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Every article must follow the under listed guidelines: 
1) It must be typed in MS-word, using ‘Times New Roman’ font 12. 

The spacing should be 1.5, but the tables and figures should be 
single spaced. 

2) The title page should include the topic, corresponding author's 
full address and telephone/fax numbers and should be in an e-
mail message sent to the Editor-in-chief, with the file, whose 
name should begin with the first author's surname, as an 
attachment. 

3) All manuscripts are peer-reviewed by qualified scholars 
carefully chosen. The reviewers’ comments are usually made 
available to authors within two weeks. The authors are 
expected to submit the corrected copies within a period of one 
month. 

4) The Title should be a brief phrase reflecting the contents of the 
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and affiliations, the name of the corresponding author along 
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methodology, findings, conclusion and implications for 
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the abstract. Keywords of 3-5 words can be stated below the 
abstract. 

6) A list of non-standard Abbreviations should be added. In 
general, non-standard abbreviations should be used only when 
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it is used in the text.  

7) The Introduction should provide a clear statement of the 
problem, the relevant literature on the subject, and the 
proposed approach or solution.  

8) The methodology should be complete enough to allow possible 
replication of the research. It should contain the research 
design, population, sampling procedure, sample size, 
instrumentation, test for reliability, validation, method of 
analysis and level of significance. Slight variations are allowed. 
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Abstract 
The study investigated the guidance and counseling needs of students 
in the selected secondary schools of Uasin Gishu District Kenya. This 
study was conducted using survey design. A sample of 897 out of 1000 
participants (423 males and 444 females) was selected using 
convenient sampling. Pearson Linear correlation was used to test for 
the relationship between counseling needs and students’ performance 

in secondary schools. The study found out that there is a significant 
relationship between counseling needs and students’ performance in 
secondary schools; it also highlighted the importance of using 
assessment instruments in identification of students’ counseling 
needs. Based on the findings, it was recommended that education 
authorities should train professional counselors in secondary schools 
to provide guidance and counseling needs; and should develop 
guidance and counseling programs in all schools to address students’ 
needs. 

 
Introduction  
The issue of education is taking a completely new dimension in Kenya. 
The demand is rising, new universities are opening up day by day and 
job scarcity makes failing in academic a sure way to limit chances of 
success, schools are competing for mean grades, while the curriculum is 
over loaded. Students are made to go for tuition, weak students are 
given remedial teaching, teachers find themselves under pressure, as 
parents spend less and less time with their children, the young are left 
on the hands of their peers for advice, those with access to internet get 
exposed to e-information, others go for electronic and print media. The 
unlucky ones depend on rumors. 

mailto:opikejoseph@yahoo.com
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These notwithstanding, HIV/AIDS have left a large chunk of 
youth population orphaned, depending on grandparents or relatives. 
This increases dependency ratio heightening the already high levels of 
poverty. Dropouts, skipping classes due to school fees problems causes 
more stress to the traumatized young students. The issues presently 
have been compounded with the recent spate of violence among a 
number of schools. The call for in-school counseling has taken an 
intensified dimension. In their wake, students have burnt buildings, 
destroyed properties and even left other maimed or dead. Parents, 
leaders, teachers, religious leaders all are asking questions of what has 
really gone wrong. The common area of agreement is that there is a 
need for counseling in schools with some quarters calling for counseling 
of parents and teachers as well 

In March 2001, 67 boys of Kyanguli Secondary School in Kenya 
died when other students set their dormitory on fire (ANB-BIA 
Supplement Issue, 2001). In this incident, some students, locked the 
dormitory door, doused the building in petrol and set it on fire while 
their colleagues were asleep inside. In the same year in July, seven 
arsonists reportedly overpowered two watchmen guarding the 
Lelmokwo Secondary School before petrol-bombing the 116 capacity 
dormitory, killing one student and seriously injuring 53 others. By the 
end of July that year, more than 30 secondary schools in Kenya had 
been closed following a series of riots, strikes and arson attacks. 

This trend of school violence had continued from the preceding 
years. In March 2000, 26 girls had been killed in an arson attack in 
Bombolulu Girls Secondary School, while the year before, two students 
had been killed in Nyeri High School (Atemi, 2000). Over the years, 
there have been increased reports of school violence in the media. For 
instance, the Africa News Bulletin (ANB-BIA Supplement Issue, 2001) 
reported that, between May 1999 and July 2001, the frequency of 
arson incidents in Kenyan schools increased to alarming levels. In 2004, 
over 25 schools in Machakos District went on strike leading to the 
death of one student and destruction of property worth over Ksh. 30 
million ($ 430,000.00) (Mwanzia & Mudi, 2005). In the same month, 
two neighboring schools in Kisii District were closed within a week after 
students went on rampage. Apart from incidents of school violence, 
reports about other types of school unrest have also increased. One 
event took place in July 2001 when 700 girls from Nairobi's Alliance 
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High School — one of the top schools in the country marched through 
the streets of the city to protest the deteriorating situation in the 
school (Atemi, 2000). 

Increased substance abuse, break-up of cultural norms, stress 
from overloaded curriculum, lack of guidance from parents and 
teachers, and general lawlessness in the country, have been proposed 
as some of the reasons that have led to increased violence in schools 
(Buku & Mwanzia, 2004; Kariuki, 2004; Mwanzia & Mudi, 2005; 
Waihenya, 2000). Since Kenya became independent from the British 
colonial government in 1963, significant changes have been made in 
the economy, education, health, culture, society and politics. Despite 
this progress, Kenya is still experiencing problems as it tries to balance 
between the diverse cultural traditions and the need for global 
modernization (Bureau of African Affairs, 2003). The rate of economic 
growth has especially slowed in the recent years (Abagi & Odipo, 2003), 
hence limiting the availability of resources. There have been cases of 
poor governance, increased ethnic tension and conflict, and increased 
gender related violence (Abagi, Olweya & Otieno, 2000). Changes in the 
family and society are also providing a major challenge to education as 
a social institution for change and development (Abagi, Olwega & 
Otieno, 2000). Since parents bear the bigger burden of educating their 
children (Abagi & Odipo, 2003), more parents are spending their time 
on economic activities and less time with their children. Kenyan schools 
are starting to deal daily with the consequences of violence, drugs, 

dysfunctional families, teenage pregnancy, truancy, juvenile 

delinquency, and underachievement (Atemi, 2000; Kariuki, 2004). 
 

Statement of the Problem 
With current socio-technological changes and educational demands, 
counseling is becoming a major area of concern for in-school youths. 
The large number of students in schools, limited number of trained 
teacher counselors, heavy work load, socio-economic and technological 
changes all put pressure on the teachers, students, parents and society. 
No wonder, there is frequent demand for counseling to help address 
some of these problems. At present, there are no officially established 
or government approved guidance and counseling programs in the 
Kenyan education system. Some schools have started guidance and 
counseling programs that are aimed at responding to students’ needs 
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usually in times of crisis. In such programs, some of the teachers are 
requested by the school administration to take the role of guidance and 
counseling. Students who are encountering personal problems then go 
to the identified teachers to discuss their problems. Since there are no 
specific facilities and time set aside for these discussions, the 
availability of such teachers is minimal, hence not many students use 
the opportunity. There is therefore need to investigate the usefulness 
of these programs so that they may be established in each and every 
school in Kenya.  

Some aspects common to communities in Africa, such as 
cultural traditions, dictate the procedure for guiding and teaching 
young people. For instance, it is the role of the community, especially 
the elders, to impart moral guidance to the youth (Mbiti, 1975). 
Schools therefore do not feel obligated to take up this role. The 
traditional process of guidance and counseling in Africa also seems to 
differ from the processes applied in other parts of the world. The 
African situation is best described by Mpofu (1994): 

The African scenario presents the typical third world context of 
counseling where a minuscule of formally qualified counselors provide 
service alongside (if not in competition with) traditional counselor 
networks with firm roots in extended family cultures, clans and beliefs 
in omnipotent supernatural forces at the behest of medicine man or 
diviners which control the lives of people. (p. 312). 

Attempts at establishing accredited counseling practice in 
Africa therefore tend to remain out of connection with mainstream 
counseling research. Even as African countries strive to develop 
economically and modernize their institutions under the stimulus of 
western influences, values and religions, commitment to cultural 
traditions seems to have remained strong among many communities 
(Buhrmann, 1985). Due to disruption of traditional cultural life and the 
introduction of western systems and values during the colonial era, 
people in Africa are faced with a conflicting situation in terms of values. 
Various researchers have attempted to study this situation by trying to 
understand the personal and social problems emanating from the 
conflict of values (Bourdillon, 1987; Mbiti, 1975). Mbiti (1975) 
especially noted that, while it is important for Kenyans to maintain the 
cultural traditions that govern their social lives, they cannot at the 
same time avoid moving on with the rest of the world in terms of 



Ochan joseph & muhalia f. Kisanya                                                                                        5 

 

technology and economic development. 
In the process of establishing counseling services in Kenya, 

there is a need to first understand the underlying factors that influence 
peoples’ beliefs and perceptions about such practices. It is especially 
important to understand the economical, socio-political, religious 
beliefs, customs and traditions, and cultural changes that are present in 
different regions of the country. Young people should be understood 
within this context, but also in the paradoxical situation that they find 
themselves faced with the traditional and the modern world. 

A review of literature has revealed that the various factors 
mentioned above have been considered in the process of developing 
guidance and counseling programs in some parts of Africa. In Nigeria, 
economic activities and developments have caused social and cultural 
changes and challenges as people strive for economic survival, 
sufficiency, stability, and supremacy (Ahia & Bradley, 1984). The impact 
of such changes has forced students to study under higher anxiety 
levels than in earlier years. The government in Nigeria has responded 
by calling for establishment of counseling and guidance in all schools. 

While the establishment of guidance and counseling programs 
seems important, governments in Africa should also provide necessary 
contextual changes to improve people’s lives so that guidance and 
counseling programs can be effective. 

In South Africa, the political history had for a long time dictated 
the career patterns of the citizens before the break up of apartheid 
(Mathabe & Temane, 1993). The effects of that system continue to 
have an influence on the job structure that is present in the country 
even today although many changes have occurred. The improvements 
made have resulted from the work of various commissions on career 
education. The findings and recommendations of these commissions 
are in consonance with contemporary career development theories 
which conceptualize career development as, “an acquisition of 
conglomerate of skills, functional 
in various life roles” (Mathabe & Temane, 1993, p. 28). 

This study identified a number of problems which hinder the 
implementation of career counseling programs in South Africa. Some 
of the problems are lack of training for teachers, lack of career identity 
in the school system, and the understanding of the career concept as 
something in the future hence lacking a linkage to learning in schools. 



6                                                    Guidance And Counselling Needs Of Students….  

An assessment and analysis of the guidance needs and 
expectations of students in high schools of Bophuthatswana in South 
Africa (Mathabe & Temane, 1993) clearly demonstrated that there was 
an urgent need for guidance in work, educational, personal and social 
issues. Specific needs identified in these areas were: (a) human 
relationships in the adult-adult, adult-child, parent- child, and teacher-
child contexts, (b) assessment of modern and traditional values, (c) 
career guidance, (d) moral education, (e) community identity, (f) parent 
involvement, and (g) curriculum assessment and adjustment. 

Nigeria and South Africa share similarities with Kenya, in that 
the systems of education are based on the British education system 
established before independence. The needs of the students in the 
three countries are therefore likely to be similar. Kenya can therefore 
benefit from replicating the processes of identifying students’ needs 
within the guidance programs instituted in Nigeria and South Africa. 

The country of Botswana shares the closest resemblance to 
Kenya in terms of the development of education. Botswana became 
independent from British protectorate in 1966, around the same time 
that Kenya gained its self-rule from the British colonial government 
(1964). Though the education systems in the two countries were 
established by the British colonial government, Botswana has made 
significant progress in the area of guidance and counseling in schools 
since there is an established program. 

The initial efforts in guidance and counseling in Botswana 
occurred around 1963 when a workshop on career guidance was held 
in Gaborone for selected secondary school teachers (Navin, 1989). 
Following this meeting, career Masters were identified in each 
secondary school in the country, and continued to be responsible for 
providing secondary school students with career and higher education 
information. Later workshops were focused on assessing the status of 
guidance and counseling in the country, determining the needs, and 
developing recommendations (Navin, 1989). A follow-up study was 
also conducted to identify guidance and counseling needs (Navin, 
1989). The findings revealed varying needs as perceived by teachers 
and students. Secondary school students in particular identified 
identical problems, namely: failure to understand subject matter, 
personal problems, finances, career choice, and choosing school 
subjects (Navin, 1989). The similarity of the education systems 
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between Kenya and Botswana gives support to the idea that secondary 
school students in Kenya would also indicate similar problems. 

It is evident that assessment of student needs in Africa has 
focused on identifying needs centered on educational counseling 
needs, career/vocational counseling needs, and personal counseling 
needs (Ahia & Bradley, 1984; Ocansey, 2000). Furthermore, the 
counseling problem typologies of personal, educational and 
employment concerns have also been used by the Zimbabwe Schools 
Psychological Services to advise schools and communities on a variety 
of counseling needs (Mpofu, 1994). These typologies therefore can be 
meaningful and relevant in the investigation of student counseling 
needs. Other studies have indicated that student needs centered on 
the three content areas are not specific to secondary school students, 
but also to college students as well (Jennings, 1995; Nicholas, 2002). 
African students therefore seem to have similar needs even at different 
levels of education. Assessing students’ counseling needs at lower 
levels of education, such as secondary school, will help in setting 
appropriate programs that respond to their needs and prepare them 
for other higher levels of education. 

Like many other African countries that attained independence 
within the last 50 years, Kenya is still striving to develop economically 
(Bureau of African Affairs, 2003). Some of the issues that Kenya face in 
common with these countries are poverty, illiteracy, unemployment, 
political instability, high mortality caused by diseases such as malaria 
and HIV/AIDS, and the need for global modernization (Abagi & Odipo, 
2003; Bureau of African Affairs, 2003). These socio-economical 
situations have a major impact on the progress of education especially 
among the youth. Since schools lack adequate facilities important for 
effective learning and development of the youth, they mostly direct the 
minimal resources to teaching in classrooms. Other important aspects 
in youth development such as guidance and counseling are therefore 
set aside or looked upon as an added burden since they may require 
resources that are not available. 

To achieve high economical development that is important for 
improvement of daily living, the current government in Kenya is 
focusing on uplifting literacy levels. The government has therefore not 
only declared education compulsory for the first eight grades of 
primary school but also funds all public primary schools. This is 
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especially important since research indicates that informal sector 
workers in Kenya with primary education are one- third more 
productive than workers who have not attained this level of education 
(Kenyaweb, 2004). Although 91 per cent of school-age children attend 
primary school, factors such as cost, performance in examinations, and 
inadequate facilities prevent large numbers of students from 
continuing with secondary and college education (Maxon, 2004). 

Examinations taken at the end of the 8th and 12th grades determine 
whether students will be admitted into the few high schools and 
universities. More emphasis is therefore being put on performance in 
national examinations and less emphasis on other factors that are also 
important for holistic development (Abagi, 1997; Abagi, Olwega & 
Otieno, 2000; Waihenya, 2000). 

Education in Kenya still faces many problems and challenges 
according to The Report on the Commission of Inquiry into the 

Education System of Kenya (Koech Report, 2000). Some of the 

challenges identified in this report are access to education, quality, 
relevance, dropout, and retention. There is therefore an urgent need 
for Kenya to develop a system that responds to these needs from a 
holistic approach rather than focusing only on academic achievement. 
Such a holistic approach may involve creating a balance between 
academic development and other aspects such as career, vocational, 
personal and social development in the education system. 

In Kenya, there have been increased reports in the local 
newspapers about violence in secondary schools (ANB- BIA 
Supplement Issue, 2001; Daily Nation, August 7, 2000). These reports 
have narrated graphic accounts of bullying, occult practices, drug 
abuse, and even multiple homicides in schools (Kariuki, 2004; Oriang, 
2000; Siringi, 2003). The problem of violence in schools is not specific 
to one region in the country. According to data released by the 
Ministry of Education (Table 1), unrest in schools in the years 2000 and 
2001 was wide spread in all provinces. 

It has been suggested that the unrest in schools indicates a 
need that is not being catered for currently in the school system 
(Abagi, et al., 2000; Koech Report, 2000; Njeru & Orodho, 2003). Some 
schools are now starting to recognize the need for establishing 
programs that address student developmental needs. Some of these 
schools, especially those founded by Christian missionaries, have 
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started pastoral programs focused on religious awareness and moral 
education (Kenya Catholic Secretariat: Personal communication, 
December, 2003). These scattered efforts are not enough to alleviate 
the problems however. Furthermore, there is a need to identify the 
problems first and then develop programs to respond to the needs. As 

has happened in Botswana (Navin, 1989), the move to establish 

guidance and counseling programs starts with studying the current 
situation and investigating the needs of students. Once the programs 
have been established, there is need for continuous assessment of 
students’ counseling needs as they progress through school. 

This section highlights the various methods used in assessing 
students’ counseling needs in past studies. Issues that relate to 
assessment of counseling needs are examined. The section focuses on 
the methods applied in the identification of students’ needs and 
grouping them by content areas. The implications of developing and 
applying the different types of assessments are discussed. A critical 
evaluation of these assessments is conducted to identify factors that 

go towards preparing an instrument that is relevant in assessing 

counseling needs of secondary school students in Kenya. The section 
starts with an examination of counseling needs assessments in 
educational institutions in general, and then narrows down to the 
assessment of secondary school students’ counseling needs. 

Surveying students’ needs has multiple benefits (Nicholas, 
2002). Among these benefits are: (a) their usefulness in developing 
large and small group programs focused on the expressed student 
needs especially for students who are reluctant to seek individual 
counseling, (b) it is an efficient method of identifying student concerns, 
and (c) to aid in the training and preparation of counselors. Various 
studies have been conducted to assess counseling needs across the 
world. These studies have focused on different aspects of the student 
population including different levels of education, age groups (Blake, 
1982; Wagner, 1999), gifted children and their families (Chan, 2003; 
Moo et al., 1997), children with disabilities (Omizo & Omizo, 1993; 
Smadi & Sartawi, 1997), teachers (Morrow, 1995; Mpofu, 1994)), 
cultural groups (Eleftheriadou, 1999; Dolan, 1996; Mitchell, 1991; 
Tahhan & Eitah, 2002), and gender groups (Bishop et al., 1998; Saroja, 
1990). 

Some of the studies have examined counseling needs in 
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institutions of learning for the purpose of identifying factors that would 
be applied in the formulation of programs. For instance, Tahhan and 
Eitah (2002) examined the needs of students in Hashemite University 
in Jordan in order to establish the need for a counseling center. Saroja 
(1991) studied the counseling needs of female postgraduate students 
of the University of Agricultural Sciences in India. The findings of this 
study revealed that female postgraduate students needed counseling 
to address academic underachievement and adjustment to personal 
relations with male students. This study therefore identified the need 
for professional female counselors in the University. 

Studying different multicultural groups also helps to draw 
findings that identify their particular needs (Eleftheriadou, 1999). This 
is because there are shared group values and as a result different 
groups have different needs but quite often they are responded to in 
rather stereotypical ways which do not take into account their 
individual preferences and cultural influences (Eleftheriadou, 1999). 
Eleftheriadou therefore recommended considering the impact of socio 
cultural context, socialization patterns, religion and other social 
influences on clients psychological development, without stereotyping, 
and/or ignoring racial and cultural roots. 

An example of how these various factors can be brought 
together is found in the study conducted to assess guidance and 
counseling needs in Botswana (Navin, 1989). Initially, general 
conferences were held to collect peoples’ views without following a 
formal interview schedule. A second approach was applied to survey 
primary school teachers, secondary school teachers, and secondary 
school students in three major settings in the country, rural, urban, and 
village. In addition, at the secondary school level, three types of 
schools were included in the study: Government Secondary Schools, 
Grant Aided Schools, and Community Junior Secondary Schools. The 
method of assessment used in Botswana may be effectively replicated 
in Kenya due to the nature of its diversity in type of schools and their 
geographical settings. The preliminary nature of the present study 
however calls for focusing on students first, and then expanding the 
assessment to other groups such as teachers, parents, and the public. 

Teachers can also be an effective source for identification of 
counseling needs in schools (Navin, Yaakub & Mohamed, 1996). Tatar 
(1998) investigated teachers’ perceptions and actions regarding the 
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psychological and counseling needs of their pupils. The sample 

consisted of 258 primary school and secondary school teachers. The 
findings revealed significant differences between teachers in the two 
educational settings in most of the issues investigated. Secondary 
schools teachers indicated a greater need for individual counseling in 
schools than primary school teachers. While secondary school teachers 
stated that they are approached by students mainly with issues 
associated with school life, primary school teachers’ pupils requested 
more help on personal and family issues. This difference in counseling 

needs depending on educational level may help in planning for the 

assessment of the counseling needs of students in Kenya since there is 
a similar system of primary schools and secondary schools. 

There are various studies that have particularly examined the 
counseling needs of secondary school students (Brouzos, 1991; Hipple, 
1991; Keller, 1991; Olszewski- Kubilius & Scott, 1992). Some of the 
studies have focused on identifying similarities and differences of 
counseling needs depending on gender. For example, Bishop, Bauer, 
and Becker (1998) conducted a survey of student counseling needs at a 
medium-sized suburban institution in the U.S. The findings indicated 
that both male and female students need assistance with personal, 
career and academic problems. A higher percentage indicated a need 
for assistance with career and academic concerns than with personal 
issues. Women particularly indicated they worry more about health 
and safety. This shows that although males and females may share 
similar counseling needs, there are some areas where the needs may 
be specific to one group as opposed to the other. The findings of this 
study are particularly relevant to the Kenyan situation since most of 
the secondary schools are single-sex schools. Identifying counseling 
needs depending on type of school in terms of gender will therefore 
aid in developing responsive services that cater to specific groups. 

The employment of different designs has also resulted in 
identification of a multitude of counseling needs among students. 
Some studies have applied a combination of qualitative and survey 
designs (Guneri et al., 2003) while others combined survey 
questionnaires and interviews (Bishop, Bauer & Becker, 1998; Dolan, 
1996). Still, others have used a comparison of quantitative and 
qualitative methodologies to assess counseling needs (Olszewski & 
Scott, 1992; Wagner, 1999). A study focused on female students at an 
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Indian university (Saroja, 1991) used a combination of general 
observations and case studies. The general observations yielded data 
on academic problems while specific case studies were more useful in 
assessing data on personal issues such as harassment. The 
disadvantage of this type of a study is that it may be time consuming 
and only effective with a small group of participants. Other methods 
such as the use of phone calls may shorten the duration of the study. 
Rasmussen Cruz et al (2001) used data obtained from phone calls by 
adolescents to a phone counseling service offered by the Mexican 
Social Security Institute in Guadalajara. Phone calls were a preferred 
method in identifying adolescents’ needs since they ensure 
confidentiality and anonymity. Even with such advantages, the use of 
phone calls and other forms of technology such as the internet is not 
very suitable for data collection in Kenya since they are not available in 
many areas. 

The use of different methods while studying different groups, 
even within the same region, has indicated that different types of 
assessment methods can be effective with different groups of the 
student population. The findings of the studies above support the 
rationale for using relevant instruments given the diverse nature of the 
Kenyan population (Maxon, 2004). Various variables should be 
considered as the needs are identified. The relationship of these 
variables and cross relations of groups of variables indicates that 
various factors influence the needs of students in different parts of the 
world. While some needs are specific to type of the learning institution, 
others are dependent on grade or class levels within the same school. 

The use of appropriate assessment procedures is important in 
Africa as witnessed by past research. This is because of the diversity of 
cultural, social, political, and religious systems present in Africa. Kenya 
is a good example of these unique situations. Almost every student in 
Kenya can be considered a ‘multicultural student’ in the light of the 
diverse background. The majority of the students come from the 43 
different cultural/ethnic groupings in Kenya, all speaking different 
languages or dialects (Maxon, 2004). Apart from their native language, 
students have to learn to speak Swahili, an African language spoken in 
the Eastern Africa region, and also English which is the mode of 
communication in schools. The students therefore can be considered 
multi-lingual in terms of language alone. Belonging to different cultural 
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traditions, religious beliefs, and social-economic status also adds to 
their diversity. 

Wright (2000) supported the need for counselors to seek 
competence on working effectively with multicultural student-clients. 
This study suggested having a working definition of multicultural 
students and characteristics of their cultural groups. By understanding 
the cultural complexities present in Kenya with its more than 40 
cultural groupings, it will be easier to develop an instrument that 
integrates diverse situations to come up with concrete findings. Issues 
such as age, gender, and social-economic status ought to be 
considered while conducting studies in Kenya. 

With regard to age, Wagner (1999) found out that traditionally-
aged students had more positive expectations about counseling than 
adult students. The traditionally- aged students particularly expected 
counselors to be more accepting, directive, self-disclosing, expert, and 
tolerant. The majority of students in Kenya are in the category of 
traditionally-aged (Kenyaweb, 2004) hence it would be worthwhile to 
examine their expectations about counseling. Studying gender 
differences within the student population can also help in the 
formulation of programs that are sensitive to the needs of both men 
and women. Wagner (1999) revealed that women students held more 
positive expectations about counseling than men students and 
expected counseling to be more concrete and immediate than men. A 
good sample in Kenya would therefore not only consist of male and 
female samples, but also include diverse variables. 

In terms of social-economic status, Kenyans belong to different 
social economic groups. The diverse nature of the student population 
in Kenya, however, does not mean that their needs are far removed 
from the needs of students elsewhere. Mpofu (1994) for instance 
noted that what may be perceived as a problem by middle class in the 
western world may not be separate from educational and/or 
employment concerns in African schools as far as help seeking is 
concerned. Kenya can therefore benefit from the implications of 
studies conducted on students elsewhere in the world. 

Ahia and Bradley (1984), while examining the needs of 
secondary school students, had to develop their own instrument since 
the instruments available from foreign countries did not seem 
culturally appropriate, while instruments previously used in Nigeria 
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were inadequate. The instrument finally used was not only effective in 
identifying counseling needs in the three domain areas, educational, 
vocational, and personal, but also revealed that the students had more 
vocational than educational problems. The present study will pay 
attention to the processes used by Ahia and Bradley in the construction 
of items. 
                                              
Research Questions 

1. What are the guidance and counseling needs and programs 
available in school? 

2. What factors effective use of guidance and counseling 
hindering?  

 
Research Hypotheses 

1. There is no significant relationship between guidance and 
counseling needs in secondary schools. 

 
Methods 
The study applied survey design to investigate the impact of guidance 
and counseling on the academic performance of students. Both 
quantitative and qualitative research designs were used during the 
investigation. The importance of quantitative techniques was to 
generate numerical data, while qualitative techniques were used to 
obtain descriptive evidence to explain certain quantitative 
phenomenon. The population of study comprised all students from the 
10 selected secondary schools in Uasin Gishu District. The researcher 
used convenient sampling to select a sample of 897 students out of 
population of 1000 students  The researcher used a structured 
questionnaire of five Likert Scale type with the following options (1-
Strongly Disagree, 2-Disagree 3-Undecided, 4-Agree, 5- Strongly agree), 
for the respondents to insert in the box provided the most appropriate 
option that suit their opinion. Academic performance record was 
obtained from the Kenya National Examination Council. Structured 
interviews were conducted with students. Interviews were used 
because they provide additional information for triangulation purpose. 
Data from each questionnaire were categorized and edited for accuracy 
and completeness of information. Descriptive statistics, frequency 
counts, simple percentages, mean and standard deviation, Pearson 
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Linear correlation and multiple regression analysis were used to analyze 
the data collected from the respondents.  
 
Finding and Discussions 
 
Table 1: Students counseling needs 
 

Indicator of GC Mean Std. 
Deviation 

Students counseling needs 3.48 0.49858 

Planning a career identity 2.71 0.707 

Planning for the future by understanding goals and 
developing a plan of action 

3.71 0.707 

Combating career stereotyping and understanding 
the continuing changes of male/female roles 

3.89 1.802 

Analyzing the skills and interest that go with 
particular jobs in preparation for an effective 
school-to-work transition 

2.86 0.354 

Learning to understand, accept and respect self 2.80 1.478 

Developing positive attitudes through identifying, 
prioritizing and evaluating values 

3.47 1.508 

Understanding and making appropriate decisions 
regarding drug/alcohol, tobacco, and use of other 
harmful substances 

3.81 1.179 

Developing a respect for cultural diversity 3.93 .445 

Learning how to behave responsibly in family, 
school, and the community in general 

4.10 1.407 

 
The independent variable in this study was students counseling needs, 
measured with eight qualitative questions in the questionnaire. Each 
question was Likert scaled between one to nine (1-9), where 1=strongly 
disagree; 2 disagree; 3=agree and four =strongly agree. People were 
required to rate counseling needs by ticking the relevant number in the 
box. Their responses were analyzed using SPSS’s summary statistics 
showing the means and standard deviations, as indicated in table 
above.  

However on the question of whether the counseling need 
improve performance of the students, most respondents strongly 
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agreed (mean ≈3). To get a summary on how respondents rated 
counseling needs in schools , an average was computed for all the nine 
questions in Table 4.5, which came out to have a mean of 3.48, 
confirming that on average, respondents rated counseling needs as 

essential in schools.  The findings revealed that there was a positive 

relationship between counseling need and academic performance of 
the students.  Since student counseling needs are normally grouped 
into the three content areas of academic, career, and personal needs 
(Ahia & Bradley, 1984; Gysbers, 2004; Navin, 1989), the author 
developed a pool of items drawn from these domains. This grouping 
then formed the basis for the first research hypothesis that variables 
identifying the counseling needs of high school students in Kenya can 
be grouped into the three content areas of academic, career, and 
personal.  
 
Table: 2 Counseling programs available in your school 

Counseling programs available in your school 2.13 0.36473 

Social programs are available in the school 1.62 0.829 

Vocational development programs in the school 2.42 0.821 

There is orientation program in the school 2.20 1.068 

There is individual counseling program in the school 1.91 0.286 

There is placement counseling program in the school 2.34 0.850 

There is an HIV/AIDS prevention counseling program 
in the school 

2.27 1.159 

 
The independent variable in this study was counseling programs, 
measured with six qualitative questions in the questionnaire. Each 
question was Likert scaled between one to six  (1-6), where 1=strongly 
disagree; 2 disagree; 3=agree and four =strongly agree. People were 
required to rate counseling needs by ticking the relevant number in the 
box. Their responses were analyzed using SPSS’s summary statistics 
showing the means and standard deviations, as indicated in table 
above.  
 However on the question of whether the counseling 
programmes improve performance of the students, most respondents 
strongly agreed (mean ≈2). To get a summary on how respondents 
rated counseling  programmes  in schools, an average was computed 
for all the six  questions in table above, which came out to have a mean 
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of 2.13, confirming that on the average, respondents rated counseling 
programes as not emphasized in schools. 

The findings indicated revealed that counseling programes are 
significantly related to student’s academic performance. This implies 
that when there are counseling programmes in schools, students such 
as Career Development, Social Values, Self Development, and Learning 
Skills. The presence of five factors indicates a departure of the Student 
Counseling Needs from similar instruments that assess student 

counseling needs only within the three content areas. The five 

constructs may therefore be indicative of specific needs among Kenyan 
students not explicit in other countries. It is remarkable that an earlier 
study on guidance and counseling programs in Kenyan secondary 
schools had organized students’ problems into five categories: (a) 
psycho-social, (b) family problems, (c) educational problems, (d) 
financial problems, and (e) career problems (Sindabi 1992). Issues such 
as human relationships and social values seem especially important to 
Kenyan students. Alternatively, it may be that other factors specific to 
students there underscore the need for assistance in developing 
relationships and maintaining social values. Cultural traditions, religious 
values and practices, and extended families have already been 
suggested as some of the issues that adversely affect students (Njeru & 
Orodho, 2003; Sindabi, 1992). 
 
Table: 3 Factors hindering effective use of guidance and counseling 

Factors hindering effective use of guidance and 
counseling 

3.34 0.64103 

Lack of policy framework for implementation 3.13 0.692 

Lack of trained teacher counselors to head the 
department 

3.27 1.036 

Lack of resource materials to be used during 
counseling sessions 

3.54 1.029 

Too much workload for teachers  hence no time for 
counseling 

3.37 1.065 

Lack of private rooms for guidance and counseling 3.37 1.065 

 
The independent variable in this study was hindrance to counseling in 
schools counseling programs, measured with five qualitative questions 
in the questionnaire. Each question was Likert scaled between one to 
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six  (1-5), where 1=strongly disagree; 2 disagree; 3=agree and four 
=strongly agree. People were required to rate the hindering of 
counseling needs by ticking the relevant number in the box. Their 
responses were analyzed using SPSS’s summary statistics showing the 
means and standard deviations, as indicated in table above.  
 However on the question on the hindrance to counseling and 
guidance, most respondents strongly agreed (mean ≈3). To get a 
summary on how respondents rated counseling  programes  in schools , 
an average was computed for all the five  questions in table above , 
which came out to have a mean of 3.34  confirming that on the 
average, respondents rated  lack of policy framework for 
implementation, lack of trained teacher counselors to head the 
department, lack of resource materials to be used during counseling 
sessions and too much workload for teachers  hence no time for 
counseling as the major hindrance  to effective counseling in schools.   
The findings revealed that lack of trained teacher counselors to head 
the department, lack of resource materials to be used during 
counseling sessions, lack of policy framework from the ministry of 
education and lack of rooms for guidance and counseling in schools. 
The respondents noted these as some of the reasons which hindered 
the usage of guidance and counseling services in the management of 
student discipline in schools. Thus, unless all these measures were put 
in place, guidance and counseling would not succeed in promoting 
student discipline in schools. This was consistent with the findings of 
Husse’n and Neville (1995) that, the counselor must be concerned not 
only with the client, but also with the system.   

 
Table 4. Pearson’s Linear Correlation Coefficient results correlating 
Counseling needs and pupils’ performance  

Variable (indices) Sample Mean Std.Deviation r 
value 

Sig. 

COUNSELLING 
NEEDS 

90 3.48 0.49858  

PARTICIPATION 90 1.87 0.27346 0.502 0.000 

ATTENDANCE 90 3.07 0.72101 0.262 0.013 

REVISION 90 2.23 0.43581 0.131 0.220 

SCORES 90 2.51 0.58722 0.616 0.000 
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PERFORMANCE 90 2.42 0.37718 0.418 0.000 

The r value in Table 4. suggests a positive significant relationship 
between counseling and participation of learners with (r = 0.502 sig. = 
0.000 <0.05). Thus, the stated research hypothesis is accepted, leading 
to a conclusion that counseling needs and participation are significantly 
correlated, at 0.05 level of significance. Counseling programmes and 
attendance was significantly related with attendance with r = (0.502 sig. 
= 0.000 <0.05).  Revision with was significantly correlated with 
counseling needs with 0.131 , scores with very significantly with 0.616  
and lastly performance was significantly related with counseling needs 
with 0.418. This implies that employees are essential via counseling and 
guidance. 
 
Table 5: Pearson’s Linear Correlation Coefficient Results Correlating 
Counseling Programs and Pupils’ Performance  

Variable (indices) Sample Mean Std.Deviation r 
value 

Sig. 

COUNSELING PROG 90 2.1281 .36473  

PARTICIPATION 90 1.8722 0.27346 0.201 0.057 

ATTENDANCE 90 3.0667 0.72101 0.307 0.003 

REVISION 90 2.2306 0.43581 0.076 0.476 

SCORES 90 2.4989 0.58722 0.560 0.000 

PERFORMANCE 90 2.4171 0.37718 0.423 0.000 

The r value in Table 5 suggests a positive significant relationship 
between counseling programe and students participation (r = 0.201 sig. 
= 0.000 <0.05). Thus, the stated research hypothesis is accepted, 
leading to a conclusion that counseling programes are significantly 
correlated, at 0.05 level of significance. Counseling programes were 
also significantly correlated with performance (r=.423 sig.=0.000<0.05). 
 
Table 6: Pearson’s Linear Correlation Coefficient Results Correlating 
Counseling Factors and Pupils’ Performance  

Variable (indices) Sample Mean Std.Deviation r 
value 

Sig. 

COUNSELINGFACTORS 90 3.3350 0.64103  
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PARTICIPATION 90 1.8722 0.27346 0.209 0.048 

ATTENDANCE 90 3.0667 0.72101 0.061 0.566 

REVISION 90 2.2306 0.43581 0.069 0.516 

SCORES 90 2.4989 0.58722 0.130 0.221 

PERFORMANCE 90 2.4171 0.37718 0.098 0.358 

 
The r value in Table 6 suggests a negative relationship between 
counseling factors and performance (r = 0.098 sig. = 0.000 <0.05). Thus, 
the stated research hypothesis is rejected, leading to a conclusion that 
counseling factors students performance not significantly correlated, at 
0.05 level of significance. 
 
Conclusion and Recommendations 
The study established that counseling services are very essential for 
the students. Based on the findings, it was recommended that 
education authorities should train professional counselors in 
secondary schools to provide guidance and counseling needs; and 
should develop guidance and counseling programs in all schools to 
address students’ needs. The Ministry could start by identifying 
professionals who can conduct studies in schools and then make 
recommendations for policy changes that will ensure that more lasting 
guidance and counseling programs are established in all schools. The 
establishment of such programs will also require provision of relevant 
personnel and facilities. Teachers and school counselors need to be 
trained to offer guidance and counseling to students. The current trend 
of asking some teachers to take up the role of guidance and counseling 
while still maintaining their full teaching load (Kilonzo, 1981) is likely to 
give rise to ethical violations and professional inefficiency. It is 
especially unreasonable to expect a teacher who is charged with the 
role of supervising a student’s academic and behavioral discipline to 
develop a trusting relationship with the same student as a counselor. 
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Abstract 
The study was a descriptive survey aimed at investigating strategies for 
improving the management of Adult Education for social work and 
development in Ebonyi State. 190 facilitators were drawn from a 
population of 1753 facilitators in the Adult Education Centres in Ebonyi 
State using simple random sampling techniques. Three research 
questions guided the study, 16 item structured questionnaire rated on 
4 points scale of Strongly Agree (SA), Agree (A), Disagree (D) and 
Strongly Disagree (SD), validated and tested for reliability was used to 
elicit information from the respondents. Mean and standard deviation 
were used to answer the research questions, 2.50 was the benchmark 
for acceptance of data for interpretation. The findings of the study 
showed that supervision of instruction; awareness creation and 
provision of facilities are good strategies for the management of Adult 
Education programmes. Thus, it was recommended among others that 
Area Supervisors should be encouraged to carryout regular supervision 
of instructions. 
 
Introduction 
The important roles of education in promoting development especially 
in developing countries cannot be overemphasized because education 
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makes man and man makes the nation. No wonder Harbison in Ogba 
(2012) maintained that human resource constitutes the ultimate basis 
for the wealth of nations. Capital and natural resources are passive 
factors of production while human resources are the active agents who 
accumulate capital, exploit natural resources, build social, economic 
and political organizations and carry forward national development. For 
education to play this all important roles, every individual in the society 
whether young or old must have access to at least basic education. 
Nigeria being a signatory to the Jomtien Conference on Education For 
All accepts that it is the right of every Nigerian citizen to be educated. 
To this end, one of the greatest challenges facing Nigeria is the 
eradication of illiteracy. 
 According to National Population Commission (2006), 46% of 
Nigerians are illiterates. This percentage which was derived from the 
census figure of 2006 that put Nigerian population at 140 million 
implies that over 64 millioin of Nigerians are illiterates. In many states 
of the federation, significant percentage of the adult population are 
illiterates and this could be responsible for her very low per capital 
income. Lending credence to the above, Akuine (2000), after 
conducting a research in not less than 12 states in Nigeria discovered 
that over 60% of the Nigerian adult population live below poverty line 
mostly because they are ignorant and illiterate. Although the 
researchers may not emphatically state that Ebonyi State was among 
the 12 states, however, studies by Ocho (2007) and Ogba (2005) 
indicate that over 50% of adult Ebonyians are illiterate, ignorant and 
poor. Observation shows that majority in this adult population are still 
strong and agile and if given access to basic education or exposed to 
skill acquisition, can be useful in social work and other areas of 
endeavour, which will make room for economic development. In the 
light of the above, giving an accelerated impetus to adult education 
programme is of great necessity. This is true because giving the adult 
illiterate population chance to have access to basic education will not 
only liberate them from the shackles of illiteracy and ignorance but will 
also help them acquire skills that will make them reliant and 
contributing members of the society. 
 To ensure that the teething problem of illiteracy is addressed, 
government introduced mass literacy, adult and non formal education 
into Nigeria’s educational system. Mass literacy, adult and non formal 
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education according to the Federal Republic of Nigeria (2004) refers to 
all forms of functional education given to youths and adults outside the 
normal school environment such as functional literacy, remedial and 
vocational education. Adult education, which is the scope of this study 
has been variously defined by educationists. A few of these definitions 
are worthy of mention. According to Aharanwa (2012), adult education 
means those forms of education which are undertaken voluntarily by 
matured people. The aim is for the development of the skills requisite 
to the vocational value of personal abilities and aptitudes; the 
encouragement of social, moral and intellectual responsibility with the 
framework of local, national and world citizenship. Reference library in 
Oyitso and Olomukoro 2007 sees adult education as all forms of 
schooling and learning programmes in which adults participate. Egwu 
(2008) defines adult education as a process whereby persons who no 
longer attend school on a regular and fulltime basis undertake 
sequential and organized activities with a conscious intention of 
bringing about in themselves changes in knowledge, understanding or 
skills, appreciation and attitude for the purpose of identifying and 
solving personal or community problems. 
 From the above views, adult education means any teaching 
activity organized for adult irrespective of methods of delivery. In other 
words, adult education is an activity intentionally designed for the 
purpose of bringing about learning among those whose age, social roles 
or self perception define them as adults. Simply put, adult education 
aims to provide functional literacy and continuing education for adults 
and youths who have never had the advantage of formal education or 
who did not complete their primary education. The importance of adult 
education to national development cannot be overemphasized. Alu 
(2001) strongly maintains that the ability of Nigeria to achieve social, 
economic and political development depends on the population of 
skilled and informed adult populations who are able to understand our 
problems and needs and are able to direct their activities towards 
solving such problems. 
 Irrespective of the importance of adult education programme 
to national development, there are some challenges hindering its 
implementation. Some of these challenges as identified by Egwu (2008) 
are poor supervision, poor awareness creation and inadequate 
instructional facilities. Ihebereme (2008) affirms that no matter how 
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well articulated a programme is, if it is not supervised, it is bound to 
fail. Ume in Igu (2007) concurs that supervision is indispensable in the 
implementation of adult education programme. Eya, Ugwu and Alu 
(2001) report that awareness creation is a sinquanon for the 
management of adult education programmes in Nigeria. Without 
increased awareness, enrolment will remain poor. Igu (2007), reports 
that inadequacy of instructional facilities is a threat to the attainment 
of the goals of education. Without the adequacy of instructional 
facilities, teachers and facilitators will be handicapped in instructional 
delivery. 
 Ebonyi State is not left out in the race of adult illiteracy 
eradication. In this regard, the state government has established study 
centres in all the communities of Ebonyi State. But despite all the effort 
by the government, the programme has not achieved significant 
success because a cursory examination of Ebonyi polity shows that 
there are still many strong and agile adult illiterates who have not 
embraced the programme. It is possible that if these adults are 
educated, they can be useful in social work and in other areas of 
endeavour. 
 Social work according to Advanced Learners’ Dictionary (2000) 
is work done to help people in the community with special needs. 
People in this category include but are not limited to old people, 
orphans, vulnerable children and the physically challenged. These 
groups of people need special attention because of the peculiarity of 
their conditions. A visit to old people’s home at Kpiri-Kpiri Abakaliki, 
Reformatory Home at Mile 50 Abakaliki and Motherless Babies Home at 
Nsugbe Abakaliki all in Ebonyi State showed that there is dearth of 
social workers. This is why the researchers are interested using 
empirical method to proffer strategies for improving the 
implementation of adult education for social work and development. 
 A review of empirical studies showed that a lot of works has 
been done on adult education programmes. Aniekwena (2012) 
conducted a study on enrolment pattern and facilitators adequacy in 
adult education programmes in South East zone of Nigeria. He found 
among other things that enrolment pattern was very low while the 
number of instructors was adequate. Akpaka (2012) in another study 
on the availability of instructional materials for the effective 
implementation of adult education programmes in Nsukka Education 
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zone of Enugu State found out that instructional materials were grossly 
inadequate for teaching and learning. The above studies focused on 
facilitators’ adequacy and availability of instructional materials but not 
on implementation strategy. Furthermore, none of these reviewed 
works was done in Ebonyi State, hence the existence of a gap in 
knowledge. The researchers’ interest in filling these existing gaps makes 
this study highly expedient. 
 
Statement of the Problem 
Ebonyi State is regarded as one of the educationally backward states in 
Nigeria because a significant percentage of her adult population are 
illiterates. The government of Ebonyi State has made frantic efforts to 
bridge the yawning gap of illiteracy by establishing adult education 
centers in the state. So far, the implementation of adult education 
programmes in the state has not yielded significant results as there are 
still many illiterate adults who if educated could have been gainfully 
employed. The problem of this study therefore is what strategies could 
be adopted to improve the implementation of adult education for 
social work and development in Ebonyi State? 
 
Purpose of the Study 
The study aimed to find out: 

i). How supervision of instructions will improve the 
implementation of adult education programme in Ebonyi State. 

ii). How awareness creation will improve the implementation of 
adult education programme in Ebonyi State. 

iii). How provision of instructional facilities will improve the 
implementation of adult education programme in Ebonyi State. 

 
Research Questions 
Three research questions guided the study. 

1). How will supervision of instructions improve the 
implementation of adult  education programme in Ebonyi 
State? 

2). How will awareness creation improve the management of adult 
education programme in Ebonyi State? 

3). How will provision of instructional facilities improve the 
implementation of adult education programme in Ebonyi State? 
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Methodology 
The survey research design was adopted for the study. The population 
of the study comprised  all the facilitators in the adult education 
centres in Ebonyi State totalling 1753. (Source: Ebonyi State 
Commission for Mass Literacy, 2013), using simple random sampling 
technique, via balloting by replacement. A sample size of 190 
facilitators was drawn from the population. A 15 item structured 
questionnaire titled Strategies for Improving the Implementation of 
adult Education for Social Work and Development (SIAESDQ) was used 
to elicit information from the respondents. The instrument was 
structured on a four point rating scale of Strongly Agree (SA), Agree (A), 
Disagree (D) and Strongly Disagree (SD). The instrument was face and 
content validated by three experts, two from Educational Foundations 
and one from Science Education Department, all in the Faculty of 
Education of Ebonyi State University. A test of reliability was done on 
the instrument using test-retest method. The respondents for the trial 
testing were facilitators from Nsukka Education zone of Enugu State 
that was not part of the population study. Data generated were 
analyzed using Cronbanca  Alpha Statistic and it yielded an index of 0.87 
which was adjudged high for measuring the consistency of the items. 
The researchers with the help of two research assistants shared and 
collected the questionnaire. There was 100% return rate. Mean and 
standard deviation were the statistical methods employed in the 
analysis of data. The decision rule was that any mean value from 2.50 
and above was accepted for interpretation of data while any mean 
value below 2.50 was rejected. 
 
Results 
Results of the data for analysis are presented in tables 1–3 below.  
Research Question 1  
How will supervision of instruction improve the implementation of 
adult education in Ebonyi State? 

S/N Items SA A D SD X SD Decision 

1. It will lead 
facilitators to set 
and achieve 
realistic goals in 
terms of students’ 32 70 60 28 2.53 0.80 A 
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need 
2. It will make 

facilitators to 
organize 
appropriate 
learning 
experiences 35 85 44 26 2.67 0.83 A 

3. It will make 
facilitators to use 
appropriate 
activities to attain 
stated objectives. 48 82 47 13 2.86 0.81 A 

4. It will expose 
facilitators to 
information and 
suggestions for 
instructional 
improvement. 20 90 50 30 2.52 0.80 A 

5. It will provide 
solutions to 
instructional 
problems of 
facilitators. 30 90 40 30 2.63 0.81 A 

6. It will make 
facilitators to use 
appropriate 
communicative 
skills for effective 
teaching 20 100 30 40 2.57 0.79 A 

 Grand X    2.63 0.81 A 

 
The data presented in table 1 revealed that items 1,2,3,4,5 and 6 had 
mean values above 2.50 the criterion mean set for the study. It could 
imply that supervision of instructions will greatly improve the 
implementation of Adult Education Programme for social work and 
development in Ebonyi State. This view is derived from the responses of 
the respondents. 
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Research Question 2: How will awareness creation improve the 
implementation of Adult Education Programme in Ebonyi State? 

S/N Items SA A D SD X SD Decision 

7. It will boost 
enrolment in adult 
education 
programme. 50 68 45 27 2.74 0.82 A 

8. It will make 
government to 
plan adequately for 
the programme. 60 65 35 30 2.81 0.82 A 

9. It will make 
government to 
improve the 
funding of adult 
education 
programme 40 82 40 28 2.75 1.05 A 

10. It will make 
curriculum 
planners to 
integrate activities 
that will equip the 
recipients with 
skills in social work. 30 100 42 18 2.74 0.80 A 

11. It will attract 
support services 
from non-
governmental 
organizations. 35 75 38 42 2.54 0.56 A 

 Grand X    2.71 0.88 A 

 
The analysis in table 2 showed that all the items 7-11 obtained mean 
values above 2.50 which is the accepted mean for interpretation of 
data. With a grand mean of 2.71, it implies that the respondents agree 
that creation of awareness is an important strategy for improving the 
implementation of adult education for social work and development in 
Ebonyi State. 
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Research Question 3: How will provision of instructional facilities 
improve the implementation of Adult Education in Ebonyi State? 

S/N Items SA A D SD X SD Decision 

12. It will make 
learning to be 
practical oriented. 29 83 51 27 2.60 0.75 A 

13. It will make for 
teaching 
effectiveness and 
efficiency. 27 103 32 28 2.67 0.79 A 

14. It will boost the 
morale of the 
facilitators in 
teaching. 33 67 45 45 2.81 0.83 A 

15. It will encourage 
skill acquisition in 
the recipients.  45 69 45 31 2.67 0.78 A 

16. It will boost the 
interest of the 
recipients in the 
programme.  35 75 38 42 2.54 0.56 A 

 Grand X    2.71 0.88 A 

 
The result presented in table 3 showed that all the items 12–16 had 
mean values above the cut off point of 2.50. This means that all the 
items were regarded by the respondents as good strategies that will 
improve the implementation of Adult Education in Ebonyi State if 
employed. 
 
Discussion of Findings 
The findings of this study showed that supervision of instructions; 
awareness creation and provision of instructional facilities are good 
strategies for the implementation of adult education programme in 
Ebonyi State. This is made evident by the results obtained from the 
study in which the respondents all agreed to the highlighted strategies. 
The finding on supervision of instructions agreed with the views of 
Ihebereme (2008) that no matter how well articulated a programme is, 
if it is not supervised, such programme is bound to fail. 
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  The finding on awareness creation shows that it is a good 
strategy for improving the implementation of adult education in Ebonyi 
State. This finding is supported by Eya, Ugwu and Alu (2001) in their 
assertion that awareness creation is a sinquanon in the management of 
adult education in Nigeria. This finding equally supports the findings of 
Aniekwene (2012) that enrolment in adult education programme was 
poor. The poor enrolment could be as a result of poor awareness 
creation. This exposes the fact that people were not well informed 
about the existence of the programme.  
 The finding that provision of instructional facilities is a good 
strategy for the implementation of adult education highlights the 
finding of Akpaka (2012) that instructional facilities are grossly 
inadequate. Provision of instructional facilities will make teaching and 
learning to be practical oriented, boost the interest of the facilitators 
and also the interest of the adult learners. 
 The educational implication of these findings is that supervision 
of instructions; awareness creation and provision of instructional 
facilities are indispensable in the implementation of adult education 
programme for social work and development in Ebonyi State Nigeria. If 
these named variables are adequately utilized, it will make the 
implementation of the programme a success. 
 
Recommendations 
From the findings of the study, the following recommendations were 
made: 

1). Area supervisors should be encouraged to carry out regular 
supervision of instructions. They should ensure that facilitators 
who are not up and doing are replaced.  

2). The agency for Mass literacy and Adult Education should 
intensify action on the dissemination of information about 
Adult Education Programmes through radio, television and 
public enlightenment campaigns. Traditional rulers in their 
various communities should through their chiefs, Town Union 
Presidents, Village Heads and Village Town Criers disseminate 
information about Adult Education Programmes to their 
people. 

3). Government should adequately provide instructional facilities 
in Adult Education centres. Public spirited individuals and non-
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governmental organizations should be encouraged to support 
Adult Education Programmes in the provision of instructional 
facilities. 

 Communities should also complement the efforts of 
government in the provision of instructional facilities. 

 
Conclusion 
Adult education programme was introduced into Nigeria's educational 
system to provide the teaming illiterate adult population the chance to 
get basic education that will equip them with skills for self-reliance and 
make them contributing members of the society for national 
development. Ebonyi State Government, being conscious of the 
illiteracy rate among her adult population did not hesitate to key into 
the programme, hence study centers were established in the Local 
Government Areas of the State. Supervision of instructions, awareness 
creation and provision of instructional facilities have been seen as 
dependable strategies for improving the implementation of adult 
education  programmes for social work and development in Ebonyi 
State.       
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Abstract 
The purpose of this study is to find out the contributions of marital 
stability factors as separation of parents and weak parental leadership 
on the attendance rate of the primary school pupils in Oyo state. The 
participants for this study consisted of 1,000 primary school pupils in 
both rural and urban areas of Oyo state. A marital stability and school 
attendance rate questionnaire were administered to primary school 
pupils. The data collected were analyzed using the Pearson Moment 
Correlation Analysis. The study adopted the descriptive survey research 
design in which 3 research hypotheses are tested at p=0.05 level 
significance. The result obtained revealed that there is no significant 
relationship between separated parents and school attendance rate of 
pupils in Oyo state primary school (0.42). Also there is a significant 
relationship between divorce of parents and school attendance rate of 
the pupils (0.54). Furthermore, the results also revealed a significant 
correlation of single parent and school attendance rate of the pupils 
(0.61). Based on the findings, it is necessary to develop a vital robust 
counseling intervention aimed at reducing depression faced by pupils. 
 
Keywords: marital status, attendance rate, primary schools 
 
Introduction 
Every culture believes that marriage is the exchange of vows between a 
man and a woman. It is with this composition that the procreation and 
proper upbringing of children can be possible. Even in modern societies 
where external agencies like the school play significant roles in fostering 
desirable skills in children, the family also plays substantial roles on the 
moral behavior of children. 

Odejide (1999) describes marital stability as a home or marriage that 
is stable as a result of existence of mutual love between husband, wife 
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and the children. Children, every nation’s future hope constitute a very 
high percentage of Nigeria’s total population. It is widely believed that 
the conduct of children which could be beneficial or problematic to the 
society is a function of their family upbringing much earlier in life.  

The incidence of single parenthood is on the increase globally, the 
percentage of female-headed household in the urban area was 12.2% 
for the year 1995 and 1996 (FOS, 1998). This rise is attributable to 
factors such as high divorce rate, separated parents and single 
parenthood. It was found that marital unhealthy background (divorce, 
separation and single parenthood) was prevalent in 70.4% of the 
inmates’ home. Qualitative basic education at the primary level does 
not only improve the lives of children and their families, it also 
contributes to both economic growth and development in the country. 

Primary school education occupies a unique position in the 
educational system of Nigeria. A school is set up for the main purpose 
of bringing students from different families together for learning 
(Epstein, 1997). Effective teaching-learning cannot take place without 
the coming together of students and teachers. According to Ajayi  
(2000), a student that is not regular in school faces problems in 
learning, arising from late coming to school, truancy, inability to read 
and consulting with teachers. Zellman (1998) claimed that separated 
parents  single parenthood, divorced parents and educational level of 
parents affect school attendance rate by pupils. Sheldon (2002) 
submitted that children from single parents’, families are more likely not 
to attend school than children from two parents’ families. Inadequate 
supervision of students’ activities by parents and poor teaching 
methods can affect students’ school attendance rate. Postiglione (2006) 
explained that 50% of children from the society lives with their parents 
and 21.1% of children live on their own. Given these high proportions of 
children that may be raised by their mothers without the influence of 
their fathers could affect attendance rate in schools.     

Students develop negative attitudes towards school resulting in 
poor attendance and low academic performance due to unhealthy-
family background Emunemu (2000) and Ileuma (2008). Students’ age, 
family commitments, change of jobs, student with greater motive, 
without conflict of interest are more regular in schools (ChinMochi, 
1993). Sheldon (2002), while studying in ‘Getting students to school’ 
observed that the breaking up of a family by divorce is significantly 
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more likely to have adverse effects on the attendance rate of students 
in schools. Ileuma (2008) submitted that a significant percentage of 
children who could not attend school have been victims of severe child 
abuse and often behaved violently to their family members. Children 
who have separated or divorced parents are more likely to have 
difficulties interacting socially with peers, siblings, teachers and other 
adults.  Epstein (1997) stated that the family is critical to student’s 
attendance rate in school. When parents are strongly involved in their 
children’s school, children go farther in school. 

Literature (Carr Sander, 1982; Regoli and Hewit, 1997; Davos, 2006; 
Odejide, 1999) has shown that effective marital stability has the 
potential of helping school attendance of the pupils and helping in the 
maintenance of minimum standards of education in schools. Devos 
(2006) submits that some factors that encourage children’s poor 
attendance in primary school are the fact that the average family does 
not live closely knit corporate life. Children from single parents or 
broken homes lack effective parent control. Children in poor single 
parent families, especially those headed by teenage mothers, clearly 
face special difficulties in school attendance. An Ohio study found that 
victims of severe child abuse often behave violently to their family 
members (Epstein, 1997). 

In his study, Weiss (2006) found that paternal deprivation had 
widespread lasting effect evident in higher incidence of problem 
behavior, increased psychological stress and poor attendance rate in 
primary schools. It was found that primary school pupils who had been 
deprived of paternal influence ended up to have poor attendance in 
school. 

 
Statement of Problem 
School attendance of pupils in the primary schools in Oyo state appears 
not to be encouraging. It seems as if some parents are not discharging 
their duties as they ought to. Certain marital stability factors hinder 
pupils’ attendance in primary school in Nigeria. Hence, this study 
examined the extent to which marital stability factors correlate to 
school attendance rate of primary school pupils in Oyo State, Nigeria. 
 
 
Purpose of the study 
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The Purpose of the study is to investigate the magnitude of the 
relationship between marital stability and school attendance rate on 
primary school pupils in Oyo state, Nigeria. 
 
Research Hypotheses 
(1) There will be no significant relationship between separated parents 

and school attendance rate of primary school pupils in Oyo State. 
(2) There will be no significant relationship between single parenthood 

and school attendance rate of primary school pupils in Oyo state.  
(3) There will be no significant relationship between divorce of parents 

and school attendance rate of primary school pupils in Oyo state. 
 

Methodology 
This study adopted a descriptive survey research design in which 
questionnaires were used to collect information from the respondents 
on the variables studied. 
The population for the study is made up of all the primary schools in 
Oyo State. Four local government areas out of thirty-three local 
government areas in Oyo state were randomly selected for the study. 
Twenty primary schools were also randomly selected which comprises 
public schools. 50 primary five and six pupils were randomly selected as 
sample and a total of 1000 pupils were involved in the study. 
  The Instrument used for the collection of data for this study was a four 
parts questionnaire designated Marital Stability and School Attendance 
Rate Questionnaire (MASSARQ). Part one was designed to collect data 
on personal variable while parts two, three and four contained items on 
the indicators of the variables under study. The instruments were 
designed and validated by the investigators. The instruments’ reliability 
was determine through a test-retest method which a reliability 
coefficient of 0.87 was obtained for the instrument and this was 
considered high enough for reliability. Inferential statistics of Pearson 
product moment correlation coefficient was used to analyze the 
research hypotheses raised. 
 
Results of finding 
The results of findings are presented on the basis of the three research 
hypotheses raised for the study. 
Hypothesis 1 



Ileuma Senimetu 41 

 

 

 There will be no significant relationship between separated parents and 
school attendance rate of primary school pupils in Oyo State, Nigeria 
 
Pearson ‘r’ correlation between Separated Parents and school 

attendance rate of pupils in primary schools 
Table 1 

Variables   N    Sum of 
Square    

DFr     Cal 
r   

Crit r        r      

Separated   
parents and 
school 
attendance 
rate     

1000  19390690   
  

2159    0.42    0.07321  0.28214% 

 
 The Calculated r =0.42 which shows a positive correlation between 
separated parents and school attendance rate of the pupils and at the 
same time , the calculated r is less than the critical r value 0.42< 
0.07321. This shows that separated parents affect school attendance of 
the pupils. The coefficient of determination ( r ) is 28% and this is an 
indication that only 28% of the primary school pupils’ attendance rate 
was influenced by the separated parents in Oyo State. 
 
Hypothesis 2 
 There will be no significant relationship between divorce of parents and 
the attendance rate of the primary school pupils. 
 
Pearson ‘r’ correlation between Divorce of Parents and school 

attendance rate of pupils in primary schools 
Table 2 

variables  N       Sum of 
Square      

DFr        Cal 
r     

Crit  r    r        

Divorce of 
parents 
and school 
attendance 
rate     

1000  18432464   2457      0.54   0.08434  0.44324%  

The result of table 2 revealed a fair positive correlation between divorce 
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of parents and school attendance rate of the pupils. There was a 
correlation of 0.54 with coefficient of determination (r) of 0.44 (44%). 
This shows that about 44% of the pupils’ attendance rate was 
influenced by the divorce of their parents in Oyo State. It shows that the 
calculated r is less than the critical value of 0.44< 0.08434 
 
Hypothesis 3 
 There will be no significant relationship between single parenthood 
and school attendance rate of pupils in primary schools. 
 
Pearson ‘r’ correlation between single parenthood and school 

attendance rate of pupils in primary schools    
Table 3  

Variables       N   Sum of 
Square      

 DFr     Cal 
r     

Crit r      R        

Single 
parenthood  
and school 
attendance 
rate    

1000  66954385   254
7     

0.61     0.08673  0.56432%  

 
This table shows that there is a positive correlation between single 
parenthood and school attendance rate of pupils. There was a 
correlation of 0.61 with coefficient of determination (r) of 0.56 (56%). 
This result indicated that significant relationship was found between 
single parenthood and school attendance rate of the pupils. This 
indicates that about 56% of the pupil’s attendance rate was influenced 
by single parenthood. It shows that the calculated r is less than the 
critical value of 0.56< 0.08673. 
 
Discussion of results 
 The findings of this study are in consonance with the results of Sheldon 
(2002), Postiglione (2006), ChiuMochi(1993) and Ileuma (2008). These 
researchers found that parents have significant relationship on school 
attendance rate of the pupils.  

The result on divorce of parents made a significant contribution to 
the attendance rate of the pupils corroborates the views of leuma 
(2008), who found that divorce of parents was positively significantly 
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related to attendance rate of pupils in primary schools. The explanation 
for this finding derives from the fact that high proportions of children 
are being raised by the mothers without the influence of the fathers 
and this might affect the school attendance rate of the pupils. 

It was revealed that there is a positive significant relationship 
between single parenthood and poor school attendance rate of pupils 
into school. It was observed from the analysis that single parents having 
realized the importance of children attendance in school want to 
improve in order to encourage the school attendance rate of their 
children towards the standard of education of their children. They want 
their children to be able to compete with other children by attending 
school regularly (Onomuodeke, 1995). This seems to confirm the 
observation of Ileuma (2008) who discovered that unhealthy- family 
background such as fighting, beating, conflict and change of job could 
be a barrier to pupils’ attendance to school. It also confirmed Epstein 
(1987) reports which claimed that parents indicate that education was 
the important investment they could make for their children. 

 
Conclusion 
This study revealed that the marital stability factors – divorce of 
parents, separated parents and single parenthood have impact on 
school attendance rate of the pupils into primary school. There is 
positive relationship between separated parents and school attendance 
rate of pupils (42%). There was a positive significant relationship 
between the single parenthood and school attendance rate of pupils 
into the primary school (56%). The study of marital stability on school 
attendance of pupils of primary school is expected to draw the 
attention of parents to the importance of discharging their family 
responsibilities towards the upbringing of their children. 

 
Recommendation 
From the findings of this study, it is obvious that some primary schools 
pupils in Oyo State have problems in attending school. It is therefore 
observed that students with poor parental background have poor 
attendance rate in school. It has been attested that pupils who are 
trained from broken homes or divorced parents or trained by single 
parents suffer emotional problems and have poor attendance rate in 
school. It is therefore necessary to develop a vital robust counseling 
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intervention aimed at reducing depression faced by pupils from broken 
homes. 

The problems of marital instability are not only the duty of an 
individual because broken homes are part of our society which now 
seems to be of “national concern”. Parents should take into 
consideration the life of their children before thinking of separation. 

Government should try to reduce working hours for female 
married workers so that they may have enough time to attend to their 
matrimonial needs of the children. 

Government should also create aids and grants for pupils who 
fall in this category and this might help them financially and 
academically. 
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Abstract 
The study investigated premarital sexual behaviour of secondary school 
students in Akinyele Local Government Area of Oyo State, Nigeria. Two 
hypotheses were tested. Simple random sampling technique was used 
to select twenty public secondary schools in Akinyele Local Government 
Area of Oyo State. Proportionate sample of 10% was selected from each 
school thereby making the total sample nine hundred and sixty-three 
respondents (963). Inferential statistics of Chi-square was used to test 
the hypotheses at 0.05 alpha level. The result showed that secondary 
school students in Akinyele Local Government Area of Oyo State will not 
significantly engage in premarital sex and that there was be no 
significant gender difference in their premarital sexual behaviour. It was 
therefore recommended that teachers and parents should be provided 
with necessary skills to educate the young ones on sexual matters. 
 
Key words: Nigeria, behaviour, sexual behavior, premarital sex, 
adolescents. 
 
Introduction 
The present Nigerian society is plagued with various social problems 
such as examination malpractices, violent demonstrations, vandalism, 
robbery, secret cult activities, militancy, and abortions. Apart from 
these popular behavioural problems, unhealthy heterosexual 
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relationship is also becoming one behavioural problem that is gaining 
prominence in Nigerian secondary schools. It is variously named in the 
literature as sexual immorality, sexual promiscuity, sex abuse, sexual 
maladjustment and sexual misconduct. Sex in Yoruba land (Southwest 
Nigeria) was hitherto regarded as sacred and an exclusive preserve of 
adult males and females and that within the confines of marriage. Due 
to the change in the world order, such as higher age at first marriage, 
more contact with the opposite sex in the society and greater exposure 
to the worldwide ideas about sex, premarital relationships are 
becoming more inevitable. Risky sexual behaviour exposes secondary 
school students who are mostly in their adolescent period to high risk 
sexually transmitted infections, unintended teenage pregnancy, early 
marriage, abortion and death. Growing poverty has made traditional 
message of morality and chastity in marriage more difficult as young 
girls now compete for the attention of older men. Economic hardship 
and civil unrest have pushed many adolescents away from home into 
towns and cities to look for work and many of them end up engaging in 
risky multiple sexual relationships. Under a climate of deprivation, 
adolescent girls are particularly at risk.  

Scott (2005) opined that the rise in premarital sex in Africa has 
resulted from a sexual revolution that came with western culture. WHO 
(2006) submitted that no universal trend towards earlier sexual 
intercourse has occurred, but the shift towards late marriage in most 
countries has led to an increase in premarital sex, the prevalence of 
which is generally higher in developed countries than in developing 
countries, and is higher in men than in women. Public opinion polls 
have consistently shown that premarital sex is wrong and dangerous to 
health, resulting in abortions, teenage mothers and sexually 
transmitted infections (Aaron, 2006). The United Nations Fund for 
Population Activities (UNFPA, 2010) noted that the time between 
puberty and marriage is increasing in all regions of the world. 
Moreover, the World Health Organizations (WHO, 2007) reported that 
young people aged 15-24 accounted for an estimated 45% of new HIV 
infections worldwide in 2007 and about 16 million adolescent girls give 
birth every year or roughly 11% of all births worldwide. 

Adeoye, Ola & Aliu (2012) observed that findings have shown 
that there is a high level of sexual activities among adolescents in 
Nigeria and most of these teenagers have more than one sex partner, 
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while most teenage boys do patronize prostitutes. The subject of sexual 
behaviour is endlessly interesting to most people, although many find it 
difficult to discuss for a variety of personal and socio-cultural reasons. A 
lot of changes has taken place in the value and lifestyle of people 
globally during the 20th century; how people think about sexuality, their 
involvement in various sexual behaviour, what they feel and value are 
changing and will continue to change as their life changes. 
 Ajuwon, Olaleye & Faromoju (2006) stated that males were 
more likely to have experienced sexual coercion than females. Plumer, 
Wight, Ross, Balira, Anemona, Todd, Salamba, Obasi, Grosskurth, 
Changalunga & Hayes (2004) pointed out that collection of valid data 
on sexual behaviour from young people is fraught with several 
methodological challenges including problems of recall, ambiguous 
terminology, and the sensitive nature of sexual information. Self-
reported data may be invalid if respondents tell researchers what they 
believe is socially desirable, whether or not it is true, a bias that is likely 
to occur among adolescents who may be concerned about peer stigma 
or adult punishment (Plummer, Ross, Wight, Changalucha, Mshana, 
Wamoyi, Todd, Amemona, Mosha, Obasi & Hayes, 2004). Thus, it is 
possible that males may have over-reported their sexual activities and 
females under-reported sexual activities in an attempt to conform to 
religious and cultural norms affecting sex in Nigeria. Previous studies 
have shown that data from the self-completion questionnaire are likely 
to be more valid than those obtained from face-to-face interview 
because a greater sense of confidentiality for the respondent may 
reduce social desirability bias (Ajuwon, et. al., 2006).  

 According to Ajzen (2006), someone’s behaviour is guided by 
three considerations, beliefs about outcomes of behaviour and 
evaluation of outcomes (behavioural beliefs), beliefs of others about 
the expectations of behaviour and motivation to follow these 
expectations (normative beliefs), and beliefs about the factors that 
encourage or inhibit the emergence of behaviour and perception about 
the strength of each of these factors (control beliefs). A major threat to 
the health of the adolescents stems primarily from their sexual 
behaviour which is partly influenced by lack of knowledge of 
reproductive health issues.   
  According to World Health Organization (2001), several studies 
in Sub-Saharan Africa have also documented high and increasing 
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premarital sexual activities among adolescents. Sexual activities among 
adolescents have been reported to be increasing worldwide. Young 
people often face enormous pressure especially from peers to engage 
in sex, unlicensed erotic video films and the desire for economic gain. 
As a result of this, significant number of adolescents is involved in 
sexual activities at an early age (Taffa, Sundby, Holm-Hansen & Gunner, 
2002). Studies have shown that in Ethiopia, 60% of pregnancies are 
unwanted or unintended (WHO, 2001). Premarital sex is one of the 
reproductive health problems witnessed among youths (Fikadu & 
Fikadu, 2000). 

According to Grunbaum, Kann & Kinchen (2002) in the USA, 
sexual behaviour differed by ethnicity, age, and urban/rural location. In 
Thailand and Philippines, family structure was associated with 
premarital sex; youths living with one parent have higher rate of sexual 
activity than those living with both parents (Choe, Hatmadji, Podhisita, 
Raymundo & Thapa, 2004). For many adolescents, experimenting with 
tobacco, alcohol, sex, and drugs are rites of passage. Associations 
between sexual activity and substance use have been a consistent 
research finding (Adeoye, et. al., 2012). They further contended that 
there is a growing evidence of young men having sex with men (MSM) 
exploratory behaviour among boys in Bangladesh; though no national 
data on young MSM is available. A need assessment study for 
prevention of HIV/STIs among MSM in the age group of 21 to 30 years 
in Dhaka revealed that the mean age of first sex with other males was 
mostly between 10 to 12 years (Rani, Figueroa & Ainsle, 2003). Nnachi 
(2003) observed that in terms of behavioural problems, sex abuse 
appeared to be one of the most serious offences committed by children 
and youth. Obiekezie-Ali (2003) supported this instance with a United 
Nation’s information on reproductive health, which showed that many 
Nigerian girls are known to start involvement in active sex at the early 
age of thirteen years. The age of initial sexual experience and 
involvement thus becomes younger than fifteen years (Adeoye, et. al., 
2012). 

 Okonkwo & Eze (2000) observed that today’s situation shows a 
sharp contrast to the traditional Nigerian societal context in which girls 
avoided premarital sexual experiences for fear of social punishments 
usually meted out to girls who lost their virginity before marriage. Apart 
from the blame apportioned to parents for their negligence as earlier 
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mentioned, some people are of the opinion that adolescents are 
naturally open to the normal sex drive while this drive is incensed by 
the impact of permissive Western culture transmitted through the 
sexual stimuli conveyed by the mass media. Sexually explicit movies 
expose young people to adult issues at an impressionable age (Adeoye, 
et. al., 2012).  

Onuzulike (2002) opined that the use of pornographic materials 
as well as knowledge and use of contraceptives, especially the condom 
that has been excessively advertised, has contributed immensely to the 
involvement of adolescents in sexual practices. These and other 
evidences in the literature showed that a real problem exists. Gender 
and age are determinants of premarital sex (Adeoye, et. al., 2012). Also 
considering the gender, it is a known fact that there is sex difference in 
human. It is a common belief that male adolescents react more in 
sexual behaviour than their female counterpart. On the other hand, 
youthful periods are time in which the young people exhibit youthful 
tendencies; hence, it is expected that both gender and age will produce 
a significant difference. A behaviour surveillance study conducted by 
AVERT in seven districts of Maharashtra among female college going 
students revealed 95% female college students had reported 
penetrative sex (Alexander, 2007). Religious beliefs, education, 
occupation and income of parents also did not influence the sexual 
behaviours of youth (Mehra, Savithri, & Coutinho, 2002). Studies have 
shown that sexual activity among unmarried adolescents in Nigeria is 
high and rising. Unfortunately, despite growing problems associated 
with premarital sex, majority of the sexual intercourse among 
adolescents are unprotected (Oladepo, 1999). 
 The age of secondary school students usually fall within the 
period of adolescence or their teenage years. Adolescence is a period of 
unpredictable behaviour. Lacking the judgment that comes with 
experience, they often cannot appreciate the adverse consequences of 
their actions. Many young people are unaware of what constitutes risky 
sexual behaviour. Cognitive maturity appears to be associated with 
safer sexual behaviour and this is under development in adolescents. 
The factors influencing adolescent risk taking behaviour are many. It 
could be social, economic, psychological or physiological in nature or a 
combination of some or all of them. Young people are much more 
vulnerable to STI than older people because their social, emotional and 
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psychological development is incomplete and they tend to experiment 
with risky behaviour often with little awareness of the danger. 
 Busari & Danesy (2004) observed that adolescents, who deny 
their personal risks of STI can ignore prevention messages, discuss their 
relevance or think that they do not bear responsibility to protection.  
Some young people especially adolescent girls are more exposed to 
consequences of premarital sexual behaviour because they have poor 
self image or are uncomfortable with their sexuality. Some of them do 
not believe that they are at risk of any disease, while some do not know 
that they can control their sexual and contraceptive behaviour. 
Uncontrolled sexual behaviour could deprive adolescents many things 
and basic life necessities including sound and higher education, good 
nutrition, shelter and proper health care which good education and the 
consequent good job could have afforded them. 
 In a typical African society, boys and girls play love by engaging 
in many culturally acceptable methods without necessarily involving in 
sexual intercourse; boys bullying the girls, twisting their arms, snatching 
their scarf, while the girls delight in screaming, pretentious cursing, 
beating the boys on the back and attempting to run away. Contrary to 
this culturally acceptable behaviour, the contemporary youths have 
implicated themselves in all sorts of sexual misbehaviour which takes 
the forms of masturbation, homosexuality and promiscuity.
 According to Grogni (2004), adolescence is a developing stage 
in which the teenager besides being in conflict with others in order to 
affirm his/her personality is also in conflict with himself/herself, 
because he/she does not understand or control all that is happening 
inside him/her and this also applies to his/her sexual behaviour as well. 
Every adolescent knows that being with friends of the same sex is a 
situation that is different from being with the opposite sex. 
Adolescents’ sexuality is the most exciting part of life. However, if not 
properly managed, this development could lead to serious health 
problems and unwholesome consequences.  

According to Fox (2004), the parts of the brain that are of 
paramount importance in the neural basis of emotional states are 
hypothalamus, the limbic system and cerebrum. These are present and 
developed in adolescents and are involved in sexual stimulation, 
regulation of sexual drive and sexual behaviour.  Adolescents are most 
often excited by their sexual senses and also by imagination as they 
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become more and more engulfed by this feeling due to the pressure of 
constant sexual stimulation through thoughts/desire, erotic figures, 
pictures and films as well as physical contact such as caressing and 
kissing. All these may exert such pressure that may lead or cause 
adolescents to engage in such risky behaviour. Many things that 
adolescents hear, see, read and touch indeed may excite their sexual 
interest and they are particularly stimulated by their senses especially 
the sight of the anatomical structure of the opposite sex, not 
necessarily nude of boy or girl. They are anxious and shy about issues 
relating to sex, even young people who know how to protect 
themselves, they often lack the will power to do so. Anxiety and 
apprehension often prevent adolescents from using condom because 
their use requires awareness and the sex partner’s cooperation. Many 
of them may be afraid to ask their partner’s sexual history for fear that 
they might endanger such relationship. Thus, they prefer to consider 
themselves safe, rather than face the discomfort of taking steps to 
ensure their safety. 

Sexual activities and behaviour in young people are mostly 
physiological. The arousal of sexual feelings is a common phenomenon 
in their daily life after puberty. This process is brought about by the 
expansion of the blood vessels to the genital organs and the attendant 
increase in the blood pressure, consequently the genital organs in boys 
are erected and seductive behaviour in girls are produced. Araoye & 
Fakeye (2003) opined that erroneous belief and perception of sexual 
activity encourages behaviour, thinking that it is normal. Some youths 
believed that urination after sexual intercourse will get rid of any 
infection that might have been transmitted. This study therefore 
investigated the premarital sexual behaviour of secondary school 
students in Akinyele Local Government Area of Oyo State, Nigeria. 
 
Statement of the Problem 
Many secondary school students in Nigeria and their counterparts 
throughout the world suffer from unplanned pregnancies, sexually 
transmitted infections such as HIV/AIDS and other serious reproductive 
health problems. This is due to the fact that traditional values are 
changing for worse and one area of this decline is in the area of 
sexuality. Dramatic social and political changes are also taking their tolls 
on adolescent’s sexual behaviour. The adolescents continue to engage 
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in early sexual debut, unsafe sexual activity, multiple and casual 
partners. This risky sexual behaviour makes them to be vulnerable to 
sexually transmitted diseases, including HIV/AIDS. Some of these 
secondary school students may not adopt safe sex because they are 
passing through a stage in life in which risk taking is particularly 
attractive, they think they are not vulnerable and have nothing to lose, 
while some simply could not resist the pressure. According to Campbell 
(2003), little is known about what mechanisms shape premarital sex 
behaviours among youth and even less in the context of Nigeria. It is on 
this premise that this study is designed to investigate the sexual 
behaviour of secondary school students in Akinyele Local Government 
Area of Oyo State, Nigeria. 
 
Hypotheses 
The following hypotheses were tested: 

1. Secondary school students in Akinyele Local Government Area 
of Oyo State, Nigeria will not significantly engage in premarital 
sex. 

2. There will be no significant gender difference in premarital 
sexual behaviour of secondary school students in Akinyele Local 
Government Area of Oyo State, Nigeria. 
 

Methodology 
The descriptive survey research design was used for this study. The 
population comprised all the secondary school students in Akinyele 
Local Government Area of Oyo State, Nigeria. The sample size for this 
study was nine hundred and sixty three (963). Simple random sampling 
technique was used to select twenty (20) public secondary schools out 
of forty-three (43) secondary schools in Akinyele Local Government 
Area of Oyo State, Nigeria while proportionate sample of 10% was 
selected from each school. Inferential statistics of Chi-square was used 
to test the hypotheses at 0.05 alpha level.  
 
Instrumentation 
The instrument used for this study was self developed and structured 
Premarital Sexual Behaviour of Secondary School Students 
Questionnaire (PSBSSS) designed according to the variables tested in 
the hypotheses using four-point likert scale format. The result of field-
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testing of the instrument carried out on twenty secondary school 
students (who were not part of the real study) in Lagelu Local 
Government Area of Oyo State, Nigeria was analyzed using test-retest 
method to determine the reliability of the instrument yielding 0.85.  
 
Result 
 
Hypothesis 1: Secondary school students in Akinyele Local Government 
Area of Oyo State will not significantly engage in premarital sex. 

 
Table 1: Engagement in Premarital Sex 

Response Frequency Percent  X2-Crit X2-Cal Df p 

Yes 498 52.2%  
1.96 

 
1.22 

 
6 

 
.000 No 457 47.8% 

Total 955 100% 

(X2-Crit= 1.96, X2-Cal= 1.22, df = 6, P< .05). The null hypothesis 
accepted. 
 
The Chi-square table above showed that the Cal-X2 value is 1.22, the 
Crit value is 1.96, P<.05, df is 6 at 0.05 alpha level. Hence, the 
hypothesis that says secondary school students in Akinyele Local 
Government Area of Oyo State, Nigeria will not significantly engage in 
premarital sex is hereby accepted. 
 
Hypothesis 2: There will be no significant gender difference in 
premarital sexual behaviour of secondary school students in Akinyele 
Local Government Area of Oyo State. 
 
Table 2: Gender Difference in Premarital Sexual Behaviour of Students  

Gender N Mean Std 
Dev 

Crit-
X2 

Cal-
X2 

Df P 

Male 457 5.243 1.002  
1.96 

 
.602 

 
95.3 

 
.547 Female 498 5.283 1.059 

Total 955 

 
 (X2-Crit= 1.96, X2-Cal= .602, df = 95.3, P> .05). Null hypothesis 
rejected. 
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The Chi-square table above showed that the Cal-X2 value is 
.602, the Crit value is 1.96, P>.05, df is 95.3 at 0.05 alpha level. Since 
the significant P>.05, the hypothesis that says there will be no 
significant gender difference in premarital sexual behaviour of 
secondary school students in Akinyele Local Government Area of Oyo 
State is hereby rejected. 

 
Discussion 
 
Hypothesis 1: This study showed that secondary school students in 
Akinyele Local Government Area of Oyo State do not significantly 
engage in premarital sex.  This finding is in line with that of Sahabat & 
Remaja (1987) in their study on attitudes toward premarital sex which 
was conducted among senior secondary school students in Jakarta. 
They found that the proportion of respondents who agreed with 
premarital intercourse was less than ten per cent. Respondents were 
15-25 year old from Medan, Yogyakarta, Surabaya and Kupang. More 
than half of the respondents stated that virginity was still important; 
however, it appeared that female virginity was more important than 
male virginity. Another study by Kumar & Tiwari (2003) revealed that 
only 19.4 per cent of the youths approved of premarital sex in contrast 
to 37.3 per cent disapprovals while a moderately high percentage 
(43.3%) were found undecided on the issue. 

Conversely, Kopele & Shumba (2011) in their study of the 
sexual behaviours and attitudes towards safer sex of psychology 
students at a South African university campus found out that there is a 
growing trend among female students that most of them are becoming 
pregnant while 68 per cent of male students had engaged in risky 
sexual behaviours under the influence of drugs or alcohol and 22 per 
cent female students were also more likely to do the same. They 
further reported that 96 per cent of the participants had engaged in 
pre-marital sex with their partners. Furthermore, Cong, Kihara, Ma, 
Ono-Kihara, Ravar, Xu & Zamani (2006) submitted that research shows 
that male students are engaging in risky sexual behaviour. Ajuwon, et. 
al., (2006) found out that thirteen per cent of the entire students that 
participated in their study had had sexual experience; significantly more 
males (19%) than females (6%) had done so. Their study further 
showed that among boys the age at sexual debut ranged from 10–26 
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with a mean of 15.7 and median of 16. By contrast, the age at first sex 
among girls ranged from 10 to 18 years with a mean and median of 
16.1 and 17 years respectively. A study conducted by Olaseha, Ajuwon 
& Onyejekwe (2004) from Plateau State, a predominantly Christian 
state in North/Central Nigeria, showed that many students participate 
in risky sexual activities including sexual networking and low use of 
condoms. They further noted that half (50%) of the entire students 
reported that they had ever had a romantic relationship with someone 
else.  
 
Hypothesis 2: This study revealed that there is gender difference in 
premarital sexual behaviour of secondary school students in Akinyele 
Local Government Area of Oyo State. This finding is in line with that of 
Iswarati & Prihyugiarto (2008) in their study carried out in Indonesia, 
they discovered that male adolescents are two times more likely to 
approve early sexual activity than female adolescents. Also, Laumann, 
Gagnon, Michael & Michael (1994) stated that the small gender 
differences in sexual behaviour should not be surprising given that the 
majority of sexual behaviours are likely heterosexual. Furthermore, 
Population Council (2007) in their study of premarital sex and schooling 
transitions in four sub-Saharan African Countries found out that girls 
were less likely than boys, at any given age to have premarital sex. 
Similarly, Anwar, Sulaiman, Ahmadi & Khan (2009) in their study of 
awareness of school students on sexually transmitted infection (STIs) 
and their sexual behaviour discovered that females show a low 
tendency to engage in premarital sex. While Petersen & Hyde (2010) 
contended that although there appears to be a trend toward smaller 
gender differences for sexual behaviours and attitudes in the current 
study, results suggest that the majority of these differences are not 
greater than would be expected by chance. 
 
Conclusion 
This study established that a larger percentage of Nigerian secondary 
school students are in support of premarital sex. The study further 
established that there is gender difference in premarital sexual 
behaviour of secondary school students in Nigeria with more males 
approving premarital sex than their female counterparts. A world 
without premarital sex is a world with less sexually transmitted disease 
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(STDs), a world with no unwed mothers, a world with less unwanted 
pregnancies, a world with less people living on government welfare 
package, a world with less abortion, a world with less diseases and a 
world with less infant and maternal mortality. Hence, to create a safe 
and happy future for the young ones and the society at large, all hands 
must be on deck in ensuring that the secondary school students imbibe 
safe sexual behaviour.  
 
Recommendations 

Based on the findings of this study, the following 
recommendations were made: 

(1) Helping young people to develop healthy sexual behaviour is a 
good investment for the society, hence, every stakeholder in 
youth affairs such as the parents, the government agencies, 
non-governmental organizations and religious organizations 
should endeavour to help them develop the right sexual 
behaviour. 

(2) Parents should monitor their children closely and each family 
unit must strive to live a life worthy of emulation in such a way 
that the young people around them will have good role models 
to pattern their lives after. 

(3) There should be deliberate public enlightenment and rigorous 
campaign against premarital sexual activities as this will not 
only let them know that the society frowns at it, but it will 
further reinforce whatever they might have learnt through 
other means.  

(4) Designing a programme that will help this age group requires 
an understanding of the many factors affecting adolescents. 
These programmes should be designed in such a way to ensure 
that multiple stakeholders work in unison to facilitate the 
process whereby young women and men are fully informed and 
equipped to make safe choices and negotiate desired 
outcomes. 

(5) Regulatory agencies and censors board should work together to 
promote issues of family and regulate influx of foreign indecent 
films as well as monitor and censor our local films to protect 
these young ones from the adverse effects of exposure to 
pornographic films. 
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(6) Teachers and parents must be provided with necessary skills to 
educate the young ones in sexual matters. This training can 
begin for teachers as part of their college training, while it can 
be incorporated into various fora, such as parent-teacher 
meetings, community meetings, and religious activities for the 
parents. 
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Abstract 
Lecturers and administrators as well as their roles are very important in 
the administration of universities for the achievement of the goals of 
the universities. The purpose of this study was to determine lecturers’ 
involvement in decision-making process and use of management 
information system in universities. The study was a descriptive survey 
guided by two research questions. The population of the study 
comprised all university administrators and lecturers in the Federal 
Universities in the North Central Geo-political zone of Nigeria. The 
sample was selected through proportionate stratified random sampling. 
The instrument for data collection was a researcher made structured 
questionnaire, with a 4 point scale. The instrument was given face and 
content validity, and reliability. 0.84 And 0.80 were considered high 
enough for the study. Mean was used to answer the research questions. 
Findings indicate that lecturers in Federal Universities in the North 
Central Geo-political Zone of Nigeria are involved to a high extent in 
deciding on completion of course outline before the semester ends and 
in making rules to guide the conduct of examinations or monitor 
students’ academic progress and they use functional word processing 
electronic calendaring device and video texts to type, edit and store 
question papers to avoid leakages. It was suggested that lecturers in 
other tertiary institutions should be provided with function electronic 
device by the government to enable them have accurate information on 
students through electronic mails or word processors which can enable 
them perform their jobs better.  
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Introduction: 
Education in Nigeria is an instrument ‘’par excellence’’ for effecting 
national development (F R N, 2004). In view of this, Federal Republic of 
Nigeria (2004) clearly stated that university education shall make 
optimum contribution to national development by amongst others 
intensifying and diversifying its programmes for the development of 
high level manpower within the content of the needs of the nation. 
Higher education (universities in particular) therefore aims at 
scholarship and academic excellence. It is to prepare future leaders for 
challenges in the society and therefore develop them to suit the 
manpower requirements of the country. 
Specifically, section 641a- c, of NPE (FRN, 2004) specified that university 
education shall make optimum contribution to national development 
by:   

-  intensifying and diversifying its programme for the 
development of high level manpower within the context of the 
needs of the nation; 

- making processional course content to reject our national 
requirements; and 

- Making all students, as part of a general programme of all- 
round improvement in university education to offer general 
study courses such as history of ideas, philosophy of knowledge 
and nationalism. 

 
It is expected that these goals shall be pursued through teaching, 
research and development, generation and dissemination of knowledge 
and maintenance of minimum education standards through 
appropriate agencies. The achievement of this purpose depends greatly 
on how decisions are made in the universities. 

Eisenfuhr (2011) defined decision making as a choice from a 
number of alternatives, while Gilboa (2011) saw it as a conscious 
alternatives. Hence, Ogunsagu (1990) buttressed that for effective 
decisions to evolve in any organization train, supplying information to 
people within the system is a necessity.  University administration 
includes those occupying decision-making positions in universities such 
as Heads of Departments, Faculty Deans, co-ordinators of academic 
programmes and all other people involved in the planning and 
implementation of the university progamme. 
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Aminu (2006) also observed that university administrators also include 
people in the university  planning units, registrars and their assistants 
as well those occupying administrative positions whose actions, in one 
way or another, influence policy or programme planning, 
implementation and evaluation. According to the researcher, university 
administrators include all those in administrative position that work 
with the vice-chancellors to realize the goals and objectives of the 
university through efficient and effective resources available in the 
university, thus they perform tasks in the universities. One of the tasks 
of the administrator is to design and manage the flow of information in 
an organization, in ways that would improve productivity and decision-
making. Sisoda (1992) corroborated this by elucidating that amount of 
information available to a decision-making group affects be concerned 
with facilitating the free  flow of information upward, downward and 
laterally within the organization in order to make sound decisions.  
This therefore calls for lecturers’ involvement in decision-making since 
they participate in decision implementation in universities. The 
lecturers will use the implementation of the decision as a collective 
responsibility. 

In addition to making sound decisions university administrators 
also need management information system (MIS) in order to achieve 
goals of university education especially in this era of globalization and 
knowledge explosion through Information and Communication 
Technology (ICT), According to Mondy (1990), MIS is an organized 
approach for obtaining relevant and timely information for sound 
management decisions.  

Hence, the researcher defines MIS as the collection, processing, 
storage and transmission of relevant information in an organization. In 
the university administration, MIS means all the processes involved in 
collection, processing, storage and transmission of information by the 
administrators in order to achieve the university goals. According to 
Crow (2010) and Moustakes (1990), MIS include word processing, 
electronic mails, voice mails, electronic calendaring, and audio 
conferencing. Other MIS according to Crow include computer 
conferencing, facsimile transmission, video text, imaging, desktop 
publishing, electronic bulletin boards and electronic data inter-change. 
A university administrator is therefore expected to consult these MIS 
gadgets in order to be effective and efficient in office. Thus, Fabunmi 
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(2003) also maintained that MIS is useful in school administration in 
order to solve many of the problems facing educational institutions 
such as programme scheduling, lack of accurate information on 
students, personnel and facilities, lack of feasible budget estimates, 
wastage of spaces, pilling-up of administrative matters among others. A 
major federal government contribution to MIS was its booster plan to 
computerized information in the unity schools (Ekwere, 1990).   
 However, Adebayo (2007) and Alibi (2011) noted that most 
universities in Nigeria do not effectively use MIS in the administration 
of their institutions, but according to NUC (1987) spent huge amount of 
money in the acquisition of MIS facilities, hence, resulted to so many 
problems in the institutions such as poor budgeting, wastage of 
resources, inaccurate projection of students’ enrolment and man-
power needs. Again, Fabunmi (2003) and Adebayo (2007) noted that 
most university administrators do not involve lecturers in taking 
decisions but impose the decisions on them. As a result of this, Shuaib 
(1995) noted that lecturers exhibit non-challant attitude to work, 
exhibiting indiscipline of various types, poor commitment to achieving 
university goals and objectives in particular and education in general. It 
then becomes necessary to determine the extent of lecturers’ 
involvement in decision-making process and the use of MIS in 
universities in North central geo-political zone of Nigeria.  
 Researchers have suggested that poor decision-making process 
and ineffective use of MIS in the universities by the administrators tend 
to affect the lecturers (Ogunsaju 1990; Shuaib, 1995). In the light of the 
above, this work aims at empirically  determining the extent of 
lecturers’ involvement in decision-making process and use of MIS in 
universities in the North central geo-political zone of Nigeria.  
 
Statement of the Problem 
Sound decision-making and effective use of MIS are crucial in any 
educational system. Observations abound that some university 
administrators in north central geo-political zone of Nigeria appear not 
to adequately make consultations with lecturers before arriving at 
some decisions. By this, they tend to generate ill-feelings and conflicts 
which sometimes lead to apathy and misunderstanding between them 
and the lecturers forming of cliques “us and them” attitude in the 
universities. 
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Again, NUC (1987) noted that most Nigerian universities have spent 
huge amount of money on the acquisition of MIS facilities, yet 
according to Adebayo (2007) and Alibi (2011) do not effectively utilize 
them in the administration of the universities, which resulted to so 
many problems of poor budgeting, wastage of resources, inaccurate 
projection of students’ enrolment and manpower needs etc. 
In the light of all these, this study seeks to determine the extent of 
lecturers, involvement in decision-making process and use of MIS. 
 
Research Questions 
 The following research questions guided the study: 

1) What is the level of lecturers’ involvement in decision-making 
process in the federal universities in North Central geo-political 
zone of Nigeria? 

2) To what extent do administrators in federal universities in 
North Central geo-political zone of Nigeria use MIS? 

 
Methodology 
The descriptive survey research design was adopted for this study; 
carried out in the North Central geo-political zone of Nigeria. 
The population for the study was made up of all the university 
administrators and lecturers in the federal university in the North 
Central geo-political zone of Nigeria. The sample for the study 
comprised all the universities administrators and 263 lecturers, selected 
through proportionate stratified random sampling technique. A 
researcher-made structured questionnaire titled ‘Lecturers 
Involvement in Decision-Making and use of MIS survey’ (LIDMISS) was 
used for the study using 4point rating scale and content validation of 
the instrument was carried out. The reliability were as follows – 0.84 
for lecturers’ involvement in decision-making in universities in North 
Central geo-political zone, and 0.80 for the use of MIS in universities in 
North Central geo-political zone of Nigeria. The reliability coefficients 
were high enough for the study. The research questions were answered 
using mean (X).  
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Results 
 
Research Question 1: 
What is the level of lecturers’ involvement in decision-making process 
in the federal universities in North Central geo-political zone of Nigeria? 
 
Table 1: Extent of lecturers’ involvement in decision-making process in 
federal universities in North Central geo-political zone of Nigeria. 

S/N Lecturers’ involvement in decision-making Mean  Dec 

1 Lecturers participate in making rules against 
truancy in my school.   

2.41  
LE  

2 In my school, lecturers are involved in making laws 
against lateness to work. 

2.11  
LE  

3 Lecturers are involved in setting high standards of 
content in my school. 

1.82  
VLE 

4 It is a collective decision among lecturers in my 
department that course outline be completed 
before the semester ends. 

3.54  
HE 

5 Lecturers are always involved in making rules that 
guide the proper conduct of examinations in our 
school. 

3.74  
HE 

6 Lecturers’ opinions are taken into consideration in 
deciding on how to monitor students’ academic 
performance in my school  

3.58  
HE 

7 In my school, lecturers participate in formulating 
rules and regulations.  

 VLE 

8 Lecturers in my department participate in making 
decisions on how to keep students busy through 
daily assignments and weakly quizzes. 

  
HE 

 
Results in table 1: Indicate the mean ratings of both administrators and 
lecturers in federal universities on the extent of lecturers’ involvement 
in decision-making in the north central universities. The mean ratings of 
3.54; 3.74; 3.58 and 3.50 for items 4; 5; 6; and 8 by the respondents 
reveal that lecturers are involved to a high extent in deciding on 
completion of course outline before the end of semester and in making 
rules to guide the conduct of examinations; to monitor students’ 
academic performance.  
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However, the mean ratings of 1.82 and 1.87 for items 3 and 7 
respectively indicate that the lecturers are, to very low extent, involved 
in setting high standards of conducts in their universities, and they also 
participate, to very low extent, in making decisions on how to keep the 
students busy through daily assignment and weekly quizzes.  
 
Research Question II 
To what extent do administrators in federal universities in North central 
geo-political zone of Nigeria use MIS? 
 
Table 3: 
Use of management information system in federal universities in North 
Central geo-political zone of Nigeria. 

S/N Lecturers’ involvement in decision-making Mean  Dec 

9 My school has functional electronic devices 
like computer that help lecturers provide 
accurate information on the students 
through electronic mails. 

2.30 LE  

10 Lecturers in my school are provided with 
functional word processing device that 
helps them type, edit and store their 
question papers to avoid leakages. 

3.52  
GE 

11 Lecturers in my school are provided with 
functional electronic calendaring device to 
make them aware of available teaching 
facilities in school. 

3.60  
GE 

12 Lecturers in my school use facsimile 
transmission to offices to enable them 
know available halls they can arrange their 
lectures to avoid clashes. 

1.05  
VLE 

13 Lecturers are provided with data base 
through functions videotexts to enable 
them have accurate information on 
students.  

3.62  
GE 
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Discussion  
Findings in table 1 reveal the extent of lecturers’ involvement in 
decision-making process in universities in North Central geo-political 
zone of Nigeria, 

According to results in table 1, lecturers in universities in North 
Central geo-political zone of Nigeria are involved to a high extent in 
deciding on completion of course outline before the semester ends and 
in making rules to guide the conduct of examinations and monitor 
students’ academic progress. The above findings are in agreement with 
Fullan (2010) who found that lecturers are greatly involved in taking 
decisions regarding completion of course outlines within the given 
semester and ensuring that examinations are properly supervised. 

Again, results in table 2 indicate that lecturers in federal 
universities in North Central geo-political zone of Nigeria, to a great 
extent, use functional word electronic calendaring device and 
videotexts that help them type, edit and store question papers to avoid 
leakages. The above findings are in agreement with Sambo (2011) who 
found that lecturers in universities are provided with videotexts that 
help them monitor students’ activities and guide question paper 
leakages. Similarly, Ajayi and Omirin (2007) found that administrators 
and lecturers in federal universities are provided with functional 
management information system gadgets. 
 
Conclusion 
Based on the interpretation of findings on the data collected and 
analyzed, and discussion of results, it is concluded that lecturers are not 
involved at all levels of decision-making process in federal universities 
in North Central geo-political zone of Nigeria, and to a very great extent 
use functional devices in management information system. 
 
Recommendations 
Based on the findings of this study, it was recommended that the 
government should provide and ensure the lecturers use of functional 
MIS, while the University State holders should ensure that lecturers are 
involved at all level of decision- making process of the University.   
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Abstract          
This paper discusses the leadership implications in Nigeria if good 
education and social security are not put in place for national 
development. Good education and social security of the citizen of any 
country cannot be overemphasized for development. Nigeria has 
experienced lots of disappointments as regards the behaviour of leaders 
whom the citizens so much believe in to bring a tremendous positive 
change to the national development but turned otherwise. Leadership is 
an act of fulfilling the needs and expectations of members of the 
society, that is, people-oriented services and not wealth-oriented 
services. Leaders are to invest on Education and not to spend on 
Education. Hence, if national development is so desired in Nigeria, then, 
there is need for reorientation of leadership agenda. 
 
Key Words: education, social security, development, leadership, 
implications, Nigeria. 
 
Introduction                                                                                                                 
Education and social security are requisite for national development. 
Social security does not simply refer to the questions of survival alone 
but it also refers to the basic needs of life and issues related to the 
quality of life. The world is experiencing an unprecedented change. Like 
Nigeria, the unprecedented change is from population growth to surges 
in social security, thus Nigeria has an unparalleled opportunity to shape 
the future. Good education will play a key role in determining whether 
this change will be an asset for the national development or result in 
disaster. Good education is essential to build the skills and capacities 
needed for the leaders now and those of tomorrow. Good education 
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must be a critical part of the long-term reconstruction efforts to help 
the ‘Giant of Africa’ build foundations of stability and peace. This paper 
is discussed under the following sub-headings:  

 Education and forms of Education 

 Challenges and benefits of Education 

 Social Security and its Benefits 

 Social Security in Nigeria 

 Good Education and Social Security 

 Good Education and Leadership 

 Good Education, Social Security and National Development 

 Leadership Implications in Nigeria  

 Conclusion and Recommendation                                                                                                     
 
Education and Forms of Education 
The word "education" is derived from the Latin word education, 
meaning a breeding, a bringing up, a rearing (Wikipedia, 2012). 
Education simply means an act of imparting knowledge. Education is a 
form of learning in which accumulated knowledge, skills, values, and 
habits of a group of people are deliberately transferred from one 
generation to the next through teaching, training, or research. 
Education is part of the socialization process in life. Education occurs 
through any experience that has a formative effect on the way 
individual thinks, feels, or acts. It is a continuous activity, which is from 
cradle to grave. It is only dead soul that cannot be educated again. 
Education, in its widest sense, indicates ways in which people learn 
skills and gain knowledge, information and understanding 
(Chanderbheru, 2011). Education is good when it influences life, people 
around and the entire society positively.  

Basically, education can be formal, informal and non-formal or 
quasiformal.  Formal education refers to instruction given in formalized 
structures like tertiary institutions, primary or secondary schools, and 
crèche centres with four-walls. In formal education, there is a set of 
structured courses with content offered at a school or institution. This 
is known as curriculum. A curriculum is prescriptive, and is based on a 
more general syllabus which merely specifies what topics must be 
understood and to what level to achieve a particular grade or standard. 
In many nations, like Nigeria, people enter a system of formal 
education during their early childhood. At this level of education 
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(crèche), the people in charge of the school decide what is to be taught 
and children then study those things under the direction of teachers 
and through imitation. Formal education corresponds to a systematic, 
organized education model, structured and administered according to a 
given set of laws and norms, presenting a rather rigid curriculum as 
regards objectives, content and methodology. It is characterized by a 
contiguous education process named, presential education (Sarramon, 
1995), which necessarily involves the teacher, the students and the 
institution. It corresponds to the education process normally adopted 
by Nigerian schools and universities. Formal education is 
administratively, physically and curricular organized and require from 
students a minimum classroom attendance. Learners or students are 
expected to come to school regularly and punctually, work at the same 
speed as their classmates and they are tested, through continuous 
assessment and examination to show how well they have learnt and 
progressed. At the end of the year, successful students move up to the 
next level, that is, to the next standard, class or grade. In the end, they 
may earn a diploma or degree certificate as a mark of their success over 
the years. 
 
Informal education, on the other hand, involves people learning while 
they go about their daily lives. For example, young children learn new 
words simply by hearing others speak and by trying to speak 
themselves. In the same manner, they learn to dress themselves, greet 
and appreciate people, eat with civil manners, ride a car, make a 
telephone call or operate a computer or a television set and generally, 
they learn morals. 

When people try to find out information or to gain skills on 
their own initiative without a teacher, this is also a part of informal 
education. For this, they may visit a bookshop, library, village, cinema 
or museum. They may watch a television show or a videotape or listen 
to a radio programme. They do not have to pass tests. There are many 
other ways to learn such education like on the job learning/training. 
 
Non-formal education is between the formal and informal types of 
education. As in formal education, people using non-formal methods 
adopt planned and organised camps. But the education procedures are 
less tightly controlled than those of formal systems of schooling. Non-
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formal education is also known as correspondence learning, distance 
learning or open systems 

For example, in countries whose populations have included 
many people who could neither read nor write, a popular non-and 
formal approach to literacy has been the each-one-teach-one and each-
one-reach-one methods. With this method, educational leaders first 
prepare simple reading materials, and then ask each individual who 
already can read to teach just one illiterate person to read the 
materials. After the illiterate person has mastered the skill of simple 
reading, he or she must then teach one other illiterate person. By this 
approach, thousands of people have learnt to read in nations like China, 
Mexico, Cuba, Pakistan, Bangladesh and India (Chanderbheru, 2011) as 
well as Nigeria and it is known as Adult Literacy Education.                                                                                           
India's current education system follows the European and especially 
British models introduced in the late 1700's and 1800's. During the 
period of British rule, the education system sought to produce able 
officials, and therefore, concentrated on teaching languages and 
numeric skills.  
 
Challenges and Benefits of Education 
Education in Nigeria has its challenges. These are; inadequate class size, 
shortage of qualified teachers, majority of teachers do not have the 
skills or time to provide the psychological support children need given 
the large class size, ineffective communication, inadequate funding, 
security fears (occultism), often deter many parents from sending their 
children to school, poor learning environment, poor record keeping, 
and gross inadequacy of infrastructures and materials for proper 
learning, among others.  

Benefits of education are inexhaustible. It flows through the 
physical, moral, social, financial, and even spiritual. Generally, 
education reforms people and make people to do what is expected to 
be done based on the kind of education received.  
 
Physical Benefits: Education is used for the student’s personal and 
professional growth. Education makes people to participate and 
contribute to the society in one way or the other. It improves 
citizenship and makes people or students to acquire the necessary 
assistance for a better understanding of themselves and of their world. 
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It can lead people or students towards or away from the established 
formal systems. Education maintains a benefit/cost consciousness of 
what it does in order to provide the most effective and purposeful 
consequences with the most efficiency. Moreover, education offers a 
more eclectic, multidisciplinary approach to the problem of 
development in the Nation. Quality education equips people with the 
knowledge; skills and self-reliance they need to increase their income 
and expand opportunities for employment. Furthermore, education 
influences the way people dress and present themselves. Education 
helps in the way to access, process and utilize information. 
 
Financial Benefits: Education makes people to earn a living over their 
lifetimes, achieve higher levels of employment and enjoy more 
satisfying careers. Education raises peoples’ earnings because it 
enhances worker’s skills, thus making employee more productive and 
more valuable to employer (Riddle, 2004). Many social scientists have 
found out that there is positive relationship between education and 
earnings, with unobserved factors like ability, perseverance, and 
ambition (Wolfe and Haveman, 2001; Laidler, 2002). It makes people to 
more fully enjoy life and appreciate literature and culture, be more 
informed and socially involved citizens (Riddle, 2004). Education 
contributes to peoples’ welfare by promoting stable and democratic 
society. A research by Lleras-Muney (2002) reinforces the conclusion 
that there is a strong causal effect of education on mortality in the USA. 
She finds that an extra year of schooling results in a decline in mortality 
of at least 3.6% over a ten-year period, an impact that is larger than 
prior estimates of the effect of education on mortality.  
 
Social Benefits: Education can reduce crime rate in the Nation. Lochner 
and Moretti (2004) utilize a variety of data sets to examine whether 
increasing education levels cause reductions in crime among adult 
males in the U.S. They employ three sources of information: 
incarceration, criminal arrests and self-reports of criminal activity. The 
authors find that higher education levels, particularly graduating from 
high school, consistently lower the probabilities of incarceration, of 
criminal arrests, and of self-reports of undertaking criminal activity. 
Education can reduce mortality rate in the society.                                                 
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Moral Benefits: Education helps in building good character. It improves 
relationship and provides people with the intellectual resources that 
enable them to make informed and responsible judgements about 
difficult matters of moral importance. 
It is important to note that education can be wrongly delivered and 
received. Education can be a force for good, but can also be 
manipulated to fuel social tensions and insecurity. Hence, the way one 
behaves at a particular situation or circumstances is the function of the 
type of education received.                                                                                                                                          
 
Social Security and its Benefits                                                   
Social security, which is also known as Human Security is a concept 
enshrined in Article 22 of the Universal Declaration of Human Rights, 
which states that ‘everyone, as a member of the society, has the right 
to social security and is entitled to realization, through national effort 
and international co-operation and in accordance with the organization 
and resources of each State, of the economic, social and cultural rights 
indispensable for his dignity and the free development of his 
personality. In simple term, this means that the society in which a 
person lives should help individual to develop and to make the most of 
all the advantages (culture, work, social welfare), which are offered to 
in the country. Social security is the first principle which no government 
should toy with. Social security may be referred to as the action 
programmes of government intended to promote the welfare of the 
population through assistance measures guaranteeing access to 
sufficient resources for food and shelter and to promote health and 
wellbeing for the population at large and potentially vulnerable 
segments such as children, the elderly, the sick and the unemployed. 
Services providing social security are often called social services. Social 
security supposes to take a chunk part of the original government 
programmes. In developed countries like USA, the social security is 
based on the year someone was born, retirement benefits may begin as 
early as age 62 and as late as age 67. The amount of income received is 
based on their level of education and the average wages earned over 
the worker's lifetime, with a maximum calculable amount of $102,000 
as of 2008. Spouses are also eligible to receive social security benefits, 
even if they have limited or non-existent work histories.       
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Social security, therefore covers the personal and physical; the 
economic, social and political; basic necessities in food, health, 
education and shelter; and, community and environmental security. 
Nigeria ranks 156 out of 187 in the 2011 Human Development Report 
of the UNDP. With an average of 1000 maternal mortality per 100,000 
of the population; under-five mortality rate of 138 per 1000 live births; 
life expectancy of 51.9; over 70% of population living below $1.25 per 
day; intensity of deprivation of 57.3; expected school years of children 
under 7 years as 8.9; the percentage of GDP expenditure on education 
at 0.8, Nigeria is among the lowest in human development in the world.                                                                                                                                             
Moreover, social security may be referred to as social insurance and 
basic security for citizens (Crone 2005).  Social insurance is where 
people receive benefits or services in recognition of their contributions 
to an insurance program. These services typically include provision for 
retirement pensions, disability insurance, survivor benefits and 
unemployment insurance, among others.  

Basic security is provided by government or designated 
agencies responsible for social security provision. In different countries, 
this may include medical care, financial support during unemployment, 
sickness, or retirement, health and safety at work, aspects of social 
work and even industrial relations. It has nothing to do with the 
participation in specific insurance programs where eligibility may 
otherwise be an issue. Basic security is referred to as a set of benefits 
available (or not available) from the federal, state, local, market, civil 
society and households, or through a combination of these agencies, to 
the individual/households to reduce multi-dimensional deprivation 
(Crone 2005). This multi-dimensional deprivation could be affecting 
both less active poor people (e.g. the elderly, disabled) and active poor 
people (e.g. unemployed).           

Social Security has faced serious solvency issues, such as the 
mode of payment to the recipients for many decades, like in Nigeria for 
instance; where the retirees have dropped dead while trying to collect 
the stipend to be given to them. In some developed countries, 
payments are made from current payroll contributions by workers who 
may not have money available for them when they retire. Other real 
threats that are becoming insolvent are the longer life expectancies, a 
large baby boomer population currently entering retirement age, and 
inflation, among others. Social security reform, whether through 

http://en.wikipedia.org/wiki/Pensions
http://en.wikipedia.org/wiki/Disability_insurance
http://en.wikipedia.org/w/index.php?title=Survivor_benefits&action=edit&redlink=1
http://en.wikipedia.org/wiki/Unemployment_insurance
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legislation, tax law changes, or privatization, has been a major political 
issue that draws strong opinions from different demographic segments. 
Social security pays benefits to subsidiaries. It provides workers’ 
retirement benefits, disability benefits, survivors’ benefits, stability 
security and peace in the community, and growth and development in 
the community, among others. At retirement, workers begin to collect 
social security benefits that are loosely tied to the taxes they paid into 
the system over their lives. And in the case of sudden death, it is useful 
to think of survivors’ benefits in two parts. First are the benefits 
resulting from premature deaths or deaths prior to reaching the 
retirement age:  

 In the case of a premature death, each surviving child under the 
age of 18 is entitled to 75 per cent of the benefit to which the 
worker would have been entitled based on his or her earnings 
history.  

 A surviving spouse also is entitled to 75 per cent of the 
decedent's benefit as long as a dependent child under the age 
of 16 is in the household.  

 The total family benefit is subject to a maximum that varies but 
is usually 150 to 180 per cent of the decedent's benefit.  

 
Second and more common are survivors’ benefits resulting from death 
after retirement.  

 A surviving spouse is entitled to 100 per cent of the decedent's 
benefit, if it is higher than the benefit to which the spouse 
would have been entitled based on his or her earnings history.  

 A child under 18 is entitled to 75 per cent of the benefit to 
which the worker would have been entitled.  

 The total family benefit is subject to a maximum that varies, but 
is usually 150 to 180 per cent of the decedent's benefit.   

 
Social Security in Nigeria 
Social security is not a new scheme in Nigeria, it has always been there 
but it is more prominent in public than in private sector. Also, it has 
been for the retirees and not for the very poor, less privileged, 
unemployed, and the weaker part of the populace. With a population 
of over 156 million, Nigeria is finding ways to address her own peculiar 
challenge. Thus, government has sought to develop some social 
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security programmes like National Health Insurance Service (NHIS), 
Nigeria Social Insurance Trust Fund (NSITF), as protection instruments 
to tackle the country’s high rates of poverty and vulnerability. These 
organizations have the mandate to facilitate the implementation of the 
social security program. Nigeria government through the National 
Social Insurance Trust Fund, NSITF, is championing this programme to 
help address poverty and social ills that may result from neglect. The 
government has given the mandate to ensure that the unemployed, the 
elderly, those physically challenged and people who are socially 
disadvantaged would be catered for in the programme. Through the 
NHIS, government hopes to achieve more flexible, more innovative, and 
more competitive response to the health sector in order to ensure that 
every Nigerian has access to good health care services; that families are 
protected from the financial hardships of huge medical bills; ensure 
equitable distribution of health care cost among different income 
groups; maintain high standards of health care delivery services; ensure 
efficiency in health care services; improve and harness private sector 
participation in the provision of health care services; ensure equitable 
distribution of health facilities within the federation; ensure 
appropriate patronage of all levels of healthcare, and ensure the 
availability of funds to the health sector for improved services. 
 
Education and Social Security  
We cannot stop terrorism or defeat the ideologies of violent extremism 
when hundreds of millions of young people see a future with no jobs, 
no hope, and no way to catch up to the developed world (Secretary of 
State, Hillary Clinton). It has been indicated that by 2050, there will be 
1.2 billion youth around the world with nine out of ten in developing 
countries (Basic Education Coalition). This means that most young 
people are coming of age in societies that lack basic education and 
employment opportunities. Improving the educational outcomes of the 
world’s most vulnerable children is a matter of both national and global 
security.  

In Nigeria, education should be a key factor of whether people 
have the capabilities, that is, the literacy, the confidence, and the 
attitudes they need to actively participate in the society. And, as Nigeria 
work to rebuild after years of conflict, education is a key component in 
any development strategy. Globally, education is a critical component 
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to building long-term stability and security. Education does not only 
help to build tolerance and understanding, but also provides a path to a 
better life.  
 
Education and Leadership 
Education is important in the preparation for leadership because it 
serves as one of the best ways to build people. Through good 
education, we can learn how to understand other people, one can 
know one’s weaknesses, strengths and develop them through wide 
learning. Good education is important because it opens the mind and 
expands it. People study certain topics while in school that they may 
absolutely encounter when the right time comes for them to become 
leaders. By being educated, leaders will have more knowledge, better 
thoughts and wide understanding about the people; also, peoples’ 
demands, expectations and even their impressions with regards to their 
leaders. Good education moulds characters of people. Good education 
is not received but it can be achieved. It helps leaders to be well 
informed, more determined and more prepared to serve people. Good 
education makes a people easy to lead, but difficult to drive; easy to 
govern, but impossible to enslave (Brougham, 1868). So far, it seems 
that, many Nigerian leaders with good education have performed or 
are performing better than others. For instance, late Bola Ige, was the 
former Governor of Oyo State and all he did on free education was so 
glaring. Even now, the Governor of Akwa Ibom, a lawyer, Godswill 
Akpabio, and the Governor of Lagos State, Babatuunde Raji-Fashola 
SAN, and the Governor of Niger State, Dr. Mua’zu Babangida Alihu, 
among others.   
 
Education, Social Security and National Development 
The role of education in national development cannot be over 
emphasized. Universities in particular have the major role or 
responsibility in nation building through research and innovations in 
the fields of science, engineering, technology, arts and humanities, 
business management, and many other fields we can think of, and that 
can only be achieved when the government can provide good 
education to their students in order to positively increase students’ 
leadership potentials. For instance, examining the impact of higher 
education on economic development, Nwokwu (2013) noted that 
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higher education and economic development are inextricably linked to 
one another, and for any country to be successful in economic 
development, universities must be key partners throughout the 
process.  This partnership is not just with the government, but most 
especially with the private sector, whereby higher academic institutions 
must move beyond the traditional objective of providing either what 
the universities want to teach or what the students are interested in, 
because such traditional focus is usually not responsive to the needs of 
the private sector employers. It is a major reason why, today many 
graduates are unable to translate such achievement into good jobs in a 
growing economic sector. 
 
Higher educational institutions, especially the universities, are the 
progenitors of social change through the generation and dissemination 
of knowledge and new ideas, especially with the present globalization 
trends. Therefore, there is a strong connection in terms of the role 
education has in guaranteeing national security and national 
development, and of course development issues such as poverty 
alleviation, human rights, health care, education, rule of law, and all 
those issues identified in the UN Millennium Development Goals, are 
intrinsic to higher education. As a matter of fact, the Millennium 
Development Report indicates that education is “…the key to the new 
global economy, from primary school to life-long learning. It is central 
to development, social progress and human freedom.” Analysis of 47 
World Education Indicators (WEI) in Europe under the UNESCO Institute 
of Statistics and the Organization for Economic Cooperation and 
Development, found that better educated people were more likely to 
be in work. If economically active, such are likely to be unemployed and 
may not be involved in terrorism and riotous activities like ‘Boko 
Haram’ and ‘suicide bombers’ among others. The WEI program also 
found that access to, and completion of higher education is a key 
determinant in the accumulation of human capital, a pre-requisite for 
human rights and civil liberties, good health, clean environment and 
personal safety (Gigerich, 2012).  As a result, it was also discovered that 
the labour force participation rates increased with the level of 
education attained by individuals; and better qualifications also 
attracted higher wages for individuals. 
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However, good education without social security for the citizens there 
cannot be any national development because the two is interwoven. 
Providing good education is not sufficient enough in the sense that, the 
people with good education may also go violence if there is no social 
security as in job, food, good health, and shelter, among others as 
promised by the so-called leaders. And when people are pushed to the 
‘wall’, there could be a problem.     
 
Leadership Implications in Nigeria    
The inter-relationship between good education and social security for 
national development as a whole is well-known. It is therefore, 
imperative to understand the leadership implications in Nigeria of the 
different aspects of good education and social security on national 
development as a whole. If leaders cannot establish good education 
and social security in Nigeria, then, 

 It will be difficult to reduce or eradicate terrorism, violence, 
criminal behaviour, ethno-religious conflicts, prostitution, 
terrible ailment, and insecurity in Nigeria; and the level of crime 
will increase. 

 Lack of social security will discourage both local and foreign 
investors as it makes investment to be unattractive, because 
insecurity increases the cost of production either through direct 
loss of goods and properties or the cost of taking precautions 
against business risks and uncertainty.  

 Lack of social security will lead to migration of people from one 
region to another which may invariably cause  dearth in skilled 
labour or shortage of manpower  

 Unemployment will be of the increasing side because the 
tertiary institutions will not be able to meet up with the societal 
needs; that is, the ‘gown is not married with the town’, hence, 
the level of poverty and inequality in Nigeria will increase. 

 The unemployment rate in Nigeria does not encourage young 
people to be educated, which now lead to increase in cultism, 
rape, child abuse, and rituals in quest of money. 

 The possibility to develop visionary leaders in Nigeria will be nil 
and the future of the country will be jeopardized. 

 There will not be any development in the context of creating an 
economy with relevant social, economy and physical 
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infrastructure for education, business operations and industrial 
growth, to provide gainful employment, and high level 
education facilities and medical for the citizens.   

 There will be disparity among the people of Nigeria in respect 
of the distribution of wealth and access will be denied to basic 
needs such as high-quality social and health services. 

 
Conclusion                                                                                                             
In all, what Nigeria needs is good leadership, no more no less. Having a 
good leader in Nigeria is possible in as much as people who are put in 
position of authority are allowed and committed to discharge their 
duties without fear or favour, and are determined to serve with zeal 
and patriotism. Also, not being ready to sell out to International capital 
and are ready to stand by the truth and die for it.  
 
Recommendations 
It is therefore, argued and recommended that:                                                                                                   

 Leaders should determine to give good education to citizens 
and be more concerned about the welfare of people who cast 
their votes for them. Proper education is a function of the 
teacher, student, mode of delivery and the learning 
environment.  

 Social security is a major issue that the government has to 
concentrate on for its citizens. It is high time the leaders go 
back to the round table and seriously look into the issue of 
education vis-à-vis the social security in the Nation. More 
enlightenment campaigns should be launched to sensitise the 
entire nation and its citizens of the responsibilities of both 
parties in the efforts at ridding the society of ignorance and 
securing the future of her subjects. This will engender the love 
of the Nation as a paramount interest in the hearts of every 
citizen. Moreover, the new social security program can take a 
holistic look at best practice in most developed countries.  

 A computer database of intending Nigerian citizens with picture 
identity card and fingerprints should be established for proper 
record-keep.  

 All the social security program should be implemented, or else 
the good future of Nigeria is bleak.  
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 The minimum qualifying criteria to pick up any political post 
should be reviewed from ordinary ‘O’ level certificate to first 
degree certificate.  

 Government should install Computer-based Closed Circuit 
Television cameras (CCTV) in some parts of the country to 
improve the security system in the country.  

 Government should build affordable houses for low income 
earners.  

 The education system is in a state of collapse due to poor 
funding. Hence, government should invest in public schools. 
The proliferation of private schools in Nigeria is a consequence 
of improper funding of public schools which trained most 
Nigerian leaders. Proper funding of public schools will help raise 
the standard of education as education is central to the 
development of any nation. The high level of illiteracy in the 
country is enough for government to intensify efforts to ensure 
that every citizen gets the best education. It is bad that parents 
who cannot afford to put their children through private schools 
send their wards to the decaying public schools thereby 
reducing their chances of getting better education. The children 
of the poor must not be left to the mercy of poorly funded 
public schools. Therefore, government at all levels should 
invest in public schools.  
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Abstract 
This study examined coaching leadership traits as preferred by athletes 
of universities and colleges of education located in Lagos State, South 
West Nigeria with the primary purpose of further understanding and 
stressing leadership traits capable of impacting performance and 
success for both the coach and athlete. Athletes from two universities 
(n=99) and two colleges of education (n=92) in fifteen sports were 
involved as study sample from 202 participants. The study was 
conducted during competition session. The Leadership Trait Preference 
Questionnaire (LTPQ) (Anshel, 1996) was used to determine athletes’ 
preferences on ten leadership traits of coaches. Means and Spearman 
rank order statistics were used to analyse collected data. Results 
showed that the traits of friendliness and happiness, sense of humour 
and cheerfulness, and cooperation from coaches were most preferred 
by the athletes irrespective of type of institution though in different 
order. College of education athletes were found to have higher mean 
preferences (M=34.54; SD=9.42) of the ten leadership traits than their 
university counterparts (M=33.64; SD=9.46). A significantly strong 
relationship (rho=.81;*p<0.05) was found between preferences of 
university and college of education athletes. Findings indicated that a 
good coach-athlete relationship is desired for higher performance. It 
was recommended that coaches, as leaders, should from time to time 
exhibit emotive aspects of themselves as a way of inspiring and 
influencing athletes to higher performance. 
 
Keywords: Coaching behaviour, coach-athlete relationship, 

interscholastic games, leadership  traits    
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Introduction 
The purpose of training in sports is to improve performance, and the 
personnel directly involved are the coach. The coach provides his 
expertise in imparting skills, tactics and strategies for the athletes as 
part of many other efforts at improving performance. Not only is a 
coach an expert in a particular area, but he is also a manager, friend, 
planner and motivator to his athletes. Therefore, the functional 
capability of the coach is dependent largely on both psychological and 
administrative principles. The administrative aspect centres on human 
resource management while the psychological aspect is concerned 
mainly with training principles which are functions of leadership traits. 
The emotional bonding in the coach-player relationship can be claimed 
to be strong (Yukelson, 2001). The time the athlete spends with the 
coach for practices, travelling, and competition and in cooperative goal 
endeavour is significant. The coach serves as a model for his athletes in 
demonstration of proper behaviours as his personality and traits rob-off 
on the athletes. As suggested by Jones (2002), coaches as leaders are 
the people responsible for the performance of organisations and 
teams, and they need to exhibit emotive aspects of themselves which 
will inspire everyone to follow. The form of leadership traits exhibited 
by the coach does not go unnoticed by the athlete who seeks out the 
coach to talk about things outside of university and college sports that 
may be affecting their lives and self-esteem. 

The most important factor of a coach is to help athletes 
improve their athletic skills in a wide range of tasks from sequential 
development and mastery of basic skills to the more specialised 
physical, technical, tactical and psychological preparation. Coaching is 
an important leadership competency because it has been found to have 
important effects in performers’ attitude. 

Factors of coaching leadership traits have been found to 
influence performance success of athletes (Horn, 2002). However, it 
does not seem surprising that studies of coaching leadership behaviour 
have failed to reflect an ideal personality trait for the coach (Aiyejuyo, 
2004). Earlier approach to the study of leadership was to try to 
determine which characteristics or traits of coaches might be 
unwarranted but the evolution of leadership theories (Chemers, 1997) 
had helped to explain the fundamentals of identifying positive traits 
that could influence the coach’s roles and responsibilities. This, 
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according to Carron, Colman, Wheeler and Stevens (2002), implies that 
sport research must take into consideration situations of leadership in 
order to understand the leadership traits demonstrated by coaches 
towards their athletes. 

Earlier studies on leadership had also focussed on independent 
variables such as the coach, athlete, environment, groups, situations 
and behaviour patterns which influence coaching behaviour 
(McCormack, 2007; Nazarudin, Fauzee, Jamalis, Geok, & Din, 2009). A 
review of literature suggesting growing concerns for improved coach-
athlete relationship prompted a new direction in measures of 
leadership behaviour and styles to investigate the interaction of these 
variables (Kravig, 2003). The Multidimensional Model of Leadership 
(MML) developed by Chelladurai and Saleh (1980) emphasised that 
athletic performance and satisfaction are the results from the required, 
actual and preferred behaviours of coaching. The model postulated that 
the greater the degree of congruence between these three behaviours, 
the greater the athlete’s performance. These behaviours are however 
influenced by some antecedents’ characteristics or factors such as 
situational characteristics, coach characteristics and athlete 
characteristics (Kravig, 2003; Pilus & Saadan, 2009). As a follow up to 
the MML, Anshel (1996) developed the Leadership Trait Preference 
Questionnaire (LTPQ), an inventory to measure the preferred aspect of 
the coaching leadership behaviour. 

Preferences of the trait vary based upon gender, sport played, 
and the level of competition (Beam, Serwatka & Wilson, 2004). 
Athlete’s maturity and skill level have also been found to affect 
leadership preferences (Turman, 2001). It should be noted however 
that athlete’s preferences can change throughout a particular period of 
time. Also, relationships shared among coaches and athletes can be 
impacted by personality disorders, similarities and differences in 
passion, success level, and the task dependence and variability of the 
sport (Lafreniere, Jowett, Vallerand, Gonahue, & Lorimer, 2008). 

Preferred coaching leadership traits are those behaviours which 
the athletes desired to be demonstrated by their coaches and which 
they perceive to impact performance. Athletes’ perceptions of these 
behaviours, exhibited as traits, are related and crucial for their 
performance. Chelladurai (1990) affirmed that if coaches’ behaviours 
match the appropriate preferences of the athletes, they will feel 
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satisfied and achieve their performance. The notion that congruence 
among preferred coaches traits, positive perception and exhibition of 
such traits by coaches leads to improved athlete performance is well 
established (Riemer & Chelladurai, 1995). Riemer and Toon’s (2001) 
study of university athletes’ indicated that the behaviours 
demonstrated by the coach are important determinants of athletes’ 
satisfaction which is crucial to performance. 

The study of individual and group behaviour has been a varied 
and enlightening endeavour. But Sullivan and Kent (2003) had noted 
that in studying behaviour, the sport context allows for a somewhat 
structured and controlled setting without the need for a laboratory. 
Baker, Yardley and Cote (2003) examined the relationship between 
coaching behaviours in team and individual sport athletes and found 
significant differences in preferred coaching traits among fourteen 
different sports. They contended that interdependent and independent 
sports differ in the level of relevance among athletes and coaches’ 
leadership traits. Coaching traits of technical skills, goal setting, mental 
preparation, physical training, competition strategies, and personal 
support were found to positively correlate with athlete’s performance 
satisfaction. This was in line with previous study (McCormack, 2007) 
which identified relationships among coaches’ traits and their athletes’ 
performance. Jones (2002) found that the traits of consistency and 
decisiveness were characteristics of leaders from both sport and 
business. However, leadership behaviour and trait would be 
determined by the situation.  

The rationale for the present study stemmed from the fact that 
coaches, as leaders, hold a unique position in respect of their influences 
in the lives of athletes. It becomes necessary to stress the need for 
leadership traits capable of impacting performance and success for 
both athlete and coach. Strengthening coach-player relationships 
towards achieving established goals could provide useful prescriptions 
for improving training and selection of athletes at the tertiary level of 
education in Lagos State. The onus of selecting and training athletes 
who would represent their institutions at the interscholastic games 
rests on the coaching leadership effectiveness. It is against this 
backdrop that this study seeks to examine the ten (10) factors of 
coaching leadership traits (Anshel, 1996) and the preferences of 
university and college of education athletes in Lagos State. Research 
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has indicated that effective coaching leadership is required for a 
collegiate athletic programme to be successful (Tucker, 2009). The 
study is delimited to university and college of education athletes 
representing the four institutions at interscholastic games. 
Generalisation of this finding was delimited to these participants or 
those who could be shown to be similar in composition. 
 
Research Hypothesis 
There will be no significant relationship between university and college 
athletes’ preferences of coaching leadership traits. 
 
Methodology 
 
Participants 
Participants from two universities University of Lagos (UNILAG), Lagos 
State University (LASU)] and two colleges of education [Adeniran 
Ogunsanya College of Education (AOCOED), Federal College of 
Education (Technical) Akoka (FCETA)] who were in competition session 
were involved in this study. All the four institutions are located in Lagos 
State, Nigeria. Each of the universities and colleges of education was 
established by the Federal Government (UNILAG and FCETA) and Lagos 
State Government (LASU and AOCOED). For the universities, all athletes 
that represented their institutions at the 23rd Nigerian University 
Games Association (NUGA) in Benin City from 19th – 26th March, 2011 
were part of the sample while for the colleges of education, all athletes 
who represented the colleges at the 17th National Conference of Nigeria 
Colleges of Education Games Association (NICEGA) in Omok, Port 
Harcourt from the 22nd April, 2012 were selected. Representation at 
these games is not automatic as preliminary competitions are organised 
at the zonal level to select athletes and teams for the national games. 
Based on the purpose of the study, these categories of athletes were 
considered relevant and representative since they represented their 
institutions at the highest level of interscholastic games. At the level of 
their institutions, every athlete aspires to feature in these games. 
Within the four institutions, a total number of 202 athletes represented 
the institutions at the two games and in fourteen sports of badminton, 
basketball, chess, cricket, handball, hockey, judo, squash racket, 
swimming, table tennis, taekwondo, tennis, track and field and 
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volleyball. However, only 191 that volunteered to participate in the 
study and returned the questionnaire in usable form (94.55% return 
rate) formed the sample for the study. This was made up of 99 athletes 
(51.83 %) from the universities and 92 (48.17%) from the colleges of 
education.  
 By mere coincidence, the two universities have the largest and 
the smallest number of participating athletes. UNILAG has the largest 
number of participants (n=79; 41.36%) in 12 sports while LASU has the 
smallest number of participating athletes (n=20; 10.47%) in 4 sports. 
Across the two subgroups, male dominated representation at the 
games (n=137; 71.73%) with the majority of them from college of 
education (n=73; 53.28%). The university subgroup had the largest 
number of female participants (n=35; 64.81%) in 7 sports. 

 
Table 1: Athletes representation by institution and sport  

             University  (n=99)              College of Education   
(n=92) 
                        UNILAG   LASU                   FCETA                      AOCOED 
        n=79          n=20      n=59                      
n=33 
 M F M F M F M F
   

Badminton   4 - - - 2 2 2 -
        
Basketball   10 - - - 9 - - - 
Chess      5 5 - - - - - - 
Cricket     13 - - - - - 14 - 
Handball      - - - - 11 - -
 - 
Hockey      - - - - 17 - - - 
Judo      1 - 2 9 - - - - 
Squash      3 - - - - - - - 
Swimming    1 - 1 - - - - - 
Table Tennis 1 - 1 3 - - 2 - 
Taekwondo   4 2 - - - - - - 
Tennis         - 2 - - 1 - - - 
Track & Field  9 2 1 3 5 3 10 5 
Volleyball        8 9 - - - 9 -
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 - 

Total      59 20 5 15 45 14 28 5
    

 
Instrumentation 
The instrument used for this study was a modified Leadership Trait 
Preference Questionnaire (LTPQ) which was developed by Anshel 
(1996). This was used to determine athletes’ preferences of coaching 
leadership traits. The LTPQ is a standardised 57-item scale with 10 
factors designed to measure the coaching leadership traits which the 
athletes prefer being reflected in the behaviour, actions and 
dispositions of their coaches. These traits are counselling, 
temperament, endurance, friendliness and happiness, rewards and 
encouragement, communication skills, dedication and goal attainment, 
sense of humour and cheerfulness, positive criticism and cooperation. 
The instrument describes each trait within a particular coaching 
leadership behavioural disposition. 
 
Counselling - leadership trait characterised by provision of advice for 
athlete with unconditional support and undue pressure. 
 
Endurance - leadership trait characterised by tolerance and 
accommodation of athlete’s unpleasant situations and conditions. 
Temperament - leadership trait demonstrated by good and positive 
emotional dispositions towards athletes. 
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Friendliness and happiness - characterised by friendly disposition and 
warmness towards the athletes. 
 
Rewards and encouragement - leadership trait that reinforces an 
athlete by encouraging and rewarding good performance. 
 
Communication skills - leadership trait characterised by ability to 
effectively communicate with the athletes and with less ambiguity but 
more understanding. 
 
Dedication and goal commitment - leadership trait demonstrated by 
dedication and commitment to athlete’s goal achievement. 
 
Sense of humour - leadership trait characterised by good spirit and 
cheerful disposition towards the athletes. 
 
Positive criticism - leadership trait characterised by positive and 
objective feedback and criticism to correct mistakes and improve 
performance of athletes. 
Cooperation - leadership trait demonstrated by direct and indirect 
teaching of necessary skills and characteristics considered important for 
goal attainment. 
  
Based on these descriptions, athletes’ responses on each item 
statement reflect their ratings of the ten traits. The scale consisted of 
three parts: Part I included the consent form, Part II included 
background questions on participant, sport, team and the coach, Part III 
included statements and descriptions on the 10 factors in which 
athletes indicate the types of behaviors they prefer in their coaches. 
Item responses are quantified by using a modified 4-point Likert scale. 
The derived score from the responses thus reflects athlete’s order of 
preferences. 

The internal consistency of the test items had been initially 
confirmed by experts in test construction. Test-retest reliability was 
carried out to further establish the consistency of the LTPQ and a 
Cronbach’s alpha value for the instrument was established at 0.76. An 
introductory letter was attached to the instrument explaining the 



Idou Keinde            97 

 

 

purpose and need for the study as well as why athletes’ cooperation is 
required in completing the questionnaire. 
 
Data Collection and Analysis 
Data was collected during competition session with the administration 
of the LTPQ carried out separately at the two venues of the 
interscholastic games-NUGA and NICEGA. This was deliberate since the 
athletes had previously trained and prepared for the games with their 
coaches; they were therefore in competition mood at the venue of the 
games. The athlete-coach relationship that existed before and during 
the games was crucial to the purpose of this study. At each venue and 
under the approval of the director of sports of each institution, 
permission and cooperation of the officials attached to each 
institution’s contingent were sought. The purpose of the study and 
modalities of administering the instrument were discussed with the 
coaches. Administration of the instrument was carried out in each 
institution with two research assistants who were non-technical 
officials attached to the athletes. The research assistants were tutored 
on the appropriate steps of informed consent and that participant is 
voluntary as all information would be treated with confidentiality. 
Data were analysed by determining the mean values for each trait and 
across the two categories of athletes (university and college of 
education). Mean ranking were also calculated for the two categories of 
athletes on each of the leadership traits. Spearman rank order 
correlation was thereafter calculated to test the hypothesis, determine 
the coefficient and the significance of preferences. 
 
Results 
Table 2: Mean and rank difference correlation summary of university 
and college athletes’ preferences    of  coaching leadership traits                                                           

  University (n=99)      College of Education (n=92) 
  
Trait items       Mean   Rank Order    Mean   Rank Order d
 d² 
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Counselling         38.5 5 38.3 5  0 0 
Temperament 20.5 9 21.8 9  0 0 
Endurance 20.6 8 20.0 10  -2 4 
Friendliness  
and happiness 42.7 1 42.3 3  -2 4 
Reward and  
encouragement 35.9 7 40.4 4  3 9 
Communication 
skills  38.5 4 36.0 7  -3 9 
Dedication and  
goal attainment 20.1 10 22.2 8  2 4 
Sense of humour  
and cheerfulness   43.5 2 43.3 1  1
 1 
Positive criticism   36.0 6 38.0 6  0
 0 
Cooperation   40.1 3 43.1 2  1 1 

Total    33.64  34.54    32 
   rho=.81; *p<0.05 
 
Table 2 presents the means and rank difference correlation summary of 
university and college of education athletes’ preferences of coaching 
leadership traits. Descriptive analysis shows that college of education 
athletes have higher mean preferences (M=34.54; SD=9.42) of coaching 
leadership traits than their university counterparts (M=33.64; SD=9.46). 
University athletes mostly preferred the coaching leadership traits of 
friendliness and happiness, sense of humour and cheerfulness and 
cooperation from coaches while college of education athletes also 
mostly preferred the same three coaching leadership traits but in 
different order. The least preferred coaching leadership traits among 
the university athletes are also the same as the traits least preferred by 
the college of education athletes. These traits are those of dedication 
and goal attainment, temperament and endurance. The only difference 
is also in the order of preferences. In testing the hypothesis, rank order 
correlation coefficient result indicates a significantly strong relationship 
(rho=.81; p<0.05 at df=10) between the university and college of 
education athletes preferences of coaching leadership traits. The 
hypothesis is therefore rejected indicating that the preferences of the 
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two categories of athletes are related. Also, the result shows that 66% 
of the variability (coefficient of determination) in the preferences of 
university athletes is due to college of education athletes having 
different preferences of coaching leadership traits. 
 
Discussion 
Finding of present study shows that the coaching leadership traits 
preferences of university and college of education athletes are related 
but that the college of education athletes have higher preferences. This 
finding supports the findings of Beam (2004) that preferences of the 
traits may vary based on situational factors. The skill level of this 
category of athletes equally impacts their preferences (Turman, 2001). 
This finding could be explained by the various differences in the college 
of education athletes’ personal characteristics which may have 
positively impacted the relationships shared between them and their 
coaches (Lafreniere, Jowett, Vallerand, Gonahue, & Lorimer, 2008) 
relative to those shared by the university athletes. 

Findings from this study also indicated that the coaching 
leadership traits of friendliness and happiness, sense of humour and 
cheerfulness, and cooperation are what the athletes needed for good 
performance. This suggests that the athletes preferred their coaches to 
be warm in their disposition towards them; to be in good spirit and 
cheerful in their disposition to them; and be directly involved in the 
teaching of necessary skills to their performance. Whatever an athlete 
desires cannot evolve without a good relationship between the athlete 
and the coach. If a coach adapts his/her behaviour to be in tune with 
athletes’ preferred behaviours, the athletes may be more readily 
inclined to the coach through improved satisfaction and performance 
(Pilus & Saadan, 2009). These findings are not surprising as the 
relationship shared by an athlete and the coach is one key factor to the 
athlete’s successful performance (Zakrajsek, Abildso, Hurst & Watson, 
2007). Effective leadership is therefore the required platform for a good 
coach-athlete relationship to achieve the goals. This also lends 
credence to the notion that the type of relationship that coaches and 
athletes share is based on the coaching leadership trait which impacts 
performance (Kajtna & Baric, 2009). 
 
Conclusion and Recommendations 
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Results from this study revealed a significant relationship between the 
preferences of university and college of education athletes as well as 
higher preferences of coaching leadership traits by the college of 
education athletes. Findings indicated that the traits of friendliness and 
happiness, sense of humour and cheerfulness and cooperation were 
mostly preferred. It does appear that athletes’ peculiar personal 
characteristics as well as the coach-athlete relationship influence the 
athletes’ preferences of the coaching leadership trait. Though the 
context of the sport situation and characteristics of the coach and the 
athletes themselves dictate appropriate leadership behaviour, coaches 
must be conscious of the traits preferred by their athletes. Further 
study should be conducted among participants in specific sport to 
determine whether the ten traits of the LTPQ capture the essential 
elements of the coaching leadership traits and to provide basis for 
comparison with results of present study. Future research may focus on 
the situational and athletes’ characteristics to allow for a better 
understanding of the peculiarities and conditions surrounding their 
relationship. Therefore, investigation should examine coaching 
leadership trait preferences as impacted by sex, age, skill level and 
academic performance. On the basis that the relationship between the 
athlete and the coach is crucial for performance, coaches as leaders 
should from time to time, exhibit the emotive aspects of themselves as 
a way of inspiring and influencing athletes to higher performance. 
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Abstract  
Libraries have been the companions of higher education for many 
centuries. Library in higher education is supposed to play a critical role 
in the teaching, research, and learning activities through selection, 
acquisition, organization, preservation, and given access to all sorts of 
relevant and current materials which include books and periodicals, 
manuscripts, rare documents, journals, maps, etc. needed by teachers 
and students. This paper therefore made an attempt to examine the 
state of higher education libraries and how they have been able to 
support the institutions to which they are attached. The academic 
library is a vital force at the heart of higher education. Yet, its future 
seems to be uncertain, hence the need to bring into limelight the 
challenges facing academic library in Africa and offer possible strategies 
for responding to them. It was discovered that higher education 
libraries in Africa have not been providing the expected services 
effectively and efficiently due to the severe economic challenges facing 
them such as inability to stock libraries with current and relevant 
information resources, under staffing among others. The study 
recommended that higher education library should be well funded in 
order to employ enough staff, acquire materials such as current 
journals, books, equipment, integrate the use of Information and 
Communication Technology to carry out their housekeeping operations 
and services in order to be more effective and efficient in the 
information delivery, global access to information, and also to easy 
retrieval of information. 
 
Keywords: Higher education libraries, Academic libraries, Africa.  
 
Introduction  
Higher education generally refers to post-secondary education.  
According to Kavulya, 2004, it is schooling that takes place after high 



104                                                                                          The Role of Libraries in… 
 

school, which may be in the form of career training, continuing 
education, adult education, a two year Associate’s Degree or a four-
year bachelor’s Degree. Higher education is an educational level that 
follows the completion of a school providing a secondary education 
such as high school and secondary school. It is a post-secondary school 
education. In many developed countries, a high proportion of the 
population is now entering higher education at some time in their lives. 
Higher education is important to national economies as an industry and 
as a training ground for personnel needed for the growth and 
development of the economy.  Acquisition of higher education makes 
job easier to find, enhances promotions, and enables workers to earn 
decent wages and these often than not results in greater job 
satisfaction for employees. Education and library are two inseparable-
indivisible concepts, because the existence of one is impossibility 
without the other. None of them is an end in itself; rather both of them 
together are a means to an ultimate end. Education is the result of 
acquired knowledge and the cumulation of observations and 
experiences, while a library is the fountain, source, protector and 
storehouse of that knowledge and experience.  

Education cannot exist alone in the absence of library, and the 
library has no meaning if it cannot impart education. Education is an 
eye opener to a human being. It gives him perfect adequate knowledge, 
creates civic and rational sense, withdraws him from the subjection of 
low habits, selfish passions and ignoble pursuits, and thus educes him 
from abysmal darkness to limpid and perspicuous enlightenment. 
Library is an instrument of self-education, a means of knowledge and 
factual information, a centre of intellectual recreation, and a beacon of 
enlightenment that provides accumulated- preserved knowledge of 
civilization, which consequently enriches ones mental vision, and 
dignifies his habit, behaviour, character, taste, attitude, conduct and 
outlook on life. Library makes available all the records of knowledge of 
the past and present.  

A well equipped library is a sine qua non for the intellectual, 
moral, and spiritual advancement and elevation of the people of a 
community. It is an indispensable element of the absolute well-being of 
the citizens and that of the nations at large. Education is acquired by 
people through certain institutions, schools, agencies, welfare bodies, 
museums, and organizations, and library is the most outstanding of 
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such institutions. These medium of education depend on library, which 
is the centre of wholesome education, and the quencher of thirst for 
concrete, fathomless, and ultimate knowledge. Library is a learned 
institution equipped with treasures of knowledge maintained, 
organised, and managed by personnel to educate the users. 

Higher education library can be referred to as academic library. 
Academic libraries are libraries attached to tertiary institutions. 
Academic library comprises school libraries, college libraries, and 
university libraries, whose main objective is to meet the academic 
needs of the particular institution for which it is created to serve. 
Libraries have been the companions of higher education for many 
centuries. They have been supporting the process of learning through 
the services they are rendering to their patrons. These include the 
selection, acquisition, organisation, storage and provision of access to 
materials such as books, manuscripts, rare documents, journals, maps 
etc. They also store and provide access to institutionally created 
materials which include graduate projects, theses and dissertations, 
technical reports, inaugural and faculty lectures etc. 

Academic libraries provide services by making their collections 
available to their patrons through the services of librarians who are 
experts at finding and organizing information and at interpreting 
information needs. Libraries often provide a place of silence for 
studying and public facilities to have access to their electronic 
resources and the Internet. Rethinasami (2009) defines library with 
three fundamental functions which are; selection to create a collection, 
organization to enable access, and preservation for ongoing use. 
Libraries are places to get unrestricted access to information in many 
formats and from many sources.  The academic libraries in Africa are in 
economic crisis in particular in the context of deterioration in the 
higher education sector, Kavulya (2004).  

According to Kavulya (2004), governments, many international 
and private agencies invest in higher education, in Africa. Despite the 
fact that university libraries have remained central to the academic 
activities, library and information services development have been 
generally perceived to be inadequate. Unless library and information  
services for higher education are adequately provided, the educational 
output will be retarded and the socio-economic development of the 
country will be endangered. It is therefore necessary to critically 
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appraise higher education libraries in Africa in order to proffer solutions 
to some of the challenges being faced in order to be effective, efficient, 
and relevant in the achievement of the overall goals of their 
institutions. The academic library is a vital force at the heart of higher 
education. Yet, its future seems to be uncertain, hence the need to 
bring into limelight the challenges facing the academic library and offer 
possible strategies for responding to them.  

 
Role of Higher Education 
Higher education generally refers to post-secondary education. In 
essence, it is any schooling that takes place after high school. 
Institutions of higher learning have the main responsibility for 
equipping individuals with advanced knowledge and skills required in 
positions of responsibility in government, business and profession. 
They also produce new knowledge through research and serve as 
conduits for the transfer, adaptation and dissemination of knowledge 
generated elsewhere in the world. According to World Bank (1994), 
higher education contributes to socio-economic development by 
equipping individuals with the means to improve their skills, knowledge 
and capability for productive work. It also enriches the political and 
cultural life of the community and strengthens the community's ability 
to productively use technology for social and economic development. 
Without a good training and research at a higher level, no society can 
ensure a level of development that matches the needs and 
expectations of its people.  

According to Ifidon and Okoli (2002), universities are now being 
saddled with more functions which include pursuit, promotion, and 
dissemination of knowledge; provision of intellectual leadership;    
manpower development; promotion of social and economic 
modernisation; and promotion of intra- and inter-continental and 
international understanding. 

The importance of higher education for growth and 
development of a nation is confirmed by Annan (2000) who asserted 
that higher education and research contribute to the eradication of 
poverty, to sustainable development and to progress towards reaching 
the internationally agreed development goals. UNESCO (2010), 
observed  that the past decade provides evidence that higher education 
and research contribute to the eradication of poverty, to sustainable 
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development and to progress towards reaching the internationally 
agreed upon development goals. 

 
The Role of Libraries in Higher Education 
Higher education library is being referred to as academic library. 
Academic library is a library attached to a tertiary institution, and the 
measure of its excellence is determined by the extent to which its 
resources and services support the academic pursuits of the institution 
to which it is attached. Academic libraries include universities, 
polytechnics and colleges of education. Libraries have been the 
companions of higher education for many centuries. They have been 
involved in the selection, acquisition, organization, preservation, and 
given access to all sorts of materials which include books and 
periodicals, manuscripts, rare documents, journals, maps, etc. that 
have supported the process of teaching, learning, research, and 
development learning.  

Library in higher education is supposed to play a critical role in 
the teaching, research, and learning activities, through provision of 
relevant and current materials needed by teachers and students. 
Libraries from ages have been indispensable agents of information 
gathering, organizing, storing retrieval and dissemination. University 
scholars and some outside users depend on universities libraries for 
acquisition of knowledge (Fabunmi, 2004). Academic libraries are 
supposed to play a critical role in the teaching, research, and learning 
activities, through sharing expensive resources such as books and 
periodicals, films and videos, software and electronic databases, 
supporting instructional programs by responding to the requests of 
teachers and students, as well as preserving and organising artifacts 
and ideas. In addition to preservation, libraries ensure access to 
materials through indexes, catalogs, and other finding aids that allow 
learners to locate items appropriate to their needs.  

Through collaborative efforts with faculty disciplines, the 
university library is expected not only to respond to trends in higher 
education affecting teaching, but also participate in shaping curricular 
innovations made necessary by changes in institutional needs. It is the 
duty of the library to ensure that information resources required in 
support of these innovations are identified and access is facilitated as 
part of a broadened process at the university. Higher education 
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libraries are partners in educating students, achieving their institutions’ 
missions, and positioning libraries as leaders in assessment and 
continuous improvement on their campuses. Jackson and Hahn (1999) 
are of the view that an academic library is a place to support students’ 
desire to feel connected to higher education’s mission. Higher 
education library facilitates the identification and delivery of 
information regardless of format, in support of the universities’ 
teaching, research and learning guided by an ongoing assessment of 
the information needs of its user community.  

 Libraries must demonstrate their value and document their 
contributions to overall institutional effectiveness and be prepared to 
address changes in higher education. Library is an instrument of 
education contributing to the intellectual development of the student.  

At the university level, the library is a partner with the schools 
and departments of the university in meeting the teaching, research 
and learning commitments of the university. This role is embodied in 
four components: information transfer, partnership in teaching and 
livelong learning, partnership in research, and preservation of 
intellectual records.  

According to Šušol (2009), the link between education and 
libraries is well defined and logically rooted in the fact that both 
educational institutions and libraries work with knowledge. The former 
spread knowledge, values, and beliefs through a system of schools, 
whereas the latter provide individuals with access to information 
resources in publicly accessible archives of knowledge. While Virkus 
and Metsar (2004) are of the opinion that academic library has 
traditionally been seen as the ‘heart of the university’ serving the 
academic community of its parent institution. At the university level, 
the library is a partner with the schools and departments of the 
university in meeting the teaching, research and learning commitments 
of the university. This role is embodied in four components: 
information transfer, partnership in teaching and livelong learning, 
partnership in research, and preservation of intellectual records. In 
other words, the university library facilitates the identification and 
delivery of information regardless of format, in support of the 
universities’ teaching, research and learning guided by an ongoing 
assessment of the information needs of its user community.  
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As the role that higher education institutions play in lifelong 
learning becomes increasingly clear, so does the role of the library in 
helping individual acquire the skills of lifelong learning. Through 
partnership with other teaching faculty, the university library offers 
programmes of information literacy, which emphasises critical thinking 
skills, and addresses the use of information in a variety of formats and 
by so doing prepares university students for a lifelong learning. 
According to Aguolu (1983), university library is the most important 
organ in the institution. The academic health, intellectual vitality and 
effectiveness of any university depend largely upon the state of the 
health and excellence of its library.  

Beenham and Harrison (1990), define the main objectives of an 
academic library as; to serve the needs of the academic community, to 
provide reference materials at appropriate levels, to provide study 
areas for users, to provide a lending service appropriate to the different 
types of users and to provide an active information service. Wilson and 
Tauber (1980) assert that library plays a critical role in the realization of 
the major functions of an academic institution which are teaching, 
research and extension services because it is the heart beat of that 
institution. Library is one of the areas being accessed during 
accreditation exercise in higher institutions. The quality of the library 
holdings, the currency of information materials, among others are the 
criteria being used to attract full accreditation, interim and deny 
accreditation. There is no educational institution that can be accredited 
without a standard and well equipped library (Okogwu and Akidi, 
2011). Library is the centre for teaching, learning and research 
activities, thus helping the higher institution to achieve its mission and 
vision. 

Higher education libraries are seen as having a bigger role as 
engine of growth and development. The mission of a university in Africa 
can therefore be defined as to contribute to national development and 
the community through first long term and sustainable development 
policies, and secondly promoting social justice such as human rights, 
equity, democratic values, as well as the rights of children, minorities 
and disadvantaged groups. Chisita (2009) notes that the basic 
characteristic of a good academic library is its total identification with 
its institution because the measure of its excellence is determined by 
the extent to which its resources and services support the academic 
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pursuits of the institution. 
 According to Khanna (1987), a well stocked, well staffed and 

well organized library is definitely the sine qua non of a modern 
educational system. The basic function of an academic library is to 
provide education and this means that it should be used as a dynamic 
instrument for explaining and expanding the horizons of knowledge. It 
exists to feed and nourish the intellect of students and staff and also 
invite all those who enter its portals to fully participate its intellectual 
and cultural life. 

The needs of the users of academic libraries are reflected by 
the courses offered and the academic research undertaken within 
those institutions. Anunobi and Okoye (2008) state that a well 
established library is critical for an academic institution as a convenient 
point for learning, teaching and research. Currently libraries are 
struggling to maintain their place as the central point of inquiry in an 
educational institution. Academic libraries are no longer restricted to 
the print activities like cataloguing , classification , circulation and other 
bibliographic services but they have extended their efforts to 
interdisciplinary concepts and information technology. 

According to Kavulya (2004), the justification for investing in 
higher education libraries lies in the extent to which a linkage can be 
demonstrated between such an investment and improvement in 
quality, efficiency and achievement in university education. At the 
university, the library has been seen as an instrument of teaching 
alongside lecture and discussion methods and the librarian serves as 
a teacher, guiding the student in the ways of investigation and 
research by acquiring information materials to support every course 
in the curriculum and every research project of the faculty; 
organising them in a manner that permits easy access to their 
contents and also ensuring that such access is facilitated by giving 
users the necessary skills to retrieve the required information.  

 

 
Challenges of Higher Education Libraries 
Libraries in higher education are facing the following challenges: 

Economic Challenges: Libraries in the academic institutions are 
not adequately stocked with relevant information resources due to the 
diminishing of funds allocated to library as a result of the global 
recession. This has great implications for teaching, learning, research 
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and development. According to Tise (2011), the economic situation in 
many developing countries is such that many libraries have not had the 
resources to purchase any books for the past five to ten years, 
inadequate journals subscriptions and limited access to electronic 
information, which has led to libraries being unable to adequately 
support teaching, learning and research activities in higher education. 
This is having a negative and damaging effect on training and research 
capacities. The main purpose of higher education libraries is to provide 
access to information to support the objectives of their parent 
institutions.  

Africa’s university libraries are under-resourced and 
underutilized, they are facing a crisis that, though seemingly quiet, has 
the potential to affect the continent’s intellectual capital for decades to 
come (Cullen, 2004; Kavulya, 2006; and Raju, 2009). This trend is 
exacerbated by continuously declining budget levels adding to the 
inability of university libraries to satisfy the growing demand for 
education. 

There are no basic information infrastructure, and poor policy 
implementation have been identified as some of the challenges facing 
academic libraries in Africa. Another challenge is the information 
explosion which has accelerated the demand for information in various 
forms and format. Many of the higher education libraries are not 
having the wherewithal to introduce the use of Information and 
Communication Technology to the libraries. There is a need to 
automate and digitize higher education libraries in order to be relevant 
in serving their users better in this era of information explosion.  
 
Conclusion  
This paper concludes that despite the importance of academic library in 
supporting the achievement of it’s institutional goals, it has not been 
providing the expected services effectively and efficiently in Africa due 
to the severe economic challenges being faced, such as inability to 
stock libraries with current and relevant information resources, 
understaffing among others. Thus, establishing that it is necessary for 
higher education libraries to be well funded in order to remain 
relevant.  
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Recommendations 
The study recommended that: 

1. Higher education library should be well funded in order to 
acquire materials such as current journals, books, equipment. 

2. Maintenance of the library infrastructure should equally be 
carried out when and where it is necessary. 

3. Adequate staff should be employed to man academic libraries. 
4. Academic libraries should integrate the use of Information and 

Communication Technology to carry out their housekeeping 
operations and services in order to be more effective and 
efficient in the information delivery, global access to 
information, and also for easy retrieval of information. 

5. Higher education libraries should form consortia in order to 
share resources both in the processing of information and 
delivering of information services. 

6. Management of higher education should begin to recognize 
how essential libraries are to the achievement of institutional 
goals. There is the need to give libraries the recognition they 
deserve.  
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