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KIU Journal of Education 
 
The KIU Journal of Education (KJE) is a Tanzania-based journal that 
publishes high-quality solicited and unsolicited articles in all areas of 
education. Such articles must be written in good English language. 
Articles to be published in the KIU Journal of Education are usually 
subjected to peer-review.  
 
The KIU Journal of Education will be published yearly with effect from 
January, 2014. It was a quarterly publication.  
 
Types of articles that are acceptable 
The KIU Journal of Education accepts two forms of articles for 
publication. These are: 

1) Report of empirical studies: These should describe new and 
carefully confirmed findings, and details of the research 
methods should be given so that others can verify the work. 
The length of a full paper should not exceed 6,000 words (i.e. 
15 A4 pages). 

2) Reviews or theoretical papers: Submissions of reviews and 
perspectives covering topics of current interest may be 
accepted for publication. The length of a reviewed paper 
should not exceed 6,000 words (i.e. 15 A4 pages). 

 
Method of submission of articles 
 

Articles should be submitted as e-mail attachments to the 
Editor-in-chief: Edward Kamya < eddiekim@yahoo.com >, who 
will acknowledge receipt of the article and assign a manuscript 
number to the article within three working days.  
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Every article must follow the under listed guidelines: 
1) It must be typed in MS-word, using ‘Times New Roman’ font 12. 

The spacing should be 1.5, but the tables and figures should be 
single spaced. 

2) The title page should include the topic, corresponding author's 
full address and telephone/fax numbers and should be in an e-
mail message sent to the Editor-in-chief, with the file, whose 
name should begin with the first author's surname, as an 
attachment. 

3) All manuscripts are peer-reviewed by qualified scholars 
carefully chosen. The reviewers’ comments are usually made 
available to authors within two weeks. The authors are 
expected to submit the corrected copies within a period of one 
month. 

4) The Title should be a brief phrase reflecting the contents of the 
paper. The Title Page should include the authors' full names 
and affiliations, the name of the corresponding author along 
with phone, fax and e-mail information. Present addresses of 
authors should appear as a footnote. 

5) The Abstract should be about 200 words. It must contain the 
background to the problem, purpose of the study, 
methodology, findings, conclusion and implications for 
policy/recommendations. Usually, references are not cited in 
the abstract. Keywords of 3-5 words can be stated below the 
abstract. 

6) A list of non-standard Abbreviations should be added. In 
general, non-standard abbreviations should be used only when 
the full term is very long and used often. Each abbreviation 
should be spelt out and introduced in parentheses the first time 
it is used in the text.  

7) The Introduction should provide a clear statement of the 
problem, the relevant literature on the subject, and the 
proposed approach or solution.  

8) The methodology should be complete enough to allow possible 
replication of the research. It should contain the research 
design, population, sampling procedure, sample size, 
instrumentation, test for reliability, validation, method of 
analysis and level of significance. Slight variations are allowed. 
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9) The results should be presented with clarity and precision. It 

should be presented under the directional/research questions 

or hypotheses. It should be written in the past tense when 

describing author's findings, but references to previous findings 

should be written in the present tense. The results should be 

explained. 

10) The Discussion should relate the research findings to the 

findings of earlier researches that are relevant to the study. 

Justification should be made for deviation from expectation 

and previous studies. 

11) Tables should be kept to a minimum and be designed to be as 

simple as possible. No table should exceed a page. Each table 

should be on a separate page, numbered consecutively in 

Arabic numerals and should bear a title. Tables should be self-

explanatory without reference to the text.  

12) References should be in the latest American Psychology 

Association (APA) bibliographic format. 
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Abstract 
The paper takes a look at entrepreneurship education and its impact on 
human resource needs of developing countries. It presents an 
evaluation of survey undertaken by KNUST Entrepreneurship Clinic. It 
therefore advocates for investment in entrepreneurship education in 
higher institutions especially in developing countries. This study will help 
to influence youth’s attitude towards entrepreneurship education and 
also impact policy on entrepreneurship education. The study makes 
empirical and theoretical contribution by focusing on the research area 
that has received less attention especially in the context of 
entrepreneurship education and graduate employment implication for 
policy and practice. It recommends for higher institutions to review their 
curricula and build collaborative support with the industry to help 
educate the next generation of thinkers who will propel African’s 
development. 
 
Key Words: Entrepreneurship Education, Human Resource, Higher 

Institutions, Entrepreneurship Clinic. 
 
1.0 Introduction 
Entrepreneurship has become an economic panacea, seen as 
generating employment and economic prosperity in both developing 
and developed countries (Kuratko, 2005). It is also commonly 
acknowledged that there is a positive correlation between 
entrepreneurship and economic growth (OECD, 2010) and there 
continues to be an ongoing policy commitment towards the creation of 
an enterprising culture (Gibb, 2005). Gerba (2012) asserts that the term 
entrepreneurship education has been defined in several ways in 
entrepreneurship literature. Shepherd and Douglas (1997) propose that 
the essence of entrepreneurship education is the ability to envision and 
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chart a course for a new business venture by combining information 
from the functional disciplines and from the external environment in 
the context of the extraordinary uncertainty and ambiguity which faces 
a new business venture. It manifests itself in creative strategies, 
innovative tactics, uncanny perception of trends and market mood 
changes, courageous leadership when the way forward is not obvious 
and so on. What we teach in our entrepreneurship classes should serve 
to instil and enhance these abilities”. 

A useful working definition of the entrepreneurial higher 
education institution, which is broad enough to cater for institutional 
diversity, is provided by Gibb (2002): “Entrepreneurial higher education 
institutions are designed to empower staff and students to 
demonstrate enterprise, innovation and creativity in research, teaching 
and pursuit and use of knowledge across boundaries. They contribute 
effectively to the enhancement of learning in a societal environment 
characterized by high levels of uncertainty and complexity and they are 
dedicated to creating public value via a process of open engagement, 
mutual learning, discovery and exchange with all stakeholders in 
society - local, national and international." 

The inclusion of entrepreneurship in higher education 
curriculum to solve current unemployment of graduates cannot be over 
emphasized; this is relevant to the employability of university graduates 
and university education. Globally, entrepreneurship is a key driver of 
economy through job creation, employment generation and national 
capital development (Eyarefe & Sanusi, 2012). The continual increase of 
youth unemployment makes them vulnerable to economic shock. 
Unlike other natural resources, human resources, if left unutilized (due 
to unemployment or underemployment), deteriorate rapidly. 
Unemployment is costly both to the individual and society; long-term 
unemployment reduces the chances of finding a job and erodes self-
confidence and self-respect fostering a sense of dependency and 
powerlessness according to Mia (2014). 

Manpower development through higher education is one of the 
most critical determinants of sustainable growth. For growth to be 
sustained in a nation, there needs to be an investment in 
entrepreneurial skills through higher education. Addo (2010) stressed 
the need for inculcation of entrepreneurial spirit in students of higher 
learning to promote national development. Entrepreneurial spirit is 
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characterized by innovation and risk-taking, and is an essential part of a 
nation's ability to succeed in an ever changing and increasingly 
competitive global marketplace. Entrepreneurship could be defined as 
the capacity and willingness to develop, organize and manage a 
business venture along with any of its risks in order to make a profit. In 
political economics, it is the process of identifying and starting a new 
business venture, sourcing and organizing the required resources, while 
taking both the risks and rewards associated with the venture. Hence, 
entrepreneurship combined with land, labor, natural resources and 
capital can produce profit. Experienced business minded political 
leaders, economists, and educators believe that fostering a robust 
entrepreneurial culture will maximize graduate economic and social 
success on a local, national, and global scale. Wealth and a high 
majority of jobs are created by small businesses started by 
entrepreneurially minded individuals, many of whom go on to create 
big businesses. People exposed to entrepreneurship frequently express 
that they have more opportunity to exercise creative freedoms, higher 
self-esteem, and an overall greater sense of control over their own 
lives. Entrepreneurs drive America's economy, accounting for the 
majority of the nation's new job creation and innovations. According to 
the U.S. Census Bureau's 2002 Survey of Business Owners, self-
employed individuals who have no paid employees operate three-
fourths of U.S. businesses. The U. S. Small Business Administration 
reports that America's 25.8 million small businesses employ more than 
50 per cent of the private workforce, generate more than half of the 
nation's gross domestic product, and are the principal source of new 
jobs in the U.S. economy. It is with this in mind that the National 
Standards for Entrepreneurship Education were developed in America 
to prepare youths and adults to succeed in an entrepreneurial 
economy. 

Despite the obvious importance in terms of a country’ s 
approach to entrepreneurship education (NCGE, 2004b), the role of 
policy and particularly policy initiatives designed to promote 
entrepreneurship education has not featured strongly. This lack of 
representation can be interpreted in a number of ways. Firstly, the 
nature of the review focusing on ‘education’, rather than on ‘policy’, 
may well have excluded important studies. Secondly, it is possible that 
research exploring policy initiatives has tended to reside in evaluative 

http://www.businessdictionary.com/definition/innovation.html
http://www.businessdictionary.com/definition/nation.html
http://www.businessdictionary.com/definition/ability.html
http://www.businessdictionary.com/definition/competitive.html
http://www.businessdictionary.com/definition/global.html
http://www.businessdictionary.com/definition/marketplace.html
http://www.businessdictionary.com/definition/capacity.html
http://www.businessdictionary.com/definition/develop.html
http://www.businessdictionary.com/definition/manage.html
http://www.businessdictionary.com/definition/business-venture.html
http://www.businessdictionary.com/definition/risk.html
http://www.businessdictionary.com/definition/order.html
http://www.businessdictionary.com/definition/profit.html
http://www.businessdictionary.com/definition/land.html
http://www.businessdictionary.com/definition/labor.html
http://www.businessdictionary.com/definition/natural-resource.html
http://www.businessdictionary.com/definition/capital.html
http://www.businessdictionary.com/definition/produce.html
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reports for Government agencies rather than within academic journals. 
Finally, it may also be the case that there is a lack of research evaluating 
policies designed to promote entrepreneurship education. In spite of 
the importance of entrepreneurship to economic development, the 
policy and practice implication of entrepreneurship education and 
graduate employment remains largely unstudied. Thus, a better 
understanding of the factors that affect entrepreneurship education 
and graduate employment could have theoretical and practical 
implications to policy makers. This present study focuses on the policy 
and practice implication of entrepreneurship education and graduate 
employment. 
 
2.0 Entrepreneurship and Higher Education 
Education is a lifelong learning process, starting as early as elementary 
school and progressing through all levels of education, including adult 
education. Education is of paramount importance to any nation that 
wishes to develop its citizenry into useful members of the community. 
The role of higher education in entrepreneurship goes far beyond the 
delivery of knowledge to participating in ecosystems, partnerships and 
industrial alliances. Physical and intellectual skills are acquired through 
higher education. Pitan & Adedeji (2012) and Eyarefe & Sanusi (2012) 
claimed that the current trend of increased access to education and 
over production of young graduates that lack competent skills in Africa 
has led to the gap between academia and industry. Pitan (2010) carried 
out a study on skills mismatch among university graduates in the 
Nigeria labour market, discovered disparity between the skills acquired 
by students in the universities and the actual skills needed in the labour 
market. In Malawi, the 2013 Comprehensive National Human Resource 
Survey indicates that: (1) there is a huge mismatch in Malawi between 
available skills and the skills demanded in both the public and private 
sector; and (2) that there is general lack of technical, vocational, 
entrepreneurial and “hard” skills that are essential for the productive 
sector. Issues of access, quality and relevance also arise with respect to 
vocational education and training as well as tertiary education. For 
example, enrollment in Technical, Entrepreneurial, and Vocational 
Education and Training (TEVET) is about 8,000 compared to the 250,000 
students in secondary schools, and is biased towards boys (girls account 
for about 37%). 
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3.0 Investment in Entrepreneurship Education 
Entrepreneurship in term of employment generation is recognized 
globally. The practice has continually contributes to major indices for 
appraising a country’s economic development, self-reliance and supply 
of skilled labor force. Investing in education for entrepreneurship could 
be one of the highest return investments policy-makers can make to 
support growth and business creation. Despite the unique role of 
entrepreneurs, it has been observed that entrepreneurship education 
has not yet gain ground in higher institutions of learning in most Africa 
countries. Entrepreneurial education and training to support growth 
and business creation is one of three key areas identified for immediate 
intervention by the European Commission's Entrepreneurship 2020 
Action Plan. The Plan is a blueprint for joint action to revolutionize the 
culture of entrepreneurship and create a more supportive environment 
for entrepreneurs to grow and thrive.   

In Malawi, the Standards and their supporting Performance 
Indicators is a framework for teachers to use in building appropriate 
objectives, learning activities, and assessments for their target 
audience. Using this framework, students will have: progressively more 
challenging educational activities; experiences that will enable them to 
develop the insight needed to discover and create entrepreneurial 
opportunities; and the expertise to successfully start and manage their 
own businesses to take advantage of these opportunities. Strong 
investment in education, girls’ education and vocational training are 
required and the government together with private sector was 
committed to this. Rapid transformation in South Korea, Taiwan, and 
Singapore, which are not resource-rich, is largely attributed to their 
success in building human capital. 
 
4.0 Benefits of Entrepreneurial Education 
Entrepreneurship has been found as an important driver of economic 
growth, productivity and social development; however, academicians, 
practitioners and policymakers recognized its importance lately. 
Entrepreneurial education is focused on developing youth with the 
passion and multiple skills. It aims to reduce the risk associated with 
entrepreneurship thought and guide the enterprise successfully 
through its initial stage to the maturity stage. According to Brown 

http://eur-lex.europa.eu/LexUriServ/LexUriServ.do?uri=COM:2012:0795:FIN:EN:PDF
http://eur-lex.europa.eu/LexUriServ/LexUriServ.do?uri=COM:2012:0795:FIN:EN:PDF
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(2000), entrepreneurial education is designed to communicate and 
inculcate competencies, skills and values needed to recognize business 
opportunity, organize and start new business venture. Gorman, Hanlon 
& King (1997) point out that entrepreneurship education is an 
educational programme that is focused on impacting students with 
issues on entrepreneurship. 

Opportunity for business and job related based experiences: 
Students who participated in small business while in school acquired 
marketable skills valued by employers in the competitive workplace. 
Research suggests that entrepreneurs behave differently than 
managers in large, established firms (Schjoedt & Shaver, 2007), and 
employees and managers in entrepreneurial organizations exhibit 
different behavioural dynamics as well (Monsen & Boss, 2009). 
Opportunity to develop prudent and money management skills: They 
possess entrepreneurial skills such as ability to plan, manage financial, 
material and human resources. 

Opportunity to develop winsome interpersonal skills: students 
who are involved in school based enterprise learn to communicate their 
ideas effectively. They possess conflict resolution and self-advocacy 
skills; they are enthusiastic and are good team players.  
 
5.0 Survey of Perception of Students towards Entrepreneurial 
Education 
The College of Art and Social Sciences (CASS) and Centre for Business 
Development of Kwame Nkrumah University of Science and Technology 
(KNUST), Ghana in collaboration with the HFC Bank (Ghana) Ltd 
organized entrepreneurship clinic for KNUST students from February 7 
to March 7, 2014. Ninety-two (92) students participated in the 
evaluation survey.  
 
5.1 Attendance for the Clinic 
The attendance below (Table 5.1) is grouped according to the Colleges 
in the University for each day. The College of Art and Social Sciences 
has the highest student attendance or participation of a total of 2099 
times or appearances (48.2 per cent), whereas, College of Health 
Sciences recorded the lowest participation rate, 79 times or 
appearances (1.8 per cent). This is as expected because; students in the 
humanities or social sciences are generally disposed to business related 

../../AppData/Local/Microsoft/Windows/Temporary%20Internet%20Files/Content.IE5/AppData/Stephen/AppData/Local/AppData/PLANNINGUNIT3/Desktop/Download%20Articles%20on%20Entrepreneurship/New%20Venture%20and%20Family%20Business%20Teams%20%20Understanding%20Team%20Formation,%20Composition,%20Behaviors,%20and%20Performance%20-%20Schjoedt%20-%202012.htm#etap549-bib-0058
../../AppData/Local/Microsoft/Windows/Temporary%20Internet%20Files/Content.IE5/AppData/Stephen/AppData/Local/AppData/PLANNINGUNIT3/Desktop/Download%20Articles%20on%20Entrepreneurship/New%20Venture%20and%20Family%20Business%20Teams%20%20Understanding%20Team%20Formation,%20Composition,%20Behaviors,%20and%20Performance%20-%20Schjoedt%20-%202012.htm#etap549-bib-0050
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activities. The weekly attendance trend indicate a gradual increase, 
reaching the peak in week 3, (except for College of Engineering which 
peaked in week two) and decline in subsequent weeks. 
 
Table 5.1: Statistics of Participants of the Clinic.  
College Week 

1 
Week 
2 

Week 
3 

Week 
4 

Week 
5 

Total Per 
cent 

Valid 
Per 
cent 

Cumulative 
Per cent 

College of 
Engineering 

120 140 113 125 
 

106 604 13.869 13.9 13.9 

College of 
Architecture 
and 
Planning 
 

50 48 
 

56 
 

50 
 

106 
 

310 7.118 7.1 21 

College of 
Art and 
Social 
Sciences 

300 480 
 

601 
 

394 
 

324 
 

2,099 48.197 48.2 69.2 

College of 
Science 

130 125 
 

131 
 

119 
 

117 
 

622 14.282 14.3 83.5 

College of 
Agriculture 
& Natural 
Resources 

110 140 
 

153 
 

122 
 

116 
 

641 14.719 14.7 98.2 

College of 
Health 
Sciences 

20 10 
 

25 
 

15 
 

9 
 

79 1.814 1.8 100 

Total 4355 100 100  

Source: Field Survey 2014 
 
5.2 Gender of Participants 
The gender of participants is presented in the pie chart below. There 
are more male participation in the entrepreneurial clinic than their 
female counterpart. Young men are perhaps, may be more adventurer 
or risk lover than the young women. The entrepreneurial clinic 
recorded 70.7 per cent male participation as against a 29.3 per cent 
female participants. This could also be an indication of the admission 
ratio of the different gender. The less the rate of female admitted into 
the colleges or University, the less would be the expected proportion of 
female participation in entrepreneurial activities. 
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Figure 5.1: Gender of Participants 

70.70% 

29.30% 

Male

Female

 
Source: Field Survey 2014 
 
5.3 Level of Students in the University. 
From table 5.2, out of the total 92 respondents, students in final year 
recorded the highest (67.4%).  Students in years two and three 
accounted for 15.2% and 14.1% respectively. The final year students are 
keener at acquiring the necessary entrepreneurial skills which will equip 
them for the large world skill demand. 
 
Table 5.2: Level of the Respondents.   

Year Frequency Per cent Valid  
Per cent 

 Cumulative  
Per cent 

One 
 
Two 
 
Three 
 
Four 
 
Others 
 
Total 

       2 
 
     14 
 
     13 
 
     62 
 
       1 
 
    92 

2.2 
 
15.2 
 
14.1 
 
67.4 
 
1.1 
 
100 

2.2 
 
15.2 
 
14.1 
 
67.4 
 
1.1 
 
100 

2.2 
 
17.4 
 
31.5 
 
98.9 
 
100 
 

Source: Field Survey 2014  
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5.4 Entrepreneurship Campaign in KNUST 
The table below indicates how students agreed to the perception about 
entrepreneurship campaign in KNUST. 64.1 per cent of the students 
posited that the entrepreneurship campaign on campus was not strong 
enough. 35.9 per cent, however, thought otherwise. This calls for 
renewed efforts as well as innovative campaign strategies in increasing 
the rate of students’ awareness of the need to learn, acquire and 
develop the entrepreneurial skills to increase their chances of job 
placement either privately or in the public sector in the ever 
competitive global labor market before leaving the University. 
 
Table 5.3: Emphasis on Entrepreneurship. 

Response Frequency Per cent Valid  
Per cent 

Cumulative  
Per cent 

Yes 
 
No 
 
Total 

33 
 
59 
 
92 

35.9 
 
64.13 
 
100 

35.9 
 
64.1 
 
100 

35.9 
 
100 

Source: Field Survey 2014 
 
5.5 The Frequency at which People Patronized Entrepreneurship 
Programmes 
The table 4 shows how students indicated in the evaluation of the Clinic 
how they patronized entrepreneurship programmes on campus. 
 
Table 5.4: Frequency Students Patronize Entrepreneurship 
Programmes. 
Response Frequency Per cent Valid  

Per cent 
Cumulative  
Per cent 

Often 
 
Never 
 
Total 

23 
 
68 
 
91 

25.275 
 
74.725 
 
100 

25.3 
 
74.7 
 
100 

25.3 
 
100 

Source: Field Survey  2014 
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Analysis of the results of the study shown above is therefore 
summarized as follows. There is a direct relation between emphasizing 
entrepreneurship and how it affects students’ patronage of 
programmes in this subject. This is explicitly shown in Figure 2. It shows 
that 59 students representing 64.1% say that there is no emphasis on 
entrepreneurship in the university. Inasmuch as it affects students’ 
attendance of entrepreneurship programmes, as it is clearly stated in 
the figure above that 68 students (thus 74.7%) out of the total 92 say 
they have never patronized any entrepreneurship programme in the 
university since they gained admission. 
 In converse responses, 35.9% of the students said the 
university placed emphasis on entrepreneurship; thereby making 25.3% 
students say this makes them often attend entrepreneurship 
programmes. 

The results shown in tables 5.3 and 5.4 indicate that most of 
the respondents do not agree to the perception of entrepreneurship 
education. Moreover, the results also suggest that the university 
students are not encouraged to pursue entrepreneurship ventures in 
the university and lecturers are not helping students to meet people 
with good ideas for new ventures. This can be attributed to the 
teaching method that is being used to teach entrepreneurship. A similar 
situation was observed by Ediagbonya (2013) who finds that 
entrepreneurship education seeks to provide students with the 
knowledge, skills and motivation to encourage entrepreneurial 
activities that are achieved with proper teaching methods. This finding 
is also in line with the work of Mwasalwiba (2010) who finds out that 
the two primary teaching methods for entrepreneurship are the 
traditional (passive) method and the innovative (active) method. The 
traditional method consists of lectures and the innovative method is 
more action based. The three most applied teaching methods in 
entrepreneurship classes are lectures, case studies and group 
discussions which can be grouped under the traditional method. This 
traditional method is less effective than the innovative method in 
influencing entrepreneurial behaviour. 
 
6.0 Implication for Policy and Practice 
The activities of entrepreneurs are crucial to the economic growth 
and prosperity of modern societies. Entrepreneurship is a mindset that 
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assigns different values to resources and opportunities than those of 
the general population and a mindset that encourages creativity and 
innovation, changing the game, and being unique (Shane, S. 2004). 
Academic institutions should review their curricular and adapt them to 
the needs of realities facing the unemployed graduates in Africa 
community. Curricular should be designed in a way that it will equip 
students with enterprising and problem solving skills. Universities 
should seek out synergies with industry, the private sector and the civil 
society; this will enhance graduates having the skills and knowledge 
needed to respond to the development aspirations of their countries. 
In Europe, a number of Member States have successfully introduced 
national strategies for entrepreneurship education or made 
entrepreneurial learning as part of curricula. Education should be 
brought to life through practical experiential learning models, real-
world experience and the participation of entrepreneurs. Defined 
entrepreneurial learning outcomes for all educators are needed, to 
introduce effective entrepreneurial learning methodologies into the 
classroom. In the Entrepreneurship 2020 Action Plan that it adopted, 
the Commission invited Member States to ensure that the key 
competence "entrepreneurship" is embedded into curricula across 
primary, secondary, vocational, higher and adult education before the 
end of 2015. Entrepreneurship education can be provided in many 
different settings. There is no one right programme or set of activities. 
Rather, it is a matter of identifying what works for the young people 
being served in a programme. Before starting, consideration should be 
given to the following issues: 

 the age of the young people 

 their interests and abilities 

 the time they have to devote to entrepreneurial activities 

 the available fiscal and human resources (i.e., community 

support, business support) 

 the expertise of staff and what kind of training and support 

staff might need 

 the effect programme participation may have on youth 

supports and benefits 

 the availability of existing entrepreneurial programmes in 

the area 
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 the support of the programme from organization's 

leadership, and 

 the intended outcomes of the programmes/activities 
 

7.0 Recommendations 

 Higher institutions in Africa should review their curricula to 
accommodate entrepreneurial programmes and adapt them to 
the needs of the nation.  

 Curricula should be designed in a way that will equip students 
with critical entrepreneurial thinking, analyzing and problem 
solving skills. 

 Universities should seek out and create synergies with industry, 
the private sector and the civil society during the development 
and monitoring of their curricula. This will promote innovation 
and technology transfer, and making sure that graduates have 
the skills and knowledge needed to respond to the 
developmental aspirations of their countries. 

 Adequate funds and facilities should be provided for effective 
teaching of entrepreneurship programmes.   

 Government should be consistent and committed towards the 
policy. 
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Abstract 
This study investigated the effects of concept utilization on the teaching 
and learning of social studies in Junior Secondary Schools in Lagos state. 
The study adopted quasi-experimental research design. The subject 
were one hundred and ninety (190), that included one hundred teachers 
(100) and ninety (90) students, drawn from two local education  districts 
in the state. Copies of the questionnaire were administered on the 
teacher respondents; while a student achievement test (SAT) was 
administered on the student respondents after exposure to treatment. 
Data obtained were analysed using inferential statistics of chi-square 
and T-test analysis at 0.05 level of significance. Statistically significant 
differences were found in the post-test score of subjects exposed to 
concept teaching when compared to those not exposed to it. Based on 
the findings it was recommended that, adequate support should be 
given to the teaching of social studies, also professional development of 
teachers should be encouraged for relevance and efficiency in the 
system. 
 
Key words:  Effect, Concepts, Utilisation, Social Studies, Teaching and 

Learning 
 
Introduction 
Social studies is a subject which is connected with the study of man in 
groups and the interrelationship with both their social and physical 
environments. Thus, by understanding human relationships, social 
studies aim at producing citizens with skills, competencies, morals, 
values and reasoning ability to effectively live, interact and contribute 
positively to the economic, social, political and cultural development of 
the society and the world in general. 



16         Effect of Concepts Utilization on the… 

Social studies emerged as a subject in the school curriculum as 
a result of the clamour for change in the curriculum to meet the needs 
of emerging nations. Thus, it becomes crucial to make social studies 
equip learners with the relevant knowledge of their fast changing 
societies. In view of this, social studies as a discipline cannot be taught 
in abstract, hence to achieve its main objectives, its curriculum must 
make use of the basic concepts, which are drawn from other fields and 
used to equip the learners with values, attitude, skills and knowledge 
towards continuous survival in a constantly changing world and, be 
more responsive and responsible citizens. 

However, concepts approach in teaching encourages overlap of 
concepts so that the learner will be able to relate his understanding 
about one idea to many other ideas. Concepts serve to tie in and unify 
the various areas of knowledge. It organises specific information under 
one label. They are building blocks and links between facts and 
generalization. In light of this, Akapo (2009) remarked that concept 
serves as a structure into which facts are related into society of ideas 
and are utilized in the development of analytical skills that help 
students to cope with new knowledge in a dynamic world. More so, it 
helps learners to see things in proper perspective and to make 
intelligent decision about problems that presently exist and which may 
be encountered in the societies of the future. It is however pertinent to 
note that one of the reliable ways of achieving the goals of social 
studies is to employ concepts and generalizations in the development 
of the curriculum.  

Moreover, National Teachers’ Institute (NTI, 1990) noted that 
learning about facts on their own cannot be meaningful unless they are 
used with concepts. In relation to this, generalization is seen as 
statement about the relationship between two or more concepts and it 
is quite essential for effective use of concepts. It further maintained 
that concepts cannot be treated in isolation without adequate 
consideration of generalization. Accordingly, generalizations are similar 
to concepts because they help to understand the more, the physical 
and social environment of man  

Consequently, National Teachers’ Institute (NTI, 1990) stated 
that concepts can be classified into three with particular reference to 
the nature of social studies; these are: 

a. The uni-disciplinary concepts of social studies 
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b. The multi-disciplinary concept  
c. The inter-disciplinary of concept 

 
Considerable research efforts have focused on the relative 
effectiveness of one instructional strategy over the other in the field of 
social studies. 

Adeyemi (2002) conducted a study to determine whether 
students’ achievement differs according to the method employed in 
teaching them, using the experimental with reflective and lecture 
methods by carrying out pretest, actual teaching and post-test. This 
findings however confirms the efficacy of inquiry as an instructional 
strategy regardless of other interviewing variables. This is because it 
involves learners in reflective thinking activities during the teaching-
learning process. Akinlaye (1997) while reviewing some research 
reports observed that there is a close association of the influences of 
factors that co-vary with gender types, instructional strategies, school 
types and performance. This position must have been influenced by 
Nelson (2008) preposition that historical consensus seems to be that to 
some extent, there is no best method for teaching social studies, 
rather, the best is any variety of methods that a teacher finds 
comfortable, bearing in mind the earlier mentioned co-varying factors 
capable of influencing the learners to perform better. 

Nevertheless, evidences still abound on the positive effect of 
the choice of teaching strategy on a learner’s cognitive and affective 
achievements in a particular school subject. Bigge (2007) in one of his 
research findings revealed that students taught using investigative 
approach develop favourable attitudes towards the subject than when 
taught with the expository approach. Lawal (1999) while examining the 
efficacy of two instructional strategies, value clarification and concept 
mapping revealed that those taught with concept mapping strategies 
performed significantly better than those taught with value clarification 
strategies, even in the control conditions. 

A review of empirical studies on the relationship between the 
choice of instructional strategies and learning outcomes could be said 
to be shrouded in conducting results but with a basic fact that 
performance could actually be influenced. Nevertheless, the efficacy of 
a particular strategy over the other still demands further investigation. 
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Statement of the Problem 
Social studies curriculum is an essential part of the school curriculum 
and in view of this, Sunal and Haas (2008) noted that social studies as a 
discipline plays a very crucial and critical role in the people’ lives. 
However, when social studies consist of memorizing facts, reading 
textbooks, watching videos, answering questions and illustrating 
knowledge already learned, its impact on students is minimal. These 
type of activities provide little help for students when they are trying to 
understand how and why people act or behave as they do, and whether 
some particular behaviours are good or worthy of being emulated. But 
when social studies is being perceived as an integral part of the 
intellectual development of the students and as a set of relevant 
experiences, it becomes an essential part of the curriculum. 

Moreover, teachers’ ability to utilize various techniques 
towards achieving the lofty goals of social studies is of paramount 
importance; and one of the techniques that aid the development of 
analytical skills which students require to cope with new knowledge in 
order to resolve problems is concept utilization. Therefore, this study 
was conceived to examine the utilization of concepts to teach social 
studies and its relative effectiveness in public secondary schools. The 
following are the objectives of the study: 

i. To determine the difference between teachers’ level of 
awareness and ability to effectively utilize concepts in teaching 
social studies. 

ii. Find out the difference between the affective achievement of 
students taught with concepts in social studies class and those 
taught without concepts. 

iii. To determine difference between the use of concepts in 
teaching social studies and the attitudinal development of the 
learners. 

 
In order to achieve the objectives of the study, the following research 
hypotheses were postulated and tested at 0.05 level of significance. 

1. There is no significant difference between teachers’ level of 
awareness and ability to effectively utilize concepts in teaching 
social studies. 
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2. There is no significant difference between the affective 
achievement of students taught with concepts in social studies 
class and those taught without concepts. 

3. There is no significant difference between the use of concepts 
in teaching social studies and the attitudinal development of 
the learners. 

 
Theoretical Framework 
In an attempt to examine the utilization of concepts in the teaching of 
social studies in schools and its relative effectiveness, applicable 
theories and models are based on the principles of learning which 
emphasizes that concepts are learned; they do not simply emerge with 
maturation. Jerome Bruner formulated a concept formation theory that 
involved cognitive processes; that is, hypothesis and testing about a 
concept by making guesses about which attributes are essential for 
defining the concept. Concept attainment is the search for and listing of 
attributes that can be used to distinguish exemplars from non-
exemplars of various categories. This model was later refined in several 
designs; for instance, Orukotan (2006) instructional design model and 
Joyce, Weil and Calhoun (2008) attaining concepts model of teaching. 

However, theoretical consideration informed the choice of the 
concept learning model which was adopted by Sonoiki (2007) and other 
scholars. This model emphasizes that a genetically determined abilities 
emerge as the individual matures and interacts with a physical and 
social environment. Also, the model further shows that a concept can 
be attained at a high level of mastery through the provision of the 
name of the concept, a verbal definition and verbal examples, but no 
actual instances. The model advances four different and successively 
higher levels of cognitive operations in the attainment of the same 
concept. These levels are concrete, identity, classification and formal 
levels. These combined operations found at all the levels are said to 
include ability to discriminate, define and hypothesize the relevant 
attributes, remember as well as discharge the hypotheses using positive 
and negative instances and infer the concept. Also, it is theorized that 
whichever strategy the individual uses in inferring the concept would 
depend among others on the instructional strategy he was taken 
through and the kind of concept instances he experienced.  



20         Effect of Concepts Utilization on the… 

Furthermore, Gagnes and Briggs (2006) used the input consist 
model to analyze the development of concepts learning which was in 
the following order; 
 
 
 
 
 
 
 
 
 
 
 
 
Input Consist model/ Concept Learning Model adapted from Gagnes 
and Briggs (2006) and Sonoiki (2007) 
Gagnes and Briggs (2006) described the concrete level as the stage 
when an object is discriminated from other objects while identity level 
is the stage when the object is generalized to two or more forms of 
something which look similar. Classificatory level is the stage when 
objects (which may be different) are seen to belong to the same class of 
things; and formal level is the stage when the objects can be fully 
defined, and inferred. Therefore, from the foregoing analysis, input 
consist model or concept learning model provides the pathway for the 
attainment of concept via cognitive operations. 
 
Methodology 
The research design employed for this study was a quasi-experimental 
group and one control group, which were used to ascertain the relative 
effectiveness of the use of concepts to teach social studies. The 
research design was chosen because of its potency in the control of 
extraneous factors capable of posing as threat to the experiment. The 
fieldwork of this study was carried out in Lagos State Junior Secondary 
Schools within two Local Education Districts (LED), namely the Alimosho 
and Ojo Local Education Districts. The schools selected for the study 
were in both urban and rural areas of the identified Local Education 
Districts in Lagos State. The population of this study involved all social 

Formal Level 

Classificatory Level 

Identity Level  

Concrete Level  
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studies teachers and students of Junior Secondary Schools in public 
schools in the identified Local Education District in Lagos State. The 
sample for the study was drawn from the two local education districts 
identified for this study. In each of the Local Education District, twenty-
five (25) junior secondary schools were randomly selected (fifteen from 
urban and ten from rural areas), and two social studies teachers were 
drawn from each school, with all amounting to fifty (50) teachers each 
from both Alimosho and Ojo Local Education Districts. Thus, a total of 
100 teachers participated as respondents in the study. Meanwhile, for 
selecting the students, a non-rationalization technique was used since 
intact class was employed. However, ninety (90) Junior Secondary 
School Students participated in the study, forty-five (45) belonged to 
the experiment group and another forty-five (45) belonged to the 
control group. The instruments used in this study were two. The first 
was a close ended questionnaire consisting of items related to the 
hypotheses tested for teachers. The questionnaire was in two sections; 
and section A dealt with the respondents, demographic data, while 
section B consisted of the items with the rating scale of Strongly Agree 
(SA), Agree (A), Strongly Disagree (SD) and Disagreed (D). Meanwhile, in 
order to carry out a meaningful research work, the researcher carried 
out a quasi-experiment as part of the research design. Thus, lesson 
plans were designed to teach the students (experimental group and 
control group) and a Student Achievement Test (SAT) was also designed 
to determine the effect of concepts utilization on the teaching of social 
studies in schools.   

The test instrument designed was for a pre and post test 
exercise in the experiment. The quasi-experimental nature of this study 
presupposes that some extraneous factors are capable of posing a 
threat to the internal and external validity of the experiment. The 
validity of the instruments was established by giving the drafts to 
experts in Test and Measurement, Curriculum Studies and Social 
Studies. The reliability index of this instrument obtained through test-
retest was 0.78. The Student Achievement Test (SAT) was subjected to 
reliability test also using the test-retest reliability method. The 
reliability index obtained for this instrument was 0.86 and this signifies 
high reliability of the test instrument. The questionnaires were 
personally administered by the researchers on the selected social 
studies teachers after obtaining permission from the school authority. 
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The instruments were however collected on-the-spot, having given the 
respondents adequate time to respond to it. 

The Student Achievement Test was administered to the 
students (the experimental group and control group) after exposure to 
teaching. The experimental group was taught using concepts, while the 
control group was taught without using concepts. The administered 
tests were graded immediately by the researchers in order for the 
result to be statistically analysed so as to draw appropriate inferences. 
The data analysis and results are presented with special reference to 
the research hypotheses in the study. The data collected were analysed 
using Chi-Square and T-test to test three hypotheses formulated in the 
study. 
 
Results 
Hypothesis One: There is no significant difference between teachers’ 
level of awareness and ability to effectively utilize concepts in teaching 
social studies.  
 
To test the hypothesis, the data collected were subjected to chi-square 
statistical analysis, and the results of the analysis are presented in the 
Table 1. 
 
Table 1: Summary of Computed Chi-square for Teachers Level of 
Awareness and Ability to Effectively Utilize Concepts 

S/N SA A SD D N Df P. Cal X2 Tab 
X2 

Decision  

1.  27 38 20 15 100 27 0.05 132.804 40.113 Reject  

2.  32 21 17 20 100 

3.  41 39 6 14 100 

4.  25 40 15 20 100 

5.  10 23 40 27 100 

6.  37 39 10 14 100 

7.  30 42 15 13 100 

8.  37 43 10 10 100 

9.  25 30 21 24 100 

10.  20 23 34 23 100 

Total 284 338 188 190 1000 
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Table 1 shows that the calculated value (X2) = 132.804, which 
far exceed the critical table value = 40.113 at a difference = 27 and 0.05 
level of significance. The implication is that the null hypothesis stated is 
therefore rejected. Hence, there is a significant difference between 
teachers’ level of awareness and ability to effectively utilize concepts in 
teaching social studies. 
 
Hypothesis Two: There is no significant difference between the 
affective achievement of students taught with concepts in social studies 
class and those taught without concepts.  
 
To test the hypothesis, the data collected were subjected to T-test 
statistical analysis, and the results of the analysis are presented in the 
Table 2. 
 
Table 2: Summary of Computed t-test for Affective Achievement of 
Students Exposed to Concept Teaching Strategy and those not 
Exposed 
Group   

X 
SD N Df Standard 

Error 
P T-cal T-critical  Decision 

Experimental  7.11 1.78 45 88 1.52 0.05 17.26 1.66 Rejected  

Control  2.64 1.29 45 

 
Table 2 reveals that the calculated value of t=17.126 which is greater 
than the critical value of t=1.66, at a difference =88 and 0.05 level of 
significance. The implication of this is that the null hypothesis stated 
was rejected. This means that there is a significant difference between 
the affective achievement of students taught with concepts in social 
studies class and those taught without concepts. 
 
Hypothesis Three: There is no significant difference between the use of 
concepts in teaching social studies and the attitudinal development of 
the learners.  
 
To test the hypothesis, the data collected were subjected to T-test 
statistical analysis, and the results of the analysis are presented in the 
Table 3. 



24         Effect of Concepts Utilization on the… 

Table 3: Summary of Computed t-test for the Use of Concepts and 
Attitudinal Development of the Learners 

Group  X SD N df Standard 
Error 

P T-
cal 

T-
critic
al  

Decision 

Experimen
tal  

7.11 1.78 45 88 1.52 0.05 17.26 1.66 Rejected  

Control  2.64 1.29 45 

  
Table 3 reveals that the calculated value of t=17.126 which is greater 
than the critical value of t=1.66 at a difference =88 and 0.05 level of 
significance. Therefore, the null hypothesis was rejected. This means 
that there is a significant difference between the use of concepts in 
teaching social studies and the attitudinal development of the learners. 
 
Discussion of Findings 
The findings from the analysis of data revealed that there is a significant 
difference between teachers’ level of awareness and ability to 
effectively utilize concepts in teaching social studies. This implies that 
some teachers are exposed to new instructional strategies through 
seminars, workshop, conferences etc, which has increased their level of 
awareness on the use of concepts in social studies class, while others 
may not be enjoying benefits. This result gives credence to the works of 
Lawal (1999), who noted that teacher’s factors significantly influence 
ability to effectively utilize concept mapping teaching strategy in social 
studies classroom. Basically, it was revealed in his study that exposing 
teachers to workshops, seminars, etc, on teaching strategies has an 
advantage for such teachers in the classroom. Also, the result support 
the position of Ezenwa (2008), who reported in a similar view that as 
the use of concept strategy is a new innovation in teaching; and for it to 
be effective, teachers must be exposed to new pedagogical ways of 
instructional delivery, especially in social studies.  

Furthermore, the findings of the study revealed that a 
significant difference exists in the affective achievement of both 
subjects (those exposed to concepts and those not exposed). This 
therefore implies that concept utilization contributed significantly to 
the enhancement of learner’s acquisition of knowledge and made 
learning relatively meaningful. The fact that an individual will have to 
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sequentially organise his learning experiences propositions which 
reflect the peculiarity of his or her minds, make it easy for the learner 
to be involved in more meaningful learning rather than rote learning. 
Abimbola (2008) has confirmed this finding through some of their 
studies. According to him, the demands of the concept mapping 
strategy allow students to think in multiple directions as well switch 
back forth between different levels of abstractions in order to better 
appreciate the interrelationships among concepts and sub-concepts for 
meaningful learning to take place. 

Also, the finding from the study revealed that significant 
difference exists between the use of concepts in teaching social studies 
and the attitudinal development of the learners. This finding is line with 
Abimbola (2008) that the use of concepts in teaching social studies 
allows students to think in multiple directions and develop values and 
attitude that are acceptable in the society. Similarly, Oladiti (2010) 
revealed that since the society is not static, there is bound to be 
changes which must be adequately catered for, and this is what 
innovative instructional strategy like the use of concept in teaching is 
out to achieve. Consequently, he concluded that effective use of 
concept will facilitate the development of attitudes, values and skills 
that foster nation building.   
 
Conclusion and Recommendations 
The findings in this study seem to have profound implications for the 
teachings and learning of social studies in Nigeria as well as for the 
professional preparation of social studies teachers. Firstly, concepts 
utilization has been found to be a very useful complementary 
instructional strategy in teaching and learning for cognitive and 
affective development in social studies. It therefore becomes important 
for social studies teacher trainers and curriculum development and 
implementation agencies to begin to consider the popularisation of this 
strategy to promote more meaningful learning in the discipline. Also, 
the findings have exposed the efficacy of utilization of concepts in social 
studies class, as well as provided empirical evidence of the efficacy of 
concept utilization in promoting cognitive and affective learning. 

Essentially, it should be noted that the need for effective 
utilization of concepts in social studies class cannot be overemphasised. 
However, based on the conclusion reached above, it was therefore 
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recommended that social studies practising teachers should duly pay 
more attention to the meaning and importance of concepts as well as 
the skills for concept utilization of the subject, and develop habit of 
incorporating useful concepts into their social studies content as a 
survival and value-laden oriented discipline. Also, teachers of social 
studies should be exposed to seminars, conferences, workshops, 
symposiums in order not to only update their knowledge in the field, 
but expose them to innovative strategies to teach the subject rather 
that the old methods of chalk and talk where little or no objectives are 
achieved. In addition, teacher training programme in social studies 
should incorporate content areas that will facilitate better acquisition 
of the skills of using concepts to effectively teach the subject by the 
trainees on graduation. Finally, government through its agencies should 
provide avenue for effectiveness of school programmes in order to 
ensure that the young learners are adequately equipped for various 
challenges ahead of them, as well as safeguarding the future of this 
great nation. 
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Abstract 
Multicultural education has developed over the last several decades. It 
is becoming increasingly recognized as a significant educational issue 
with an approach to teaching and learning that is based on democratic 
values, beliefs and affirms cultural pluralism within culturally diverse 
societies in Adamawa State.The main goal of multicultural education is 
to help students appreciate and recognize the accomplishments of 
cultures other than their own. This article investigated the perception of 
principals on multicultural education in public and private secondary 
schools in Adamawa State. The main purpose of this study is to 
ascertain the perception of principals on multicultural education in 
public and private secondary schools in Adamawa State. The population 
of the study comprises 410 principals from all the 21 local government 
areas of Adamawa State. Through the use of simple random sampling 
technique, the sample for the study was 210 principals which were 
made up of 5 public school principals and 5 private school principals 
from the 21 local government areas in the State. The instrument for 
data collection was a 10-items questionnaire titled: Perception of 
Principals on Multicultural Education Questionnaire (PPMEQ). Two 
research questions were structured and answered using descriptive 
statistic of mean rating. Two hypotheses were formulated for the study 
and tested using t-test analysis. It was recommended that, the State 
Government should use multicultural education to bring families and 
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students of different cultural background together for peaceful co-
existence in Adamawa State. 
 
Key Words: Multicultural, Education, Perception, Principal, Secondary 

school. 
 
Introduction 
Multicultural education is a whole school, cross-curricula perspective 
that places students at the center, fosters and strengthens a culture 
that respects cultural and linguistic diversity as both an asset and 
strength. Multicultural education promotes the value of an inclusive, 
democratic society. It fosters the rights and responsibilities of all in a 
community and builds social cohesion (Wilson, 2012). It strengthens 
intercultural understandings among all in School communities. The 
goals of multicultural education support and encourage individuals to 
become more aware of their cultures, to have an understanding and 
appreciation of other cultures, to participate in one or more cultures 
while assuming responsibility for maintaining a shared national culture 
(Gorski 2010). The process of multicultural education should begin with 
the very earliest experiences a child has with school.  The entire 
educational environment should reflect the pluralistic nature of society 
and not be confined to the immediate school community or classroom.  
 A total approach will involve far more than the academic 
curriculum, although the general trend is to make changes in the 
content taught in classrooms.  A total approach means a revamping of 
educational objective and goals.  It means making sure that hiring 
policies ensure diverse staffing patterns, that curricula revisions are 
comprehensive which include ethnic and cultural content, that 
instructional materials are bias-free, and that in-service training 
programmes provide teachers and staff with information and assistance 
on how to make education multicultural (Baruth & Manning, 2008).  A 
total approach will certainly include and involve the entire school 
community and will capitalize on the richness of resources that can be 
provided through students, parents, and other members of the school 
community. Multicultural education must be thought of as a process 
and not simply as a programme.  In other words, all education should 
be multicultural.  Education, in general, should be viewed as the 
process through which students are provided with instructions and 
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experiences that acknowledge the cultural backgrounds of all 
individuals and through which they are prepared to develop a more just 
and equal society. 
 
What is Multicultural Education? 
Wilson (2012) defines multicultural educations it relates to schooling 
and instructions designed for the cultures of several different races in 
an educational system. This approach to teaching and learning is based 
upon consensus building, respect, and fostering cultural pluralism 
within racial societies. Multicultural education is both a concept and 
deliberate process designed to teach learners to recognize, accept and 
appreciate differences in culture, ethnicity, social class, sexual 
orientation, religion, special needs and gender (Baruth & Manning, 
2008). Multicultural education is a continuous, integrated, multiethnic, 
multidisciplinary process for educating all students about diversity and 
commonality. Diversity factors include race, ethnicity, region, religion, 
language, gender, age and individuals with disabilities (Baker, 2004). 
 Marshal (2002) defines multicultural education as “a vision of 
schooling based on the democratic ideas of justice and equality”. It 
encompasses curricular infusion and instructional strategies in all 
subject areas. Multicultural education prepares students to live, learn, 
interact and work creatively in interdependent developing societies by 
fostering mutual appreciation and respect. Certainly, it is a process 
which is complemented by community and parent involvement in 
support of multicultural initiatives in the societies. 
 
Planning for Multicultural Education 
Daily curriculum emerges from three sources: Children’s behavior, 
Teachers’ awareness of children’s developmental needs and learning 
styles with societal events (Goski, 2010). 

Activities within the curriculum emerge from exploring physical, 
cultural similarities and differences in the context of the child’s family 
life. These explorations might begin with children’s questions and 
comments as they express curiosity. The goals of a multicultural 
curriculum for young children should foster in each child: construction 
of a confident and knowledgeable self-identity, empathetic interaction 
with diversity, critical thinking about bias, ability to stand up for one’s 
self and for others in the face of bias. 
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 For the curriculum to be developmentally appropriate, it must 
be individually and culturally appropriate to each child. Therefore, the 
children, their families, society, and teachers provide important sources 
for an anti-bias, multicultural curriculum (Banks, 2008). 

Further learning about diversity must be integrated into all 
aspects of the programme. One way to identify possibilities within a 
particular curriculum topic is to brainstorm multicultural issues that 
emerge from a traditional topic such as “families” or an ongoing theme 
such as “our environment.” The developmental expectations at the end 
of this section are a tool for evaluating the age appropriateness of the 
content. The teacher must also consider whether the content is 
meaningful to the particular group of children. 
 
Statement of the Problem 
In recent time, the strange and global trend of terrorism currently 
experienced in Adamawa State that led to the gruesome killings of 
innocent Nigerian citizens, by an insurgent group is a major concern to 
all and can easily be articulated to lack of proper foundation on moral 
and multicultural education. Incessant communal clashes between the 
herdsmen and local farmers can also be attributed to lack of proper 
multicultural education in the societies. 

Secondary schools in Adamawa State are termed to be the 
venue where multicultural education can be implanted to the students 
for moral and cultural tolerance in the state. But most teachers do not 
understand the rudiments of multicultural education in National Policy 
on Education implementation process. This has been the major 
challenge to their productivity and also a barrier to deliver multicultural 
education appropriately to the students. These problems re-occur 
yearly and transformed into major challenges which serve as a threat to 
the society at large. These challenges prompted the researchers to 
conduct an empirical study on perception of principals on multicultural 
education in public and private secondary schools in Adamawa State. 
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Objectives of the Study 
The main objective of this study is to ascertain perceptions of principals 
on multicultural education in public and private secondary schools in 
Adamawa State. Specifically, the objectives of the study include: 

 1.  To ascertain principals perceptions on the advantages of 
multicultural education in public and private secondary schools 
in Adamawa State. 

2.  To ascertain principals’ perceptions on the disadvantages of 
multicultural education in public and private secondary schools 
in Adamawa State. 

 
Research Questions  

1. What are the principals’ perceptions on the advantages of 
multicultural education in public and private secondary schools 
in Adamawa State? 

2. What are the principals’ perceptions on the disadvantages of 
multicultural education in public and private secondary schools 
in Adamawa State? 

 
Hypotheses  
The following null hypotheses guided the study: 

1. There is no significant difference between the mean rating of 
principals’ perceptions on the advantages of multicultural 
education in public and private secondary schools in Adamawa 
State. 

2. There is no significant difference between the mean rating of 
principals’ perceptions on the disadvantages of multicultural 
education in public and private secondary schools in Adamawa 
State. 

 
Methodology 
This investigation follows a quantitative research design with a survey 
approach. The researchers adopted this approach because, it permits 
the use of questionnaires to gather information from the sample group 
and to measure their opinion towards some issues. Population of the 
study comprises all the 410 public and private secondary school 
principals in Adamawa State. Simple random sampling method was 
used to sample 10 principals (5 public school principals and 5 private 
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school principals) from each of the 21 local government areas of the 
State that gave a sample size of 210 principals. The instrument for data 
collection was a 20 items questionnaire titled: Perception of Principals 
on Multicultural Education Questionnaire (PPMEQ) was designed for 
the study. The instrument was validated by 3 experts from Educational 
Management Unit, Department of Science Education, Modibbo Adama 
University of Technology, Yola, Nigeria. It was administered personally; 
all copies of the instrument administered were returned and found 
valid for analysis. A 4 point Likert modified scale of Strongly Agree (SA), 
Agree (A), Disagree (DA), and Strongly Disagree (SD) was used for the 
items. The two research questions were answered using descriptive 
statistics of mean and standard deviation. An item with a mean score of 
2.50 and above was accepted, while an item with a mean score of less 
than 2.50 was not accepted, and the hypotheses were tested using t-
test at 0.05 level of significance.  
 
The results 
 
Research Question 1: What are the principals’ perceptions on the 
advantages of multicultural education in public and private secondary 
schools in Adamawa State? 
 
Table 1: Mean rating of the principals’ perceptions on the advantages 
of multicultural education in public and private secondary schools in 
Adamawa State. 

S/N 
 

Items Mean 
perception 
of public 
school 
principals 

Mean 
perception 
of private 
school 
principals 

1 
 

Multicultural education helps to 
reduce tribalism between secondary 
school students in Adamawa State. 
 

3.87 3.41 

2 
 

Multicultural education brings 
students of different cultural 
background together in secondary 
schools of Adamawa State. 

3.56 3.12 
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3 
 

Multicultural education builds 
interaction between secondary school 
students of diverse cultures in 
Adamawa State. 
 

3.14 2.89 

4 
 

Multicultural education creates 
tolerance between secondary school 
students of diverse cultures in 
Adamawa State. 
 

2.93 2.98 

5 
 

Multicultural education helps to 
develop positive self-image of 
secondary school students in 
Adamawa State. 
 

3.45 3.01 

 
Table 1 reveals that items 1, 2, 3, 4 and 5 rated above the acceptable 
mean of 2.50. This means that all the listed items are the advantages of 
multicultural education in both public and private secondary schools of 
Adamawa State. 
 
Research Question 2: What are the principals’ perceptions on the 
disadvantages of multicultural education in public and private 
secondary schools in Adamawa State? 
 
Table 2: Mean rating of the principals’ perceptions on the 
disadvantages of multicultural education in public and private 
secondary schools in Adamawa State. 

S/N Items Mean 
perception 
of public 
school 
principals 
 

Mean 
perception 
of private 
school 
principals 

1 Multicultural education, if not 
properly managed in schools, can 
create a rift in-between the 

3.94 3.87 
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majority and minority cultures in 
Adamawa State. 
 

2 Multicultural education, if not 
properly managed in schools, can 
make students from minority 
cultures look inferior in school 
environment.  

3.67 3.12 

3 Multicultural education, if not 
properly implemented, can spring 
up problems of cultural barriers in 
secondary schools in Adamawa 
State.  

2.87 2.67 

4 Unplanned multicultural 
pedagogies can also create false 
understanding of other cultures in 
secondary schools Adamawa State. 
 

3.34 3.23 

5 Multicultural education, if not 
properly managed creates in-
tolerance between secondary 
school students of diverse cultures 
in Adamawa State. 
 

3.39 3.31 

 
Table 2 reveals that all the items rated above the acceptable mean of 
2.50. The conclusion therefore, is that all the listed items are the 
disadvantages of multicultural education in secondary schools of 
Adamawa State. 
 
Hypothesis 1: There is no significant difference between the mean 
rating of principals’ perceptions on the advantages of multicultural 
education in public and private secondary schools of Adamawa State. 
 
Table 3: The t-test on mean rating of principals’ perceptions on the 
advantages of multicultural education in public and private secondary 
schools of Adamawa State 
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Respondents   No      X        SD        df       t-cal.       t-critical    Remarks  

Public school principals 105    3.66     0.76 
   2.080.178       1.960      Accepted  
 
Private school Principals           1053.42     0.52 

 
Table 3 reveals that with 2.08 degree of freedom, the calculated t of 
0.178 was less than the critical t-value of 1.960. It is therefore 
concluded that the mean ratings of principals of public schools and 
principals of private schools did not differ on advantages of 
multicultural education in all ramifications. Therefore, the hypothesis 
was accepted. 
 
Hypothesis 2: There is no significant difference between the mean 
ratings of principals’ perceptions on the disadvantages of multicultural 
education in public and private secondary schools of Adamawa State. 
 
Table 4: The t-test on mean rating of principals’ perceptions on the 
disadvantages of multicultural education in public and private 
secondary schools of Adamawa State 

 
Respondents No      X         SD        df       t-cal       t-critical    Remarks         

Public School Principals        105   3.72     0.75 
2.08    0.176      1.960        Accepted 
 
Private School Principals   105   3.51     0.54 

 
Table 3 reveals that with 2.08 degree of freedom, the calculated t-value 
of 0.176 is less than the table (critical) value of 1.96 at 0.05 significant 
level. Thus, the hypothesis was accepted. This means that principals of 
public secondary schools and principals of private secondary schools 
did not differ significantly on the disadvantages of multicultural 
education in secondary schools of Adamawa State. 
 
Discussion of Findings 
The first finding revealed that multicultural education helps to reduce 
tribalism between secondary school students in Adamawa State; from 
the instruments, there are higher mean rating from both public and 
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private school principals signifying that, they both agreed with the 
finding which laid credence with the findings of Wilson (2012), which 
opined that multicultural education could eradicate racism and 
tribalism in the society. 

The second finding revealed that, multicultural education 
brings students of different cultural background together in secondary 
schools of Adamawa State. Both public schools and private school 
principals’ agreed that, multicultural education brings people of diverse 
cultural background together with mean rating of 3.56 and 3.12 
respectively. This finding was in line with Gorski (2010) who asserted 
that, multicultural education brings people of different races together 
in harmony.  

The third finding revealed that, multicultural education builds 
interaction between secondary school students of diverse cultures in 
Adamawa State. Both public schools and private school principals 
agreed that, multicultural education builds interaction among people of 
diverse cultures. This finding has justified the submission of Wilson 
(2010) who reported that, multicultural education builds interaction 
between diverse cultures. 

The fourth finding revealed that, multicultural education 
creates tolerance between secondary school students of diverse 
cultures in Adamawa State. Both public schools and private school 
principals agreed that, multicultural education creates tolerance 
between people of diverse cultural background with mean rating of 
2.93 and 2.98 respectively. The finding also agrees with the findings of 
Banks (2008) who asserted that, multicultural education creates 
tolerance between many ethnic groups. 

The fifth finding revealed that multicultural education helps to 
develop positive self-image of secondary school students in Adamawa 
State. On item 5 of table 1, there are higher mean rating  from both 
public and private school principals postulating that, they both agreed 
with the finding which is in tune with the findings of Baker (2004) who 
believed that multicultural education develops positive self-image of an 
individual in the society. 

Finding on Table 2 revealed that, both public and private school 
principals agreed that, if multicultural education is not properly 
managed in schools, it could lead to all the listed disadvantages of 
multicultural education in secondary schools of Adamawa State. 



Vivian Bello-Osage & Olowoselu Abdulrasheed                              39 

 

Hypothesis 1 on Table 3 revealed that with 2.08 degree of 
freedom, the calculated t of 0.178 was less than the critical t-value of 
1.960. It is therefore concluded that, the mean ratings of public school 
principals and private school principals did not differ in all ramifications. 
Therefore, this means that there is no significant difference on the 
perception of public school principals and private school principals on 
the advantages of multicultural education in secondary school system 
of Adamawa State. The hypothesis was accepted. This submission is in 
consonant with the findings of Wilson (2012) who opined that 
multicultural education is of paramount importance to the educational 
system. 

Hypothesis 2 on Table 4 revealed that with 2.08 degree of 
freedom, the calculated t-value of 0.176 was less than the table 
(critical) value of 1.96 at 0.05 confidence level. Thus, the hypothesis 
was accepted. This means that, there is no significant difference on the 
perception of public school principals and private school principals on 
disadvantages of multicultural education in secondary schools of 
Adamawa State. The finding also agrees with the criticism of Kim (2005) 
who had underlined that even though education may be used to 
change people’s feelings about different cultures, education might be 
used to spread lies about other cultures. 
 
Recommendations 
Based on the finding of this study, the following recommendations 
were made to enhance multicultural education in secondary schools of 
Adamawa State: 

- The state government should have the political will to use 
multicultural education in reducing tribalism in the secondary 
school system in Adamawa State. 

- The state government should use multicultural education to bring 
families and students of different cultural background together 
for peaceful co-existence in Adamawa State. 

 
- The state government should make use of multicultural 

education to build interaction between secondary school 
students of diverse cultures in Adamawa State. 
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- Government should make use of multicultural education to 
create tolerance between families and secondary school students 
of diverse cultures in Adamawa State. 

-  Government should set aside adequate fund for funding proper 
implementation process of multicultural education in all 
secondary schools of Adamawa State. 

 
Conclusion 
Multicultural education is a good approach to teaching and learning. It 
is based on democratic values that affirm cultural pluralism. The 
growing interest in international dialogue on multiculturalism and 
multicultural education can help to provide more counter discourses 
that might be taken up in the Nigerian context. As one example, we 
offer the China understanding of “active respect” as an alternative to 
social cohesion, as the means of creating a socially just and inclusive 
society. From this perspective, the Adamawa State must actively 
support community aspirations and understandings in some ways in 
order to have the legitimacy to intervene in its internal functioning. This 
comes primarily in the form of meaningful inclusion in the economic, 
political and socio- cultural spheres of life. While we do not have the 
time or space here to elaborate on “meaningful inclusion,” we will 
briefly say that it is an inclusion based on a respect for people’s 
identities and values and We would argue that it has been the basis of 
the Nigerian idea of multiculturalism. However, we have not been very 
good at articulating it or acting upon it in preventing mini ethnic clashes 
in the time past. Now would be a good time to engage this idea before 
we find ourselves deeply embedded in the difficult situation that are 
now occurring in the name of terrorism in Nigeria and other African 
nations. 
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Abstract: Multinational settings is now a globally accepted business 
firms which have adapted various cultures and takes responsibility for 
host community and the government in general. The paper evaluates 
the environmental performance of some of the administrators’ role in 
some of the multinational oil companies (Oil and Gas) in the Delta State 
of Nigeria in ensuring improved environmental quality. This x-rays the 
company’s efforts and role of the state administrator in safeguarding 
the state, host communities and the environment. Using descriptive 
methods of data gathering and informations, the paper reveals the 
consequences and challenges of administrators in multinational oil 
exploration and exploitation companies in Delta State – Air, water 
pollution, land degradation and agricultural rephants in the host 
communities. The environmental policies made by the administrators of 
the multinational oil companies in Delta State are below expectations 
compare to the huge profit or earnings from the oil. The activities of the 
multinational oil companies in Delta State has left a balance sheet of 
ecological disaster and other related issues such as global climatic 
changes as the case may be. The State government under the 
administration of Senator Ifeanyi Okowa, has collaborated with some of 
the oil firms to unleash violence on the oil bearing communities 
(HOSTCOM). He also urges Shell Petroleum Development Company to 
re-establish Office in Delta State (Fresh Angle, 2015). Among others, it is 
recommended that the state should enact effective and district anti-
pollution laws that would force the multinational oil firms to ensure 
sound and healthy environmental practices (SHEP) toward enhancing 
and safeguarding lives of the host community in the State. 
 
Keywords: Administrators’ Roles, Sustainable Community Development, 

Environmental Remediation, Environmental degradation, 
Human Resources practices and Oil Multinationals’ Roles.  
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Introduction 
Delta State is one of the major oil producing States among the nine (9) 
states in the Niger-Delta region of the South-South of Nigeria. The State 
is endowed with natural resources such as crude oil and natural gas. 
These minerals are explored in Delta State of Nigeria by some of the 
multinational corporate companies- like the Shell Petroleum 
Development Company, Chevron Nigeria Limited, Salpen etc. The State 
comprises 25 Local Government Areas: Uvwie, Ughelli-South, Ughelli-
North, Udu, Ethiope East, Ethiope West, Warri South, Burutu, Okpe, 
etc. Before the discovery of oil in the Delta region, it was famous for 
fish and farming. But the presence of multinational oil companies has 
caused environmental oil pollution due to oil exploration and 
exploitation in the areas which has shattered the community’s famous 
occupation. Some of the major tribes in the state include: Urhobo, 
Ijaw(Izon), Isoko, Itsekiri, Kwale-Igbo etc. One of the major known 
multinational companies amongst others is the Shell Petroleum 
Development Company and is the largest oil firm in the state and in 
Nigeria, having started operation since 1937, drilling its first oil well at 
Oloibiri in then Delta State, now Bayelsa State on June, 1956. It 
operates a joint ventures involving the Nigerian National Petroleum 
Corporation (NNPC) with share percentage of 55% NNPC, 30% Shell, 
and 15% for others. 

Shell Petroleum Development Company operating in Delta 
State Southern region of the country covers some 7,000 square 
kilometers and it includes network of over 3,000 – 6,000 kilometers of 
flow pipelines and lines, over 47 flow stations, 9 gas plants and 1-2 
major oil export terminals at Forcados (SPDC Annual Report, 2012). The 
new gas plant (Export Processing Zone (EPZ) commissioned by the 
former president- Goodluck Ebele Jonathan at Gbaramatu- Ogidigben in 
2015  makes it another major gas flaring terminal in the State. 

In the cause of drilling and exploring crude oil, the spilled oil 
causes pollution or damage to the environment thereby disrupting the 
people’s famous traditional occupations of farming and fishing in the 
host community (Utuedoye, 2014, unpublished journal). The 
administrative role of some of the multinational company’s  activities in 
Delta State region of Nigeria has posed acute environmental hazards 
affecting ecological stability, health, sustainable development and 
habitations. According to Newrry (2012), the main oil drilling effects on 



The Role of Administrators in…                                                   45 

 

environment include land degradation, water pollution, air pollution, 
deforestation and environmental warming etc. Oil spillage which 
contains hundreds of unrefined and refined chemicals, pollutes and 
degrades water quality, aquatic plants and animals as well as land 
(Utuedoye, 2012). The polluted farmland produces poor yield, thereby 
leading to hardship in the host community (Adebola 2007:6). Similar 
studies that have highlighted these negative effects of oil exploration 
by these multinational companies include Newrry (2012), Jike (2004), 
Awobanjo (2007), Orubu (2002), Worgu (2000) etc. 

Studies by these researchers note that oil exploration activities 
in Delta State of Nigeria by the multinational oil companies have caused 
threat to the livelihood of the host communities due to all kinds of oil-
related environmental pollution which has displaced farmers and 
fishermen from their community (Odisu, 2015). Utuedoye (2013) 
highlights the acute negative effects of oil spillage which contains 
hundreds of unrefined and refined chemicals, pollutes and degrades 
water, aquatic animals and plants on the land. Jike(2004) argues that 
exploration and exploitative tendencies of oil firms in plundering for 
fossil fuel has truncated the sustainability of the host communities in 
the Delta environment. This leads to the research question of whether 
the administrators’ role in the multinational companies in Delta State 
and environmental remediation efforts are adequate in curtailing the 
menace caused by the multinational oil companies in the State; 
especially to the host community. 
 
Theoretical Framework   
This paper is based on the concept of administrators’ role in 
multinational companies-environmental pollution. Sajimi (2013) 
defined the environment as the sum total of all the conditions that 
surround man and its activities. Various authors have presented papers 
on the concept of environmental pollution in different forms. Bolkin 
and Keller (1998), Enger and Smith (2004) defined environmental 
pollution as involving the discharge of waste materials or substances 
into the environment that makes it useless and uncomfortable for 
specific purposes. 

Asthana and Asthana (2006) also defined environmental 
pollution as the undesirable change in physical, chemical or biological 
characteristics of water, air or land that may be harmful to human and 
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other life, cultural assets and living conditions cause wastages of our 
raw material resources. Pollutants can be a form of human sources, it 
could be valueable, waste, it could be toxic and non-toxic. 
The resultant pollutants can be grouped into three (3) based on their 
nature and kind of environment affected by pollution. They are; air 
pollution, water and soil pollution. Both air and water are components 
of the environment which are dynamic entities. They are an effective 
means of waste transport of gases and other materials. Soils on the 
other hand are stationary entities which are indirectly affected by the 
pollutions of water and air. Toxic waste dumped on a soil may not 
cause any harm to plants growing newly if there is no means (such as 
water, or air) or transfer of toxic to the plants roots (Asthana and 
Asthana, 2006). The pollution of soils becomes conspicuous only when 
the water or the air within the environment becomes polluted. 

This paper focuses on the socio-economic problems of the 
administrators’ role in the multinational settings in Delta State of 
Nigeria. Human interference with the environment is basically through 
exploration and exploitation of the resources found in them. The 
effects of oil spills on the rivers during operation is a major reason for 
contamination of water resources in the Delta region. 

Researchers from different environments have discovered that 
the exploration and exploitation of oil in the host communities have led 
to the destruction of land, vegetation and pollution of water and 
streams (Ugbomeh, 2007). This concept is relevant to the topic under 
consideration because the economy of the host community from where 
crude oil is extracted is tied to land and water. The pollution of land and 
water through oil production activities has depressed the income or 
means of livelihood of the majority of people leading to poverty and 
various kinds of health hazards. The same situation also lead to series 
of social unrest in the region as young militants had to pick arms and 
ammunitions against the government and the multinational companies 
to seek redress (Worlu, 2008, Olujimi, Adewumi and Odunwole, 2011). 
The geographical survey of the area indicates that it is made up of 
swampy mangrove forest to the coastal areas and the thick rainforest 
to the hinterland. The soil is largely of the sedimentary type and richly 
endowed with crude petroleum and natural gas. Various ethnic 
nationalities such as; Urhobos, Ijaw (Izon), Isokos, Itsekiri, Kwale-Igbo 
etc are found in the region (Omajemite, 2008). Inspite of the 
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unpleasant situation, it was not until early 1990s that the situation was 
given international attention, particularly following the execution of the 
play  and activist Ken Saro-Wiwa by the Nigerian state, provoking the 
immediate suspension of Nigeria from the Commonwealth of Nations 
(Ehis, 1994). Since then, there has been intermittent disruption in 
production by the Niger-Delta inhabitant who feel they are being 
exploited. This eventually led to the militarization of nearly the entire 
region by ethnic militia group as well as Nigeria military and police 
forces. 

According to the final report of the research conducted by Federal 
Environmental Protection Agency (FEPA, 2001), the petroleum industry 
is releasing hydrocarbons and other harmful effluents into the 
environment through the following operations. 

 Gas flaring  

 The disposal of liquid refinery effluent which contains grease, 
phenols, cyanides, sulphided, chromium and biological oxygen 
demanding organic matters. 

 Oil spills during storage, transportation and marketing of the 
products from the industry (oil). 

 The disposal of drill cuttings mixed with drilling muds which 
contain synthetic additives some of which are toxic even at very 
low concentrations. 

 
Therefore, it is not out of place to conclude that the administrators’ 
role in multinational settings has negatively impacted on the Niger-
Delta region causing both environmental, social and economic hardship 
on the inhabitants of the host communities. 
 
Administrators’ Efforts to Safeguard the Environment 
One of the multinational companies has set up a department saddled 
with the task of managing oil and chemical spillage. The department is 
known as Oil Spill Response Team (OSRT). If spillage occurs, the 
department will visit the scene and contain the spread of crude to 
other areas with a boom. Another area is the Joint Investigation Visit 
(JIV) to ascertain the cause of spill which may either be equipment 
failure or sabotage and the impact on the environment. This team 
comprises company representatives, community representatives, 
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representatives of the Nigerian Police Force (NPF) and other 
functionaries, after which cleaning and remediation takes place. 

The multinational companies are also involved in remediation 
activities. Remediation of the quality of the land after degradation. It is 
one of the standards for the petroleum and chemical industry in Delta 
State of Nigeria as specified by the Federal Environmental Protection 
Agency (FEPA). Any land affected by oil or chemical spill must be 
rehabilitated in order for it to repossess its resilient capacity. That is 
why today, Shell Petroleum Development Company recycles waste at 
Jeddo compost facility in Delta State. The manure got from this facility 
is applied to degraded land to restore its fertility. An Environmental 
Impact Assessment  (EIA) is carried out by the management of the 
multinational oil companies to manage the hazards and impacts of 
operations on the natural, social and health components of the 
environment. It is a process of predicting the future consequences of a 
proposed project. It is done before executing any project. 

Owing to the persistent complaints from the Deltans about the 
harmful effects of gas flaring on their lives and coupled with 
condemnation by the International Community because of its global 
warming potential, administrators in most multinational oil companies 
have embarked on projects aimed at eliminating gas flaring. A key 
component of this programme is the Nigeria Liquefied Natural Gas 
(NLNG) project that exports gas to overseas. Other projects that will 
help use the gas include a new LNG ventures at Gbaramatu- Ogidigben 
in Delta State and all other new power projects in several parts of the 
country. A field work to some of the multinational oil companies (SPDC) 
in 2015 confirmed the existence of these projects. The company had 
spent about 16 billion dollars in the construction of the gas gathering 
projects (EPZ, Reports, 2015), (EPZ.com).  

The formation of environmental conservation clubs in host 
communities is another strategy adopted by the administrators of 
multinational oil companies to promote environmental awareness and 
education. This initiative kicked off in 1991 and presently, there are 
over 95 participating schools across the Niger-Delta States. The clubs’ 
activities include environmental awareness, talk shows, lectures, 
debates and essay writing. 
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Conclusion and Recommendations 
There has been so much emphasis on curbing the underdevelopment of 
the Deltans. Much of this emphasis borders on the provision of roads, 
hospital, educational institutions, potable water, electricity, theatres 
and so forth. But little attention has been paid to underdevelopment 
from a socio-psychological perspective. This paper argues that for 
infrastructural development to be meaningful, emphasis ought to be 
paid on education, both formal and informal to help the aborigines of 
the Deltans adapt positively to the changes that ensue from physical 
development. An attempt has been made to identify the impact of oil 
exploration on the environment. The negative consequences include: 
agricultural land, degradation, air and water pollution. The 
multinational oil exploration activities inflict damage on the Delta 
environment. It plays double standards in its policies on the 
environment; what the companies do in other parts of the country is 
different from its policies in Delta State. The administrators’ role is 
therefore, not serious with the restoration of Delta environment. Shell 
for instance is selling all its oil fields on land and on swamp to deceive 
Deltans and Nigerians that it is heeding the call for local content or 
indigenous participation in the oil industry. The real motive of the 
administrators in the multinational oil companies is to go into deep 
offshore where it can pollute the environment mindlessly without 
caring for the host communities and carrying out remediation within 
and outside the host community. 

The State has also failed in addressing the environmental problems 
in Delta despite the huge earnings she gets from the multinational 
companies. The state is in alliance with the oil firms to deploy violence 
against the oil bearing communities. Some few privileged Deltans are in 
negative collaboration with the multinationals and government to 
arrest meaningful development within the region. It is therefore 
recommended that: 
 The State and the multinational oil firms must plan for an 

aggressive infrastructural development of the Delta region. 
What took place in Lagos and Abuja should be replicated in the 
Delta region. 

 The state should enact effective and strict anti-pollution laws 
that would propel the multinational oil firms to ensure sound 
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and healthy environmental practices for enabling environment 
for host community. 

 The existing environmental laws should be amended in order to 
be in consonance with the present reality and international 
standards. 

 The state should increase the funding of the agencies that 
monitor the oil industries such as the DPR, FEPA and EIA to 
enable them acquire the necessary tools like the helicopters, 
speed boats and laboratory equipment etc. needed for their 
operations to avoid dependence on the oil firms, and these 
agencies should not compromise their integrity. 

 They should also adhere to international environmental 
standards to show their commitment to protecting nature. 
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Abstract: This paper examined employment absorption capacity of 
national economies and employment generation potentials. It revealed 
that absorption capacity is an ongoing process due to constant changes 
within the economy, while employment is an economic drift through 
which human resources are put into productive use. Employment 
generation however is provision of wage employment with the creation 
of conditions for additional self-employment. Ghana confirmed that 
employment is a framework for poverty reduction and it emanates 
from economic growth through the adoption of labour intensive 
technology, agricultural modernization, agro-processing, 
manufacturing, services, and non-traditional export development. The 
Nigeria’s economy struggles to leverage the country’s vast wealth in 
fossil fuels in order to displace poverty that affects about 45% of her 
population while a high rate of unemployment and underemployment, 
a large public sector, low wages and poor working conditions 
characterized her labour market. In terms of absorption capacity and 
employment generation, Nigeria has serious jobless growth problem 
which can be addressed by proper embrace of agriculture that has 
contributed 26.8% to the country’s Gross Domestic Product. Ghana has 
unemployment rate of about 10.1%, and agriculture also absorbed 
about 50% of Ghanaian workforce, though her employment growth 
lagged behind her economic growth. South Africa also has a high level 
of unemployment and poverty, which is made better by increased 
construction activity, because it is labour intensive. The paper then 
recommended that African nations should embrace agriculture which is 
the main stay of various economies, while construction works should 
also be given a pride of place. 
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Introduction 
Absorption capacity is the extent to which a state is able to fully spend 
the allocated financial resources from the European Union (EU) funds in 
an effective and efficient way. This capacity is necessary for making a 
maximum contribution to economic and social cohesion (Šumpíková, 
Pavel and Klazar, 2014) with the resources available from the EU funds. 
Though, based on past experiences, the Commission arrived at the 
conclusion that countries have limited capacity to absorb external 
investment support effectively and efficiently because of restrictions on 
both demand and supply sides. The absorption capacity on demand 
side means the actual ability by project applicants to generate 
acceptable projects (Šumpíková, Pavel and Klazar, 2014). 

On the other hand, absorption capacity is the ability of a 
country or organization to receive aid and use it effectively, but 
developing countries often lack this capacity. For example, a country 
may receive enough money to enable all her children  attend primary 
school but due to lack of teachers, lack of schools or  poor 
administrative system, it is impossible to spend this money in the short 
term. Effort must be put in place to train teachers to teach the 
students, build schools that will accommodate the pupils and improve 
the efficiency of the system thus raising the country's 'absorptive 
capacity'(Commission Européenne, 2007). 

Furthermore, absorptive capacity includes the ability to search 
and select the most appropriate technology to be assimilated from 
existing ones, as well as the activities associated with creating new 
knowledge and it reflects the ability of a country to integrate the 
existing and exploitable resources and technological opportunities into 
the production chain. This ability is therefore affected by the 
international technological environment. It is important to emphasize 
that absorption is not purely about imitation. Firms cannot absorb 
outside knowledge unless they invest in their own capacity to innovate 
because it can be highly specific to the originating firm, since it has a 
partly implicit nature. The extent to which a firm is able to exploit 
external sources of knowledge thus depends on its absorptive capacity, 
which is assumed to be a function of its innovative efforts and the 
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degree to which outside knowledge corresponds to the firm’s needs, as 
well as the general complexity of the knowledge target (Narula, 2003).  

In his own view, Kutlača (2008) asserted that absorptive 
capacity is the ability to absorb new knowledge and adapt imported 
technologies and  capability which  is essential if catching-up economies 
are to grow and be innovative, and the indicators that measure 
absorptive capacity according to Kutlača (2008) are: Expenditures on 
education in % of GDP, Science and Engineering graduates (20–29% of 
the population), Population with 3rd level education, Participation in 
life-long learning, Employment in medium/high-tech industries, 
Employment in high-tech services industries. 

It needs be noted that the concept of absorptive capacity was 
created by Professors Wesley Cohen and Daniel Levinthal in 1990. One 
of its primary goals was to encourage organizations to improve their 
prospects by pursuing their own customized research and development 
(R&D) instead of purchasing more general information. In addition to 
acquiring information from outside the organization, the method 
requires that knowledge already possessed by the entity be integrated 
into any action inspired by new data. Absorptive capacity (Cohen and 
Levinthal, 1990; Zahra and George, 2002) is an intriguing idea because it 
potentially bridges between the fields of dynamic capability (Zollo and 
Winter, 2002) and organizational learning (Akgun, Lynn and Byrne, 
2003, Easterby-Smith, Graca, Antonacopoulou and Ferdinand, 2014). 
On one hand, it draws attention to the need to appreciate and acquire 
knowledge from the external environment, especially from acquisitions 
and other inter organizational relations. On the other, it focuses on 
learning from past experience and current actions, and the internal 
processes for translating this into useful action (Easterby-Smith, Graca, 
Antonacopoulou and Ferdinand, 2014). 

In their comprehensive review of literature, Van den Bosch, Van 
Wijk and Volberda (2003) and  Easterby-Smith, Graca,  Antonacopoulou 
and Ferdinand (2014) discussed three models of absorptive capacity 
which have current credibility. Their own model is closely linked to the 
original views of Cohen and Levinthal (1989, 1990), the model of Lane, 
Salk and Lyles (2001) which is based on research into knowledge 
transfer within the international joint ventures and the recent model of 
Zahra and George (2002). Absorptive capacity is meant to be an 
ongoing process for any organization that adopts its ideas, because it 

http://www.wisegeek.com/what-is-rd.htm
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requires constant engagement with changes in the economy, specific 
markets, and the business of competitors. The process also involves 
integrating information that is not currently part of an organization’s 
operations so that they are relevant and useful (Bruning and Allen, 
2014). 

According to Narula (2003), productivity growth among 
developing countries relies considerably on the ability of its economic 
units to acquire and internalize knowledge developed elsewhere if they 
are to “catch up” while laggard “economic units” (countries or firms) 
must possess the ability to absorb, internalize and utilize the knowledge 
potentially made available to them. This ability is known as “absorptive 
capacity”, or the appropriate supply of human capital and technological 
capability to be able to generate new technologies and consequently 
use productive resources efficiently. In turn, this is expected to 
translate into productivity growth for firms as well as countries.  

Employment is an economic drift through which human 
resources are put into productive use. Thus, in the Keynesian economic 
analysis, employment is envisaged as a pathway to enhance the growth 
rate of an economy. This is because when there is employment, there is 
productivity (Keynes,1936 and Umoru,2013). Hence, the achievement 
of full employment has often been seen as one of the germane 
macroeconomic objectives facing any civilization. Employment has also 
been thought of as a pathway to enhance the growth rate of an 
economy (Umoru, 2013). In Nigeria, Iyoha (1978) opined that 
employment generation is a significant drive of the growth rate of GDP 
in Nigeria. According to Anyanwu and Oaikhenan (1995), employment is 
a necessary and positive instrument to accelerate the rate of economic 
growth in countries suffering from acute slow growth. According to 
National Bureau of Statistics (2010) and Umoru, (2013), an active 
population and a gainfully employed labour force have high potential to 
contribute to the growth of national output for economic development. 
Employment generation is not synonymous with creation of wage 
employment. It is just necessary to combine the provision of wage 
employment with the creation of conditions for additional self-
employment. Besides, the productivity of the labour intensive informal 
urban sector must be raised through better urbanization and 
introduction of modern technology. The problem of the educated 
unemployed also raises special issues and it has to be tackled through 
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proper educational planning and scheme of training, skill formation and 
entrepreneurial development. Unemployment, which signifies wastage 
of human resources because goods and services that could have been 
produced are forgone and as at 2007, the Nigerian unemployment rate 
was estimated at 10.8 per cent while  about 57 per cent of the Nigerian 
population live below the poverty line of less than US$1 per day 
(Umoru,2013). According to Okigbo (1986) unemployment is a national 
curse that has assumed a universal dimension. This indeed, 
corroborates Umo’s position that the unutilized large quantum of 
human resources in Nigeria due to non-availability of employment 
opportunities has the possibility of impeding the country’s growth 
prospect (Umoru, 2013). In essence, the persistence of unemployment 
is an indication that the economy is throwing away output by failing to 
utilize its   human capital. This has been against the back-drop of the 
fact that when human capital is not been utilized, actual output would 
be less than potential output. 

Boateng (2004) in his study on Ghanaian’s experience on 
“Employment Policies for Sustainable Development” pointed out that 
the national employment policy agenda under the Ghana Poverty 
Reduction Strategy (GPRS) considers employment as the core objective 
of the policy framework for poverty reduction. Employment strategies 
in the GPRS emphasizes the adoption of a holistic approach and treats 
employment as a cross cutting issue. Employment generation according 
to him is to emanate basically from economic growth through the 
adoption of labour intensive technology, agricultural modernization, 
agro-processing, manufacturing, services, and non-traditional export 
development among others. Special emphasis therefore has been 
placed on micro and small-scale enterprises and employment 
opportunities for women. Strategies adopted to meet the objectives 
include improvement in macroeconomic stability, modernizing 
agriculture and enhance skill and entrepreneurial development for the 
youth. 

He further pointed out that the link between economic growth 
and employment depends on the extent to which growth generates 
employment, the link between employment creation and poverty 
reduction is a function of the extent to which poor workers can benefit 
from employment opportunities. For growth to have significant positive 
impact on employment generation, growth should emanate from 
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labour intensive sectors or labour intensive techniques should be 
prevalent in the growing sectors. Economic growth cannot ensure job 
creation if the growth emanates from sectors that adopt capital-
intensive method of production such as mining. Thus, the assumption 
that new employment would be created once economic growth has 
been achieved is invalid (Boateng, 2004). 
 
Overview of Employment Trends in Nigeria Economy  
Nigeria’s economy is struggling to leverage the country’s vast wealth in 
fossil fuels in order to displace poverty that affects about 45% of her 
population. Economists refer to the co-existence of vast wealth in 
natural resources and extreme personal poverty in developing 
countries like Nigeria as the “resource curse”. Although the term is 
more widely understood to mean abundance of natural resources that 
fuels official corruption resulting in a violent competition for the 
resources by the citizens of the nation. Outside of energy sector, 
Nigeria’s economy is highly inefficient, human capital is even 
underdeveloped (Wikipedia Atom Feed, 2014). The Nigerian economy is 
experiencing growth without employment as the rate of growth of the 
labour force exceeds the employment opportunities that are being 
created. The unemployed population is at present, dominated by the 
youth who are mostly school leavers with senior secondary school 
qualifications and graduates of tertiary institutions. The composite 
employment data showed that the rate of unemployment surged from 
11.9% in 2006 to 14.6% in 2007 and 21.1% by January 2010. 
According to the Africa Economic Outlook (AEO, 2012) report, it was 
discovered that between 2000 and 2008, despite improved economic 
growth rates and a better educated youth, Africa created only 16 
million jobs for young people aged between 15 and 24 years. According 
to the report, youth currently represent 60% of the continent’s 
unemployed and of these 40 million youths, 22 million have given up on 
finding job, while many are women.  

In Nigeria, the record of registered unemployment is very low 
due to the lack of incentives such as unemployment benefits cum job 
loss benefits (such as is obtainable in some developed countries) to 
prompt individuals to report for job loss (NMB/NISER, 2007). The 
registration is also low because individuals have lost confidence in the 
government’s ability to provide the required employment. 
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Consequently, majority of unemployed find employment in the 
informal sector of the economy, where adverse employment conditions 
rather take the form of increased underemployment, casual 
employment or informal self employment which are scarcely 
registered. Patterson and Okafor (2006) and Oyewale and Adeyemo 
(2013) confirmed that data on employment or unemployment are 
grossly inadequate. The National Bureau of Statistics in a labour survey 
report (2010) presented the incidence of unemployment rate in the 
country. Unemployment in the survey was defined as the proportion of 
the labour force who were available for work but who did not work in 
the week preceding the survey for at least 39 hours. It can be observed 
that total national unemployment rate has meandered over time for 
the Nigerian economy, however, there was a sharp increase from 14.9% 
in 2008 to a whopping 19.7% in 2009 (Oyewale and Adeyemo,2013). 

Historically, it is on record that unemployment has been the 
plague of the contemporary society especially the  developing countries 
and hence the Times of London declared in 1943 “that next to war, is 
unemployment that has been the most widespread malady of our 
generation. It is the specific disease of western civilization of our time”. 
There is no gainsaying the fact that what Times of London saw in 1943 
as a big problem has become a Child’s play in contemporary world 
especially in developing countries like Nigeria (Rohini, 2001). There is 
no doubt that the issue of unemployment and the need to tackle it has 
become a major challenge and concern for present day Nigeria. 
Unemployment all over the world is threatening the very existence of 
many  nations like Nigeria. Nigeria’s development efforts have over the 
years been characterized by lack of continuity, consistency and 
commitment (3Cs) to agreed policies, programmes and projects as well 
as an absence of a long term perspective. The effect has been growth 
and development of the Nigerian Economy without improvement in the 
overall welfare of Nigerian citizens. The closure of eyes to these 3Cs has 
resulted in rising unemployment, inequality and poverty (Oyewale and  
Adeyemo 2013). 

Undeniably, the unemployment rate in Nigeria is intolerable. 
But the matter is made worse by the absence of social security and 
paucity of basic amenities. Conservative estimates put the number of 
unemployed youths at 20 million. Earlier figures on unemployment in 
Nigeria continued to grow from 12.3% in 2006 to 23.9% in 2011. 
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However, during the same period, Nigeria economy grew strongly at an 
average annual growth rate in excess of 6.6%, making the country the 
5th fastest growing economy in the World in 2010 at 7.87% real growth 
rate. The above represents the paradox of growth in the face of poverty 
and inequality. It highlights vividly the structural disequilibrium in the 
Nigerian economy which has sustained the key productive and high 
employment sectors below potential while supporting consumerism 
and rent-seeking (Oyewale and Adeyemo, 2013). 

A high rate of unemployment and underemployment, a large 
public sector, low wages and poor working conditions characterize the 
labour market in Nigeria today. To this effect, the full potentials of a 
labour-surplus economy are not being fully employed. In the 1960’s and 
1970’s, the Nigerian economy provided jobs for the teeming 
population. The economy also absorbed considerable imported labour 
in the scientific sectors. The wage rate compared favourably with 
international standards. There were also relative industrial peace in 
most industries and some groups. Specifically, following the oil boom of 
the 1970’s, there was rapid migration, especially among the youths to 
the urban areas in search of wage employment. But following the 
downturn in the economy in the 1980’s, the problem of unemployment 
manifested. The introduction of IMF-World Bank Structural Adjustment 
Programme (SAP) also led to rapid depreciation of the naira exchange 
rate, sharp rise in the general price level, the inability of most industries 
to import the raw materials required to  support their output levels and 
decline in real wages. The manufacturing firms started to reduce their 
workforce, while in the public sector, embargo was placed on 
employment. More importantly with the simultaneous rapid expansion 
in the educational sector, new entrants into the labour market 
increased beyond the absorptive capacity of the economy (Central Bank 
of Nigeria, 2003). These developments have eventually worsened the 
unemployment situation in the country. 

According to Oyewale and Adeyemo (2013) in their study on 
the “Transformation Agenda and Employment Generation in Nigeria: 
Empirical Evidence”, unemployment was defined as the number of 
people actively looking for a job as a percentage of the labour force and 
unemployment in this context is the percentage of labour forces that is 
without job. This does not include the army of the underemployed ( 
those who are engaged in jobs that do not give them job satisfaction 
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and commensurate wages but stayed on such jobs nevertheless). The 
issue is compounded as higher institutions discharge fresh graduates 
that add to the already flooded labour market. For instance, GDP report 
for third-quarter of year 2010 showed that the Nigerian economy, 
when measured by the real GDP on an aggregate basis, grew by 7.40 
per cent in the third-quarter of 2011 as against 7.86 per cent in the 
corresponding quarter of 2010. Analysis of employment data for the 
past five years shows that the rate of new entrants into the labour 
market has not been uniform. The rate was on the increase from 2007 
to 2009, but declined significantly from 2009 to 2010, and increased 
again from 2010 to 2011. “Within the five-year period, there has been 
an average of about 1.8 million new entrants into the active labour 
market per year” (Oyewale and Adeyemo, 2013). 

Globally, most countries across the world face the problem of 
unemployment. For example, data about USA showed that there is an 
increase of unemployment from 5 per cent in 2007 to 9 per- cent in 
2011. Spain increased from 8.6 per cent to 21.52 per cent; UK from 5.3 
per cent to 8.1 per cent. Ireland currently stands at 14.3 per cent from 
4.8 per cent, Latvia from 5.4 per cent to 16.5 per cent, Greece from 
8.07 per cent to 18.4 per cent, and Italy from 6.7 per cent to 8.3 per- 
cent. The average for the Euro area is 10.7 per cent. Even within the 
African continent, unemployment has risen with South Africa, having a 
higher rate than Nigeria at 25 per cent, Angola at 25 per cent, Botswana 
at 17.5 per cent, Egypt at 11.8 per cent, Kenya at 11.7 per cent, and 
Namibia at 51 per cent (Oyewale and Adeyemo, 2013). 
 
Absorption Capacity and Employment Generation of Countries  
 
Nigeria 
Nigeria faces a serious challenge because many of the graduates of her 
higher institutions cannot find work. In fact, a World Bank Publication 
titled “Putting Nigeria to Work” made known that Nigeria has a serious 
jobless growth problem, while her strong economic performance over 
the last decade has not translated to jobs and real life opportunities for 
many of her youths. Three out of ten graduates of higher education 
cannot find work, and being highly educated does not increase the 
chance of finding a job. Many graduates of higher education who find 
work are not usually gainfully employed, but are forced to accept 
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marginal jobs that are not equivalent to their qualification in sales, 
agriculture and so on. For those who are lucky to find jobs, employers 
are concerned about their skills and their fit with their job 
requirements. Standards have fallen in higher education due to years of 
poor funding, leading to a growing preference for overseas university 
education. Nigeria is one of the biggest markets for British Higher 
Education because many upper- middle class families see it as a way to 
give their children a head-start in life. This however has serious social 
equity implications as not more than ten per cent of Nigerian families 
can afford to send their children abroad. There is an increasing 
correlation between employability of graduates and their social class. If 
education is bridge to liberating the potential of young people and 
bridging the social divide by offering everyone a chance to climb the 
social ladder, higher education in Nigeria may be failing (Akanmu, 
2011). 

In 2005, the GDP was composed of 26.8 per cent of agriculture, 
48.8 per cent of industry and 24.4 per cent of services (Adebayo and 
Ogunrinola, 2006 and Umoru, 2013). The GDP in 2012 on the other 
hand was composed of 30.9% of Agriculture, 43% of Industry and 26% 
of Services (Wikipedia Atom Feed, 2014). The country’s GDP per capita 
which gained its peak at 283 per cent in the 1970s, is today ranked 31st 
in the world in terms of purchasing power parity comparisons (CIA 
World Fact Book, 2010). In 1983, GDP growth rate was -5.4 per cent, 
and it gained improvement in 1988 at 10 per cent (World Bank, 1995). 
Even at this improvement, employment only rose from 29.7 million in 
1980 to 30.6 million in 1994. Thus, over the entire period, employment 
rose by 1 million while output increased by almost N28 billion. This 
implies that growth rate of employment lagged behind GDP growth 
between the periods of 1980 through to 1994, which has been 
attributed to underutilization of capacity in the country. The capacity 
utilization rate fell steadily from 70.1 per cent in 1980 to 47.8 per cent 
in 1983, crashed down to 29.2 per cent in 1994. 

According to Usoro (2010), the 2003-2005 rolling plan of 
Nigeria indicated that the labour force would grow from 40.2million to 
48.4million in 2005. The absorption capacity for the economy was 
expected to rise from 42.25 million in 2003 to 44.28 million in 2005 
implying that 2.03 million employment opportunities were expected to 
be generated from the implementation of the plan. This would reduce 
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unemployment rate from 12.7% in 2003 to 11.79% in 2005. Yet the 
situation for Nigeria’s youth in the labour market today seems 
disappointing with many of these young people failing to gain 
employment or ending up working in poor conditions in the informal 
economy. Youth unemployment rate in Nigeria appears to be the 
highest in Africa with indicators at the primary school leavers at 
14.70%, while secondary school leavers had 53.60% and tertiary 
graduates 12.40% (Usoro, 2010). 

The Africa Economic Outlook (AEO, 2012) said, despite Nigeria’s 
robust economic growth, it has failed to generate decent employment 
while poverty has remained high and persistent. The GDP growth rate 
was estimated by the AEO (2012) at 6.7% in 2011, even though 7.36% 
was reported by National Bureau of Statistics at the end of 2011. Also, 
according to the report, the unemployment rate is currently at 23.9% as 
against 21.1 per cent in 2010. In its report, the AEO repeatedly stated 
that the major challenge at increasing the absorptive capacity of the 
Nigerian economy was the dilapidated state of infrastructure, 
particularly power, road transport and railways and overdependence of 
the economy on the oil and gas industry. The AEO also found out that 
despite the dominance of the oil sector, agriculture played a significant 
role in the national economy, accounting for the largest single share of 
GDP. Sustainable growth in the agricultural sector is a principal factor in 
promoting inclusive economic growth, reducing poverty and ensuring 
nation’s food supply. The agriculture, industry and the service sectors 
of the Nigerian economy is discussed below. 
 
Agriculture Sector 
Agriculture is the mainstay of many economies. In Nigeria, it ranks sixth 
worldwide and first in Africa in farm output (Wikipedia Atom Feed, 
2014). All over the world, the development of an enduring economy 
goes hand in hand with agricultural development. Agriculture is 
considered a catalyst for the overall development of any nation and it is 
the most critical and basic sector that has significant potentials for the 
transformation of the Nigerian economy. It is thus a critical sector that 
drives the economic development and industrialization of the 
developing nation, and also tries to reduce unemployment. Thus, its 
development is critically important for ensuring food and nutritional 
security, income and employment generation, and for stimulating 
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industrialization and overall economic development of the country. The 
technological strides recorded by the world’s leading economies had 
their roots in agriculture. Despite the fact that the sector has 
increasingly shrunk in its contribution to the Gross Domestic Product 
(GDP) of many nations, it still provides the chunks of the GDP of many 
nations especially the developing ones. Development economists have 
always assigned the agriculture sector a central place in the 
development process. Early development theorists emphasized 
industrialization, though they counted on agriculture to provide the 
necessary output of food and raw materials, along with the labour force 
that would gradually be absorbed by industry (Ogbalubi and Wokocha, 
2013). 

Ogbalubi and Wokocha (2013) further asserted in their study 
that the importance of agriculture to any nation’s economy cannot be 
over emphasized, and so in United States of America for instance, 
agriculture contributes about 1.1% of the country’s Gross Domestic 
Product. It is 13% in China, 2.6% in Australia, 9% in South Africa, 2.5% in 
Israel, 12% in Australia, 9% in Argentina, 13.5 % in Egypt and in Nigeria 
it contributes 26.8% of the country’s Gross Domestic Product. Similarly, 
agriculture provides major source of employment in most countries, 
accounting for 25% of the work force in Brazil, 32% in Egypt, 3.7% in 
Israel, 70% in Nigeria. The above statistics is an indication that the more 
developed a country is, the lower the contribution of agriculture to 
Gross Domestic Product. In practical terms, agriculture has worked a 
tremendous miracle in countries like Mexico, India and China where the 
Green Revolution is one of the great success stories of modern times. It 
is the major contributor to the export led growth pattern of a country 
like Taiwan which was able to attain notable increases in per capita 
GNP. Agriculture opens up the economy as it provides the necessary 
raw materials for the industries. Thus, the importance of the 
agricultural sector in generating employment and stimulating overall 
economic development in a developing country such as Nigeria cannot 
be undermined. Most public policies in Nigeria, especially since 
independence in 1960, were tailored towards promoting food security, 
provision of the agricultural raw materials needed by the 
manufacturing sector to provide adequate employment and income to 
alleviate poverty as well as earn substantial foreign exchange.  
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According to Wikipedia Atom Feed (2014), Agriculture in 
Nigeria, has suffered from years of mismanagement, inconsistent and 
poorly conceived government policies, neglect and the lack of basic 
infrastructure, still the sector accounts for over 26.8% of GDP and two-
thirds of employment. Yet she is no longer a major exporter of cocoa, 
groundnuts, rubber and palm oil. Cocoa production mostly from 
obsolete varieties is stagnant at around 180,000 tonnes annually, while 
25years ago it was 300,000 tonnes. An even more dramatic decline in 
groundnut and palm oil production has taken place. Also, poultry 
output in Nigeria has been reduced from 40 million birds annually to 
about 18million. Fisheries are poorly managed. Most critical for the 
country’s future, Nigeria’s tenure system does not encourage long term 
investment in technology or modern production methods and does not 
inspire availability of rural credits. 

The agricultural sector suffers from extremely low productivity, 
reflecting reliance on antiquated method. Although, overall agricultural 
production rose by 28% during the 1990s, per capita output rose by 
only 8.5% during the same decade. Agriculture has failed to keep pace 
with Nigeria’s rapid population growth, so that the country which once 
exported food now relies on imports to sustain itself (Wikipedia Atom 
Feed, 2014). 

In Sub-Saharan Africa, agriculture occupies a prominent 
position in the national economies, as the key driver of growth, wealth 
creation, employment as well as poverty reduction. It provides the 
means of livelihood for over 70% of the population and a major source 
of raw materials for the agro-allied industries and potent source of the 
much needed foreign exchange (World Bank, 1998). The agricultural 
sector after independence, dominated the Nigerian economy, such that 
the development of the region was hinged on the sector alone 
(Ogbalubi and Wokocha, 2013). 

Agriculture accounted for about two-thirds of the Gross 
Domestic Product (GDP). However, over the years, the sector has 
witnessed rapid decline in its role and contribution to national 
development due to the ‘’Oil boom’’ which led to the rapid decline of 
the Agricultural sector. Consequently, Nigeria became a major importer 
of agricultural products as against its earlier position as a major 
exporter, with its adverse effect of decline of the economically active 
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population in agriculture in Nigeria as well as an increase in the level of 
unemployment. 

In formulating the employment strategy, a key role has to be 
assigned to the growth of the agricultural sector. A steady growth in 
agricultural production through the expansion of irrigation, increases in 
cropping intensity and the extension of new agricultural technologies to 
low-productivity regions could create a large volume of additional 
employment because this means have a high potential for labour 
absorption. However, the agricultural sector alone cannot be expected 
to eliminate the backlog of unemployment and absorb the addition to 
the labour force. The rate of industrial growth must be accelerated. So, 
programmes of rural development and, in particular, of massive rural 
capital formation in the form of construction becomes necessary 
because it would help raise the rate of growth of agriculture.  
 
Industry Sector 
Nigeria ranks 44th worldwide and third in Africa with respect to factory 
output in the industrial sector. The oil boom of the 1970s led Nigeria to 
neglect her strong agricultural and light manufacturing bases in favour 
of unhealthy dependence on crude oil. In 2000, oil and gas exports 
accounted for more than 98% of export earnings and about 83% of 
federal government revenue. New oil wealth, the concurrent decline of 
other economic sectors and a lunch toward a stagnant economic model 
fueled massive migration to the cities and led to increasingly 
widespread poverty, especially in rural areas. Oil dependency 
generated great wealth through government contracts, and it further 
spawned other economic distortions. The country’s high propensity to 
import implied that around 80% of government expenditures is led into 
foreign exchange. Cheap consumer imports resulting from a chronically 
overvalued naira, coupled with excessively high domestic production 
costs due in part to erratic electricity and fuel supply, pushed down 
utilization of industrial employment absorption capacity to less than 
30%. Many Nigerian factories would have closed except for relatively 
low labour costs (10%-15%) (Wikipedia Atom Feed,2014). 
 
Service Sector 
Nigeria ranks 63rd worldwide and fifth in Africa services output in the 
service sector of the economy. Poor power generation has crippled the 
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growth of this sector. Since undergoing severe distress in the mid-
1990s, Nigeria banking sector has witnessed significant growth over the 
last few years as new banks enter the financial market. Harsh monetary 
policies implemented by Central Bank of Nigeria to absorb excess naira 
liquidity in the economy has made life unbearable for banks, some of 
whom engage in currency arbitrage (round tripping) activities that 
generally fall outside legal banking mechanisms. Private sector-led 
economic growth remain thwarted by the high cost of doing business in 
Nigeria, including the need to duplicate essential infrastructure, the 
threat of crime and associated need for security counter measures, the 
lack of effective due-process and non-transparent economic decision 
making especially in government contracting. While corrupt practices 
are endemic, they are generally less flagrant than during the military 
rule (Wikipedia Atom Feed, 2014). 
 
Ghana 
After two decades of economic reform in Ghana, the expected long-run 
benefit in terms of employment generation and poverty reduction are 
yet to be achieved. Unemployment is still on the increase at the rate of 
10.1% as at 2000 and overall poverty incidence hovering around 40% in 
1998 (Boateng, 2004). The past two decades have witnessed some 
changes in the Ghanaian labour market due to globalization and the 
withdrawal of the direct involvement of government in productive 
economic activities. The stabilization and adjustment programmes 
initiated in 1983 contributed to a substantial decline in public sector 
employment in the late 1980s and early 1990s through public sector 
retrenchment and privatization. The trade liberalization programme 
coupled with the rapid depreciation of the Cedi led to the collapse of 
many inefficient local enterprises particularly import dependent 
enterprises and subsequent loss of jobs of many people. This resulted 
in an increase in informal sector employment over the period. The 
absorption of labour from the formal sector by the informal sector was 
possible because of the lower job requirements in the informal sector 
(Boateng, 2004). 

The labour market is dominated by agriculture and related 
activities employing a little over 50% of the Ghanaian workforce. The 
informal sector where majority of the workforce are self-employed is 
very pervasive partly as a result of the sluggish growth of the formal 
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sector employment. The public sector continues to employ the greater 
chunk of the formal sector workforce.  The government and labour 
unions together with employers play a significant role through the 
determination of minimum wage by the Tripartite Committee in 
shaping the structure of wages in the formal wing of the labour market. 
The market evidently appears to exhibit wage rigidities due to the 
strong influences of institutions in the market. It is estimated that over 
two-thirds of formal sector jobs are subject to collective bargaining 
agreement which gives credence to the high rate of unionization within 
the formal sector. This confirms the degree of imperfection within the 
Ghanaian labour market. The relative wage rigidities and inefficient 
labour market information system as well as limited availability of 
educational and training facilities account for the low occupational 
mobility in Ghana. Public sector earnings are evidently lower than the 
private sector but there is a greater job security in the public sector 
than the private sector (Boateng, 2004). 

Ghanaian labour market has been characterized by increasing 
incidence of underemployment even though open unemployment 
particularly among university and polytechnic graduates is on the 
control in recent years. The participation rate of men in the labour 
market is higher than women due to the low educational attainment of 
women compared to that of men as well as their  greater domestic 
commitments. Therefore, average earnings among women are lower 
than men. The World Bank (1995) estimated that the participation rate 
among men in Ghana was 78% compared with 49% among women. The 
reason is because they are predominantly engaged as unpaid 
agricultural labour or in the urban informal sector and commercial 
sectors of the economy (Boateng, 2004). 
 
Employment Trends 
Employment growth in Ghana appears to lag behind economic growth. 
While the economy recorded an annual average growth of 4.8% 
between 1984 and 2000, employment growth over the same period 
averaged 3.1%. Obviously, the slow growth of the economy coupled 
with the low investment rate meant a relatively slower growth in 
overall labour demand. With 5.8% annual growth of the labour force, 
coupled with the limited absorption capacity of the economy 
particularly in the 1990s, it is not surprising that the economy has been 
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recording an increasing unemployment rates since 1989. The 
agricultural sector remains the major employer even though its share 
has declined from 61% in 1984 to 51% in 2000 due to its sluggish 
growth performance over the period.  Between 1984 and 2000, 
employment in the agricultural sector grew by 1.6% annually as against 
5.5% in the service and 5.6% in the industrial sector particularly in the 
small scale sub-sector. Over the same period, the agricultural sector 
recorded average annual growth of 3% as against 6.5% and 6.2% in the 
service and the industrial sector respectively (Boateng, 2004). 
 
Unemployment 
One fundamental feature of the Ghanaian labour market is the 
presence of about 230,000 new job seekers annually with the formal 
sector capable of absorbing just about 2% of these new entrants. The 
low absorption capacity of the economy as a consequence of sluggish 
growth rate over the years suggests a low absorption rate creating 
excess labour in the economy. The average growth rate of about 4.8% 
recorded since 1984 has not been sufficient to absorb the 5.8% annual 
growth of the labour force. The situation has been exacerbated by the 
declining formal sector employment due to privatization and public 
sector retrenchment. The increasing globalization with its attendant 
unfair trade practices and rapid depreciation of the Cedi, coupled with 
high lending rate has led to the collapse of many local enterprises and 
this has thrown out many people into a state of joblessness. The 
economy has consistently experienced increasing adult unemployment 
rate since 1988/89 from 0.8% to 10.1% in 2000 (Boateng, 2004). This 
was mainly due to the public sector retrenchment exercise, which 
contributed about 89% of the loss of about 235,000 formal sector jobs 
between 1985 and 1990, and low level of direct productive investment, 
which has contributed to the slow growth of the economy. The 
redeployment exercise contributed to the loss of jobs for about 45,000 
people most of who were cleaners, drivers, cooks and messengers 
among others who lacked the skills that could make them readily 
employable in the private sector (Boateng, 2004).  

Government of Ghana as at 2002 observes that the basic factor 
affecting the capacity of the economy to generate jobs for the growing 
number of people coming out of various institutions is the relative 
slowness of economic growth. The rate is higher among females than 
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males. This is because, in many African countries including Ghana, 
women have twice the opportunity of being unemployed than men 
(International Labour Organization, ILO, 1989). The low educational 
attainment of women relative to men, and the public sector downsizing 
which affected women more than men because of the higher 
concentration of women at the lower level of jobs where the 
programme targeted have contributed to the relatively higher 
unemployment rate among women. A study on graduate 
unemployment in Ghana in 1999 revealed that about 68% of graduates 
interviewed were unemployed. The estimated annual turnover of over 
30,000 of the universities and other tertiary institutions coupled with 
the limited absorption capacity of the economy and lack of required 
skills and competence of recent “tertiary educated” workforce owing to 
poor educational infrastructure give credence to the depressing 
unemployment situation among tertiary graduates. Moreover, the 
failure of formal educational institutions to produce graduates with 
skills required by the labour market due partly to lack of effective 
linkages between educational institutions and industry has also 
contributed significantly to the increasing rate of unemployment 
among graduates in recent times (Boateng, 2004). 
 
Economic Opportunities for Employment Generation 
According to Boateng (2004), an enormous potential for employment 
creation and poverty reduction exists in all sectors of the economy 
particularly agriculture and micro and small enterprise in the 
manufacturing sector. However, strategies to be adopted in exploiting 
these opportunities have not been explicit. While in agriculture, cocoa, 
Shea-butter and food crop sub sectors possess enormous potentials, 
agro processing, handicrafts including woodworks and textiles, as well 
as export-processing zone are some of the areas in the industrial sector 
where enormous potential exists for employment creation and poverty 
reduction. In the services sector, tourism and trade sectors particularly, 
external trade have the potential of creating jobs towards poverty 
reduction. 
 
Agriculture Sector 
Undoubtedly, the agricultural sector holds the best opportunity for 
employment generation in the economy, on the basis of its 50% share 
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in total employment. However, majority of the poor operate in this 
sector as food crop and cash crop farmers as well as fishmongers. 
Agricultural products that have huge potentials for employment 
creation include cocoa, cassava, oil palm, cotton, Shea nut, maize, fish 
and millet and so on. The processing of these products would provide 
ready market for these products and also afford farmers the 
opportunity to expand their farms. Ghana has competitive advantage in 
these areas especially oil palm, cassava and cocoa, which is an 
indication of its employment potential. These products were recognized 
by the Ghana Poverty Reduction Strategy (GPRS) as products with huge 
potentials but with the exception of cassava and cocoa, little effort has 
been made to exploit the opportunities, which other products possess 
for job creation and poverty reduction (Boateng, 2004). 

The agricultural sector recorded an impressive growth of 6.1% 
in 2003 on the wheels of remarkable performance of the cocoa sub-
sector due to the mass spraying exercise and other external factors. 
The significant reduction in poverty incidence in the 1990s occurred 
among export farmers, majority of which are cocoa growers. The 
conscious effort by the government to revamp the sector by increasing 
the producer price of cocoa and mass spraying has paid off. The 
President’s Special Initiative (PSI) on cassava has so far generated over 
10,000 jobs due to the special attention given to cassava processing. 
Similar assistance to other food crop farmers would also ensure food 
security, job creation and poverty reduction. The sector holds the 
opportunity for employment creation and poverty reduction through 
the extension of government support in the form of credit, subsidies, 
extension services, infrastructure and entrepreneurial training. 
Moreover, identification of ready markets and provision of guaranteed 
price as is done in the PSI on selected agricultural produce like cassava 
would create employment opportunities and reduce poverty in several 
communities. Thus the replication of the PSI nationwide would provide 
enormous opportunities for employment creation and incomes for 
majority of the rural workforce. Ghana is currently the second largest 
producer of cocoa but the best in the world in terms of quality 
(Boateng, 2004). 
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Industry Sector 
The industrial sector is the least employer and contributor to GDP. 
Nonetheless, the sector still possesses enormous potentials for 
employment generation particularly in the micro and small scale-
manufacturing sub-sector (e.g. handicraft, agro-processing among 
others). Ghana currently processes a few of her agricultural products. 
Only 18% of cocoa produced is processed domestically while cassava 
processing occurs within the PSI. The processing of agricultural 
products would not only add value to the products, but would also 
offer ready market for these products and create jobs in the economy. 
Incidentally, the small-scale industrial sector employs the chunk of the 
industrial workforce, and the provision of adequate support in the form 
of credit, training, identification of markets, and processing equipment 
to micro and small scale producers would be a major breakthrough. 
Moreover, the establishment of small enterprise zones in profitable 
locations and the strengthening of agencies and departments 
responsible for cluster and enterprise development would ensure 
growth and expansion of micro and small enterprises for employment 
creation and poverty reduction (Boateng, 2004). 

Apparently, the mining and construction sub-sectors have been 
carrying the growth of the industrial sector on its shoulders. However, 
while the construction sector has the potential of creating employment 
in the short run through labour intensive based road projects, the 
capital intensity of mining activity implies limited absorption capacity of 
the sector. To ensure sustainable employment creation for poverty 
reduction in the long run therefore, pragmatic steps should be taken to 
develop small scale manufacturing sub-sector with special emphasis on 
agro-processing, handicrafts and textile production (Boateng, 2004).  
 
Services Sector 
The response of the services sector to Economic Recovery Programme, 
(ERP)/Structural Adjustment Programme (SAP) was relatively rapid and 
the services sector’s contribution to real GDP since 1996 has increased 
from 28% to 30.1% in 2002. The tourism sub-sector for instance is 
expected to continue to grow and increase its contribution to real GDP, 
given that in recent times, the government has intensified its efforts to 
the fact that Hotel and Restaurants services sub-sector have 
contributed to the growth of tourism industry. There had been an 
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increase of 94% in hotel business between 1989 and 1999 and which is 
an indication of the rate at which the Hotel industry in Ghana is 
expanding. This definitely calls for more professionals in the industry 
which is an indication for employment generation. Ghana is yet to take 
advantage of the booming ICT sub-sector for employment generation 
and poverty reduction. This calls for the urgent need to extend 
telecommunication facilities to the rural areas to open up the area for 
investment. The export market is one critical area that presents a 
particularly good opportunity for economic growth and prosperity 
whilst at the same time providing good opportunities for job creation. 
However Ghana is vulnerable because of its dependence on primary 
production, and resource-based sectors and its narrow export base. 
There is therefore the urgent need to diversify production and the 
export base through harnessing of the economy’s natural resource base 
and value adding in agro processing. Currently, Ghana has a small 
export base of US$1.6 billion relative to its huge potential export base. 
One way in which Ghana has tried to make use of its huge potential 
export base has been the diversification from the traditional exports to 
non-traditional export. In Ghana, the range of products designated as 
non-traditional exports is large. These include exports of all other 
agricultural products other than cocoa, timber products other than logs 
and lumber, locally manufactured products like handicrafts, salt and 
processed gold. Diversification of export towards non-traditional 
products could open avenues for employment growth and poverty 
reduction (Boateng, 2004). 
 
South Africa 
In South Africa, the levels of unemployment and poverty are extremely 
high and these are two of South Africa’s most pressing problems 
(McCutcheon, 2001). The levels of unemployment have been rising 
steadily over the years. The level of unemployment was 7% in 1980, 
18% in 1991 (McCutcheon, 1995) and 28% in 2003 (Statistics South 
Africa, 2003). Commitment to alleviation of poverty has become very 
high on the government agenda and will stay one of the focal points of 
government. This is motivated by the fact that, currently around 24% of 
the population lives on less than $1 a day, below the poverty line 
defined by the World Bank (World Bank, 1994). In addition to high 
levels of unemployment, there is also a widely acknowledged need for 
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housing and municipal infrastructure (water supply, sewerage, streets, 
storm water drainage, electricity, refuse collection). But most 
importantly, it is crucial to realize that there is a great need for physical 
infrastructure in both urban and rural areas. In addition, there is a lack 
of capacity and skills at institutional, community and individual levels. 
This problem of infrastructure backlog is aggravated by the apparent 
lack of capacity and skills at institutional, community and individual 
levels. According to the World Bank (1994:2), infrastructure can deliver 
major benefits in economic growth, poverty alleviation, and 
environmental sustainability - but only when it provides services that 
respond to effective demand and does so efficiently (Thwala, 2005). 
 
Employment Potential in the Process of Housing Provision  
In countries where labour is abundant, increased construction activity 
would be one sure way to increase employment. The construction 
industry is particularly important for absorbing unskilled labour; giving 
work to the lowest income sector in the economy. As long as 1974, 
Germidis have suggested that construction has the potential to be very 
labour-intensive sector, particularly so when housing is concerned. An 
analysis of a low-cost housing project in Ghana (Ziss and Schiller, 1982 
and Thwala, 2005), suggests that 30 per cent of the construction cost 
can be attributed to labour utilized directly in the construction process 
and an additional 11 per cent to labour utilized indirectly in the 
production and distribution of construction materials (Thwala, 2005). A 
study by UNCHS (Habitat) (1995) suggests that the share of labour in 
total cost of construction of core housing is probably around 25 per 
cent. Low-income housing developments in the formal sector tend to 
be more labour-intensive than high-income housing. A study of low-
income housing in Kenya also shows that less expensive forms of 
housing generate more employment UNCHS (Habitat) (1995) and 
Thwala, (2005). 

By contrast, experience in the provision of low-cost housing in 
South Africa has not been impressive. To date in South Africa, projects 
with similar objectives have not been as effective. Over the past 25 
years, billions of Rands have been spent on projects and so-called 
programmes with stated objectives of both creating employment and 
providing physical infrastructure such as roads, water supply and 
sanitation (Thwala, 2001 and Thwala, 2005). Based on both the 
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international and local experiences, the problems of the employment 
creation through the provision of low-cost housing in South Africa 
through labour-intensive methods had been attributed to the following 
factors, which must be avoided in order for future projects to be 
successful in South Africa:  

There has been a lack of clear objectives linking the short and 
long-term visions of the programme; there were no pilot projects with 
extensive training programmes or lead-in time to allow for proper 
planning at a national scale. This should have allowed sufficient time to 
develop the necessary technology, establish training programmes and 
develop both the institutional and the individual capacities; the projects 
have seldom been scaled to the magnitude of national manpower 
needs. Very often they have been introduced in an unsystematic and 
fragmentary style. This often led to technical hastiness, which was 
compounded by incompetence and inappropriate technology selection; 
there have been organizational infirmities and inappropriate 
administrative arrangements; the projects have been over ambitious. 
This was a result of the lack of appreciation of the time it takes to build 
the necessary individual and institutional capacities at various levels; 
there has been a lack of clearly defined and executed training 
programmes that link medium to a long-term development plan; Very 
little sustainable employment was created; Individual skills were not 
improved. Training, where present, was not particularly appropriate or 
focused and has not shown it to be carried through into post- project 
employment (Thwala, 2005). 
 
Summary 
This paper examined the employment absorption capacity of national 
economies and employment generation potential. It explained by 
presenting experts’ views about what is meant by employment 
absorption and employment generation. It therefore discovered that 
absorption capacity is continuing procedure which is due to changes 
within the economy continually. Further, employment generation is the 
prerequisite of wage employment with the formation of conditions for 
additional self-employment. To this end, the paper examined the 
employment generation conditions of Nigeria, Ghana, and South Africa 
and discovered that agriculture continues to be the main stay and 
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labour employer in both Ghana and Nigeria, while housing construction 
is the largest employer of labour in South Africa. 
 
Conclusion 
In conclusion, the paper discovered that the absorption capacity of the 
national economies is very low because new graduates and entrants 
into the labour market have increased beyond the absorptive capacity 
of the economy. The absorption capacity is low due to the fact that past 
and present government in Nigeria failed to develop fully the sectors 
that will make the absorption capacity to be high such as agriculture, 
industry, service and education which plays prominent position not 
only in the national economies but also in the overall economic growth. 
Agriculture especially was not given a national priority by the 
government at all the levels and it is the most critical and basic sector 
that has significant potentials for the transformation of the African 
economy and particularly the Nigerian economy. To increase the 
absorption capacity of the national economies, there is the need that 
agricultural resources be well developed to sustain the economy for as 
long as possible and generate many employment potentials as possible 
given the nation’s endowment in this sector, unlike oil and gas which 
are exhaustible natural resources  placed in  top priority. 
 
Recommendations 
Based on what this paper had examined, it recommended that 
agriculture should be properly embraced by most nations so that the 
problem of unemployment can be alleviated. In fact, since agriculture 
serves as the main stay of today’s developed nations, it is imperative 
that Nigeria and other nations give it proper attention. Further, just as 
South Africa had given construction of housing a priority place and it 
generates employment, this sample should be embraced by other 
African nations too. 
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Abstract 

The school is established in a society to protect and preserve the 

cultural norms, beliefs and traditions of the society at large. Hence, 

contents of the school curriculum must be in line with the tradition of the 

society to which the school is located. But in the real sense of it, the 

scientific knowledge is conflicting with some cultural norms. The study 

investigated the opinion of selected members of the public (science and 

language teachers, parents, students, and Ministry of Education 

officials) on knowledge of science and language acquisition for 

sustainable development in multicultural Nigerian society. Four 

validated questionnaires (Teachers, students, parents and Ministry or 

Education officials) were used in collecting data (r value for student’s 

questionnaire=0.65, for teacher’s questionnaire=0.72, for parents’ 

questionnaire=0.68 and Ministry of Education officials’ 

questionnaire=0.68) using split half method. A sample of 718 obtained 

from the four different categories of respondents from Lagos, Ogun and 

Oyo states which are representative of all the cultural diversity in 

Nigeria were used. The study provided answers to eight research 

questions. The data collected were analyzed descriptively; paired 

sampled t-test and independent t-test and one way ANOVA to answer the 
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research questions. Results show that the selected members of the public 

hold negative opinion on the knowledge of science and language 

acquired for sustainable development in multicultural Nigerian society. 

There are differences in the opinion of respondents and gender, but no 

difference in the opinion of different ethnic groups; science has negative 

role while language has positive role for sustainable development in 

multicultural Nigerian society. Researchers recommended that 

strategies to improve public opinion is urgently needed.  Science and 

language teachers should relate concepts to cultural norms and beliefs 

of the society.   

 

Key words: Scientific knowledge, language, multicultural, development 

 

Introduction 

Nigeria is one of the West African countries located on latitude of 

10  . Nigeria is known as the most 

populous black nation on earth hence it is called the giant of Africa with 

a population of 173.6million (World Bank United States Census Bureau 

(2013). The country is an example of a multicultural ethnic diversified 

society with over 200 languages but having three major local languages 

(Hausa, Yoruba and Igbo) and several others with about 500 different 

ethnic groups having different cultural diversities. Generally, among the 

reasons why schools are established in any society is to protect the 

norms, culture and beliefs of such society. This is in line with article 30 

of the Convention on the Rights of the Child which states that, a child 

who is indigenous shall not be denied the right, or her group, to enjoy 

his or her culture…or to use his or her own language. Also, the National 

Policy on Education (2013) stipulates that the language of instruction 

shall be the language of the immediate environment for lower level of 

primary education. The contents of the school curriculum are structured 

and to be adapted by teachers to suit the culture of a particular 

environment using the language of the immediate environment for the 

lower classes (Primary 1-3). It therefore follows that all the subjects 

offered in the Nigerian school curriculum must be in conformity with the 

cultural diversities in Nigeria.  

Science and language are important subjects in the school 

curriculum. Science is the concerted human efforts to understand the 

history of the natural world and how the natural world works, with 

observable physical evidence as the basis of that understanding. The 

early scientists adopted the methodology of natural philosophy and later 
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through experimentation under controlled conditions. The component 

parts of science are   physics, chemistry and biology using mathematics 

as its language. The knowledge of science is needed in the curriculum to 

train students to discover new theories and laws that will be needed to 

produce basic materials to solve human problems of different types such 

as hunger, shelter, transportation, communication, and tranmition of 

information for safe living in the universe. Each society in Nigeria has 

cultural beliefs and myths about concepts, and some of these are in 

conflicts with the knowledge of modern science. For instance, there are 

myths and superstitions on the occurrence of thunder and lightning, 

formation of rainbow, medicinal and curative properties of some leaves, 

body anatomy and pregnancy etc. For example, the Yoruba holds the 

belief of giving a pregnant woman who has a prolonged labour a 

concoction for quick delivery. Hence, scientific knowledge is viewed as 

white man’s magic by some traditions and cultures. Whereas, the 

knowledge of science should promote and preserve cultural beliefs and 

not to destroy such or act as oppositions to each other. 

Language is the method of human communication, either spoken 

or written, consisting of the use of words in a structured and 

conventional way. It is also a system of communication used by a 

particular community or country. It includes tongue; mother tongue, 

native tongue, dialects, patois, slangs, idioms, jargons, argots and cant. 

Also, Wikipedia defines language as the ability to acquire systems of 

communication, particularly the ability of human to do so. The scientific 

study of language is called linguistics. It then follows that the 

collaboration through education and intergenerational language use are 

critical to preserving and revitalizing indigenous language. All over the 

world, the original indigenous languages and dialects have decreased. 

Children are critical to indigenous language revitalization. The census 

data reported by Australian Bureau and Statistics (2011), Statistics 

Canada (2006), Statistics New Zealand (2006) in Hardaway and Young 

(2014) indicates that, as indigenous population increases the number of 

indigenous language speakers decreases especially among younger 

individuals. The resultant effect of this is that an indigenous language is 

endangered, so is cultural heritage. 

In other to sustain and possibly increase awareness of different 

indigenous languages, mapping language diversity can contribute to 

reviving indigenous languages. Research reports show that children do 

better in language development including English when they solidify 

language in their indigenous language rather than trying to replace it 
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immediately with English (Ball, 2011; Patrinos &Vlez 2009; Posel & 

Casale, 2011) in Hyson & Toulinson, 2014. 

The need to promote multicultural awareness in preschool 

children classroom is needful for early childhood educator/preschool 

teachers. This is based on the fact that children are from different 

cultural backgrounds, and many of them speak different languages, 

hence, behave differently based on cultural customs and values as they 

come from varied socio-economic backgrounds. Culture influences 

children’s language into childhood activities and practices if well 

grounded at this level, will serve as strong foundation for subsequent 

levels.   

It is therefore imperative for members of the public (the teacher, 

students, parents and officials of Ministry of Education) to make 

clarifications and ensure that the knowledge of science and language 

acquired are in conformity with the norms, beliefs and aspirations of 

each culture of the school location to ensure sustainable development in 

multicultural Nigerian society. The opinions of the selected member of 

the public are first sampled to identify their conceptions on scientific 

knowledge and language acquisition for sustainable development in 

multicultural Nigerian society. The opinions of the selected members of 

the public will be used to evaluate if the knowledge of science and 

language sustain or destroy the cultural diversities in Nigeria. 

 

Statement of the Problem 

The knowledge of science and language as well as other subject in the 

curriculum are supposed to sustain the cultural diversities of the various 

societies in which the school is located in Nigeria. But in the real sense, 

some concepts are in conflict with some cultural beliefs, traditions and 

norms of some societies in Nigeria. The study therefore surveys the 

opinions of the selected members of the public (teachers, students, 

parents and ministry of Education officials) on science and language for 

sustainable development in multicultural Nigerian society. This is aimed 

at identifying their conception before making a generalization and 

recommendations. 

 

Research Questions 

The study provided answers to the following research questions. 

1. What is the general opinion of the public on scientific 

knowledge and language acquisition for sustainable 

development in multicultural Nigerian society? 
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2. Is there any difference in the public opinions on scientific 

knowledge and language acquisition for sustainable 

development in multicultural Nigerian society? 

3. Is there any difference in the opinions of the different ethnic 

groups on scientific knowledge and language acquisition for 

sustainable development in multicultural Nigerian society? 

4. Is there any difference in the opinions of male and female on 

scientific knowledge and language acquisition for sustainable 

development in multicultural Nigerian society? 

5. What is the role of scientific knowledge acquisition on 

sustainable development in multicultural Nigerian society? 

6. What is the role of language acquisition on sustainable 

development in multicultural Nigerian society? 

7. Is there any difference in the role or science and language 

acquisition for sustainable development in multicultural 

Nigerian society? 

8. What is the extent of the application of scientific knowledge and 

language acquisition for sustainable development in 

multicultural Nigerian society? 

 

Methodology 

The study is a survey type of descriptive research design. The population 

of the study consisted of 20 Local Government Areas in Ogun state, 33 

Local Government Areas in Oyo state and 20 Local Government Areas 

structured into 6 Educational Districts in Lagos state. A purposive 

sampling method was used in selecting 4, 3, and 1 Local Governments 

from Ogun, Oyo and Lagos states respectively. A sample of 379 

students, 97 parents, 176 teachers and 66 officers of Ministry of 

Education amounting to a total of 718 were sampled from 4 Local 

Government Areas in Ogun State, 3 Local Government Areas in Oyo 

state and 1 Local Government Area from Lagos state.  

Four research instruments; students’ questionnaire of 20 items, 

parents’ questionnaire of 22 items; teachers’ questionnaires of 20 items 

and officials of Ministry of Education’s questionnaire of 20 items were 

used to collect data. Each item of these instruments is of two sections; 

sections A and B. Section A of students’ questionnaire consisted of 

name of school, Local Government of school, sex, class and ethnic 

group. Section B consisted of 20 items of which 5 items raised questions 

on science, 7 items focused on language and 8 items addressed extent to 

which the knowledge of science and language acquired are applied. 
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Section A of parents’ questionnaire consisted of sex, ethnic group, and 

marital status. Section B consisted of 22 items of which 7 items 

addressed science, 9 items addressed language and 6 items addressed the 

extent of application of the knowledge of science and language acquired. 

Section A of teachers’ questionnaires consisted of school, subject taught, 

sex, years of experience and ethnic group. Section B consisted of 20 

items of which 6 items addressed science, 6 items addressed language 

and 8 items addressed the extent of application of the knowledge of 

science and language acquired. Section A of officials of Ministry of 

Education’s questionnaire consisted of name of Ministry, Department, 

sex, years of experience and ethnic group. Section B consisted of 20 

items of which 6 addressed sciences, 7 addressed language and 7 

addressed the extent to which the knowledge of science and language 

acquired are applied. These instruments adopted two formats of agree 

and disagree. The instruments were validated and found to be valid and 

reliable. (r value for student’s questionnaire=0.65, for teacher’s 

questionnaire=0.72, for parents’ questionnaire=0.68 and officers of 

Ministry of Education’s questionnaire=0.68) using split halve methods. 

The instruments were administered by the researchers’ post graduate 

students in the three states. 

Data collected were scored 1mark for agree and 0 for disagree 

for positive responses while negative responses assumed the reverse 

format of scoring. The data were collated and analysed using descriptive 

statistics to provide answers to research questions 1, 5, 6 and 8 while one 

way Analysis of variance was used to provide answers to research 

questions 2, and 3.  Paired sample t-test was used to provide answers to 

research questions 7 and independent sample t test for research question 

4. 

 

Results 

1.  What is the general opinion of the public on scientific knowledge 

and language for sustainable development of cultural diversities in 

Nigeria? 

 

Table 1: Descriptive statistics of all the responses of the sampled 

members of the public (teachers, students, parents and officials of 

Ministry of Education) 

Grand mean = 82/2 = 41 mean of 41 and above is high and that of below 

41 is low. 

 
Descriptive Statistics of the opinions of the members of the public 



Babajide,Veronica Folasade Titilayo                              87                                                               
& Komolafe, Adefunke, Titilayo 

 

 

 N Range Minimum Maximum Mean Std. 

Deviation 

Variance 

TOTAL(res

ponse of 

parents, 

students, 

teachers and 

stakeholders

) 

718 68.00 .00 68.00 21.4697 16.64287 276.985 

Valid N (list 

wise) 
718 

      

        

Benchmark; Positive-41.00 & above Negative: Below 41.00 

 

Table 1 shows a mean of 21.64 which is low. This shows that members 

of the public are of negative opinion. They agreed that scientific 

knowledge and language acquisition are not for sustainable development 

of cultural diversities in Nigerian society. This is a serious problem. It 

means the cultural diversities in Nigeria are still at variance with the 

knowledge of science and language acquired in Nigerian schools.  

 

2.  Is there any difference in the opinions of the public on scientific 

knowledge and language acquisition for sustainable development 

in Nigerian society? 

 

Table 2a shows the One Way ANOVA table of the opinions of the 

public 

 Sum of Squares df Mean Square F Sig. 

Between Groups 4687.873 3 1562.624 139.203 .000 

Within Groups 8015.031 714 11.226   

Total 12702.904 717    

Table 2a shows there is a significant difference in the opinions of the 

members of the public. A Schefe post hoc test is further conducted to 

show the group that caused the difference in Table 2b 

 
Table 2b: Multiple comparisons of the opinions of the public (teachers, parents, 

students and officials of Ministry of Education) on scientific knowledge and 

language acquisition for sustainable development in Multicultural Nigerian society. 

Scheffe 

(I) Independent (J) Independent Mean 

Difference 

(I-J) 

Std. 

Error 

Sig. 95% Confidence 

Interval 

Lower 

Bound 

Upper 

Bound 
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Teachers 

parents -3.35890* .42510 .000 -4.5501 -2.1677 

students 3.14516* .30549 .000 2.2891 4.0012 

stakeholders -2.77462* .48360 .000 -4.1297 -1.4195 

Parents 

teachers 3.35890* .42510 .000 2.1677 4.5501 

students 6.50406* .38272 .000 5.4316 7.5765 

stakeholders .58428 .53574 .756 -.9169 2.0855 

Students 

teachers -3.14516* .30549 .000 -4.0012 -2.2891 

parents -6.50406* .38272 .000 -7.5765 -5.4316 

stakeholders -5.91978* .44679 .000 -7.1718 -4.6678 

Stakeholders 

teachers 2.77462* .48360 .000 1.4195 4.1297 

Parents -.58428 .53574 .756 -2.0855 .9169 

students 5.91978* .44679 .000 4.6678 7.1718 

*. The mean difference is significant at the 0.05 level. 

 

The mean difference between teachers and parents is -3.35.implying the 

opinion of parents is greater than the teachers. The mean difference 

between teachers and students is 3.15 implying the opinion of teachers is 

greater than the students. The mean difference between teachers and 

stakeholders is -2.77; implying the opinion of Ministry of Education 

officials is greater than the teachers. The mean difference between 

parents and teachers is 3.36, implying the mean difference between the 

opinion of parents and students are 6.50. This means the opinion of 

parents is greater than that of the students; this difference is the highest. 

All these are the sources of the differences. The opinion of each member 

of the public is presented in Table 2c. 

 

Table 2c: Opinion of each member of the public (dependent VS 

independent) 

Scheffe 

Independent N Subset for alpha = 0.05 

1 2 3 

Students 379 9.6105   

Teachers 176  12.7557  

stakeholders 66   15.5303 

Parents 97   16.1146 

Sig.  1.000 1.000 .616 

Table 2c shows that parents have the highest opinion (16.1) followed by 

officials of Ministry of Education (15.5), next is teachers (12.8) and the 

least is students (9.6). 
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3.  Is there any difference in the opinions of the different ethnic 

groups? 

 

Table 3a: Descriptive statistics of the respondents by ethnic groups. 

Tribe N Mean Standard Deviation. 

Yoruba 557 12.3084 4.02555 

Hausa 28 12.29 4.19330 

Igbo 70 13.0428 2.98280 

Others 51 11.7047 3.14548 

Missing 12 - - 

Total 718 49.3459 14.3770 

 

 

Table 3b:  ANOVA The opinion of the public by ethnic groups. 

 

 Sum of 

Squares 

Df Mean 

Square 

F Sig 

Between 

Groups 
    147.574 3 49.493 

 

0.73 
.543 

Within Groups 12359.075 702 64.802 
  

Total 12506.649 705          114.2         

 

Tables 3b shows that there is no difference in the opinions of the 

different ethnic groups; meaning that all the ethnic groups have similar 

opinion. 

 

 4.  Is there any difference in the opinions of male and female on 

scientific knowledge and language acquisition for sustainable 

development of cultural diversity in Nigeria? 

 

Table 4: Independent sample t test of the opinions of male and 

female on scientific knowledge and language acquisition for 

sustainable development of cultural diversity in Nigeria? 

Gender N Mean Std 

Deviation 

T df Sig 

Male 317 31.3438 16.5195 -2.44 717 .016 

Female 401 37.2364 14.81440 -2.356   
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Table 4 shows a significant difference in the opinions of male and 

female on scientific knowledge and language acquisition for sustainable 

development of cultural diversity in Nigeria. This is because t value is 

significance with female having the highest opinion. 

 

5.  What is the role of science in sustenance of cultural diversities in 

Nigeria? 
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Table 5: Descriptive Statistics of the role of science on scientific 

knowledge and language acquisition   for sustainable development of 

cultural diversity in Nigeria 
Descriptive Statistics 

 N Range Minimum Maximum Mean Std. 

Deviation 

Variance 

ScinceT 718 9.00 .00 9.00 2.7275 2.01022 4.041 

Valid N 

(listwise) 
718 

      

 

Benchmark mean=  =12 Positive -12 & above Negative: Below 

12 

 

Table 5 shows that science has a Negative role on scientific knowledge 

and language acquisition for sustainable development of cultural 

diversity in Nigeria. Mean is 2.7278 from table 5 which is less than 12 

 

6.  What is the role of language on scientific knowledge and language 

acquisition for sustainable development of cultural diversity in 

Nigeria? 

 

Table 6: Descriptive Statistics of the role of Language on scientific 

knowledge and language acquisition for sustainable development of 

cultural diversity in Nigeria? 
Descriptive Statistics 

 N Range Minimum Maximum Mean Std. 

Deviation 

Variance 

LangT 718 8.00 .00 8.00 3.7507 2.14936 4.620 

Valid N 

(listwise) 
718 

      

Benchmark; Positive-3.5 & above Negative: Below 3.5 

 

Table 6 shows that language has a positive role mean is 3.7 from tables 6 

and 7. Is there any difference in the role of science and language as 

sustenance of cultural diversity? 
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Table 7: Paired sampled t test of the role of science and language 

Paired Samples Statistics 
 Mean N Std 

Deviation 

 df Std. Error 

Mean 

Sig(2-

tailed 

Pair 

1Science 

       

Language 

2.7632 

3.7507 

718 

718 

 

2.05698 

2.14936 

-12.657 716 0.07677 

0.08021 

.000 

 

Paired Samples Correlations 

 N Correlation Sig. 

Pair 1 
Independents & 

independent L 
717 .445 .000 

 

Table 7 shows there is a difference in the role of science and language 

because paired sample t test analysis is significant. The mean of 

language is greater than that of science (3.75>2.76). This means that   

the knowledge of language acquired in schools sustains the cultural 

diversity in Nigeria than the knowledge of science. Also, the correlation 

value of .445 shows there is significant relationship between language 

and sustenance of cultural diversities in Nigeria.  

 

7. What is the extent of sustenance of scientific knowledge and 

language for sustainable development of cultural diversity in 

Nigeria? 

 

Table 8: Descriptive statistics of the extent of sustenance of scientific 

knowledge and language acquisition for sustainable development of 

cultural diversity in Nigeria 
Descriptive Statistics 

 N Range Minimum Maximum Mean Std. 

Deviation 

Variance 

Extent T 718 9.00 .00 9.00 5.3774 1.47537 2.177 

Valid N 

(listwise) 
718 

      

Benchmark; High-14.5.00 & above     Low: Below 14.5.00 
 

Table 8 shows a low extent of   sustenance of cultural diversity in 

Nigeria because the calculated mean (5.3) is less than the bench mark 

means of (14.5).  
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Discussion 
The result of the study shows that members of the public hold negative 

opinion on scientific knowledge and language for sustainable 

development of cultural diversity in Nigeria? This may be due to the fact 

that their cultural beliefs and traditions are in conflict with the 

knowledge of science and so see science as white men’s magic. Also, 

science and language teachers may fail to explain concept taught in 

schools to students in their local languages, beliefs and culture. This was 

reflected in the negative opinion of the students. The highest mean 

recorded by parents may be due to the fact that they cherish their cultural 

beliefs and norms as well as the tradition of their various societies and 

hence expose their children to their cultural beliefs and traditions. 

 

Summary of Findings 

1.   Members of the public hold negative opinion on science and 

language on scientific and  language acquisition for sustainable 

development of cultural diversity in Nigeria. 

2.  There are differences in the opinion of the members of the 

public, parents have the highest opinion, followed by the 

officials of Ministry of Education; next is the teachers and least 

is the students. 

3.  There is no difference in the opinions of the different ethnic 

groups. 

4.  There is difference in the opinion of male and female 

respondents. The opinion of the female respondents is more than 

that of the male. 

5.  The respondents agreed that science has negative role on 

scientific knowledge and language acquisition for sustainable 

development of cultural diversity in Nigeria. 

6.  Members of the public are of the opinion that language has 

positive role on scientific knowledge and language for 

sustainable development of cultural diversity in Nigeria? 

7.  There is difference between the role of science and language on 

scientific knowledge and language for sustainable development 

of cultural diversity in Nigeria. 

8.  Language played the highest role. 

9.  The extent of sustenance on scientific knowledge and language 

acquisition for sustainable development of cultural diversity in 

Nigeria is low. 
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Conclusion 
The study has found that members of the public hold negative opinion 

on scientific knowledge and language for sustainable development of 

cultural diversity in Nigeria. The extent of scientific knowledge and 

language acquisition for sustainable development of cultural diversity in 

Nigeria is low. This is because the teachers fail to incorporate cultural 

practices and traditions into the concepts taught in school. 

  

Recommendation 

1.  Stakeholders are to adopt positive strategies that will promote 

positive opinion on scientific knowledge and language 

acquisition for sustainable development of cultural diversity in 

Nigeria. 

2.  Science and language teachers should relate concepts taught in 

schools to cultural background of the students. 

3.  The need to promote multicultural awareness in preschool 

children classroom is needful for early childhood 

educator/preschool teachers. This is based on the fact that 

children are from different cultural background, and many of 

them speak different languages, hence, behave differently based 

on cultural customs and values as they come from varied 

socioeconomic backgrounds. Cultural influences children’s 

language into childhood activities and practices if well grounded 

at this level, will serve as strong foundation for subsequent 

levels.   
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Abstract 
Religion which used to be the cohesive factor and core of national unity, 
peaceful co-existence and national development has become a tool for 
political manipulation, violence, destruction of lives and property in 
Nigeria in contemporary time. The Muslim and Christians adherents 
have engaged in many crises which led them to engage in more wars in 
Nigeria than they had actually engaged in peace. The bitter experience 
of the crisis which is of concern to educationists is the extension of 
religious conflicts to the institutions of learning. These crises have 
brought unprecedented tension in many secondary and university 
campuses and hindered the attainment of academic goals. The cycle of 
conflicts is already taking its toll on primary, secondary and higher 
education in Nigeria. This paper used the primary and secondary 
sources of historical method of gathering data to find out the following: 
Why there are religious crisis in Nigeria; the causes of religious crisis in 
Nigeria; the causes of religious crises in the Nigerian educational 
institutions; the consequences of religious crisis in Nigeria generally; 
and the consequences of religious crisis in the Nigerian educational 
institutions. The paper proffered solutions to the issue of religious crisis 
in the Nigerian educational institutions so as to attain the goals of 
education in the country. 
 
Key Words: Impact, Religious Crisis, Nigerian Educational Institutions 
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Introduction 
With a population of over 150 million inhabitants, the major religious 
groups in Nigeria are Christianity and Islam. There is neither a scientific 
representation of the numerical strength of these religious groups nor 
of their geographical distribution. None the less, the Islamic faith is 
prominent in about 12 states in the northwestern and northeastern 
parts of the country (comprising Sokoto, Zamfara, Borno, Yobe, Katsina, 
Kano, Kebbi, Jigawa, Bauchi, Taraba, Gombe and Adamawa states). On 
the other hand, Christianity is more prominent in about 11 States in the 
South-East and South-South geographical zones (comprising Imo, 
Enugu, Anambra, Abia, Ebonyi, Delta, Edo, Bayelsa, Rivers, Cross River 
and Akwa Ibom states). The South-West and North-Central zones 
having about 12 States (comprising Lagos, Oyo, Ogun, Ondo, Ekiti, 
Osun, Kaduna, Niger, Plateau, Nassarawa, Benue, Kogi states and the 
Federal Capital Territory respectively) have a reasonably balanced 
number of Muslims and Christians. Although often marginalised, 
traditional religion has a fair degree of followership and is not by any 
means insulated from religious violence. For instance, in parts of Kogi, 
Kwara, and Nassarawa states, masquerade activities associated with 
traditional religion have been a major source of conflicts (Osaghae and 
Suberu 2005:11).  

 
Map showing the 36 States of Nigeria and the FCT, Abuja 
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Religion: A Veritable Source of Unity Turned to a Tool of Destruction 
Religion, which used to be the cohesive factor and core of national 
unity, peaceful co-existence and national development, has become a 
tool for political manipulation, violence, destruction of lives and 
property in Nigeria in contemporary time. The Muslim and Christian 
adherents have fought wars in Nigeria than they had actually fought for 
peace. The source of Muslims and Christians conflicts in Nigeria has 
been religious and political. Intolerance among the adherents of the 
two religions led to successive conflicts degenerating into violent open 
wars or skirmishes marked by religious crises in 1980, 2002, 2006 and 
which still occur till the present day. The series of crises led to the 
wanton destruction of lives and properties, torching churches/mosque, 
business premises in some northern parts of the country (Adega, 2001). 
The bitter experience of the crisis which is of concern to educationists is 
the extension of religious conflicts to the institutions of learning. The 
University of Ibadan campus was a volatile arena for religious bickering 
between the Christian and their Muslim counterparts in 1986.  In 2002, 
the election of the student union president of the Federal College of 
Education (F.C.E) Zaria led to a clash between Christian and Muslim 
students. In the same year, a similar clash was averted in Ahmadu Bello 
University (A.B.U), Zaria. In 17th March 2006, there was another crisis 
between Muslim and Christian girls by the water tank in the female 
hostel in A.B.U (Nwabudike and Osewe, 2006).  The violent conflicts 
between Christians and Muslims have spread to the secondary schools. 
In 2002, there was a struggle between Christian and Muslim girls in 
Queen Amina College Kaduna. In 2005, there was a similar uprising 
between Christian and Muslim students in Kufena College, Wusasa 
Zaria. In 2006, another similar uprising occurred in Technical School; 
Malali Kaduna. These crises have brought unprecedented tension in 
many secondary and university campuses and hindered the attainment 
of academic goals. The cycle of conflicts is already taking its toll on 
primary, secondary and higher education in Nigeria. Writing on the 
state of higher education in Nigeria, Chikwem (2006) said that, "the 
recent findings on the state of higher education in Nigeria as conducted 
by the World Bank and UNESCO had confirmed the degradation of the 
Nigerian educational system”. 
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This paper used the historical method of gathering data to find out the 
following:  

1. why there are religious crisis in Nigeria; 
2.  the causes of religious crises in the Nigerian educational 

institutions; 
3.  the consequences of religious crisis in Nigeria generally; and 
4. the consequences of religious crisis in the Nigerian educational 

institutions.  
 
The paper also proffered solutions to the issue of religious crisis in the 
Nigerian educational institutions so as to attain the goals of education 
in the country 
 
Why there are Religious Crises in Nigeria 
Historically, religious conflicts in Nigeria can be traced back to the 
1960s during which Nigeria attained independence from the British. 
Before then, there were three major religions, namely African 
Traditional Religion, Islam and Christianity. The relationship among the 
adherents of these are religions had before this time been coordinal 
and peaceful. However, after independence, religious crisis based on 
tribal and regional sentiments, motivated by the desire to acquire 
political and economic control of the nation’s infrastructures started 
(Alagbu, 2007). This regional and tribal dichotomy later led to civil war 
from 1967 to 1970 (Ushe, 2015). As events were unfolding in different 
parts of the country, a religious consciousness developed. This 
consciousness became more acute in northern Nigeria, including the 
geographical area called today the “Middle Belt”. Adherents of 
Christianity and Islam started talking of political control on religious 
affiliation. Job opportunities, recruitment into the armed forces and 
admission into tertiary institutions according Turaki, (1993) gradually 
assumed a religious dimension. This religious consciousness expressed 
in daily interactions created a crack in the relationship between the 
Christians and Muslims in Nigeria.  

Intolerance between the adherents of the two religions often 
led to successive conflicts occurring between them, sometimes 
degenerating into violent open wars or skirmishes. Examples are those 
of 1980 religious crises that started in Zaria, resulting in the wanton 
destruction of lives and properties. The Zangon-Kataf crises of 1992 
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which started as a dispute over a marked site between the “Atya and 
the Hausas” later spread to Kaduna metropolis and its environs to take 
a religious face (Kaigama, 2006). The rate of destruction in this single 
conflict made the military president  then Ibrahim Babangida to equate 
it to a civilian version of a coup d’etat.  

The year 2000 witnessed the Maitatsine riots which also led to 
loss of lives, demolition of churches/mosques, business premises in 
major areas in the Kano province of northern Nigeria (Adega, 2001).  
 
Causes of Religious Crisis in Nigeria 
Many issues have been raised as the possible causes of the religious 
conflicts in the nation. Among them are; partiality of the media in 
reporting events to the favour of one religion (Haruna, 2006), illiteracy 
that deprive many Christians and Muslims of the knowledge of the 
peace and harmony which is core to their faith; Islamic jihad to 
suppress Middle Belt christians from gaining political control;  
resistance of oppression by some groups that feel alienated in the 
nation;  lack of job opportunities that pushed some people to seek 
employment in religious conflicts; and the introduction of the 
manipulation of religion for selfish political gains (Gotan, 2004).  
 
Religious Crisis in Educational Institutions: Causes and Consequences 
In 2002, the election of the student union president of the Federal 
College of Education (F.C.E) Zaria led to a clash between Christian and 
Muslim students. In the same year, a similar clash was averted in 
Ahmadu Bello University (A.B.U) Zaria on 17th March 2006), there was 
another crisis between Muslim and Christian Girls by the water tank in 
the female hostel in A.B.U (Nwabudike and Osewe, 2006). The violent 
conflicts between Christians and Muslims have spread to the secondary 
schools. In 2002, there was a struggle between Christian and Muslim 
girls in Queen Amina College Kaduna over an alleged case of the abuse 
of the Holy Quran. In 2005, there was a similar uprising between 
Christian and Muslim students in Kufena College, Wusasa Zaria. In 2006, 
another similar uprising occurred in Technical School; Malali Kaduna. 

Another important cause of religious crisis in the educational 
institutions is the Islamist insurgency in Nigeria.  

The insurgent group Boko Haram is a new dimension to crisis in 
Nigeria. This group is opposed to the Westernization of Nigeria, which 

http://en.wikipedia.org/wiki/Boko_Haram
http://en.wikipedia.org/wiki/Westernisation
http://en.wikipedia.org/wiki/Nigeria
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they maintain is the root cause of criminal behaviour in the country 
Boko Haram was created in 2002 by Mohammad Yusuf (1970-2009), a 
radical Islamic cleric in Maiduguri, Borno state, in northeastern Nigeria. 
He set up a religious complex, called Markaz, following his expulsion 
from two mosques in Maiduguri by Muslim clerics for propagating his 
radical views. Thousands of people have been killed in attacks 
perpetrated by the group.    

Boko Haram is also a Nigerian Islamist group that seeks the 
imposition of Shariah law in the northern states of Nigeria alongside the 
philosophy that western or non- Islamic education is a sin. The official 
name of the group is Jama’atu Alissunna Lidda’awatwal-Jihad which in 
Arabic means “people committed to the propagation of the prophet’s 
teaching and Jihad”. But the residents of Maiduguri where it was 
formed in 2002, dubbed it Boko haram which when translated from 
Hausa language means “western education is forbidden”. Residents 
gave it the name because of its strong opposition to western education, 
which it sees as corrupting Muslims. Some analysts view the group’s 
emergence as the extension of the Maitatsine riots of the 1980s and 
the subsequent ethnic and religious tension in the 1990s.  It became 
widely known consequent upon sectarian violence in Nigeria in 2009.                                                                                                                    
The group opposes western education and western culture. It also 
rejects modern science and its discoveries. The group presently has 
undefined structure and chain of command. The group also forbids the 
wearing of shirts and pants and the act of voting in elections. In its 
view, the Nigerian state is run by non-believers. Ustaz Mohammed 
Yusuf is reputed to have formed Boko Haram in 2002 in Maiduguri 
(Schweitzer, 2007). He established a religious complex that included a 
mosque and a school. Many poor families from across Nigeria and from 
neighboring countries enrolled their children in the school, which also 
served as a recruiting centre for jihadist to fight the Nigerian state 
(Beevor, 2002). In 2004, it moved to Kanamma, Yobe state, where it set 
up a base called ‘Afghanistan’, used to attack nearby police outposts, 
killing police officers (BBC, News 2009, 03-10). 

Since 2010, Boko Haram has targeted schools, killing hundreds 
of students. A spokesperson for the group said such attacks would 
continue as long as the Nigerian government continued to interfere 
with traditional Islamic education. 10,000 children have been unable to 
attend school as a result of the activities of Boko Haram. The sect has 

http://www.ngex.com/nigeria/places/states/borno.htm
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also been known to kidnap girls, who it believes should not be 
educated, and use them as cooks or sex slaves.  The abduction of more 
than 200 schoolgirls in a government school in Chibok, Nigeria 
highlights a new focus by Islamists on education.  On the night of 14–15 
April 2014, a group of militants attacked the Government Girls 
Secondary School in Chibok, Nigeria. They broke into the school, 
shooting the guards and killing one soldier. A large number of students 
were taken away in trucks, possibly into the Konduga area of the 
Sambisa Forest where Boko Haram were known to have fortified 
camps. Houses in Chibok were also burnt down in the incident.The 
school was closed for four weeks prior to the attack due to the 
deteriorating security situation, but students from some other schools 
had been called in to take their final examination in physics. 

Schooling in the worst-affected parts of the country has 
become almost impossible. Most secondary schools in Borno, where 
the girls were kidnapped, have closed.  

There had been religious crisis in other institutions also. For 
example, it was published in one of the Nigerian Newspapers on the 
25th of June, 2014 and captioned, “War On Education-Taraba Varsity 
Closed Down Over Religious Crisis”. 

The picture below presents the incidence of religious crisis in 
the Federal University, Wukari, Taraba State of Nigeria. Below is the 
excerpt from the Daily Independent News paper.  

 
Wukari has witnessed an increasing number of attacks in the recent 
past 

http://en.wikipedia.org/wiki/Sex_slave
http://en.wikipedia.org/wiki/Chibok
http://en.wikipedia.org/wiki/Konduga
http://en.wikipedia.org/wiki/Sambisa_Forest
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Continuous religious violence in Wukari, Taraba state, has caused a 
two-week suspension of academic activities at the Federal University 
Wukari. The Vice Chancellor of the university, Prof Geoffrey Okogbaa,  
in a telephone conversation with Daily Independent said the university 
has suspended its activities until normalcy returns to the area. 

Wukari, a Local Government Area in Taraba State, Nigeria, has 
witnessed a disturbing rise in inter-religious and inter-ethnic violence 
that has claimed many lives. On  April 14, 2014, about 15 people were 
killed when a Jukun village in Wukari was allegedly invaded by Fulani 
herdsmen. On a Friday, May 2nd attack, about 39 persons were killed, 
30 injured with as many as 32 houses burnt leaving 3,000 displaced.This 
is just one of the many attacks and counter attacks that have now 
totally grounded activities in the area with a 24-hour curfew imposed 
by the government. Okogbaa explained that with a curfew put in place, 
it was impossible for the institution to operate normally. 
 
Consequences of Religious Conflicts in Nigeria 
The effects of religious conflicts in the nation cannot be over 
emphasized. The conflicts on religious grounds have smeared the 
relationship of Christians and Muslims. There is mutual suspicion 
between the two parties. Settlement in some parts of the nation is 
done along religious line. Christians build houses and live where they 
have a dominant population and likewise the Muslims (Autan.d). The 
death casualties that have been recorded due to religious conflicts are 
remembered with bitterness. So many homes have lost their bread 
winners, institutions have lost their experts and the nations have lost a 
good number of resource persons due to religious conflicts. Properties 
worth millions have been burnt down due to religious conflicts. 
Companies and factories have folded up because of insecurity arising 
from the fear of religious conflicts. Above all, the conflicts have exposed 
most of the youths to violence, whereby increasing the number of 
armed robbers in the highways of the nation. These and other related 
conflicts have occurred between the Muslims and Christians in Nigeria 
due to intolerance, religious bigotry and fundamentalism, poverty and 
unemployment among others (Apeku, 2008).  
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Consequences of Religious Crisis on Education 
When there are large riots, schools are usually closed for safety 
reasons.  Sometimes the schools are used and taken over by the 
fighting groups.  As a result, children are not able to receive any 
education.  Furthermore, if a child loses a parent, it is hard for him or 
her to return to school being forced to take up many household 
responsibilities let alone the stress of losing a loved one. Consequently, 
the effects of religious crisis have thwarted the development of the 
body polity and have given the impression that the problem has 
nothing useful to offer to the progress of Nigeria as a growing nation.  
Furthermore, religious crisis has affected the “democratic norms and 
values and has consistently presented Nigeria as one big disunited and 
large. 

The Boko Haram movement directly affects school attendance 
among children. Some were forced to change location and school. With 
the massive killing of youth coppers serving in the northern Nigeria in 
2010, most corpers especially southerners reject postings to the north, 
thereby affecting the manpower needs of the people.  

Though, the federal government effort in curbing their 
activities have made appreciable success, the few students in the 
secondary and tertiary schools risk school attendance. Most primary 
school children have permanently dropped out of school either as a 
result of the death of their parents or as a result of the fear of sporadic 
attacks. 
 
Conclusion and Recommendations 
The study established that religious crises hinder the development of 
education in Northern Nigeria; and hence the following 
recommendations are proffered: 

-  The federal government should post security personnel to 
guide all schools from primary to tertiary institutions in Nigeria.  

-  Security studies should be enshrined in the school curriculum in 
Nigeria.  

-  Secondary school students should be properly monitored by 
parents and government agencies to ensure that they do not 
develop positive desire for Boko Haram activities.  

-  The immigration department should check the migration rate 
of people.  
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-  School heads should be given adequate orientation on how to 
face the challenges of Boko Haram.  

-  The rural schools should not be neglected as security men 
should be drafted to security risk areas.  

-  Adequate school attendance record should be kept by teachers.  
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