AEEI AGO AAEEAOAI AT O EO ETEAOATOI U ETA
of evidence points to the existence of persistent effects in
educational achievement across generation (Currie and Thomas,
1999). Consequently, one must control for individuapupil
characteristics, family background as well as school characteristics.

EOEA

The determilT AT O T £ OOOAAT 6086 DPAOAE Oi AT AA ET AQ

The regression did not include the test scores of the students
who had grade E in their result; this is because grade E is
failure. The believe is that the students who had grade A, C and
D will actually reflec t the performance or achievement of their
schools better than those who had E. The dependent
variables are average weighted grades. This was obtained by
assigning weight to the test scores grade as follows:

Grade A 4
Grade C 3
Grade D 2

The regression results of the determinants of education output

grade level A indicated that some of the explanatory variables show
a priori expectation signs in explaning the output of students in
secondary schools in Ibadan metropolis. Under the family

explanatory variables FZAOEAO0O0O8 AAOAAOETI T h AT A 11T OEAOO
AOA OECTI EEZEAAT O AO uvubp 1 AOGAT xEEIT A 11T OEAOO
10% with a positive a priori sign and values of 0.86, 0.40 and 1.153
respectively.

4EA Dl OEOEOA OECT 1 £ bdykdl 060 AAOAAOE

with the findings in the literature (Olaniyan(2002) and Hernandez
Zavala et al(2006) that parentsoeducation has positive relationship
with performance of students and hence output of education. The



Determinants of Education Output in 35

type of occupationparents involve in have pogftive or negative
impact on the performance of the students especiallynothers who
are supposel to be close to their children to give good value to them
The type of occupation the motherdoesis significant at 5% level in
explaning the output of the stuants with grade A.

Number of people in the class and number of times students
write test per term under the school variables are significant at 5%
level with expected a priori sign. The result shows that the lesser the
number of people in the classthe better will be the performance of
the students. Also, the positive value of the number of times
students write test per term shows that the higher the number of
times the students write test the better will be the education output
of the students.

Table 8 Determinants of Education Output (Grade A)
All data
SOURCE SS DF MS
Model 2686.17 13 206.6
Residual 1756.99 276 63.41
TOTAL 2025.17 290

Number of Obs= 396
F =3.25
P>F=0.00
R —Squared = 0.93
Adj R-Squared = 0.92
Std E.E =7.96
Durbin Watson = 1.89
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VARIABLES COEFFICIENT| STD. | T P> (T)
ERR

Dependent variable
Average weighted score
grade A

Family variables
Mother® education

Fatherd €lucation 1.153 0.85 1.34 |0.08
Parentshome 0.86 0.89 |0.98 |0.02
Mothersoccupation 0.38 0.64 |0.58 |0.34
Father6 @cupation 0.40 0.19 |2.06 |0.04
-041 0.36 - 0.27

1.104

School variables
Number of invigilators

during examination -0.0005 044 |-0.12|0.91

Number of people in|-0.615

class 0.51 -1.28 | 0.02

How many times student| 1.53 059 |258 |0.01

write test per term

Standard of WAEC/NEC( - 0.0096 0.191 |- 0.616
0.503

Students variables

Students religion -0.27 097 |- 0.78

Type of class studenty -1.73 0.59 0.275| 0.04

belong -0.176 1.178 | -2.92|0.08

Studentd éngagement in| - 0.14 0.29 |-0.15 | 0.63

child labour 0.479

Position of student in

family

Constant 4.55 4.97 0.915| 0.36

Sources: Computed by théduthor

However, type of class students belong to (i.e. science, arts, or
commercial) and students involvement in child labour are
significant at 5% with negative coefficients. This indicates that the
more students are invohed in child labour during or after school
session, the lower will be the performance of their education output.
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The R of the regression model is 0.93which indicates that 93% of
the variation in education output (weighted grade scores) which is
the deperdent variable is explained by the explanatory variables in
the regression equation

To test the hypothesis that none of the explanatory variables
helps explain variation in education output (dependent variable)
about its mean, F test was used in testing éhhypothesis. The F
statistics with 13 and 276 degree of freedom is highly significant,
because the F tabulated (234) is lower than the F calculated,
allowing us to reject the null hypothesis that all the coefficients of
the explanatory variables are jointy O or do not explain the
variation in the dependent variable (weighted average grade
scores).

Considering the student test scores with Grade C the model
also performed well, However, at 5% level of significant, the
numbers of times students write exami AOET 1T DHAO OAOI Oh
education, number of students in a class, number of invigilators
during examination and the type of class the students belong to (i.e.
Science, Arts or Commercial) are significant with the expected a
priori sign. Also studentd éngagement in child labour and parents O
home (proxy for families wealth) are significant at 10%.

/| 60 £E£EET AET O 00BDPI OO0 i AT U
education is a major factor in determining the output of studerin
secondary school. This always atirs through the various forms of
encouragement they give to their children (Olaniyan 2002,
HernandezZavah et al 200§.

The regression result for the determinants of education
I OOPOO COAAA $ OEI xO OEAdome,la@EAO0OOE AAOAAO
number of INOECET AOT OO0 AOOET ¢ AgAiI ET AGET 1T AT A £/
are significant at 10% leve] while humber of people in class and
type of classstudent belong to are significant at 5% level.

EAOEA

(@}
)\

AAOI EAO O

Determinants of Education Output (Grade C)

All dat a

SOURCE SS DF MS

Model 400.87 13 30.836

Residual 3378.58 455 7.425
Total 3779.45 468

Number of Obs= 554
F =4.15
P>F=0.001

R —Squared = 0.261

Adj R-Squared = 0.181
Std E.E=2.725
Durbin Watson = 1.875



38 Okuwa Oluwakemi Bolaji

VARIABLE COEFFICIENT | STD.ERR. | T P> (T)

Dependent
variable: student
test scores Grade
C

Family variable
Motherso 0.0067 0.213 0.34 0.753
education 0.493 0.229 -2.154 | 0.032
FatherO & -0.323 0.179 -1.804 | 0.072
education -0.0029 0.09 -0.323 | 0.747
Parentsthome -0.00239 0.053 -0.449 | 0.654
Motherso

occupation
Fathersd

occupation

School variables
Number of invigilators | 0.87 0.106 2.352 0.019
during examination
Number of studentsin | 0.334 0.142 2.35 0.019
class 0.528 0.161 -3.274 | 0.001
How many times
students write | 0.249 0.216 -1.154 | 0.249
examination per term
Standard of
WAEC/NECO

Student vqriables
Studentd @©ligion -0.265 0.272 -0.973 |-0.331
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Type of class of thgq 0.571 0.155 -3.69 0.001
student 0.129 0.33 0.39 0.697
Studentd @ngagement| 0.00081 0.08 1.019 0.309
in child labour

Position of student in

family

Constant 9.75 1.419 6.867 0.001

Sources: Computed by théduthor

Conlusion and Policy Implications
The result concluded that number of students in a class, number of times
students write test per term, teacherstudents ratio, number of invigilation
during examination were some of the variables that have significant effects
on the performance of students. Also the result shows that apart from the
students test scores that is generally acceptable as the rating variable in
assessing school output, assessment/assignment, punctuality, practical and
class work are also used by the suryed schools as rating variables in

AOOAOOET ¢ OOOAAT 0086 DPAOA Oi

0AOAT 008 AAOAAOQETT xAO Al O1 A
explaining the performance of students in schools. The more educated
parents are the greater is the impact on achievemenof their children. In
the regression result family and student variables contribute more than
the school variables to the over all component of education output
especially for students with grade A. This results agrees with those of Thias
and Carnoy(1972, Adeyemi (1998), Akangbou (1985).

Government or school authorities can use either of these variables
as a policy instrument to achieve quality educational output from
secondary schools. Another policy implication of this work is that
punctuality and attendance of students can be used as rating variable for
both junior and senior examination apart from students test scores and
assessment/assignment.

Since family, school and student variables play significant role in
the education output of students, theschool authorities and the Ministry of
Education can bring out policy that will state the number of teachers that
must invigilate a class during examination, number of people that must be
in a class and the number of times students should write test peetm. This
will allow for effective measurement of education output in the State.

To improve performance of studens in secondary school, child
labour should be discouraged and student should be counseled on which
class to join (i.e. Art, Science or Comnmdal) after their JSS3 examination
based on their ability and performane. Thus counseling department
should be established and made compulsory for every school with qualified
counselors.
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Abstract

This study sought to determine the trends in the growth rates of
literacy centres as well as enrolment of learners in centres in Ebonyi
state adult nonformal literacy programmes. Two techniques were
employed in data collection. These are docemtary and
observational survey research techniques. Documentary design was
concerned with the actual documentary evidences of the rates of
COTl xOE 1T &£ AAT OOAO AT A OOOAAT OO6

UAAOOR AO OAAT OAAA ETramdeshegiQé@éd OAOH

Observational design was used in ascertaining the extent of truism in
these record kept by actually seeing that these centres really existed
as well as establishing the actual number of learners in each centre.
No sample was drawn sage the whole populations of centres as well
as learners were used in the study for all the years. Result obtained
among others show that the number of learners in the centres
increased steadily throughout the eleverear period of this study.
Result obtaired also showed that the number of centres increased
steadily except between 2068009 when a drop of 25% was recorded.
The result also showed that there were more female learners than
males when the eleven year period is considered together. There were
also more males than females as facilitators/instructors in the centres
in the state throughout the period. Literacy programme of Ebonyi
state achieved above the 30% recommended efficiency level.
Recommendations made include, among others that the programme
coordinators, facilitators, implementers and instructors should be
given a part on the back respectively for jobs well done.
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Introduction

Background of the Study
The Agency for Mass Literacy, Adult and Neiormal Education
Programme was established by the federal government of Nigeria in
1990. Its Blue Print and Action Plan also came out in 1990. The
Agency, functions under the National Mass Education Commission
(NMEC), which is a parastatal of the Federal Ministry of Education.
The Agency has branches at State and Local Government Area levels
OEOI OCET 60 OEA AEAAAOAOEI T8 )OO0 CATAOAT 1
illiterate Nigerians literate by the year 2000 A.D. (Blue Print,
1990:1; AMINA, 1992:3).
The Blue Print or Action Plan for thee CAT AU8 O DHOI COAI T Ah
stipulates three major aims or criteria. These are:
- Mass Literacy for the citizenry by the year 2000 A.D.
- Literacy for all illiterates at the nonformal education
level, by the year 2000 A.D., and
- Achievement of (1) and (2) above though imparting
of Basic and Functional literacy education to the
recipients of programme, with primary school level,
First School Leaving Certificate (FSLC), as norm
(Blue Print, 1990; Link, 1996).

%l AAT OAOET ¢ AZOOOEAOh "1 OBAAWET BO j QA qn , |
Ol OEiIiPIU T AATh Ol EOAOCAAU A O Al 168 #1171 O0R
Print talks about literacy for all illiterates at the nonformal
education level. The general objective of the mass literacy
DOl COAiI i Ah EO OEAOA E£iNgdianOltetate byAEA AT 1 EI 1 E¢
imparting Basic and functional literacy education to them, by the
UAAO ¢nnm ! 838 O4EA xI OA OEI 1 AOAAUGHh EAO
possession of mechanical skills for Writing, Reading, Computation
and Communication in written symbok and the acquisition of
competencies, knowledge and critical consciousness required for
effective performance of social, political and economic roles and the
ADPOAAEAOGEIT 1T &£ AAOEA EOOOAOG AT A EAAOOOA
(Blue Print, 1990:2; NMEC, 1992).

It has to be noted however that, since the inception of the
mass literacy, Adult and noAformal education programme in 1990,
attention has been focused on the illiterate adults and the

eradication of illiteracy at that level. Nonformal Education (NFE)
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for illiterate boys and girls (adolescents), (including school drop
outs), the additional responsibility of the Agency for Mass Literacy
Programme took off in 1997 in this country after the United Nations
International Children Education Found (UNICEF) donad $8.0
million US dollars towards its take off. (Link, 1997, 1,12,13). (as
reflected in the Blue Print). It was in 1997, that the United Nations
International Children Education Fund (UNICEF), made a donation
of $8.0 million U.S. towards this part of thggrogramme (Link, 1997;
1, 3, 12). The modalities for the effective takeff of this aspect of the
programme, were still being tackled as at 1999, with the workshop
for would-be instructors, organised by UNICEF at the Continuing
Education Centre (CEC), Unérsity of Nigeria (UNN), between April
26th z 28th inclusively.

In order to achieve the general objectives of the Mass
Literacy Programme, as it affects the adults, specific aims or
objectives were also spelt out for the basic and functional literacies
in the Blue Print. Functional literacy, equips the recipients with
skills that may provide them with employment opportunities on
completion of training according to the cultural and occupational life
of the area. Some of these functional skills includez
tailoring/sewing/weaving; soap-making; tye/dye; pomade making;
carpentry; food/nutrition, with reference to Eastern states cultural
background. In the northern states, skills like leather works, mat
making etc could be included, (Blue Print, 1990:1% 15). The
general objectives, in specific terms are:

- To enable the illiterate adults acquire and apply the skills
of reading, writing and computation, to make for
meaningful and effective participation in the society.

- To make the adult illiterate learners to acqire and develop
continued interest in the functional literacy skills for self
improvement to serve the nation better and more
effectively.

- To make the adults to cultivate reading habits, to acquire
skills and positive attitudes for the effective use of th
media within the context of life long education (Blue Print,
1990:9).

In order to ensure that the primary objectives of the Adult literacy
programme Agency are met, after 5 years of operations, the Federal
Government of Nigeria (FGN) and the United Nains Development
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Programme (UNDP), in 1995, joined hands together to provide
funds for the Agency to eradicate illiteracy in this country, under
some counterpart arrangements (Link, 1996). In the arrangement,
the UNDP, agreed to commik640.0 million or $80 Billion U.S.,
O0O0PPT OO . ECAOEA8O0 AEME 000 AO AOAAEAAOQET C
period of five years (i.e. by 2000 A.D.). The640.0 millions will be
IT1TU A DPAOOh xEAT AAAAA O OEA &AAAOAI
AT 01 OAOPAOO AAOE AY, Widd BIBoOrE inftoO | ' 8#8#8#88
i EITTEITO T &2£# . AEOA DPAO UAAO8 !'TU 30A0AGO0
number of adult literacy centres in the state, number of students
that enrolled for the programme in all the centres in the state, and
other logistics in adult literacy education for that particular state
(Link, 1996).
Despite all these efforts by state Agencies, Governments, at
State and Local Government Area levels, since 1990, to eradicate
illiteracy, coupled with the joint efforts of the FGN/UNDP since 1995
to provide necessary funds, the level of illiteracy of Nigerians, seem
to be on the increase, as reported in literature. According to the
5T EOAA . AGET 1O $AOGATTPIi AT O 001 COAIT A j5. ¢
illiteracy in 1990 was reported to be 50.7%. In 1991, the Natnal
Population Commission (NPC) reported a high illiteracy level of
vnmb T £ . ECAOEA8O 01 BOI AGEITT 1T &£ pypsuv IE
pwwch OEA 5.3%$0h Al O OAPT OOAA OEAOD E
Index, was very alarmingly low (0241) and that heriteracy rate and
educational Attainment indices, were also as low as 0.40 and 0.89
respectively. This implied that her level of illiteracy, jumped up to
60% by 1992. The above indices, were said to be lower than those of
Malaysia (0.789; 0.75; 1.92); Saudirabia (0.687; 0.55; 1.39) and
Brazil (0.789, 0.75; 1.87), respectively, to mention but a few of those
developing countries like Nigeria (UNDP, 1992). The World Bank,
also conducted a survey on illiterates amongst Nigerian women. Out
of the 600 randomly slected rural women from each of the Eastern,
Western and Northern parts, as large as 80% of them were said to
be illiterate, (Hassan, 1992). In 1997, the United Nations
Educational, Scientific, and Cultural Organization (UNESCO),
reported that illiteracy levels in Nigeria, were 47% for males and
53% for females, and that they were still significantly high
comparably (UNESCO, 1997).
At the end of the 5 years of the FGN/UNDP assisted adult
literacy programme, (that is by the year 2000 A.D), Link, (1997:1),
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Amina (1992), about 26 million Nigerians, representing 59% of the

illiterate population of 44.3 million, are expected to have become

literate. This proportion, will be expected to know how to read,

write, in their local languages or English language, recoize figures,

add, subtract, multiply and divide. They will also be expected to be

able to keep simple accounts of their business transactions correctly

and cope effectively in all areas requiring the use of the hands or

functional literacy (Blue Print 1990), (Link, 1997); (Oreh, 1994). The

fate of the remaining 18.3 million illiterates, or 41% of the illiterate

population, was however not taken into account in the report. The

over N640 million FGN/UNDP joint illiteracy eradication inputs,

have been the higest in terms of financial commitments,

sustenance of literacy programmes and other logistics in adult

literacy eradication efforts of the federal government of Nigeria,

OET AA . ECAOEAB0O ET AADAT AATAA j,ETER pwwx(s
Ebonyi State, is a state whose programme afdult literacy,

goes beyond the level practised in other states (Enugu, Anambra,

"AT OAh 2EOAOOh $AI OA AOGAQ AOG OADPT OOAA ET C

the eradication of illiteracy by the Federal Government of Nigeria.

Instead of using 20 Basic/Functioml Literacy Centres per L.G.A. as

DOAAOEOAA E1T OEAOA OOAOAOh OEA 30AO0A EAON

Basic/Functional Literacy Centres. This is because of the large

number of illiterate adults that register in literacy centres in the

State. The Basic/Fuctional literacy groups, are those that are stark

illiterates, those who can only thumbprint while signing their

signatures, and those who cannot write any of the alphabets

correctly. Those people are groomed for 2 years, before they qualify

to go to the post basic/functional group. At this level, the student

stays for another 2 years, preparatory for the First School Leaving

Certificate Examination. As at 1998, there were as large as 38,941

registered adult students in adult literacy centres in the State There

were also, as large as 553 basic/post basic functional literacy

AAT OOAO ET OEA po ,8'8!680 1T &£ AT TUE 30AO0,

were 352 Basic and 201 post basic/functional centres. Ordinarily,

going by the practice in the states identified, Bonyi state is

expected to have 260 (20 x 13) Basic/Functional literacy centres

only. For the State to have more than double this number, (553 of

them), confirms that the number of illiterates in the State was very

high indeed. The State, is therefore expted to be contributing very

highly also in the Government Counterpart Cash contributions
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jr8#8#8#860Qq A O OEA &' .7T5.3%0 AOOEOOAA AA
programme.
A lot of activities have been going on in Ebonyi State since
the inception of the adut illiteracy eradication programme, yet the
number of illiterate adults in the centres is still very large (38,941).
The State, has been long in the programme because, though created
officially on October 1, 1996, the areas (carved out from Enugu, (or
Old Anambra State) and Abia (or Old Imo State), that make up what
EO AAI T AA OwAi 1 UE 30A0A6 O1I AAUh xAOA AOAA
very backwards in these older States. These areas, were
subsequently then, given particular attentions in the illiteracy
eradication programme of these States, right from the outset (1990).
AEA AQgOAT O 1T &£ OOAAAOGOGAO AOOAET AA OEOO
programme, in improving on the level of literacy skills articulated,
after almost 13 years of its operations in the State, have become

TAAAOGOAOU OI AOAAOOAET 8 4EEO AAT AA AAEEA
(1991) Discrepancy Evaluation Model, with three components, out 5
I £ &£ 600 T &£ 300&F AAAAT B0 jpwwpdh #i1 OADOR

(CIPP) model. Any discrepancies in Input, Process arfroduct

components of programme, can be used in making decisions on the

achievement or otherwise of the adult literacy programme goals in

OEA 30A0A8 4EA DOICOAIT A O#110AG0O6 xAO 11

researcher did not consider this area as playing ansnajor roles in

OEA T AEAAQOEOAO T £# OEA DPOI COAI T A8 3EIEI AOI I
the programme in the state, will be determined by comparing the

AAAADOAA onb 1T &£ OEA AT OITIT AT O EECOOAR xEO
end-of-programme literacy test (Ngwu (198). Since the efficient

level of the programme was already attained by 1999 according

Ukwuja (1999), Ebonyi State, was projected to be about 2 million in

population by 1998 (NPC, 1996). As at 1998, its literacy level, was

estimated to be as low as 30% (Aency for Mass Literacy, Ebonyi

30A0AQq8 3ET AA OEA OPAOOOGS 1T &# OEEO Al O1 60U
ascertaining the extent of successes achieved, and problems

militating attainment of the goals of the adult literacy programme in

the States, before the yaa2000 A.D. target, a lot of information,

would have been obtained towards solving the high level of illiteracy

in this country.
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Statement of the problem of the study

Government established the adult literacy programme, as a basis for
reducing illiteracy. This programme, has objectives and has run for
more than 20 years. There is need for empirical studies to ascertain
the extent to which the objectives have been achieved.

Some problems, have been identified in the achievement of
the objectives in generd in some states of the federation. In Aguata
Local Government Area of Anambra State, for instance, Aguokogbuo
(1998), carried out a study on the factors militating against effective
implementation of Adult Literacy Programme in the Local
Government. The researcher, came out with the results that
language difficulty, such as the use of English language as a medium
of instruction; lack of primers, and equipment; lack of funds; lack of
trained instructors etc. hindered attainment of the adult literacy
objectives. Osuala and Oreh (1998), also carried out a similar study
in Benue and Cross Rivers States and came out with the results that,
there should be even distribution of materials and equipment in
centres; content of basic education textbooks should be congent
xEOE x1T 1T AT60 TAAAO AT A AOPEOAOQOEI T ON EOOOAC
the instructors, should be determined before hand and adhered to
thereafter; and that only professionally qualified, honest and
dedicated staff should be recruited as instructors in adres.
Okukpon (1998), also carried out a study on how to promote
empowerment of women through adult literacy programme in
Benin City. The researcher came out with the results that women
empowerment through adult literacy, was possible only when the
contents of the programme, are those that will help in increasing
x 1 1 AT 8-€nfideAde, Aelconcept and selfrespect.

Therefore, the problems of this study, put in question form
are:

What is the growth rate of literacy centers in Ebonyi State?
What also isOEA COT xOE OAOA 1T £ OOOAAT 666 AT Ol 11/
centres taking the centres collectively for the year under
investigation?

Purpose of the study

The purpose of this study is to find out the growth rates in
establishment of literacy centres and studets\ enrolment in
centres in Ebonyi state since the period of 2002010 which is more
than a decade of its establishment in the state.



50 Ezeugwu, J. O

Specifically, the study seeks to determine the following:

1 Number of literacy centres and their growth rates in the
State within the period under investigation(2000-2010
inclusive).

1 Number of learners in centres and their growth rates in the
state within the period under investigation.

The scope of the study

The study is restricted to Ebonyi state of Nigeria. The reference
period of the study is between 20002010 (11 years inclusive). The
study is also restricted to only adult norformal literacy centres.

Significance of the study

This study is considered significant because of the usefulness of the
findings to be made vith regards to the practical and theoretical
expectations of the adult literacy programme in Ebonyi State, as
below.

1 The rate of growth in the establishment of literacy centres
for use in teaching and learning of the illiterate adults since
the past 11 yeas (eleven) years will be made down (2000
2020). These will be of benefit to Federal and State
governments. The information will also be of help to adult
literacy programme in the State.

1 The rate of growth in the enrolment of learners in the
centres for the eleven years period will also be determined.
This information will be of benefit to the governments,
educationists, and the literature programme officers in the
State.

1 The efficiency level of the adult literacy orogramme in the
state will also be detemined for each year 20002010. This
type of information will benefit the government and
educationists. They will stand to know the degree of
successes or failures in the illiteracy eradication programme
in the State

Research questions
The following research questions have been posed to guide the
study.
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1. How many literacy centres were established in the state and
what is the growth rate in the literacy centres within the
period under investigation?

2. How many learners were registered at the literacy centres
and what is the growth rate in number of learners in literacy
centres within the period under investigation?

Research Hypotheses
The following hypotheses have been formulated to guide the study:
1. There will be no significant difference between the total
number of males and females that registered in the centres
for all the years taking together.

Methodology

The design employed is documentary and observational research
design. These were used because data was collected from the office
of the director of adul literacy programme in Ebonyi state using
their records in the office. Data from the director office were
matched with data obtained from actual observation of number of
centres and number of learners in centres so established.

Area of study
The studywas carried out in Ebonyi State of Nigeria according to the
13 (thirteen) Local Government Areas in the state.

Population of the study
The study comprised all literacy centres and all learners registered
in centers for each of the years 200@010

Sample and sampling technique
No sample was drawn since the total population of literacy centres
and learners in each centre were used

Instrument for data collection

$A0A xAO AiT11AAOCAA OOEIT C Ai AOI AT OO ET AEO
observational schedule of tle true situation in literacy centres in the

state. The observation schedule sought such things as number of

centres, numbers of learners in each centre and growth rates in

centres.
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Validation of the instrument

The observation schedule was validated using (three) experts in
measurement and evaluation drawn from the Department of Science
Education, University of Nigeria, Nsukka.

Reliability of the instrument

The instrument was determined to have a reliability coefficient of
ndayn OOET C fficidnt &f Adntoddénce Adchhiques .This
technique involves the correlate of the rates of impart or judges
suitability or otherwise of the correlate for use in data collection.

Method of data Analysis

Data was analysed qualitatively using such qualitatey variables as
high, low, medium etc growth rates with regards to literacy centres
established as well as number of learners in the centres.

Results of the Study
Table 1 number of literacy centres, and numbers of learners
and growth rates according to ye ars (2000 -2010).

Rate of establishment of | Recruitment of Growth enroliment of
literacy centers instruction by gender learners
Years | No. of | Difference | Growth | Males | Females | Total | Rate of | Males | Female | Total
centers | between rates growth
successive | in
years estab.
of
center
2000 | 565 1,817 | 623 2440 19317 | 19383 | 38,700
+89 +16% 0%
2001 | 654 1,817 | 623 2440 19941 | 20,628 | 40,569
+40 +06% 0%
2002 | 694 1,817 22132 | 22899 45031
+52 +07% 0%
2003 | 746 1,817 | 623 2440 43971 | 21491 35888
0 +09% 0%
2004 | 676 1,817 | 623 2440 32155 | 28528 | 60683
-70 +9% 0%
2005 | 676 1,817 | 623 2440 22172 | 24268 46440
0 +0% 259 10 %
2006 | 676 1,989 | 710 2699 14178 | 18716 | 32894
0 +0% 0%
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2007 | 676 1,989 | 710 2699 15280 | 17670 | 32950
0 +0% 0%

2008 | 676 1,989 | 710 2699 14285 | 18806 | 33091
-170 -25% 0%

2009 | 506 1,989 | 710 2699 16854 | 16797 | 33651
+2.0 0%

2010 | 508 +0.4% | 1.859 | 824 2699 20807 | 19812 | 40619

Source: Ebonyi State Liteacy Education Centre

Answer to research question 1

Answers to this research questions show that in year 2000 there
were as many as 565 (five hundred and sixty five) literacy centres in

the state. The number of centres established steadily increases

between 2000-2008. There was however,
centres between end of 2008009 by 25%, to remain only 506
centres in all in the state. However, this number got slightly
increased by 0.4% or 508 in 2010.

Answer to research question 2

a drop in number of

Results arealso displayed in table I. In all the years, the population
of female learners differed from that of males, though not
significantly in favor of the females. Only in the year 2010 that the
centres recordered a greater number of males than the females.
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Research hypotheses

The follwing hypotheses were formulated to guide the study.

1. There will be no significant difference between the total
number of males and females that registered in the literacy centres
between 2000-2010 taken together.

Answer to research hypotheses shows that a total of 192,111
male students registered in the centres during the eleven years
period, as against a total of 232,380 female students. This shows a
significant difference of 40,269 or a difference of 21% in favor of
females.

Discussion of Result, Conclusions and Recommendations

Answer to research questions 1, shows that the number of literacy
centers established in the state increases steadily for almost all the
eleven years period of the study, with the expectation of theeriod
2000-2009 when they record a significant drop of 25%, leaving a
significant 75% of the total. This figure is the above the 30%
efficiency level recommended.

Answer to research question 2 also indicates that the growth
rate in the increase of litemcy centers varied, some recording up to
16%, 09%, 07%. These growth rates are also significant by all
imaginations since these figure also differ from 0% significantly.
Answer to research question.

Answer to research questions 3 shows that taken all &
years together, there were significantly more females learners in the
centres than males. There were 192,111 males as against 232,380
females indicating a significant difference of 40,269. Using chi
square test of significant, this figure shows signifant difference
between the number of male learners and the female learners.

Conclusion

The Ebonyi state aduknon-formal literacy programme is actually on
cause. It has been recording above the recommended 30%
efficiency level and therefore deserves a taon the back.

Recommendations
Based in the findings of this study, the following recommendations
are made:
1. The Ebonyi state adult noAformal literacy programme
coordination and programme implementers should be
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praised for their hard work in promoting the cause of
adult literacy in the state.

2. Based on the above it is highly expected that the number
of illiterate adults in the state should have been reduced
drastically when compared with the state of affairs before
the establishment of the programme. Eborystate may
likely not be the most illiterate state when compared with
others of her type prior to the establishment of aduk
literacy centers in this country.
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Abstract

This papeexamined the socieconomic predictors of drug abuse among
out-of-school adolescents in Ibadan metropolis, NigénidNigeria, as

well as other places in Africa, schools play a key role in impartfiod use
information on various issues such as drug abuse, health, crime, human
relations, politics and world diplomacy. The school setting provides an
important avenue to transmit useful information and skills that can
protect both the young and the aged agdinisky behaviours that can
Lidzi 2y SQa f AT SaskdyheaBhSeaucatiddIRrogrammedK 2 2 f
therefore, one of the most important and widely used means of helping
adolescents improve their health status as it helps them in adopting
healthy lifestyle Such programmes, if thoughtfully designed and well
carriedout can provide adolescents with a solid and enduring foundation
that will help them make informed decisions about their lives both now
and in future. However, focusing only on thesdhool adascents
without paying adequate attention to their counterparts that areaiut
school is a time bomb that will explode with time. The issue aff-out
school adolescents, if not frontally tackled is capable of plunging a whole
continent into an abyss worglean the present Boko Haram menace in
Nigeria.

Key Wordsdrug, drug abuse, adolescents, @iitschool adolescents.

Introduction

Considerable increase in life expectancy could be linked to the discovery
of drugs, which has improved the quality of hunizes. When drugs

are administered under medical direction, they often appear to have
miraculous effect in relieving pain, suffering, prevent and treat diseases
that otherwise would interfere with physical, mental and social health.
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Drugs are used by huwans, under individual, social and legal conditions,
in certain purities and dosages. Man has always sought respite from
trials and tribulations of daily life in certain drugs, herbs and portions
which have the capacity of relieving tension, anxiety, fafiustration

and transformation of reality into trance or ecstatic states.

Drug means different things to different people. According to
World Health Organization (2000), in medicine, drug refers to any
substance with the potential to prevent or curedésease or the
potential to enhance physical or mental wellbeing; in pharmacology,
drug refers to any chemical agent that alters the biochemical or
physiological processes of body tissues of organisms; in common usage,
drug refers to illicit drugs which earoften used for nomedical (e.qg.
recreational) reasons. However, while reasonable uses of drugs promote
optimum health, its abuse can be dangerous and inimical to health
(Adisa, 2006).

Drug abuse is a serious public health problem both in the
developedand in the developing nations of the world. Hardly do a single
adolescent grow up in this world without facing an offer or opportunity
to use tobacco, alcohol or other drugs. The health hazards of drug abuse
are obvious among humanity, and the preventidndoug abuse is a
major opportunity and avenue for preventing rcommunicable
diseases, dementia and other social misdemeanor that are staring
humanity in the face in many developing nations.

According to Sussnan and Ames (2008), drug abuse is a
maladaptve pattern of drug use leading to clinically significant
impairment or distress. Drug abuse exacts high personal and social costs
that have been wellocumented besides contributing to the
underachievement, antisocial behavior, and mental health problems.
Individual, family, schodlased, and peer contexts are also associated
with the development of drug abuse.

Achalu (2004) opined that drug abuse is a major public health as
well as socioeconomic problem globally. Also, Odelola (2008) observed
that drug abse has physical and psychological hazards; physical hazards
include addiction, disability and impaired functioning, while
psychological ones are mental disorder, decreased self control and loss
of personal goals. Drug abuse does not only constitute physiadth
risk, it also endangers development. According to him, it can distort a
LISNBE2y Qa SELISNASYOS 2F tAFS |yR
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dependence, physical dependence or both. Psychological dependence
exists when a person is preoccupieithvobtaining a drug for emotional
reasons, such as reduction of stress. Physical dependence exists when
the discontinuance in the use of a drug creates significant, unpleasant
changes in physical functioning of the body and behavior of the user.

Accordig to Odejide (2006), drugs commonly abused by
adolescents are psychoactive drugs that contain chemicals which alter
the mood, feeling, consciousness, perception and behavior of the user.
Similarly, Sanusi, Gaya, and Lanzai (2006) stated that drugs which fa
into the use and abuse category include: marijuana, steroids; inhalants,
such as gases, glues and aerosols; prescription drugs; club/date rape
drugs, roofies, ectasy and ketanine; stimulants such as amphetamines;
depressants such as barbiturates, benapepines and alcohol;
hallucinogens, such as psilocybin, LSD, peyote and mescaline; and
narcotics, such as codeine, heroin, opium and morphine.

The Nigerian oubf-School Adolescents

Huebler (2010) opined that any child enrolled in primary, secondary or
GSNIAFNE SRdzOFiGA2y A& O2yaAiARSNBR
only children that are truly excluded from education are counted as out
of-school. He however contended that enftschool rates were highest

in subSaharan Africa, where 26 per tesf all primary schoedge
children and 37 per cent of all secondary sclagd children were
excluded from education. The trend shows that the higher the level of
education, the higher the rate of exclusion. In the same vein, Obanya
(2003), described ottf-school adolescents as an heterogeneous group
made up of adolescents who have never been to school, young people
who left school too early; they are classified as almajiris, street children,
area boys and those involved in a wide variety of child laBmaording

to him, it is estimated that fifteen million young persons are out of
school and meaningful economic activity in Nigeria.

According to UNESCO (2010), the term -aftgchool
adolescents does not refer only to adolescents who are outside of the
age-appropriate level of education, rather, it denotes adolescents who
are definitely outof-school, meaning that they are not enrolled in lower
secondary or any other level of education. -Ofischool adolescents
include all adolescents age-10 years thhhave never been to school
or have left school before completing their studies (Moughalu, 2011).
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UNESCO (2010) reported that there are approximately 71
million outof-school adolescents of lower secondary school age
excluded from any level of education jorety of which are found in
South and West Asia (40%) and sub Saharan Africa (30%). Similarly, G8
Education Experts Report (2009) submitted that a total of 266 million
adolescents are ottf-school globally. Moughalu (2011) noted that the
Edo State Minisy of Health estimates showed that about 30% of
adolescents aged1®5 years and above, and 50% of adolescents aged
16-19 years are out of school.

A good number of them cannot engage in any meaningful trade.
They become victims of artbcial vices. Some tfem, especially the
boys engage in activities like cultism, armed robbery, killing, maiming,
arson, rape and other dastardly acts. Their female counterparts serve as
accomplices in committing these criminal acts. They readily yield to any
illegal assignents for economic gratifications, such as election violence,
hired assassins or hired thugs that disrupt the peace of the society.
Some of them even engage in illegal unions such as Area Boys of Nigeria
(A.B.N). They also form the majority of motor pawsts popularly
called Agbero and tricksters who engage in advance fee fraud. All these
groups constitute a social menace that causes major setback to the
national progress.

According to Odelola (2008), the eaftschool adolescent is an
individual who, foone reason or the other, has never been to school or
left school before completion of an academic programme. He further
contended that they are not under the supervision of any formal
education system, perhaps this explains why their behavior is diféicult
monitor and control, even though some of them are learners of trade or
apprentices. It is needful, therefore, that different educational activities
may have to be developed for the various s@ionomic groups in
general and for the low soegconomicgroup in particular, which has an
increased risk of drug abuse.

Worthy of note is the activities of the members of this group in
several places within Ibadan metropolis like lwo Road, Ojoo, Gate, Beere
and some other areas where it is almost abnormale® any outof-
school adolescent that will behave rationally. Most of theadtgchool
adolescents that are found in these areas are very dangerous and
lawless. They are ready tools in the hands of criminals who serve as their
patrons and it seems the gawvenent is helpless over what to do in
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addressing this problem. The government may be trying but | strongly
feel that there is need for more sincere effort on their part. It has to go
beyond mere political gimmicks because it is an issue that is directly
related to our security in a way.

Outof-school adolescents are socially disadvantaged; hence,
deeper understanding of their social needs and concerns through
counseling, modeling and behavioural modification is greatly needed.
Since they are not skillfullequipped for any meaningful job, most of
them roam the street as hawkers of pure water, snacks, and recharge
cards, among others. They trade on all kinds of commodities both legal
and illegal. Recent statistics has indicated a 15% rise in the popuwofation
people living below poverty line in Nigeria bringing it to 60% of the total
population (Moughalu, 2011).

Causes of Drug Abuse among-0fBchool Adolescents
Escandon and Galvez (2005) identified advertisement of drugs, parental
influence, peer influere, availability of drugs, pleasure seeking, and
misplacement of value system as common factors why adolescents
abuse drugs. Similarly, Moronkola and Okanlawon (2003) stated that the
youths abuse drugs for reasons such as: curiosity, to keep awake at
night, and to alleviate health problems. Olateju (2005) opined that the
initial contact of a youth with drug is determined by such factors as
imitation, environmental aggression, pleasure/excitersagking,
escapism, energy, curiosity and proximity. Also, Bwdigh and
Babalola (2004) stated that social factors such as family problems and
acceptability of local alcoholic drinks are responsible for drug abuse.
Salawu, Danburam, Desalu, Olokoba, Agbo, and Midala (2009)
submitted that drug abuse is a health riaglpattern of behaviour usually
acquired during adolescence. Greydamus and Patel (2005) stated that
adolescence is a period of experimentation. It is the period during which
OSKI@A2dzN) GKIFG O2dZ R SAGKSNI O2YLINRBYAAS 21
being formed. Asociated Content (2009) opined that drug abuse is
more frequent among adolescents who have low secmnomic status
than those who have high soegonomic status because low socio
economic status adolescents viewed drug abuse as a way of meeting
people vhile high socieeconomic adolescents experienced less pressure
than did low soci@conomic status adolescents. The implication of this
is that drug abuse among low sceiconomic status adolescents seems
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to be embedded in the social system and has a sémosgcial function;
hence, drug abuse prevention programmes for this group will have to be
integrated into a broader communityased approach which should pay
attention to the socieeconomic structure of the society.

Out-of-School Adolescents and the $eeconomic Problem in Nigeria

U.S Department of Health and Human Services (1994) stated that a
relationship between socieconomic status and drug abuse has been
found among adolescents, suggesting that adolescents with lower socio
economic status arekely to abuse drug. They further noted that low
socieeconomic status adolescents showed more positive attitude
regarding the making of contacts through drug abuse, while high-socio
economic adolescents had a more positive attitude with regard to
discoveing the taste.

In spite of dearth of data from recent empirical studies or out
of-school adolescents in Nigeria, there seems to be consensus in
literature that various issues such as poverty, hunger, insecurity, child
abuse, domestic violence, displacemeaused by communal classes,
inadequate care, death of a parent (or both parents), need for income in
the family, inability to continue in school, willful deviance in a few
children, unemployment of one or both parents, illiteracy, housing
challenges, dm use by children, and peer influence are major factors
pushing children out of school (Faloore and Asamu, 2010).

Out-of-School Adolescents and the Problem of Drug Abuse

Drug abuse has tremendous social and economic costs. Economic
impacts are enormoussabillions of naira is expended on treatment,
rehabilitation and prosecution, lost productivity costs and billions spent
on the drugrelated aspects of the criminal justice system at national,
state and local levels. Drug abuse is one of the problems hidmt
witnessed some progress but whose solution is still pending.

American Academy of Pediatrics (1995) reported that the main
causes of death among American adolescents are-rétated motor
vehicle injuries, with approximately 7000 such fatalities ocwunper
year. Drug has been implicated in a majority of other causes of
unintentional deaths including drowning and fatal falls. Furthermore, a
history of suicide attempts is more prevalent among adolescents who
are in drug and alcohol treatment facilitié&'hile these studies reflect
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the tremendous scope of the problem with the North American culture,
Nigerian adolescents are at serious risk as well. Adolescents generally
need parents and teachers who clearly understand them with the
problems they face aa result of rapid physical growth. The school
attempts to guide and monitor the development of-sichool
adolescents while otdf-school adolescents are not under the
supervision of anyone in particular.

A study of oubf-school adolescents aged 11 toigaQlos found
a lifetime consumption of alcohol reported by 38% of the respondents.
Beer was the most consumed alcoholic beverage in the past year
(28.1%) and past month (19.5%). Other drugs consumed in the past
month were cigarettes (18.8%), inhalants .(2%), cannabis (8.2%)
cocaine (4.1%) and heroin (1.3%) (Moughalu, 2011).

Some ouof-school adolescents stay at motor parks and other
public places where drugs are freely displayed and advertised. Corrupt
politicians often cash in on some members of trisup and engage
them as political thugs and assassins. They disrupt economic, political
and sporting activities. They are even more dreadful during
electioneering periods. They carry out all sorts of nefarious activities
under the influence of drugs. Attugh, much work has been done in
the area of drug abuse and misuse, such as Moronkola and Otinwa
(1999), Odejide (2006), and Sanusi, Gaya and Lanzai (2006), yet, one
observe that the oubf-school adolescents have not received enough
attention as most othose researches are targeted at thesthool
adolescents and not this important group. They are important because
they can frustrate whatever plan or effort the government is making on
the inschool adolescents.

Ways of Combating Drug Abuse among@®&chool Adolescents
According to Ahire (1990), Odejide (1998), eradication of drug abuse
cannot be completely achieved but can be reduced to the barest
minimum through the following ways:
I. Rehabilitation Psychological and vocational rehabilitation are
essential to enable the drug victims fit into the society again.
[l. Drug Abuse Counselinghis should be carried out at all levels of
the society starting from the parents and guardians. Training
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workshop should be organized for councilors tenentate
them on drug counseling.

[ll. Drug education: Preventive drug education should be
entrenched into education at all levels and using every
available opportunity.

IV. Public enlightenment campaignsSovernment and non
governmental organizations should make use of massane
disseminate appropriate information to target audience.

V. Drug laws Promulgation of appropriate enforceable laws
controlling production, distribution and use of drugs in Nigeria.

VI. CommunitiesCertain communities organize social activities in
their amual programmes to include drug abuse reduction
lectures, video shows and drama sketches.

VIl. Hospital treatment and counselingtany of the victims of the
menace of drug abuse should be encouraged, and if necessary,
compelled to attend mental health institatis.

Conclusion and Recommendations

Nigeria like many other countries of the world is currently ravaged by
multifarious problems including youth restiveness with its attendant
consequences on the lives of the people in many parts of the country.
The bulkof the people involved in this destructive evangelism are the
young ones, especially, the enftschool adolescents who are not under
the watch of anybody in particular. Their economic depravity is one
major thing that is making them vulnerable to advandéem bad
elements in the society who use them to perpetrate many kinds of evils
under the influence of drug. Peer influence is an important source of
introduction to drug use while purchasing of drugs is easily done in
motor parks and nogommercial soures. Hence, all hands must be on
deck by all stakeholders to make sure that these-toaps are properly
blocked because the young ones are the future of any nation.

Based on the foregoing, the following recommendations were made:

1) There should be robtisnteractive peer and public education
targeted at the vulnerable segment of the society, such as the
older children, adolescents (in and aftschool), and young
adults. Such educational measures should be methodically
presented in a manner that avoitlgeats.
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2) Government should ensure strict pomitsale restriction,
through the promulgation and enforcement of relevant laws.
Such laws, which are designed to control drug abuse, must
SYONI OS &ddz33Saidrazya FNBY (KS O2dz/iNEQA
bodies soh as psychologists, psychiatrists, sociologists, youth
and welfare officers, counselors, educationists, ministry of
health officials and law enforcement agents.

3) The government should have a wadifined comprehensive and
realistic policy on control of dgs.

4) There is need for strong advocacy by concerned agencies and
individuals through the media and government contacts to press
for the rights of the oubf-school adolescents.

5) ¢KS aAffSyyAidzy 5S@St2LIySyid D2lFfa 6a5Dal
time-bound and gantified targets for addressing extreme
poverty and its many dimensions with basic human rights of
people to health, education, and shelter must be strongly
embraced by the government at all levels.

6) Also, several aspects of our culture that encourage tbiour
and alms begging should be totally discouraged.

7) Outof-school adolescents that are still educable and willing to
go back to school should be encouraged and assisted by the
governments, individuals, and institutions to realize their
ambitions and gals.

8) There is a dare need for a national survey on-afsichool
adolescents to enable the country formulate relevant policies
for addressing the problem of cof-school adolescents in the
country.
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Abstract
This study investigated the impacts of community agents in the
planning of university education. The study was carried out in the
south east of Nigeria. Descriptive research design was adopted. The
population comprised all the Deans of fdties in the seven
universities in the area of study. Ten (10) Deans were purposively
selected for study from the seven universities. A researcher developed
instrument duly validated by experts was the instrument for data
collection. Seven research assigts (one from each university) were
used in data collection. Mean and standard deviation were used in
data analysis. The major findings include: (1) there is a very high
impact of community agents on planning for staff participation in
decision making; mnning on how to use expertise of departmental
heads in school administration; planning for a cooperative work
environment in the faculty and setting faculty plans to be achieved by
staff and students. (2) there is a very high impact on community
agents n ensuring that there are adequate lecture halls for students;
ensuring private sectors participation in providing support and
recreational facilities; planning for regular maintenance of faculty
buildings; planning for repainting faculty buildings when du and
planning for the provision of generating sets for the faculties. (3) there
is a very high impact of community agents in planning for
supplementary sources of fund for faculty projects and in planning
how to use money generated for the faculty thrdugcommunity
efforts. There is low impact of community agents on making plans to
impose levies on students, planning for the overhead allocation to the
department and surcharging erring staff. (4) there is a very high

pral
(@}

impact of community agents on planningEl O AADPAOOI AT 006

access to supplies in the faculty; planning for providing and ensuring
that teaching materials sent to the faculty are used for instructional
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purposes; but their impacts are low in planning for students access to
learning facilitesAT A B1 ATTET C &£ O | AAOOOAOOGSE ET OI 1O
selection for faculty library. The recommendations include that (1)
university administrators should adopt a participatory planning
approach. Adequate consultations with community members in
planning academic programmes are capable of averting conflicts that
would have resulted if no consultations are made. (2) Community
agents should not pressurize academic institutions so that the latter
do not loose focus. (3) There should be cordial and supportive
relationships between universities and their host communities. (4)
Communities should assist schools not only in planning human,
infrastructure, financial and learning resources but should also help in
providing them in the schools for effective teaching atehrning to
take place. (5) University administrators should identify and
encourage positive values of the host communities so as to attract
community projects in their schools.

Keywords: Community Agents, Community Participation.

Introduction
Background Information
Whatever definition one gives to the term community depends on
what meaning one attaches to it. Community may be defined in
relation to location, occupation or trade, race, religion, etc. Hornsby
jpoxtq AAEET AA Al 11 B ikdépladeddisicdDEA DAT D1 A 1 E
IO Al 01 6ouh AT 1T OEAAOAA AOG A xET1A68 (A A
persons having the same religion, race, occupation, etc or with
ATiTi11T ET OAOAOOG S8
Similarly, Federal Ministry of Education and Youth
Development (1993) definedit®® OA CO1 0P 1T £ PAI PT A 1 EOET C
place or locality such as village or town or it may refer to a group of
DAOOT 1 O EAOGETI ¢ OEA OAI A TO OEIEIAO ET OAOAC
we can deduce that certain groups of similar or common interest
constitute a canmunity. For instance, Church Community, Ethnic
Community, College Community, Fishing Community, Parent
TeacherAssociation, PasiStudents Association, among others.

Naturally, communities are interested in their own weltbeing and
survival. As a result & this, they tend to always develop keen
interest in their offspring or new members who would replace them.
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Community tries to hand on the knowledge, values and skills
cherished to its young ones for the purpose of perpetuity. The
school uses education asa means for the transmission and
acquisition of the knowledge, values and skills.

Reasons for Community Participation

Going through the objective of education reveals that it is
particularly important for transmitting to the young those values,
skills and attitudes that help him to be useful and function
effectively in his society. In other words, the society has a lot to
benefit from the education of its young at levels of education. The
young member of the society (the child) can participate effectively
in and contribute to the life of the society he belongs after being
exposed to education. This is one of the reasons why the community
should participate in the development of education.

) Similarly, Federal Republic of Nigeria (2004) stated that:
O' 1 O/ iwklcomes the contribution of voluntary agencies,
communities and management of schools alongside those provided
by the state government as long as they meet the minimum
OOAT AAOAOG 1 AEA Al x1 AU OEA EAAAOAI " T OAC
educating the child isnot only the responsibility of the government
but also that of all stakeholders in education. Wealthy individuals,
PDEEI AT OEOT PEOOON PAOGO O Otéakhkd 006 AOGOT AEA
associations, professional bodies, religious organizations and the
entire community should participate in sustaining education in the
state.

Again, Maduewesi (2001) argued that since every citizen
benefits from the result of the education of his fellow citizens and
since every generation receives its education from an older and
preceding generation, every generation has a duty to reciprocate by
educating the generation that comes after it. Similarly, Melden
(1975) opined that the distinguishing mark of humanity is morality.
He stated that the fundamental right to education is the righto a
moral education, failing the achievement of which is failure to
achieve moral agency itself, which thus removes such a child from
the pale of humanity. In the same vein, Olafson (1975) maintained
that the parents who are also among community agentsyere
responsible for bringing the child into the world and that it was
incumbent on them to ensure its growth and survival. The whole
argument boils down to the fact that school children have right to
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education and it is the responsibility of both the gogrnment and the
community to give them the education.

Effective learning cannot take place at any level if the learner

has not passed through the institution in a most studious manner.
Community for that reason should participate in development of
educdion.

meaningful development such as in the area of education satisfies
AT A AT 1000 OEA AT 1 OOEAOQOGdatfacon i T OAT A8

In deed, it is obvious that any contribution made towards

that he has contributed in developing education in his aamunity.
Equally, the entire community ought to derive joy from educating its
young ones by helping to sustain the education programme already
in place. When a community participates in the education of its
young, it has a sense of belonging that at leagtis involved in a
venture that rewards.

How to Maintain Effective  Community Participation
Community can offer effective participation by adopting the
following suggestions.

X

There should be regular meetings between the university
and community agentsto foster good communication link
between them.

Long existing university committee should be reinvigorated
and empowered to be iacharge of all matters relating to
education at village or community level.

Community agents should be properly orientated onthe
need to pay adequate attention to issues on education in our
universities.

Community agents should include the needs of the
universities in the overall community goal operation plan.
Accounts of all monies collected in the community agents for
educdion should be clearly given when required.

Community agents should always see the universities as
vital components of the community and treat them as such.
Problem of the universities should not be regarded as the
problem of Government alone rather it Bould be seen as
something, which demands the attention of all stakeholders
in order to get it solved. At this stage, one needs to know
who community agents are.

( A

C
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Areas of Community Participation

Community can participate in a number of areas. Community gups
can contribute financially towards developmental projects in the
schools. Members of the community might decide to levy themselves
or have special launching from where fund will be raised and made
available to the schools to execute projects. The fuadcan be
utilized to provide classroom blocks for the school. Apart from
making direct financial contribution, the community can participate
by helping to provide instructional resources such as human and
material resources.

In a related development, commnity leaders such as
traditional rulers, chiefs, town union officials, women
representatives and youth leaders can organize the entire
community or their individual groups as often as their assistance is
needed to carry out given tasks in the schools. Agrimary and
secondary levels for instance, the task may be in form of clearing
grasses, working in the school farm, serving mansions, constructing
school buildings, constructing paths within the school, planting
flowers and raising of mud houses or cemertilock houses for the
school library. Other items that can be donated to the school
include: desks, chairs, dusters, isle, chalkboard, uniform, table,
chairs, electrical appliances and vehicles.

Again, the community may decide to participate in
sustaining education programme by donating enough land for
expansion. The ViceChancellors should always liaise with
community authorities to acquire land for expansion where there is
need for it. lllegal acquisition of land for the school should be
avoided to prevent unnecessary fracas between the community and
the school.

Again, community groups and former students may get
involved in self-help project for the purpose of generating funds for
the school. It is also necessary that community should participate in
the management of the schools; members of the community should
be parts of policy formulation and planning for the school. They
ought to monitor learning achievement and contribute to

ADOOEADI O6i 11 AEZEAAQEIT1T O1 OAEA AAOA

Desening students, that is, those who excelled very well in their
studies should be granted scholarship by the community.

Community Agents

/E

A
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Community agents may be structural or nosstructural. Structural
agents are those that are established organs e.g. conmmmity
development officers, L.G. officers and councellors, Agricultural
Extension Staff, Cooperative Officers; while the nestructural
agents are the non established organs e.g. voluntary agencies, town
Ei DOT OAI AT O OTEITOh x11 AltheiSGICAT EUAQEIT I
AAOT AAoh OAAAEAOO AT A Ui OOE 1 OCAT EUAOQEI
the people does not come spontaneously either as a result of
ignorance, low motivation or lack of self direction, the community
agents help to encourage, stimulate and galvanize theeople to
action. They also educate and influence the people so that they can
identify their felt needs. Community agents also help to create
AT 11 O1EOEAO EAT IAGNAEDUGA @EEO AAT AA AAEE/
using appropriate technique, e.g. group processeto infuse a sense
I £ AATTTCETch OxA EAAIETco AT A OEA Ai1 OAE
This demands a long term programme of community education.
At this stage, it is important to examine some community
agents who participate in administration of academignstitutions in
Nigeria. Some of the community agents are discussed below:

F]/

O

NG

1.4EA T AAT #1111 OTEOU 10O 041 x156
4EA 1T AAT AT i1 OTEOU TO OEITACA cOi Ob 1 OEA
was the largest political unit in the Igbo traditional political system.
Today, EA 11T AAl AT i1 OTEOQU 10O OO01I xiTo6 OOCEIIT O
centre of community development activities. A town composes of a
number of villages whose people feel that they share some common
EAAT OEOU ET O1T AEAT h AATTTIEA AT A Pil EOEAA
Igboland for example, there is a central deity recognized by the
people of the town as the deity to whom the town owes its origin
AT A AT 1T OET OAA AQEOOAT AAs -BEDI RozhAl D1 Ah S5E
T AT EAO O%AT 6h ! xEA EBOOOCEADOG! XEEB A %l OC
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2. Traditional Rulers
The local community has an abundant and powerful associations
and structures which participate in the school administration.
Perhaps one of the most important of these is the traditional ruler. A
traditional ruler is a traditional authority of a local community
selected or appointed and installed through traditional process and
norm. According to the Dasuki Committee Report (1986), a
traditional ruler is defined as:
A person who by virtue of his ancestry occupies the
throne or stool ofan area and who has been appointed to
it in accordance with custom and tradition of the area
and has sovereignty over the people of the area.

4EA $AOOEE #1 i1 EOOAA 2ADPI 0080 AAEET EOEIT I
DI ET 008 &EOOOh A Gohddiiag,EhidhArplieddl A0 O OEOI
that the office is gained through inheritance. Second, traditional

rulers are appointed which contradicts the view that their thrones

are gained through inheritance.

3. Town Improvement Union

The Town Improvement Union/Devebpment Union provides

effective leadership in rural development efforts in the eastern

states. The town improvement Union is defined by Coleman
fpooywdrtctq AO Al OAOOI AEAOQEIT 1 I OCAT EUAA
promoting a loyalty towards, and advancing the progres and

posterity of, anyone of the several communities to which a member

AATTTcO68 &OOOEAON #1 1 AT AT jpoovyd c¢poQ

associations whose band of unity is derived from the feeling of

AiTiiTni OOAEOO AT A OOAAEOETTAI AEFET EOU

expression to the persistent feeling of loyalty and obligations to the

EETI COEEDP CcOi Ob AT A OEA Oix1 10 OEI1TACA xEA
4EA 471 x1 )i DOl OAIT AT O 5TEITT OOAOOAA EI

original purpose was to provide mutual aid and cooperatio among

the members of the association hence Coleman (1958) described

the union as impulse for brothers abroad to come together for

i OOO6AIT AEA AT A POT OAAOEIT 068 'O OEI A xAT O A
its emergence, the town improvement union began toxpand its

purpose by showing great concern to the development of their home

communities. It is in this perspective Coleman (1958:214) observed

OEAO OAO AT AAOI U OOAcCA OEA 1 Ai AAOO T £ OE
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export to their rural homelands the enlightenrment, modernity, and
AEOEI EUAOETT OEAU AT AT O1 OAOAA ET OOAAT AAIl
that this development was the result of two major factors as follow

O0j AqQ OEAEO EAATETC 1T &£ TAITECAOETT O xAOA OF
a striking characteristic of Afican social organizations; (b) their

acute awareness of the wide gap between the higher standards of

living in the urban centres and the poverty of their rural villages,

powers of Town Improvement Unions represent community

democracy.

4. Age Grade/Social Clubs
The age grades and social clubs play leading role in community
administration. In the past, age grades were very powerful in the
initiation and execution of development projects in the Eastern part
of Nigeria. However, with the emergence and prderation of social
clubs, members of age grades join one social club or another. This
tends to reduce the activities of age grades in rural development. In
some places, social clubs have tended to supplant age grades.
Nevertheless, age grades are still vgractive in some communities
like Abriba and Ohafia in Abia State. Social clubs initiate and execute
economic, educational, infrastructure and social welfare
programmes and generate enormous funds from their members
through huge levies and generous donatits (Ogunna, 1987:40.41).
Age grade/social clubs are dynamic and progressive in action,
initiative in developmental ideas and egalitarian in philosophy.
Rapid development, egalitarian attitudes and modernizing values
tend to put them in constant conflict wth the traditional authority
and other community associations in many local communities.

In view of the above, it is important to investigate the extent
to which community agents impact on the planning of university
education in Nigeria.

Theoretical fr amework

This study was based on human relations and the human resources
models of management. These models form the dualodel theory
advanced by Miles (1975).

According to Miles (1975), managers subscribe to two of the three
management models. The three Bnagement models are: the
traditional model, the human relations model and the human
resources model. The traditional model emphasizes controlling and
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directing. The underlying assumption is that members of the
enterprise comply if tasks and procedures arespecified and
members are properly trained and paid (Cascio, 1989). The human
relations model is modified and gives attention to social and egoistic
needs. It recognizes the fact that fair treatment and pay are not
enough. Managers here emphasize controlg although preventive
steps are also taken to obtain the desired contribution of
organizational members. The human resources model sees the
manager as a developer and facilitator to help subordinates achieve
performance aims. There is a great deal of pacipation in goal
setting. Further, if problems occur, several factors rather than a
single cause are advanced as potential reasons for the difficulties.
Although selfdirection and selfcontrol are important to this model,
the need for other control is dso recognized. Extensive research by
Miles (1975) led to the conclusion that managers actually subscribe
to two models: one for subordinates and the other for themselves
hence the adoption of the human relations and human resources
models. The following 8 a summarized comparison of the human
relations and human resources models on attitudes towards people,
amount of participation and expectations as advanced by Miles
(1975) cited by Sergiovanni and Carver (1980) and Cascio (1989).

Attitude towards people

The human relations model accepts the fact that people share a
common set of needs: to belong, to be liked and to be respected
while the human resources model professes that people not only
share the needs to belong and be respected, they also desire to
contribute effectively and creatively to the accomplishment of
worthwhile organizational objectives.

Secondly, people want to feel useful to their organization
according to the human relations model. The human resources
model has it that people not only fel useful to their organizations,
but they are capable of exercising far more initiative, responsibility,
and creativity than their present jobs, or work circumstances
require or
allow. According to the human relations model, people tend to eo
operate willingly and comply with goals if the needs to belong and
liked are fulfilled. The human resources model professes that the
capabilities to contribute to the achievement of the objectives
represent untapped resources, which are presently being wasted.



78 Assessment Of Community...

Research Questions
The following research questions guided the study:
1. To what extent do community agents impact on the
university planning of human resources?
2.  To what extent do community agents impact on the
university planning of infrastructure resources?
3. To what extent do community agents impact on the
university planning of financial resources?
4. To what extent do community agents impact on the
university planning of learning resources?

Methodology
The study is a survey carried out irthe South-East of Nigeria. All the
population of the study comprised all Deans in two Federal
Universities (University of Nigeria, Nsukka and Nnamdi Azikiwe
University, Awka) and five state universities (Abia State University,
Uturu; Anambra State Univerdiy, Uli; Ebonyi State University,
Abakaliki; Enugu State University of Science and Technology, Enugu
and Imo State University, Owerri) in the zone. Purposive sampling
method was used to select ten (10) Deans each from the seven (7)
Universities.

A researdher-developed questionnaire was the instrument
for data collection. The instrument was structured into sections.
3AACETI1T O!o6 OI 1 EAEOGAA AAAEcCOI Ol
3AACETT O0"86 xAO 11 EIDPAAO 1T £ Al
of tertiary institutions.

The instrument was duly validated by experts. With the
score from a pilot test done with 30 Deans of Delta State University,
Abraka a calculated reliability coefficient of 0.82 was obtained using
the Pearson Product Moment Correlation. Thelata were collected
by the researcher who distributed the instrument to the
respondents and collected each batch the same day. This was done
between the months of June and July, 2011.

A total of seventy copies of the questionnaire were correctly filled
and retrieved. The analysis of data were done using mean and
standard deviations to answer the research questions Foygoint
scale was used. In answering the research questions, decisions were
based on 2.50 mean score. Any item that has the mean score &02.
or above was taken to mean that the respondents agreed with the
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researcher while any mean score for each item that is less than 2.50
was taken to indicate that the respondents disagreed with the
researcher.

Results
Research Question One: To what extent do community agents
impact on the university planning of human resources?

Table 1. Mean Ratings of Deans of Faculties on Impact of
Community Agents on the Planning of Human Resources

S/N | Aspects of Human Resources Planning Principals
To What Extent Do Community | X SD DEC
Agents:

1 Pressurize you to plan for stafff 2.70|0.51 | VH
participation in decision making.

2 Direct you to plan on how to use 2.62|0.48 |VH
expertise of your heads of departmentg
in school administration.

3 Encourage you to phn for a cooperative| 3.62 | 0.35 | VH
work environment in the faculty.

4 Encourage you to impose your excellen 1.71] 0.24 |L
plans on staff.

5 Advise you to set faculty plans to bg 2.80 | 2.00 | VH
achieved by staff and students.

VH = Very High; L = Low.

Results in table 1 indicate the extent of the impacts of community

agents on human resource planning in universities. The mean

ratings of 2.70, 2.62, 3.62 and 2.80 for items 1, 2, 3 and 5

OAOPAAOCEOGAI U ET AEAAOA OEAO Al i1 OT EOGU ACAT
on human resources planning in the universities.

Research Question Two: To what extent do community agents
impact on the university planning of infrastructure resources?

Table 2: Mean Ratings of Deans of Faculties on Impact of
Community Agents on thePlanning of Infrastructure Resources



80 Assessment Of Community...

S/IN | Aspects of Infrastructure Resources Principals
Planning
To What Extent Do Community | X SD DEC
Agents:

6 Liaise with the faculty in ensuring that| 2.71| 0.52 | VH
there are adequate lecture halls for
students.

7 Plan with the faculty to ensure that| 2.67 | 0.45 | VH
private sectors participate in providing
sports and recreational facilities for
students in your faculty.

8 Plan with the faculty for regular|2.60|0.35 |VH
maintenance of faculty buildings.

9 Plan with the faculty for repainting|2.70| 1.25 | VH
faculty buildings when due.

10 | Support your plan to provide generating| 2.91 | 1.05 | VH
set for the faculty

VH = Very High.

Table 2 presents the extent of the impacts of community agents on
the planning of infrastructure in universities. The mean ratings of
2.71, 2.67, 2.60, 2.70 and 2.91 for items 6, 7, 8, 9 and 10 respectively
indicate that community agents impact very high on the planning of
infrastructure in universities.

Research Question Three: To what extent do community agents
impact on the university planning of financial resources?
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Table 3: Mean Ratings of Deans of Faculties on Impact of
Community Agents on the Planning of Financial Resources

SIN | Aspects of Financial Resources Principals
Planning
To What Extent Do Community | X SD DEC
Agents:

11 | Support your plans to impose levies or 1.61 | 0.32 |L
students.

12 | Encourage your plans for the overheaq 2.31| 0.47 |L
allocation to the departments.

13 | Support your plans to surcharge erring| 2.40 | 0.15 |L
staff.

14 | Make plans for supplementary sources o| 2.72 | 1.23 | VH
fund for the faculty projects.

15 | Participate in planning on how to utilize| 2.95 | 1.26 | VH
money generated for the faculty through
community efforts.

VH = Very High; L = Low

The results intable 3 indicate the mean ratings of the respondents
on the impacts of community agents on the planning of financial
resources. The mean ratings of 2.72 and 2.95 for items 14 and 15
respectively indicate the extent to which community agents impact
on financial resources planning.

Research Question 4: To what extent do community agents impact
on the university planning of learning resources?

Table 4: Mean Ratings of Deans of Faculties on Impact of
Community Agents on the Planning of Learning Resources

SIN | Aspects of Learning Resources Principals
Planning
To What Extent Do Community | X SD DEC
Agents:

16 |30DDPT OO0 Ui OO0 Pl AT g162(022 |L
to learning facilities.

17 |30pP1 0O PI AT O Al 0|251]042 |VH
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access to supplies in the faulty.

18 | Support your plans for providing|2.60|0.25 |VH
teaching facilities in your faculty.

19 | Encourage your plans to involve 2.22|0.22 |L
lecturers in textbook selection for the
faculty library.

20 | Support your plans to ensure that| 2.90|1.16 | VH
teaching materials sent to the faculty are
used for instructional purposes.

VH=Very High; L = Low

The mean ratings of the respondents on items 17, 18 and 20 indicate
very high impacts of community agents on some aspects of planning
of learning resources. However, the mean ratings of 1.62 and 2.22
for items 16 and 19 indicate that the impacts of community agents
are low in some aspects.

Summary of Findings

Based on the data analysis, the following findings were made:

1. There is a very highimpact of community agents on planning
for staff participation in decision making; planning on how to
use expertise of departmental heads in school administration;
planning for a cooperative work environment in the faculty
and setting faculty plans to beachieved by staff and students.

2. There is a very high impact on community agents on ensuring
that there are adequate lecture halls for students; ensuring

DOEOAOA OAAOI 060 PDHPAOOEAEDPAOEIT T ET

recreational facilities; planning for regular maintenance of
faculty buildings; planning for repainting faculty buildings
when due; and planning for the provision of generating sets
for the faculties.

3. There is a very high impact of community agents in planning
for supplementary sources of fund for &culty projects and in
planning how to use money generated for the faculty through
community efforts. There is low impact of community agents
on making plans to impose levies on students, planning for the
overhead allocation to the department and surchargig erring
staff.

)]
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4, There is a very high impact of community agents on planning

A O AAPAOOI AT 666 ANOAI AAAAOO

planning for providing and ensuring that teaching materials
sent to the faculty are used for instructional purposes but

OEAEO Ei PAAOO AOA 1ix ET bBIAII

1 AAOT ET ¢ AZAAEI EOEAO AT A DI ATTEI

textbook selection for faculty library.

Discussion of Findings

Table 1 presents the analysis on the impacts of community ags
on human resources planning in universities. The results indicate
very high impact of community agents on planning for staff
participation in decision making; planning on how to use expertise
of departmental heads in school administration; planning for a
cooperative work environment in the faculty and setting faculty
plans to be achieved by staff and students.

The above findings are in agreement with Tirozzi (2004)
who found that communities sometimes mount pressures on
schools to include their peoplein staff personnel administration. A
related study by Miller (2003) also indicate that communities
pressurize school to undertake actions favourable to them.

In table 2, the results on the impacts of country agents on
planning infrastructure resources are presented. Results indicate
that there is a very high impact on community agents in ensuring
that there are adequate lecture halls for students; ensuring private
sectors participation in providing support and recreational facilities;
planning for regular maintenance of faculty buildings; planning for
repainting faculty buildings when due; and planning for the
provision of generating sets for the faculties. The findings are
similar to Adeola (2004) who found that most community promote
and undertake develgment projects in schools located in them. He
further noted that such community efforts sometimes make the
communities to mount pressures on the school administration.

In table 3, the results of the analysis on the impacts of
country agent on planning firancial resources are presented. Based
on the results, community agents impact in the planning for
supplementary sources of fund for faculty projects and in planning
how to use money generated for the faculty through community
efforts. There is low impact d community agents on making plans to
impose levies on students, planning for the overhead allocation to
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the department and surcharging erring staff. In agreement with the
above findings, Abatam (2005) found that communities to a great
extent influence stool administration as the school in most cases
depend on the communities for its supplementary fund.
Table 4 presents the analysis of the impacts of community
agents on planning learning resources. The results indicate that
community agents impact on pAT T ET C &£ O AAPAOOI AT 006
access to supplies in the faculty; planning for providing and
ensuring that teaching materials sent to the faculty are used for
instructional purposes; but their impacts are low in planning for
OOOAAT OO6 AAAARPOE®EAQ AMIOA EPCATAARI ¢ A1 O
involvement in textbook selection for faculty library.
In a similar study conducted by Anekwe (2004), it was found
that communities are very significant in both planning and
provisions of infrastructure in schools. Un@&ozor (2010) also found
that communities pressurize school authorities to provide adequate
learning resources for their children.

Conclusion
The following conclusions are made:
1. Community agents impact very high on human resources
planning in universities.
2. Community agents also have impacts on the planning for
infrastructure resources in universities.
3. The impacts of community agents are very high on planning
for learning resources in universities.

Recommendations

Based on the findings of this studythe following recommendations

are made:

1. University administrators should adopt a participatory
planning approach. Adequate consultations with community
members in planning academic programmes are capable of
averting conflicts that would have resulted ifno consultations
are made.

2. Community agents should not pressurize academic
institutions so that the latter do not loose focus.

3.  There should be cordial and supportive relationships between
universities and their host communities.

At
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4.  Communities should assis schools not only in planning
human, infrastructure, financial and learning resources but
should also help in providing them in the schools for effective
teaching and learning to take place.

5.  University administrators should identify and encourage
positive values of the host communities so as to attract
community projects in their schools.
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Abstract

Quality assurance in teacher education plays a central role in the
actualization of the vision and mission dfdekunle Ajasin University,
Akungba Akoko, Nigeria, or indeed any comparable system. Total
guality assurance can be ensured by the application of best practices
to all parts of the University system which includes its B.Ed. Sandwich
degree programme. Thipaper discussed the organizational structure
and the management system of the Institute of Education (IOE), that
AT AET OO0 OEA DOICOAiIT A AOG AT 1T OAET AA
through which maintenance of quality has been sustained over the
years. This ioludes the Sandwich Management Committee, and other
Programme Operators. This paper further looked at the performance
of the programme over the years, its challenges and prospects. The
control measures currently put in place by the Senate of the University
was to further enrich its quality and effectiveness of service delivery.
These and other restructuring strategies were the continuous process.
Further suggestions to improve the system to an enviable standard

were made.

Keywords: Quality assurance; Sandeh education; Institute of

Education; B.Ed. Teacher education; University law; Nigeria.
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Introduction

The purpose of education lies in its capacity to continuously serve
its recipients and make them better and remain relevant. In Nigeria,
efforts of providers have been concentrated on the quantity rather
than the quality they provide. In essence, educational planners can
boast of success on the quantity of education rather than its quality.
Adequate teachers and facilities do not guarantee a quality
education because quality is a matter of how good or bad some
products are. How to ensure quality education is the aspect that
presents educational managers the most challenging tasks. Quality
control is an action in engineering used to determine the qualitpf
product after processing during which wastage/leftover would have
occurred. But it is better and more cost effective to take steps to
prevent failure. Hence, there is the need for quality assurance which
is preventive.

According to Cole (1996), schooinspection and monitoring
were the essential practices of quality assurance in a traditional
school setting. The modern trend in quality assurance is Total
Quality Management (TQM) which focuses on all aspects of an
organization. School based TQM guarardge the development of a
culture of continuous improvement through employees and
collaborative efforts for the satisfaction of its customers (students,
parents, teachers, and the society).

Quiality assurance

Quality is the level of value in a product or aelel of achievement, a
standard against which to judge other products. Uvah (2005), while
making a distinction between the two, subscribed that quality
assurance is the process to determine the quality of a good or
service.

It might not be possible to reconmend a specific quality
assurance strategy that can universally be adopted to guarantee
guality education because of variation in the extent and levels of
programme, background of clientele, modus operandi, the purpose
and scope of programmes offered by ifferent institutions. Some
standard policies or processes have however been developed for the
evaluation of programmes that are similar to the Sandwich B.Ed.
programmes of Adekunle Ajasin University, Akungba, Akoko,
Nigeria. American Psychological Assaaiion APA (2002) identified
nine domains which include access; learning community; faculty
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technical support; student technical support; curriculum and
instruction; evaluation, assessment; and institutional context and
commitment. American Council on Edud@on, ACE (1996)
summarized same as learning design, learner support,
organizational commitment, learning outcomes and technology. Be
as it may, Council for Higher Education Accreditation, CHEA (2002)
presented seven key features of institutional operatioa that are
important to assuring quality in higher Education. These are
presented below:

Institutional Mission: Does offering this programme make sense in
this institution? Does its content, purpose, orgar_lization, enrolment

history consistent with the insOEOOOET 160 O1T 1 A AT A [T EOOEI T e
any evidence of need?

Institutional Suitability and Organizational Structure : Is the

Institution suitably structured to offer quality Non Full Time (NFT)

learning? Any programme offered by an institution must be

approb OEAOAIT U ET OACOAOAATOOOOAOO0AA ET OI
administrative structures, as well as its planning and oversight

mechanisms. Institutional evaluation of programmes must take

pi AAA ET OEA AT 1T O0ATO T &£ OEA ET OOEOOOETT 6
academic programmes. Programmes must be approved and

administered under established institutional polices and procedure
involvement of non-campus administration and faculty in planning,

approval and evaluation is emphasized when an institution

contracts for educational services (such as affiliation). The

University must remain responsible for academic quality and

integrity of the programme, and the achievement of acceptable

outcomes, irrespective of any contractual arrangements,

partnerships, or consortia.

Institutional Resources: Does the institution have the financial

capacity to provide an educational programme that meets generally

AAAADPOAA 11010 &£ O NOAI EOUe 4EA ET OOEOOOI
statements must reflect its commitment to the students. It must

assure adequacy of technical and physical plant facilities, including

appropriate staffing and technical assistance to support a quality

delivery of programmes. Learning must not adversely feect the
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institutions administrative effectiveness, result in faculty overload
or cause financial stress or instability.

Curriculum and Instruction : The content of the courses, their
credits, extent and quality of academic work required to complete
the programmes must be the same as in full time. The course
requirement must be consistent with the national norm for
comparable degree in higher education. The courses and
programmes must have educational learning objectives and the
credentials awarded. The dlivery method must be appropriate for
the students and curriculum. Appropriate interaction between
instructors and students and among students must be emphasized.

Faculty Support: Faculty supports include technological support

for delivery appropriate orientation and training for faculty is

equally important. Instructors must be appropriately oriented and

trained in the effective use of technology to ensure a high level of

OOOCAAT O i1 OEOGAOETT AT A NOAITEOU 1T &£ ET OO00A
to teach in Sadwich environment is essential. The quality must not

be less than those employed in traditional setting.

Student Support: StudentsStaff meaningful and timely interaction

is central to quality assurance. This also includes developing a sense
of community in the NonFT teaching/learning environment.
Admission standard must be the same for all students. Examination
must be taken under firm identification. The institution must ensure
the integrity of student work and credibility of the degrees and
credit awards.

Student Learning Outcomes: In recent times efforts are being

focused not only on educational resources and processes such as

course syllabi, faculty qualifications, library holdings and physical

PpI AT O AOO A1 O1T 11 OOOAAT eGatentAAEEAOAI AT O8
AAOAOI ET A0 OEA E1T OOEOOOEhal i5i®in AAOAAOET T Al
fact meeting its educational mission and goals and that its student

outcomes are at an acceptable level. This measure of quality is not

limited to students in NFT alone but alseampusbased students.

Non-Full Time (NFT) Programmes in Adekunle Ajasin
University: - Non-full time programmes as the name implies are
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those academic programmes of the University that do not fall into
the mainstream of its full time operations. These aman others
include:

0] The Institute of Education Programme (IOE)

(i) The Institute of PartTime Programme (ITPT)

Each of these programmes has their target customers. They prepare
candidates for various degrees in Education and social sciences
respectively.

Arguments for Part Time/Distance/Sandwich Education
include improving access, wide choice of learning opportunities, and
the advantage of job security (Anthony and Gnanam 2004). These
programmes were initially designed for the adult working class who
desired auch degrees or diplomas to improve themselves while on
the job. It is common in recent times however to see the teens who
have been disappointed by the UTME or Pe&iTME examinations,
find solace in the programmes. As noted by Olayinka (2006), there is
a high demand for higher education as majority of the school
certificate holders that are qualified for admission to higher
institutions of their choice could not do so because of keen
competition to do so at the approve conventional schools available.

The Institute of Education : The Adekunle Ajasin University La

Al PT xAOO OEA 51 EOAOOCGEOU Oi 0888A

)T OOEOOOAO 8AO 1 Au &O1 i OEI A Oi

subject to the approval of Council, on the recommendation of
SenOA6 0AOO )) 3AAOQEIT pm jpQq AS8

Administration of Sandwich Degree Programme
As it is now, the IOE is synonymous with the Sandwich Programme.
What the Ag Director directs is more of the Sandwich Degree
programme and less of the IOE (intended) programmes. Tha
notwithstanding, the Sandwich programme is administered through
the Sandwich Programme Management Committee.
The Sandwich Programme Management Committee is

composed of the following:

1. The Director, Institute of Education (Chairman)

2. The Deputy Director, hstitute of Education

3. The Dean, Faculty of Arts and Education

e)

O
E

—_— O)
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4. All Professors in the Education Unit of the Faculty of Arts
and Education

5. All Heads of Education Departments

6. All Centre Coordinators and Assistant Coordinators

7. Secretary to Institute of Educatio

Functions
The Committee has the following functions:

() To formulate policies, and determine the operation and
matters related to the management of the Sandwich
programme.

(i) To determine the operation of the Sandwich programme in
relation to the appointment of part-time lecturers.

(i) To deliberate and make recommendations from time to
time, prescribe or refer to it, with regard to the Sandwich
programme.

The Institute operates a biannual contact sessions. These sessions
are so intensive that the students havenot less than 810 hours of
lectures/practical per day. The first contact session comes up in the
month of April (about 3 weeks), while the second contact session is
between August and September (about 7 weeks) every year. (Other
things been equal). At tle April contact session, students are
expected to register for their courses within the first week of
resumption, while the remaining two weeks are for lectures. During
the August/September contact session, students are expected to
continue with their lectures for about five weeks, while the
remaining two weeks are for examinations. Sometimes
examinations are done in December holidays.

Programme Operators.

The operation of the sandwich degree programme in the Institute of
Education is under the leadershipof the Director, who may be

assisted by a Deputy Director. In addition, two sets of coordinators
are usually appointed by the Director to assist the Institute in the
operations of the sandwich programme:
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(a.) Unit Coordinators

The first sets of coordindors are called Unit Coordinators. They are
expected to help coordinate the five academic units of the sandwich
programme.

The units are:

(1) Arts Education

(i) Counselling

(i) Science and Technical Education

(iv) Social Science Education

(v) Educational Management

(vi) General Stdlies (GST)

The major functions of the Unit coordinators include:

(i) the appointment of lecturers to teach courses under their
unit;

(i)  allocation of courses to lecturers; and

(i) ensuring that lecturers teach, examine and grade their
students.

(b.) Centre Coadinators.
The second sets of coordinators are called Centre Coordinators.
Their numbers depend on the number of study centres. There are
two coordinators per centre: The Centre Coordinator, and the
Assistant Centre Coordinator.

The functions of the cente coordinators include:

(i) monitoring and ensuring that lecturers are regular and
punctual to deliver their lectures at the centres;

(i) keeping attendance registers of lecturers and submitting
same to the Director of the Institute;

(iii) liaising with host principals of schools being used as centres
to ensure strict adherence to their obligations to the
students as agreed between them and the IOE;

(iv) ensuring that no lecturer farms out his/her course to any
person not approved by the IOE;

(vy AOOGAT AET ¢ Olfare &dt&A AT 006 x A

(vi) providing feedback to the Director, IOE on regular basis of
any development at the centres; and

(vii EAOET C A x| OEET C OAl AGET 1 OEED x EC
class/course representatives on the following issues:

(a.) Class/course attenéince update on weekly basis; and
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(b.)

5bAA0OA

teaching.

Quiality Control Measures: -

The following measures are taken in order to ensure quality cdrol
of the Sandwich degree programmes.

Admission of students into the programme is carried out by
the Academic Affairs (Division) of the University in collaboration
with the Institute of Education.

1.

Alimi, Olatunji Sabitu & Ojo, Oludare David

I AAOOOAOOSG
with respect to punctuality, regularity, quality and volume of

ET OAOAAOQET 1

Candidates are admitted for 4 and 5 year programmes for

2.
Nigeria  Certificate  in
Certificate/General Certificate

Education

(NCE) and
Education Ordinary Level

School

(GCE/OL)/Teachers Grade Il (TCII) certificate holders respectively.
This translates to 3 and 4 year programmes for full time candidates

respectively.
4AAT A pgq 3O0AAT 0086 ! Al EOQOEI
1400 -
1200 -
1000 -
800 1 B Male
600 - B Female
400 -
200
0 . .
2005 2006 2007 2008 2009

Source: Records from the Academic Affairs, AAUA

x EOE
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Table 2: Enrolment Figures from 2005 to 2009

6000 1

5000 -
4000
ErfGiment
2000
1000 -

2005 2006 2007 2008 2009

m500level
m400level
300level
1 200level
1 100level

/

Source: Records from the Academic AffairdAUA
3. 4EA S51TEO AT A #A1T OOA #1171 OAET AOI 0O
punctuality and attendance in classes.
4.  Requirement for graduation is the same as with full time
students. Classification of degrees and grading are also the
same.
5.  Teaching practice is donfET  OEA OOOAAT 608 OAET T I
fact, those who are teachers do their teaching practice in their
schools. Lecturers move round to supervise the student
teachers. The duration of teaching practice is the same as in
full time programme.
6. Most practical works are done in the campus. The same
facilities used by full time students are used by sandwich
students.
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7.  Other University facilities including the health centre and the
library are available to sandwich students.

8. Lecturers who teach sandwich widents are the same lecturers
who teach the full time students.

9. Examinations are conducted under conditions similar to full
time programmes. Thestudents converge in the maircampus
for their sessional examinations. Examinationmalpractices
are also controlled.

10. All results pass through due process as currently operated in
the University.

In summary, the Sandwich and Full time degrees are the
same expect for the mode of delivery of lectures: one is full time,
while the other is part-time (sandwich: during the holidays).

51 EOAOOEOUBO 3AT AGA )1 OAOOGAT OETT &A1 O 1! AC
Efforts on QA in the programmes run by the University have never
been a conclusive ong it is on-going. Restructuring is a constant
word. The University Senate at its 4% Regula meeting of
Wednesday August 31st, 2005 therefore set up a Committee on the
restructuring of the academic programmes of the IOE and the
Education Unit of the then Faculty of Arts and Education. The report
of the Committee was informed by the operations ahe IOE and the
Sandwich programmes in other Universities. It is a relevant material
for the understanding of the working relationship between the
Faculty of Education, the IOE and the Sandwich Education
Programmes.

The Committee submitted that all sandvich programmes (of
the IOE as it is today) belonged to the Faculty of Education except
the PGDE programme. The Committee therefore suggested that
there should be a Board of Sandwich Studies headed by the Dean of
the Faculty of Education. The proposed Bodris composed of:

- Dean of Education (Chairman);

- Heads of Departments in the Faculty;

- Professors in the Faculty;

- Coordinator of Sandwich Programme (appointed by the

Vice- Chancellor on the recommendation of the Dean);

- One Assistant coordingor representing each department in
the Faculty;
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- One representative of Senate not below the rank of Senior
Lecturer,

- Representative of the Bursary not below the rank of a
Principal Accountant; and

- Faculty Officer (Secretary)

Functions of the Propos ed Sandwich Board of Studies.

The Board determines relevant policies for the management of the
sandwich programme. Such policies, for example on admission of
students, appointment of lecturers, introduction of new courses,

timing of the programme, examinaions and fees payable are

normally sent to the ViceChancellor/Senate for approval.

Sandwich Coordination Committee

The day to day running of the sandwich programme shall be vested
in a coordinator appointed by the ViceChancellor on the
recommendation ofthe Dean of Education. The coordinator shall be
an Academic Staff from the Faculty of Education not below the rank
of a Senior Lecturer. The coordinator shall be assisted by an
Assistant coordinator from each Department in the Faculty. (It may
also include the Centre Coordinator).

Functions of the Sandwich Coordination Committee

0] To collate and make recommendation to the Board of
Sandwich Studies on admission of students, registration of students,
conduct of examination and preparation of results; and albther
matters relating to the smooth conduct of the sandwich programme.
(i) To assist the Sandwich Coordinator on the day to day
running of the Sandwich programme.

Conclusion

Sandwich Education degrees are a brand of the NFT programmes of
Adekunle Ajasin Unversity, AkungbaAkoko. It plays a significant
role to the University in the fulfilment of her mission apart from
making it possible for many people (within and outside Ondo State,
Nigeria) to have access to a University Education where ftiime
studentship is not possible or feasible for one reason or another.
Quiality assurance is therefore necessary as the programme expands
in size and scope.
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The current effort of QA by the Directorate (IOE) may be
good for today but may not be adequate to withstand # test of
tomorrow. Therefore, the report of the Senate committee on the
Restructuring of the Academic Programme of the IOE and the
Education Unit of the Faculty of Education requires a reisitation
with a view to revitalize the operations of the IOE/Sandich
programme for better service delivery and QA.
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Abstract

The concept of leadership style has beemsidered a relevant tool in

business management as good leadership style drives the success of an

organization. It is only recently that the concept has been embraced in

the education sector as a way of examining the behavior of principals vis

a-vis the success of the school they oversee. The school system is

however been increasingly confronted with many complex problems,

such as the seemingly or perceived falling standards of academic

achievement, increasing rates of indiscipline, examination malgsctic

cultism and so on. These and other problems pose great challenges to

school leadership and the resultant supervision of school, which keep the

system constantly on track for the maintenance of standards. This study,

thus investigated the extentto K LINRA Y OA LI £ 3 Q £ S RSNAKA L) a
resultant quality of supervision determine academic success in JSCE in

he2 aGFdST bAISNAF® LG faz2 Ay@SadAadar SR
demographic factors, such as age, gender, academic qualification and

8SI NBA 2F SELISNASYOS O2yiNRo6dziS (2 GKS &idzF
the JSCE. Survey design was used in the study. The JSSIII students during

the years 2002010 constituted the population for the study. A sample

of twelve schools whose principals Haekn there for at least three

years, from each of the six educational zones in the state was purposively

aSt SOGSRod ! LINARY OA LI f Qa 1jdzSaGA2y Yyl ANBE GKI |
and quality of supervision was administered and JSCE results in English

Langwage and Mathematics in those three years were obtained from the

selected schools. Data were analysed by using mean, standard

deviation, Pearson moment correlation and multiple regression. Results

aK26SR GKIFG LINAYOALN f Qa &chtetNdd 2F SELISNA Sy
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a0dzRSytaQ adz00Saa Ay W{/ 93X Ay 020K 9y3AfA3a
CKS &adzZLISNIDAAaAA2Y o0& GKS LINAYOALNlt gl a 7T2dzy
success in JSCE in Mathematics only. In conclusion, there is bound to be

improvement in academic aeliement of students at the JSCE if quality

supervision is enhanced and the principal is highly knowledgeable and

experienced. The various levels of Government should therefore ensure

that quality supervision is enhanced in schools and qualified principals

are at the helm of affairs.

Key Wordsi eadership Style, Supervision, Academic Success and Junior
School Certificate Examination (JSCE).

Introduction

The school system is increasingly confronted with many complex
problems. There is a general outcry ttsidndards of education are
falling and morals are diminishing. Some blame the pupils for this
apparent decline in education and moral values, a thoughtful few think
that they are due to the nature of challenge in all directions. Majority
blame the teaches for the woes in the school. They are not as devoted
and dedicated to the cause of education as their predecessors. Teachers
as a group blame parents and the children. They also blame the
government for unattractive condition of service and for poor jgays
facilities in the school (FME,2007).

The aforementioned problems and many more offer too many
opportunities to exert leadership. The school principal or the
administrator is viewed to be the leader of the school and must be very
effective in his opetions. It therefore follows that an effective school
leader translates the educational policies, laws and regulations into
practical operational policies. To be able to perform his duties very well,
a good leader needs to choose the right kind of leadierstyle as well
as keep constant check or supervision on the activities of the school, in
order to put educational policies on the right track (Enessator and
Nduka, 1998).

With the right leadership style and thorough supervision of
activities in the schal, students can therefore be nurtured to attain
positive sekliconcept, studshabit and the dignity of hard work. They will
also be well guided in the choice of their future career. This is not all, the
staff (teaching and neteaching) will also enjoy atial relationship with
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the head and this will motivate them to put in their best in whatever
duties assigned to them. The impact of this in the society is that we will
be able to turrout sound and weljrounded youths that will excel in
both academic anthoral standards.

There are however four main leadership style that a leader
could use in relation to his subordinates in a working environment.
These are the autocratic, democratic, laisse#z and task
oriented/peopleoriented style. These leadershipylss singly or in
combination may work best in certain situation, hence the issue of
which is the best will depend on the goal, the situation and the people
involved and the experience of the principal.

What then are the main factors associated with effect
schools? In his study on four schools in the United States, Weber (cited
in Clark et al 1989) found eight factors present in successful or effective
schools. Among these factors were strong administrative leadership,
high expectation for student achmwent, positive school atmosphere
and regular evaluation of student progress.

More recently, Bulach and Berry (2001) presented data using
G¢KS AyaiaNdzOiAz2ylf AYLINRGSYSYy(l &adz2NBSeéx
seven climate factors. Leadership behaviouareasured in the following
G2 Odzf GdzNB |yR G2 OfAYIFGS FrOG2NRBRET
cooperation, instructional leadership and discipline. Their findings
indicated that females and more experienced teachers were more
positive about leadership behaviotitan males and teachers with less
than ten years experience. In related research with the same
instrument, Bulach and Peddle (2001) found a positive relationship
between leadership behaviour associated with instruction and the
overall culture and climatef the school.

A more recent study by Gruenert (2005) involving 81 schools in

0 K

3

LYRAFYIl dzaSR | Odzf G§dzNBE &adzNWSe (2 Ay@SadaAadl

culture with student achievement. The survey has the following six
factors:

(1) collaborative leadeship

(2 teacher collaboration

(3) professional development

4) unity of purpose

(5) collegial support and

(6) learning partnership
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Supervision is the process of ensuring that operators of schools
do their work strictly for the promotion of teaching and learning. These
operators include mainly the principal, vjmencipals, heads of
departments, class teachers and other personnel engaged in th®-day
day running of schools. Thus, school supervisicaniserned with the
process of qualitative improvement of school curriculum and instruction.
School inspection however involves individual or team of officers who
are usually trained. These officers visit schools and observe the mode of
instruction in eab and every subject taught in the school. Inspectors
help to advise and stimulate teachers and students for the purpose of
enhancing the quality of instruction.

The school principal therefore conducts internal supervision
daily, weekly or at random in ond& prepare the school for any other
forms of inspection. The external supervision or inspection is done by
the quality control departments in the state or at the federal level. All
these forms of supervision/inspection is done in order to keep the
schoolsystem on track and to enhance academic achievement of the
students.

Ehrenbergand Brewer (1994) highlight seven important factors
an effective school must exhibit. These include: Instructional leadership,
clear and focused mission, safe and orderlyrenment climate of high
expectation, frequent monitoring of student progress, positive home
school relations and opportunity to learn and student timetask.
Rockoff (2004) also opined that supervision and coaching are critical
elements of professionalrgwth and development within the school
system.

Airansian (1991) discussed on five major processes through
which supervision can be used to improve instructional delivery. These
include prerequisites, function, tasks, unification and products.
Prerequisiés are referring to basic requirements a principal must have
before he/she can be used to improve the learning skills of the students.
Unification is the role of supervision to marry educational goals with the
0§SIFOKSNDa 26y YSSRa I tfeBe effoitSis anA y I § LINE RdzO
AYLINROGSYSYyG Ay GKS aGddzRSydQa | OKAS@SYSyi
2004).

The success of any school in meeting its goals depends on its
chief administration otherwise known as the principal, acting particularly
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his supervisory functien (Akpa and Abama 2000), for educational

supervision is the thrust of all established schools. Hence, the
AYLRZ2NIFYOS 2F adzZilSNBA&AA2Y Ay (2RI &Qa SRdzOF
emphasized. How best then can the principal act in his capacity to

improve theteaching and learning conditions within the school as well

as improve the overall effectiveness and efficiency of the system?

The history and purpose of supervision showed among others
that the exercise has methodologically shifted from the traditional
inspection and its inadequacies to the modern (complex) supervision
that is collegial, systematic, discursive, democratic and informed by
research and analysis to prescribing procedures that seek improvement.
The complexity of this exercise certainly suggastive participation of
a number of school personnel in which the principal must take a leading
role.

In contrast to large literature on teacher quality (Rivkin,
Hanushek and Kain (2005), Staiger (2008); Buddin and Zamarro (2009),a
few studies have addssed whether principals impact school
LISNF2NXYIFyOS YR AF (KSe@ R2> 6KAOK LINRAYOA
LINAYOALI tQa STFFSOUAGSYySaad Ly FIANBSYSy
OHnngpv 2LAYSR GKIFG GKS fAGSNI GdzNE 2y LINAY
AY LI NI 6SOFdzaS 2F RAFFAOdZ GASa FIFOSR Ay
effectiveness and in part due to paucity of higlality data on which
convincing empirical strategies can be based.

Damon et al (2009) studied how the characteristics of school
LINAYOALIta NBEIGS G2 &ao0Kz22f LISNF 2 NXYI yOSx
standardized examination scores in English language and Mathematics.

They found little evidence of any relationship between school
LISNF2NXYIFyOS |yR LINRAYOALN f&msiti®RdzOF A2y d | 2
NEfFGiA2YyaKALl 0SG6SSy LINAYyOALItaQ SELISNARSY
particularly for Mathematics test scores.

To corroborate Damon et al (2009), Obadara (2005) in his study
GAGt SR AGLINNPISISRS| REBNEKALIE T GSFOKSNI FI O
academic performance of secondary schools in Ogun State, Nigeria also
F2dzy R¢ 2 dzi 0KI G LINAY OA LI £ Q&4 SELISNARSYyOS (¢
schools academic performance.

In an investigation of leadership behaviour from four continents
for instance, Rosener (199@ited in Obadara (2005) distinguished male
and female leaders according to their age and communal qualities. In
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their selfreports, male leaders tended to describe their job
LISNF2NXYIFYyOS a | aSNASaE 2F WiNlyalOlAazyaQ
rewardedor penalized according to their performance or lack of. Female

leaders on the other hand advocates participation, power sharing and

selfworth enhancement. Also, Eagly and Johnson (1990) observed a

tendency for women to adopt a more demaocratic or partitygastyle

while men adopt a more autocratic or directive style.

Bass, Avolio and Atwater (1996) suggested that women are
more likely to temper criticism with positive feedback and are more
likely to be described as charismatic. This is consistent witn&os
(1990) who asserted that females may therefore be expected to
perceive factors associated with charisma such as feelings of esteem,
affection, admiration, respect and trust than their male counterparts.

Statement of Problem

The school system is inagngly confronted with many complex

problems. These problems include students lackadaisical attitude to

a0dzRASas GSIOKSNEQ AyazftSyOSs Ayl RSldzr GS
like cultism and examination malpractices among others. These

therefore callfor the right type of leadership style and supervision of

school activities in order to keep the system on track.

¢tKAA aiGdzRe Ay@SaidAr3ariSR (GKS Ay ¥t dzs Sy O
I

aidetsS YR &adzZISNBAaA2Yy 2y &adGddzRRSyidaQ I O ﬁé
School Céificate Examination (JSCE) in Oyo State, Nigeria. It also
AYyo@SaidA3alr SR GKS AyFfdzsSyOS 2F GKS Ay OA L
ISy RSNE SRdzOF A2y f dezI-f)\T)\OI-[’]Azy I Y R S
achievement in JSCE.
Research Questions
The study providedanswers to the following research
guestions:
1) @ 2 KI G Aa 0KS NBflFdA2yaKALl 06SGsSSy
leadership
style and achievement in JSCE in English language?
by 2KFEG Aa GKS NBflIGA2YyAKALl 0SGoSSy

leadership style and achievemenin JSSCE in
Mathematics?
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(2)

3)

(4)

(a) What is the relationship between supervision and
achievement in JSCE in English Language?
(b) What is the relationship between supervision and
achievement in JSCE in Mathematics?
What is the relationship between Jpry OA LJ £ Qa4 RSY23INI LIKAO
characteristics (age, gender, qualification and experience) and
achievement
(@) in English Language?
(b) in Mathematics?
2 KFG A& GKS 02YLRaAGS STFFSOG 2F tNRyC
adzZLISNBAAAZ2Y YR t NRrfoieAstids fo@ad RSY2 3INI LK
achievement in JSCE:
(@) in English Language?
(b) in Mathematics?

Methodology

The study adopted the survey research design to investigate the
influence of leadership style and supervision of the principal on student
academic performance JSCE in the last three years (22080). The
population for the study was the Junior Secondary School 3 students
(JSS3). Purposive sampling was used to select two schools each from the
six educational zones in Oyo State. The enrolment of studenSG&r i

the schools, in each year ranges from 131 to 206 and the total number
of students investigated was 5,528. Twelve principals were used in the

study.

¢tKS NBaSIkNODK AyadNHzySyid dzaSR 6l a ((GKS

guestionnaire with a reliability coefficienf r=0.702 and which was
personally administered by the researcher. Two trained research
assistants also helped in collating the JSCE results.

Data collected were analysed using the mean, standard

deviation, Pearson moment correlation coefficient and tiplel
regression.

Results
Research Question 1:

ZKI

G A& GKS NBfFGA2YAaKALI 0o

w»
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Q
w
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achievement in JSCE:

(@)

in English language?
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(b) in Mathematics ?
Table 1: wSTFOIA2YAKAL) 60Si6SSy t NAYOALN £ Qa { (¢

Achievement in JSCE in English language and

Mathematics

English Mathematics
t NA y OA LJ Pearson -.154 -572
leadership style| correlation sig| .633 .052
(P<.05) (2 tailed)
N 12 12

Table 1 revealed that there is a correlation coefficient 154
and-.572 (P<.05) between leadership style and achievement in English
language and Mathematics at the JSCE respectively. This implies that
there is a negative correlation between the leadership and achievement
in Mathematics and English Language.

Research Qastion 2
What is the relationship between supervision and achievement in JSCE:
2. (a) in English language?

(b) in Mathematics?

Table 2: Relationship between SupervisionAmidevement
in JSCE in English Language and Mathematics.

English Mathematics
Supervision Pearson Correlati| -.402 -.058
Sig. (2ailed) 195 .859
N 12 12

Table 2 revealed a correlation coefficient.db2 (P<.05) and
.58 (P<.05) between supervision and achievement in English and
Mathematics at the JSCE resfpeely. This implies that there is negative
correlation between supervision and achievement in the JSCE.
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Research question 3:
2 KIFG A& GKS NBfFGA2YAaKALI 0S6SSy LINAYOALIN f
(age, gender, qualification and experience, andeaement in JSCE:
3. )] in English language?
(b) in Mathematics?

Table 3(a): Relative effects of Demographic Characteristics on
Achievement in JSCE in English Language

Unstandardized | Standardized

Coefficients Coefficients
S/IN | Model B Std Error Beta T Sig.
1. Constant 16.208 8.023 2.020 | .099
2. Gender -3.386E03 .080 -.007 -.042 .968
3. Age -1.390 1.058 -.229 -1.314 | .246
4. Educational| .172 420 .089 410 .698
5. Years of| .795 171 -.852 4.638 | .006

experience

6. Leadership | -9.355E03 .041 -.037 -228 | .828
7 Supervision| -.874 .680 -.226 -1.286 | .255

*Significant of .05 level of significance

Table 3(a) revealed that the year of experience was significant at
.05 level of significance with Beta value .852 at t= 4.638. This implies
that the contribution of years of experience is 85%.

Table 3(b):  Relative Effect of Demographic Characteristics
on Achievement in JSCE in Mathematics

Unstandardized | Standardized
Coefficients Coefficients
SIN | Model B Std Error Beta T Sig.
1. (Constat) 13.795 9.148 1.508 | .192
2. Gender -9.635E02 .091 -173 -1.059 | .338
3. Age -.294 1.207 -.042 -.244 | 817
4, Educational | -.287 479 -.128 -598 | .576
Qualification
5. Years of| .826 .195 .766 4,225 | .008*
Experience
6. Leadership | 1.384E03 .047 .005 .030 .978
7. Supervision | -1.980 775 -.443 -2.553 | .051*
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*Significant of .05 level of significance

Table 3(b) revealed that the years of experience and supervision was
significant at .05 level of significance with Beta values.7664418l and

t values 4£25 and -2.553 respectively. This implies that years of
experience and supervision contributed 76% a4Pb6 respectively to
achievement in Mathematics at the JSCE.

Research Question 4:
2 KFG A&a GKS O2YLRaAl
FYR LINAYOALN f Qa RSY?2
4(a) in English Language?

(b) in Mathematics?

S ST¥7F
I NJ LIK A

Table 4(a):  Composite Effect of Predictor Variables on
Achievement in English Language

Model Summary

Model R R. Square | Adjusted R Std. Error of
Square the Estimate
1 .943a .890 .758 .8604
ANOVA
Model Sum of| df Mean F Sig.
Squares Square
1. Regression| 29.965 6 4.994 6.746 .027
Residual 3.702 5 .740
Total 33.667 11

*Significant at .05 level of significance

Table 4(a) reveadl that the joint contribution of all predictor
variables on English Language is significant with F ratio = 6.746. This
implies that the combination of al predictor variables accounted for 89%
of the variance in student achievement in English Languagmas by
the coefficient of determination ofR.890.

Table 4(b): Composite Effect of Predictor Variables on
Achievement in Mathematics

SOfion2F t NAYy OALJ
O OKINIYOGSNRAGAC
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MODEL SUMMARY
Model R R. Square | Adjusted R Std. Error of
Square the Estimate
1 .945 .893 .764 9811
Model Sum of| df Mean F Sig.
Sjuares Square
1. Regression 40.104 6 6.684 6.944 .025
Residual 4.813 5 .963
Total 44,917 11

Table 4(b) revealed that the joint contribution of all predictor

variables on Mathematics is significant with F redi@44. This imiges

that the combination of all predictor variables accounted for 89% of the
variance in student achievement in Mathematics as shown by the

coefficient of determination of R2 =.893.

Discussion of Findings
The findings revealed that there was no high @ation between

leadership style and achievement in both English Language and
Mathematics. It also revealed that there was no high correlation
between supervision and achievement in English Language and

Mathematics. But the study revealed that years ofegigmce of the

Principal contributed greatly to achievement in both English Language
and Mathematics and was significant. The supervision by the principal
which also contributed greatly to achievement in Mathematics, was

significant.

Furthermore, the studgiscovered that the predictor variables

supervision, leadership style, age, gender, years of experience and
educational qualification jointly contributed to achievement in both

English Language and Mathematics and was significant.

Finally, the study realed that almost all the principals were of
the same age and qualification, what really made the difference was the

years of experience of the school administrators.

Conclusion
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It could be concluded that though the leadership style and supervisory
role d the principal could have an impact on achievement at the JSCE
level, the years of experience really made the difference.

Recommendations

Based on the above, the following are recommended:

* The Teaching Service Commission (TESCOM) of Oyo State should no
relent on their efforts in sending highly qualified teachers to head the
schools.

* The years of experience as teacher should also be considered in
allocating principals to schools.

* The supervisory checks by the quality control department should also
be improved upon.
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Abstract

There is growing international concerns about the methods to
maintain quality control in the admission procedure of students into
the university. This has made the university to put in place mechanism
to ensure that admission of quality students are puesl with all
seriousness. For Nigeria, quality assurance has become the major
focus of university education, proliferation of universities
notwithstanding. Higher education has become a critical indices to
achieving the EFA and Millennium Development GqM®GS). Higher
education institutions educate people in a wide range of disciplines
which are key to effective implementation of the MDGs (World Bank
Reports, 2006). The objective of this study was to establish a baseline
for the procedures by which quali candidates are been admitted into
the degree programmes of the university. The study focused primarily
on quality assurance mechanism that was devised for the admission of
students. However, this includes enrolment rate before the
introduction of pre-degree programmes and later, the introduction of
postJAMB Screeningests. The study concluded that much is been
done to regulate and improve university education through the
conduct of Unified Tertiary Matriculation and Examination (UTME)
and the subsequédnconduct of Post JAMB screening test by different
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universities to maintain quality assurance in the admission of right
candidates.

Keywords: Quality, Quality Assurance, Mechanism, Procedure,
Strategy.

Introduction

Quality Assurance is a key issue fohigher education across the
region in Africa and subSaran Africa, which may continue to be
major issue for the next decade. In several literature, quality has
been described by many scholars as fitness for purpose at the
minimum cost to the society. ForNigeria, quality assurance has
become the major focus of university education. The etymological
ATT1T1 OAGEIT 1T &£/ OEA x1 OA ONOAI EOUS

xAO AAOI

ONOAEI 66 1 AATEI ¢ xEAO EETA T & EO Al Ol OA:/

Quality as a processsuggests that in order to achieve quality of a
product or service, it must undergo certain processes and conform
to the procedural requirement (Pfeffer N and Coote, 1991).

In recent times, admission into universities in Nigeria has
become highly competitive. Researches revealed that only about 10
to 15 per cent of candidates actually gained admission into
universities. The reason is due to the approval given by the Federal
Ministry of Education and the National University Commission
(NUC) to the universities to introduce postzUTME screening tests
for candidates seeking admission into the university. The post
UTME screening test, after much criticism and debate was equally
supported by the National Assembly as a way to guarantee quality of
the right candidate to be admitted into the university. The Joint
Admission and Matriculation Board (JAMB) organizes the Unified
Tertiary Matriculation Examination (UTME) for candidates seeking
admission into Nigerian Universities. It is expected that candidates
should choose two universities, two polytechnic and two colleges of

AAOAAOEIT xEOE OEA AEOOO AT A OAATT A AET EAR

choice. The procedure is applicable to all candidates seeking
admission to both public and private higher institution in Nigeia.

$ATEAI jgennnq T PET AA OEAO OEZ OEAOA EO

looked into in admission procedures, it is where there is a gap

AAOxAAT Al E1T OOEOOOETI 180 OOAOAA DPOI AAADBOA

fact remains that the criteria are different between univesities and
often between departments. Research reveals that a large number of
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secondary school leavers, including working class are struggling for
opportunities to acquire university education. In order to achieve
quality in the number of candidates seekig university admission, a
significant quality assurance mechanism has to be put in place to
regulate and ensure that the right quality candidates are offered a
space in the admission struggle. The Board remains the clearing
house for all admission matters in both public and private
universities.

Quality Assurance in Higher Education

There is no gainsaying that there is a high demand for higher
education in Nigeria and in particular university education.
University education in Nigeria has become an indas to measure
the economic potentials of the people in the society. Quality in
higher education seems to be an endless journey to economic
empowerment. There had been a degree of greater difficulties of
understanding what quality should mean in higher eduation.
Scholars have shown concerns on the measurability of quality which
was hinged on the premises of product of the system in terms of
population of output. Ajayi (1999) believed that when inputs are
controlled, there should also be measure about effégeness of the
system. In the view of Trow (1975) the process of education itself
forms the yardsticks with which standard and quality are being
assessed, that is, effective pedagogy, provision of gigantic materials,
good residential living, small persoml classes. Current researches
have shown that equal educational opportunity may not be equal
access to quality education. The bottom line is that access to good
guality education should not be of less concern. As of now, the
number of students seeking adrission into university has continued
to increase rapidly. Consequently, Nigeria, like other developing
countries grapples with the challenges of how to ensure quality of
higher education in view of large number of students competing for
admission. With uriversities often overwhelmed with application
from candidates, other processes for selection often come into play.
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Methodology

The main objective of this study was to analyse the student

procedure mechanism adopted by the university in selecting the

right candidates into the university in Nigeria. Specifically, the study

investigated the policy procedure for admitting students into the

university using Obafemi Awolowo as the case study. Secondly, the

O0OOAU AAOAOI ETAA OEA 1 AGAdincelthe OOOAAT OO6
introduction of the new policy on admission.

Data sources were documents from admission department
of the university and pre-degree section of Centre for Distance
Learning. Data was analysed using simple percentages and tables
for illustrati on of figures.

Literature Consideration

Quality Assurance z The Challenge of Admission Procedure
Mechanism

Onocha (2002) believes that quality assurance is applicable to the
production function of universities. It is the management of goods,
services and activities from the input stage to the output level of
production. In respect of quality assurance, many studies have
shown that it is a process that is concerned with integrity of
outcomes. It is well documented in literature that Quality assurance
recognizes the autonomy of organizations and seeks to enhance
their capacity to operate in a responsive way (Ogbodo, C.M and
Waoku, N.A. 2009). Both found that individual universities carried
the responsibility of assuring the quality of their product and
developed appropriate mechanism for admission of students into
the university.

Universities in Nigeria were conducting their entrance
examinations for admission of students into the university before
the establishment of Joint Admission and MatriculationBoard
(JAMB). In order to further improve the quality of students admitted
into the University, internal screening exercise was introduced by
the university for those who obtained minimum score of 200 in the
JAMB examination.

Many scholars have grave carerns for quality assurance
agreed that the internal screening by the university under the Post
UTME is a rescue mechanism in response to the falling standard of
education in Nigeria. Research findings had revealed that there are
already noticeable and enocuraging results coming from the
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exercise. It further revealed that the screening exercise withessed
instant reduction in the large number of candidates seeking
admission into the university with very high scores in JAMB
examination: the former minister of education Chinwe Obaiji,
revealed that students were using fraudulent result to gain
admission into universities. This informed the introduction of Post
JAMB test. It was a strategy for screening and admitting qualified
candidates from the large number oftandidates seeking admission
into tertiary institutions. In a sharp reaction to this measure, it was
alleged that eminent personalities had taken over admission in
federal universities, thereby making it difficult for candidates that
have no strong linkageto secure admissions. Research findings
further revealed that in advance countries like United Kingdom,
admission of students to a course is entirely the decision of each
university. Furthermore, students are expected to provide
convincing evidence for h$ interest to study the particular subject.
Most universities in United Kingdom like Oxford and Cambridge
required prospective students to attend interview before students
can be offered admission. In United States of America, each
universities assess canidlates based on its criteria. However, the
university used a common application form. The strategy of
admission of students into universities in Germany is in consonance
with that of Nigeria by conducting additional examination for those
who had earlier passed the entrance examination.

In furtherance of the above, the former viceechancellor,
university of Ibadan vehemently opposed the abolition of the Post
UTME screening. He advocated the University of Ibadan model
whereby the institution organized a kindof interactive session with
prospective students based on information elicitation technique in
I OAAO OF AOAAOOAET OEA Al AEi 1T &£ OEA
therefore submitted that those who call for the cancellation of this
type of quality assurarce mechanism were lacking in perception and
have less information in scholastic research. Po&ITME is a better
way to determine performance in order to admit credible
candidates to ensure quality assurance in the admission procedure
of students into universities in Nigeria.
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Discussion and Findings

Before the introduction to PostUTME in Nigeria, JAMB conducted
annually a separate examination into universities, polytechnics and
Colleges of Education. Current research revealed that Nigeria
possesses the largest university system in suBahara Africa
(Oyebade, S.A, Oladapo and Adetoro JA, 2001). Nigeria has a total
number of 123 universities including Federal, states and private
(NUC 2012). Admission of students into Universities prior to the
Post-UTME revealed that enrolment was not stable. They could be
attributed to courses available in universities and the choice of
students.

Table 1: Enrolment in Nigeria Universities 1990/91 -2000/2001

Year No of | Enrolment % increase
universities
1990/91 31 200, 774 11.0
1991/92 33 232,482 15.8
1993/94 38 264, 684 13.9
1994/95 38 292, 097 10.4
1995/96 38 - -
1996/97 38 335,790 15.0
1997/98 38 245,669 (26.8)
1998/1999 | 38 374, 494 53.2
1999/2000 | 38 399.812 6.2
1999/2000 | 38 448.230 12.2

Source:Adapted from S.O. Adedeji, O.Osasona, and D.O Durosaro
and Oyebade (2005.)

The introduction of the policy in 2005 revealed that students
enrolment had increased as a result of establishment of more
universities at the federal State and private levels.
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2006/2007
Proprietorship | Sub> Undergraduate | Postgraduate | Total %
degree
Federal 49,999 | 503154 57300 6104.53 | 55.7
State 8734 | 419901 19459 448094 | 40.9
Private 357 36641 767 37765 3.4
Total 59090 | 959, 696 77526 1096312
Percentage 54 87.5 7.1 100
Grand total 1,096,312

Source: Okojie, J.A. (2008)

The Obafemi Awolowo University

This is one of the first generation Federal universities that was

established in 1962 (then as the Univesity of Ife). It has the

i ATAAOGA 1T &£ | AROCET ¢ OEA . AOGET 1860 AAI AT A A&
As the university celebrates its 5@ year of establishment, it has

produced great and eminent scholars both nationally and

internationally. The university has missionto maintain a tradition of

excellence and scholarship, coupled with most up to date facilities

and strong commitment to the pursuit of knowledge (The University

Handbook, 2002).

Quiality Assurance Admission of Student into the University
Generally, admssion requirements are the same in line with other
universities in Nigeria. Candidates should at least have five (5)
credits pass at Senior Secondary Certificate Examination (SSCE) in
the area of their study, which should also include English and
Mathematics. Candidates are expected to score at least 200 and
above in the Unified Tertiary Matriculation Examination (UTME),
students who hold (Nigeria Certificate in Education) or Diploma
Certificate of the university are admitted into Direct entry
programme inthe university.

The following table reveals the number of candidates who
were admitted from 2007-2010 sessions.
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Table 3: Applications and Admission into Obafemi Awolowo

University, lle -Ife.

Sessions No of | No Admitted %
Application

2007/2008 45,000 5,081 11.29

2008/2009 42,000 5, 268 12.54%

2009/2010 44,000 5,128 11.65%

2010/2011 43,000 4,926 11.46%

Source: OAU Admission Office

From the table above, it can be seen that the number admitted is low
compared with number of applications.

In the bid to widening access to university education and
ensure quality assurance, the university established PfBegree
Programme in the Arts and Sciences that would serve as a platform
to equip prospective students for university admission.

Objectives of th e Programme

The university Handbook (2003) reveals the following

objectives:

Source superior students for the university degree
programme and stain the high rate of drop outs from the
University.

Ensure adequate preparation of eligible secondary school
graduates for university work.

Enhance analytical and independent learning abilities; and
promote the intellectual learning abilities; and promote the

intellectual development as well as oral and writing skills of

students.

The PreDegree programme is uder the auspices of Centre for
Distance Learning (CDL).
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The table below reveals the number of students admitted into the
Pre Degree Programme between 2062011.
Table 4: Application and Admission into Obafemi Awolowo
University Pre -Degree Programme

Year No of | No admitted %
Applications

2007/2008 10,000 1,800 18

2008/2009 10,000 2,080 20

2009/2010 9,000 2,040 18

2010/2011 8,000 2,500 19

Source: CDL Students Handbook (2003)

The table above reveals that only insignificant percentage of
students are offered admission into PreDegree programme of the

university

Conclusion

The PostUTME exercise is a sure rescue mechanism to guarantee
quality assurance in the admission of students into the University.
Afe Babalola (2011) submitted that there are leady noticeable
results from the exercise. If Nigeria will rid off its campus of il
baked graduates, postUTME is a sure procedural mechanism to
ensure that the right candidates are offered admission into the
university in Nigeria.

Universities in Nigeia should continue to ensure that
candidates with appropriate results in the Senior School Certificate
Examination and UTME, coupled with good performance in post
UTME are offered admission into the university. It is also suggested
that candidates that c®1 A
regular programmes should be considered for admission into the
pre-degree programme of the university when those candidates
have satisfied all prescribed conditions for admission.

TTO0 CAEI
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Abstract

The study examined the use ICTs teaching and learning in
institutions of higher learning in Delta State Nigeria. The study
adopted the survey research design. Four research questions were
answered using statistical mean. A sample of five hundred and twenty
students and lecturers wasetected through simple random sampling
technique from four out of seven institutions of higher learning in the
state. The result obtained showed that the level of ICTs availability in
institutions of higher in Delta State is low. The benefits of ICTs in
teaching and learning include expansion of access to information
anytime, anywhere, improves quality of instruction, caters for
different learning styles and increased opportunity for collaborative
networking and research. The factors acting as barriers €T
effective integration in teaching and learning in higher education
include lack of electronic classrooms and laboratories, limited access
to ICT tools, low level of ICT literacy among students and lecturers and
lack of internet connectivity. The stratgies for effective integration of
ICT in teaching and learning in institutions of higher learning in Delta
State include provision of electronic classrooms and laboratories and
provision of pedagogical training in ICT for lecturers. The study
recommends tht the state government should ensure ICT diffusion in
institutions of higher learning through collaboration with wealthy
individuals, NGOs and CBOs for effective integration of ICTs in
teaching and learning.

Introduction

All over the world, education has been recognized as a critical tool
for effecting national development. In fact, education is a catalyst for
social, economic and personal changes. One of the changes and
innovations, which the federal government of Nigeria adopted in her
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development efbrts, is the integration of information

communication technology into all levels of the education system.

The objectives of the federal government of Nigeria on Information

Technology (IT) as highlighted by Yusuf (2005) are:

1 Making Information Communicaticn Technologies (ICTs)
mandatory at all levels of education.

91 Developing ICTs curricula for primary, secondary and tertiary

institutions.

Provision of study grants and scholarship on ICTs.

Training the trainer scheme for National Youth Service Corps

members.

91 ICTs capacity development at zonal, state and local levels.

Information communication technology refers to as a
computer based facilities used by organization personnel to record,
transmit, generate, retrieve, impact knowledge and process
information and communication needs (Asiyai, 2010). ICT is any
technology that students and teachers use to organize, create,
manipulate, solve, find, draw, design, synthesize, share, collaborate,
modify, analyze, evaluate and disseminate information. ICTs include
intern et, computer, hypertext software and hardware, network, data
projector and other devices that convert information into digital
forms.

The emergence of ICTs has generated lots of changes and
innovations in all sectors of the economy across the globe. As a
result of the impact of ICTs, the whole world has been transformed
into a global village. According to Johnson (2007), the prevalence
and rapid development of ICTs have transformed human society
from information technology age to knowledge age. As noted by
Omenyi, Agu and Odimegwu (2007), the education industry appears
to be the major sector where ICT integration and effective
application could extend massively to other areas of life. This
assertion presupposes that educational institutions in Nigeria be
technology-based with teachers and students being information
technology literate so as TO facilitate effective application of ICTs to
other areas of life. As a result of the use of information
communication technologies, distance education is acceptable wdrl
wide as a standard alternative mode of education (Ojokheta and
Adepoju, 2007).

T
T
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Most developed communities have invested largely in
centralized media systems that enable information to be broadcast
to their schools at one time. Schools in such communitidsave a
common cabled computer and media network. Teachers monitor
activities rather than directing, in order to encourage creativity in
technology.

Plethora researches have been conducted in foreign
countries on the relevance of ICTs in education. Dede9a8) noted
that the use of ICT in education can help improve memory,
retention, increase motivation and generally deepen understanding.
ICT can also be used to promote collaborative learning including
role playing, group problem solving activities and arttulated
projects (Forcheri & Molfino, 2000). Balacheff (1983) observed that
ICT promotes new approaches to working and learning and new
ways of interacting. In Australian and America schools, Wheeler
(2000) reported the use of web pages to post school nevesxd home
work assignments as well as submission of work via-mail from the
#EEI AGO ETT A O OEA OAAAEAOB8O I AEI Al @28

As noted by Reil (2000), pupils develop transferable skills
such as literacy construction, keyboard techniques and written
communication skills using these technologies. They are quickly
mastering the ability to communicate effectively because the
experience has been made enjoyable in an unthreatening
environment.  Vygotsky (1992) added that children are able to
make the links between interral thinking and external social
interaction via the keyboard, to improve their social and intellectual
AAOGAT T i AT OO ET OEA AAOO AT 1 OOOOAOEOEODOOG

Wheeler (2000) asserted that computers and the powers
they bring to the student to access, manipula; modify, store and
retrieve information will promote greater autonomy in learning,
enabling students to exert more choice over how they approach
study, requiring less direction from teachers. Students, he
concluded, will be able to direct their own studés to a greater
extent, with the teacher acting as a guide or moderator rather than a
director.

Though literature is replete on ICT, most of these literatures
all covered studies in foreign countries. In Nigeria, and Delta State in
particular, there are noliterature available to the researcher on the
role of ICT in teaching and learning.
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Statement of Problem

Information communication technology is an innovation that has
been integrated into the education system of virtually all countries
of the world including Nigeria. Highlighting the relevance of
information communication technology in this modern age, Ajayi
(2002) rightly noted that any industry that sidelines ICT has simply

OECI AA A OAAAOE xAOOAT OG8 11 EOO Al

information communication technologies can be said to hold the key
to continuity and sustainability of educational activities for success

ET OAETTI1 08 4EEO 1TAx OAAETTITCUR

student-centered approach is meant to replace the traditional
didactic approaches to learning. As a result of the roles of ICTs in
promoting efficiency, World Bank (2002) recommended electronic
networking of institutions involving e-mails, communication
capacity for teaching, research, management and performance
monitoring of systems.

Casual observations through visits to some institutions of
higher learning in Nigeria has shown that the traditional lecture
method and use of books is still the common practice. It appears the
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of ICTs in enhancing teaching and studendgarning in Delta State,
Nigeria.

Purpose of Study
The study focused on ICTs in teaching and learning in institutions of
higher learning in Delta State, Nigeria. Specifically, the study is
aimed at:
1. Finding out the extent of availability of ICT for its integration
in teaching and learning in institutions of higher learning in
Delta State, Nigeria.
2 Identifying the benefits of ICT integration in teaching and
learning in higher education in Celta State, Nigeria.
3. Highlighting the barriers to ICT integration in teaching and
learning in higher education in Delta State Nigeria.
4 |dentifying the possible solutions to the identified barriers.

>

™
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Research Questions

The study provides answers ¢ four questions as follows:

1. What is the level of ICT availability for its integration in teaching
and learning in institutions of higher learning in Delta State
Nigeria?

2. What are the benefits of ICT integration in teaching and
learning?

3. What are the facbrs acting as barriers to ICT integration in
teaching and learning in higher education in Delta State?

4. What are the possible solutions to the identified barriers to ICT
integration in teaching and learning in higher education in Delta
State?

Methodology

The study is a descriptive survey research. It sought the opinion of
the respondents on existing situation on integration of ICTs in
teaching and learning in institutions of higher learning in Delta
State, Nigeria. The population of the study comprised the
institutions of higher learning in the state during the 2010/2011
academic year. A sample of 520 (240 lecturers and 280 students)
were selected through simple random sampling techniques from
four out of seven institutions of higher learning in the state The
instrument for data collection was the questionnaire, divided into
two sections. The first section contained demographic data on
OAOPIT 1T AAT 080 ET OOEOOOEI T h OA@ AT A OOAOGOC
contained the items rated on a 4 point scoring scale of Sigly
Agree SA = 4 points, Agree A = 3 points, Disagreed D=2 points and
Strongly Disagree SD=1 point. The instrument was validated by two
experts in the Faculty of Education, Delta State University Abraka
who read through the items and made useful suggestis. Their
suggestions were incorporated into the final draft. The instrument
was administered twice on 40 students and lecturers not used in the
study within an interval of two weeks to ascertain its stability. A
reliability coefficient of 0.71 was computel using Person product
moment formula. The instrument was administered by the
researcher and three persons. Five hundred and twenty copies of
the instrument were administered but only 480 copies were
retrieved valid and used for analysis of data. The analis of data
was done using descriptive statistics of mean. The cufff point was
2.50, the mid point of the score. For research question one, mean
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value from 2.50 and above was accepted and regarded as high level
of availability of ICTs while mean value bew 2.50 was not accepted
and regarded as low level of availability of ICTs. For research
guestions 24, mean value from 2.50 and above were accepted as
agreed while mean value below 2.50 were not accepted and hence
disagreed.

Findings

The result of thestudy is presented below:

Table 1: Mean Rating Showing the Level of Availability of ICT in
Institutions of Higher Learning in Delta State, Nigeria.

ITEMS Students Lecturers Remark
Mean| SD | Mean| SD

Institutions are linked with | 1.86 | 1.00| 1.60 | 0.99 | Low

internet level
Lecture halls are automated 1.98 | 1.22| 1.70 | 0.64 | Low
with communication level
technology

Data projection technology| 2.35 | 1.36| 1.99 | 0.77 | Low
is available in lecture halls/ level
laboratories.

Practical lessons arg 2.00 | 1.46|2.32 | 1.06 | Low
delivered using computer level

controlled microscopes.

The school library is|2.23 |1.09|1.79 | 0.80 | Low

computerized. level
Electronic whiteboards are| 2.54 | 1.36| 2.43 | 1.43 | Low
well fitted in lecture halls. level
Offices of lecturers arel 0.78 | 2.11| 0.08 | 2..98 | Low
automated with level
communication technology.

Digital recording | 1.28 | 1.33|1.98 | 1.35 | Low
equipment is available for level

teaching and learning

Source: Computed from field work, August 2011
Data in table 1 indicates that the mean value for items-1 all fall
below 2.50 the cutoff point, thus indicating that the level of ICT
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availability for effective integration in teaching and learning in
teacher education in Delta State is low. Majority of respondents are
of the opinion that the level of ICT availaility for their effective
integration in teaching and learning is low. Institutions of higher
learning have low level of availability of ICTs like internet
connectivity, electronic lecture rooms and laboratories, electronic
whiteboards and data projectors computer controlled microscope
for practical classes, office automation for lecturers and digital
recording equipments.

Table 2: Mean Rating Showing Benefits of ICT Integration in
Teaching and Learning

Benefits Students Lecturers Remark
Mean | SD | Mean | SD

Expands access t¢ 3.26 | 0.54| 295 | 0.76 | Agreed
information anytime
anywhere

Enhances fast covering o] 2.86 | 0.73| 3.45 | 0.66 | Agreed
course content

Improves  quality of | 3.42 | 0.74|3.21 | 0.90 | Agreed
instruction

Students get bored with| 0.39 | 2.15|0.73 | 1.43 | Disagreed
lessons

Caters for different| 3.24 | 1.01| 3.10 | 0.81 | Agreed
learning styles

Ease conduct off 2.78 | 0.78 | 2.67 | 0.27 | Agreed
assignments

Aids building of self| 2.90 | 0.55|3.22 | 0,78 | Agreed
knowledge

Eases monitoring  of| 2.69 | 0.47| 3.33 | 0.88 | Agreed
performance

Increases opportunity for | 2.91 | 0.56 | 3.25 Agreed
collaborative networking
and research

Aids codification of| 2.68 | 1.00| 2.82 | 0,49 | Agreed
learning process

)y T AOAAOGAO 3.00 | 0.44|3.36 | 0.54 | Agreed
involvement in learning

Enhances effectivel 2.78 | 0.72 | 3.38 | 0.66 | Agreed
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managemernt of large class
sizes

Learning environment | 2.98 | 0.65 | 3.44 | 0.64 | Agreed
becomes more stimulating

Students attendance at 1.66 | 1.35|1.78 | 0.99 | Disagreed
lessons may reduce

Can enhance conceptug 2.77 | 0.55|2.82 | 0.67 | Agreed

understanding

Source: Computed from field work, August 2011

From table 2, the mean value for all the items except the fourth and
fourteenth, exceeded the critical mean value of 2.50. This implies
that all the other items but the fourth and fourteenth
benefits of ICT in teaching and learning in higher education.

reflectsthe

Table 3: Mean Rating Showing Factors Acting as Barriers to ICT
Integration in Teaching and Learning in Higher Education in

Delta State.

Barriers Students Lecturers Remark
Mean | SD Mean | SD

Low computer literacy | 2.64 |0.52 | 257 |1.05 | Agreed

among students and

lecturers

High cost of cyber café | 2.20 [1.80 | 1.18 | 1.07 | Disagree

Unwillingness to| 1.28 | 1.31 | 0.89 | 1.45 | Disagree

integrate ICT in teaching

and learning by lecturers

and students

Underfunding of higher | 2.67 | 0.87 | 3.42 | 1.08 | Agreed

education

Limited access to ICT 2.78 |0.56 | 3.09 | 0.77 | Agreed

tools

Lack of computerized| 2.88 | 0.67 | 2.66 | 0.61 | Agreed

library

Lack of ICTs in 290 |0.44 | 272 |0.52 | Agreed

classrooms and

laboratories
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Low power supply 273 |0.61 |2.69 |0.88 | Agreed

Anxiety in using ICTs| 2.52 |1.11 |3.00 |0.44 | Agreed
among students and
lecturers

Source: Computed from field work, August 2011

Data in table 3 shows that the mean value for all the items expect the
second and third items arebelow 2.50 the cutoff point. Therefore,
the barriers to ICTs integration in teaching and learning in higher
education in Delta State are low computer literacy among students
and lecturers, underfunding of higher education, limited access to
ICT tools, l&zk of computerized libraries in schools, lack of ICTs in
classrooms and laboratories, low power supply and anxiety in
using information communication technologies among students and
lecturers.

Table 4 Mean Rating Showing Strategies Towards Effect ive
Integration of ICTs in Teaching and Learning in Higher
Education.

Strategies Students Lecturers Remark
Mean | SD Mean | SD

Provision of electronic| 2.79 | 0.57 | 3.33 | 0.38 | Agreed
classrooms and
laboratories

Provision of computerized| 2.88 | 0.52 | 2.90 | 0.58 | Agreed
library

Office automation for| 2.86 | 0.49 | 3.42 |1.03 | Agreed
lecturers

Provision of vibrant|2.70 | 0.81 | 3.35 | 0.79 | Agreed
internet connectivity

Provision of constant| 3.25 | 0.61 | 3.08 | 0.66 | Agreed
power supply

Provision of pedagogical 3.18 | 0.90 | 2.78 | 0.72 | Agreed
training for lecturers in
ICT

Source: Computed from field work, August 2011

The mean value for each of the items in table 4 exceeded 2.50 the
cut off point, indicating that all the items above are the strategies
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towards effective integration of ICTs m teaching and learning in
higher education.

Discussion of finding
The result of this study for research question one indicates that the
level of ICT availability for their effective integration in teaching and
learning in the three institutions of higher learning used for this
study is low. Institutions of higher learning have low level of
availability of ICTs like internet connectivity, electronic lecture
rooms and laboratories, electronic whiteboards and data projectors,
computer controlled microscope br practical classes and office
automation for lecturers. This finding of the study lend credence
with Asiyai (2010) who reported that lack of office automation for
lecturers was a factor posing a challenge to higher education
research. The result for resarch question two showed that ICT
integration in teaching and learning has numerous benefits such as
expand access to information anytime, any where; enhances fast
covering of course content and large class size; it can improves the
quality of instruction; it caters for different learning styles and
different categories of learners; and eases conduct of assignments
ATA TTTEOTOEI ¢ T &£ PAOAEI Of ATAA8 )OO ET AOAAO
in learning, increases opportunity for collaborative networking and
research as well as enhancing the understanding of concepts.
Students can learn more and better when they are involved in hew
situation that allows them to overcome challenges and when they
are given opportunity to build something new in an active way. ICTs
provide such opportunity for students. The finding of this study has
the support of Dede (1998) who noted that ICTs promote
collaborative learning including role playing and group problem
solving. In addition, Nwosu (2003) seemed to support the finding of
this study when he noted that ICT presents itself as a versatile
teaching and learning aid which undoubtedly leads to improved and
efficient teaching and learning. Additionally, Resnick, (1998)
supported the finding by noting that these new digital technologies
make possible a learning revolution in education

ICT is flexible and can be adapted to different learning styles.
At anytime, anywhere, students and lecturers can network the
website and download materials to support their teaching and
learning processes.Such as information like examination results,
admission, recent journals and textbooks can be checked and
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downloaded anytime, anywhere. In addition, researchers like Kozma
(2005), Kulick, (2003) and Webb & Cox (2004) observed that ICT,
when effectively integrated into a high quality environment can help

AAADAT OOOAAT 0086 AT 1T OAT O ETT x1I AACAh Al GCAC

their own knowledge and support the development of complex
thinking skills.

For research question three, the result of this study shows
the fadors acting as barriers to ICT integration in teaching and
learning as lack of ICT in classrooms, low ICT literacy among
lecturers and students, underfunding of higher education, irregular
power supply, limited access to ICT tools and lack of computerized
library. The finding on low ICT literacy among lecturers and
students is in line with Farrel and Shafika (2007). They reported
that lack of required ICT skills among teachers hindered effective
utilization in education. Similarly, the finding on computer axiety
and lack of computer literacy among students and lecturers is
supported by the report of Babalola (2009), who observed that at
the University of Ibadan, Nigeria, majority of the teachers were
reported to be apathetic towards interactive whiteboards while
some complained that they needed to be trained on how to use these
boards. The finding on irregular power supply agrees with Asiyai
(2010), who reported that irregular power supply in Nigeria was a
major challenge in enhancing effective management afecondary
education through information communication technologies.

The result for research question four indicates that the
strategies for effective integration of ICT in teaching and learning in
higher education are provision of electronic classroomsand
computerized libraries, provision of electronic whiteboards in
classrooms and laboratories, provision of internet connection, office
automation for lecturers and provision of pedagogical training for
lecturers. Supporting this finding, Light (2009) oberved that
teachers need to be trained in ICT so that they would be able to
structure their lessons, guide students, ICT activities and select

OAOT OOAAO OEAO OOPDPI OO OOOAAT 006

Fulton (1998) noted that integrating ICT to teabing and learning
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necessitates training in ICT so that so that the teachers can be able
to shift from the traditional lecture method to ICT studentcentered
learning.
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Conclusion and Recommendations

The result of this study has revealed that ICT integration in teaching

and learning in higher education will help enhance efficiency in

ET OOOOAOQGET T A1 AAI EOGAOUh ET AOAAOA

teaching studentscentered, enhances collaborative networking and

OEOO AT EAT AAO OOOAAT OO6 BDBAOA Oi

and knowledge economy, students of institutions of higher learning

in Delta State, Nigeria will not be able to meet up with their peers
and compete glob#ly without adequate ICT skills. Information and

communication technologies have to be properly integrated in
teaching and learning.

Based on the findings, the study recommends as follows:

1. Nigerian government should give priority attention to ICT
integration in education by assisting the state government in ICT
diffusion in institutions to ensure that every department is
networked.

2. Wealthy individuals, NonGovernmental Organisations (NGOSs),
Community Based Organisations (CBOs) should collaborate
with the state government in training staff and students on ICT
to facilitate ICT full integration in teaching and learning. Staff
training and development programmes through seminars and
conferences could help improve the ICT literacy.

3. Institutions should adopt the establishment of solar energy
sources to back up the power supply and thus, enhance full
integration of ICT in teaching and learning.

4. Administrators of institutions of higher learning should
incorporate ICT into their strategic plan to ensure that they ik
the institutions with Local Area Network (LAN).
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Abstract

This paper examines the rat at which private universities is

increasing in Nigeria in the context of its response to admission

demands of thousands of applicants seeking university admission and

also meeting the industrial sector demand. It has been observed that,

despite the geonteic increase in the number of universities, and

hundred of thousands applicants applying into them yearly, a few are

offered admission, and not all of these admitted applicants are offered

their chosen and desired course, which has negative bearing oir the

labour market prospect after graduation. The descriptive research

design of expo facto type was adopted for the study with 1,020

participants drawn through the purposive and random sampling

techniques from principal management, senior registry, senior

academic staff and students from private universities in South

7A00A0I1 . ECAOEA8 4EA NOAOOEIT1AEOA OACCA
0OAOOEAEDPAOEITT 3AAT A6 j0)o03qn xEOE O €180w
access gquestionnaire (UAQ) and key informant intewwgewere used

to obtain data from the study.

The results of the tested hypotheses show that, there was a

significance relationship between increased enrolment to university

education and entrepreneurial courses given to the applicants (r =

123*** N = 1020 P< .01) and also that diverse courses is a vital

predictor of access to university education (r = 263***, N = 1020, P <

.01).

)y O xAO OAOAAT AA AU OEAOGA OOOAU £EET AET CO
participation in university education has created access twusands
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of applicants, improve the welfare and infrastructural facilities of
various public universities. It has also increased significantly the
number of private universities in Nigeria, which in a way has created
an institutional completion among univesities (i.e within the public
ones and also between private and public universities). This will
ultimately engender quality assurance in these institutions and make
Nigerian universities to follow the current global trend of private
sector dominance in urersity education provision.

Based on these results, it was recommended that the widening gap
between the application for university education and spaces for the
applicants within the university system could be narrowed through
multiplicity of private universities and gradual modification in the
AOOOEAOI Oi AT A OOAAEOETTAI TOOITTE TA&
the current global workplace request which Nigeria is also aligning
with.

Background to the Study

The history of private universities globaly was traced to the oldest
known formal university system which began at AlAzhar in Cairo in
about 970AD. Other historic universities include the one in Bologna,
established in 1088. Oxford (1096), university of Paris (1150),
University of Modern Italy (1175), University of Cambridge England
(1209), Harvard (1636), Yale (1701), Cambridge university (1754),
Rutgers (1766) etc were founded by individuals and not
government. (World Book Encyclopedia, 2006).

Most of these early universities were established yb the
clergy and laymen who had passion for missionary work and as such
desired to produce a learned clergy. Thus, the early schools were
adjunct of mosque and churches. Similar history of establishment is
shared by centers of learning in other parts of te Arab world,
Europe, America and Africa. Apparently, evangelism was the major
objective of the early providers of access to education. Access to
higher education in Nigeria preceded the establishment of home
based universities which were initially all government owned. The
history could be traced to Fourah Bay College, Sierra Leone which
was established in 1827 by the Church Missionary Society (CMS).
Fourah Bay provided access to higher education for students from
Nigeria and all British West African Coloies. This institution served
as an impetus for the establishment of Yaba Higher College in Lagos
in 1932, which preceded the University College Ibadan (UCI) that
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emerged in 1948. Since that point, the establishment of real home
grown universities was taken over by the government in various
parts of the country.

Private higher education is one of the most dynamic and
fastest growing segments of possecondary education at the turn of
the 21st century (Altbach, 1999). There are numerous reasons for
their emergence on a large scale. First, the inability of the public
sector to satisfy the growing social demand for higher education as
necessitated by the entry of the private sector in order to expand
access conditions. Second, the changing political view of largcale
public subsidies to social sectors will reduce investment
bl OOEAEI EOEAO EIT OEA ODPOI AGAIOEOA
growth potentials of the economy. Third, in many countries, the
demand for courses and subjects of study had changed and pigbl
universities were thus unable to respond to this phenomenon.
Fourth, in countries where the public sector is criticized for
inefficiency, the private is increasingly promoted for its efficiency in
operation (Varghese, 2004).

The private participation in university education in Nigeria
started with promulgation of Decree No. 9 of 1993. This decree
outlined the requirement and modus operandi for the establishment
and operation of private universities in the country (Obadara,
2010). However, it was not unti May 10, 1999 that a certificate of
registration was handed to each of the first three (3) private
universities in Nigeria. They were; Babcock University, llishan,
Ighinedion University, OkadazBenin and Madona University, Okija.
Presently, there are fify (50) private universities in Nigeria, with
forty -five (45) already accredited by the NUC and the remaining
were recently issued license of operation in 2012.

Fig 1: Number of private universities in Nigeria and their year
of approval by NUC

No of Privat e Universities Approval Year
3 1999

1 2001
3 2002
1 2003

OAAOI OO«
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15 2005
1 2006
10 2007
7 2009
4 2011
5 2012
TOTAL 50

Source:NUC Bulletin, 2012

Given the increasing rate of approval of private universities
in Nigeria by NUC havig satisfied the requirements for their
operation, it is apparent that despite the cost, many applicants still
patronize or prefer private universities than the public ones.

The growth of private universities in Nigeria has brought
several education benefis as submitted by Okebukola (2008).
Firstly, it has opened up the admission space for more candidates
seeking university education. In 2006/2007, 24 private universities
admitted at least 18% of candidates who were eligible for university
education in the country. Secondly, the seemingly competition
between private and public universities is believed to be
engendering academic proficiency and improvement in quality
service delivery within the university community as pointed out at
the 2006 annual review mestings of university education in Nigeria
by ViceChancellors of universities. Thirdly, it is believed that the
incessant academic instability which has characterized public
O1 EOAOOCEOGEAO &I O 11T OA OEAT OxIi
strike and sttA AT 008 O1 OAOGO EO AO I EI
universities.

Fourthly, a gradual decline in the manifestation of vices in
universities is becoming evident since such social and academic
vices as cultism, examination malpractices, sexual harassments and
sale of handouts are hardly features of private universities. Fifthly,
private universities are producing high level manpower to the

ARAAAAO T xE
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universities have been rated to be well skilled by employerof
labour (Okebukola, 2008). Assessment of the performance of private
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Universities (COMPU) show that the infrastructure and equipment
for teaching and learning are generally of high quality, esp&lly in
Bowen, Babcock, Covenant and Igbinedion Universities. Specifically,
the Education and Science faculties in Bowen University were cited
as the only faculty in the country that has a Department for Physics
and Solar Energy (Okebukola,2008).
It is remarkable from the above that private universities in
.ECAOEA EAO CEOAT A 1EOOI A EAAA 1 EEO
AAOGAT T pi AT Oh OOAT A T &£ AAGAT T PI AT O Bl O0A
AOAAEAEI EOU AT A pDPOT ZAOOCEITTAIEOIi 6 1T &
submitted by AdeAjayi (2001) is gradually been restored. With the
rate of development of these private universities and continued
increase in their number, coupled with serious check and scrutiny
by the monitoring body (NUC), the issue of high cost of enrolmeirt
these universities will be ameliorated as there will be healthy
competition among the available ones which will result into gradual
downward adjustment of their fees. It could be conveniently
projected at this point that, given this array of increase inthe
establishment of private universities within a decade, by 2020, there
will be more than 100 private universities in Nigeria which will
definitely expand access, improve quality, sanity within the system
and increase the production of higHevel manpower to drive the
TAOEIT60 AATTTiuUs
The significance of higher education became paramount as
knowledge increasingly plays a key role in fostering economic and
social development (Varghese, 2010). There seems to be increasing
recognition of a positive contribution of higher education to
economic development, and there is a strong case for expanding the
base of tertiary education in the developing world. Bloom, Canning
& Chan(2005) established that expanding higher education
contributes to promoting faster technological catchup, improving a
AT 01 OousO0 AAEI EOU O1T 1 AQEIi EUA 1T 00P0OO AT A
gap and poverty in Sub Saharan Africa.
In the past, the expansion of higher education in Sub
Saharan Africa was possible only through the public universities,
which had a nearly monopoly in providing higher education in
countries of Africa. During their post independence period, Nigeria
in particular finds it difficult to cope with the expanding higher
education within her regions owing to financial crises of thestate
and debilitating facilities prevailing in the university system. These
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lapses paved way for private sector participation which explained
the enormous role played by private universities in supplementing
the efforts of public universities.

Private universities in Nigeria which started with just three
(3) in 1999 has increased to an appreciable figure of fifty (50)
within the span of 13years. This in no small measure has brought
expansion to tertiary education base of the country. One striking
advantage brought by private universities in Nigeria is the response
to the demand of the industrial sector through its programme
package. The purpose of establishment and orientation of the
operation of private universities is different from that of public
universities. Since many of them are self financing and profit
generating, they have to offer courses that have a premium both in
the education market and the labour market (Obadara, 2010).

Studies by Dabalen, Oni and Adekola (2000), Emenemu
(2010) have revealed that unemployment rate for university
graduates is around 25%, and the situation is worsening. And also,
that this problem was further aggravated by mismatch between the
skills with which students graduate from tertiary institutions and
those required for the healthy development of the economy. One of
the cogent reasons for this mismatch is the inability of most
university admission seekers to be admitted for the courses of their
choice or interest, they are left with the option of doing the
OAOAEI AATR®d AEA OAARAOEOAAG j/ EAAOET T Ah c¢mmu
will definitely have a far reaching effect on the students career
development and ultimately on industrial sector, as what is
manufactured by the university industry (products) are often time
unsuitable for the labor market in respect to their job specification.

The challenges confronting higher education range from
increasing to widening participation (Crosling, Heagney & Thomas,
2009); from insuring quality of education (Materu, 2007) to
enhancing empbyability of graduates and meeting the precise
demand of industries. Higher education, though could be very
important in assisting people to get jobs and gainful employment,
there still remain palpable barrier to this effect in the Nigerian
context. The sagial economic connection remains especially critical
in a quickly globalizing economic market in which quality control
and production according to strict specification can be crucial
indeed. Hence, there is need for a system that will take cognizance of
demand of the society and urgent appeal of the labour economy.
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Predominant among the utilitarian function of private
universities in Nigeria and world over is their response to the need
of labour market in the area of their curriculum design and
programme focus. The demand for a particular course and the
charges by the private universities depend on the employability of
the graduates (Ajadi, 2010). The education and labour market gives
signals to the private universities and their success depends on their
ability to respond quickly to such responses.

A cursory examination of major programme focus of private
universities  in  Nigeria  reflects their emphasis on
business/entrepreneurial in science, social sciences/management,
ICT, technology and entrepreneurial edcation etc. Basically, it is
noted that the courses offered in private universities in Nigeria
reflect either a commercial consideration or religious orientation.
The aspect of religion is also a notable career and profession in the
general society today ad moreover, good percentage of private
universities in the country is owned by religious organizations.

Fig 2: The Year of establishment, status, identity and major

programme focus of private universities.
YEAR
UNIVERSITY OF STATUS| IDENTITY | MAJOR ROGRAMME FOCUY
EST.
Ighinedion Emphasis on
University, For- Business/Entrepreneurial &
Okada 1999 | profit Secular Sciences
Diverse focus but more on
Babcock professionalism in Science &|
University, llisan Not-for- Tech, Mgt Social Sciees &
Remo 1999 | profit Religious | Educ./humanities
More emphasis on
professionalism in Medical,
Madonna Not-for- Legal and Management/Socia
University, Okija | 1999 | profit Religious | science fields
Bowen Not-for- Diverse focus but no too sure
University, Iwo 2001 | profit Religious | of prime focus
Focus on Entrepreneurial in
Science/Tech, Human
Convenant Not-for- development/Business/Social
University, Ota 2002 | profit Religious | Sciences/Arts
Pan African Emphasis on
University, For- Business/entrepreneurial
Lagos 2002 | profit Secular educaton.
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Diverse focus but emphasis|
Benson Idahosa on Basic/Applied
University, Not-for- Science/Management, Arts|
Benin 2002 | profit Religious | and Education, &Law
Abti-American Focus on Business &
University of For- entrepreneurship/ ICT/Arts&
Nigeria 2003 | profit Secular science
Redeemers Diverse Focus but more on
University, professionalism in Science &
Mowe - Ogun Not-for- Tech, Mgt Social Sciences
state 2005 | profit Religious | Educ./humanities

Emphasis on
Ajayi Crowther Not-for- Business/Entrepreneurial &
University, Oyo | 2005 | profit Religious | Sciences

Emphasis on Administration,
Al-Hikmah Not-for- Business/entrepreneurial,
University, llorin | 2005 | profit Religious | Pure/Applied Science.

Source: NUC list of Approved/Accredited Academic Programme of
Nigerian Uniersities 2012

The universities highlighted on figure 2 are selected on the basis of
their year of establishment. Apparently, focus of programme of
these institutions revealed that most private universities
concentrate on market friendly course which requie less
investments in terms of infrastructure and equipments except A few
ones among them like Babcock, Igbinedion, Afe Babalola, Bingham,
Bowen Universities offering Medicine and other Pure/Applied
Science courses. Invariably, the industrial sector aligmg with the
globalized economy tend towards commercial, entrepreneurial and
information and communication technology areas which clearly
defines the course provision of private universities in Nigeria.

The Problem Context
Currently, studies have shown hat for over two decades ago, the
Nigerian university system have been admitting less than twenty
per cent of its yearly applications due to poor funding neglect and
infrastructural decay and limited spaces available in them.
Moreover, quantum percentageof the successful applicants
for university education are offered their desired courses that is
with yearning of the labour market owing to given the available
courses which have a negative implication on their interest and
academic performance in those diciplines, anD consequential effect
on global labour market specification in recent time.
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It is on the premise above, that this paper considers the
input of private universities in making university education
available to many applicants, and also examige the private
Ol EOAOOEOUS8 O OAAEDA O OEA AOOOAT O cii AAI
Objectives of the Study
The main objective of the study was to assess the contributions of
private universities to resolving the problem of access to university
education in Nigeria. This objective is with a view to reappraising
the extent of usefulness of private universities most especially the
current trend of its proliferation. Also, this research is saddled with
the responsibility of examining how private universities through its
entrepreneurial courses have been able to satisfy the yearnings and
desire of teeming applicants and that of the labour market.

Research Assumptions
The following research hypotheses were postulated and tested for

the study:
HOl: There is no significant relationship between private
ET OOEOOOET 1 06 DAOOEAEDPAOETT AT A ET AOAA
education.
HO2: There is no significant relationship between private
ET OOEOOOET T 06 DPDAOOEAEDAOEIT AT A AOAEI A}
Methodology

The descriptive research design of expo facto type was adopted for
this study. The population for the study comprised staff (i.e
principal management, senior registry staff and senior academic
staff) and students of six selected private universities from South
western gecpolitical zone in Nigeria. This zone was chosen because
it accommodated 22 out of 50 private universities in Nigeria
currently. Also, the choice of the six underlisted universities was
based on the premise that they are the old one who have at least
graduated a set of students. The six selected institutions which
comprises the population and the sample size breakdown are as
follow;
2A0DPT 1T AAT 6O8 S$EOOOEAOQOEIT T I" OAAEAT x1  £EOT I
Private Universities

| SIN|NAMES | PRINCIPAL | SENIOR | SENIOR | STUDENTS| TOTAL |
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MANAGEMENT| REGISRY | ACADEMIC

STAFF STAFF STAFF
1 BOWEN 5 5 10 150 170
2 BABCOCK | 5 5 10 150 170
3 COVENANT] 5 5 10 150 170
4 AJAYI 5 5 10 150 170
5 LEAD 5 5 10 150 170
6 BELLS 5 5 10 150 170
TOTAL 30 30 60 900 1020

Two sets of questionnaire designé for the study were tagged
O0OEOAOA )1 OOEOOOEI |1 06 O0AOOEAEDAOEI
I AAAOO 10AOOETTTAEOA (5! 1Qq684EEO
with key informant interview (Kll) from the six institutions. The
guestionnaire was a 4 point rating sale questionnaire with a
reliability value 0.82 and 0.85 respectively obtained through the
Pearson Product Moment Correlations method, after a tesetest of
the instrument. This was done to establish the reliability of the
instrument after its validation OE OT OCE A@bPAOOOS 11 AEEZEAAOQEI
ratification.

The 1,100 copies of questionnaire were administered by the
researchers with assistance of research assistants who are members
of staff in the six selected private universities. In all, a total of 1,020
copies of questionnaires were returned and certified valid for
analysis. This reflects over 95% rate of instrument return for
analysis.

Data collected were collated and analysed using descriptive
and inferential statistical method respectively and the hypothsis
were tested at 0.05 alpha level of significance.

)
w
— >

Results

Both the primary and secondary data collected for this study show
that since 1999 which marked the inception of private universities
in Nigeria, there has been a tremendous increase in the
estabishment and access creation of this private initiative. The
private universities which started with three (3) in 1999 (Babcock
University, llishan, Igbinedion University, Okada and Madonna
University, Okija) has increased to fifty in 2012 within the ambitof
twelve years, this is shown on figure 1 of this study.
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The growth of private universities in Nigeria has brought
several education benefits as submitted by Okebukola (2008) in
which opening admission for more candidates seeking university
education is prominent among others. This position was further
buttressed by statistics from Federal Ministry of Education on
private and public universities application and admission. This is
evident on table 2 below.

Table 1: Statistics on Private and Public Universi ties
No of %
Year No of public | No of | No Leftovers | private No of | No absorbed
universities | Application. | Admitted universities | Application. | admitted | by
private
from
public
1999/2000 | 10 88,393 16,030 72,363 L R,214 1,002 L.4%
2000/01 10 D2.076 18,499 73,577 il 8,034 1,912 P.6%
2001/02 10 [104.891 17,622 B7,269 R 5,713 8,516 1.0%
2002/03 10 185,332 18,518 166,814 a 7,294 1,702 R.8%
2003/04 10 R16,235 21,924 194,311 h B,918 5,873 B.0%
2004/05 12 192,907 0,594 172,313 a B,207 7,314 h.2%
2005/06 13 R05,218 20,538 184,680 11 10,815 D,613 b.2%
2006/07 13 P08,160 19,901 188,259 12 13,018 10,212 b.4%
2007/08 14 R29,037 p2,281 P06,756 6 15,784 11,493 b.6%
2008/09 18 R76,383 22,197 54,186 16 17,109 14,919 b.4%

Source: Federal Ministry of Education; Ststics of Education in
Nigeria: 1999-2005. (2007)Fieldwork: 2010

The statistics on table 4.6 showed the rate of application and
admission into the public and private universities in south western
Nigeria. The number of potential applicants that were unde to

secure admission into these universities, and the percentage that

private universities were able to absorb among left overs from the
public universities in the last ten years (19992008) was revealed in
the statistics.
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Figure 3: Annual access ratio of both private and public
universities in south western Nigeria between 1999 -2008

25

15

10

0

Yr1999|Yr2000|Yr2001|Yr2002 |Yr2003|Yr2004|Yr2005 |Y¥r2006|Yr2007|Yr2008
/2000 | /2001 | /2002 | /2003 | /2004 | /2005 | /2006 | /2007 | /2008 | /2009

—&— Public Universities Access 16 18 17 18 21 20 20 19 22 22

== Private Universities Access 1 1 3 4 5 7 9 10 11 14

The annual access ratio shown on figure 3 reflected a
positive trend of development between the public and private
universities in South western Nigerian, within the sgcified period
under study. In 1999/ 2000, the annual access ratio between the
public and private universities was 1:16, followed by ratio 2:18 the
subsequent year. In 2001/2002 session, with one more private
university added to the only one existing eaiér, the ratio rose to 3:
17, while it became 4:18 in 2002/ 03 when another 2 private
universities were added to the existing list, making 4. There was a
OOAAAU COAAOAIT ETAOAAOA ET OEA DOEOAOA
ratio increase from 5:20 in 2003/ 04 to 7:20 in 2004/05, then to
9:20 in 2005/06 when additional seven (7) private universities
were added to the existing four (4).

The wide margin between the public and private universities
was becoming narrow annually. In 2006/ 07 the ratio was 10:19, it
increased in 2007/ 08 to 11:22 and ultimately to 14:22 in 2008/09
session. Though, a close examination at the figure 4.6 on public and
private university establishment ratio, reflect that while public
universities was moving at an arithmetic level, the pwate
universities were advancing in a geometric level. The increase in the
number of private universities is not commensurable with the
admission into them owing to cost of enrolment and limited space
or quota allotted to them by the NUC. This limiting fetor will

(@}
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gradually change as the existing private universities become more
stabilized and more of them are established.

The implication of this annual access ratio of both private
and public universities in finding was that, given the steady increase
in the number of private universities in Nigeria, in some couple of
years to the present time, the admission ratio of private universities
will likely meet up with that of the public ones. This inference is
built on the premise that, private universities will continue to
increase in this country, as there are still many applications from
potential private operators which are under scrutiny by the National
University Commission (NUC).

Summarily in the last one decade (1992008), which marks
the inception of private universities in Nigeria apart from its first
short appearance in 1980s, the ratio of admission of access between
the private and public universities in south western Nigeria rose
from ratio 1:16 to 14:22. This is a positive development trend
towards access creation in universities education.

This development trend is enough evidence that there is a
serious access problem into university education in Nigeria. This
FAAO xAO AEOOOEAO OOAOOAT OEAGWeA OEOI OCE
(45) illegal private universities and a few other Degree Mills still
undergoing investigation and/or ongoing court actions (NUC
bulletin, (2012). All these illegal institutions before their
proscription are having students on enrolment; they charge fees at
almost of equal rdae with the NUC approved institutions. The
implication of this is that in another ten years, the number of private
universities in Nigeria will be more than that of both the state and
federal universities altogether. This development will in no small
measue reduce the number of excess applications that Joint
Admission Matriculation Board often records on yearly basis.

Even access to the existing private universities in the
country could be boosted through freewill support of the
government to these instiutions. This idea was suggested by
001 ZAOOT O 0% AOAIT £handeloO AA BiBikirhan 6 E A A
University, llorin and Professor Isaac Adeyemi, Vie€hancellor,
Bells University of Technology, Ota. They opined that Education
Trust Fund benefits should be exteded also to the private
universities and not only the public ones, giving the analogy of
fertilizer distribution in which the government does not usually

5 ¢
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discriminate between private and public companies (Ojerinde,
2009).

Ultimately, given another ten vyears, Nigeria will be
competing with some developed nations as regards number of
university establishment in them. Then, the competition would have
been steep based on geometric increase in the number of private
universities in Nigeria. Such development wilhave bearing on cost
into these institutions, as some of them will have to adjust their
service charges in order to attract more applicants and students into
them.

Research Hypothesis 1
HO1: There is no significant relationship between private instituton
participation and increased access to university education

Table 2: Contingency test on the relationship between private
institutions participation and increased access to university
education.

Variable Mean Std Dev | N R P Remark
Access 55.8078 | 8.46156 | 1020 | 123** | .000 | Sig
university

education

Increased 19.4490 | 5.85181

enrolment

Sig. at .01 levelSources: Field Survey, 2009

Table 2 above shows that there was positive significant relationship
between access to university education and increaseshrolment (r
=.123* N = 1020, P<.01). The null hypothesis is thus rejected.

The findings on tables 1, 2 and figure 3 (primary and
secondary data) above attested to the fact that, increased enrolment
is one of the vital benefits of private universities m Nigeria.
Examining the rate of absorption by private universities of the un
admitted candidates (reference to table 2) from the public
universities on a yearly basis. It is evident that these privileged
candidates have been left uncatered, or some migewen settle for
other non-university options. Several researchers, or submissions of
Aina, Okhomina and Temilola (2008), Okojie (2008), Arubayi and
Ikoya (2009), Obanya (2010) and Ajadi (2010) at various times
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corroborated this position after examining the contribution of
private universities since its inception. They asserted that without
the emergence of private universities in Nigeria, the enrolment
problem being faced presently by university education would have
been worse.

In similar vein, Akpotu and Akpochafo (2009) succinctly
advanced that increased access and better funding are part of the
reasons for the establishment and growth of private universities in
Nigeria.

Research Hypothesis 2

HO2: there is no significant relationship between private ingtution
participation and diverse courses.

Table 3: Contingency test on the relationship between private

ET OOEOOOET 1 66 PAOOEAEDPAOEIT AT A AEOAOOA
Variable Mean Std. Dev| N R P Remark

Access to| 55.8078 | 8.46156 | 1020 | 263** | 000 | Sig

University

Education

Diverse 18.5118 | 4.86711

Courses

Sig. at .01 levelSources: Field Survey, 2009

It is shown in the above table that there was positive
significant relationship between access to university education
and diverse courses (r = 263***, N = 1020P<01), this null
hypothesis is thus rejected. Repackaging of most of the
traditional courses offered by public universities and
overhauling of their curricula to suit the demands of the
labour market is one the major ways which private
universities are exdoring to meet the specifications of
industrial sectors of the economy. Hence, positive relationship
between access and diverse course indicated that private
universities offer many entrepreneurial and labour market
friendly courses, which encouraged manypplicants to make
them their choices. This position is corroborated by Utulu
(2001), Obasi (2007) and Ajadi (2010) who asserted that
private universities offered courses that have a premium both
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in the education market and on the labour market. Hence,

manU ADPDPI EAAT OO 1 /PO 100 A O DOEOAOA
because they have better chance in the labour market after

graduation.

Increase in the number of private universities with
appropriate check and monitoring as regards their quality
delivery by the NUC s beneficial to the government as
complement to their public good provision of university
education, to the admission seekers as it helps them in
achieving their desired academic pursuits, and lastly to the
industrial sector, as the products of these priate universities
are easily absorbed into the technological advanced labour
force who needs their different areas of expertise.

Conclusion

Specifically, the findings from this study have shown that in
Nigeria, there is still an urgent need for more, capab private
operator to participate in university education to further
widen access to the ivory towers in Nigeria. This will create
institutional competition which will help a great deal in
reducing cost of studentship in them and as well restore the
lost glory of university education in Nigeria.

It was revealed by this study that private institution
participation to university education has created access to
many applicants, improve the welfare and infrastructural
facilities of various public universities. It has also increased
significantly the number of private universities in Nigeria
which in a way has created an institutional completion among
universities (i.e within the public ones and also between
private and public universities). This will ultimately engender
quality assurance in these institutions and make Nigerian
universities to follow the current global trend of private sector
dominance in university educatian provision

Recommendations
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It is therefore worthy to note that, if better attention is to be
given to bridging the gap existing between the applications for
university education and available space for admission
seekers, many more of the proprietors awaiting NUC approval
should be given urgent attention but with critical scrutiny by
the NUC Besides, with regard to enhanced patrticipation in the
provision of university education, the private sector needs to
learn from successful experiences of some Sidaharan
African countries like South Africa, Zimbabwe, Senegal etc. by
collaborating with foreign institutions. Through this joint
effort, the access capacity will be expanded, exchange
programme boosted, industrial sector enriched and a
sustainable private university system established.
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Abstract

To ensure that quality assurance is achieved in higher education goes
beyond the povision of human and material resources. This is because
the environments in which higher institutions of learning are
operating are characterised by various conflict intensities. This
development has made the achievement of quality and quality
assurancein higher education a mere officiaiream in Africa. Based

on this, peace education is advocated as a way of surmounting the
problem. Peace education is holistic in nature and it possesses the
capacity to positively impact on the physical and spiritual Weding of
people for peaceful behaviour in a societfPeace education is
anchored on the philosophy that teaches naiolence, equity, trust,
compassion, cooperation, justice, love and respect for people. It is a
social practice that reorientates and modds unacceptable behaviour
through the impartation of skills, knowledge and attitudes needed for
effective empowerment of people for constructive social changee
operation of peace education in tertiary institutions will foster a
serene climate where stitutional administrators, teaching and non
teaching staff including students will compatibly work together to
achieve set goalsTherefore, the effective propagation of peace
education programmes in higher institutions of learning will aid in
achieving auality and its sustenance in Africa. To achieve the objective
of the study, the following thematic areas were explored: goals of
higher education and quality assurance issue, nature, causes and
effects of conflict in higher education, peace education arsdpotency

to transform higher education and peace education and quality
assurance in higher education in Africa.

Introduction
The dilemma confronting higher education in Africa is often
explained within the ambit of human and material nexus, ignoring
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the environment in which these factors are annexed and operating.
The pervasiveness of conflicts inherent in the school environment as
well as those emanating from the external environment are factors
that are largely responsible for the inability of highereducation in
! FOEAA Oi AAOGATAA AT A APPI U ETT xi AACA OxEE
(Saint, Hartnett and Strasser, 2003). Conflicts of various intensities
are often witnessed in tertiary institutions in Africa. The scenario
has explanation in the recurring conflicts experiences in a country,
deleterious nature of the long period of military rule in most African
states and conflict dynamic in individual campuses. Studies have
showed that the historicd development of the post colonial African
states is smeared with the record of violent conflicts in the world
(Birgit-Utne, 2001; Alimba, 2004; and Williams, 2005). The crisis is
o1 1 ATl £l O0f 6q AAITTTIEARh OI AEAT h AT OEOI
religious; and there is hardly any subregion that is not suffering
from the aftermath of social instability, economic crisis, war or
conflict (Mohamedbhai, 2003). Education in general, and higher
education in particular, manifests a fair share of the consequences of
the crisis because it is linked with developments in the society.
Schonfeld and Newgass (2003) stressed that episodes of violence at
our schools remind us that schools are an integral part of their
communities and therefore are vulnerable to the influences rad
factors that are present in the larger communities. This implies that
OEA OAOOOAT O AOEOEO ET EECEAO AAOAAOQCEIT EI
a larger education sector crisis, which is in itself a subset of an
overall societal crisis (Obanya, 2004). Thehare of higher education
in societal crisis is much greater than those manifesting at the other
levels of education.
Apart from this, the long period of military interregnum
experienced in most African states contributed greatly to the
anomalies inhabiing higher institutions of learning in Africa. It
AOI T ET AGAA ET OBGAUIOHOAA A KE Hinleg, EIOAOET AO6 |
2003) and guncontrol method of interaction. Otite (1995) posited
that gun-based and gurcontrolled styles of sacial relationships have
become part of the Nigerian society (and Africa in general). This
ugly developments show up its appearance in tertiary institutions
by way of arrogant display of military behaviours, resulting in
unwarranted drive for weapons and its abnormal usage. The leV of
intimidation, fear, crime, maiming and insecurity that characterized
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African tertiary institutions made Agekameh (2001) to called them
OOEAAOOAO T &£# xAO6 AT A OAEA OEAO OEA
on university campuses and other higher instiitions is due to the
ways students freely brandish pistols or revolvers and use them to
unleash terror on fellow students. Okeke and Enenalo, (2008)
reported that the violent nature of youths in higher institutions
today, often manifests in the forms of ciism, armed robbery,
rioting, killing, arson, prostitution, vandalism, rape, e.t.c. These
developments are bound to limit the potential and delivery
capabilities of higher institutions of learning in any continent.

The conflict dynamics in tertiary institutions in Africa, which
often manifest in dissension, anger, hostility, mistrust, opposition
and animosity, are as a result of wrong perceptions and application
of conflict management mechanisms. Higher institutions of learning
are facing various forms ofconflicts which manifest dysfunctionally
on the students, staff, the system, and the society in general.
Imhabekhai (2001) indicated that these conflicts and consequent
disruptions of activities in institutions of higher learning have
negative effects onthe quality of the products of the system. It is
imperative to note that conflict causative phenomena in higher
education can be classified into internal and external sources. The
magnitudes of poorly perceived and mismanaged conflicts
emanating from tertiary institutions of learning generally deprive
the systems of the opportunity of being effectively and efficiently
managed to guarantee quality assurance, which is essential for
knowledge creation in Africa. Based on this, peace education is
proposed becase it is holistic in nature and it possesses the
capacity to empower people for peace and harmonious living in a
society. To reduce the phenomena impacts of internal and external
conflict dynamics in higher education, demands a peace building
approach. Peae building is an art of repairing relationships,
institutions and social facilities and putting in place schemes that
can help the disputing communities to be united once again (Albert,
2001). Peace education has the propensity to function as a peace
building strategy in a place. The core aim of peace education is all
about building peace by empowering people to be peace inclined.
Brahm (2006) surmised that peace education is relevant for a range
of conflict stages from latent hostility to the height of vblent conflict
to peace building efforts. Therefore, when implemented in a
country, it can function as a framework for peace building.

I ocu
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The militaristic stereotypes, sentiments and behavioural
tendencies which are manifesting in tertiary insitutions as a result
of the long period of military in politics in most African states can be
corrected by peace education. This is because peace education
radiates values that are capable of bringing about behavioural
change in people. Equally, the consegnces of conflict dynamic in
tertiary institutions can be minimised by peace education through
the impartation of skills, attitudes and knowledge needed to
constructively resolve conflict and create a peaceful terrain where
people can coexist and functioneffectively to achieve common
objectives. The propagation of peace education in all facets of higher
education will create room for the promotion of trust, honesty,
justice, equity, selfrespect, compassion, cooperation, and respect
for people which are esential ingredients in organizational
development. The existence of these values will aid in curbing
corruption, embezzlement of funds, hatred, crimes, marginalization,
injustice, greediness, and bad governance which are poignantly
responsible for the crises in higher education in Africa. Based on this
preliminary information, this study revolves round the underscored
thematic areas:

1 goals of higher education and quality assurance issue;

1 nature, causes and effects of conflict in higher education;

9 peace edeation and its potency to transform higher
education in Africa; and

9 peace education and quality assurance in higher education
in Africa.

Goals of Higher Education and Quality Assurance Issue

The importance of higher education cannot be overemphasized.i#
linked to national development (Fabunmi, 2007) because of its
potential for the construction of a knowledge economy and society
in all nations (World Bank, 1999). There has been a policy shift in
higher education in Africa to make it more responsive ah efficient
in knowledge creation and propagation. Babalola (2008) submitted
that the policies on higher education in most African countries have
once again started focusing on higher education especially
university education because of its unique mandatén the area of
knowledge creation. The core activities which tertiary institutions
should fulfil to create knowledge, preserve it and propagate it for
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PpOAT EA A1 100i bOETIT AOA OOAAAEET GCh OAOAAC
existing and new information, pursuit of sewice to the community

AT A A OO1T OAET OOA 1T &£ ET1 x1 AAcCAo6j &AAOTIT EN
are essential for achieving the goals of higher education in Africa,

which are:
1 developing and inculcating proper values for the survival
of the individuals to be selfreliant and useful members of
the society;

1 developing the intellectual capability of individuals to

understand and appreciate their local and external

environments;

developing physical and intellectual skills of individuals;

promoting and encouraging scharship and community

service;

1 promoting national and international understanding and
interaction; and

1 promoting national development through relevant high
level manpower training (Osokoya, 2004).

= =4

Therefore, central to the achievement of these goals arbéd needs

for the provision of resources, creation of enabling environment and

existence of good governance in tertiary institutions in Africa.

Quality assurance in higher education cannot be achieved if the
aforementioned areas of needs are not adequatebttended to. The

issue of quality assurance can be fully comprehended when
approached from the perspective of first interpreting it. Quality is a

popular concept to both producers and consumers. It is a concept

that is more popularly used in the business extor before now.

Defining it has become elusive because its usage has gone beyond

the bounds of business. The contradictions surrounding the

AAZET EOGETT 1 &£ NOAI EOU 1 AAA O0OEOOEC j
EAIT EO NOAI EOU68 1BAI KOOAEONAABEOAA

i AATO OxEAO EETA 1 &8 /1A AAT AAAOAA EOI I
that quality is a distinguishable fact that characterises something for

its accurate measurement and consequent capability. Griffin (1990)

indicated that the American Saiety for Quality Control has accepted

and defined quality as the totality of the features and characteristics

of a product or service that bear on its ability to satisfy stated or

Ei DIl EAA 1T AAAO8 7AAOOAO06O0 3AOAT OE #1111 ACE
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guality as apeculiar and essential character of an inherent features;
a degree of excellence; a distinguishing attribute. Cole (1996)
posited that quality is something everyone considers good and
wants to have, that is, quality has to do with whether something is
goad or bad; it is about the standard of something when compared
with other things. Quality connoting different things to different
people, can be approached from the following perspective; quality:
1 in terms of exceptional (exceeding high standards and
passing a required standard);
T ET OAOI O T A&/ AT 1 OEOOAT AU j AGEEAEOAA
AT A OCAOOET ¢ OECEO OEA EEOOO OEIi Aoh
1 as fitness for purpose (meaning the product or service
meets the stated purpose, customer specifications nd
satisfaction);
T as value for money(through efficiency and effectiveness);
and as transformative ( in term of qualitative change)
(Green and Harvey, 1993)

The above perspectives revealed that quality is ambiguous.
However, it is a social construct tht symbolises the ability of
something to fulfil stated criteria and meet implied needs. The
description of quality revolves round the following elements: quality
as absolute, quality as a process, quality as culture and quality as
relative. Quality as abslute means that quality is an indication of
the highest possible standard. Quality as a process entails that
quality passes through series of stages before it can be attained.
Quality as culture implies the consistency in retaining a high
standard by an @ganization in the production process. Finally,
quality as relative indicates that quality is set against certain
specifications or criteria. Therefore, for something to be adjudged as
quality, it should be guided by certain criteria which meet
prescribed standards and consequently the needs of the people.
Having described quality, Woodhouse (1999) posited that quality
assurance is policies, attitudes, actions, and procedures necessary to
ensure that quality is being maintained and enhanced. The
Commonwealh of Learning (1999) defined quality assurance as an
approach to organizing work that sets in place systems to check that
everything is working according to plan. Quality assurance is a
satisfactory state whereby confidence is reposed on certain product

—_— O)
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or service for maintaining specified standards and satisfying the
needs of people. There are three basic steps in quality assurance
process: a specification of what is to be done; documenting of
instruction on how it is to be done and evaluating how it has den
done (Durosaro and Akinsolu, 2007). The worldwide parameters in
which quality assurance is measured are:

i self evaluation;

1 peer review by a panel of experts, usually including at
least some external panel members and one or more
site visits;

9 analysis of statistical information and/or use of
performance indicators or the best practices bench
marking;

1 surveys of students, graduates, employers, professional
bodies; and

9 testing the knowledge, skills and competencies of
students (Harman,1998).

Quality assirance is an ongoing and continuous process through

which quality in education is achieved and sustained. Quality

assurance can generally be classified into internal and external.

Internal quality assurance can also be referred to as institutional

qualty AOOOOAT AA8 )OO EO Al AAAAAITEA Aiii Ol EO
acceptance of the need to set and attain defined levels of

performance and scholastic achievement within the context of a

Ol EOAOOCEOUGO OEOEIT AT A T EOOGEIT /11 OACEA
assuranceis made up of policies and regulations set out in an

organization to make sure that its aims are achieved according to

the required standards and also to maintain it. The external quality

assurance refers to several quality related assessments provided by

different bodies or individuals outside the higher education (Parri,

2006). The whole essence of quality assurance is to ensure that

specified policies are adhered to so as to achieve set standards and

equally maintain them in order to consistently meet tle needs of

people. Quality assurance is based on three main elements, namely:

OAT 10011 h AAAT O1T OAAEI EOU AT A EIi DOl OAI AT Oo
elements are measures that will ensure that the expected possible

standards are attained and also maintained. Inatt, how the

standards can be enhanced is also an important issue that falls
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within the boundary of quality assurance. Quality assurance in
higher education is defined as a process by which an institution is
evaluated at least in part by an external bodyor a level of quality in
its educational offering (Lenn, 1992). Wahlen (1998) posited that
guality assurance in higher education is the activity that aims at
maintaining and raising quality. These descriptions are indications
that quality assurance in higler education is to ensure that a
gualitative higher education is provided for consumers and the
subsequent sustenance of such. Lomas (2002) stressed that the aim
of quality assurance in higher education is to guarantee the
improvement of standards and qualty in higher education in order
to make higher education meet the needs of students, employers
and financiers. For tertiary institutions in Africa to be fit for the
purposes why they are established, there is need for absolute
adherent to the practices ¢ internal and external quality assurance
measures, which are centered on: benchmark, peer review,
evaluation, monitoring, supervision, external moderation, visitation,
accreditation etc. The quality of higher education in Africa is low
because of a numberof factors. These factors are basically
associated with those involved in the operations of higher education
in Africa.

Nature, Causes, and Effects of Conflict in Higher Education

Conflict is an ever present phenomenon in social institutions. Where
two or more are gathered conflict is inevitable. The inevitability of
conflict in social organizations has given rise to varieties of its
definition. However, the existing definitions follow a thought
pattern that clearly depicts conflict as: a state of incomgtibility, a
behaviour, an opposition, an interaction of interdependent parties, a
bad omen and a positive or constructive outcome. As a state of
incompatibility, Darling and Fogliasso (1999) described conflict as a
situation in which the concerns of two @ more individuals operating
within the unit appear to be incompatible. Lebedun (1998) asserted
that conflict is a struggle between two parties who perceived their
goals as incompatible. The existence of incompatibility presupposes
that individuals or groups of people cannot cooperate, function or
work together to achieve set objectives. Whenever incompatibility
exists in a relationship, conflict will emerge. As a behaviour, Gray
and Starke (1984) defined conflict as the behaviour by a person or a
group intended to inhibit the attainment of goals by another person
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or group. Conflict as an opposition is the demonstration of discord,
antagonism, disagreement, hostility, argument, or animosity in
social relations. Hellriegel and Slocum (1996) described conflics
an opposition arising from disagreement about goals, thoughts, or
emotions with or among individuals, teams, departments or
organizations. Conflict can as well be defined in terms of interaction
of interdependent parties. For instance, Putham and Pool@987)
posited that conflict is an interaction of interdependent people who
perceive opposition of goals, aims, and values, and who see the
other party as potentially interfering with the realization of these
goals. Gurr(1980) defined conflict as an overtphenomenon
characterized by coercive interactions of contending collectivities.
Those who see conflict as a bad omen are of the view that conflict is
negative, harmful, damaging, frustrating, and destructive in nature.
Nwolise (2003) viewed conflict as aclash, confrontation, battle or
struggle. Dahrendorf (1959) referred to conflict as clashes of
interests, contests, competitions, disputes and clashes between
social forces. As a positive or constructive outcome, the European
Centre for Conflict Prevention(2000) defined conflict as an inherent
part of living which can be used as an opportunity for learning and
growth.

Conflict is a basic constituent part of interpersonal or
ET OAOCcOl 6 OAlI AOEiI 108 )OO EO AAOEOAA 4&EOII
xEEAE [TAADOO®HA OI CAOEAOC68 )OO EO A DOl AAC
interactions is marked with differences in goals, perceptions,
attitudes, beliefs, values and needs. In higher institutions of learning,
conflicts of various magnitudes and intensities exist and are
experienced by those in the system. The nature of conflicts that
manifest in tertiary institutions ranges from intrapersonal conflict,
interpersonal conflict, intragroup conflict to intergroup conflict.
These conflicts occur in different ways and leave much tceldesired
when wrongly perceived and managed in institutions of higher
learning. While intrapersonal conflict is least evaluated, it exists and
occurs within individuals, interpersonal conflict is apparent and
occurs in tertiary institutions in the forms of student to student
conflict, lecturer to student conflict, lecturer to lecturer conflict,
lecturer to non-teaching staff conflict, norteaching staff to student
conflict, nonteaching staff to management conflict and lecturer to
management conflict. The most frequently experienced
interpersonal conflict in tertiary institutions are lecturer to student
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conflict, lecturer to lecturer conflict, lecturer-management conflict
and lecturer to non-teaching staff conflict.

There are divergent groups operating irtertiary institutions.
These groups are stakeholders in the system and the welfare and
wellbeing of their members are paramount to their leaders. These
groups often heat up the academic environment when the welfare of
their members is in jeopardy, to attrat the attentions of the
respective authorities. Jega(1996) pointed out that some of these
groups in Nigerian tertiary institutions are the Academic Staff
Union of Universities (ASUU), Senior Staff Association of
Universities, Teaching Hospitals, Researadmnd Affiliated Institutions
(SSAUTHRAI), and the NoAcademic Staff Union (NASU),
Administrative Staff Union of Nigerian Universities (ASUNU),
Association of University of Technologists of Nigeria (ASUTON),
Colleges of Education Academic Staff Union (CCHEH4) and

Association of Staff in Academic Research Institutes (ASARI). Each of

these unions and many more are scattered all over tertiary
institutions in Africa. These unions and their leaders are perceived
as the incorrigible trouble makers, hellbent on ausing mischief and
in giving perpetual headaches to the administrators of their
respective institutions as well as the government, the funder of
these institutions (Jega, 1996).

Sometimes within the groups, conflict may crop up as a
result of goal achieement, procedure for implementing a project,
decision making pattern etc. This is referred to as intragroup
conflict. The various departments domicile in tertiary institutions
are equally considered as a group in the system. The intragroup
conflict is rather prominent in the departmental level. The
department harbours different groups of which the informal ones
are conspicuously noticeable. All these groups including the
OOOAAT O0O86 OTETT AAT AOAAOA A
operations or provoke conflid in the system, thereby making it
unbearable for effective productivity. Intragroup and intergroup
conflicts can occur within and between groups and they have the
capacity to adversely affect the system. The conflict causative factors
are multifarious as the groups in tertiary institutions. The causes
range from the behaviours and attitudes of students, unions, school
authorities, to the government.

OAOAT A

AOi
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higher institutions in Africa. | have argued elswhere that the most
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manner in which they occur and their inherent violent nature
(Alimba, 2008). The causes were identified as: increase in tuition
fees, inadequate facilities for teacing and learning, communication
AOAAEAT x1 AAOx AAT OAET T 1 AOOET OEOEAO
representatives, poor leadership style of school authority,
rustication and expulsion of union leaders, accommodation
problems and security problem on campus (Alimba, 2008)The
OAOET OO OTEITTO 1TPAOAOET ¢ EI OAOOEAOU ET OO0l
union attract conflict regularly in the system. Imhabekhai (2001)
argued that the multiplicity of labour unions on campus breed
conflicts in tertiary institutions. They often breed intra-union
conflicts, rivalry as well as conflict engineered between various
unions and government and/or the management of the institutions
(Imhabekhai, 2001). The school authorities have equally been found
to fuel conflict in higher institutions of learming. They do this in
various ways, which involve:
i delay in paying the salaries or non payments of
entitlements or bonuses of staff;
1 collections of special levies from students without
providing such facilities;
i use of autocratic, rigid, and repressive mmes of
governance; and
9 exhibition of poor conflict management behaviour.

Imhabekhai (2001) submitted that the behaviour and activities of
some Vicechancellors, Rectors of Polytechnics, and Provosts of
Colleges of Education engender conflict in their gtitutions. Some of
them turn themselves into enemies of the system or structures that
produced them, wage war on labour unions and labour activities in
the institutions and display nonchalant attitude towards the needs
and interests of their workers (Imhabekhai, 2001). The conflict
management behaviour of institutional administrators is in doubt.
In most conflicts, the approaches they evolve often lead to escalation
of conflicts. Onyeonoru (1996) asserted that a frustrating aspect of
the conflicts resultinC ET OOOAAT 6068 O1 OAGO ET . ECAOE
measures adopted by the management of the conflict have proved
ineffective, and hence inappropriate.
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The ineffectiveness and inappropriateness of conflict
management measures lead to the escalationf @onflict. Hence,
OAEIT T 1 AOOET OEOEAOGS 1 ATACAI AT O ADPDPOI AAEA
ET OAT OEAU OAOEAO OEAT AAAROAAI AOGEI ¢ EO8
neglect of education in general and higher education in particular
breeds conflict. Poor funding of education andhortage of facilities
for teaching and learning often provoke conflicts by unions and
students. The resultant effects of conflict emanating from higher
education are somewhat reflected in the destruction of property,
loss of lives, creating strained relabnship, disruption of academic
calendar, closing down of schools, looting of school resources, fall in
the quality of education, which will generally lead to poor academic
performance. Imhabekhai (2001) reported that conflicts that
degenerate into strikesare highly injurious to any organization and
the economy in general. In tertiary educational institutions,
academic activities are frequently disrupted by conflict. These
conflicts and consequent destructions of activities in institutions of
higher learning have negative effects on the quality of the product of
the system. There is no denying the fact that a conflickdden
educational system will not offer good quality education to students
(Imhabekhai, 2001). Conflicts in tertiary institutions when
mismanaged will thwart the attainment of quality and quality
assurance at all level. This is the main problem of higher education
in Africa. The volume of conflicts emanating from the system
prevents it from achieving set goals because these conflicts are often
wrongly perceived and managed.

Peace Education and Its Potency to Transform Higher
Education in Africa

Peace education has been interpreted in various ways. This is
because it is slippery and flexible in nature. It can be employed
according to a partcular context. Hence, it assumes a regional based
approach in its definition and application. This implies that its
definition and application depend on the nature of problems to be
solved in a society. For instance, in North America and Europe,
peace edgation is defined within the border of conflict resolution
education or conflict management education. In Japan, peace
education is defined within the context of mitigating the miseries of
the A-bomb. Hence, antnuclear bomb education becomes the
theme that guides the definition of peace education. In Korea, peace
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education is centred on how to reunite the North and South Korea.
Consequently, reunification education becomes the yield stick for
the interpretation of peace education in the region. In Nigeriaas |
have argued elsewhere, that peace education should be considered
as education for tolerance and mutual understanding. This is
essential to encourage unity in diversity in the country (Alimba,
2010). The specific regional variation in peace educatioprofile is
an indication that peace education reacts to the respective
prevailing diverse forms of violence (Harris, 2000 and Bafal,
2000). However, peace education is defined as a process of
promoting the knowledge, skills, attitudes and values neededb
bring about behaviour changes that will enable children, youth and
adults to prevent conflict and violence, both overt and structural; to
solve conflict peacefully and to create the conditions conducive to
peace, whether at an intrapersonal, intergroup, national or
international level (Fountain, 1999). Peace education can also be
described as a process which encompasses different approaches
that are capable of transforming the behavioural pattern of people,
through the inculcation of desired knowledge, titudes, and skills
for effective contribution to the cultural, social, economic and
political development of their countries (Alimba, 2007). Kester (n.d)
posited that peace education is problenposing education that
attempts to build in every person the universal values and
behaviours on which a culture of peace is predicated, including the
development of nonviolent conflict resolution skills and a
commitment to working together to realise a shared and preferred
future. Peace education is both a philosdyy and a process inclusive
of skills, attitudes and knowledge to create a safe world, to build a
sustainable environment and to bring social change (Harris and
Morrison, 2003). Hoepper(2002) described peace education as the
principles and practices of teahing and learning to promote
personal wellbeing, convivial relationships, socially just practices,
democratic processes and ecological sustainable livelihoods in local,
national and global contexts. These definitions showcase that peace
education is all dout empowering people with the skills, attitudes
and knowledge:

9 to build, maintain and restore relationships at all levels of

human interaction;
1 to develop positive approaches towards dealing with
conflicts from the personal to the international;
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1 to create safe environments, both physical and emotionally,
that nurture each individual;

i to create a safe world based on justice and human rights;
and

1 to build a sustainable environment and protect it from
exploitation and war (Harris, 1998).

Reardon (1988) stressed that the general purpose of peace
education is to promote the development of authentic planetary
consciousness that will enable us to function as global citizens and
to transform the present human condition by changing social
structures and the pattems of thought that have created it. Johnson
and Johnson (n.d) proposed ways by which peace education can
achieve these broad purposes by:

1 establishing a cooperative, not a competitive, relationship
among all relevant parties;

1 ensuring that all relevant parties are skilled in engaging
in political discourse and creative decision making that
includes an opeAminded discussion of diverse views;

1 ensuring that relevant parties seek agreements that are
mutually beneficial and that maximize joint outcomes;
and

9 inculcating into all relevant parties the values underlying
consensual peace (Johnson and Johnson, n.d).

4EA AACOAA 1T &£ OOAAAOCO 1T &# PAAAA AAOAAQEIT |
capability to meticulously implement its programmes after the core

problems to be tackled have been identified. This development will

motivate the determination of the type of channel through which

peace education values will be propagated to achieve set targets.

There are three main channels through which peace education can

be dispensed. We have informal, formal and noffiormal channels.

The informal channel of propagating peace education involves

development at home and family settings which have bearing on

how peaceful behaviours are nested and promoted by their

members. The informd channel is characterised by systematic

approaches that borders on role model, imitation and other means

that encourage the practices of peaceful ethics, mode of interaction

AT A T PAOAOGETTO ET EITTAOh EAITEIEAO AT A AOI
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The formal channe for propagating peace education entails the use
of schools to educate people for peace. It involves the incorporation
of peace education values into the school curriculum so that people
can be taught how to pursue peace with others in the environment.
Non-formal channel of spreading peace education involves training
people through workshops, seminars and conferences at the local
level, so that they can be aware of the patterns and approaches of
resolving conflicts constructively and living harmoniously wih
others.

These channels are essential outlets through which peace
education programmes can be dispensed to specific wider audience
to promote the inculcation of a culture of peace. Harris (2004)
identified five types of peace education Wwich are: conflict
resolution education, human rights education, environmental
education, international education and development education. Any
of the channels can be used to educate people about any problem
relating to the types of peace education. It igparamount to
emphasise that spiritual education is the sixth type of peace
education. Peace education has a spiritual component, hence,
Quisumbing (2000) asserted that peace education as a fact is
wholesome and holistic education, which takes into considation
the whole body and soul, mind, heart and will. Also, it was pointed
out that peace education, whichever angle it is perceived, has the
tendency to change the physical, intellectual, emotional and spiritual
abilities of people within the context of teir cultural, political and
social milieus for peaceful and harmonious living. It is an essential
instrument for changing the behaviour and perception of people for
positive thinking and creativity (Alimba, 2008). The spiritual aspect
of peace educationd less emphasised by peace educators in their
discussions. It is a very important component part of peace
education. Peace education promotes skills, attitudes and
knowledge which are germane for the inculcation of peaceful
behaviour and promotion of a culure of peace in a society. These
values can be designed to suite the problems to be solved in a place.
Table 1 showed some of the skills, attitudes and knowledge that
peace education radiates.
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Table 1. Basic Skills, Knowledge and Attitudes of Peace
Education
Skill Knowledge Attitude
1 Critical thinking Knowledge on issues relating to: 1  Self respect
1  Problem solving 1  Self awareness 1 Honesty
1  Self solving 1  Peace and conflict 1  Openmindedness
1  Self T  Justice and power 1 Fairplay
awareness/reflecti 1  Human rights 1  Obedience
on 1  Globalization 1 Caring
1  Assertiveness 1 Duties and rights of 1  Empathy
1 Reading citizens 1  Tolerance
1  Orderliness 1  Environment/ecology 1  Adaptation to
1  Perseverance 1  Social justice and power change
1  Cooperation 1  Nonviolence 1  Sense of solidarity
T Cheerfulness T Conflict resolution and T Respect for
Self control /self transformation differences
reliance 1  Culture and race 1  Gender equity
1  Sensitivity 1 Gender and religion T Sense of justice
1  Compassion active 1  Health care and AIDS 1  Sense of equality
listening 1 Arms proliferation and 1  Reconciliation
T Patience drug trade T Bias awareness
1  Mediation 1  Appreciation
1  Negotiation 1  Transparency
1 Conflict resolution

Source: Alimba (2010)

Table 1 revealed the skills, knowledge and attitudes that can be
acquired by people through peace education. The acqitisn of
these values will empower people to develop the required
behaviour for overcoming the problems affecting them directly or
indirectly in a society. The transformative power of peace education
is well attested to by peace educators. The potency ofeace
education to change situations, conditions and behaviours is well
captured by scholars. For instance, Fountain (1999) reported that
peace education has been used to develop a life skills education in
Zimbabwe for handling AIDS; in Angola for creatingandmines
awareness; in Croatia for schoebased programme for psychosocial
healing; in Tanzania for enhancing knowledge of community
mechanisms for building peace and resolving conflict and in
Lebanon for understanding interdependence between individuals
and societies. Salomon (2003) revealed that a series of peace
education quastexperimental studies carried out with IsraeliJewish
and Palestinian youngsters revealed that despite the ongoing
violence, participation in various programmes Yyield positive
attitudinal, perceptual and relational changes manifested in, for
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Salomon (2003) argued further that these change depend

iIT DAOOEAEDPAT 006 ET EOEAI DIl EOEAAI OEAxOS8

has justified the fact that peace education can directly or indirectly

cause a positive change in the behaviour of people. Ohanyan and

Lewis (2005) assessed the impact of pea education on shaping the

attitudes of people in an interethnic contact and they showed that

OFAAT ETCO £ O OEA 1T OEAO OEAA EAOA AEAT GCAA

(peace education) programme. The analysis of the relationship

between interethnic contact showed statistically significant

I OOAT I AOGh T AATET ¢ OEAO OOPAAEEEAAI T U EIT OA

students more tolerant and open minded of the other side (Ohanyan

and Lewis, 2005). They also found out that peace education makes

students more responsive andnclined toward cooperation in joint

projects with the other side (Ohanyan and Lewis, 2005). Baral

j¢cnmgcq OAOAATI AA OEAO PAAAA AAOAAOQGEITT O AE/

tolerance, reduce prejudices, weakened stereotypes, changed

ATTAAPOET T O 1IGEAOGd ATAA AOABE A1 OAAA OAT OA T A

Peace education therefore, has the capacity to inculcate the

awareness of global consciousness and to awaken the

transformational potential of people. To make higher education

produciOA ET | £#OEAAh OAAOAAOQCEIT A O PAAAA O

aspects of school life, with implications for learners, teachers and

AAT ETEOOOAODTI 006 | %OAT Oh AO Al pwwwdgs8 ) O EC

problems of higher education are artificially created and to

revitalise the system, it is fundamental that a mechanism that will

provoke attitudinal and behavioural reorientation in people should

be put in place as fast as possible.

Peace Education and Quality Assurance in Higher Education in
Africa

To achieve qulity assurance, peace education should be made
relevant in higher education in Africa, and the starting point will be
the evaluation of quality assurance mechanisms to determine the
problems affecting higher education in order to understand the type
of peace education programmes that will be designed and
administered. Quality assurance structures vary from country to
country. For instance, we have Commission for Higher Education
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(CHE) in Kenya; Higher Education Accreditation Council (HEAC) in
Tanzania; Natonal Universities Commission (NUC) in Nigeria;
Ghana has National Accreditation Board (NAB); National Council for
Higher Education (NCHE) in Zimbabwe and Liberia has National
Commission for Higher Education (NCHE) and so on. The point is
that the structures and frameworks for ensuring quality assurance
in higher education exist in Africa, but challenges hindering the
efficient performance of higher education are ineffective utilisation
of the structures and poor implementations of its policies and
guidelines. Apart from this, a greater number of other problems
have been articulated by researchers. For instance, Materu (2007)
identified rapidly rising enrolment; insufficient numbers of qualified
academic staff in higher education institutions as a result dfrain
drain, retirements and HIV/AIDs; low internal and external
efficiency; and poor governance. Yizengaw (2008) stressed that
higher education sector in Africa faces challenges related to
shortage of quality faculty; limited capacity of governance,
leadership and management; inadequate financial support and
problems of diversify funding; inadequate facilies and
infrastructures; problems of quality and relevance of teaching and
research; limited capacity of research, knowledge generation and
adaptation capabilities; and problems in meeting increasing demand
for equitable access.

Using Pareto Analysis as a reference point, one will discover
that 80% of the problems affecting higher education stem from 20%
of its causes in Africa. Therefore, determining #se problems will
motivate the understanding of the nature of peace education
programmes that will be mounted to tackle them. Greediness,
indiscipline and poor supervision are considered as the major
problems, which gave birth to the manifestations of theother
problems highlighted above. The later identified problems are
associated with the attitudes of those sponsoring and operating the
systems of higher education in Africa. Generally, these problems are
a reflection of attitudinal decay in tertiary institutions in Africa.
Peace education therefore, should be framed in such a way that
values that can tackle attitudinal decay will be made operational to
improve the condition of higher education in Africa. | have argued
elsewhere that peace education being multifaceted concept, can be
tailored towards arresting conflict situations which involve the
demonstration of physical violence, decadence in societal system,
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perception problems, environmental issues e.t.c. That is, peace
education is a useful tool forsolving human problems, which
generally negate values and norms of the society (Alimba, 2007).
This implies that peace education does not only develop in people
the knowledge and skills for peaceful resolution of conflict, it also
has the capacity to tacle decadence in a society. Therefore, peace
education programmes that will focus on values such as honesty,
hard work, accountability, tolerance, obedience, setespect,
transparency, integrity, just to mention a few, should form the core
elements of the activities to be dispensed. This is necessary to
achieve attitudinal transformation which will give room for the
demonstration of behaviours such as selfespect, accountability,
integrity, honesty, and transparency in the system. Materu (2007)
surmised that an effective quality assurance system promotes
transparency and accountability as institutions are required to open
up to external scrutiny by peers, professional associations and
national quality assurance agencies where they exist.

To promote internal efficiency in tertiary institutions in
Africa, peace education should be included in their curricula and the
content of in-service training which staff often undergo should also
contain peace education activities. This is highly necessary to arm
school personnel with values that will empower them to change
their attitudes as well as motivating them to constructively resolve
conflicts that may emerge in the system. It has been argued that
conflict is an inseparable component of academic life and
administrators spend more than 40% of their time on the
management of conflicts in the universities (Stanley and Algert,
2007). Also, Kelso (2005) observed that universities are the perfect
vessel for brewing conflict. This shows that the system is saturated
with various forms of conflict. Also, the conflicts emanating from the
external environment can equally be linked to conflict dynamics in
tertiary institutions. Alimba and Awodoyin (2008) posited that
education and the society are inextricably interwoven. Hence,
developments in the society impact considerably on the educational
system and likewise the educational system on the society.
Overtime, the violent conflicts that occurred and are reoccurring in
Africa have manifested adversely, in various ways, on the
educational system (Alimba and Awodoyin, 2008).

The internal conflicts and those emanating from the external
sources can easily be managed through the teaching and practice of
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peace education in higher institutions of learning in Africa. Peace
education cortent that will deal with the exploration of root causes
of conflict, knowing international humanitarian and human rights
law, envisioning alternative structures of security, and learning
skills for managing micro/macro conflicts without resorting to
violence (Kester, n.d), should be designed and integrated into the
daily activities of tertiary institutions to promote the attainment of a
culture of peace. The UN Declaration for a culture of peace contains
eight action plans. The first plan indicates the unigrsal
establishment of peace education. This is necessary because of the
transformative power of peace education. Peace education
programmes can facilitate the formation of new values that will
reorient people and empower them to develop positive attitude
which are required to curb the excesses that have debared the
achievement of quality assurance in higher education in Africa.

Conclusion

Peace education has transformative elements that can bring about
behavioural and attitudinal change in people. Thetate of higher
education in Africa calls for a change in attitudes of governments
and those operating the system in their respective countries. This
transformation is needed to improve the condition of higher
education and to speed up the attainment of quigy assurance in
higher education in Africa. There are various approaches that can be
adopted to propagate peace education in a place. However, the
important factors that should be considered before its adoption are
the identification of underlying problems to be tackled, and the
context and culture in which the problems are manifesting. The
context and culture showcase the political, social and economic
milieus in which the problems exist. In a formal setting, most
especially in tertiary institutions, peace education can effectively be
administered by including it as a theme in a subject and can equally
be taught as a subject. It can be integrated into the daily activities of
an institution. This methodology of administering peace education
will create opportunity for the entire system to embrace it. By
implication a larger percentage of people will be exposed to the
programme which will influence them positively to develop a
culture of peace which will be built into the system. The
transformative power of peace education is not in contest because
of the real life experiences that have been accomplished from its
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implementations in both developed and developing nations. The
study has examined the issues of peace education and quality
assurance in higher educton in Africa. It argued that the adoption
of peace education in higher education in Africa will promote the
inculcation of knowledge, attitudes and skills that help to curb the
attitudinal problems that have rendered the system unproductive.
The study ako posited that peace education should be infused into
the curricula of tertiary institutions, so that the level of attitudinal
change that is required to revolutionise higher education in Africa
can be developed in people. The attitude so formed will eqlig help
in constructive handling of emerging conflicts in the system. This
development will stimulate the level of energy in terms of behaviour
and attitude needed to promote quality education and the
achievement of quality assurance in higher educatioim Africa.
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