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Teacher Supply Challenge in the Implementation of Education 
Reforms in Sub-Saharan Africa: The Ghanaian Experience 

 
Yaw A. Ankomah, 

University of Cape Coast 
 
 
Abstract 
Impetus from the World Bank particularly from the early 1980s, led to 
sweeping reforms in education across the continent of Africa as 
elsewhere, particularly south of the Sahara. The reforms focused 
mainly on improving efficiency and access especially at the lower 
levels. Consequently, the reforms have resulted in rising primary 
enrolment and completion rates in a number of Sub-Saharan Africa 
(SSA) countries.  

Ghana has gone through series of educational reforms. 
Beginning from the eve of the country’s independence in 1957 to 2007, 
Ghana has experienced six notable reforms in her education system, 
the most sweeping one being the 1987 reform which saw the 
restructuring of the entire education system countrywide. The large 
enrolments emanating from the reforms have continued to outpace 
the supply of qualified teachers.  Thus, teacher shortages have been 
experienced in both real and disguised terms. Literature and empirical 
evidence identify factors that account for the shortages. The granting 
of study leave in particular has been a major cause of teacher attrition 
from the classroom. Teaching seems to have an eroded morale in 
recent times. There is the need to institute more proactive measures to 
deal with the challenges relating to teachers in order to sustain the 
gains of reforms. 
 
Overview of Educational Reforms in Sub-Saharan Africa 
A number of reforms have been undertaken in the education system 
across the African continent particularly in sub-Saharan Africa 
(SSA). New reforms swept across SSA as early as the 1980s with the 
reforms focusing on improving efficiency and access especially at 
the lower levels. The reforms seem to have become even more 
urgent since the international declaration of education for all (EFA) 
in Jomtien, Thailand, in 1990 and in Dakar, Senegal, in 2000. 
Significantly, Bekele (2008) quotes the World Bank indicating that 
nearly all SSA countries have implemented policies to ensure free 
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universal primary education. Bekele focused on reforms 
implemented in Ethiopia, Kenya, Uganda, Tanzania, Sudan, and 
Nigeria. 

In 2003, the Association for the Development of Education in 
Africa (ADEA) published a report on educational reforms in a 
number of SSA countries. Benin tried to institute a system of 
standards for a School of Fundamental Quality (SFQ); Mali began the 
convergent pedagogy experiment in 1987, which has led to the use 
of 11 out of 13 languages as MoI in basic education; Mauritania 
instituted the National Plan of the Development of the Education 
Sector (PNDSE); Burundi focused on the use of Kirundi as medium 
of instruction in school as a priority area in its educational reform. 
Similarly, Uganda concerned itself with the implementation of 
universal education.  

Generally, the reforms have led to rising primary enrolment 
and completion rates in a number of SSA countries. Across the Sub-
Saharan countries, the reforms revitalised distance education as a 
way of expanding access to education beyond the primary level and 
especially at the tertiary level. Affirmative action for girls has been 
instituted in Ethiopia, Ghana, Kenya, Uganda, Tanzania, South Africa 
and Zimbabwe. Private higher educational institutions have sprung 
up as a result of the new reforms across the countries (Bekele 2008; 
Kanyongo, 2005; Poutiainen, 2009). 

It is noted that in most of the countries, around 80% of 
budgets for education go for salaries and student grants. 
Consequently, part of the reform measures has been to influence 
educational financing which includes diversifying sources of 
financing and calling for limited public funding of higher education 
thus leading to cost-sharing. Public universities have adopted 
policies of admitting fee-paying students - e.g. Uganda’s Makerere 
University; Ethiopia, and Ghana’s public universities. 
Commercialization is also practised in the educational institutions in 
the form of internally-generated funds (IGF). Student loan schemes 
have also been instituted in countries like Ethiopia, Kenya, and 
Ghana to support students in higher education in the face of growing 
numbers vis-a-vis government limited budgetary allocations. 

It is important to note that in the face of the reforms, issues 
of sustainable funding, quality, relevance, teacher training and 
management, equity, and access confront African education systems 
more than ever before.  



Yaw A. Ankomah                                                                                       3 

 

Implementing Reforms: Ghana’s Experience 
For more than half a century now, successive governments of Ghana 
have made efforts aimed at providing universal basic education for 
all school-age children in the country. Prominent among these 
efforts are the introduction of the Accelerated Development Plan 
(ADP) of Education in 1951; promulgation of the Education Act of 
1961; implementation of the 1987 Education Reform programme; 
adoption of a Free Compulsory Universal Basic Education (FCUBE) 
policy in 1996; education reform of 2007 culminating in the 
education Act of 2008; and publishing of the 2010 Education Sector 
Performance Report.  
 
Accelerated Development Plan (ADP) of Education 
In August 1951, soon after assuming office after the February 1951 
elections, the government of the Convention People’s Party (CPP) 
led by Kwame Nkrumah introduced the Accelerated Development 
Plan of Education, and implemented in January 1952, “to provide for 
the rapid development of education at all levels” (Antwi, 1992, p. 
38). One striking policy objective of the ADP was the provision of a 
measure of education for every child of school-going age (Butler, 
1984; McWilliam & Kwamena-Poh, 1976).  
 
The Education Act of 1961 
In October 1961 after the attainment of full independence status in 
1957, the Nkrumah government passed an Education Act which, 
among other things, established a legal basis for compulsory fee-free 
primary and middle school education in Ghana. The rapid expansion 
in enrolments that began during the introduction of the ADP further 
accentuated. Just between 1961 when the Act was passed and 1962, 
the following year, enrolment in public primary schools increased 
by 78% thus compelling the government to open additional 1,540 
primary schools and 219 middle schools (Butler, 1984).  
 
Dzobo Education Reform of 1974 
The year 1974 is a significant point in the history of education in 
Ghana because it marked the introduction of new reforms that were 
different in structure and content from the type of education Ghana 
had experienced since independence. The Dzobo Education Reform 
of 1974 part of which was only implemented on pilot basis 
structured pre-tertiary education in Ghana to be six (6) years 
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Primary, three (3)years Junior Secondary, two (2) years Senior 
Secondary (Lower) and two (2) years Senior Secondary (Upper). It 
also led to the establishment of the Ghana Teaching Service to 
address the specific issues relating to education and teaching at the 
pre-tertiary level.  
 
The 1987 Education Reform Programme 
The 1987 education reform involved a massive restructuring of the 
entire system of education in Ghana. It had as one of its main 
objectives the provision of increased access to education (MOE&C, 
1988, Antwi, 1992). The four-year middle school system after 
primary school was phased out while the seven years of secondary 
schooling prior to tertiary education was restructured into a three-
year junior secondary and a three-year senior secondary schools. As 
expected, enrolments increased at all the levels of education after 
the long period of stagnation prior to the reform, and the large 
regional and gender disparities among children in school showed 
some reduction (Fobih, Koomson & Godwyll, 1996).  
 
Free Compulsory Universal Basic Education (FCUBE) 
The government of Ghana introduced officially a policy of providing 
Free and Compulsory Universal Basic Education (FCUBE) in 
fulfilment of a mandate of the country’s 1992 constitution. The 
policy aimed primarily at making basic education accessible to all 
school-going age children in the country by the year 2005. Although 
the improvement of access and participation was a major goal of the 
policy, other goals included improvement in the quality of teaching 
and learning and the strengthening of educational management to 
improve efficiency in educational delivery. In pursuit of the agenda 
to increase levels of participation, capitation grants, free school 
lunches, and free school uniforms have been introduced which 
continue to fill the schools with children who would otherwise not 
be in school.  
 
The 2007 Education Reform 
Based on recommendations of a review committee reported in 
2002, the then government introduced a reform in Ghana’s 
education system. Notable in the reform were the renaming of the 
secondary level education as high school and extension of the 
duration of senior high school from three years to four years.  
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However, this duration was reversed to the three years that it used 
to be from the 1987 reform by the new government. Emphasis is 
also given to technical and vocational education to make it attractive 
to students. 
 
High Enrolments and Teacher Supply 
One major aim that cuts across all the reforms has been increasing 
access and participation to all school-going age children. Thus, as 
envisaged, the reforms have often led to rapid increases in 
enrolments and this has often posed tremendous challenges relating 
to quality and the provision of infrastructure. In spite of the 
advantages associated with the reforms, there has been a major 
challenge linked to large numbers of children who are gaining little 
at school. Many cannot read and write and perform basic 
mathematical tests by the end of primary school. Many who have 
completed junior high school cannot read and write either 
(Djangmah, 2010).   

At the centre of strategies for addressing these challenges is 
the teacher.  Indeed, teachers play major roles in setting the tone for 
learning in schools. In the attempt to have enough qualified teachers 
to meet up enrolment increases, Ghana has instituted a number of 
teacher training policies alongside the reforms. These policies have 
comprised six weeks intensive training for non-professional 
teachers to equip them with basic skills to enable them fill the many 
vacant places created by the Accelerated Development Plan (ADP) of 
education in the 1950s, as well as professional two-year Certificate 
“B” to fulfil similar objectives. Post-B two-year Certificate “A”, post-
middle four-year Certificate “A”, and post-secondary two-year and 
three-year Certificate “As” have all been introduced over the years 
(McWilliam & Kwamena-Poh, 1976; Antwi, 1992). Over and above, 
modular teacher training programmes have been mounted for non-
professional teachers on the job to enable them to be upgraded to 
the status of professionally trained teachers (Adabor, 1994). But 
they are also to ensure that the teachers recruited possess at least 
the necessary basic skills to enable them execute their teaching 
tasks with relative effectiveness and professionalism.  

As part of the measures to achieve the goals of the FCUBE, 
the policy document discussed strategies towards the development 
of teachers for the schools (MOE, 1996). The minimum qualification 
to teach in the basic schools was to be the possession of a diploma. 



6           Teacher Supply Challenge in the… 

 

The Teacher Training Colleges (TTCs) were, thus, to be upgraded to 
offer training leading to the award of Diploma instead of Certificate 
“A”, after the three-year training. Since the 2004/2005 academic 
year, this policy directive has been implemented with the TTCs all 
upgraded to offer three-year diploma in basic education to all 
trainees. In-service teacher education courses were to be mounted 
for all categories of teachers in the field through supervised teaching 
in schools and distance learning, to upgrade their levels to the 
required minimum of Diploma in Basic Education. The categories of 
such teachers envisaged included “Certificate ‘A’ teachers” and 
“untrained teachers”, among others (p. 29).  

In order to improve enrolments and at the same time make 
supply of qualified teachers more “demand driven” (p. 25), the 
FCUBE policy document stipulated that communities and districts 
were to be involved in teacher education.  In spite of all these 
interventions, Ghana still faces challenges relating to teachers.   
 
The Teacher Supply Challenge 
Although increasing teacher supply and improving their capacity 
have been central to all reforms in the Sub-Sahara Africa sub-region, 
Ghana continues to grapple with the challenge of teacher shortages, 
particularly, at the primary level. Enrolments have consistently 
outpaced the supply of qualified teachers for the primary 
classrooms resulting in overcrowding in some schools and total or 
disguised teacher absence in several others. 
 
Trends in Teacher Shortages in Basic Schools by Vacancies. Table 1 
presents data on the overall trends of the teaching vacancy 
situation in basic schools at the national level in Ghana. 
 
Table 1: Annual Declared Teaching Vacancies in Basic Schools and 
Posting of Newly   Qualified Teachers  
 
   Year 

Vacancies 
Declared 
(a) 

New 
Teachers 
Posted 
(b) 

Shortage 
(a minus 
b) 

Shortage as 
% of initial 
Vacancies 

1998/1999 10,909 6,114 4,795 44 
1999/2000 12,430 5,967 6,463 52 
2000/2001 15,630 7,336 8,294 53 
2001/2002 19,141 6,285 12,856 67 
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2002/2003 22,628 6,834 15,794 70 
2003/2004 19,238 4,613 14,625 76 
Source: SRIMPR of MOES, 2005 
 
Table 1 reveals that from the 1998/1999 academic year to the 
2003/2004 academic year, teaching vacancies initially declared in 
the Ghanaian basic schools increased almost consistently from 
10,909 to 19,238.  The increase actually reached a high of 22,628 
during the 2002/2003 academic year but saw a reduction to 19,238 
the following year (2003/2004). 
 
Disguised Teacher Shortages in Ghanaian Primary Schools.  
The filling of vacant teaching places with untrained teachers is being 
represented as “disguised” teacher shortages since the practice 
tends to hide the real magnitude of the shortage of qualified 
teachers in the schools (ILO Report, 1991). It will be noted that a 
qualified teacher in Ghana is one who has received, at least, an initial 
teacher training from any of the country’s Teacher Training Colleges 
(TTCs).  
 
Table 2: Professional Status of Teachers in Primary Schools 
(1998/1999 to 2004/2005) 
 

Years 

 

Total 

 
Trained 

 
% 

 
Untrained 

 
% 

1998/1999 62,094 51,165 82.4 10,929 17.6 
1999/2000 61,927 49,789 80.4 12,138 19.6 
2000/2001 61,229 48,821 79.8 12,338 20.2 
2001/2002 64,094 49,438 77.1 14,659 22.9 
2002/2003 65,773 48,339 73.5 17,434 26.5 
2003/2004 64,631 47,724 73.8 16,907 26.2 
2004/2005 66,945 48,415 72.3 18,530 27.7 
Source: Anamuah-Mensah, J. (2005, June). Financing Teacher 
Education in Ghana:  
 
Options and Strategies for Sustainability; MOE/EMIS. 

There has been an almost consistent increase 
in disguised teacher shortages in the primary 
schools at the national level as represented by 
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the rising trend in the proportion of untrained 
teachers from 1998/1999 to 2004/2005. 
Conversely, there has been an almost steady 
decrease in the proportion of qualified 
teachers in the primary schools. In 1998/1999 
academic year, the proportion of untrained 
teachers among the entire available teaching 
force at the primary level was 17.6%.  

In Ghana, one of the biggest challenges faced in the provision 
of education has to do with the retention of teachers in, especially, 
primary and junior high schools. While real vacancies exist in the 
schools every year, many qualified teachers already deployed into 
the various schools also leave the system, particularly, at the basic 
level, thus compounding and perpetuating the shortage crisis. 

The loss of teachers in primary schools in Ghana, as in junior 
high schools, manifests in a number of ways including the taking of 
study leave, retirements, deaths, secondment, resignation from the 
teaching service and the vacation of post without official notice. The 
problem of “ghost teachers” is also an issue that has been posing as a 
challenge in the deployment and retention of teachers in the 
country. 
 
Causes of Teacher Shortage 
 
Shortage Due to Attrition  
As noted from an earlier study by Karikari-Ababio (2004) on teacher 
loss from 2000 to 2003, the issues of secondment, resignation and 
vacation of post did not seem to pose a big challenge in teacher 
retention as does, particularly, study leave. Study leave constitutes 
the single most significant issue relating to teacher loss in primary 
schools. The granting of study leave to teachers, as to other workers 
in the country, is an age-old policy of the government of Ghana that 
aims at providing opportunities for Ghanaian teachers to upgrade 
their academic and professional statuses in a more comprehensive 
manner.  
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Study leave is granted to serving teachers to undergo a 
period of study outside the workplace. Teachers must satisfy certain 
conditions in order to qualify for study leave with pay. At the time of 
applying, one must have taught for a minimum of three years after 
graduating from teacher training. Teachers in deprived areas, 
however, should have served for a minimum of two years. After 
completing their study with pay, the teachers are bonded to return 
to the teaching service for a minimum period of years based on the 
duration of the course pursued during the study leave before they 
can be granted another study leave or, in principle, be allowed to 
resign from the teaching service. But the one relating to resignation 
has been flouted over the years with impunity by a good number of 
teachers who have enjoyed the study leave package. They have 
refused to go back into teaching after their study and have taken up 
appointments in fields of endeavour other than teaching or 
education in general. As with teachers in the field who have been 
resigning or vacating their post, it has not been easy to keep up-to-
date record on teachers who go on study leave and fail to return to 
the teaching service to serve their bonds. 

Almost invariably, teachers in primary schools who have 
gone on study leave have not returned to teach in the primary 
schools. Rather, they are often posted to senior high schools or 
colleges of education or in a few cases to the education office, thus 
creating an unending cycle of qualified teacher shortages at the 
primary level, especially in the rural and deprived enclaves.  
 
Table 3: Attrition in Ghanaian Basic Schools through Study 
Leave - 1998/1999 to   2004/2005 
 
Year Total With Pay Without Pay 

No. % No. % 
1998/1999 4,411 4,154 94.2 457 5.8 
1999/2000 6,343 5,918 93.3 425 6.7 
2000/2001 10,103 9,814 97.1 289 2.9 
2001/2002 6,247 6,033 96.6 214 3.4 
2002/2003 5,000 - - - - 
2003/2004 5,000 - - - - 
2004/2005 3,000 - - - - 
Source: SRIMPR of MOES, 2005. 
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As displayed in Table 3, the absolute figures on teachers on study 
leave show a steady rise from 1998/1999 through 1999/2000 to 
2000/2001 where it peaked at over 10,000 teachers. After the 
alarming loss experienced in 2000/2001, it became very clear that 
unless some pragmatic measures were taken, the classrooms were 
soon going to be without teachers. Consequently in 2004/2005, the 
number was further reduced to 3,000. This 3,000 quota has been 
followed since it was adopted in 2004/5. Indeed, it was to institute 
some stringency in the granting of study leave with pay to serving 
teachers that the annual quota system of granting study leave with 
pay was instituted.  
 
Insufficient Enrolment in Teacher Training Resulting from 
Quota Restrictions 
Insufficient enrolment in the teacher training programme which 
leads naturally to inadequate graduations from the colleges is a 
major factor contributing to the shortage of qualified teachers. As a 
result of the quota ceilings that government sets for the colleges of 
education annually due to restricted budgetary allocations for the 
payment of trainee stipends, the colleges are not able to admit the 
number of qualified applicants they could have places for. It is to be 
noted that females have always lagged behind males in the number 
of candidates admitted annually into the colleges due obviously to 
their smaller pool of qualified applicants for recruitment. 

Teacher shortage in its simplest application refers to a 
vacant position in a school classroom without a teacher. Thus, in this 
general usage, it has to do with shortfalls in teacher requirements to 
handle school classes (ILO, 1991). The presence of unqualified 
teachers somehow covers up the real magnitude of teacher needs in 
the school system. A picture like this may be described as “hidden” 
or “disguised” teacher shortage (ILO). 

The application of the teacher shortage concept may be in 
terms of subject areas. In developed economies, the worry over 
teacher shortage is largely in terms of difficulties faced in getting 
qualified teachers for such subject areas as science and mathematics 
(Fineman-Nemser, 1996). This problem of teacher shortage in 
subject areas is also part of the situation in the developing 
economies such as Ghana. 
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Rapid Education Expansion 
One major cause of teacher shortages, a phenomenon found to be 
most strongly felt at the primary and secondary schools (ILO, 1991), 
is rapid education expansion (Rust & Dalin, 1990; Nwaboku, 1996; 
Dove, 1988). Undoubtedly, one of the causes of the seemingly 
chronic experience of teacher shortage in Ghana’s primary schools is 
the continuous expansion in enrolments caused largely by the 
education reforms and resulting in an ever-increasing need for more 
teachers.  
Perceived Low Status of Teaching Profession 
Perhaps the most critical factor relating to teacher shortage is the 
perceived low status of the teaching profession. There is the feeling 
of a general decline in the attractiveness of the teaching profession 
due largely to the low status accorded it (Makau & Coombe, 1994; 
Dove, 1988; Murnane et al., 1991; UNESCO, 1996; Rust & Dalin, 
1990). In recent times and especially in developing countries like 
Ghana, teaching is perceived as a low status career (UNESCO, 1996; 
MOE&C, 1988). 
 
Lower Teacher Qualifications 
Research suggests that better prepared teachers stay in teaching at 
higher rates than those less prepared. For instance, Darling-
Hammond (1990) found out that those who complete well-designed 
four-year bachelor’s degree and five-year bachelor with post-
graduate certificate teacher education programmes stay in teaching 
at much higher rates than teachers with lower qualifications. The 
use of teachers with lower qualifications contributes to the 
revolving door of teachers into and out of teaching, and undermines 
a school’s ability to sustain a stable teaching force. 
 
Recruitment of Unqualified Teachers 
The recruitment of unqualified teachers is a major factor 
perpetuating teacher shortage. Over the years, there has been the 
employment of many unqualified teachers to teach at the primary 
schools. This practice has largely been due to the inability to have 
enough qualified teachers for recruitment to teach in these schools. 
It is gratifying to note that the TED of the GES begun a massive 
programme of training the untrained pupil teachers on sandwich 
cum modular basis since the 2004/2005 academic year to deal with 
the problem of disguised teacher shortages.  
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Insufficient Enrolment in Teacher Training Due to Quota 
Restrictions 
As a result of the quota ceilings that government sets for the colleges 
of education annually due to restricted budgetary allocations for the 
payment of trainee stipends, the colleges are not able to admit the 
number of qualified applicants they could have places for. It is 
obvious that without the quota restrictions, the colleges could have 
admitted more qualified candidates than they have been doing. It is 
to be noted that females have always lagged behind males in the 
number of candidates admitted annually into the colleges due 
obviously to their smaller pool of qualified applicants for recruitment. 
They have had proportions of admitted candidates below 40% until 
the 2002/2003 academic year onwards. 

Graduations from the colleges have been below 8,000 over 
the years with females being less than males in the graduate output 
from the colleges annually. The highest proportion of the females 
was 44% in 2004/2005. 
 
Teacher Time on Task Challenge 
One other challenge relating to quality teaching is teacher time on 
task. Teacher absenteeism has been observed to be a common 
feature in the basic schools in Ghana.  The teachers’ absence rate has 
been found to be 27%. The contact time they have with pupils is also 
recorded to be 39% of the official time thus drastically reducing 
pupils’ engagement in learning activities (MOESS, July 2008). This 
has been compounded in recent times by most teachers’ 
engagement in distance and sandwich programmes to upgrade their 
qualifications. 
 
Conclusion and Recommendations 
The discussion thus far has established that the reforms in Sub-
Saharan Africa (SSA) led to massive increases in school enrolment. 
With particular reference to Ghana, teacher supply has often failed 
to match up the enrolment increases. Hence the following 
recommendations are made based on identified areas of policy and 
practice.   
 
Recruitment and Training of Teachers 
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A particular aspect of the policy on recruitment and training of 
teachers has to do with the recruitment of unqualified teachers for 
the primary schools. The training of untrained teachers’ programme 
that began in phases in 2004/2005, if sustained, will go a long way 
in providing training to all the existing untrained teachers in the 
system and thereby eliminate or reduce their presence in the long 
run. It is important that the use of unqualified teachers be 
discontinued as part of the effort at raising the professional status of 
teaching. To this end, it is recommended that henceforth (or as soon 
as practicable) all untrained teachers who have to be employed in 
the basic education system later due to any teacher shortages must 
as part of the employment agreement be made to enroll in a flexible 
teacher training programme, such as sandwich training with the 
colleges of education or distance learning with the universities.  

Another strategy to enhance the recruitment is to recruit 
teacher trainees locally from the various communities. More 
attention needs to be paid to the teacher training sponsorship 
scheme by district assemblies to attract and recruit able candidates, 
especially, from the deprived rural localities. The strategy could 
possibly also be utilised to recruit more female trainees from within 
the various districts who will be more willing than females from 
other districts to serve in the remote areas after their training. This 
will enable them to serve as role models for the female pupils at the 
basic level in those areas to stimulate their further participation at 
the subsequent levels and thus help to improve the general 
participation of females in education. 
 
Addressing Teacher Attrition in Primary Schools 
It was found from the study that teacher attrition is a major factor 
contributing to the shortage of qualified teachers in the Ghanaian 
primary schools. To address the general problem of teacher attrition 
from the schools especially in the deprived areas, government has 
instituted some incentive package for teachers. One of the 
incentives, which has existed since the inception of the education 
reforms in 1987, is the putting up of bungalows for headteachers in 
the rural and deprived areas. However, there are still many more 
rural schools whose heads are yet to benefit from this incentive.  

Other incentives instituted include special allowances to 
teachers serving in deprived areas and the provision of bicycles to 
teachers in the areas facing transportation difficulties. The “Best 
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Teacher Award” programme that is organized annually at the 
district, regional and the national levels is a package that aims at 
boosting the morale of teachers generally at all the levels of 
education including the primary schools in the deprived areas. 
Chiefs and elders of local communities, especially of the remote 
rural enclaves have been urged to make farm lands available to the 
teachers to farm on as incentives to them. They are also to provide 
support in securing relatively decent accommodation for the 
teachers in such deprived areas. These measures need to be 
sustained and strengthened to help check attrition among teachers 
especially in the remote rural areas.  

Indeed, the granting of study leave has been found to 
constitute the single most significant factor adversely affecting the 
recruitment and retention of teachers in Ghanaian primary and 
junior high schools. Undoubtedly, the prospect of enjoying 
guaranteed study leave has always been a strong incentive to attract 
secondary school graduates to teacher training. But it will need to be 
managed in a way that will not seem to be perpetuating a teacher 
shortage syndrome in the basic schools, particularly, those in the 
deprived rural areas. It rather has to be used to the advantage of the 
deprived schools by making it serve as an incentive for teachers who 
have accepted posting to teach in such schools for a minimum 
number of years to be determined. Consequently, evidence of having 
served in rural deprived schools is to be a necessary condition, and 
not just a top priority, in considering the granting of study leave 
with pay to teachers. In lieu of serving in a remote deprived area, 
study leave with pay should be granted to teachers after they have 
served for five or more years of compulsory teaching in an urban 
setting, instead of the current minimum of three years.  

Teaching in the primary school, and for that matter the basic 
level in general, is a career in its own right that also deserves the 
best of talents and skills. Consequently, teachers from the primary 
or junior high schools who take study leave with pay must be 
obliged to go back to the basic schools to teach, at least during the 
bond serving period, before they are allowed to relocate to a 
different level.  

By and large, there is the need to indirectly discourage the 
taking of study leave by teachers. This could be done by making the 
distance learning programmes provided by UCC and UEW more 
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attractive through government incentive in the form of financial 
support. 

Another crucial issue is how to ensure the right numbers of 
the teachers in the schools based on pupil enrolments. Primary 
schools in Ghana generally practice one teacher to one grade 
irrespective of the class size. However, it cannot be disputed that it 
is not cost-effective to have one teacher to every classroom in 
under-enrolled schools. The more prudent measure would be to do 
multi-grade teaching in such schools where two or more classes are 
combined and handled by one teacher.  In Ghana, many people 
frown upon multi-grade teaching as a viable approach in dealing 
with small schools.  This is because that type of teaching has often 
been poorly organized in the Ghanaian basic schools due to the 
teachers’ lack of knowledge in the effective way of handling multi-
grade classes. Yet it is obvious that the vacant teaching positions 
declared would be reduced if some of the classes had been 
effectively combined in multi-grade teaching.  

Acknowledging the usefulness of multi-grade teaching, 
ADEA (2003), in a biennial meeting discussion paper, stressed that 
all teachers need a working knowledge in multi-grade teaching 
strategies. Multi-grade teaching methodology is to be made part of 
the curriculum and pedagogy of teacher education as the strategy 
has been found to be an effective means of dealing with small 
schools worldwide. 
 
Recommendations for the Teacher Training System 
In order for teacher training to be able to become a viable means of 
addressing teacher shortages, there is the need to expand the mode 
of training to include sandwich (residential vacation period) 
arrangements and to institutionalise and expand the distance 
learning programme relating to teacher training. 

Candidates employed to fill vacant positions but who are 
unqualified, will have the choice to enroll right away in these 
sandwich programmes of the teacher colleges or be enrolled in the 
distance learning programmes offered by the universities. Such 
teacher students will initially be made to go through an orientation 
programme that will constitute part of their teacher training 
programme. The orientation will involve, among others, basic 
classroom practices and lesson notes preparation.  
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While the teacher trainees who opt for the distance learning 
programme will follow the work-study arrangement that students 
have been going through, those who opt for the sandwich mode will 
gather at the teacher colleges during vacations to go through the 
teacher training programme.  

Through this process outputs from the teacher training 
system are going to increase tremendously to help address the 
existing teacher shortages. Indeed, Nwaboku (1996) describes the 
sandwich mode of delivery as a “highly successful” method “in 
which serving teachers come into residence for courses during the 
vacation period for specified duration of studies equivalent to the 
full-time programme” (p.21). Mehrotra and Buckland (1998) share a 
similar idea. 

One major reason for which enrolment expansion has been 
restricted at the colleges of education is the implementation of the 
quota policy which government has instituted due largely to the 
limited budgetary provision for the payment of stipends to trainees 
admitted. With limited resources that make growth in the national 
economy to be hampered, it does not appear that one can expect 
substantial increase in budgetary allocations for paying trainee 
stipends to allow for any meaningful expansion in intake. Phasing 
out the trainee stipend is the appropriate option to follow to remove 
the undue restrictions in trainee intake. Once there are no 
budgetary restrictions that will require quota limitations, the 
colleges can freely expand their intake to levels that their 
infrastructure can allow. 

As noted earlier, private sector participation in the provision 
of education has been a common experience in Ghana. In recent 
years, this participation has extended to the area of initial teacher 
training on a rather limited scale. Trainees in the privately operated 
teacher training institutions follow the same curricular stipulations 
and write the same final examinations as the public colleges of 
education. There is the need for the MOES to continue to encourage 
the opening of more private colleges of education to help increase 
the levels of graduations countrywide. 
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Introduction 
This paper focuses on the issue of quality at the primary education 
level in Nigeria (i.e. how well the Nigerian primary school child 
progresses in school). It thus discusses the state of primary education 
programme in the country and factors that militate against quality 
implementation of the programme. Subsequently, it makes 
suggestions/recommendations on how to revitalize the country’s 
primary education programme with a view to making it sufficiently 
qualitative to further contribute towards alleviating future needs of 
the primary school leavers and the nation. 
 
State of Primary Education in Nigeria 
Education, in its most unrestricted sense, is the process by which 
people are brought to an understanding and appreciation of what is 
valuable in human life (Deardeen, 1974; Obanya, 2000). When this 
process takes place in a school or similar settings, it is described as 
formal education. An individual is thus said to be formally educated 
when the individual shows signs of having benefited from a school-
based curriculum (all the experiences provided for learners under 
the auspices of the school). 
 Primary education, as referred to in the Federal Republic of 
Nigeria’s National Policy on Education (FRN, 2004), is the education 
given in an educational institution to children aged 6 years to 11 
plus. It is the second level of education in the country’s education 
ladder. The level is expected to enrich what has been learnt at the 
pre-primary level in order to create a solid base for future learning. 
The rest of the education system (i.e. secondary as well as tertiary 
institutions) is built upon primary education and thus this level is 
the key to the success or failure of the whole educational system. In 
Nigeria, primary education is expected to last for six years. 
 The goals of primary education, according to the National 
Policy on Education document (FRN, 2004), are to: 
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 inculcate permanent literacy and numeracy, and ability to 
communicate 

 effectively; 
 lay a sound basis for effective participation in and 

contribution to the life of the 
 society; 
 give the child opportunities for developing manipulative 

skills that will enable 
 him to function effectively in the society within the limits of 

his capacity; 
 provide the child with basic tools for further educational 

advancement, including 
 preparation for trades and crafts of the locality; among 

others. 
 
It is thus expected that Nigerian children should be provided with 
quality primary education and that any Nigerian child who passes 
through this level of education should: adapt in any environment; 
show some ability to benefit from the secondary level of education; 
be literate (able to read and write to some reasonable extent); and 
be self reliant. 
 However, regardless of the expected outcomes of primary 
level of education in Nigeria, the products leave much to be desired. 
The results of evaluation studies on the progress of primary 
education in Nigeria vis-à-vis the stated goals show that primary 
education is not on track of achieving majority of the goals (Chiagha, 
1996; Okpala,1995). For this reason, perhaps, the Federal Ministry 
of Education with the support of UNICEF and UNESCO conducted a 
monitoring of Learning Achievement Study (Falayajo, et al, 1997) 
that was directed at assessing the extent to which primary Grade 4 
children in Nigeria had mastered the literacy, numeracy and life 
skills aspects of the National Primary School Curriculum. The study 
reported that most children in primary Grade 4 in Nigeria are not 
acquiring essential learning tools, knowledge, skills, values and 
attitudes that are critical to their future. In the same light, a 
Situation Assessment and Analysis of the Nigerian Education Sector 
(UNICEF/FGN, 2001) revealed that in most Nigerian primary 
schools, children are being denied their rights to quality education 
while Matlin (2004) reported that Nigeria is among the countries at 
risk of not achieving even one of the goals of Education For All (EFA) 
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that border on achieving maximum access, quality and equity at 
basic education level. This state of poor quality in the country’s 
primary education sector, perhaps, is not unexpected considering 
the numerous problems associated with primary education 
programme in the country. 
 
Factors Militating against Quality Primary Education 
Programme 
The state of school infrastructure, the number, quality and 
motivation of teachers, availability of instructional/educational 
materials and equipment, the curriculum content and pedagogical 
methods are among the key factors within the educational system 
that tend to affect the quality of primary education in Nigeria. 
 
Inadequate Provision of School Infrastructure:  One of the 
underlying problems in the Nigerian education system is inadequate 
provision of school infrastructure such as school buildings, chairs 
and writing desks to match the school-aged population. One of the 
fundamental issues with respect to infrastructure has to do with the 
physical conditions of primary school buildings. To what extent are 
primary school buildings available and conducive to create a 
favourable learning environment? The limited data available show 
that there is a wide gap between the number of schools and 
classrooms when compared to the school-aged population at this 
level. The data also reveal that only two thirds of the required 
number of primary schools in Nigeria are currently in place (but not 
in best of conditions) to support the full enrolment of primary 
school-age children (National Primary Education Commission, 
1998). According to the report, the cities are characterized by dense 
population of children and limited number of schools and 
classrooms. However, the problem of inadequate provision of school 
buildings is worse in rural locations where a good proportion of 
primary school children receive instruction under artificial shade 
and trees. This unfavourable condition of school infrastructure 
could result in diminishing school enrolment and attendance, 
motivation of both teachers and learners as well as quality of 
teaching and learning. 
  
 Number, Quality and Motivation of Teachers:  Of all the inputs 
that go into education provision, none is probably as significant as 
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the teacher. To buttress this point, data provided by UNESCO (1998) 
show that the number, quality and motivation of teachers are major 
determinants of pupil’s achievement. Data from National Primary 
Education Commission (NPEC, 1998) show that in Nigeria the 
population of primary school teachers is about 426,794 and that 
approximately 15 million pupils are enrolled in primary schools.  
However, if all 6-11 year old children in Nigeria (estimated at about 
19.9 million in 1998) had been in school, the national pupil – teacher 
ratio at this level would have been as high as 47:1. However, in some 
states, mainly in the northern part of the country, the actual ratio 
has approached 47:1 and even higher. For instance, the ratio is 73:1 
in Yobe State, 56:1 in Born State, 46:1 in Kano State, and 44:1 in 
Jigawa State (FGN/UNICEF/UNESCO/UNDP, 2000). This scenario 
would thus jeopardized achieving qualitative learning outcomes in 
the country’s primary education sector. Moreso, when research 
evidence (e.g. Onocha and Okpala, 1986) show that in Nigerian 
primary schools most practising teachers find it difficult to cope 
with large class sizes because such large pupil–teacher ratio creates 
unhealthy classroom interactions which tend to make it impossible 
for teachers to achieve their set out objectives. 

However, the Federal Government of Nigeria, in the quest to 
reduce the teacher-pupil ratio, recruited a lot of people who do not 
have any teaching qualification as teachers in Nigerian primary 
schools. This gave rise to increase in the number of primary school 
teachers of low quality. This is in spite of the condition stipulated in 
the National Policy on Education (1998) that for one to be employed 
as a teacher in the Nigerian primary school system, the candidate is 
expected to possess at the least a Grade II Teacher Certificate in 
Education, a Nigeria Certificate in Education (N.C.E), or a university 
degree in primary education. However, the available data show that 
in 1997, 70 per cent of primary school teachers in the country had 
the Grade II Teacher Certificate, while in 1999, less than 40 per cent 
of the primary school teachers had the Nigeria Certificate in 
Education (NCE) which, according to the National Policy on 
Education, should be the barest minimum qualification for teaching 
at the primary school level. Teacher quality could also be largely 
influenced by the quality of training received by the would-be 
teachers. The situation analysis of what goes on in the teacher 
training colleges in Nigeria (FGN/UNICEF, 2001) shows that teacher 
training institutions graduate student-teachers who are deficient in 
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content and methodology. The establishment of so many outreaches 
also compounded the problem of teacher quality and sandwich 
centres for teacher education programmes all over the country. As 
noted by Okpala (2001), outreach and sandwich teacher education 
programmes were known to be of very low quality considering their 
weak pedagogical bases and frameworks.  Therefore, these training 
institutions are likely to graduate inexperienced teachers into the 
school system thereby creating a vicious circle of mediocrity. 

The low rating of the teaching profession appears to be 
instrumental to people’s lack of interest in taking up teaching as a 
career. To compound the problem, teachers are usually not paid. 
The incentive given to teachers by the government at all levels 
leaves much to be desired when compared with their counterparts 
in other professions. This has led to the migration of highly 
experienced teacher trainers in the country’s colleges of education 
leaving behind a large number of inexperienced teacher trainers in 
the training institutions. 

 
Curriculum Content and Teaching Methods:  An evaluation of the 
Nigerian Primary School Curriculum shows that, on paper, the 
learning experiences that are expected to be provided to the 
Nigerian children at this level is rich and capable of meeting their 
immediate and future needs. However, the curriculum has been 
criticized for being overloaded and not sufficiently and effectively 
implemented as designed to meet up with the demands of the labour 
market and the practical realities of life (FGN/UNICEF, 2001). In the 
same light, Okpala (2002) expressed the view that the curriculum is 
characterized by too many content topics and lack suitable learning 
environment for effective implementation. The implementation 
problem also connotes inefficiency and lack of quality in translating 
what is on paper into reality in classrooms, playgrounds, school 
farms, and other settings for learning (a situation that has perhaps 
led to having poor or low quality curriculum outcomes at the 
primary school level).  The outcomes of curriculum are regarded as 
the change in behaviour, knowledge acquired, skills, attitudes and 
values of learners after being exposed to the curriculum; and the 
performance indicators of implemented curriculum (e.g. 
achievement data) provide indices of the quality of the learning 
experiences actually provided to the learner. It is thus explicable 
that studies on learning achievement of pupils at different grades of 
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the primary education in Nigeria (Falayajo, et al 1997; Federal 
Ministry of Education, 2003) reported that most primary school 
children are not acquiring essential learning tools, knowledge, skills 
and values and attitudes that are critical to their future. 
 Another factor which can play a prominent role in 
determining the quality of education in any society is the 
pedagogical methods used while delivering instruction. The 
instruction delivery associated with a teacher is a reflection of the 
kind of training received by the teacher.  This encompasses how a 
teacher interacts with the pupils during instructions. The most 
prominent activity that is expected to go on in any teaching and 
learning situation is interaction.  The interaction can be between the 
teacher and the pupils, teacher and materials, pupil and materials, 
or pupil and pupil. However, what tends to feature prominently in 
most Nigerian primary classrooms is the uni-directional lecture 
method, with minimal use of materials, questioning of teachers or 
pupil-pupil interaction (Ogunkola, 2002; Okebukola, 1998; UNESCO, 
1998). This is inspired of the views previously shared by some 
Nigerian educators (e.g. Okpala and Onocha, 1988; 1990) that the 
dominant use of lecture method with its characteristic monologue 
(teacher talking non-stop) can lead to rote learning. These educators 
had attributed the dominant use of lecture method in Nigerian 
primary education and secondary school classrooms to poor teacher 
preparation and resource inadequacy, considering that a good 
quality teacher is expected to be resourceful and innovative in the 
teaching methods even in a situation of acute shortage of teaching 
materials. However, since most Nigerian primary school children 
are still in their operational stage in development, this mode of 
instruction, (lecture method), which can amount to rote learning, 
could be ineffective. Moreso, when children at this stage in 
development learn better when they are presented with concrete 
materials and are at the same time are allowed to learn by doing. 
 
Unavailability of Textbooks, Equipment and other Instructional 
Materials: The provision of learning materials tend to play a 
prominent role in determining the quality of teaching and learning 
in any classroom teaching-learning activity. This is against the 
background that availability of textbooks and other reading 
materials is a factor, which can greatly enhance or limit the arousal 
of pupils’ curiosity, acquisition of knowledge and interest in learning 
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(Obanya and Okpala, 1985; Okpala, 1998). However, educational 
materials provision has been reported as being grossly inadequate 
in most Nigerian primary schools (FGN/UNICEF/UNESCO, 1992; 
FGN/UNICEF/UNESCO/UNDP, 2000; NPEC, 1998; WAEC, 1997). 
According to these research findings, there are situations where:  
classrooms lack furniture and pupils sit on bare floor; large numbers 
of Nigerian primary school children go to school without basic 
textbooks and other educational materials; and less than one per 
cent of Nigerian public schools have laboratory. Alongside these 
studies is a survey conducted in ten states in Nigeria (FGN/UNICEF, 
1995), which also revealed that only 30 per cent of young children 
had access to the required textbooks. 
 
Likely Things to be done by the Nigerian Government to Raise 
the Quality of Nigerian Primary School Products 
For Nigerian primary education system to be able to realize the 
intended educational outcomes, a lot of things have to be put in 
place. These efforts at revitalizing the system should bother on 
improving the quality of teacher training programmes, improving 
the quality of instructional delivery, organizing in-service trainings 
for the practising teachers, reviewing the primary education 
curriculum, giving teachers enough incentives to boost their morals, 
making educational materials available, among others. 
  
Improving on the Quality of Teacher Training Programmes: The 
teacher training colleges should have a broad-based curriculum 
content to encourage teacher trainees to acquire diversified skills in 
both the academic content and the teaching methods. The 
curriculum content should incorporate lessons that will enable them 
to be creative and resourceful. Efforts should be made to expose the 
would-be teachers to different kinds of teaching methods, the 
theoretical backgrounds and the implication of using or not using 
them. This will expose the trainee teachers to the hows, whys and 
when to use each of the methods they are exposed to.  Practical 
experiences should be encouraged while in training. The transfer of 
knowledge to classroom practice can only take place when teachers 
have received significant classroom-based support (O’Sullivan, 
2004). Classroom-based support will help to address the inherent 
difficulties involved in what has been taught in the classroom. Joyce 
and Showers (1980) termed this kind of practice ‘coaching’ and 
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argued that it plays a central role in the effective transfer of training 
content to classroom practice. Upon the completion of a course, 
efforts should be made by the teacher trainees to implement the 
new ideas, approaches or methods learnt during the course of study 
by undergoing the practice of teaching where course trainers or 
peers will observe them. This will enable the course trainer know 
the extent to which the teacher trainees are capable of 
implementing the curriculum with a view to achieving the intended 
outcome and the problems they are experiencing. With this 
information at the back of his mind, the teacher trainer will be in a 
better position to offer suggestions for improvements, and use such 
experiences as case studies while seeking for ways of improving the 
course content. 
 The use of classroom-based support will also help the 
trainee teachers to know the difference between the theory and the 
practice of teaching. Research has shown that there are a lot of 
benefits when this method is used to support practicing teachers in 
the form of in-service training (Stones, 1984; Smyth, 1986; 
O’Sullivan, 2004). This should be intended to support and develop 
the teacher’s work and teaching methods rather than serve as 
inspection or a trait to the teacher’s job. It should also be aimed at 
helping the practising teachers to discover their strengths and 
weaknesses, to assist them to regularly and systematically examine 
their personal teaching and see if there is a mismatch between 
intended outcomes and reality. 
 
Improving on the Quality of Instructional Delivery:  Effective 
teaching refers to the extent to which the teacher delivers 
instructions successfully in order to bring about the intended 
learning outcomes of the lesson or programme of study (Anderson, 
1991; Kyriacu, 1991).  They argue that for effective teaching to be 
achieved, the teacher should endeavour to bear the following in 
mind, namely: what the intended learning outcomes are, are they 
achievable, will it be appropriate to meet the learner’s needs, what 
learning activities/instructional materials should be used to attain 
the intended outcomes. To them, a teacher who has these at the back 
of his mind is not likely to deviate from the desired target. Instead, 
such a teacher is likely to choose appropriate instructional materials 
and is also likely to know how to determine whether the intended 
learning outcomes have been achieved.  Teachers should always 
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endeavour to discuss the objective of the lesson he/she is about to 
teach with the learners, as well as ascertain the learners, level of 
cognitive entry behaviour. They should also tailor teaching and 
learning activities towards helping the pupils learn the subjects 
taught with a view to using their accumulated knowledge latter in 
life. Experiences can be provided by showing, telling and through 
various other forms of communicating. The art of teaching should 
then be seen as the management of pupils’ experiences in the 
classroom with the intention of promoting their learning. Thus, 
teachers, as managers, need a special body of knowledge and special 
skills too.  For instance, teachers need academic subject knowledge, 
a powerful grasp of the ways (methods) the subject should be taught 
and the instructional materials needed for teaching them (e.g. books, 
films, materials for practices and field visits relevant to the study). 
These methods of communicating must be critically appraised and 
their uses fully understood. Furthermore, teachers should try as 
much as possible to incorporate as many as two to three teaching 
methods while teaching a lesson. Cockburn (1995) noted that a 
combination of different methods of teaching (e.g. discussion and 
direct teaching methods) at the same time proves to be a very 
effective way of teaching.  This point of view had also been 
illustrated by Haylock and Cockburn (1989) when they expressed 
the view that Mathematical activity could involve the manipulation 
of concrete materials, symbols, language and pictures and those 
connections between these four types of experience constitute 
important components of mathematical understanding (p.13). 

Teaching through discussion involves interaction between 
the teacher and the pupils, which may vary from whole-class 
discussion, in which everyone in the class is allowed to take part, to 
conversation between the teacher and an individual pupil. This will 
enable the learners to be aware of the importance or the gains of the 
subject they are being exposed to. To buttress this, Fox (1995) 
stressed that knowledge should not be simply given to learners. To 
him, learners must be encouraged to engage in intellectual work if 
they are to make sense of what they learn. Fox further stresses that 
a very important way through which teachers can help children to 
understand ideas is through holding dialogues, conversations or 
conferences with them about concepts in their curriculum or about 
their work. He argues that conversation helps children to think 
about their ideas (i.e. it promotes thoughtfulness). This will enable 
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the teacher to assess what children understood and build upon. It 
also helps the teacher to act more flexibly as ideas develop.  This 
method, in addition, gives the learners the opportunity of being 
active participants, and thereby arousing their interest. 
 On the other hand, direct teaching encompasses direct 
teacher involvement, participation and interaction with pupils, and 
materials (informing, describing, explaining, questioning, modelling, 
demonstrating and coaching) through which the teacher directly 
transmits the knowledge, understanding, skills and attitudes that 
he/she wishes to develop in the learners (Good and Brophy, 1991).  
A lesson plan prepared using the direct method approach usually 
does have the following five main stages: setting out clear goals of 
the lesson, the teaching methodology (which focuses on exposition 
of what is to be learnt), using questions to check pupils’ 
understanding, a period for supervised practice and a period to 
assess pupils work to check if the goals have been achieved 
(Cruickshank, 1990; Slavin, 1991). Gronlund (1991) asserted that 
the most sophisticated feature of direct teaching is based on a 
careful matching of teaching process to suit specific and clearly 
described learning objectives and then making sure that a 
reasonable number of the learners attained the intended outcomes. 
This may be likened to the mastery learning teaching technique 
whereby the learners  are expected to achieve a set of learning 
objectives before they can progress to the next level (Bloom,  1964; 
Anderson and Block, 1987;  Kulik, Kulik and Bangert-Drowns, 1990).  
Another important feature of direct teaching is  the effective use of 
the academic learning time. This has to do with the percentage of 
the time allotted to topic which the teacher uses in successful 
learning activities. Advocates of direct teaching (Gage and Berliner, 
1992; Kyriacou, 1991, 1995; Ornstein, 1990) have argued that direct 
teaching can be particularly effective in maintaining high levels of 
academic engaged time. 
 
Making Educational Materials Available: The various levels of 
government (Federal, State and Local Government) should develop 
and implement a book policy that will involve supplying low cost 
edition textbooks and supplementary readers to schools. Individual 
pupils could be made to borrow these books on termly or annual 
basis and return them to the school authority at the end of the term 
or year for the next generation of pupils to use. The pupils should 
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however be made to replace any of the books that are severely 
damaged. The book policy should also cover setting up reasonable 
school libraries and other educational material resource centres at 
the various Local Government Education Authorities (LGEAs). All 
the primary schools within the Local Government Area are expected 
to utilize teaching-learning materials and other educational facilities 
to be provided by these resource centres. It is also possible for the 
government to provide incentives for resourceful teachers to 
improve or develop educational materials to enhance the quality of 
teaching-learning processes in Nigerian primary classrooms. 
 
Organizing In-Service Training for Practising Teachers:  There is 
a need to initiate an intensive and extensive organization of in-
service training and retraining programmes for practising primary 
school teachers in the country. These programmes can be instituted 
during long vacation periods which last at least ten weeks. This 
suggestion is against the background of insufficient number of 
practising teachers in the school system and the fact that most of 
these teachers are yet to obtain the proposed minimal qualification 
for teaching at the primary level (Nigerian Certificate in Education). 
It is expected that these programmes will provide ample 
opportunities for teachers to improve their knowledge base and   
relevant skills to ensure a more effective teaching without being 
absent from their duty posts during the normal school sessions. The 
various governments, particularly the Local Government 
Authorities, should also think of organizing neighbourhood support 
teacher education programmes, which will involve manageable co-
operating groups of highly experienced/qualified, and 
inexperienced/less qualified teachers. It is expected that these 
groups will be meeting at least by-weekly during which professional 
problems experienced by the inexperienced/less qualified teachers 
will be discussed and solved with the cooperation of their highly 
experienced/qualified counterparts. 
 
Reviewing the Primary Education Curriculum: There is an urgent 
need to review the Nigerian primary school curriculum. The review 
process should involve a cross section of all possible stakeholders in 
primary education: teacher trainers/educators at the university and 
college of education levels, curriculum developers, practising 
primary school teachers, parents, policy makers in education, 
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education monitoring officers, primary school inspectors, secondary 
school teachers, etc. The review should also focus on ensuring that 
the curriculum load (in terms of subject matter contents/topics) is 
sufficiently reduced to avoid unnecessary stress on the parts of both 
the teachers and the learners during the six-year primary education 
programme. In addition, it should provide sufficient 
strategies/suggestions on how to ensure effective implementation 
of the curriculum. 
 
Giving Teachers Enough Incentives to Boost their Morale:  It is 
also important that the government reviews the working conditions 
of primary school teachers in Nigeria. More importantly, the 
government should ensure that teachers’ salaries and allowances 
are paid as at when due. The current demands for an enhanced 
salary scale by practising teachers, regular payment of pension and 
other retirement benefits to teachers who have retired from the 
public service and monetary incentives/grants/bursary award to 
teacher trainees should be granted without much delay. These 
demands and incentives are likely to boost the morale of practising 
primary school teachers and their associated teacher trainees in the 
country. 
 
Summary 
The right of the Nigerian child to education, particularly at the 
primary level, should go beyond the issues of access and equity only. 
The issue of quality (how well the child progresses in school) is also 
very important. At the moment, irrespective of the expected 
outcomes of primary education in Nigeria, the quality of the actual 
outcomes leaves much to be desired. It is for this reason that this 
paper discussed the relevant input and process factors that tend to 
militate against qualitative primary education in the country. The 
paper also made suggestions/recommendations (for the attention of 
relevant stakeholders) on how the primary education programme 
should be revitalized. The ultimate goal is to ensure that the 
programme is qualitative enough to make Nigerian children acquire 
essential learning tools, knowledge, skills, values and attitudes that 
are critical to their contributions to the country’s future 
development needs 
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Abstract 
This study, therefore, investigated the extent to which personnel 
quality and customers’ satisfaction are predictors of customers’ 
loyalty. The aim was also to examine the influence of personnel quality 
and customers’ satisfaction on customers’ loyalty on Coca-Cola 
Bottling Company in Ibadan Metropolis.  
Ex- post research, design was used in the study. Two null hypotheses 
were also tested at 0.05 level of significance. The target population 
customers of the Coca Cola Bottling Company retailers in Ibadan 
Metropolis. Two thousand customers of the Nigerian Bottling 
Company were randomly selected for the study.  
The multiple regression analysis was used to process the data, the 
findings revealed significant relationship between personnel quality 
and customers’ loyalty and customers’ satisfaction and customers’ 
loyalty to Coca-Cola Bottling Company retailers in Ibadan Metropolis  
Therefore, it was recommended that regular and periodic 
enlightenment programmes on personnel quality and customer 
satisfaction should be mounted by the Coca-Cola Company in 
particular and other companies aimed at securing and sustaining 
customers’ loyalty from time to time. Companies should also ensure 
proper packaging of their products in order to enhance perceived 
quality of the products. Products that were well packaged and 
merchandised may attract more customers and sustain their loyalty. 
 
Keywords:   Personnel quality, customers’ satisfaction, customers’ 
loyalty, retailers      
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Introduction 
Increasingly, most companies strive for customers’ loyalty, and 
considerable efforts are made to maintain a loyal customer base due 
to a serious competition prevailing in the beverages’ sectors. It is 
observed that with the influx of competiting firms, both the 
importance of and the challenge of keeping customers loyal have 
increased. Kemartz and Kumar (2000) contend that lasting 
customer relationships are beneficial to a company because the 
continuous patronage ensures a company‘s survive and growth. 

Research has also shown that a marginal decrease in the 
retention rate by only a few percentage of consumers could have a 
major impact on the level of profitability of a company (Reichheld & 
Sasser, 1990). Meanwhile, the costs of securing new 
customers/consumers are  said to be higher than the costs of 
retaining old customers because to retain them, a lot of promotion, 
dealer forum, advertisement, incentive to dealers and so on would 
be involved. Loyal customers are believed to demand less time in 
personal selling, to be less price sensitive and are always willing to 
spread positive word of mouth and do not demand acquisition or set 
up costs (Reichheld & Sasser, 1990; Reichheld, 1996; Narayandas, 
1998). Loyal customers are also more likely to become advocates of 
the organisation recommending the service provider to others ( 
Reichheld, 1996 ; and Narayandas, 1998). 

To record high percentage of customers’ loyalty among the 
retailers in the beverage sector, the product must serve as a means 
by which customers achieve desired ends. The recent research by 
Morgan (2004) extends this conceptualisation by revealing that 
value is determined by the distinct interrelationship between 
perceptions of price, quality, quality, benefits and sacrifices. 
  Satisfaction is the customers’ fulfilment response. It is a 
judgement that a product or service or service itself provides (or is 
providing) a pleasurable level of consumption-related fulfilment, 
(Oliver, 1977). Customers’ satisfaction is essential to the profits of 
firms supported through purchasing and patronisation. 
 
The adoption of a customers’ perspective implies that rather than 
defining which factors to focus on, customers are allowed to tell 
what has influenced their loyalty or disloyalty in open interview. 
The study draws mainly from literature on customers’ loyalty 
(Jacoby & Chestnut, 1978;  Dada and Basu, 1994) and disloyalty         
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(Keaveney, 1995; Roos, 1999). It contributes to both these literature 
streams by building a bridge between them and enhancing the  
understanding customers’ disloyalty better; it also highlights which 
factors have a negative effect on loyalty and vice versa. Customers’ 
loyalty is a central goal of relationship marketing and therefore, the 
study draws upon relationship marketing literature. 
 
Literature Review 
 
Personnel Quality and Customers’ Loyalty  
A number of service dimensions were identified in the marketing 
literature (Lee, Lee, & Yoo, 2000).  For general criteria, the ten 
dimensions of Parasuraman et al. (1985) provide the most 
comprehensive range of determinants including: tangibles, 
reliability, responsiveness, communication, credibility, security, 
competence, courtesy, understanding/knowing the customer, and 
access.  These ten dimensions and their descriptions served as the 
basic structure of the Parasuraman, Zeithaml & Berry (1988) 22 
items Service quality (SERVQUAL) scale. The SERVQUAL’s five 
dimensions (based on three original and two combined dimensions) 
are: tangibles, reliability, responsiveness, assurance, and empathy.  
The foundation of the measure rested on the authors’ suggestion 
that personnel quality should be represented as the “gap” (i.e., 
difference) between service expectations and actual service 
performance (i.e., the disconfirmation paradigm).  Accordingly, 
personnel quality is deemed sufficient when customers’ perceptions 
of service performance are equal to or greater than the expected 
level of service. Other researchers ( Brady,Cronin & Brand, 2002) 
have argued that performance dimension alone predicts behavioural 
intentions and behaviours at least as well as the complete model.  
Thus, it has been suggested to use only performance perceptions as 
a measure of personnel quality.  

Despite the fact that personnel quality has been the most 
popular area of research in services marketing, it has only recently 
gained business management scholars’ attention (Change, Chen, & 
Hsu, 2002). Numerous efforts have been made in the personnel 
psychology fields to study personnel quality, including the 
development and examination of several measurement models 
(Alexandris 2002; Papadimitriou & Karteroliotis, 2000). However, 
because of its conceptual complexity, business literature has not 
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agreed upon one scale to measure personnel quality.  The following 
literature review is based on the different instruments that were 
used in business management research.  SERVQUAL (Parasuraman, 
Zeithaml & Berry, 1988), the most popular personnel quality scale, 
was used in sport management literature in several studies 
(Alexandris, 2002). In a study on the influence of perceived quality 
on customers’ satisfaction and service loyalty in the fitness industry, 
Alexandris (2002) posed two main research questions: (1) Can 
customers’ satisfaction in fitness clubs be predicted from the 
SERVQUAL dimensions? (2) Which dimensions of personnel quality 
are related with customers’ loyalty? 250 members of five private 
fitness clubs completed an adjusted version of the SERVQUAL, an 
adjusted version of Oliver’s 1997 satisfaction scale, and Zeithaml et 
al. (1996) behaviour intention scale.  Results indicated that 
SERVQUAL model accounted for 64% of the variance in customers’ 
satisfaction as four of the five dimensions (tangible, reliability, 
responsiveness, and empathy) contributed significantly to the 
prediction of satisfaction.  

Moreover, it was concluded that in order to build positive 
word-of-mouth and affect customers’ intentions, fitness club 
managers should emphasise on the tangible element, the reliability 
(ability to perform the services accurately), and responsiveness 
dimensions (provide prompt service). O’Neill, Gets and Carlsen 
(1999) investigated on the conceptualization and measurement of 
personnel quality, and the relationships between personnel quality, 
customers’ satisfaction, and repeated visitation at the Coca-Cola 
masters surfing event.  239 visitors at the event completed the 
service quality.  Results were presented in three categories: (1) Site-
related features which represent the more tangible aspect of the 
event were positive overall; (2) Staff-related features were positive 
(mean score of 3.94 on a 7-points scale); and (3) Other related 
features that did not fit into the other two categories (e.g., 
satisfaction with the actual event).  An overall high level of 
customers’ satisfaction was reported as almost 96% of the 
respondents were at least satisfied. 77% of the participants stated 
that they intended to return to the event the following year, and 
88% indicated that they would recommend the event to friends.  

Theodorakis, Kambitisis, Laios and Koustelios (2001) 
examined the relationship between personnel quality and 
customers’ satisfaction using Sport Service (SPORTSERV) 
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(Theodorakis & Kambitsis, 1998) scale. The SPORTSERV represents 
five dimensions (access, reliability, responsiveness, tangibles, and 
security), and was designated to measure spectators’ perceptions of 
personnel quality in professional sports.  All the 22 items of the 
scale are perception-performance statements. The α internal 
consistency for the scale ranged between .62- .91. Results for the 
first study of 173 spectators of professional basketball game in 
Greece indicated that their perception of the team reliability, the 
responsiveness of personnel, and security were relatively low.  The 
tangible and access elements of service received somewhat positive 
scores.  

 Papadimitiou and Karteroiotis (2000) used the QUESC 
(quality excellence of sports centres) instrument.  The QUESC model 
consists of 33 items of personnel quality representing 11 
dimensions (ambiance, employee attitude, employee reliability, 
information available, programme offered, personal considerations, 
price, privilege, ease of mind, stimulation, and convenience) was 
developed based on a consumer-oriented approach and used data 
from private and public sports organisations in Korea.  
Papadimitriou and Karteroiotis (2000) in a study of 487 members 
from 12 different fitness clubs in Greece criticised the QUESC’s 
psychometric properties for three reasons: (1) the large number of 
factors; (2) its interpretability; (3) its internal consistency of the 
suggested factors.  Using a factorial analysis, the authors proposed a 
24-item scale loading on four factors (instructor quality, facility 
attraction and operation, programme availability and delivery and 
significant others). However, the four-factors solution indicated only 
marginal internal consistency reliability. 
  In another study, Nicholls, Gilbert and Roslow (1999) 
compared two hospitality-oriented firms, cruise lines and 
bookstores, with two sport-oriented ones, bowling alleys and 
racetracks, for both the personal service received and the setting in 
which the service was provided.  A total of 1,284 customers of the 
two service industry categories completed the satisfaction with the 
personal service (SatPers) 5 items (e.g., courtesy, timeliness), and 
satisfaction with the service setting (SatSett) a 4-item scale (e.g., 
convenience of the operating hours, the cleanliness of the facility).  
These measures were derived as a result of customers’ ratings of 
statements about each organisation. Findings revealed that 
hospitality-oriented firms earned significantly higher satisfaction 
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ratings than sports-oriented firms for both the personal service 
received and the setting in which the service was provided.  Nicholls 
et al. suggested that more opportunities for personal contact 
between providers and customers, and environmental conditions in 
the hospitality-focused industries were among the causes for these 
differences.  

In sum, perceived personnel quality is a controversial topic 
as no consensus has been reached on how to conceptualise and/or 
operationalise this construct.  Several scholars have tried to adjust 
existing models to the sport setting; however, more research is 
needed to advance this line of research.  

Summarily, perceived personnel quality is a central variable 
in today’s world of intense competition. The key to sustainable 
competitive advantage lies in delivering high quality service that 
will result in satisfied and loyal customer.  The influence of 
employees’ behaviours on customers’ perception of the personnel 
quality is a fundamental factor for managers of a service-oriented 
organization. Sivadas and Baket-Prewitt (2000) tested Oliver’s 
(1997) loyalty model among 542 departmental store customers and 
supported the proposed loyalty continuum under the theoretical 
literature review. The attention in customers’ loyalty literature has 
been mainly focused on fans’ loyalty, likely due to the fact that fans 
are a major source of revenues to professional sports teams.  Several 
studies examined the determinants and outcomes of fans’ loyalty, 
and some theoretical models dealing with the allegiance of fans to 
sports teams have been suggested.  Athletes’ loyalty to sport and 
managerial decisions that influenced fans’ loyalty were studied as 
well.  Following is a review of relevant studies sharing similar 
contents.  

James (2001) examined the process of becoming a loyal fan 
of a sport team (i.e., when, and what influences the individual). A 
qualitative study was conducted with two groups of children. It was 
found that children begin to demonstrate team loyalty as young as 
age 5, and that fathers were the most influential socializing agent 
relative to introducing children to sports teams.  Several scholars 
have developed theoretical models and scales pertaining to the 
nurture of fans’ loyalty (Funk & Pastore, 2000; Mahony, Mardigal, & 
Howard, 2000). For example, Sutton et al. presented a normative 
model to create and foster fans’ identification.  Conceptually, the 
model suggests that managerial factors, such as team characteristics 



Oluwole Majekodunmi Toyobo & Sheyin Adejoke Olabisi                                        43 

 

and organizational characteristics, influence the level of fans’ 
identification, which then results in managerial benefits in the form 
of decreased price sensitivity. In another study, Funk and Pastore 
addressed the issue of how fans’ allegiance in a team sports context 
should be defined and operationalised. The authors integrated 
behavioural (e.g., watching games on TV) and attitudinal 
components (e.g., commitment) into a composite index of loyalty 
(“Loyalty, Importance and Direct Experience Scale”).  An overall 
sample of 379 undergraduate sport-marketing students participated 
in the study.  The results indicated that importance and direct 
experience were the most powerful determinants of loyalty.  
   Overall, mainly due to financial aspects, customers’ loyalty 
becomes fundamental to the existence of sports organisations. 
Recent attempts to develop models and evaluate customers’ loyalty 
emphasise the centrality of this variable in sport management 
literature.  

Research has shown that employees’ attitudinal and 
behavioural responses can positively and negatively affect 
customers’ perceptions of the service encounter and their 
judgements of personnel quality (Bitner, 1990). On the negative 
side, studies by Schneider (1980) and Shamir (1980) revealed that 
employees’ role stress and dissatisfaction are major contributors to 
their inability to deliver good service.  In contrast, several studies 
have shown that the friendliness, enthusiasm, and attentiveness of 
contact employees positively affect customers’ perceptions of 
personnel quality (Schneider & Bowen, 1999).  

In an attempt to investigate the management of service 
employees from three perspectives, Hartline and Ferrell (1996) 
found that employees’ self-efficacy and job satisfaction increased 
customers’ perceived personnel quality, as self-efficacy had stronger 
effect on personnel quality than job satisfaction.  It has been argued 
that highly self-efficacious contact employees may be better able to 
handle the difficulties inherent in their jobs, which leads to better 
performance and higher perceived personnel quality. A number of 
authors have proposed compelling arguments and presented data 
strongly supporting the links that translate perceived quality to 
customers’ loyalty (Aaker, 1992; Anderson, Fornell &Lehmann, 
1994) despite other financial and accounting influences that affect 
profitability.   
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Zeithaml (2000) summarised existing research and company 
evidence for the link between personnel quality and customers’ 
loyalty.  Overall, some direct and indirect relationship was found 
between the variables. For example, better stock return linked to 
improved quality perceptions, and shareholder value was resilient 
with respect to customers’ satisfaction.  Wiele, Boselie, and 
Hesselink (2002) evaluated empirical data on customer satisfaction 
and the relation with organisational performance data.  They found 
that perceived quality is related to organisational performance 
indicators (e.g., sales per customer, and sales margin per customers) 
in the same year and/or in the next year.  The way that complaints 
were handled was positively correlated with quality perceptions 
and with organisational performance indicators during the same 
time.  Jewett (1994) reported that Ford Motor Company has 
estimated the value of a one-percent increase in owner loyalty to be 
worth $100 million in profit.  In another study, Hart, Heskett, and 
Sasser (1990) found that loyal customers of Club Med returned an 
additional four times, spending roughly $1000 per visit.  Given a 
reported profit margin of 60 per cent, the future profit potential of a 
loyal customer is $2400 ($1000 X 4 X .60).  Stated differently, this is 
exactly what Club Med would lose if a dissatisfied customer did not 
return after the first visit.  

Three major problems have been mentioned regarding the 
measurement of customers’ variables and performance variables: 
(1) the time-lag between the two measurements; (2) other factors 
influencing profits (e.g., price, distribution, and competition); and 
(3) the variable order that should be included as mediator or 
moderators in trying to predict causality between attitudes, 
behaviours and financial results (Wiele, Boselle & Hesselink, 2002).  
Loyal customers are the ultimate goal of every firm in the process of 
profit maximisation.  Customers should experience a history of 
quality-level product or service performance, and a sequence of 
satisfactory experiences to become loyal to a firm.  The fitness 
industry is constantly growing and thus offers to potential 
customers a variety of clubs to choose from.  Therefore, loyal 
customers are crucial to each centre's existence and probably 
employees’ attitudes and behaviours affect customers’ decision to 
remain with a club.   
 
 



Oluwole Majekodunmi Toyobo & Sheyin Adejoke Olabisi                                        45 

 

Customer Satisfaction 
Researchers agree that quality is in the eye of the beholder; and of 
particular interest are those research findings indicating that 
consumers often infer quality from price (e.g., Aaker & Jacobson, 
1994; Capon, Farley, & Hoenig, 1990). It has been found that firms 
with higher quality had better consumers’ reputations, better 
channel member receptivity, and hence better words of mouth, 
better awareness, and lower costs of attracting new customers. 
Customers’ satisfaction is a key and valued outcome of good 
marketing practice. According to Drucker (1954), the principal 
purpose of a business is to create satisfied customers. Increasing 
customers’ satisfaction has been found to lead to higher future 
profitability (Anderson, Fornell, &  Lehmann, 1994), lower costs 
related to defective goods and services (Anderson, Fornell, & Rust, 
1997), increased buyer willingness to pay price premiums, provide 
referrals, and use more of the product (Reichheld, 1996; Anderson &  
Mittal, 2000), and higher levels of customers’ retention and loyalty 
(Anderson & Sullivan, 1993). Increasing loyalty, in turn, has been 
found to lead to increases in future revenue (Anderson, Fornell, & 
Lehmann, 1994) and reductions in the cost of future transactions 
(Reichheld 1996). All of this empirical evidence suggests that 
customers’ satisfaction is valuable from both a customers’ goodwill 
perspective and an organisation’s financial perspective.  

A firm’s future profitability depends on satisfying customers 
in the present – retained customers should be viewed as revenue 
producing assets for the firm (Anderson & Sullivan, 1993; Reichheld, 
1996; Anderson and Mittal, 2000). Empirical studies have found 
evidence that improved customers’ satisfaction need not entail 
higher costs, in fact, improved customers’ satisfaction may lower 
costs due to a reduction in defective goods, product re-work, etc. 
(Fornell, 1992; Anderson, Fornell, and Rust, 1997). Moreover, the 
common belief is that customers that received “value for money” 
tend to be more satisfied than those who do not.   

Meanwhile, true customers’ loyalty can translate into 
increase profits because such loyalty leads to a guaranteed customer 
base, and correspondingly, more accurate budgeting, more efficient 
strategic planning, and decreased marketing costs (Oliver, 1977).  
Zairi (2000) found that satisfied customers are more likely to share 
experiences with other people (5-6 people), and dissatisfied 
customers are more likely to tell another ten people of their 
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unfortunate experience.  Moreover, it was found that it will costs as 
much as 25 per cent more to secure new costumers (Zairi, 2000).  
 
Customers’ Satisfaction and Customers’ Loyalty 
In the marketing area, it is known to all that customers’ satisfaction 
is the necessary condition for customers’ loyalty. We can say that 
customers’ loyalty develops from customers’ satisfaction. 
Customers’ satisfaction theory, as the marketing Bible, comes of the 
60’s in the previous century. It has formed a set of relatively 
maturate and perfect theoretical system after developing for full 40 
years. Its achievements are not only applied in the enterprises’ 
marketing activities, but also used in the national customers’ 
satisfaction evaluation system and gradually filtered in the whole 
country economic circulation system. 

Enterprises achieved remarkable performance after they 
implemented the customers' satisfaction marketing tactic. However, 
some problems also gradually appeared during the implementation, 
many enterprises found that it could not be the fundamental 
function for upgrading enterprises’ competitiveness. American 
mobile industry made a Stat., they found that 85%-95% of 
customers claim that they were satisfied with the products, but only 
30-40% of them choose to buy the original brand or type. Some 
enterprises in other industries even encountered that customers 
whom they had tried their best to satisfy choose their competitor’s 
product in the next transaction. Some enterprises also found a kind 
of unable balance relation between customer satisfaction and 
enterprise performance and competitive power, this phenomenon is 
named “customer satisfaction trap” by (Reichheld, 2004). Before 
90’s of the 20th century, although it was widely considered in the 
academic that satisfaction degree is related to loyalty degree, some 
scholars had realized the deficiency for customers’ satisfaction for a 
long time. 

Rechheld and Sasser (1996) pointed out that, it is not 
enough to make customers be satisfied. With the transition from 
seller’s market to buyer’s market and grown up of e-commerce, 
more and more scholars find that the relation between satisfaction 
degree and loyalty degree is not as direct as baseline. Zones and 
Sasser (1995) considered that only make customers be satisfied and 
have the right to choose in many ways, which is not enough to 
maintain their loyalty for the enterprise and brand. Reichheld 
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(1996) indicated that 65%-85% of customers who claim they were 
satisfied or perfectly satisfied will be lost and turn to other brand. 
Stewart (1999) pointed out that it is wrong to consider customers’ 
satisfaction in certain degree will consequentially lead to customers’ 
loyalty. Neal (1999) also considered that it is wrong to conceive 
customers’ satisfaction will lead to customers’ loyalty, which is 
approbatory by enterprises and academe circle during the past 10 
years. Because most loyal customers are satisfied while satisfied 
customers are not always loyal. Oliver (1999) investigated which 
aspect of customer satisfaction effect. 
  Generally, customers’ satisfaction and customers’ loyalty are 
very closely related. Customers’ satisfaction functions as an 
antecedent of customers’ loyalty. It prevents customer churn and 
consolidates retention, thereby constituting an important cause of 
customers’ loyalty (Reichheld, 1996). Further, while affected by 
market structure, customer type and customers’ individual ways of 
solving problems, the connection between customer satisfaction and 
customers’ loyalty is not always a linear relation, although it 
constitutes a positive relationship (Soderlund, 1998). 
 
Statement of the Problem 
With the growing threat to the leadership position of Coca-Cola from 
other beverage firms, and coupled with the current global financial 
meltdown, which could constitute a threat to  continuous customers’ 
loyalty, there is need to investigate role of personnel quality and 
customers’ satisfaction as predictors of customers’ loyalty. It must 
be realised that each of these variables has a lot of influence on 
customer being loyal to a product or service rendered by a 
producer/manufacturer. To keep a company surviving and sustain 
such a company’s leadership position, effort should be made to 
increase the customers’ value and satisfaction derived from the 
product manufactured and marketed. The study would also be 
useful to management  of the beverage firm in question to assess 
their customers’  loyalty level. 
  
Purpose of the Study 
This was to examine the predictive influence of personnel quality 
and customers’ satisfaction on customers’ loyalty to Coca-Cola 
Bottling Company Ibadan Metropolis. Also, the study examines the 
relationship between personnel quality and customers’ satisfaction 
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on customers’ loyalty to Coca-Cola Bottling Company Ibadan 
metropolis. 
 
Significance of the Study 
This study is significant in some respects. It would be of a great 
contribution to the frontiers of knowledge in the area of customer, 
organisational and human resources management. This study is 
therefore unique in that, it would set out to determine the extent of 
the influence of personnel quality and customers’ satisfaction on 
customers’ loyalty. The study would also be useful to management 
of big firms or companies to assess their customers loyalty level and 
put in place necessary contingency plan that may be needed to 
maintain and sustain the existing loyal customers. 
 
Research Hypotheses 
 
The following hypotheses are tested at 0.05 level of 
significance. 
There is no significant relationship between personnel quality and 
customers’ loyalty among the Coca-Cola Bottling Company retailers 
in Ibadan Metropolis. 
There is no significant relationship between customers’ satisfaction 
and customers’ loyalty to Coca-Cola Bottling Company in Ibadan 
metropolis. 
 
Methodology and Procedure 
 
Research Design 
This study employed ex-post facto research design. This is because 
the study examined variables that were already in existence. Such an 
approach does not involve the manipulation of variables in the 
study. It neither adds to nor subtracts from the existing facts. It only 
carefully observed and recorded information as they naturally 
occurred as at the time the study is being conducted. 
 
Population  
The target population consisted of the retailers of the Coca-Cola 
Bottling Company products in the Ibadan metropolis. 
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Sample and Sampling Technique 
A total of 2000 respondents constituted the sample for the study. 
This sample was selected using stratified proportionate sampling 
technique. Lists of retailers were collected from Regional Office of 
the company. The 2000 consumers/customers were drawn from the 
various shops/outlets using cluster sampling.  
 
Research Instrumentation 
Three different instruments were used to collect data for the study. 
They are: 
Customer Loyalty Scale (CLS); 
Personnel Quality Scale (PQS); and 
Customer Satisfaction Scale (CSS) 
 
Validation and Reliability of the Instruments. The questionnaires 
were given to experts in research methods and their suggestions 
formed the basis for the arrangement of the items contained therein. 
The reliability of the instrument was determined using test-retest 
method and its value was 0.93 
 
Data Analysis: Data were analysed using Analysis of Variance, 
inter-correlation matrix and t-test statistical methods in the 
quantification of available data. Statistical inferences were effected 
at the 0.05 alpha level. The details following the computation of the 
data for each predicted hypotheses are summarised in the tables 
below: 
 
Results and Discussion 
 
Hypothesis One: There is no significant relationship between 
customers’ satisfaction and customers’ loyalty among the Coca-Cola 
Bottling Company retailers in Ibadan metropolis. This hypothesis 
was tested using correlational analysis at 0.05 level. The result is as 
shown in:  
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Table 1- Showing the correlation between customers’ 
satisfaction and customers’ loyalty among the Coca-Cola 
Bottling Company retailers in Ibadan metropolis 
Variables N Df Mean SD R P Remar

k  
Customers’ 
satisfactio
n 

182
1 

 
364
0 

21.9
3 

2.8
8 

 
0.05
5 

 
0.0
0 

 
Sig  

Customers’ 
loyalty 

 
182
1 

  
13.1
8 

 
2.5
8 

 
The result from Table 1 shows that there is a significant relationship 
between customer satisfaction and customer loyalty among the 
Coca-Cola Bottling Company retailers in Ibadan metropolis with 
correlation coefficient r = 0.055 and p 0-05, since p < 0.05, we 
therefore reject the null hypothesis. 
 
Hypothesis Two: The second hypothesis states that there is no 
significant relationship between customer perceived value and 
customer loyalty among the Coca-Cola Bottling Company retailers. 
This hypothesis was tested using correlational analysis at 0.05 level. 
The result is  shown in Table 2. 
 
Table 2:  Showing the correlation between customers’ 
perceived value and customers’ loyalty to Coca-Cola Bottling 
Company in Ibadan metropolis 
Variables  N Df Mea

n 
SD R P Remar

k  
Customers
’ 
satisfactio
n 

182
1 

 
364
0 

11.6
9 

1.4
6 

 
0.22
6 

 
0.00
5 

 
Sig  

Customers
’ loyalty 

 
182
1 

  
13.1
8 

 
2.5
8 

 
The result from Table 2 shows that there is a significant relationship 
between customers’ perceived value and customers’ loyalty among 
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the Coca-Cola Bottling Company retailers in Ibadan metropolis with 
correlation coefficient r = 0.226 and p < 0.05, since p< 0.05 we 
therefore reject the null hypothesis. 
 
Discussions of Findings 
The finding which indicates significant contribution of customer 
satisfactions’ to the prediction of customers loyalty is supported by 
the empirical studies which have found evidence that improved 
customers’ satisfaction need not entail higher costs; in fact, 
improved customers’ satisfaction may lower costs due to a 
reduction in defective goods, product re-work, etc. (Fornell, 1992; 
Anderson, Fornell & Rust, 1997). However, the key to building long-
term customer satisfaction and retention and reaping the benefits 
these efforts can offer is to focus on the development of high quality 
products and services. Customers’ satisfaction and retention that are 
bought through price promotions, rebates, switching barriers, and 
other such means are unlikely to have the same long-run impact on 
profitability as when such attitudes and behaviours are won through 
superior products and services (Anderson & Mittal 2000). 
 
Conclusions 
The findings of this study led to the conclusion that customers’ 
loyalty is obtainable and sustainable by strengthening customers’ 
satisfaction and perceived value. To sustain  customers’ loyalty, 
adequate consideration must be paid to efforts that can enhance 
consumers’ and customers’ satisfaction, through prompt attention, 
bringing them close through dealers forum organised for them 
periodically. Incentive given to them occasionally through their 
purchases to increase their profit margin and loyalty. In addition, 
increase perceived value of products through a proper packing and 
re-branding of the products that look attractive.  
 
Recommendations 
The following recommendations are considered plausible and 
necessary based on the findings of this study: 
 
That regular and periodic enlightenment programmes on 
customers’ satisfaction and perceived value should be mounted by 
the Coca-Cola Company in particular and other companies which 
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aim at securing and sustaining consumers’ and customers’ loyalty 
from time to time.  

That company should ensure proper packaging of its 
products in order to enhance perceived quality of the products. 
Products that are well packaged may attract more customers and 
enhance their loyalty. 
That company should always consider policies and take decisions 
that would enhance customers’ satisfaction. Products should be 
designed, produced and packaged with due consideration of the 
taste and desire of the customers. 
To ensure customers’ satisfaction, products should be made to be of 
good quality and satisfy consumers’ expectations. They should also 
forge strong co-operation between the company and their 
customers by organising interactive sessions where there could be 
cross fertilisation of ideas, 
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Abstract  
This study investigated some psycho-social factors influencing the 
psychological well-being of out-of-school adolescents in Ibadan 
metropolis. Using the descriptive survey research design, three 
research questions were asked and seven hypotheses were tested. Data 
were collected from three hundred out-of-school adolescents in Ibadan 
North Local Government Area using seven validated instruments. 
Analysis of data was done using the Multiple Regression Analysis and 
Pearson Product Moment Correlation (PPMC). Findings showed that 
there were both joint and relative influences of the independent 
variables on the dependent variable. The results revealed that the 
independent variables (self-efficacy, parental support, peer-influence, 
self-concept, motivation, family factor and gender) made a joint 
contribution of 28% on the dependent variable (psychological well-
being). The findings have implications for out-of-school adolescents’ 
developmental lifespan. Thus, it is recommended that the family, 
society and significant others should take time to appreciate and 
understand the developmental task of out-of-school adolescents so as 
to devices appropriate measures on how best to understand, relate, 
maintain and sustain pleasant social relationship with them as to 
facilitate permissible environment where they can express themselves 
freely. 
 
Key Words: Psychological well-being, Out-of-School Adolescents, 
Self-Efficacy and Parental Support. 
 
Background to the Study 
The distortion of the psychological well-being of out-of-school 
adolescent has profound consequence on their developmental life 
span. Negative psychological well-being could lead to severe 
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emotional or behavioural problems. The inability of out-of-school 
adolescent to adjust to the demand and challenges of life situation 
often results to frustration, stress, conduct disorder and poor 
interpersonal relationship with members of their significant others. 
This situation, if unchecked, could result to confusion in identity 
formation, and negative functioning ability. When this happens, the 
adolescent experiences psychological disturbance leading to poor 
psychological well-being. Equally, when out-of-school adolescents 
are not motivated, they develop poor self-concept, lack confidence in 
their ability, are alienated from friends, develop anti-social 
behaviour and lose family and parental support. The resultant effect 
of this is the experience of negative psychological well-being. In the 
light of this therefore, this study investigated the effect of 
motivation, self-concept, self-efficacy, peer-influence, parental 
support, gender, family influence on the psychological well-being of 
out-of-school adolescents in Ibadan, Nigeria. 

Adolescents, today, live in a society, which has become 
complex, thus making the roles of adolescents many and confusing. 
The roles of adolescents and their developmental tasks are no 
longer well defined. Along this perspective, Adeyemo and Adeleye 
(2008) aver that knowledge explosion, material wealth pursuit, 
plurality of the society and estrangement from the extended family 
system, the hypocrisy of adult standards, the fallacy of physical 
maturity, all present a great battle for the adolescent to fight, this in 
addition to the dilemma of their indefinite status. Coupled with this 
complexity are the multifarious needs (biogenic, physiogenic, 
sociogenic and psychogenic) that the adolescent has to satisfy. 
Though they possess exuberant energy with which to pursue their 
needs, they still lack the logical rationale with which to estimate the 
balance between their degrees of freedom and the threshold of 
danger. Thus, adolescents engage in activities that pose real threat 
to their psychological well-being (Adeyemo & Adeleye 2008). 

With the complexity of developmental tasks, the adolescent 
may not be prepared to deal with the demands of their new 
situations and contexts where they occur. However, if some of them 
can deal with the challenges and demands of developmental tasks 
with no significant psychological disturbance, others may 
experience a profound alteration of their psychological well-being. 
This could emerge because the adaptation efforts which the new 
tasks demand provoke a probable exhaustion of their emotional, 
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cognitive and social resources (Bizarro, 1991, 1992; Compas, 1993). 
The unfavourable consequences that this process may lead to 
include changes in psychological well-being which could be the 
precursors of more severe psychological disorders (Dryfoos, 1997). 
In fact, some authors point out that the changes in psychological 
well-being could be the first signs of more severe emotional or 
behavioural problems (Crockett & Petersen, 1993; Geldard & 
Geldard, 1999; Weissberg & Kuster, 1997). 

In the light of this point of view, Adeyemo and Adeleye 
(2008) posit that psychological well-being is a multi-dimensional 
concept. Cheerfulness, optimism, playfulness, self-control, a sense of 
detachment and freedom from frustration, anxiety and loneliness 
had been accepted as dimensions of psychological well-being (Sinha 
& Verma, 1992). McCulloch (1991) has shown that satisfaction, 
morale, positive affect and social support constitute psychological 
well-being.  

Psychological well-being is a point of much emphasis in 
society today. Traditionally, psychological research has focused on 
negative states, their determinants and consequences (Shehan, 
1984, Chang, 1998). Studies on depression, separation, alienation 
and similar topics focus on people’s suffering and its deleterious 
effects on their psychological and physical states until relatively 
recently, when few studies have been conducted on subjective 
moods or feelings of well-being and their determinants (Crocker, 
Luthertanen, Baline, & Broadnax, 1994).   

There are remarkable differences in the abilities of 
adolescents to cope with the challenges which confront them. Some 
adolescents have great difficulty in dealing with problems which for 
others would be minor. While some adolescents with major 
problems may be able to emerge from stressful encounter not only 
successfully, but also with increased abilities and resources 
(Seoffge-Kreake, 1995), other young people who are not able to 
cope with stresses in an adaptive manner may develop problem 
behaviours and find themselves at risk of developing mental health 
problems.  

Interestingly, one of the most important domains for the 
adolescent development is the relationship with parents. Here, the 
big developmental task for the teenager is to continue to be a good 
child that would behave in line with the expectations of the parents 
and societal norms; and at the same time gradually acquire the 
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autonomy and independence appropriated to his age (Walsh & 
Scheinkman, 1993). During this process, it is supposed that the 
adolescent will restructure attitudes and behaviour patterns, which 
is not always easy, and so, the adolescent may experience 
alterations of his psychological well-being (Goodnow, 1994; Hauser, 
1991; Youniss, 1994). Usually, the most difficult developmental 
tasks are related with domains of autonomy, control and rules and 
values of the family structure. Although many parents understand 
that the adolescent should be autonomous, very often this autonomy 
is denied because it is difficult for them to really accept it and to 
know how to negotiate with the teenager who now possesses these 
new attributes. The ensuing dynamics of relationship may cause the 
adolescent to be resentful, to adopt a negative attitude and to 
provoke internal conflicts and also conflicts within the family 
relationship (Emery, 1992; Goodnow, 1994). Adolescents who have 
fewer opportunities to experience more autonomy, to participate in 
family decisions and to socialize with their peers are at greater risk 
of shifts in their psychological well-being and also of psychological 
problems (Smetana, 1994; Youniss, 1994). Parent-child relationship 
is usually asymmetric in terms of power and authority. By the early 
adolescent years, the teenager begins to notice and start questioning 
this asymmetry in the family. 

Parent involvement is crucial to the development and 
expression of self-determination regarding the psychological well-
being of the adolescents. Parents, as socializing agents, face the 
important challenges of mobilising, facilitating, and supporting a 
child’s natural tendency to internalize cultural values, attitudes, and 
behaviours. Recently, adolescents’ attachment to their parents has 
been explicitly considered in many studies and a vast number of 
studies provide empirical evidence for the link between parental 
attachment and psychological well-being and adjustment in 
adolescence. For instance, secure individuals are more optimistic in 
the face of threats; are more comfortable seeking support when 
under stress; use more constructive coping strategies; and have 
more trusting beliefs about the goodwill of others (Shaver & Hazan, 
1993). In addition, Armsden and Greenberg (1987) revealed that 
parental support contributed positively to self-esteem and life 
satisfaction and negatively to measure of anxiety, depression and 
feelings of alienation.  
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Researchers have argued that the family plays an important role in 
shaping child and adolescent development (Shek, 1989, 1993a). 
Among the various family factors that might influence child and 
adolescent development, parenting styles have been regarded as 
important. Conceptual models of the nature of parenting styles and 
their influences on child and adolescent development have been 
formulated (Maccoby & Martin, 1983), and empirical evidence on 
the links between parenting styles and different areas of adolescent 
development, including academic achievement (Dornbusch, Ritter, 
Liederman, Roberts, & Fraleigh, 1987; Paulson, 1994) has been 
reported. With specific reference to adolescents’ psychological well-
being and problem behaviour, research data on the link between 
parenting styles and adolescents’ psycho-social adjustment 
(Lamborn, Mounts, Steinberg & Dornbusch, 1991), well-being (Fine, 
Voydanoff, & Donnelly, 1993), self-concept (Coopersmith, 1967; 
Mboya, 1995), delinquency (Conger & Conger,1994; McLeod, 
Kruttschnitt, & Domfeld, 1994), and drug abuse (Baumrind, 
2005; Johnson, O’Malley & Bachman, 1986) have been accumulated.  

Also, evidence shows that how a family functions (i.e., family 
functioning or competence) influences adolescent psychological 
well-being and problem behaviour including adolescent identity 
(Bosma & Gerrits, 1985), suicide (McKenry,Tishler, & Kelley 1982), 
psychopathology (Prange, Greenbaum, Silver, & Friedman, 1992), 
and vulnerability to delinquency (Tolan & Lorion, 1988). There are 
also data indicating that poor family functioning is related to 
elevated levels of substance abuse (McKay, Murphy, Rivinus, & 
Maisto, 1991; Smart, Chibucos, & Didier, 1990) and smoking 
(Doherty & Allen, 1994). On the other hand, Walker, McLaughlin, 
and Greene (1988) found no support for the relationship between 
adolescent functional somatic complaints and family functioning. 
Hundert, Cassie, and Johnston (1988) showed that family 
functioning scores did not differentiate children in intrusive and less 
intrusive treatment programmes. In short, the link between family 
functioning and adolescent adjustment is far from conclusive. 
Another family environmental factor that deserves further attention 
is parent-adolescent conflict. Since parent-adolescent conflict can be 
regarded as a stressor that affects the emotional life of an 
adolescent, it is reasonable to expect that high parent-adolescent 
conflict is associated with poor adolescent well-being and 
adjustment. Actually, there are data showing links between parent-
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adolescent conflict and injuries (Bijur, Kurzon, Hamelsky, & Power, 
1991) and identity development (Peterson, 1989). Tomlinson 
(1991) even regarded parent-adolescent conflict as the "major 
influence" in adolescent unacceptable behaviour.  

There have also been studies that have considered gender 
differences in regards to adolescent psychological well-being. For 
instance, Benjet and Hernanadez-Guzman (2001) surveyed 
approximately 1100 Mexican youth between the ages of 9 - 14 as a 
means of assessing the impact that puberty has on the psychological 
well-being of female and male youths. The researchers found that 
while pre-pubertal females and males reported similar levels of 
depression, the depression levels of post-pubertal females steadily 
worsened while those of post-pubertal males stayed the same. 
Moreover, the body image of males improved while the body image 
of females noticeably decreased, which contributed to the authors’ 
conclusion that it appears “early adolescence is a particularly 
difficult time for female [and there is a need] for the design and 
implementation of prevention and intervention programmes”. In 
their analysis of the 1994-1997 Youth Surveys of the British 
Household Panel Study (BHPS), Bergman and Scott (2001) 
investigated gender differences in the psychological well-being of 
adolescents. Measuring psychological well-being with the constructs 
of positive self-esteem, negative self-efficacy, unhappiness, and 
worrying, the researchers found that females reported lower levels 
of self-esteem and self-efficacy than did the males, as well as higher 
levels of unhappiness and worrying. In a longitudinal study with 
Chinese adolescents from low-income families, Shek (2005a) 
determined that for adolescent females, high levels of family 
dysfunction predicted higher levels of psychological distress and 
lower levels of overall mental health. Family functioning had no 
such effect on the psychological functioning of adolescent males, 
however, prompting Shek to opine that since “Chinese women tend 
to use their family to define their identity, this would make them 
more susceptible to the influence of the family” (p. 536).  

A large, robust literature now documents the development 
and potential negative effects of peer influences on adolescent 
psychological well-being (Brown, 1998; Santor, Messervey & 
Kusumakar 2000).  Anderson and Meyer (2000), and Jones and 
Crawford (2006) posit that adolescent peers are very influential in 
terms of socialization as peer influence begins early in life and 

http://medical-dictionary.thefreedictionary.com/Socialization
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increases with age (Anderson & Meyer (     ); Dohnt & Tiggemann, 
2006). In fact, peer influence accounts for much of adolescents' 
psychological well-being (Anderson & Meyer 2000). Similarly, 
Kasser and Ryan (1996) assert that peer influence as an important 
source of emotional support and psychological well-being lays the 
foundation for self-esteem in adolescents. Research in adolescent 
development documents the fact that an adolescent's peer groups 
(classmates, teammates, neighborhood friends) are important 
socializing agents who contribute to the adolescent’s psychological 
development (Weiss & Ebbeck 1996). Although peer relationships 
provide an essential context for adolescent social and psychological 
development, adolescents’ conformity to negative peer norms 
appears as a major risk factor linked to negative outcomes ranging 
from delinquency and substance abuse to risky sexual behaviour 
(Dilorio, 2001; Hops, Andrews, Duncan, Duncan & Tildesley, 2000; 
Prinstein, Boergers & Pirito, 2001). Beyond adolescence, problems 
in relating to peers have been linked to a range of outcomes 
including depression, conflictual marital relationships, and even an 
increased likelihood of early death (Klerman, Weissman, 
Rounsaville & Chevron 1984).  

The self-concept construct is vital to adolescent 
psychological well-being as adolescents who feel good about 
themselves and their abilities are likely to be more effective than 
those with low self-concepts. Self-concept also facilitates other 
important aspects of psychological well-being including happiness, 
motivation, anxiety, depression, and academic striving behaviours 
(Marsh & Craven, 2006). This point of view provides an influential 
platform for developing self-concept interventions to address timely 
adolescent developmental issues and offer new tangible solutions 
for positive psychological approaches in maximizing psychological 
well-being from an early age. As such, self-concept is a key 
psychological well-being construct in and of itself that has been 
demonstrated to impact on a wide range of critical well-being 
outcomes and serve as an influential platform for enabling full 
human potential (Marsh 2007). The development of a positive self-
concept is prized as a mediator of an array of other valued 
outcomes, e.g. educational and career aspirations, increased 
adoption of adaptive striving behaviours, and improved 
achievement/performance (Marsh, 2007). The universal importance 
of self-concept as one of the most important constructs in the social 
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sciences is highlighted by the regularity with which self-concept 
enhancement is identified as a major focus of concern in diverse 
settings, including education, child development, mental and 
physical health, social services, industry, and sport and exercise. 

Self-efficacy has proven to play a pivotal role in self-
regulation processes, both in affecting actions directly, and through 
its impact on cognitive, motivational, decisional, and affective 
determinants. According to Bandura (1977), in order to carry out 
and maintain a particular behaviour, one needs to believe that this 
behaviour will lead to the desired outcome, and also that the 
behaviour can be successfully executed to produce the outcome 
(high self-efficacy expectancy). Since its first introduction, both 
specific self-efficacy and general self-efficacy have been used and 
studied in many kinds of areas. For example, Murphy (1988) 
investigated the mediating effects of self-efficacy and social support 
on adolescent psychological well-being in a longitudinal study, 
finding that self -efficacy was a significant predictor of psychological 
well-being. In a cross-sectional study of adolescents, Ehrenberg, Cox, 
and Koopman (1991) found a negative correlation between 
perceived self-efficacy and depression. Vieno, Santinello, Pastore, 
and Perkins (2007) found that self-efficacy and a sense of 
community in school contributed to mediating effects of social 
support on psychosocial adjustment. There are many other studies 
in which the relationship between self-efficacy and psychological 
problems, such as depression and anxiety, has been explored. The 
results were in support of the opinion that self-efficacy served as a 
protective or resilient factor in the relationship between stress and 
psychological health.  

Findings from diverse areas of research have documented 
the influential role of self-efficacy beliefs in various domains of 
functioning such as learning, work, sports, health, social adjustment, 
and well-being (Bandura, 1997; 2001). In the passage from 
adolescence to young adulthood, individuals play a crucial role in 
shaping their developmental pathways, as their self-system 
becomes more differentiated (Harter, 1999; Steinberg & Morris, 
2001) and their self-beliefs become central in the selection and 
construction of life events and circumstances. As shown by extended 
developmental studies, adolescents with a disabling sense of 
inefficacy in the main domains of their life are more vulnerable to 
stress and dysfunction given the new environmental demands and 
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considerable bio-psychosocial changes they find themselves 
undergoing in this phase of life (Bandura, 1995; 1997; Flammer, 
1995; Schneewind, 1995). 

In the same vein, Scott (2005) affirms that motivation has a 
strong impact on the behaviour and psychological well-being of 
adolescents as negative motivation affects their emotions negatively 
while positive motivation affects them positively. Motivation is the 
basic drive for all human. Motivation refers to the dynamics of 
human behaviour, which involves human needs, desires, and 
ambitions in life. Motivation could affect the way a person performs 
a task and it could represent a desire to show competence 
(Harackiewicz, Barron, Carter, Lehto, & Elliot, 1997). The basic 
physiological motivational drives affect an individual’s natural 
behaviour in different environments. Most adolescent goals are 
incentive-based and can vary from basic hunger to the need for love 
and the establishment of mature sexual relationships (Scott, 2005). 
Scott further notes that an adolescent’s motives for achievement 
could range from biological needs to satisfying creative desires or 
realizing success in competitive ventures. Also, motivation is 
important in the lives of adolescents as its impact affects their 
behaviour, actions, thoughts, beliefs and psychological well-being. 
Therefore, in societies that place a high value on educational 
achievement, the expected role for an average adolescent is always 
clear: study hard, get ahead in the entrance examinations and bring 
glory to the family.  According to Yi & Wu, (2004), in Taiwan, 
educational competition not only imposes unequivocal expectations 
on adolescents, but it also actually conditions their life experiences. 
With long hours of study at school during the daytime, in the 
evening and over the weekends, Taiwanese adolescents sacrifice 
recreation and leisure time for the goal of academic excellence.   
 
Research Questions 
The following research questions were answered in the study: 

 
1. Are there relationships among the independent (motivation, 

self-concept, self-efficacy, peer-influence, parental support, 
gender, family influence) and dependent variable 
(psychological well-being of out-of-school adolescents)? 
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2. What is the joint influence of the independent variables 
(motivation, self-concept, self-efficacy, peer-influence, 
parental support, gender, family influence) on the dependent 
variable (psychological well-being of out-of-school 
adolescents)? 

  
3. What is the relative contribution of each of the independent 

variables (motivation, self-concept, self-efficacy, peer-
influence, parental support, gender, family influence) on the 
dependent variable (psychological well-being of out-of-
school adolescents)?  

 
Research Design 
This study is a descriptive survey design of ex-post factor type to 
examine psycho-social factors influencing the psychological well-
being of out-of-school adolescents in Ibadan Metropolis. The reason 
for the choice of this design is that variables of the study already 
exist and are only observed by the researcher. The researcher does 
not manipulate the variables of the study. This section explains 
therefore the procedures (research sample, the instrumentation 
used, the procedure of administration of the instrument, the 
rating/scoring of the instrument and the method of data analysis) 
that were used in carrying out the study.  
 
Population  
The participants for the study were out of school adolescents in 
Ibadan North Local Government Area. These sets of adolescents are 
probably learning a trade, supporting their parents at their shops or 
are idle. 
 
Sample and Sampling Technique 
A total number of three hundred out-of-school adolescents were 
used for the study. Purposive sampling technique was used to select 
these adolescents.  
 
Instrumentation 
The research made use of the following instruments as discussed 
below to achieve the objectives of the study: 
 
 



Hammed, T. Ayo & Ola, Abisola.O                                                     65 

 

Well-Being Manifestation Measure Scale:  
This scale by Masse, Poulin, Dassa, Lambert, Belair and Battaglini 
(1998) was used to measure the psychological well-being of out of 
school adolescents for the study. The scale contains 25-items with 
six factors. The six factors of the WBMMS are control of self and 
events, happiness, social involvement, self-esteem, mental balance 
and sociability. Masse et al (1998) found an overall Cronbach’s alpha 
of .93 for the questionnaire and a range of 0.71 to 0.85 on the 
subscales. They also found that the items explain 52% of the 
variance in psychological well-being. However, the scale was 
revalidated through pilot study. The internal consistency reliability 
measureusing Cronbach’s alpha was 0.79. 
 
General Self-Efficacy - Sherer, James. Maddux, Mercadante, 
Prentice-Dunn, Jacobs, and Rogers (1982) (GSESH):   
This scale was used to assess general self-efficacy. The scale 
originally developed by Sherer and colleagues (1982) has 12-items 
subscaled into Initiative (items 1-3); Effort (items 4-8); and 
Persistence (items 9-12). The internal consistency measure 
(reported by Sherer et al., (1982) returned a Cronbach alpha of 0.69 
for the whole scale For each of the subscales, the Cronbach alphas 
are: Initiative = 0.64; Effort = 0.63; and Persistence = 0.64.  The 
whole scale was revalidated through pilot study by the researcher, 
and it returned a Cronbach alpha of 0.62. The reliability coefficient 
using Guttman split half r was 0.69. 
 
Piers Harris Adolescent Self-Concept Scale, Second Edition 
(2000):   
This is a 60 item scale. Twelve items were modified and adopted for 
the study to measure adolescent’s self-concept. These items were 
pilot tested to get the reliability coefficient of the instrument. The 
revalidated scale, using using Guttman split half had a reliability 
coefficient of r = 0.67. The Cronbach coefficient alpha was 0.70 for 
the total scale, and the domain scale alpha  
coefficients range from 0.60 to 0.93. 
  
Adolescent Motivation Scale:  
This scale was specifically prepared by the researcher for the 
purpose of the study. The scale contains fifteen (15) items. A 
reliability coefficient of r = 0.72 was obtained  using Guttman split 
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half through the conduct of a pilot study on similar population to be 
used for the study.  
 
Parental Support Scale:  
This scale was specifically prepared by the researcher for the 
purpose of the study. The scale contains ten (10) items. The 
reliability of the instrument was attained through the conduct of a 
pilot study on similar population to be used for the study. The 
coefficient alpha is 0.74 
 
Family Factor Scale by Furstenberg and Cherlin (1991) was 
modified and revalidated for use in this study. The coefficient alpha 
is 0.70 while the original scale had an internal consistency reliability 
of .96. 
 
Peer Involvement Scale by Dekovic and Meeus (1997) was 
modified and revalidated for use in this study. The coefficient alpha 
is 0.74 while the original scale had an internal consistency reliability 
of .82. 
 
Procedure 
The researcher first identified adolescents to be used for the study 
and then explained the essence of the study to them.  Thereafter, she 
solicited their support. Also, participants were adequately informed 
of the researcher’s promise of adherence to confidentiality and the 
need for the participants to be precise and truthful in filling the 
questionnaires. After getting them informed and attaining their 
consent, the researcher personally distributed and collected the 
completed questionnaires administered to the adolescents. Three 
hundred questionnaires were administered (300) and collected by 
the researcher. This number (300) formed what was used for data 
analysis of the study.  

 
Method of Data analysis 
Data was analyzed with Pearson Product Moment Correlation and 
Multiple Regression Analysis statistical tools at 0.05 level of 
significance. Multiple Regressions was used to find out the 
combined and relative contributions of the independent variables 
on the psychological well-being of out-of-school adolescents in 
Ibadan. Also, PPMC was used to determine if the level of relationship 
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between the variables will be statistically significant to warrant 
rejection or acceptance of the hypotheses. 
 
Results  
 
Research Question 1 
Are there significant relationships among the independent 
(motivation, self-concept, self-efficacy, peer-influence, parental 
support, gender, family influence) and dependent variables 
(Psychological well-being)? 
 
Table 1: Descriptive Statistics and Correlation Matrix of 
Relationship between Variables 
Variables N Mean Std. 

Dev 
1 2 3 4 5 6 7 8 

Psychological 
Well-being 

300 84.43 18.96 1.000        

Self-Efficacy 300 33.30 9.601 .465 1.000       

Parental 
Support 

300 32.34 8.482 .302 .090 1.000      

Peer 
Influence 

300 42.77 12.83 .010 .044 .090 1.000     

Self-Concept 300 28.88 11.25 .073 .197 .028 .219 1.000    

Motivation 300 49.89 13.57 .070 .006 .248 .077 -.011 1.000   

Family 
Factor 

300 32.06 9.403 .066 .079 .231 .064 -.029 .842 1.000  

Gender 300 1.45 .50 .097 .021 -.130 -.100 -.130 -.232 -.252 1.000 

 
Table 1 gives the description of measures of association between the 
variables identified in this study. The scores indicate that there is 
significant relationship between the variables (self-efficacy, parental 
support, peer influence, self-concept, motivation, family factor and 
gender). One significant outcome of the intercorrelation results is 
that self-efficacy (r = .465, p<0.05) and parental support (r = .302, 
p<.05) correlated positively with the psychological well-being of 
out-of-school adolescents respectively. This implies that self efficacy 
and parental support are significant factors in determining the 
psychological wellbeing of adolescents. 
 
Research Question 2 
What is the joint influence of the independent variables (self-
efficacy, parental support, peer influence, self-concept, motivation, 
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family factor and gender) on the dependent variable (psychological 
well-being of out-of-school adolescents)? 
 
Table 2: Regression Summary Table showing the joint influence 
of the independent variables on the psychological well-being of 
out-of-school adolescentds. 

 
The result on Table 2 reveals that the seven independent variables 
made a joint contribution of 28% to the prediction of the 
psychological well-being of out-of-school adolescents. The 
composite effect of the independent variables as jointly contributed 
to the psychological well-being of out-of-school adolescents are 
revealed as thus, R= .551, R2 = . 303, Adj. R2 = .278 and Std. error of 
estimate 16.1061. The result of the Multiple Regression Analysis 
produced an F-Ratio (7/292) = 11.950 which was significant at 
p<0.05 alpha level. This implies that the psychosocial factors listed 
in table 1 could jointly determine the psychological wellbeing of 
adolescents. 

 
Research Question 3 
What is the relative contribution of each of the independent 
variables (self-efficacy, parental support, peer influence, self-
concept, motivation, family factor and gender) on the dependent 
variable (psychological well-being of out-of-school adolescents)? 
 

R= .551 
R2= .303 
Adj R2= .278 
Std Error= 16.1061 
Source 
 

Df 
 

Sum squares  Mean 
square 
 

F-Ratio 
 

Sig 
 

Regression 7 21698.945 3099.849 11.950 .000 

Residual 292 49805.930 259.406 

Total 299 71504.875 
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Table 3: Relative contribution of the independent variables on 
the psychological well-being of out-of-school adolescents. 
Variables B Std. Error Beta t Sig 
Self-Efficacy .880 .123 .446 7.135 .000 
Parental 
Support 

.615 .140 .275 4.381 .000 

Peer Influence 0.00360 .092 -.024  -.392 .696 
Self-Concept 0.00536 .107 -.003  -.050 .960 
Motivation .142 .158 .102    .901 .369 
Family Factor -.175 .229 -.087  -.763 .447 
Gender 4.642 2.407 .122  1.929 .055 

 
Table 3 highlights the relative contribution of each of the 
independent variables on the dependent variable. The table reveals 
the magnitude of each independent variable contribution on the 
dependent variable. Thus, Table 4.3 shows that self-efficacy, 
parental support and gender had more impact on the psychological 
well-being of out-of-school adolescents than peer influence, self-
concept, motivation and family factor. The t-observed for each of the 
variables attests to this fact. 

 
Discussion of Findings 
The study indicates that there are significant relationships between 
the variables (self-efficacy, parental support, peer influence, self-
concept, motivation, family factor and gender) and the psychological 
well-being of out of school adolescents. The reason for this might be 
that being out of school implies they are not presently attending 
school for diverse reasons such as their parents inability to cater for 
their educational needs, death of parents, truancy, involvement in 
child labour (e.g hawking, etc). Based on these possible 
developments, out-of-school adolescents  have to devise means of 
survival and this bring to bear the fact that today, adolescents live in 
a society which has become multi-complex, thus making the roles of 
adolescents very diffuse and confusing. This finding corroborates 
the explanations by Adeyemo and Adeleye (2008) who stated that 
the roles of adolescents and their developmental tasks are no longer 
well defined and prescribed. Knowledge explosion, material wealth 
pursuit, plurality of the society and estrangement from the extended 
family system, the hypocrisy of adult standards, the fallacy of 
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physical maturity, all present a great battle for the adolescent to 
fight with the dilemma of indefinite status. Though they possess 
exuberant energy with which to pursue their needs, they still lack 
the logical rationale with which to estimate the balance between 
degrees of freedom and the threshold of danger. Thus, adolescents 
engage in activities that pose real threat to their psychological well-
being, especially those that are out-of-school.  

The study also revealed that the seven independent 
variables made a joint contribution of 28% to the prediction of the 
psychological well-being of out-of-school adolescents. The reason 
for this could be adjudged to the fact that these factors have 
implications either positively or negatively on the psychological 
well-being of out-of-school adolescents.  Thus, these factors could 
invariably contribute to the likelihood of out-of-school adolescents 
experiencing school interruption, and their needs to define a course 
in life. This gives credence to the assertion that the issue of 
psychological well-being focuses on how healthy and normal can get 
the most out of life (Dweck, 2006; Seligman and Csikszentmihalyi, 
2000; Vallerand, Blanchard, Mageau, Koestner, Ratelle, 2003). 
Psychological well-being cuts across an individual’s level of 
happiness, motivation, anxiety, depression and academic striving 
behaviours. Psychological well-being has also been demonstrated to 
share a mutually reinforcing relation with adolescent development 
(Marsh & Craven, 2006).  

The study also revealed that the relative contribution of the 
independent variables are diverse in magnitude with  self-efficacy, 
parental support and gender having more impacts on the 
psychological well-being of out-of-school adolescents than peer 
influence, self-concept, motivation and family factor. The reason for 
this could probably be linked to the understanding that 
psychological well-being is a relatively complex notion with a 
variety of components that may contribute to it in an unpredictable 
manner and measure. Also, due to the phenomenon of human 
individual differences, peoples’ reaction to challenges and situations 
differ. Thus, the diverse quantum in magnitude in the impact of 
these factors on the psychological well-being of out-of-school 
adolescents. The submission made possible by this finding is in line 
with the assertions of Shek (1997); Sastre & Ferriere (2000); and 
Van Wel, Linssen & Abma (2000) that there are various factors that 
affect adolescents’ level of psychological well-being. Several studies 
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have confirmed the quality of relationship within families, especially 
with parents, as a major determining factor of psychological well-
being in adolescents (). Some other key factors that may contribute 
to a higher or lower level of psychological well-being in adolescents 
are stress (Siddique & D’Arcy, 1984); physical health (Mechanic & 
Hansell, 1987); and both popularity and intimacy in peer 
relationships (Townsend, McCracken & Wilton, 1988). 
 
Conclusion  
The findings of this study have enabled us to have an insight into the 
plight of out-of-school adolescents as regards the effect of self-
efficacy, parental support, peer influence, self-concept, motivation, 
family factor and gender on their psychological well-being. 

The contributive effects of the independent variables on the 
psychological well-being of out-of-school adolescents were fully 
examined. Also, the predictive effect of the independent variables on 
the dependent variable was well considered. Thus, from the findings 
it could be concluded that:  

      There is significant relationship between the variables 
(independent and dependent) identified in the study. The 
independent variables (self-efficacy, parental support, peer 
influence, self-concept, motivation, family factor and gender) have 
significant and relative contributive effects on the psychological 
well-being of out-of-school adolescents (dependent variable) with 
self-efficacy contributing the most and gender the least. Self-efficacy 
and parental support have significant relationships with the 
psychological well-being of out-of-school adolescents. 

Based on the findings of the study, peer influence, self-
concept, motivation, family factor and gender did not have 
significant relationship with the psychological well-being of out-of-
school adolescents. 

 
Implication of the Findings 
The findings of this research provide reasonable information that 
can be applied in the developmental lifespan of out-of-school 
adolescents. The study found out that out-of-school adolescents 
could desire to integrate survival instinct into their self-identity as 
they encounter adaptational, developmental and societal challenges. 
Hence in the Nigerian contemporary society, adolescents live in 
situations which have become multi-complex, thus making the roles 
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of adolescents very diffuse and confusing.. Coupled with this 
complexity are the multifarious needs (biogenic, physiogenic, 
sociogenic and psychogenic) that the adolescent has to satisfy. The 
advantage of their vigour may be overweighed by their inability to 
apply logical rationale to draw the dividing line between  degrees of 
freedom and the threshold of danger. They are liable to engage in 
activities that pose real threat to their psychological well-being.  

The study has significant implication for parents, guardians 
and significant others. The findings revealed that one of the most 
important domains for the development of the adolescent is the 
relationship with parents. Here the big developmental task for the 
teenager is to continue to be the son, with the rights and obligations 
this role implies and at the same time gradually acquire the 
autonomy and independence appropriated to their age (Walsh & 
Scheinkman, 1993). During this process, it is supposed the 
adolescent will restructure attitudes and behaviour patterns, which 
is not always easy, and so, the adolescent may experience 
alterations of his psychological well-being. Usually, the most difficult 
developmental tasks are related with domains of autonomy, control 
and rules and values of the family structure. Although many parents 
understand that the adolescent should be autonomous, very often 
this autonomy is denied because is difficult for them to really accept 
it and to know how to negotiate with the teenager this new 
demands, making the adolescent to be resentful, to adopt a negative 
attitude and to provoke internal conflicts and also conflicts within 
the family relationship (Emery, 1992; Goodnow, 1994). 

Also, the findings of this study have implications for the 
academic researchers, sociologists  and the professional help givers 
(personality psychologists, social and cognitive psychologists). The 
study clearly identified that psychological well-being comprises 
people’s moods and emotions over time and that it is expressed 
between individuals and societies. Likewise, the study thus revealed 
that psychological well-being as a construct has several different 
lines of research. It has implications for sociologists and quality of 
life researchers who conduct surveys to determine how 
demographic factors influence people’s psychological well-being; 
and how adaptation and varying standards influence people's 
feelings of well-being. The study has implications for the . mental 
health researchers who extend idea of mental health beyond 
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depression and distress to include the presence of happiness and life 
satisfaction.  

 
Recommendations 
Based on the findings of this study, the researcher wishes to make 
the following recommendations:  

The family, society and significant others should take time to 
appreciate and understand the developmental task of out-of-school 
adolescents so as to devise appropriate measure on how best to 
understand, relate, maintain and sustain pleasant social relationship 
with them as to facilitate permissible environment where they can 
express themselves freely.  

Intervention programmes should be put in place that will 
guide and re-orientate out-of-school adolescents who have need for 
self-discovery. Through appropriate information and counselling 
support services, out-of-school adolescents could be made to 
positively appraise their challenges and appreciate their 
developmental nature.  
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