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  IS THIS CODE MIXING OR CODE SWITCHING?  REVIEWING KF 205 
COURSE OFFERED BY INSTITUTE OF KISWAHILI STUDIES, UNIVERSITY 

OF DAR ES SALAAM 
 
 

Elizabeth Godwin Mahenge  
Institute of Kiswahili Studies (I.K.S)  

University of Dar es Salaam 
 
 
Abstract: 
According to Bokamba (1989), Code-switching is the mixing of words, 
phrases and sentences from two distinct grammatical (sub) systems 
across sentence boundaries within the same speech event... while  
code-mixing is the embedding of various linguistic units such as affixes 
(bound morphemes), words (unbound morphemes), phrases and 
clauses from a co-operative activity where the participants, in order to 
infer what is intended, must reconcile what they hear with what they 
understand. 'KF 205 Uandishi wa Kubuni: Nadharia na Vitendo' is a 
course offered by The Institute of Kiswahili Studies at the University of 
Dar es Salaam. This is a Swahili course that teaches creative writing. It is 
an on line course offered to second year students during the semester 
two 2011/2012. The language of instructions within Learning 
Management System (LMS) is English while the language of instructions 
of the course is Swahili. What shall we call it? Is this code mixing or 
code switching? This paper is going to review KF 205 course so as to 
find the answers and solutions to this question. 
 
Introduction 
Bokamba (1989) defines code-switching as the mixing of words, phrases 
and sentences from two distinct grammatical (sub) systems across 
sentence boundaries within the same speech event... while  code-
mixing is the embedding of various linguistic units such as affixes 
(bound morphemes), words (unbound morphemes), phrases and 
clauses from a co-operative activity where the participants, in order to 
infer what is intended, must reconcile what they hear with what they 
understand. 
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Another person (Ho, 2007) defines code mixing as a change of 

one language to another within the same utterance or in the same oral 
or written text. This is a common phenomenon in societies in which 
two or more languages are used. For example, in Tanzania, the use of 
Swahili and English within the same utterance. 

Many researches show that, there are many reasons for using 
code - mixing and code – switching. Some of these reasons are: status, 
integrity, self-pride, comfortability and prestige (Akere, 1977; Bokamba, 
1989; Hymes, 1962; Kachru, 1989; Kamwangalu, 1989). Other reasons 
are: modernisation, westernization, efficiency, professionalism, and 
social advancement (Kachru, 1989; Kamwangalu, 1989) as quoted in 
Ayeomoni (2006). 

Wikipedia free Encyclopedia defines code-switching as 
concurrent use of more than one language, or language variety, in 
conversation en.wikipedia.org/wiki/Code- switching. Code-mixing is the 
mixing of two or more languages or language varieties in speech 
http://en.wikipedia.org/wiki/Code-mixing. 

From these definitions, one can say that, code-mixing and code-
switching are things that involve mixing or switching one language to 
another. With our case in Tanzania, it is switching or mixing from 
English to Swahili or to mother tongues and vice versa. 
 
2.0 Reviewing KF 205 Course 
'KF 205 Uandishi wa Kubuni: Nadharia na Vitendo' is a course offered by 
The Institute of Kiswahili Studies at the University of Dar es Salaam. This 
is a Swahili course that teaches creative writing. It is an on line course 
offered  to second year students during semester two 2011/2012. The 
language of instructions within Learning Management System (LMS) is 
English while, the language of instructions of the KF 205 course is 
Swahili. 
 
Let us consider the following examples: 
1.1My courses > kozi zangu 
1.2  Assignment > mazoezi 
1.3  Due date: Friday, 6 May 2011, 2:25 p.m > tarehe ya mwisho: 

Ijumaa, tarehe 6 mwezi wa Mei  mwaka 2011, saa 8 na 
dakika 25 mchana. 

 1.4  Edit this page > hariri ukurasa huu 
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1.5  Good afternoon > habari za mchana 
1.6  Good morning > habari za asubuhi 
1.7  Good evening > habari za jioni 
1.8  Logout > toka mtandaoni 
1.9  Login > ingia mtandaoni 
1.10  Update profile > hariri wasifu 
1.11  Thur, 2 Feb 2012, 07:54 p.m (5 days 17 hrs) > Alh, tarehe 2 

mwezi wa Februari mwaka 2012, saa  1 na dakika 54 usiku ( 
siku 5 na saa 17) 1.12Calender > kalenda 

1.13  February 2012 Sun Mon Tue Wed Thu Fri Sat > Februari 
mwaka 2012 Jumapili Jumatatu  Jumanne Jumatano 
Alhamis Ijumaa Jumamosi 1.14Upcoming events > mambo 
yatakayotukia 

1.15  There are no upcoming events > hakuna matukio yoyote 
yaliyotukia 1.16Go to calender > Rudi  kwenye kalenda 

1.17  New event > tukio jipya 
1.18  You are logged in as Elizabeth Godwin Mahenge > umeingia 

mtandaoni kama Elizabeth  Godwin  Mahenge 1.19People >  
watu 

1.20.1   Online users > watumiaji wa mtandaoni 
1.21  Add a new discussion topic >Foramu hii ni kwa ajili ya 

wanafunzi kufahamiana. Kila mmoja ajitambulishe anaitwa 
nani, amesoma wapi na maelezo mengine utakayopenda 
 kuyatoa.Karibuni sana! Unachotakiwa kufanya ni 
kubofya mahali palipoandikwa "add a  new  discussion 
topic"; kisha andika maelezo yako. Mwishoni kuna mahali 
 pameandikwa "post to a  forum". 

1.22 Full name> Uandishi wa Kubuni Kwa Kiswahili: Nadharia na 
Vitendo (Vigezo)  

1.23  Short name> KF 205 
 
3.0 Is it Code Switching or Code Mixing? 
From the definitions given to regarding code-mixing and code-
switching, what happens in KF 205 Uandishi wa Kubuni: Nadharia na 
Vitendo course is neither of the two. It is something different. As the 
one who uses English language is the system administrator while the 
one who uses Swahili language is the course instructor. These are two 
different people. There is no way you can cut across. In order for it to 
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be code switching or code mixing, it should be the utterance by same 
speaker. These are two different speakers who are independent. No 
one depends on the other. So this is neither of the two. It is not code-
mixing or code- switching. 
 
4.0 Conclusion and Recommendations 
From this experience, we recommend that Learning Management 
System of the University of Dar es Salaam should give different 
language options within a module system. In this setting of the 
language, it reads “Force language” whereby there are two options 
only. These options are: Do not force and English (en). Whatever option 
you choose, nothing will take place. It will remain in English language. 
In order to remove this problem, there must be different language 
options in which the course instructor may choose the language of his 
or her preference. 
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Abstract 
This study investigated management of teacher development 
programmes, productivity and students’ academic performance among 
secondary school students in Oyo State, Nigeria. It adopted the survey 
research design that cut across 2 Local Government Areas [LGAs] of Oyo 
State (rural and urban) with a total population of 14,663 teachers and 
967 Principals from 967 secondary schools. A researcher-developed 
questionnaire that yielded ‘r’ -0.92 using the method of split half was 
adopted. The multi stage sampling procedure was adopted to select 30 
secondary schools and 300 teachers inclusive of Principals. Two research 
questions and 3 hypotheses guided the study. Findings included that a 
significant relationship existed between teacher development 
programmes and teacher job performance (r=0.166, p<0.05). An 
insignificant relationship existed between teacher development 
programmes and students academic performance. The study 
recommended that teachers should be exposed to more development 
programmes that must be planned with the learner in focus. Teacher 
development programmes should be more regular than they are 
presently. 
 
Introduction 
The teacher at various times has been known as the pivot of education. 
Studies have shown that he is the one singular irreplaceable item in the 
teaching-learning process. Omolewa (2009) and Obanya (2010) were 
able to explain the importance of the teacher in teaching. Omolewa 
(2009) explained that despite the breakthrough in modern Information 
Communication Technology (ICT), there has not been a substitute for 

mailto:opeoyekan@yahoo.com
mailto:emmanisah2005@yahoo.com
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the teacher. In a similar way, Obanya (2010) explained that a nation that 
ignores the teacher withholds its own development; and in a similar 
manner, the National Policy on Education (Federal Republic of Nigeria, 
2004) explained that education cannot meet its objectives without 
qualified and adequate teachers. While explaining the importance of 
teachers, Emunemu and Isuku (2011) stated that the teacher is 
undoubtedly the most important factor for achieving a profitable 
learning outcome in every school system. Babalola (2011), in explaining 
the role of the teacher in times of global changes stated that the 
upsurge in the number of school age children has continued to influence 
positively the demand for teachers whether qualified or unqualified.  
 Scott and Raniya (2011), studying professional development of 
school leaders in Canada and East Africa observed that gone were the 
days when teacher productivity was stereotyped. The modern teacher 
focuses on several challenges encompassing diverse duties and 
expectations that range from instructional leadership to financial 
management, policy developer, decision maker, staff mediator, 
negotiator and marketer. Their study was particularly keen on strategies 
that could assist today’s teacher cope with the exigencies of modern 
school challenges. One of its findings rested on renewed teacher 
development programmes. 
 Again, Bottery (2011), studying educational leadership and its 
sustainability, was able to explain that the status quo of the teaching 
profession in relationship between productivity and capacity must alter 
for sustainability of productivity in the profession. He was particularly 
irked by emerging demographic figures which will keep teacher demand 
high but unfortunately in emerging economies like Nigeria, hence the 
need for the present study to find out the challenges and solutions. 
 In Nigeria, the teacher appears ill-equipped for his/her 
professional calling. There have been consistent complaints from 
stakeholders especially in the area of student performance in external 
examinations. Students in Nigeria are often exposed to examinations at 
the end of Senior Secondary School conducted by the West African 
Examinations Council (WAEC) and the National Examinations Council 
(NECO). Students’ performance in these examinations have consistently 
been low as shown in Tables 1 and 2 in Oyo State. The figures presented 
here are in respect of 2 core subjects that serve as entry requirements 
to universities; English Language and Mathematics. 
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Table 1: Students Performance in WAEC May/June Examinations 2005-

2010 in Oyo State, Nigeria 

 
 

S/
N 

 
 

Year 

 
Total No. 

of 
candidate

s 
registered 

Total No. 
of 

candidate
s with 
Credit 
Pass in 
Maths. 

 
% of 

Student
s  

with 
Credit 
Pass in 
Maths. 

Total No. 
of 

candidate
s with 
Credit 
Pass in 

Eng. Lang. 

 
% of 

student
s with 
Pass in 

Eng. 
Lang. 

1. 200
5 

62,942 2,463 3.9 16,877 26.8 

2 200
7 

64,790 3,016 4.6 17,850 27.5 

3. 200
8 

35,952 3,354 8.2 5,301 14.7 

4. 201
0 

34,225 3,144 9.1 5,489 16.0 

Source: Extracts from compilations of WAEC Results (Oyo State 
Ministry of Education, Ibadan). 

 
Table 2: Oyo State Students’ Performance in NECO June/July 

Examinations; 2006-2008 

 
 
 

S/
N 

 
 
 

Yea
r 

 
 

Total No. 
of 

students 
Registere

d. 

Total No. 
of 

candidat
es with 
Credit 
Pass in 

Eng. 
Lang. 

% of 
candidat
es with 
Credit 
Pass in 

Eng. 
Lang. 

Total No. 
of 

candidat
es with 
Credit 
Pass in 
Maths. 

% of 
candidat
es with 
Credit 
Pass in 
Maths. 

1. 200
6 

30,225 9,502 31.4 8,738 28.909 

2 200
7 

31,312 10,052 31.4 9,417 30.07 

3. 200
8 

31,632 10,957 38.4 9,410 29.748 
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Source: Extracts from compilations of NECO Results (Oyo State 
Ministry of Education, Ibadan). 

 
A cursory look at the figures above from the 2 examinations 

showed dismal performance by students in both examinations. For 
example, the annual performance of Oyo State students between 2005 
and 2010 in Mathematics has never exceeded 10%, while that of English 
Language did not exceed 30%. The performance indicated that annual 
admission to universities that required English Language and 
Mathematics as basic minimum admission requirements will be low. To 
this end, some scholars made submissions. For example Onuka and 
Emunemu (2009), identified poor infrastructure as being contributory to 
poor students’ academic performance. In another study on students’ 
academic performance, Fabunmi (2008) pointed out that a positive 
correlation existed between gender and academic performance. The 
study revealed that schools with a high proportion of boys usually 
performed better than those with higher proportion of girls. Also, 
Emunemu and Isuku (2011) asserted that the cause of the unsatisfactory 
state of affairs in schools had been linked to many factors, among which 
is the low level of teachers’ productivity which in itself is due to lack of 
basic knowledge and skills that could improve teacher performance in 
their service delivery. Thus, there seems to be a positive relationship 
between the teachers’ level of professional development and their 
performance in the classrooms. Abubakar (2011), observed that the 
teacher has several contributions to students’ academic performance 
and such must be well updated. In his study, it was observed that 
further training and development had significant influence on students’ 
academic performance in Kwara State of Nigeria. This study examined 
the contributions of teacher development programmes to students’ 
academic performance.  Tables 1 and 2 already indicated that 
students’ academic performance is poor, hence the investigation to 
assess the level of training possessed by teachers. 
 
Statement of the Problem 
Over the years, the number of students in schools has been rising while 
government expenditure on education has also been rising. Despite 
these rising profiles, performance by students in external examinations 
that formed basis for admission to higher educational institutions has 
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been declining, pointing to the existence of some underlying factors. 
Several causes have been identified that include poor infrastructure, 
gender disparity and in some cases poor funding and financing. The 
issue of teacher development has been acknowledged but not well 
investigated. This study, therefore, investigated the management and 
contributions of teacher development programmes, especially from the 
perception of recipients (the teacher) using attendance at organized 
conferences, workshops and seminars to update knowledge and 
enhance their productivity. It is envisaged that proper planning and 
management of such programmes will enhance teacher capacity and 
improve productivity leading to improved students’ academic 
performance, especially in Oyo State, Nigeria. 
 
Research Questions 
The following research questions guided the study. 

1. What is the perception of teachers and principals on their 
professional development and training in Oyo State, Nigeria? 

2. What is the distribution of academic and professional 
qualifications of senior secondary school teachers in Oyo State?  

 
Hypotheses 
The following hypotheses guided the study. 
Ho1: There is no significant relationship between teachers’ 

professional training programmes and job performance 
(productivity) among Oyo State senior secondary school 
teachers. 

Ho2: There is no significant relationship between teachers’ 
professional development and students’ academic performance 
in Oyo State Senior Secondary Schools. 

Ho3: There is no significant difference between principals and 
teachers’ perception on their professional development 
programmes in Oyo State, Nigeria. 

 
Methodology 
The study adopted the survey research design of the ‘ex-post facto’ 
type. The study used a total population of 14,663 teachers. The multi 
stage sampling procedure was adopted to select two local government 
areas for the study. Local government areas were selected on the basis 
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of urban and rural. Those selected were: Ibadan North for urban and 
Akinyele for rural. The total number of schools in Ibadan North LGA is 30 
while Akinyele has 28. Schools were selected on the basis of old and 
new schools resulting to a total of 20 old schools and 10 new schools. 
Ten teachers that included school Principals were selected from each 
school, giving a total sample population of 300 respondents drawn from 
Senior secondary schools. 
 A researcher-designed instrument was adopted for the study 
titled ‘Teacher Development and Academic Performance Questionnaire’ 
(TDAPQ). The instrument was face and content-validated by 
lecturers/colleagues in the Department of Educational Management of 
the University of Ibadan. The instrument was further subjected to a trial 
test using the split half method that yielded ‘r’ -0.92 considered very 
high. Data collected were collated; as 250 questionnaires representing 
83% were returned. Research questions were analysed using descriptive 
statistics (Mean and Standard Deviation), while hypotheses 1 and 2 
were analysed using Pearson’s Product Moment Correlation (PPMC) and 
hypothesis 3 was analysed using t-tests. 
 
Theoretical Framework 
The study referred its theoretical basis on the Principle of ‘change’. 
Nwankwo (1982), expatiating on the principle of change explained that 
the principle recognizes that there are innumerable forces that demand 
change in education. The study explained that the problem to 
educational administration was how to determine and implement 
necessary changes to education without off-setting the stability of 
education. The study further explained that the principle of change had 
some subsets such as; adaptability, flexibility and stability. The 
educational administrator must be adaptable to changes. He must be 
flexible and remain stable in the midst of changes. To attain this, an 
educational administrator must be sound in theories, trainings and 
techniques. To this end, the certification of yesterday requires renewal 
through professional development and training for school teachers to 
remain relevant. Absence of training will maintain the teaching status 
quo and continue to produce students of poor educational relevance. 
 From the foregoing, what could then be the problems of 
education in Nigeria? It can be asserted that education has changed but 
teaching and teachers have not changed. There is need therefore to 
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study the educational system again to find solutions to problems already 
identified. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Conceptual Framework 
ig. I:  Conceptual framework on teacher development programmes and 
productivity by the researchers 

The above figure indicates that the education sector has goals 
that are geared towards an improved modern society/nation. Those 
goals have been largely unrealized because of poor teacher education 
though there are other factors as low infrastructure and low funding. 
Inefficiency of the system has resulted into unrealised goals with mass 
failure. The absence of an improved society has led to the absence of 
peace; therefore, there is an urgent need for intervention from 
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governments in the form of teacher development programmes, new 
curricula, improved infrastructure and funding. 
 
 
Results 
Research Question I 
What is the perception of teachers and principals on their professional 
development and training in Oyo State, Nigeria? 
 
Table 3 presented the opinions of teachers and principals on both 
development programmes and their effects. 
 
Table 3: Teachers and Principals’ Perception on Development and 

Training Programmes in Oyo State (N=250) 
 

S/N Questionnaire item SA A D SD X SD 

 
1 

You require additional 
training on the job to meet 
with increasing complexities 
in teaching profession 

200 
(80) 

25 
(10) 

20 
(8) 

5 
(2) 

 
3.24 

 
0.8 

 
2. 

You need on the job 
training due to inability to 
secure study leave to 
further your education 

200 
(80) 

40 
(16) 

10 
(04) 

0 
(0) 

 
3.28 

 
0.8 

 
3. 

You have attended staff 
development programmes 
organized by state ministry 
of education in the last 3 
years 

150 
(60) 

20 
(8) 

20 
(8) 

60 
(24) 

 
3.58 

 
0.9 

 
4. 

I have enjoyed and 
benefitted from training 
programmes I attended 

100 
(40) 

60 
(24) 

60 
(24) 

30 
(12) 

 
2.68 

 
0.7 

 
5. 

Programmes are organized 
for your development by 
your school principal 

50 
(20) 

60 
(24) 

100 
(40) 

40 
(16) 

 
2.50 

 
0.6 

 
The results from Table 3 showed that most teachers require additional 
training programmes to perform better. Added to this, most schools 
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don’t organize internal development programmes for teachers. These 
are constraints to furthering education as teachers’ performance cannot 
be said to be at its best. Fifty per cent (50%) of teachers don’t enjoy 
internally organized programmes, 90% of teachers agreed that they 
need additional development and training programmes to perform 
better while 96% of teachers expressed optimism on the constraints of 
furthering education. 
 
Research Question 2 
What is the distribution of academic and professional qualification of 
senior secondary school teachers in Oyo State? 

Table 4 shows the distribution of teachers with respect to their 
academic qualifications in the 2 LGAs studied. 

 
Table 4: Teachers Academic/Professional Qualifications 

 

S/N Qualification Frequency Percentage 

1 NCE - - 

2. HND 20 8 

3. B.Ed, B.Sc (Ed), B.A. (Ed) 110 44 

4. B.A, B.Sc 50 20 

5. PGDE, M.Ed and PhD (ed) 60 24 

6. M.A, M.Sc, Ph.D (Sci & 
Arts 

10 04 

 Total 250 100 

 
 Table 4 is self explanatory. Though the distribution failed to 
explicitly differentiate between rural and urban distributions, it gives the 
enquirer an idea of what obtains in some senior secondary schools. It is 
clear that holders of the Nigeria Certificate in Education (NCE) are not 
allowed to teach in the senior secondary schools. 
 The percentage of teachers in senior secondary schools that 
have teaching qualification in education is below 50% while it is evident 
that Higher National Diploma (HND) are still there to teach technical 
subjects to which education has not provided adequate technical hands. 
However, on the total average on teacher qualification, first degree and 
postgraduate degrees in education, taken together gives 68% which is a 
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good average but not excellent. More needs to be done to phase out 
unqualified teachers. 
 
Hypothesis 1 
There is no significant relationship between teachers’ professional 
training programmes and job performance (productivity) among Oyo 
State senior secondary school teachers. 

This hypothesis was analysed using PPMC to show the 
relationship between teacher qualification and teacher job 
performance. 
 
Table 5: Relationship between Teacher Development Programmes and 
Job Performance 
 

 
Variables 

 
N 

 
X 

 
S.D 

‘r’ cal ‘r’ 
Crit. 

 
Sig. 

Teacher 
development 
programmes 

 
25
0 

 
16.26 

 
.04 

 
0.166 

 
0.163 

 
0.05 

Job 
performance 

25
0 

12.17 3.52 

p < 0.05 
 The PPMC result above indicates an ‘r’cal. of 0.166. ‘r’ cal 
(0.166) > ‘r’ critic (0.163). This means that the job performance of 
teachers increases as they are exposed to more training and 
development programmes. It can be inferred that if job performance 
increases, then students’ academic performance will also rise. 
 
Hypothesis 2 
There is no significant relationship between teachers’ professional 
development and students’ academic performance in Oyo State Senior 
Secondary Schools. 
 
This hypothesis explored the potentials of aligning teacher development 
programmes with students’ performance. 
 
Table 6: Teachers’ Professional Development and Students’ Academic 
Performance 
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Variables N X S.D ‘r’ cal ‘r’ Crit. Sig. 

Teachers’ 
professional 
development 

250 12.7 3.52  
-0.005 

 
.163 

 
-0.05 

Students academic 
performance 

250 11.50 2.43 

p < 0.05 
 The result of ‘r’ cal -0.005; ‘r’ crit = 0.163 indicates a negative 
relationship which is to say that as teachers’ professional development 
increases, students’ academic performance decreases. Though 
insignificant at ‘r’ 0.005, these are issues to discuss on it. 
 
Hypothesis 3 
There is no significant difference between Principals and teachers’ 
perceptions on their professional development programmes in Oyo 
State of Nigeria. 

This hypothesis examines the way teachers and principals assess 
their trainings. For a good assessment, the t-test statistic was used as 
shown in Table 7. 
 
Table 7: Perception of Principals and Teachers on Professional 

Development Programmes 
 

Group  N Mean S.D df t-cal t-critical Significant 

Principals 30 15.60 1.51  
248 

 
0.501 

 
1.96 

 
0.615 Teachers 220 16.08 3.0 

p < 0.05 
 From Table 7, though teachers have a high mean, showing they 
have a higher perception, the value is however not significant. 
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Discussion 
From the results obtained from both research questions and 
hypotheses, it could be inferred that Oyo State is not lacking in the area 
of qualified teaching manpower, but at the same time, it is not 
excellent. Table 4 indicated that holders of NCE do not teach at senior 
secondary school level in Oyo State. Again, there are several holders of 
postgraduate qualifications including Ph.D teaching at the secondary 
school level. Tables 1 and 2 showed clearly, the dismal performance of 
Oyo State students in external examinations. Table 6 indicated that the 
more the development of teachers, the lower the performance of 
students. This finding does not tally with that of Babalola (2009), 
Obanya (2010) and Omolewa (2008). The expectation is that the higher 
the level of teachers, the higher their productivity and the better the 
performance of students. This finding indicates that it is not only the 
teachers that account for students’ poor academic performance. If we 
develop the teachers without taking care of the others, our action could 
not yield the desired results. The other school indicators showed that in 
most schools, student-teacher ratio is high. This implies that the schools 
need a holistic diagnosis. 
 Findings in this study indicated that productivity was high with 
exposure to training. It was observed that teachers could not easily 
secure study leave. The study exposed the fact that there are no internal 
training mechanisms in schools from school heads with a higher 
percentage of teachers not attending development programmes in 3 
years. Though 3 years could be perceived as small, changes could have 
taken place in the system within such a short time. Such changes could 
at times affect students’ academic performance. 
 
Implications for Educational Administration and Planning 
 
Since findings showed that teacher development has a high correlation 
with their productivity, it is important that teacher development 
programmes be regularized, especially workshops and seminars. 
 Though distribution of teaching qualification is above average, 
the state is advised to strive towards excellence i.e. 100%. It won’t be 
too much if study leave is provided for ageing teachers to update their 
knowledge. In some cases, older teachers could be exposed to foreign 
education in advanced countries. 
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 The relationship between teachers’ development programmes 
and students’ academic performance is weak. It indicates that teachers’ 
programmes are not tailored to the needs of students. This study 
therefore recommends that the needs of students be incorporated into 
the programmes of teachers to make their training more relevant and 
result-oriented. 
 
Conclusion 
The study investigated the contributions of teacher development 
programmes to students’ academic performance and observed that 
though Oyo State had an above average level of qualified teachers, it 
could not attain excellence because a percentage of its teachers are 
HND holders. It was exposed that the school system required a holistic 
approach for improved students’ performance. 
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Abstract 
The main purpose of this paper is to present how private sector 
organization can participate in funding college of education in Nigeria. 
The paper maintains that quality of education depends, to a large 
extent, on how well the institutions that provide the education are being 
funded. The sources of funds to colleges of education in Nigeria were 
discussed. The challenges to adequate funding of colleges of education 
in Nigeria were also discussed. The areas and process through which 
private sector organizations can participate in funding colleges of 
education were also discussed. The paper recommends, among other 
things, that colleges of education should explore other sources of 
funding their programmes instead of over dependence on the 
government's budgetary allocation. 
 
Introduction    
Funding is central and paramount to the success of education. 
Unfortunately, money is not readily available for distribution to all levels 
of education, whether primary, secondary and tertiary. It is scarce and 
not easy to come by. In fact, it is the inadequate monetary resources to 
colleges of education and Nigerian Universities that culminated in 
different strike actions of ASSUU and COEASU for many years and the 
most recent strike in 2011, which lasted for more than 5 months. 
Onwuka (2004) expresses the notion that higher education subsector 
had suffered continuously from inadequate and poor funding, more so, 
if cognizance is taken of the falling value of the naira. Ezekwesili (2006) 
adds that underfunding of education especially at the tertiary level has 
become a recurring phenomenon in the polity, because almost 
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everyone seems to agree that funds allocation to the education sector 
cannot meet the sectoral and sub sectoral needs, taking into 
consideration the monumental decadence in the education sector. 
Adegun (2007) observes that funding colleges and universities in the 
past was adequate but now government has declared that it can no 
longer fund universities let alone colleges adequately.  Bakkabulindi 
(2005, from Uganda-East Africa) submits that poor funding of education 
in Uganda has led to deteriorations in that country’s infrastructures and 
human capacity building. 

Colleges of education in Nigeria became fully operational in the 
1960s with the establishment of the Federal College of Education Zaria 
in 1962 and Alvan Ikoku College of Education, Owerri in 1963.   From the 
70s till now, rapid growth had occurred in number and enrolment 
including Ebonyi State College of education, Ikwo. The colleges are 
structured to offer mainly teacher education in line with the stipulation 
of Federal Republic of Nigeria (2004), which states that “all teachers in 
educational institutions shall be professionally trained. Teacher 
education programmes shall be structured to equip teachers for the 
effective performance of their duties”. Existing colleges of education in 
the country are categorized on the basis of ownership. Presently, there 
are 75 colleges of education in the country, ranging from 20 federal 
colleges, 45 state colleges, and 10 private colleges. Inclusive are 5 
colleges of education that award bachelor’s degree in education, one 
Nigerian Army College and National Teachers Institute (NTI) distance 
learning system, (NCCE, 2006). 

The students’ population of Nigerian colleges of education has 
continued to grow especially since 1976 when the universal primary 
education scheme was introduced; 1988 when the first batch of  
graduate from 6334 system of education was turned out and enrolled in 
tertiary institutions most especially in the 90s when most states began 
the implementation of phasing out Teachers Grade II certificate and 
recognizing Nigerian Certificate in Education (NCE) as the minimum 
qualification for teaching in primary schools. According to NCCE (2005), 
by the end of the year 2009, projected population of the 75 colleges of 
education would enroll above 724000 students.  

The growth been witnessed both in the number of colleges of 
education and students’ enrolment has of course increased the burden 
of financing the system. Okafor (1992) noted that though it may be 
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asserted that the desire of government is to give good education to her 
citizens, this aspiration has not been matched with actions due to 
inadequate funding. 

College of education on its part is an expensive social service 
that consumes a large part of government resources. As a result of the 
limited resources available, government allocation can no longer meet 
the needs of the schools. Many college Provosts complain of inadequate 
funds and lack of material resources to run their schools. Many colleges 
are still lacking lecturers, and adequate physical facilities needed for 
teaching and learning, such as lecture blocks, seats, hostels, offices, and 
laboratory equipment etc. The success of college of education depends 
on the resources available for it. Money is very important in this respect 
because by it, all vital elements in the school can be obtained.   

The dwindling economic situation in the country has made it 
difficult for the government to meet up the financial demands of 
colleges of education. Education is cost intensive but it is a sure way to 
development. Therefore, stakeholders have to pay the price associated 
with the funding. The bitter truth is that Nigeria remains one of the few 
countries where education is largely funded by government. Nigeria 
presents a classical study in over- dependence on government for 
provision of virtually everything.  Total dependence on government for 
the provision of everything will not solve the problems of colleges of 
education in Nigeria. Hence, there is need for supplementary sources of 
funding to reduce over dependence on government. This is one of the 
reasons why the government should provide a workable policy to 
encourage private sector participation in the funding of colleges of 
education. In this paper, private sector is used to refer to organizations 
owned and managed by individuals or groups of individuals. Kirk (1983) 
stated that private sector is the part of a country’s economy owned, 
operated and managed by private individuals. The importance of private 
sector participation in funding of colleges of education cannot be 
overemphasized. They are an important link in the production of 
manpower resources for economy. Agusiobi (1995) noted that some 
private business organizations and companies usually employ the 
services of colleges of education graduate as clerk, typists, sales 
persons, industrial operatives etc. Therefore, private sector participation 
in the funding of colleges of education will assist the government in 
providing the needed funds and other physical facilities to run the 
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colleges of education in Nigeria. There are no doubts that some private 
organizations give donations to schools. The issue now is to make the 
assistance compulsory by designing a policy on private sector 
participation in funding education at state level.  

Egbo (1997) pointed out that Alumni Associations also 
constitute private sector, which funds schools through a fixed levy 
among themselves. Ajibade (1989) argued that because of financial 
difficulties, the state government should come up with definite policies 
on how private sector can assist in funding education. Nduka (1995) also 
argued in favour of private sector participation in funding colleges of 
education. Bray (1996), writing on private sector participation in the 
funding of colleges of education, noted that local businessmen donate 
money for the alleviation of poor standards of colleges of education 
infrastructure. Enyi (1996) noted that Rotary and Lion Clubs are known 
for small scale sponsorship of students in colleges of education and 
Universities. It must be noted however, that contributions of the private 
sector in the funding of colleges of education needs to be enhanced. 

 

Importance of Proper Funding of Colleges of Education  
Proper funding of colleges of education has attracted much interest and 
concern both in the past and in recent times in both developed and 
developing countries. People have expressed concern for the improved 
funding of colleges of education because of its fundamental importance 
in the entire educational system. Adesina and Ogunsajus (1984) noted 
that college of education is the corner stone of any education system, 
which promotes economic growth, social development and it is the 
principal means of improving the welfare of individuals. Education lies at 
the heart of all efforts to build the human capital necessary for 
sustained development. In fact, the success of any college of education 
system in Nigeria and any other country in the world depends upon the 
extent to which fund is available for the resources (human, materials 
infrastructure) needed. In short, adequate funding is the only recipe for 
ensuring a qualitative college education. Fafunwa (1996) believed that 
without a solid foundation and adequate funding, there will be no 
attainment of the tertiary education programmes. The educational 
system at the college of education level will collapse like a pack of cards. 
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He went on to emphasize that college of education is fundamental 
because it provides the basis and foundation for every other training, 
which the child receives. Ozigi and Ezeocha 1982 in Ahukanna and Oguh 
(2019) stated that funding is necessary because from the planning stage 
of an educational programme to the evaluation and certification of the 
programme, its implementation needs capital investment. Money is 
needed for the purchase of the tools and facilities, running cost, 
maintenance of the plants, and allocation of projects and pursuit of 
programme of visible quality for updating dilapidating equipments. 
Ukeje, Ndu and Akabogu (1992) stressed that almost everything the 
school does require money. The provision and expenditure of fund 
become necessary. Education at all levels is an expensive enterprise. In 
most of our colleges of education there is lack of capital equipment to 
the extent that most capital projects are abandoned. The success of any 
college of education programme depends on adequate funding by the 
Federal and State Governments and other sources in order to achieve 
quality college of education programmes. The importance of funds in 
the management of college of education programmes is being 
emphasized greatly because the funds invested in education 
programme have private, public and social benefits. The quality of 
education depends to a large extent on how well it is being funded in 
terms of providing the necessary equipments and teaching materials. 

The inadequate financing of our college of education schools 
results in the inability of educational systems to function properly and 
satisfactorily. Education is a spender rather than a collector of funds. 
That is why it makes heavy demands on the government for the 
successful implementation of educational programmes. 

 

Internal Revenue Sources for Colleges of Education  

1. School fees  
The school fees can be a veritable source of revenue generation for 
the colleges of education if adequately planned and implemented. It 
will be the responsibility of the committee to determine the 
appropriate school fees to be charged bearing in mind the ability of 
parents to pay, the need to maintain democratic education as 
opposed to elitist education, and the general economic conditions 
of the country.  



26  Improving   Funding   Of   Colleges   Of…    

2. Department fees  
The strategic planning committee will also have to determine the 
appropriate departmental fees to be paid by students that will help 
the various departments carry on with essential services. This might 
vary with departments depending on the special needs and 
circumstances of the departments. 

3. Book production and sales  
The strategic plan will incorporate plans for departments to 
organize book writing production and sales on the various course 
programmes offered by the departments. 

4. Creativity and initiative in revenue generation   

The plan will encourage departments to exploit the creativity and 
the initiative of both academic and non-academic staff members in 
devising ways and means of generating revenue for the department 
e.g. preparing departmental brochure, note books, vests, T-shirts, 
envelopes, post cards, etc.; organizing departmental alumni day, 
departmental week, cultural week etc. 

5. Intensive and extensive agricultural programme as a source of 
revenue  
Intensive agricultural production can be a source of veritable 
income generation for the college. This will be more so for colleges 
located at the rural areas of the country. The college can and should 
make practical use of the complement of experts and highly trained 
manpower in various areas of agriculture such as soil science, crop 
and animal science, agric, economics etc. These experts can be 
constituted as a task force group or committee charged with the 
responsibility of designing and implementing an intensive/extensive 
and aggressive agricultural programme aimed at bringing substantial 
revenue for the college  and of making the college self-sufficient in 
food production.  

6. Establishment of shops, canteens, photocopying centre, typing 
pools and production of students’ projects 

If properly planned, organized, supervised and managed, the college 
of education can derive tremendous revenue from the 
establishment of shops, canteens, photocopying centres, typing 
pool and production of students’ thesis, term papers, projects etc. 
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Given the population of the college and the amount charged for 
production of a student’s project or thesis, for example, it will be 
possible to have a fairly reliable forecast or projection of the 
revenue accruable to the college from this venture on an annual 
basis. There is no doubt that a lot of money that could have been 
realized for its upkeep is presently being lost because the college of 
education has failed to explore such opportunities as mentioned 
above for internal revenue generation. This situation of course is 
encouraged by the present over dependence on Federal 
government’s subvention.  

7. Consultancy Services  
The colleges of education are storehouse of the most highly trained 
brains of the country in various fields of learning. Conventionally, 
these expert minds are recruited into the institutions primarily for 
the education and training of undergraduate and post-graduate 
students as future middle level and high level manpower. But with 
the new idea of running the college in a business- like manner for 
survival, it has become incumbent upon the college to establish 
consultancy services system whereby it can exploit the wealth of 
expertise of its trained staff on consultancy basis to government, 
the public and private business sectors for economic gains to the 
institution. 

8. Institution\College Press 

 A viable, well managed college press can be a veritable source of 
generating revenue to the institution. Staff of the college, by virtue 
of their job engage in a lot of writing and research that often result 
in book production and materials for publication. The college 
institutions presently loose a lot of revenue by not having a viable 
press that can address the book publication needs of college staff. 
Such strong potential for internal revenue generation is 
consequently being lost to outside competing press. 

9.   Alumni Association as External Source of Revenue  

Each year the college of education in Nigeria produces thousands of 
students graduating in different fields of learning. These students 
who regard the college as their alma-mater still have love and 
interest in the progress and development of their alma-mater even 
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while outside the university as independent citizens. Many of these 
students are engaged in lucrative jobs both within and outside the 
country and can be made to contribute an alumni support 
fee/donation to the alma-mater. 

Present Status of Educational Finance  
Several facets of the national economy have been affected by the 
lingering distress in the Nigerian financial system. The most obvious 
manifestation according to Enyi (2001: 16) concerns the financing of 
education, particularly at the tertiary level. Ugwu (1996) reports that 
the crisis in poor financing of higher education in Nigeria could be traced 
to 1970 when government spending on education began to wane. 
Education that was accorded priority in the 1955 to 62 plan period, 
went down to 3rd place in 1962 to 70; 5th position in 1975 to 80 plan 8th 
position in 1981 to 85 and 1990 to 92 rolling plans (Agbo 1994 and 
Achimugo, 2000). Over the years, a number of study groups and 
committees such as Ogundeko Commission of 1978, Fafunwa Study 
Group on Funding of Education of 1984, World Bank Report of 1987 and 
Longe Commission of 1990 on Review of Higher Education in Nigeria 
have been set up at one time or the other to examine the problem of 
financing and management of higher education. All the commission 
virtually reported that the cause of apparent collapse of higher 
education is inadequate educational financing (Enyi, 2001; FRN, 1991).  

Generally, educational financing in Nigeria has been adjudged 
poor as indicated in the following observation:  Our country is lagging 
behind some relatively poorer African countries in education.  Nigeria 
commits only 1.4% of its GNP to education to Ghana’s 3.4%.  Gabon’s 
7% Cote d’ Ivoire’s 6.9% Kenya’s 7% Tunisia’s 6.3% Libya’s 10.1%.  These 
investments are reflected on their literacy rate. Compare that to 
Ghana’s 61%. Cote d’ lvoire’s 54%. (Achimugo, 2000).  

 Reports (Akinkuotu, 1992; Nwabueze, 1995 and Mbanefoh 
1998) indicate that the nonpayment of salaries, poor conditions of 
service, poor working environment, over populated class size and poor 
teachers’ training are all linked to poor educational financing. NCCE 
(2006) laments inadequate funding of colleges of education arising from 
low government subventions and poor revenue generation base. 
Similarly, world Bank (1987) reports that Nigeria is yet to meet the 26 
per cent target, which UNESCO stipulates as the minimum national 
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expenditure on education. The highest percentage allocated to 
education in the annual budget by the Nigerian government in the past 
one decade is 11.5%. (Achimugo, 2000). Even at times, the little money 
allocated to education is never spared by misappropriation and 
embezzlement.  

The pitfalls in the present system of financing education in Nigeria 
have been identified to include:  

 Over reliance on government only;  
 Under –investment in education;  
 Under utilization of expensive education resources due in part 

to the system of school operating hours; 
 Inproportionate allocation of educational resources among the 

various levels of education; and  
 Inequitable distribution of educational cost among income 

groups (Olaitan, 1986). 
 
  Education is an expensive venture and cannot be effectively and 
efficiently funded by the government alone. There is need for 
supplementary funding to augment the government’s efforts. 
Ogbonnaya and Ajagbaonwu recalled that industries, firms, financial 
institutions and companies are private sector which is required by law to 
pay two per cent (2%) tax of their profit for funding education sector. 
The government promulgated the education Tax Decree in 1993 to raise 
funds for education. This is in realization that private sector as the main 
beneficiary of the product of education, should directly share in the 
burden of its finance. It is not a tangible support to alleviate the poor 
conditions of schools. The various state governments should come with 
a clear policy to involve private sector participation in financing colleges 
of education in their states, perhaps through 5 per cent state value 
added tax. UNICEF (1998) stressed that lack of clear policy on support of 
the private sector in funding education constituted problems to the 
private sector. The government has not given a clear policy on how 
firms/industries should come with their support. There should be a 
documented record kept with modalities, which should guide the 
private sector participation in funding colleges of education. Ogbonnaya 
(2002) states that one of the ways to involve private sector participation 
in the funding of schools is by initiating policies that will demand 
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payment of some stipulated amount of money to colleges of education 
before they can fully operate as companies. 

Conclusions/ Suggestions 
College of education in Nigeria is an expensive venture and cannot be 
efficiently funded by the government alone. Investment in education 
had been on the increase in the country and this situation has made 
private sector participation necessary. The expenditure on maintenance 
of students, personnel, instructional materials and equipment is very 
high that one wonders whether the government resources would 
continue to be available to meet the attendant rise in the cost of college 
of education in Nigeria. The paper observed that presently there seems 
to be stagnation in the colleges due to poor educational financing. The 
need for proper management of invention is discussed and it is 
established that enhanced educational financing is sine qua non to 
proper management of invention in Nigeria colleges of education. 

It is apparent that the private sector in Nigeria, as in other parts 
of the world can make significant and tremendous contributions to 
education and skills development by improving both the quality of 
educational output, the relevance of educational programmes to the 
needs of the economy as well as expanding the opportunities available. 
However, there is the need for a supportive framework in the education 
sector that will encourage private sector participation in improving the 
standards of education such as setting up and monitoring standards and 
quality. 

 Financing college of education should be both public and 
private sector concern. Private sector participation in funding colleges of 
education has worked in countries like Tanzania, India, Columbia, etc 
and should be given a trial in Nigeria.  

This paper makes the following recommendations for achieving 
enhanced educational financing as an instrument for managing 
invention in Nigerian colleges of education.  

 Colleges of education should explore other sources of funding 
instead of overdependence on national budgetary allocation;  

 Wealthy individuals and non-governmental organizations 
should help in providing enhanced educational financing for 
the nation’s colleges of education; 
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 All authorities involved  in educational financing  should 
eschew corruption and ensure that enough fund is sourced, 
allocated and judiciously managed to realize the educational 
objectives of the colleges of education;  

 Government should regularly give subventions to private 
colleges of education to enable them solve their numerous 
financial problems which can negatively affect quality teacher 
production;  

 Nigeria should strive to meet the UNESCO 26 per cent target 
minimum expenditure on education; and    

 Public colleges of education should be allocated the lion share 
in the whole national education budget to enable them move 
forward given their enormous task of producing for our basic 
education programme. 

 

There are many small scale industries tax policy to make them 
contribute to enhance the quality of education. Education provides 
manpower for the private sector; they should in turn participate in 
training students in school. They should be involved in training their 
manpower by giving reasonable donation to schools and also paying the 
stipulated amount for equipping the schools. The companies can make 
their payments yearly or quarterly. The government should make sure 
that private sector in the state gets registered under special task force 
to make it easier for them to enforce the policy. Firms producing books, 
stationeries can support the schools with reasonable quantities of these 
items 
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Abstract 
This study looked into the roles of some stakeholders in effectively 
curbing examination malpractices in Nigeria. Examination as an 
instrument for decision-making, always create fear and anxiety in the 
heart of the candidates and other stakeholders, a major reason, why 
some candidates and some other stakeholders engage in examination 
malpractices. To eradicate this menace in our examining system, all 
stakeholders must jointly fight against examination frauds. The 
suggested roles of the stakeholders eliminating this menace are: the 
government should introduce effective and comprehensive legislation, 
provide stringent penalties against the use of unfair means in 
examinations. The government should also ensure that anybody caught 
in the act of examination malpractices is adequately punished 
irrespective of his status or position in the society. The various examining 
bodies should collaborate to build large examination halls across the 
nation. They should also collaborate with communities, government, and 
corporate bodies in building large examination halls. Teachers should 
ensure that they adequately cover the syllabi, work to their conscience 
by ensuring that they attend school and classes regularly and endeavour 
to bring the content of the study to real life situation with the use of 
relevant teaching materials. Parents should provide all the necessary 
materials including textbooks that will help improve students’ 
performances, pay unscheduled visits to their children in school to 
ascertain whether they are making progress or not. It was equally 
suggested that parents/guardians should establish a positive parent-
child relationship with their children for the progress of their wards. 
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Introduction 
Examination is one of the major measures and most practical way of 
determining the extent to which students have achieved in a particular 
course of instruction or study. Any examination that will give a true 
measure of students’ performance must be valid, reliable and void of 
examination misconducts. It is unfortunate that the examination system 
of most countries is plagued with examination misconducts or 
wrongdoing. Examination as an instrument for decision-making for 
placement, promotion, and certification, always create fear and anxiety 
in the heart of the candidates and some other stakeholders. Fasasi 
(2006) opined that many candidates would want to pass examinations 
by all means. Also, many school authorities and parents would want to 
explore means of getting good grades for their students and children. 
Therefore, they resort to different forms of malpractices before, during 
and after examinations. 

Onuka and Durowoju (2010) asserted that the examination 
system has degenerated to an extent that its validity and reliability are 
being called to question because of the increasing incidence of 
malpractices. They also stressed that examination malpractices have 
become a ‘tradition’ at all levels of education in many African countries. 
Hence, examination malpractices have been on the increase both in 
internally and externally conducted examinations all over the nations 
including Nigeria. Wilayat (2009) submitted that examination is no 
longer regarded as a test for evaluating the performance or judging the 
scholastic attainment of students. The reason being that there is a 
complete breakdown of the whole system of examination, almost all 
over the country, and at all levels of education. 
 
Concept of Examination Malpractices 
Examination malpractice is any dishonest or unauthorized action or 
deed committed by a student on his own or in collaboration with others 
like fellow students, guardians, parents, teachers, head teachers, 
examination officials, supervisors, invigilators, printers, security officers 
and anybody or group of people before, during or after examination in 
order to obtain undeserved marks or grades (Onuka and Amusan, 2008). 
Examination malpractice has become a cancerous problem in our 
educational system and it comes in diverse forms or nature. Onuka and 
Durowoju (2011) stated that the nature of examination malpractices 
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include lateness of invigilators and supervisors to examination halls, 
lateness of students to examination hall, cheating, undue favoritism 
from invigilators to students, leakage of question papers (in the process 
of setting, printing, packaging, storing and distribution), impersonation, 
disclosing candidates identity on answer books, and bribing/influencing 
examination staff, invigilators, examiners etc. 

According to Onuka and Durowoju, other forms of examination 
malpractices are allotment of choice examination centres termed 
“unique” / “miracle” centres, appointment of supervisors demanding for 
particular centres, leaking information about question papers, 
identification of invigilating staff and paper, using of mobile phone 
during examination, smuggling answer books in or outside the 
examination centre, tearing of examination questions, tearing of 
examination answer sheets, writing of answers on the chalkboard 
during examination, and dictating of answers during examination. In 
addition, inflation or reduction of candidates’ original score by those 
who mark/grade the scripts and buying of questions from corrupt 
officials and bank officials, external assistance, copying another 
candidate’s work, and inadequate spacing of candidates.  

Other methods of perpetrating examination malpractices include 
desktop publishing (writing on the desk), laptop publishing (writing on 
the lap), microchips (writing on sheets of paper), cell phone publishing 
(writing on the mobile phone) and cooperative cheating by students and 
staff. Adesina and Magaji in Fasasi (2006) cited in Onuka and Durowoju 
(2011) stated that other forms of examination misconducts include 
girraffing, deliberate extension of time by supervisors and invigilators, 
change of scores, buying and selling of examination grades, buying of 
prepared answers, trading sex for question papers, marks and grades, 
collusion between candidates, collusion between candidates and 
officials, assault and intimidation, spying, submission of multiple scripts, 
use of coded or sign language, and multiple entry for the same 
examination among others. 

From the study conducted by Onuka and Durowoju, which 
investigated the perception of teachers and students’ causes of 
examination malpractices, it was discovered that examination 
malpractice rather than been abated is on the increase in the African 
education system especially in Nigeria. The nature of examination 
malpractices is becoming sophisticated by the day and the nature is 
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perceived by the teachers and students in diverse ways to include undue 
favouritism from invigilators to students, bribing examination staff, 
invigilators and examiners, illegal special choice examination centres 
among others. More so, the methods of examination fraud include 
bringing chips-answers written on tiny papers, tearing of examination 
answer sheets and dictating answers during examination.  
 
Sources of examination malpractices 
Examination malpractices have a firm grip upon our educational system 
because of the various sources that are involved. These agents are not 
limited to the students; they include all educational stakeholders and 
those in governance. Wilayat (2009) identified the following groups of 
people as agents of examination malpractices: teachers, parents, 
examination supervisors and invigilators, and security men. According to 
Oredein (2006), and Onuka and Durowoju (2010), advocates or 
agents/sources of examination malpractices are parents and guardians, 
students, schools' management and their staff, officials of examining 
bodies. It is worth noting that agents of examination malpractices are 
not limited to the students, parents/guardian, examination officers, 
school management or security men. Other agents are: teachers, 
lecturers, printers, typists, examination custodians, corrupt government 
officials, traditional institutions, host communities of examination 
centres, and mercenaries such as students’ friends and family members. 
The annual report of WAEC 2009 stated that other prominent forms of 
examination malpractice and irregularity was collusion/assisted cheating 
involving teachers, invigilators, supervisors and even proprietors of 
schools. According to the report, in Nigeria for instance, 47.08% of the 
100,428 candidates that were involved in various forms of examination 
malpractice in the May/June 2008 WASSCE were involved in collusion. 
This situation was not significantly different in the other countries. In 
Ghana, another emerging form of examination malpractice was the 
deliberate registration of unqualified candidates by school authorities. 

 
Effect of Examination Malpractices 
Examination malpractices have a significant negative effect on the 
students who are involved in the act. Oredein (2006) stated that the 
effect of examination misconduct include inability of students to defend 
the certificate (failure in job performance) obtained through 
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examination malpractice, perpetual condemnation of the perpetrators’ 
conscience, possibility of unfulfilled dreams and vision, if the students 
are rusticated from school or terminated at the working place. Also, the 
culprit may become a clamatiseda system of dishonesty and corrupt 
practices and thus become hardened examination fraudsters, students 
lose the ability to study or work hard in their studies. When a candidate 
is caught and expelled, there will be no certificate for the number of 
years he has spent in the school system. It is important to mention that 
the spill over effect of this menace perpetrated by the students is also 
borne by parents and other relatives of the culprits in that it tarnishes 
the image of the parents as well as the family. It also leads into wastages 
of resources expended on the candidates  

Furthermore, the negative effect of examination misconduct on 
the society and the nation at large cannot be overemphasized. Aminu 
(2006) affirmed that by that year, the West African Examinations 
Council (WAEC) had had to cancel the results of 814, 699 candidates in 
its May/June Examinations alone. Jimoh (2009) submitted that 
examination malpractices render the goals of education invalid. 
According to him, the achievement of educational goals will continue to 
be an illusion if the plague of examination misconduct is not wiped out 
from the system. The end result is that the country will continue to 
produce graduates who lack the knowledge, skill and technical know-
how to explore and develop all the resources of the nation. The 
resultant effect is that students who involved in such menace lack the 
acceptable ethics and attitude needed for the continued existence of his 
society, nation and the world at large. It is pertinent to mention that a 
country who is noted for examination malpractice experiences 
permanent loss of credibility among comityof nations. Another negative 
effect of examination malpractice is that candidates who engage in this 
shameful act, when given opportunities to hold leadership position 
either in the private or public sector exhibits dishonest and treacherous 
behaviours such as corruption, bribery, fraud and mischievous acts.  
 
Suggested Measures for Eradicating Examination Malpractices 
It is important to stress that the fight against examination malpractice is 
not a one man show, no single individual or stakeholder can kick out this 
corrupt act from our body politic. Hence, to ensure total eradication of 
examination in the educational system of this nation, the onus lays on 
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all stakeholders to jointly fight against this dishonest act. The 
government, security agents, examination bodies, examination officials, 
educationists, curriculum planners, head of schools, lecturers, teachers, 
parents, employers of labour, media houses, religious leaders, 
traditional rulers, community heads and members should unanimously 
work together to combat this menace. The roles of the various 
stakeholders are hereby highlighted below:  
 
The government  
One of the ways of dealing with the problem is to introduce effective 
and comprehensive legislation, providing for stringent penalties against 
the use of unfair means in examinations.The government should ensure 
that anybody caught in the act of examination malpractice should be 
adequately punished irrespective of his status or position in the society.  

It is worth mentioning that it is highly imperative for 
government to adequately fund the educational system of this country 
by employing more qualified teachers, providing well- stocked school 
and public libraries, provision of well-equipment science laboratories, 
and technical laboratories. It is apparent that the fall in the standard of 
education is largely due to inadequate funding of the systemin term of 
inadequate classrooms, teaching-learning materials, infrastructure and 
qualified teachers (Olushola (undated). Most of our classrooms, 
libraries, and laboratories are eye sore. What we have in our schools 
today, especially in the primary and secondary schools are dilapidated 
classrooms and classrooms without adequate chairs and tables. In most 
cases, three to four students seat on a bench that has no back rest while 
some sit on  windows or on the floor, while a large classroom has 
become a norm in our schools. In a situation whereby the classroom 
environment is not conducive for teaching-learning, students’ academic 
performances will fall below expectation and in a bid to achieve success 
by all means, students tend to engage in examination fraud. Hence, the 
government should adequately and promptly fund the educational 
system. 

Teachers are nations’ builders, they play important role in 
capacity building; they educate and train the students that form the 
workforce or labour of any nation. It is quite unfortunate that the 
negative attitude of the government, parents, students and the society 
at large towards the teaching profession and the teachers dampens the 
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spirit of the teachers and this has negative effect on their job 
performance. Hence, the government needs to boost the morale of 
teachers who impart knowledge into the students by bringing the 
teaching profession at pal with other professions in terms of 
remunerations, allowances, leave bonus, promotion and recognition. It 
is needful for the government to also ensure prompt payment of 
teachers’ salaries and their promotion should be effected as at when 
due. The government should also encourage the teachers by giving 
them access to study leave with pay. 

It is no gainsaying that there are lots of teachers both in the 
secondary school and primary school levels who possess Masters and 
Ph.D degrees in their respective field of studies, but sad to state that the 
government does not recon with the degrees in terms of remuneration 
of teachers. The effect of this is that these teachers are on the lookout 
for better and promising opportunities in higher institutions of learning 
or other organisations, while those who are unable to get out of the 
school system are not satisfied doing the job. It is pertinent to stress 
that if the government is able to boost the morale of teachers, they will 
discharge their duties with enthusiasm, incessant strike will be a 
forgotten issue and there will be better improvement in students’ 
performances. 

The government should go back to what was obtainable in our 
school years back when a guidance counsellor is attached to each 
school. Students are failing today in all sphere of life because they are 
not well guided and properly informed. The significant roles that 
guidance counsellors play within the school system cannot be 
underscored. Hence, the government should ensure that each school 
has a qualified guidance counsellor who will not be burdened with class 
work. 

Excessive value placed on paper qualification or certificate is the 
major contributing factor for examination malpractices, that is why 
candidates would not spare any effort to ensure that they obtained 
whatever they needed to make a living, whether by a just or unjust way. 
The government should enact a law that premium should be placed on 
competence/performance rather than certificate alone. From 
experience, most graduates who obtained certificate through fictitious 
means could not prove the worth of their certificates. Thus, less 
emphasis should be placed on certificate; rather emphasis should be on 
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the totality of learning outcomes. Each examinee should be able to 
prove their competence cognitively, affectively and psychomotor wise. 
 
Examining Bodies 
To curb examination malpractices the various examining bodies have 
enormous role to play. They should collaborate to build large 
examination halls across the nation. One of the major reasons why 
examination malpractices are on the increase in our country is because 
there are no enough and spacious examination halls that can 
accommodate the large number of students enrolling for examination 
yearly. The examining bodies can also collaborate with communities, 
government, and corporate bodies in building large examination halls.  

All examining bodies should ensure that the remuneration package 
for examiners are encouraging. Examiners are beginning to lose interest 
in supervision, invigilation and marking exercise because the 
remuneration package does not commensurate with the rigour of the 
exercises. Moreso, highly qualified and dedicated teachers against the 
menace should be appropriately recognized and rewarded by the 
examining bodies as well as the government. Furthermore, examining 
bodies should ensure that invigilators and supervisors of proven 
integrity who are ready to ensure the conduct of free and fair conduct 
of examination are recruited and used. Any erring ad hoc and 
permanent staff caught abetting and aiding the committal of these 
crimes in the examination sub-sector of our economy should be 
sanctioned. Examining bodies should apply harsher punishment for 
examination fraud sponsors, syndicates and centers involved in both 
aiding and abetting examination fraud by students and whosoever 
profits from exam fraud. 

It is high time examining bodies look into the sitting arrangement 
during the conduct of examinations. It is important that adequate sitting 
arrangement be provided during exams to discourage cheating. The 
diagram below is an example of an ideal sitting arrangement during 
examinations. 
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Source:mypenmypaper.wordpress.com 

 
In 1999, WAEC started embossing candidates’ 

photographs on their certificates as a means of checking the 
increasing cases of impersonation in its examinations. WAEC 
and other examining bodies should develop customized 
examination answer scripts for students. The customized 
examination answer scripts should contain the name and 
examination number of each candidate. Again, the candidates’ 
photographs should be embossed on the customized 
examination answer scripts. This will go a long way to curb 
examination malpractices.  

 
Teachers/ and Lecturers  
The teachers/lecturers are principal factors in the school system; they 
play important roles in ensuring that the teaching-learning objectives 
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are achieved. Without them teaching cannot take place and students 
would not be able to learn either. In curbing examination malpractices 
in our schools, the roles of the teachers cannot be overstressed. The 
onus lies on the teachers to ensure that they adequately cover the 
syllabi. If they fail to cover the syllabi, it will be detrimental to the 
students because they may not be able to answer questions on those 
topics not covered and this may be the beginning of students’ failure.  

It is important that teachers should work to their conscience by 
ensuring that they attend school and classes regularly. They should not 
just attend school or classes to fulfill all righteousness, but they should 
go to the classes to teach the students what they are supposed to teach 
as stated in the scheme of work. They should endeavour to bring the 
content of the study to real life situation with the use of relevant 
teaching materials. Teachers should also go an extra miles to re-teach 
difficult topics. He can assist the weaker students by adopting peer 
tutoring methods. This can be done by peering the weak student with 
another student who is knowledgeable in the particular topic or subject.  

Teachers should understand and accept the fact that they are 
loco parenthesis for their students; hence, they should establish a 
positive teacher-relationship with them. They should have personal 
concern for the welfare and progress of the students. Some of these 
students are weak academically not because they do not have the 
potentials, but because they are faced with personal or family problems 
which affect their academic performances. Therefore, it is imperative 
that as teachers teach their students, they should also have personal 
rapport with them. They should try to identify their problems, show 
empathy, warmth, openness and built trust in the students. 

It is pertinent to stress that teachers are expected to provide 
guidance service to the students. Students need to be guided in the 
choice of subject combination, putting into consideration their career 
aspiration, capability and personality traits. Most students registered for 
subjects that do not align with their career aspiration, capability and 
personality traits and they end up performing poorly or having credit 
passes in subjects that are not in consonant with their ambition. Most 
importantly, teachers should equip themselves with relevant 
information on educational, vocational and health related issues so that 
they can be in better position to assist their students. Teachers should 
instill in the students good moral as well as the value and culture of 
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their society. They should make students realise that there is value for 
truthfulness, honesty and hardwork. 

The use of continuous assessment (CA) for grading purpose 
should be discouraged. Continuous assessment for learning is meant to 
improve students’ learning outcomes. Therefore, school heads and 
teachers should ensure that continuous assessment is conducted 
regularly, using various continuous techniques such as individual 
assignment, peer assessment, quiz, group assessment, project, test, 
classroom observation, questionnaire, rating scales etc. Regular conduct 
of CA will help instill in students good study habits, thereby promoting 
students’ preparation for examination as well as removal of examination 
phobia from students. 

 
Parents 
The role of parents in ensuring high level of students’ academic 
performances cannot be overemphasized. Parents play significant role 
in determining the extent to which their children can achieve success in 
studies. There are some parents who care less about their children’s 
welfare and studies. Some parents/guardian do not visit their children in 
the school for a term, and even years. Some do not provide necessary 
textbooks, writing materials and uniform for their wards. Their beliefs 
and expectations are that the government must provide all these 
essential elements (textbooks, writing materials and uniform) for their 
wards. In a situation whereby a student does not have textbooks for 
subjects such as English Language, Mathematics, Literature in English, 
Chemistry, Physics, Biology, Accounting etc. how will he engage in 
personal study of the topics taught by the subject teachers?                                      
 Hence, it is expedient that parents should provide all the 
necessary materials including textbooks that will help improve students’ 
performances. Parents/guardians should make it a point of duty to pay 
unscheduled visits to their children at school so as to ascertain whether 
they are making progress or not. It is also important that 
parents/guardians establish a positive parent-child relationship with 
their children. They should show warmth, openness, mutual truth, open 
communication, empathy to their children and also develop self-
confidence in them. Furthermore, parents should develop a positive 
parent-teacher relationship with the teachers. There have been cases 
whereby parents quarrel with or fight teachers or school management 
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because their children were disciplined for a wrong act; this type of 
behaviour is unbecoming. Therefore, parents should regard their 
children’s teachers as loco parenthesis with the school system.  
 In addition, parents/guidance should provide improved parental 
guidance, monitoring and evaluation of students’ performances. The 
onus lies on parents/guardians to constantly provide guidance to their 
children. They should try to identify their needs, aspiration and fears not 
only in their studies, but in all aspects of lives, especially their emotion. 
Parents/guardians should also monitor and evaluate their children’s 
academic progress so as to provide intervention programme where and 
when necessary. For instance, parents/guardian can enroll their children 
in private coaching or lesson to supplement the effort of their school 
teachers. They can also help their children develop good study habits by 
encouraging them to spend more time studying and less time watching 
home videos, playing games, browsing on the net or making night calls. 
Therefore, parents should be committed to their children’s education. 

Finally, parents/guardians should endeavour to give moral 
upbringing to their children. They should ensure that their children are 
brought up properly in accordance with God's standards. They should 
instill the fear and love of God in their hearts because the Bible says that 
the fear of the Lord is the beginning of wisdom. Hence, wisdom is the 
beginning of success and progress in life. It is important that parents 
should make their children realise that there is value for truthfulness, 
honesty and hardwork. They should not collaborate with their children 
to commit examination fraud. 

 
Non-government Organisations 
It is important that non-governmental organisations join the fight 
against examination menace in our country. Non-governmental 
organisations should collaborate with various government efforts by 
organizing sensitization workshops, conferences and seminars to key 
players in the education system i.e teachers and school administrators 
as well as the examining bodies. They should also set up independent 
intelligent security bodies that will go round the examination centers to 
fish out culprits.  These independent intelligent security bodies should 
be legalized so that they can perform their duties effectively.  
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Educationists and curriculum planners 
Inspectorate division of various ministries of education should be 
encouraged to and also be made to do their work appropriately. The 
curriculum planners should ensure that curriculum developed 
represents the needs, value, aspiration, culture and language of the 
students and the society at large. It is important that the curriculum 
designed for each subject should not be overloaded. Educationists and 
curriculum planners should put into consideration students’ information 
processes capacity while designing the curriculum. If the curricula are 
overloaded and candidates are expected to master all the contents in 
order to successfully pass an examination, it may result to memory 
failure, examination phobia or anxiety on the part of the students. Also, 
the maximum subjects that candidates should be allowed to register for 
should be six so as to give room for adequate preparation for 
examination. These six subjects must be directly related to the career 
aspiration of the candidate 
 
Security Agents 
The judiciary and all the law enforcement agencies must summon 
courage to play their proper role. They should not aid examination 
malpractices and any culprit caught should be severely punished. 
Nobody should be above the law. 
 
Media Houses 
The media houses should also join in the campaign against examination 
malpractices by organising seminars and jingles at various levels to 
sensitise people on the evils and effects of examination malpractices on 
the candidates, parents and the nation at large. Print and electronic 
media should be used to promote school and campus campaigns against 
examination malpractices. 
 
Employers of Labour 
Employers of labour should join the combat against examination 
menace by ensuring that the criteria for recruiting, selecting and 
employing workers/staff are competence in the cognitive, affective and 
psychomotor domains i.e. all round competence. Employers should 
verify and confirm the authenticity and genuiness of the certificate 
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presented by employees from the examining bodies or schools attended 
before they are employed. 
 
Students 
Students should improve their study habits. They should devote their 
time to serious study instead of wasting their time engaging in day and 
night browsing on facebook, making unnecessary and fruitless night 
calls and visits to friends. It is pertinent that students should realise that 
there is eternal reward for hard work and honesty while laziness and 
dishonesty in examination and other aspects do lead to shame and 
disgrace. They should not associate themselves with corrupt and 
dishonest friends because evil communication corrupts good manner. 
Students should develop high self-efficacy; they should belief in their 
capability to achieve success in their examinations and other life 
endeavours. 
 
Religious Leaders 
Religious groups should campaign against examination malpractices on 
and off campus in their various places of worship. They should also 
motivate members to propagate the message against examination fraud 
so that the message would be spread all over the place that examination 
menace is evil and attracts God's anger and punishments. They should 
preach the message of a change of heart to those involved in 
examination malpractices so that they can enjoy the mercy and blessing 
of God in all spheres of life. Religious bodies should expose guilty 
members who refused to discontinue from engaging in examination 
malpractices.  
 
Traditional Rulers 
Host communities’ heads and members of examination centres should 
also join in the fight against examination frauds by sanctioning any 
member of the community who engages in examination malpractices. 
They should have delegates who will participate in the supervision of 
examinations in their various communities.  
 
Conclusion 
From the above discourse, it is apparent that the fight against 
examination malpractices is not a one man show, it involves all 



Adams O. U. Onuka & Esther O. Durowoju…..                                                               47 
 

47 

stakeholders. All stakeholders must perform their roles to ensure total 
eradication of these vices from our nation. Hence, all hands must be on 
deck to combat examination malpractices.  
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Abstract 
The study is a descriptive survey of the infrastructural facilities and 
equipment challenges in South-South Nigerian Colleges of Education for 
effective and quality teacher preparation in Nigeria. The study was 
guided by two research questions. A sample of four hundred respondents 
drawn from four colleges of education was administered with a forty 
(40) items structured questionnaire. The data collected were analyzed 
using mean and standard deviation. The findings revealed that the 
Centre for Educational Technology (CET) microteaching laboratories in 
Colleges of Education are faced with infrastructural facilities and 
equipment challenges; that students are dissatisfied with the 
inadequate/non functionality of the facilities and equipment in the 
laboratory. A call on the government to upgrade all microteaching 
laboratories in Colleges of Education in Nigeria for effective teacher 
preparation is a major recommendation of this paper. Quality education 
in Nigeria can only be achieved through effective teacher preparation.   
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Introduction 
Teacher education in Nigeria has continuously received favourable 
governmental attention for decades. The Nigerian National Policy on 
Education places high premium on teacher education at different levels 
of education. The quality of teachers is a major determinant of the 
quality of education in any given nation. In other words, quality 
education can be achieved through quality teacher preparation at the 
tertiary or higher institutions. Quality education has of recent been an 
issue of intense debate in Nigeria and has also attracted researchers’ 
attention. The opinion of many is that Nigeria is in dare need of 
qualitative education so as to move the frontiers of human and capital 
development progress forward in the twenty first century. Every nation 
has a lot to benefit from qualitative education. Quantitative education 
as defined by Majasan (1997) is the good and relevant education 
attained through diligent learning and research which produce sound 
and useful knowledge as well as creative skills for production and 
development learning. Diligence is needed in teacher preparation for 
the nation, so as to bring about positive changes in the society and 
thereby minimize underdevelopment. The Federal Government of 
Nigeria has rightly observed in her National Policy on Education that “… 
no educational system may rise above the quality of its teachers…”(FGN 
2004) and so had been dedicated to quality maintenance in teacher 
education. A lot has been done to promote teacher education in Nigeria. 
There are different higher institutions in Nigeria where teachers are 
prepared; one of such is the College of Education. 

Colleges of Education in Nigeria are tertiary Teacher Education 
institutions where teachers are trained for teaching in primary and 
junior secondary schools. Colleges of education are controlled by the 
National Commission for Colleges of Education (NCCE) which was 
established by an act in 1989 as the third leg of the tripod of excellence 
in the supervision of tertiary education in Nigeria. The mandate for the 
NCCE include laying down and enforcing of minimum standards for all 
programmes of teacher education and accrediting certificates and other 
academic awards in Colleges of Education which are about sixty in 
Nigeria. 

According to NNCE (2009), Colleges of Education offer three 
years minimum programmes that lead to the award of the Nigeria 
Certificate in Education (NCE) with compulsory and elective courses. The 
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requirement for admission into the Colleges of Education include: Senior 
Secondary School Certification Examination, (SSCE), National 
Examination Council (NECO) or General Certificate in Education (GCE) 
Ordinary Level with five credits in not more than two sittings including 
English language and Mathematics. (Two of the credits must be relevant 
to the course the candidate wishes to study); a Grade II Teachers’ 
Certificate (TCII) with credit or merit in five credits including English 
language and Mathematics; City and Guild Intermediate Certificate and 
the Federal Craft Training Certificate (FCTC) with credit/merit in at least 
five subjects. Admission is through Joint Admission Matriculation Board 
(JAMB) and Pre-NCE Programme. 

The National Commission for Colleges of Education minimum 
standards for NCE programmers in Nigeria insists that by the end of NCE 
programmes, the students should be able to: 
- study learners appropriately to determine the most effective ways 

of relating to them to ensure their maximum achievement; 
- professionally combined use of conventional and ICT or other 

innovational instructional/learning strategies in generating and 
imparting knowledge, attitudes and skills; 

- develop, select and effectively use appropriate curriculum 
processes, teaching strategies, instructional materials and methods 
for maximum learner achievement; and 

- broaden their intellectual perspective through General Studies 
Education programmes. 

 
The curriculum structure for Colleges of Education has courses 

in education subject areas and the General Studies Education (GSE). One 
of the education courses that is a basic requirement for student 
teachers to go for teaching practice is known as microteaching theory 
and practice. A pass in microteaching is a requirement for teaching 
practice. Student teachers who failed microteaching are not to go for 
teaching practice. The theoretical aspect of the course is taught in the 
lecture halls while the practicum is carried out in the microteaching 
laboratories under the umbrella name of Centre for Educational 
Technology (CET). Microteaching is a scaled down/miniature teaching in 
terms of stated objectives, content, duration and size of the class; it is a 
system of controlled practice that makes it possible to concentrate on 
specific teaching behaviour (skills) and to practice teaching under a 
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laboratory controlled conditions. Microteaching is meant to help 
student teachers and practicing teachers to acquire some specific 
teaching skills and professional competencies; to develop new skills and 
refine old ones (Wahba, 1999; Allen 1996, Vare 1994 and Ughamadu, 
1992). 
The objectives of a well-developed microteaching programme are to: 
1) enable the trainee to acquire in-teaching skills comparable to the 

mock court sessions of the law students and the clinical work of the 
medical centre; 

2) enable the trainee teacher to identify skills of teaching which the 
teacher uses in his daily teaching act; 

3) enable trainee to practice teaching in terms of definable, 
observable, assessible, and controlled teaching skills; 

4) help build confidence in trainees as teachers before going for 
practical teaching in schools; 

5) enable to trainee practice the teaching skills in the supportive 
environment of his supervisors and classmates; and 

6) enable trainee to accept the supervisor as a friend who is interested 
in his effectiveness as a teacher. 

 
The relevance of microteaching in teacher education for quality 

teacher lies in its practicum. Effective microteaching practicum in a 
laboratory helps to bridge the gap between theory and practice; to 
translate the theoretical and principles of teacher education into 
classroom practice. With microteaching, the student teacher is well 
prepared for experience in the classroom; as it provides basis for self-
reflection and professional growth. Still on the relevance of 
microteaching, Igwebuike and Ojogan (1995) maintain that 
microteaching provides simulative teaching experience to the trainee 
before the actual teaching takes place; helps the trainee teachers to 
identify the various components of a teaching act that can be practiced 
and perfected to bring about teaching effectiveness; provides a 
controlled atmosphere for the trainee to practice the identified or 
specific skills; helps the trainee to understand the relationship between 
him and the supervisor on one hand and between him and his peers in 
the process of improving his teaching skill. It also increases the trainees’ 
ability and inclination towards self-evaluation through the development 
of critical attitudes towards teaching. 
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At the Colleges of Education, microteaching practicum is carried 
out at the Centre for Educational Technology (CET) with a microteaching 
laboratory. The trainees are made to plan and prepare a small unit of 
subject matter to cover a single teaching skill at a time. They teach the 
prepared lesson to real students (peers) of about ten to fifteen minutes. 
Where video cameras are available, the lesson presentation can be 
recorded. At the end of the micro lesson, the students involved and the 
staff supervisor discuss the performance of the trainee teachers who 
taught. Based on the corrections, the trainee re-plans, re-prepares and 
represents the lesson. This process continues in a cyclic form until 
mastery of the teaching skills is fully gained before the student teachers 
will pick another teaching skill. All teaching skills are to be mastered in 
this process through microteaching in a laboratory otherwise known as 
the Centre for Educational Technology (CET). Teaching skills as defined 
by NCER (1982) are specific teacher behaviour designed to help the 
classroom instruction become more effective. The core teaching skills 
emphasized in microteaching lessons include: skills of probing 
questions, skills of explaining, skills of illustrating with examples, skills of 
stimulus variation, skills of reinforcement, skills of classroom 
management, skills of using chalkboard and the skills of 
introducing/ending a lesson (set induction and closure). The teachers 
gradually acquire and master repertoire of these teaching skills through 
the ‘teach-reteach’ cycle in microteaching (Aithal 2009; Merriam, 2010 
and Ughamadu, 1992). 

Microteaching is an essential programme in teacher education 
for quality teacher preparation. Classroom researches have favoured 
the continuous use of microteaching in quality teacher preparation. It 
brings about teaching effectiveness; bridges the gap between theory 
and practice in teaching; reduces the complexities of normal classroom 
teachings and gives the student teacher first hand teaching encounter. 
Microteaching is carried out in a laboratory. How adequately equipped 
are the laboratories of Colleges of Education in Nigeria for effective 
microteaching that can enhance quality teacher preparation is the 
concern of this paper. It focuses on the availability and functionality of 
the facilities and equipment in randomly selected Colleges of Education 
in South-South Nigeria. For administrative and political convenience, 
Nigeria is divided into six geopolitical zones. South-South is one of the 
six zones. The oil rich popular Nigerian Niger Delta constitutes greater 
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part of the South-South Geopolitical Zone. South-South geopolitical 
zone consists of six states out of the thirty-six states in Nigeria; the 
states are Akwa-Ibom, Bayelsa, Edo, Cross Rivers, Delta and Rivers. 
(Briside, 2001 and CDLF 2007).  

 
Maps of Nigeria showing south-south zone states  

 
The functionality of the microteaching laboratories can 

determine the quality of teacher preparation in Colleges of Education. 
 

 
Statement of the Problem 
Microteaching is a clinical laboratory mode of training teachers for 
effective teaching that can lead to quality education, which was first 
evolved in Stanford University in 1968. The Stanford Summer Clinic 
approach presents a basic teach-re-teach cycles in microteaching in the 
pattern of: selection of topic where the teacher plans, prepares the skill 
to use for the topic; demonstration of skills via film, videotape, resource 
person etc; student practicing teaching and being watched by other 
students and supervisor, followed by visual feedbacks by means of 
videotape or film; evaluating the performance with a supervisor at 
critique session; student teacher re-teaches after restructuring the 
lesson to different groups of learners who have equal mental abilities 
after evaluation; repeating the teach re-teach cycles severally for 
refinement of teaching skills (Ananthakrishnan 1993 & Ofuefuna, 1999). 
For this to be meaningful, there must be a well-equipped microteaching 
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laboratory in every teacher education institution like the Colleges of 
Education. The National Commission for Colleges of Education (NCCE) 
has made it mandatory for all Colleges of Education to create and 
maintained CET—microteaching laboratories for quality teacher 
preparation. 

A model or standard microteaching laboratory is expected to be 
fully equipped with necessary facilities and equipment that are very 
significant to successful microteaching. Barth, Tanko and Balogun (1981) 
describe facilities and equipment for instructional technology as those 
things the teachers cannot create for himself but are expected to be 
purchased by the school for life. Ademu (2003) admits that audiovisual 
equipment, electronic equipment and graphic equipment offer advance, 
instructional technology to prospective teachers. Non availability, 
insufficient and non functionality of facilities and equipment can pose 
problems to the effective microteaching in Colleges of Education. The 
functionality of the facility and equipment in the CET microteaching 
laboratories is a major determinant of successful microteaching. 
Microteaching facilities and equipment are not what the lecturers or 
teachers can purchase by themselves, it is the responsibility of the 
institutions to purchase and maintain them for effective use. 
 
Purpose of the Study 
The purpose of this study is to investigate the availability and 
functionality of microteaching laboratory facilities and equipment in 
Colleges of Education for effective teacher preparation that will in turn 
endure quality education in Nigeria. The study aims at exposing areas of 
lapses and deficiencies for necessary and urgent intervention. 
 
Scope of the Study 
The scope of the study covers four selected Colleges of Education in 
South-South Nigeria out of the total nine Colleges of Education in the 
zone. The colleges are: 
1) College of Education, Ekiadolor Benin City, Edo State 
2) Federal College of Education (Technical), Omoku, Rivers State 
3) Federal College of Education, Obudu, Cross River State 
4) State College of Education, Afahansit, Akwa-Ibom State  
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Delimitation of the Study 
There are many tertiary teacher institutions in Nigeria, but this study is 
limited to colleges of education as higher education responsible for 
training teachers for primary and junior secondary schools.                    
 
Research Questions 
The following research questions were used to guide the study. 
a) To what extent are the microteaching laboratories in South-South 

Nigerian Colleges of Education functionally equipped for quality 
teacher preparation? 

b) To what extent are the student teachers in South-South Nigerian 
Colleges of Education satisfied with their microteaching laboratories 
and their activities? 

 
Methodology 
Research Design 
The study adopted Descriptive Survey Research. The study focused on 
the state of microteaching laboratories in tertiary teacher institution in 
South-South Nigeria in respect of facilities and equipment that are 
essential in the training of teachers for quality education. The identified 
and selected variables are important to the study. 
 
Population and Sample 
The general population of the study is all higher teacher education in 
Nigeria where microteaching is an essential programme of teacher 
preparation. The population is narrowed down to Colleges of Education 
in Nigeria as third leg of teacher preparations in Nigeria. Though there 
are over sixty Colleges of Education in Nigeria, this study draws its 
population from Colleges of Education in South-South Nigeria, which is 
made up of Akwa-Ibom, Bayelsa,  Edo, Cross River, Delta and Rivers 
States. There are nine Colleges of Education in the South-South States of 
Nigeria. The sample for this study consists of four hundred students 
teachers from Colleges of Education in South-South Nigeria selected 
using the stratified random sampling technique. 
 
Instrumentation  
The questionnaire was the instrument used for this study; it was 
designed by the researcher to elicit necessary information from the 
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respondents on the state of microteaching laboratories in Colleges of 
Education in South-South Nigeria. The instrument was validated by two 
researchers from the department of Educational Foundations, College of 
Education, Agbor. The instrument was administered on twenty 
respondents outside the sampled area. The data obtained were 
computed using the correlation coefficient and the obtained result was 
0.91. The instrument has in its first part introduction and bio-data of 
respondents such as school, and school status (whether federal or 
state). Section B of the question consists of three components of forty 
(40) item questions to measure the extent of functionality and students’ 
satisfaction of microteaching laboratories in Colleges of Education in 
South-South Nigeria. 
 Bi has three scale rating; Bii has five; while Biii is constructed in 
four scale rating.   
 
Data Collection and Analysis 
The research instrument was administered directly on the respondents 
sampled for the study by the researcher. The data collected was 
analyzed using mean rating and simple percentage. 
 
Results 
In order to answer the first research question that states: to what extent 
are the microteaching laboratories in South-South Nigerian Colleges of 
Education functionally equipped for quality teacher preparation.  
 
Tables 1 and II below are used to present the frequency count, 
percentage in bracket and mean. 
 
Table 1 
Laboratory, Infrastructure and Personnel Availability and Adequacy 
    
    Available  Available                    Not 
available  Total Remark   
    & Adequate but not Adequate      at all    
   
1. Model CET microteaching       0.8          392              
00   400         Inadequate   laboratory               (02)                          
(98)                       (00)      
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2. Storeroom in or attached to the             40  100              260
 400 Not available    

    laboratory                  (10)           (25)             
(165)   
    
       

3. Darkroom for films developing      20          80              
300 400 Not available   
 and printing        (5)          (201)                           
(75)                
              
4. Conveniences in        84           300               
16 400        Inadequate   or attached to the laboratory  
 for staff and students       (21)           (75)               
(14)                      
 
5. Space for teaching demonstration       200           200               
00 400 Adequate    
          (50)           (50)              
(00)  
 
           
6. Technicians or equipment operator    40          360               
00 400 Inadequate             (10)          
(90)               (00)           
 
7. Laboratory attendant       150         250                 
- 400 Inadequate 
        (57.5)         (62.5)             (00)     
 
8. Cleaner     200        200   - 
     (50)        (50)                 
(00) 400 Adequate        
9. Other support staff  100       300   -
 400 Inadequate 
     (25)       (7.5)               (00)  
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  Mean    93.5      242.14                 
64   Mean Total    399.64 
  
 
                                                     Available         Available               Available         
Available             Not          Total    Remark               
                        Sufficient         Sufficient               Functional       not 
sufficient       available  
                      & Functional    not functional        not sufficient    & 
not functional   at all    
 
10. Comfortable        46      150  64       80               
60          400   Inadequate 
 seats (padded)              (11.5)                 (39.5)                         (16)               
(20)                  (15)           
 with desk                                                                        
          
      
11. Closed circuit                   50             50              200      70   
30          400     Inadequate   
 television                      (12.5)           (12.5)              (50)    
(17.5)  (7.5)          & non functional    
     
12. Video camera with          20                        80                          100                 
200                 -               400   Inadequate 
 accessories                    (5)            (20)             (25)      (50)
 (50)                       
             
13. Video player                  40             40            260       50
 10              400   Inadequate 
                                       (10)           (10)            (6.5)    (12.5)
 (2.5)          
     
14. Editing dubbing                10                      20                            10                  20                    
340           400   Not available  
 machine                          (2.5)              (5)            (2.5)       
(5)    85        
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15. Public address                180                      75                          90                   35                     
20            400   Available  
 system with                    (45)         (18.75)          (22.5)   (8.75)   
(5)         
 accessories           
   
    
16. Slide projector with           10            10            230      
120 30              400   Inadequate  
 accessories                     (2.5)          (2.5)         (57.5)      
(30) 7.5    
   
     
17. Opaque projector      20         30           30      100
 220            400   Not available  
 with accessories                      (5)       (7.5)         (7.5)     
(2.5) (55)      
    
      
18. Overhead projector         100        50          50     
160 40             400    Inadequate  
                                        (2.5)    (12.5)       (12.5)     (40)
 (40)      
  
     
19. Radio/tape recorder          58        92         40     
60 150           400   Not available  
                                        (14.5)      (2.3)       (10)    
(15) (57.5)        
  
     
20. Films or video projector   149     93     100     
40   20          400 Available  
                                      (37.25) (23.25)    (2.5)   
(1.0) (4.5)       
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21. Amplifiers                         50   130   20 20
 180 400    Not available                                           
(37.25) (32.5)  (5) (5)
 (45)     
  
     
22. Microphones                   100 100 100
 80 80 400    Available  
                                         (25) (25) (25) (20)
 (5)      
  
     
23. Photographic camera        30 36  54
 200 80            400   Not available       
 with accessories               (7.5) (9) (13.5)
 (50) (20)            
   
24. Tripod stand for both          250     20     20  10            
100          400   Available     
 video and photographic   (62.5)    (9)                           (5)                         
(2.5)                     (25)    
 camera 
 
25. Boards—chalk,                 250  20     20  
20 100         400   Available     
 magnetic,  bulletin,           (81)       (4) (7.5) (5)
 (2.5)   
 display etc                                
26. Pictures, drawings,               324            16            30                       
20               10         400   Available  
 charts,  models, and maps   (40.75)        (4)                       (7.5)                      
(5)                    (2.5)         
  
    
27. Writing materials—,               100           100             70                      
100                30        400   Available  
 markers pens etc                   (25)            (25)       (17.5)     (25)
 17.51      
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28. Office tables and chairs          96              28         16      70
 90         400     Not available              
                                                (24)             (6)         (4)   (17.5)
 (22.5)       
  
    
29. Air conditioner                          05             75         30     80
 210         400    Not available  
                                               (1.25)         (18.75)       (7.5)    
(2.0) (52.5)    
   
   
30. Computers with                        60             120                    110                     20                     
90          400   Available  
 accessories                             (15)             (3.0)             (27.5)                   
(5) (22.51)        
       
 Mean                                       88.6             64.2       82.1   
74.8                  83.2      Mean total  
                         
392.9  
 From the tables 1 above, it is revealed that under the availability 
and adequacy of microteaching laboratory, infrastructure and 
personnel, the respondents accepted only two out of the nine items. 
That is, adequate space for teaching demonstration and enough 
cleaners to keep the laboratory clean. Other items are either not 
available or inadequate. 
 The availability and adequacy of microteaching laboratory, 
infrastructure and personnel has a mean rating of 93.5 as against 242.14 
respectively. 
 Table II is not different from table 1 in terms of availability, 
sufficiency and functionality of the facilities and equipment in 
microteaching laboratories in the sampled colleges. The mean rating 
totals are shown in this order: 88.6, 64.2, 82.1, 74.8m, 83.2 = 392.9.  The 
remark column summarizes the pathetic situation of microteaching 
laboratories in the sampled colleges. 
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Table II 
Satisfactory Level 
            Highly             Just                  Below average       
Not                   Total      Remark 
           Satisfactory    Satisfactory      satisfaction         
satisfactory  
                  at 
all   
                      
31. General outlook of the laboratory:         80                      120                200                       
-                    400      unsatisfactory                                                                   
 space, infrastructure…windows,           (20)                     (80)                  
(50)                       (100)                            
 doors, good ventilation etc.                                                                  
  
    
32. Microteaching activities in                   50                         110                  140                
100               400   unsatisfactory             
 the laboratory.                                      (12.5)                    (27.5)               
(35)                        (25)             
        
  
33. The conditions of the facilities              60                          90                  240                          
10               400   unsatisfactory                  
 and equipment                                    (15)                       (22.5)            
(60)                      (2.5)              
  
    
34. Attitude of the lecturers to                   100                         50                 200                        
50               400   unsatisfactory 
 microteaching and its laboratory.         (25)                     (12.5)               
(50)                   (12.5)              
  
    
35. Attitude of the laboratory personnel.         50                       133                  92                      
25               400   unsatisfactory 
                                                                   (12.5)                  (83.25)           
(4.8)                (6.25)         
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36. Functionality of the facilities                    30                       86                      204                 
80                 400   unsatisfactory 
 and equipment.                                        (7.5)                    (21.5)               
(51)                (20)              
    
 
37. The functionality of the facilities              50                       100                     200               
50                  400   unsatisfactory 
 and equipments.                                     (12.5)                  (25)                    
(50)            (12.5)                                                   
  
 
38. The sufficiency and adequacy               88                       96                        176               
40               400   unsatisfactory            
 of the facilities and equipment             (12.5)                (24)                        
(44)             (10)                     
 in the laboratory     
  
    
39. The age and appearance (the look)        70                    100                       180                
50                400   unsatisfactory 
 of the facilities and equipment.              (17.5)              (25)                       
(45)               (12.5)            
  
    
40. Quality of the facilities and                      48                    102                        50                  
200               400   unsatisfactory        
 equipment in the laboratory.                  (12)                 (25.5)                   
(12.5)               (50)            
               International Standard                                                                                                                       
Mean 
                                                                                                                                                                         
Total           
 MEAN                                              62.6                  98.7                    
178.2                34                      373.5 
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 Discussion of Results 
The result of the data analyzed revealed that the Centre for Educational 
Technology-microteaching laboratories recommended by the National 
Commission for Colleges of Education (NCCE) exists in Colleges of 
Education, but they cannot be regarded as model or standard. A 
standard microteaching laboratory according to Ademu (2003), is that 
which is fully equipped with all the necessary infrastructural facilities, 
equipment, and instructional media for microteaching. At the 
infrastructural level, the storeroom for the laboratory, darkroom for 
films developing and printing; conveniences for staff and students; 
teaching demonstration space, and support staff assessed at the 
sampled colleges through the questionnaire are either not available or 
inadequate where available. Adequate availability of the above named 
infrastructure for microteaching facilitates teaching and learning. It is 
sad to note that some Colleges of Education are yet to comply with the 
NCCE directive to create and maintain a standard CET where 
microteaching laboratory can be effectively maintained. In such 
colleges, microteaching is taught theoretically alone. The practicum 
aspect of the course is demonstrated in normal lecture halls which can 
never be as effective as demonstration in the laboratories. 
 On the indoor facilities and equipments found in microteaching 
laboratory, such as seats, closed circuits television, video 
players/camera, editing dubbing machine, public address system, 
projectors etc are either not available in some colleges or where 
available, they are also not in good working condition. Facilities and 
equipment that cannot go round the learners are as less useful as if they 
were not there. 
 Functional infrastructural facilities and equipment for 
microteaching help to make teaching and learning easy; reduce the 
difficulties and complexities of theoretical based learning; enhance 
student’s acquisition and retention of specific teaching skills and give 
student teachers first hand teaching experience (Allen & Belzer 1997; 
Vare 1993 and Ademu 2003).    According to NNCE (2009), minimum 
standard and guidelines for Colleges of Education; a standard fully 
equipped centre for Educational Technology (CET) where microteaching 
laboratory is maintained and utilized is mandatory for all colleges. 



66                                            The Assessment Of Microteaching Challenges… 

 

 

 In a microteaching laboratory, the trained teachers need to be 
given every conducive atmospheric opportunity available to learn and 
practice a specific skill within a few minutes. The conducive atmospheric 
opportunity can only be available with the provision of adequate 
infrastructural facilities and equipment in microteaching laboratories in 
Colleges of Education. Microteaching is an integral compulsory 
programme of teacher education. Microteaching as an integral 
compulsory programme of teacher education cannot be effective 
without adequate facilities and equipment for practical (Bent, Wheatley 
and Thomson 1996; Wilkinson 1996; Van & Woodtli and Hazzard 1991; 
Vare 1993).                                                                                              
 
Conclusion  
Microteaching theory and practicum as a major course in teacher 
education requires a standard model laboratory, fully equipped with 
necessary facilities and equipment for effective teacher preparation. At 
the Colleges of Education level, a pass in a microteaching is a basic 
requirement for student teachers’ participation in the teaching practice. 
This descriptive survey of four Colleges of Education in South-South 
Nigeria reveals that most essential facilities and equipment for 
microteaching are either not available or available but not functional. 
The few available and functional ones are not the most essential and 
also such are not sufficient for the population of student teachers, thus, 
also discovered that majority of the student teachers  are not satisfied 
with the situation of microteachings, and its laboratories and related 
activities in their colleges. 

The findings are significant because for effective teacher 
preparation, there must be adequate microteaching laboratory. The 
place of full equipped functional microteaching laboratory in quality 
teacher preparation cannot be overemphasized especially in the present 
dispensation and quest for quality education in Nigeria. 
 
Recommendations 
Based on the findings of this study, the researcher hereby gives the 
following recommendations: 

In line with the National Commission for Colleges of Education 
mandatory directive, every College of Education in Nigeria should create 
Centre for Educational Technology (CET) with microteaching laboratory. 
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Colleges of Education with substandard laboratories need to 
upgrade such to international standard. A model laboratory enhances 
effective teaching and learning. 

All essentials facilities and equipment for microteaching should 
be provided at every laboratory. Where they are already available but 
not sufficient, more need to be purchased. Functionality of facilities and 
equipment is important. Therefore, regular maintenance, servicing and 
upgrading of facilities and equipment are another recommendation of 
this paper. 

The government, organizations and foreign aids should give 
financial assistance to the various Colleges of Education towards having 
functionally equipped microteaching laboratories. 
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Abstract 
English reading comprehension has posed a very serious challenge to 
pupils with intellectual disability; so in order to proffer solution, the 
writer examines the efficacy of mnemonic and direct instructional 
strategies on reading comprehension performance among pupils with 
mild intellectual disability in Ibadan, Nigeria. The study was carried out 
in three special schools in Ibadan involving thirty participants (fifteen 
male and fifteen female). Pre-test, Post-test, Quasi experimental design 
was used and the findings were that, both mnemonic and direct 
instructional strategies were effective but direct instructional strategy 
was more effective. Also, female participants performed better than 
their male counterparts. Lastly, it was recommended and concluded 
that, the two methods can be used in correcting poor reading 
comprehension performance among the normal children; parents and 
teachers should encourage pupils with intellectual disability to engage 
in activities that will accommodate reading comprehension 
performance. 
 
Introduction 
The most common acutely defining characteristics of pupils with 
intellectual disability is impaired cognitive ability. This trait has 
pervasive effect on them, whether the disability is mild or severe. It 
makes simple tasks difficult to learn. It can interfere with 
communicative competence, because the content of the message is 
harder to comprehend. It influences how well one can remember and 
how flexible one is in the application of knowledge and skills already 
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learned. Ultimately, the degree of cognitive impairment determines the 
types of curriculum content these individuals are taught: academic or 
life skills (daily or functional skills). 
 Learning new skills, storing and retrieving information 
(memory), and transferring knowledge to either new situations or 
slightly different skills are challenges for pupils with intellectual 
disability. Memory – which could be short or long term is often 
impaired. The pupils may also have problem with long-term memory in 
finding it difficult to remember events, proper sequence of events, 
particularly when the events are not clearly identified as important. 
Even when event is remembered, it may be remembered incorrectly, 
inefficiently, too slowly, or not in adequate detail. Teachers can assist 
pupils with intellectual disability in developing memory strategies and 
help them compensate for their lack of abilities in this area (reading 
comprehension performance) and in many ways. 
 One characteristic of pupils with intellectual disability is that 
they are frequently less able than their peers to acquire knowledge 
through incidental learning, that is, to acquire learning as an unplanned 
result of their ordinary daily experiences. Among the learning tasks to 
be learned is English reading comprehension. Frequent problem in 
reading comprehension is often observed in pupils with intellectual 
disability which is likely to be part of a psychoneurosis, or primary 
behaviour problem. The act of reading is so complex that it is 
influenced by many factors such as interest of the child, age, mental 
ability, availability of instructional materials etc. National Reading Panel 
(2000) considered reading to be the most important area of 
educational skills, because reading is needed in other subject areas, 
such as social studies, sciences, vocational-education and for a 
successful employment. Anderson and Pearson (1984) explained that 
reading entails understanding the text which depends on active 
engagement and interpretation by the reader. Understanding is 
influenced by both the text and the readers’ prior knowledge. In 
discussing reading comprehension, the ability of the reader is to 
understand the code used in written communication in order to be able 
to translate the graphic symbols into meaningful sounds. 
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 Comprehension process entails ongoing translations between a 
text, the reader, and the author and the active use of comprehension 
strategies such as predicting, activating background knowledge, asking 
questions, clarifying, and checking for understanding.  Comprehension 
is enhanced when reading materials is in form of interesting stories 
which is read to the learner.  The child listens and becomes involved. 
He/she is encouraged to find experiences in the story that are similar to 
his/her own experiences. The following were identified as necessary 
skills to be acquired before comprehension can take place: word 
recognition, surface meaning, reading to answer question correctly, 
reading for implied meaning, reading for relationship of thoughts, 
faster reading and intensive or extensive reading (Akinrinade & 
Ajobiewe, 1996). The widely held views of most special educators is 
that the most important aspects of reading comprehension for pupils 
with intellectual disability is to teach them things which are related to 
their needs in their daily contact in school, home and community. In 
other words, reading comprehension for them should be an integral 
part of the whole curriculum and be purposeful. 

In planning education for pupils with mild intellectual disability, 
consideration must be taken in the area of learning new tasks slowly. 
They need extra opportunity to practice before they carry out the 
exercise quickly. Learning should be concretely based on practical 
experience and be related to everyday life. All teachings must be from 
the known to the unknown, from concrete to abstract, from simple to 
complex etc. Also, they are often found having problem of paying 
attention to stimulus. Thus, they find it difficult to use abstraction in 
solving problems. Parts of instructional strategies that can be used are 
modelling, shaping, reinforcement, mnemonic, peer-teaching, phonic 
method, extinction, individualization, self-instruction to mention a few. 

Research suggests that these pupils also have difficulty with 
meta-memory that is, awareness of memory strategies and the ability 
to use and monitor these strategies in that they have trouble with one 
or more of the followings: 

- Knowing, selecting and using appropriate strategies 
- Estimating their own memory capacity for specific tasks 
- Predicting accuracy on a memory task 
- Allotting appropriate time to study 
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- Deciding when they have studied enough (Hughes, 1996) 
 
 
 
Statement of the Problem 
English reading comprehension has posed a very serious challenge to 
pupils of all ages including the so called regular children in schools and 
this no doubt has generated a serious concern to teachers, curriculum 
planners and other researchers. However, the researcher is of the 
opinion that if the so called regular pupils are consistently experiencing 
difficulty in learning English reading comprehension, how much more, 
pupils with intellectual disability due to limitation in their intellectual 
functioning. 

So many interventions had been adopted by so many scholars 
such as phonic method, peer teaching, individualization, whole-word 
approach, modeling, shaping, self-instruction etc. They all had 
worthwhile results, but the researcher would want to use mnemonic 
and direct instructional strategies in the enhancement of reading 
comprehension performance among pupils with mild intellectual 
disability.   
Hypotheses 
The following null hypotheses were tested at 0.05 level of significance. 
H01: There is no significant main effect of treatment on reading 

comprehension performance among pupils with mild 
intellectual disability. 

H02: There is no significant main effect of gender on reading 
comprehension performance among pupils with mild 
intellectual disability. 

H03: There is no significant interaction effect of treatment and 
gender on reading comprehension performance among pupils 
with mild intellectual disability. 

 
Review of Literature 
Relevant studies were reviewed to guide the study. 
 
Concept of intellectual disability  
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Intellectual disability is a complex condition worthy of close study. 
Essentially, intellectual disability is a cognitive disability that affects the 
way individuals who have it adapt to and cope with the various 
environments in which they find themselves. This condition is 
manifested by difficulties in intellectual functioning and in the 
performance of everyday types of behaviour that would be expected of 
a person of similar age and from same cultural background. 

Luckasson, Borthwick-Duffy, Buntinx, Coulter, Ellis, Reeve, 
Schalock, Snell, Spitalink, Spreate, & Tasse, (2002), described 
intellectual disability as a disability characterized by significant 
limitations both in intellectual functioning and in adaptive behaviour as 
expressed in conceptual, social, and practical skills. This disability 
originates before age 18. The new definition signaled many significant 
changes from its predecessors as it is much more functional in nature. It 
stressed the interaction among three major dimensions: a person’s 
capabilities; the environments in which the person functions; and the 
need for varying levels of support. 
 
Classification of the Degree of Intellectual Disability  
Several classifications of the degree of intellectual disabilities exist 
(Kaplan and Sadock, 1991). They are all based on the intellectual 
abilities and social behaviour of the patient, as measured by 
psychological test. They have been classified or categorized too for 
medical, sociological or educational purposes. For the purpose of this 
study, the degree or level of intellectual disability as expressed in line 
with DSM-111-R, four types of intellectual disabilities reflect the degree 
of the impairment; mild, moderate, severe and profound.  
 
Mild Intellectual Disability (IQ 50-69)  
People in this category usually appear unremarkable and sensory or 
motor deficits are slight. They develop more or less normal language 
ability and social behaviour during pre-school years, and their 
disabilities may never be formally identified. In adult life, they can live 
independently though, they may need help in coping with family 
responsibilities, housing and employment, or when under unusual 
stress.  
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Moderate Intellectual Disability (I.Q. 35-49)  
People with this condition are about 10 per cent of the total 
population. Most can talk, or at least learn to communicate, and most 
can learn to care for themselves albeit with some supervisions. As 
adults, they usually undertake simple routine work and find their way 
about, but very few lead an independent life.  
 
Severe Intellectual Disability: (I.Q. 20-34)  
This group marks about 3-4 per cent of the entire population. In the 
preschool years, their development is usually greatly slowed. Some, 
severely affected by the condition might never learn to talk, walk or 
feed themselves or cater for their bodily needs. They need custodial 
care and supervision. They cannot be trained in simple daily routines 
and they cannot survive without support.  
 
Profound Intellectual Disability (I.Q. below 20)  
This group requires general nursing attention, though untrained but 
reasonably careful persons, can give this. They are very unresponsive 
to simulation, need total support to carry out simple skills like toileting, 
washing, brushing, dressing, eating, drinking. They are either home-
bound or hospital bound and they are of 1-2 per cent population.  
 
General Characteristics of Children with Intellectual Disability  
Several authors, including Obani (1980) and Ohiaeri (2000), Adediran 
(2011) have listed the various physical and behavioural characteristics 
of pupils with intellectual disability. Such characteristics ranging from 
poor attention span, lack of good communication and language, poor 
body formation, bad visual acquity, auditory problem, big-headedness, 
small head, slant eyes etc, while the behavioural characteristics include 
the following as stated by Ohiaeri (2000) in Adediran (2011): 

(i)  They learn very little from exposure to the regular classroom 
programme;  

(ii)  They repeatedly fail and remain in the same class for years 
without improvement;  

(iii)  They have low language and vocabulary level that is not 
commensurate with their age;  
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(iv) They have very short attention span;  
 (v)  Severally they are not ready for the usual school 

subjects at age six but years later; and progress at slower rate 
than other children;  

 (vi)  Some are extremely passive, withdrawn and apathetic 
in the class; some are extremely quiet, not disturbing anybody;  

(vii) Some are loners, always alone-playing and talking to themselves; 
they have no friends, do not cooperate in activities work and are 
rejected by peers; and 

(viii) They have low self-esteem.  
 
Concept of Mnemonic Instructional Strategy 
Mnemonic instruction is an instructional strategy commonly used with 
students who have disability as well as with their non-disabled peers. It 
is designed to improve memory of key information. Mnemonic 
instruction facilitates access to the general education curriculum by 
giving students the tools they need to better encode information so 
that it will be much easier to retrieve it from memory at later points. 
Mnemonics can be used in language art (i.e. vocabulary, spelling, and 
letter recognition), mathematics, science, social studies, foreign 
language, and other academic subjects. Use of this instructional 
strategy does not require a wealth of additional materials or extensive 
planning and preparation time (Mastropieri & Scruggs, 1998). 
 Mnemonic is a memory enhancing instructional strategy that 
involves teaching students to link new information that is taught to 
information they already know. According to Levin (1993), mnemonic 
instruction is useful for students across a wide age range. Though 
students in the early elementary grades are usually not expected to 
learn and recall as many facts as older students, they are involved in a 
number of activities that involve making associations that employ 
mnemonic principles. 

- For example, association linking the letter “a” to the word 
“apple” or “f” to “flower” employ mnemonic principles. 
Teachers instruct students in the use of mnemonic 
strategies by using both visual and verbal cues. There are 
at least three distinct methods for teaching mnemonics: 
keyword, pegword and letter strategies. 
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Mnemonics strategies can be grouped into three types. They are: 
Keyword, Pegword, and Letter strategy.  
 
Concept of Direct Instructional Strategy 
Effective teaching of reading comprehension to pupils with intellectual 
Disability requires a direct structured approach to instruction (West & 
Hill, 2006). Direct instruction is also sometimes synonymous with 
expository or didactic teaching, training model, active teaching, 
mastery teaching and explicit instruction (Heward, 2003). It is primarily 
a teacher-centred strategy in which the teacher is the major provider of 
information. It involves planning how to teach a concept. This approach 
has its basis in behavioural teaching. Direct instruction or explicit 
teaching emphasizes the importance of teachers being clear as to the 
specific skills in a structured classroom environment. The teacher 
controls and directs learning in a sequenced and structured approach 
using materials that are also sequenced and structured. Targets must 
be specific and clear to pupils and the teacher should monitor progress 
in relation to those targets providing immediate feedback to pupils. 
Direct instruction is used particularly in the teaching of basic skills; 
concentrates on the academic skills that pupils need to learn and the 
structuring of the environment to ensure that pupils learn these skills 
(Lovitt, 1991; Algozine, 1991). 

Tarven, (2001) defines direct instruction as a comprehensive 
system that integrates curriculum design with teaching techniques to 
produce instructional programmes in language, reading, mathematics, 
spelling, written expression and science.  It concentrates on academic 
skills that students need to learn and the structuring of the 
environment to ensure that students learn these skills. Meese, (1994) 
confirmed that direct instruction could also be used as an instructional 
approach to teaching students with cognitive learning deficit.  
 The following qualities characterize direct instruction 
(Rosenshine, 1986; Rosenshine & Stevens, 1986). 

1. It is academically focused, teaching academic skills directly; 
2. It is teacher-directed and controlled; 
3. It uses carefully sequenced and structured materials; 
4. It gives students mastery of basic skills; 
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5. It sets goals that are clear to pupils; 
6. It allocates sufficient time for instruction;     
7. It uses continuous monitoring of pupil performance (curriculum 

based assessment); 
8. It provides immediate feedback to pupils; and 
9. It teaches a skill until mastery of the skill is achieved. 

 
In direct instructional model, the teacher is to pass facts, rules or action 
sequences on to the pupils in most possible direct way. This usually 
takes the form of a lesson consisting of explanation, examples and 
opportunities for practice and feedback. 
 
Methodology 
This study is pre-test, post-test, quasi experimental design because 
variables were manipulated. This study was carried out to ascertain the 
efficacy of mnemonic and direct instructional strategies on reading 
comprehension performance of pupils with intellectual disability. A 3x2 
factorial matrix was used. Two groups were experimental while the 
third group was the control group. The table explains the design: 
 
Table 1: Sample Size 
 

 Pupils with Mild Intellectual Disability 

Treatment Gender 

 Female Male Total 

Mnemonic Strategies 05 05 10 

Direct Instruction Strategy 05 05 10 

Control Group 05 05 10 

Total 10 10 30 

 
 The population for this study comprise all the pupils with 
intellectual disability, out of which thirty (30) participants were selected 
as the target population for the study (fifteen females and fifteen 
males). They were drawn from three special primary schools in Ibadan 
metropolis in Oyo state. 
 The participants for this study were purposively selected on the 
basis of their disability (mild intellectual disability). Thus, a simple 
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random sampling technique was used in selecting the schools of study. 
The participants were selected thus into two experimental groups and a 
control group. School for the Handicapped, Sharp-Corner Oke-Ado was 
the experimental group and the participants were exposed to 
mnemonic strategy. The second experimental group was participants 
from Hizbu Lahi Al Galib Primary School (Special Unit), Agodi-Gate 
(group II) and were exposed to direct instructional strategy. While the 
control group were participants from school for the Handicapped, 
Oniyanrin. They were exposed to conventional method. 
 Three instruments will be used in this study. They will be used 
for reading comprehension deficit, pre-test and post-test and for 
evaluation. 

1. Informal reading comprehension inventory (screening for 
reading comprehension skills). 

2. Evaluation Instrument (for post-test) 
3. Weschler Intelligence Scale for Children, 4th edition (WISC/IV): 

used to screen for intellectual ability.  
The informal reading comprehension inventory is also a 
screening instrument and administered to pupils to determine 
the comprehension skills, reading level, type of errors, 
techniques of attacking unknown word. 

 
 Evaluation instrument was prepared by the researcher to test 
the effectiveness of the instructional strategies used in enhancing 
reading comprehension performance among pupils with mild 
intellectual disability and the treatment package was administered. 
 The Wechsler Intelligence Scale for Children (2003) was used to 
screen pupils with intellectual disability in the schools. The instruments 
was designed by Dr. David Wechsler in 1949 and has been reviewed 
subsequently e.g. (1949, 1955, 1967, 1974, 1981, 1989, 1991a, 1997, 
2003). The Wechsler Scales have provided the preferred vehicle for the 
identification and classification of countless school-age children for 
nearly half a century. It is a standardized, individually administered test 
of intelligence intended for use with children and adolescents aged 6 
years 0 month through 16 years 11 months. It provides sub-tests and 
composite scores that represent intellectual functioning in specific 
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cognitive domains, as well as a composite score that represents general 
intellectual ability i.e. full scale IQ (Wechsler, 2003). It can be 
administered in 65 to 95 minutes. 
 It is indeed a foreign test but the researcher adapted and 
validated it to suit the Nigerian context. Ikujini (1995) used it on pupils 
with learning disability, Eni-Olorunda (1998) used it on children with 
mild intellectual disability respectively and they found the test useful 
and suitable. The significant reliability co-efficient of the test ranged 
from 0.77-0.86 for the verbal and 0.70-0.85 for the performance test. 
The full-scale intelligence quotient had reliability co-efficient of 0.82. A 
reliability co-efficient of 0.81 was got when the researcher also used 
the instrument.       

The Comprehension Performance Test (CPT) was adapted from 
the recommended English textbook (Learn English for Primary School 
Book 2 (Chukwudifu, Abiona and Adebanwi, 2010), which is used by the 
regular primary two pupils. The researcher made use of the text based 
on their low level of intelligence and because they are always easily 
frustrated and intimidated by lengthy reading passages as contained in 
the regular English textbook. The test is an achievement test. Kerlinger 
& Lee (2000) had stated that achievement test measured present 
proficiency, mastery and understanding of general and special area of 
knowledge. 
 The instrument contained four comprehension passages, each 
with five questions attached to test for comprehension skills. The pupils 
would be scored accordingly, each of the question is assigned with one 
mark. If a respondent’s score is between 11-20 marks, he is deemed to 
have high comprehension ability, if he scores between 5-10 marks, he is 
deemed to have average comprehension ability. However, any 
respondent who scores below 5 marks would be considered to have 
low comprehension ability. Both the experimental groups and the 
control group were given the test before treatment and after 
treatment. The aim was to measure pupils’ prior knowledge in 
comprehension skill and also to determine the extent to which the two 
experimental groups (Mnemonics and Direct instruction – groups) and 
control group are qualitatively different. 

The Validation of Comprehension Performance Test was used 
to determine the face and content validity, the instrument was given to 
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experts in the Faculties of Education and Arts, University of Ibadan, 
where the necessary sorting was done and twenty questions emerged 
in the test. 
 The researcher established rapport with headmistresses of 
various schools in order to seek for permission to carry out the research 
thereafter, permission was granted to conduct the research in their 
various schools. After permission, the researcher had access to the 
class-teachers who were special teachers and the pupils in mild class. 
 The ten participants in School for the Handicapped, Sharp-
Corner, Oke-Ado were the first experimental group, to be taught with 
mnemonic method. At Hizbu Lahi Al Galib Primary School (Special Unit) 
Agodi-gate, the participants were also ten and they were the second 
experimental group, taught with direct-instructional strategy.    
 The other ten participants from School for the Handicapped, 
Oniyanrin did receive teaching based on normal classroom exercise and 
served as the control group. In each school, the participants were made 
up of five males and five females, their age range females, their age 
range was between twelve and sixteen. The treatment package which 
was adapted by the researcher was used by the research assistants to 
teach the pupils with mild intellectual disability for eight weeks. The 
package was prepared, for the two experimental groups (mnemonic 
group and direct instruction group). The pupils were taught three times 
in a week (Monday, Wednesday and Friday) at the last period for thirty 
minutes at the same time in each school. Permission was obtained from 
the school to be able to use last period for each of the groups – 
mnemonic and direct instruction. 
 The research assistants were employed to teach each group to 
administer both pre and post-test on them. The same treatment 
package was used for the three groups as pre-test and post test. Post 
test was administered simultaneously immediately after teaching was 
concluded for the experimental groups. None of the thirty pupils with 
mild intellectual disability dropped out during the study due to the fact 
that, the research accorded effective feedback towards assisting pupils’ 
performances during the study.   
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 The Analysis of Variance (ANCOVA), Multiple Classification 
Analysis (MCA) and Duncan Posthoc Pairwise Test were the statistics 
used at 0.05 level of significance. 
 
Presentation of Results 
H01: There is no significant main effect of treatment on reading 

comprehension performance among pupils with intellectual 
disability. 

To test hypothesis 1, Tables 1.1, 1.2 and 1.3 are presented. 
Table 1.1: ANCOVA of Reading Comprehension Performance 
among Pupils with Intellectual Disability by Treatment. 

Source of Variance Hierarchical Method 

Covariates pretest 
treatment 

1202.948 1 1202.948 122.523 .000 

Main effects  
Model 

929.247 
1932.195 

2 
3 

364.624 
644.065 

37.138 
65.600 

.000 

.000 

Residual 255.271 26 9.818   

Total 2187.467 29 75.430   

  Significant at p<.05 
From Table 1.1, the main effect of treatment on the reading 
comprehension performance among pupils with mild intellectual 
disability is significant (F(2,29) = 37.138; p<.05). 
 This means that the difference on reading comprehension 
performance among the pupils exposed to mnemonic strategy, direct 
instructional strategy and those in control group is significant. 
Therefore, hypothesis 1 is rejected. 
 To find out the mean scores obtained by each of the three 
instructional groups, the multiple classification analysis (MCA) on Table 
1.2 is presented below: 
 
Table 1.2: MCA Table for Pupils, Reading Comprehension and Mean = 
21.87 by treatment. 
 Treatment 

category 
Predicted Mean 

 Treatment 
category 

N Unadjusted Adjusted 
for factors 

and 
covariates 

Unadjusted 
dev. 

Eta Adjusted for 
factors and 
covariates 

Beta 
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1 
2 
3 

Mnemonic 
Direct-
instructional 
Control  

10 
10 
10 

23.12 
28.50 
13.98 

23.12 
28.50 
13.98 

1.0333 
8.8333 
-9.8667 

 
.898 

1.25 
6.64 
-7.89 

 
.702 

 R = .940 
R square = .883 

       

MCA Table for Pupils, Reading Comprehension and Mean = 21.87 by 
treatment. 

Table 1.2 shows that pupils in direct instructional group 
obtained the highest mean score (x = 28.50; adj. dev. = 6.64) followed 
by those exposed to the mnemonic strategy (x = 23.12; adj. dev. = 1.25) 
while those in the control group obtained the lowest post test mean 
score of (x = 13.98; adj. dev. = 7.89). 
 Further, the Duncan Posthoc Pairwise Test was carried out and 
the results are summarized on Table 1.3 below. 
 
Table 1.3: Duncan Posthoc Test of Reading Comprehension 
Performance by Treatment  
 Treatment N X Mnemonic 

instructional 
strategy 

Direct 
instructional 
strategy 

Control  

1 
 

Mnemonic 10 23.12  * * 

2 Direct-
instructional 
strategy 

10 13.98 *  * 

3 Control  10 13.98 * *  

Pair of group significantly different at p<.05 
 
Table 1.3 shows that each of the three possible pairs of instructional 
groups is significantly different from one another on reading 
comprehension performance among pupils with intellectual disability. 
For instance, the mnemonic group (x = 23.12) is significantly different 
from the direct instructional group (x = 28.50). Also, the mnemonic 
group differs significantly from the control group (x = 13.98) while the 
direct instructional group also differs significantly from the control 
group. 
 



J.O. Oyundoyin & Y. O. Bolaji                                85 

                                        

 

Ho2: There is no significant main effect of gender on reading 
comprehension performance among pupils with mild intellectual 
disability. 
 
Table 1.4: ANCOVA of Reading Comprehension Performance by 
Gender 
 Hierarchical Method 

Source of variance Sum of square Df Mean 
square 

F Sig. 

Covariates         
Pretest 

1202.948 1 1202.948 33.235 .000 

Main effects           
SEX 

7.255 1 8.467 .200 .658 

Model 1210.264 2 406.627 16.718 .000 

Residual 977.264 27 37.215   

Total 2187.467 29 75.430   

    Results on table 1.4 shows that gender has no significant effect on 
reading comprehension performance among pupils with intellectual 
disability (F(1,29) = .200; p>.05).   
 This implies that there is no significant difference on the 
reading comprehension performance among pupils who are males and 
those who are females. Hence, hypothesis 2 is not rejected. 
 
Table 1.5: MCA for Posttest Reading Comprehension Performance by 
Gender Grand mean = 2.87. 

 Predicted Mean 

Gender 
by 
Category 

N Unadjusted Adjusted for 
factors and 
covariates 

Unadjusted 
dev. 

Eta Adjusted 
for factors 
and 
covariates 

beta 

SEX  
Male 
Female 

 
15 
15 

 
22.333 
21.4000 

 
21.3692 
22.3641 

 
.4667 
-.4667 

 
.055 

 
-.4974 
.4974 

 
.058 

R = .744        

R square 
= .553 

       

Table 1.5 shows that the female pupils obtained higher adjusted post-
test mean score (x = 22.36; adj. dev = 50 than their male counterparts. 
(x = 21.37; adj. dev. = 50)  
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Ho3
: There is no significant main effect of treatment and gender on 

reading comprehension performance among pupils with mild 
intellectual disability. 

 
Table 1.6: Interaction Effect of Treatment and Gender on Reading 
Comprehension Performance among Pupils with Mild Intellectual 
Disability 
Source of Variance Hierarchical Method 

 Sum of  squares Df Mean Square F Sig. 

Covariates Pretest 
Main Effects (Combine) 
                    Treatment 
                    SEX  
2-Way interaction 
Treatment x SEX 
Model  
Residual 
Total  

1202.948 
729.271 
729.247 

2.365E.02 
 

47.295 
1979.514 
207.953 

2187.467 

1 
3 
2 
1 
 
2 
6 
23 
29 

1202.948 
243.090 
364.624 

2.365E.02 
 

.23.647 
329.919 

9.041 
 

133.048 
26.886 
40.328 

.003 
 
2.615 
36.490 
 
 

.000 

.000 

.000 

.960 
 

.095ns 

.000 

     n.s = Not Significant at p < .05 
Table 1.6 reveals that the 2-way interaction effect of treatment and 
gender on pupils’ comprehension performance is not significant (F(2.29) 
=2.615; p<.05) on this basis, hypothesis 3 is not rejected. 
 
Discussion of Findings 
In hypothesis one, which stated that there is no significant main effect 
of treatment on reading comprehension performance among pupils 
with mild intellectual disability. The results of Tables 1.1, 1.2 and 1.3 
had indicated a significant effect of treatment on pupils with 
intellectual disability. The Duncan post hoc test of reading 
comprehension however showed that pupils in direct instructional 
strategy group with a mean score of 23.12 and the control group had 
the least of 13.98. The ANCOVA also indicated this significant effect. 
 The result further showed that direct instructional strategy was 
more effective. The finding of this study was supported by the findings 
of Robert, Robert and Farnish (2001) who concluded that providing 
pupils with direct-instruction on reading comprehension strategies is an 
effective way to teach comprehension. The result of their study showed 
a significant impact of direct-instruction on students’ specific reading 
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comprehension strategies. Also Beck, Mckeown and Kucan, (2002) 
supported that when pupils with intellectual disability are exposed to 
direct instructional strategy, it provides ample opportunity for enough 
practice, thereby making learning more explicit. 
 Also, finding of Wong and Chang (2004) and Menna (2004) 
agreed that mnemonic method ensures learner’s maximum 
performance and that knowledge is made explicit by clarifying the 
purpose of reading and the task ahead. When pupils are taught to use 
mnemonic knowledge in their activities with constant practice, this 
knowledge becomes internalized for the learner’s cognitive 
development. Hypothesis two stated that there is no significant main 
effect of gender on reading comprehension performance among pupils 
with mild intellectual disability, the result obtained in Tables 1.4 and 1.5 
showed that there was no significant effect of gender on reading 
comprehension performance among pupils with intellectual disability. 
The ANCOVA F(1,29) ratio in table 1.6 showed 200; 7.05 p<0.05      
 The mean score also showed 22.36 and 21.37 for both female 
and male respectively. To support the claim of Sheikha’s (2005) study 
which consisted of twenty participants made up of ten boys and ten 
girls aged between ten and fourteen showed that girls had better 
performance on the pre-and post-reading comprehension tests. Equally 
Rabbit, Donlan, Waston and Mclnnes (1995) found that female 
generally performed better than male in word recognition, verbal 
memory and comprehension learning tests. 
 Hypothesis three stated that there is no significant interaction 
effect of treatment and gender on reading comprehension 
performance among pupils with intellectual disability. 
 From Table 1.6 it was clearly noted that the interactive effect of 
the treatment and gender have contributed significantly to reading 
comprehension performance among male and female pupils. 
 This finding is supported by the discovery of Feingold (1988) 
that there was no significant gender difference in the WISC-R verbal 
and performance scales. Eni-Olorunda (1998) discovered a significant 
effect on reading achievements of the pupils as such, females were 
found to have higher reading achievements ability than their male 
counterparts. 
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Recommendations 
This research finding has shown that mnemonic and direct instructional 
strategies can enhance reading comprehension performance among 
pupils with mild intellectual disability. It is therefore advisable that 
teachers, parents and caregivers of pupils with intellectual disability 
should use the strategies to boost reading comprehension performance 
among such pupils. 
 Also, it is recommended that mnemonic and direct instructional 
strategies can be used in correcting poor reading comprehension 
performance among the normal children who may have such learning 
problem. 
 Furthermore, poor reading comprehension will compound 
academic activities if not controlled, so, parents and teachers should 
encourage pupils with intellectual disability to engage in activities that 
will accommodate reading comprehension performance. 
    Lastly, it is recommended that both the home and the school 
should focus on the female pupils and encourage every act of 
comprehension using either or both strategies since they are prone to 
low performance than the male. 
 
Conclusion 
In conclusion, the result of the findings have shown that the use of 
mnemonic and direct instructional strategies are more effective in 
improving reading comprehension of pupils with intellectual disability, 
the control group was found to have the least performance of the three 
groups. 
 This study relatively is a new insight in research, therefore, its 
findings should be employed to enhance performance in reading 
comprehension in all subjects in the curriculum of pupils with 
intellectual disability because reading comprehension contributes to 
the overall literacy. 
 It should be noted, however that though both methods proved 
superior over the conventional method of teaching reading 
comprehension, direct instructional strategy proved more superior in 
the study. 
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Abstract 
This paper presents the moral dilemma of modern Nigerian society 
characterized by high moral decadence, crime, corrupt practices and 
delinquent behaviours in all nooks and crannies in Nigeria, which have 
permeated all sectors of the society including the school systems. Part 
of the problem of contemporary Nigeria is the glaring absence of moral 
values which are prerequisites for national development. Within the 
school system, the high level of vices among students, teachers and 
school administrators makes one doubt the existence of any moral 
values. This paper highlighted and discussed the core moral values that 
could help to improve the moral tune of the school system and enhance 
holistic development in Nigeria. Western education, Nigerian traditional 
values and Nigerian historical development, and the characteristics of 
the 21st century Nigerian school system were also highlighted and vividly 
discussed.  The paper concludes that the path to attaining national 
development in Nigeria relies on moral reorientation of Nigerian citizens 
through moral training and education. 
 
Introduction 
The major feature of the 21st century Nigerian society is the high rate of 
vices in all the nooks and crannies of the society. In virtually all sectors 
of the society, is it religious institutions, military and paramilitary 
organizations, the political sectors, the health sectors, the school 
systems etc, the input and output of moral values appears, to be low. 
Within the school systems, the increasing rates of vices among students, 
teachers and school administrators make one think that there is no 
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existence of moral values. Nigerian Educational Research and 
Development Council, NERDC (2005) sees values as the cherished 
traditions of the society. They are the virtues upon which the society is 
built and which support social relationships. They determine the way of 
life of any society. According to Kolade-Oje, the values of the people are 
the rules of conduct by which they shape their behaviours and from 
which they derive their hopes.  Values are standards of conduct, 
efficiency or worth which a society endorses, maintains and even 
transmits to her members (present and future generations 
(Amaele,2007:84). According to Lewis (1991), values define moral 
character and create justifications for a person’s beliefs, decisions and 
actions. Values are necessary for orderliness, good governance and 
smooth functioning of any society. Values are fundamental components 
of culture, the totality of people’s way of life. This include their pattern 
of behaviour, arts, language, beliefs, customs, religion and other 
immaterial components such as folklores, mythology etc. Values are 
those aspects of cultural practices, actions or objects that are valued in 
high esteem in the society (Nakpodia, 2010). It is the sum total of a 
given society’s way of life, molded and shaped by prevailing 
circumstances and environment (Brown cited in Nakpodia, 2010). Every 
society has certain attributes which are cherished and held to high 
esteem and wish to transmit the same from generation to generation. 
These cherished attributes constitute the society’s values. 

The values that a man holds greatly influence his perception and 
direction of motivated behaviour. In the opinion of Mezieobi (1996), the 
values that we hold in the modern era are ephemeral and antithetical to 
the very essence of development. In the Nigerian society today, the “get 
rich quick” syndrome has eaten deep into the fabrics of many people. 
Majority of people no longer observe due process. In the school system, 
students no longer consent to studying hard for their examinations. In 
virtually all level of the educational system, the Nigerian school child 
does not want to go through vigour. They want to obtain quick 
certificates. Examination malpractice has become rampant and has 
manifested in different forms as a result of poor value system. Those 
who made it through dubious means are celebrated. As rightly put by 
Jike (2009:5), the era of effective tutelage or apprentice is over in 
Nigeria. Young apprentice electrician or hair dressers are no longer 
content to stay the mandatory 3 years of practice to learn a trade. No 
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sooner they get started with the apprenticeship programme, they 
graduate themselves and set up shops in a bid to make quick money. 
Soon, they get frustrated because of their inefficiency, thus constituting 
nuisance to themselves. Not much development can be attained in a 
society where dishonesty, corruption, laziness, injustice, insincerity and 
other bad virtues persist. The Nigerian national values spelt out in 2001 
at the Nigerian Institute of Policy and Strategic Studies are merit, 
excellence, hard work, personal discipline, tolerance, trustworthiness, 
mutual respect, justice and fairness, love, compassion and care. Not 
much of these values are taught in schools in daily lessons 

Prime moral values which are prerequisites for development are 
no longer held in high esteem in Nigeria but rather, such values appear 
truncated in the Nigerian society. According to Mordi etal (2010), 
sincere political and economic transformation can only be sustained in a 
country if they are deeply rooted in the fundamental values of the 
society. Bernard (1975) stated that no society has been able to live 
without rules and regulations. Rules and regulations are meant to 
ensure equality of treatment, standardized operations and decisions. 
They make it possible for people to live harmoniously in the society. But 
the 21st century Nigerian school system appears to be lack of existence 
of moral values. Combating moral dilemmas in schools is an issue that 
should be of major concern to all Nigerians especially educational 
administrators and teachers who are seen as role models in schools and 
play immense role in transforming values.   

NERDC (2005) and Okorududu (2006 ) highlighted moral values 
as: 
Honesty: A state of being frank, sincere, truthful, having integrity, not 
cheating others when dealing with them, rejection of fraud, bribery and 
corruption. 
 
Justice: Treating all men as equals, practicing fair play when dealing with 
others, the equitable distribution of social amenities, goods and 
services. 
 
Transparency: Giving correct information about one’s age, country, 
occupation, local government area of origin and other requirements. 
Being open in one’s dealing with others. 
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Orderliness: Patiently waiting for your turn, being highly disciplined and 
politically matured, following laid down rules and procedures during 
elections. 
 
Tolerance: Listening to others irrespective of age, sex, and race, ethnic, 
religious and cultural differences. Having regards for the interest of 
others, acceptance of others’ cultures. 
 
Integrity: Being morally upright. 
 
Respect: A mark of regard for self and others. Addressing people 
properly.  
 
Responsibility: Performing one’s duties willingly without being coerced 
or compelled to do so. Carrying out one’s obligation to the country. 
 
Right attitude to work: This includes punctuality, co-operation, dignity 
of labour and devotion to duty. 
 
Punctuality: Being at a place at the right time, eschewing “African time”. 
Punctuality is the sole of business. 
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National consciousness: Showing sense of being patriotic to one’s 
country, willingness to serve the nation, obedience to national pledge, 
being loyal, living in unity and communalism. 
 
Western Education, Nigerian Traditional Values and Nigeria’s Historical 
Development 
During the 19th century as reported by Itedjere (2005:107), Nigeria was a 
fertile ground for Christian missionaries most of which had been 
founded in Europe and America towards the end of the 18th century. 
Even before many of the pioneer missionaries set their feet on Nigerian 
soil, they had wished out of existence African traditional religion, which 
they expected to collapse Jerichowise at the mere shouting of the 
gospel through their system of education. African traditional religion 
and culture were described by the pioneer missionaries as primitive, 
idolatry, paganism and heathenism. 

The Christian missionaries, who were the pioneers of western 
education in Nigeria, taught Nigerians European languages and culture 
and European pattern of thought. European life styles were enforced 
and Nigerians were given either English or Biblical names as a mark of 
being a Christian. Nigerians were indoctrinated and were told not to 
participate in traditional festivals and to violate indigenous customs and 
taboos without regards to their social functions. People were taught to 
reject their own culture rather than to conserve the healthy elements 
and adapt them to the changing circumstances. All these appear to have 
impeded development in the country. 

Western education was criticized by many scholars as it made 
no adaptations to the needs and aspirations of the people, being 
tailored after European culture and not Nigerian culture. Education in 
pre-independent Nigeria was exclusively on colonial curriculum. In 
addition, the education corrupted the citizens who no longer work 
cooperatively (Ezewu,1985; Oniyama, 2002; Itedjere, 2005). Ukeje cited 
in Itedjere (2005:12) warned that education should be a function of the 
cultural matrix in which it operates and as such any educational system 
is a reflection of the particular culture of which it is a part. Hence, Datta 
(1984) defined education from cultural perspective as the transmission 
of knowledge, skills and patterns of behaviours. All that is to be 
transmitted by education is the culture of the society in which the 
educational system operated. But because the education of the 
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colonialists was to the total neglect of Nigerian culture, development in 
the colonial period was an alien idea with very little conceptual input 
from the indigenous peoples.  

During this era, the whole idea of development was predicated 
on the solid agricultural base of cash crops production to feed industries 
in metropolitan Britain (Jike, 2009). For example, palm oil was produced 
in large quantities to sustain soap industries in England. Other cash 
crops such as peanuts, rubber latex, cotton, cocoa, ground nut etc were 
used to respond to the industrial revolution in Britain. This was 
buttressed by Olatubosun (1975) who noted that the colonial masters 
placed more emphasis on the production of agricultural raw materials 
for the industrial conglomerates in Britain. Much of the raw materials 
were later imported into Nigeria as finished products and sold to 
Nigerians at exorbitant prices. All the industries that distributed finished 
products during the post independent were multinational companies of 
parent companies in Britain. From all indications, it is clear that the 
European government did not make any serious effort to indigenize the 
education of Nigerians to enable them live a free and self sustaining life 
in post independent Africa. Rodney (1975) rightly noted that their 
school and religion were merely to realize selfish ends.    
 
Education in Nigerian Traditional Society 
Education is a way of transmitting things which a society cherish and 
wish to preserve to its citizens. In the traditional Nigerian society, 
education was regarded as indigenous, being part and parcel of the 
society. 
 The aims of indigenous education have been highlighted by several 
scholars as: 

 To develop the child’s latent skills;  

 To develop character and inculcate desirable moral qualities; 

 To understand, appreciate and promote the cultural heritage of 
the community at large; 

 To acquire specific vocational training; 

 To enable the individual to adapt to his environment and have 
control over forces of the environment; 

 To develop a sense of belonging to his environment by active 
participation in family and society affairs; and 
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 To enable the child to live effectively and efficiently in his 
culture (Fafunwa, 1978 & Itedjere,2005). 

 
Hence, indigenous education is very embracing, geared towards 

character and sound moral training of the child for healthy 
development. Through indigenous education, children are taught key 
moral values of their society such as respect for elders, loyalty, 
obedience, chastity, honesty, humility, kindness, truthfulness, decency, 
dignity of labour, wisdom and perseverance, which are highly cherished 
through oral literature such as riddles, jokes, storytelling, myths or 
legends. Morality is taught in indigenous education systems through 
model during which a child attempts to conform to acceptable 
behavioural standards. Morality produces an ideal man who is 
responsible, disciplined and well behaved in the society. According to 
Ezewu (1990), an educated man must be a man of morals, manners, 
obedient, respect to custom and law of the group and one who must 
accept the values and ethics of the society. 
 
Characteristics of the 21st Century Nigerian School System 
The present Nigerian school system is dominated with different forms of 
vices ranging from students, teachers and school administrators’ 
indiscipline. At the primary and secondary levels of education, students 
exhibit different forms of indiscipline such as cheating in examination, 
non attendance at classes, fighting, stealing, use of fire arms, mass 
protest, wearing wrong uniforms, rudeness, arrogance, truancy, unrest 
and vandalism. While at the tertiary level, there is high incidence of 
cultism, drug abuse, alcoholism, indecent dressing, and complicated 
methods of examination malpractices, certificate forgery and non 
attendance at lectures. On the contrary, teachers exhibit improper 
dressing, for example, male teachers wearing low waist while female 
teachers wear sleeveless blouses, lateness and absenteeism, aiding and 
abetting examination malpractice, tribalism, nepotism, indolence, lack 
of preparation for class work, sexual perversions, etc. School 
administrators also perpetrate examination fraud, mismanagement of 
fund, bribery and corruption, lack of accountability, lack of supervision 
of instruction, lack of moral leadership, tribalism and nepotism. 

The value system of the larger society indicated by the get quick 
rich syndrome has greatly penetrated the school systems. Students no 
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longer study hard for their examinations. The very few students who 
study hard are mocked at and they end up making lower grades in 
school examinations because the former group has developed several 
means of making their ways to obtain good grades. 

Coupled with this is the political instability in Nigeria since 
independence in 1960 to the late 90s. Even when Nigeria has attained 
political stability, vices have overshadowed the moral values in the 
society. This situation has engendered inconsistency, fraud, bribery and 
corruption, nepotism, social economic and political (electoral) 
malpractices. Parents appear to have neglected their roles of promoting 
moral upbringing of their children. Some parents spend most of their 
time pursuing money, neglecting the moral training of their children. 
Their children are left to care givers unguided and uncontrolled. They 
lack moral values and while at school, such children exhibit absolute 
disrespect for school rules and regulations. During external 
examinations like West African Examination Council (WAEC), National 
Examination Council (NECO) and Unified Tertiary Matriculation 
Examination (UTME), security agents who are to maintain law and 
order, parents, invigilators, supervisors, brothers, sisters, examination 
contractors beehive the examination centers to help candidates pass 
examination. The security agents and examination contractors pretend 
to be against the vices while they use such period to make big money. 
At the university, students want quick certificates without the rigours of 
acquiring the accompanying knowledge. They organize high class parties 
even during examination periods during which they dance all through 
the nights. They wear expensive jewelries, clothes, shoes and bags to 
school. Some students do not attend lecture even once before the 
semester examination begins. They carry very expensive mobile phones. 
Black berry phone are and android devices the in thing for most Nigerian 
undergraduates. Some end up extending their programmes for two or 
more years after their expected year of graduation, while some students 
do not graduate at all. Young graduates want big jobs especially in oil 
companies with big salaries. 
 
Recommendations 
This paper discussed extensively the moral values in Nigerian school 
system and national development. Consequently, the paper made the 
following recommendations: 
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1. Nigerian government should place priority on domestication of her 
educational system at all the levels, to reflect Nigerian culture. 

2. Moral, character training and education should be more emphasized 
in school curriculum by ensuring that Nigerian moral values are 
properly integrated into the school curriculum. Lickona (1991) 
posited that through good character and moral education, the 
society would help the young develop good judgment, integrity, 
trustworthiness and other essential virtues. 

3. Informal education by parents should continue to emphasize 
honesty, responsibility, respect, hard work and other core moral 
values.  

4. Education should emphasize vocational training. Both male and 
female child should learn how to farm, plant, weed, harvest, process 
farm products and preserve crops before branching off to their 
areas of specialization. 

5. The government, general public and agencies charged with moral 
transformation should help to inculcate moral virtues into children 
by acting as models. 

6. Workshops and seminars, film shows etc can be organized for the 
inculcation of moral virtues e.g honesty, chastity, modesty, decency, 
good study skills, rejection of examination malpractice, bribery and 
corruption etc into Nigerian citizens. 

7. School administrators should practice moral leadership in school. 
 
Conclusion 
This present time is the era for individuals, corporate entities, and 
school policy makers, other stakeholders in education industry and 
states in Nigeria to chart a framework for Nigeria’s development 
objectives. Hence domestication of Nigerian educational systems should 
be a right step in the right direction. This can be attained by Nigerian 
government ensuring that the school curriculum is refocused to meet 
developmental needs of the society and ensure sustainability of 
Nigerian citizens. Educational system at all level should integrate African 
traditional and core moral values into the school system. 
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Abstract  
This paper focuses on the manner in which the leadership of universities 
in Nigeria, in the throes of massive organizational restructuring can use 
quality promotion at the institutional level for organizational 
transformation. The paper outlines the use a self-assessment instrument 
that incorporates internal quality imperatives with external quality 
criteria to generate an authentic assessment of the institution’s 
academic and administrative practices. Thereafter, a quality promotion 
model is advanced as a means to assure, support, enhance, and monitor 
the quality of both academic and administrative services and practices. 
The paper argues that the model is likely to generate credible and 
trustworthy institutional intelligence, lead to organizational learning, 
align quality, planning and resource allocation and underpin 
organizational transformation.  
 
Introduction      
Universities in Nigeria like others globally face the perfect storm of 
globalization, democratization, liberalization and the growth of market 
economies, massification, social, cultural and ideological shifts, radically 
changing higher education landscapes and new technologies. In 
addition, the increasing commercialization of education and the rise of 
formal governmental or quasi-governmental regulatory systems 
nationally and internationally place further demands on universities 
(Brennan, King and Lebeau, 2004). Furthermore, the growing market 
orientation of most national states reflected in universities, which have 
become increasingly business-orientated  quasi –market places that are 
competition driven for more students to satisfy bottom-line operating 
margins (Altach, Reisberg & Rumbley, 2009). The cumulative effect of 
these external forces have significant consequences for the internal 
operating contexts of universities as they have to adapt to new 
demands and changing interactions with their external stakeholders.    
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Denman (2005:14) succinctly states that a “key challenge for 
higher institutions given the multiple tensions and internal and external 
pressures to be all things to all people, is that they would have to 
continually reinvent themselves in a heightened state of institution 
anxiety”. Since universities occupy a unique position at the nexus of 
knowledge production and social, economic, political and cultural 
change, it is critical that they change internally in order to be respective 
to and proactively shape the external change occurring in their 
environmental contexts. Brennan, King and Lebeau (204:39) point out 
that the “impact on higher institutions is most likely to be experienced 
in four critical areas: the differentiation of the higher education 
landscape, the student identity and experience, curriculum, quality and 
standards and academics response to change”. A parallel development 
to monitor the degree of responsiveness of universities to the 
fundamental changes in the external environment and indeed to 
demonstrate their effectiveness in responding to changes in the critical 
areas mentioned above, has been the rise of the formal quality 
movement. 

While quality assurance have always been a feature of 
universities traditionally, usually in the form of peer review and the use 
to external examiners and moderators to validate existing practices and 
standards, the last fifteen years have seen the emergence of external 
quality assurance agencies to validate internal quality management 
systems (Filippakuo & Tapper, 2007). The evolution of formal quality-
assurance arrangements, including external quality-assurance agencies 
and instruments, was in part the nation’s attempt at making higher 
education and universities more responsive to social and economic 
needs, widening students’ access and ensuring comparability of 
academic provisioning and procedures within and between institutions, 
international comparability and accountability for public money 
(Amaral, 2007). 

However, formal quality assurance in its early implementation 
has been somewhat controversial as it affected the distribution of 
power within universities and in the higher institutions’ relationship 
with the government as the eternal quality agency was either a 
governmental or quasi-governmental agency (Brennan et al., 2004). 
Kogan (2002:57), for example, argues that within institutions, formal 
quality assurance promoted forms of “new managerialism” as it shifted 
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power from the academics to central management who now demanded 
greater oversight and control in teaching and learning, research and 
community engagement matters, whose assurance of quality 
traditionally resided in the academic domain. Naidoo (2009) points out 
that the use of external quality assurance agencies to validate the 
internal quality assurance mechanisms of higher institutions is 
particularly attractive, especially to the state, as it consolidates state 
control over higher institutions by using a standardized model of 
accountability across the sector. In addition, it allows for the ‘steering’ 
of higher education and universities towards state-defined goals, 
thereby defining institutional mission and consequently limiting 
institutional autonomy.  

Notwithstanding, the tensions and contestations around the 
implementation of internal quality assurance mechanisms and the use 
of external quality assurance regimes to validate those mechanisms, 
higher institutions in most countries find that they have little choice but 
to engage with and participate in such regimes usually in the form of 
external programme accreditation and institutional audits. While 
universities’ motives to participate may centre on their need to 
engender public confidence in the quality of their academic offerings via 
some form of certification or external validation, they nevertheless have 
to demonstrate that they have deployed transformative teaching and 
learning facilitation, transformative learning for academics with an 
emphasis on pedagogy, created an institutional climate that promoted 
responsive collegiality and demonstrated a clear link between planning, 
quality improvement, learning and resource allocation in order for the 
formal quality assurance to be considered genuinely transformative 
(Harvey & Newton, 2004).  

This chapter therefore focuses on how the leadership of 
universities can promote the quality in their schools’ products and 
practices. The two agents in this regard include the self-assessment 
instrument (SAI) and the quality promotion model (QPM). 
1. Self –Assessment Instrument (SAI) 
 The self-assessment instrument (SAI) can be used to transform 
an institution through quality promotion and to ensure a critical 
reflection of academic and administrative practices. The SAI seeks to 
integrate the internal quality imperatives, that is, the desired future 
state of the institution with external institutional audit criteria 
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emanating from the external national higher education policy 
environment. The SAI is shown in figure 1.   
 
Figure 1: Self-assessment instrument  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The value of SAI is that it underscores the quality of practice as the key 
point of departure with the aim of reducing some of the anxieties and 
tensions associated with the magnitude of the organizational 
transformation. In this way, opportunities can be provided to assess the 
school practices as well as the macro-level planning and strategy 
assumptions from an operational perspective. As depicted in figure 1, 
SAI has two major elements. These two elements form what is termed 
‘assessment lenses’ and ‘analytical tools’ respectively (Naidoo 2009), 
and can be used to provide a reasonably objective, systematic, 
contextualised and comparative instrument to assess practices in order 
to facilitate institutional transformation.  

The assessment lenses comprises two elements: the 
institutional quality imperatives and quality promotion. The first 
element aims to anchor and contextualise the assessment of current 
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addition, the quality imperatives articulate a commitment by the 
institution to fulfil its goals. These include among others, differentiating 
the institution through its vision and mission, forging a unique identity 
characterised by a culture of excellence, quality and compassion, 
establishing a high-quality, motivated workforce, while promoting 
employee equity, building administrative, academic and management 
capacity through continued employee development programmes. 

The second element foregrounds quality promotion as the 
overarching paradigm that comprises quality assurance, quality support, 
quality development and quality monitoring. The choice of quality 
promotion as the key organizing paradigm aims to ameliorate the 
tensions and insecurities associated with organizational transformation. 
The promotion of quality had a more encouraging and developmental 
orientation than the imposition of hierarchical authority to force 
compliance with the transformation initiative (Denman 2005). The focus 
is not on control, management or assurance, all of which have negative 
connotations associated with bureaucratic managerialism but on 
empowering staff to assess the quality of their practice without the 
threat of punitive repercussions. 

The tacit acknowledgement of the developmental state of the 
institution aims to engender greater trust, foster authentic ownership 
and ensure that the locus of control of the assessment of practice 
remains with the staff. However, it should be noted that while the 
developmental agenda are accentuated, the accountability dimension of 
quality will not be completely underplayed or disregarded. The 
leadership of the institution needs to engender public confidence in its 
academic offerings and demonstrates the quality of its programmes via 
explicit quality promotion practices. In highlighting the different 
dimensions of quality promotion, the SAI provides a holistic and closed 
loop approach to assessing practice, from assurance to continuous 
improvement.    

The analytical tools dimension of the SAI, too, has two related 
elements. The first, external audit criteria, provides an external set of 
quality criteria that would be used by the external quality agency in its 
audit of the institution. In the Nigerian context, as is the case in most 
countries with formal external quality agency, such as the United 
Kingdom, Australia, New Zealand, and several European Union 
members, it is mandatory for higher institutions to be subjected to 
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some form of external quality audit. The criteria addresses academic 
planning and operations and considers institutional quality 
arrangements for policy development and implementation, resource 
allocation, delivery of academic and support services and monitoring 
and implementation systems. More importantly, however, the 
institution is also expected to address how it enriches and adds 
excellence to higher education sector, promote a vibrant intellectual 
culture, act as an incubator of new knowledge and technologies and 
report on its success in promoting quality (Higher Education Quality 
Committee, 2004). It is the latter requirement which connects and aligns 
the internal transformation agenda with national policy.  

The second element of the analytical tools is structured in the 
form of evaluative questions. The evaluative questions collectively aim 
to derive descriptive and analytical accounts of practice. They provide a 
systematic tool with which to structure an enquiry to the current status 
of practice and the rationale(s) underpinning decision-making as well as 
strategic and operational choices. Furthermore, the SAI provides for a 
more explicit exposition of the monitoring and evaluation of the quality 
of practice. Finally, in order to close the quality loop, a quality 
improvement plan is required. In posing the questions, the SAI aims to 
ensure that the review of practice moves beyond mere descriptions or 
attempts at subverting or sabotaging authentic assessments with 
colourful promotion. The SAI does acknowledges that, especially the 
latter requirements, may not necessarily be a consistent practice across 
the institution and therefore places in the public domain, the minimum 
expected level of performance with regard to the assessment of 
practice.  

The central part of the SAI focuses on consolidating the findings 
emanating from the application of the assessment lenses and the 
analytical tools to a quality focus area. The explicit requirement of 
description, analysis and improvement plan ensures a critical and 
reasonably objective review and a commitment to improve practice. A 
further innovation of the SAI requires the provision of ‘vignettes’ to 
contextualize practice. These vignettes would take the form of short 
narratives that highlight exemplary practice and provide evidence of 
effectiveness and indicators of success. In requiring vignettes, the SAI 
remains consistent with its developmental orientation of quality 
promotion as it provides a means to showcase best practices. Thereby, 
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efforts at the lower level are acknowledged and the institution is 
afforded an opportunity to embrace what works, re-engineer ineffective 
practices and exploit its intellectual capital in seeking greater 
effectiveness and efficiency. The reports from each quality focus area 
are consolidated into the institutional audit portfolio, providing a base-
line assessment of practice and laying the foundation for the external 
quality audit. The gains from the assessment would be part of the 
overall quality promotion strategy to support the transformation and 
developmental trajectory of the institution and is explicated under 
quality promotion in institutional transformation. Before we go to this, 
let us learn from the South African experience with SAI. 
 
South Africa Experience With SAI. 
According to Naidoo (2009), the Tshwane university of Technology came 
into being in 2004 after the merger of three technikons in the northern 
Gauteng region of South Africa. The three merging partners had very 
different historical antecedents in that one was classified as historically 
white and the other two historically black. In addition, they varied 
widely in terms of size, shape, staff and student profiles and 
organizational cultures. The historically white institution, situated in 
central Pretoria, was one of the largest contact technikons with 
approximately 35000 students and three satellite campuses in two other 
provinces. The second technikon was located in a black township about 
30 kilometres north in Soshanguve. It was a medium-sized institution 
with approximately 12,000 students. The third institution was situated 
about 30 kilometres north-west in Ga-Rankuwa. It was a relatively small 
institution with approximately 5,000 students.       

The merger of the three institutions was underpinned by the 
National Working Group (WG). The Department of Education (DoE), 
2001 report that the close proximity of the three institutions and 
overlap of academic programmes would benefit from a merger. This 
would lead to rationalization, economies of scale and the development 
of more needs driven programmes for the region. In addition, the 
merger was informed by a desire to restructure and transform the 
academic programmes of the new institution to respond better to the 
human resources, economic and developmental needs of the Republic. 
Furthermore, given the racial policies of the past, the new institution 
would aim to redress racially discriminatory practices and ensure 
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demographic and gender representivity by promoting the values that 
underpin an open and democratic society based on human dignity, 
equality and freedom by ensuring equal access for all its citizens to 
optimum opportunities for learning and knowledge creation. 

The new institution was recast into a new institutional type, 
namely a university of technology, and became one of South Africa’s 
largest residential institutions with approximately 50 000 students on 
nine learning sites located in four provinces. The entire governance, 
senior leadership, administrative, operational and academic facilities 
were subject to extensive restructuring and reconfiguration and the 
process neared completion only by 2009. The period following the 
merger was fraught with difficulties as the new leadership attempted to 
consolidate practices and engender a commitment to the new 
institution instead of loyalties to the erstwhile technikons. As with most 
mergers, clashing cultures, mistrust, staff insecurity, competition for 
resources, organizational positioning and egos threatened to derail the 
merger. 

Against this backdrop, the Higher Education Quality Committee 
(HEQC), the statutory external quality assurance agency for higher 
education in South Africa announced in late 2005 its intention to 
conduct an institutional quality audit of the institution in April 2007. 
While institutions sometimes perceive external quality audits as an 
unwelcome imposition, the university decided to appropriate the audit 
as ‘neutral process’ to assess the merger integration, test the validity 
and authenticity of planning assumptions and strategy, assess the 
quality management of teaching and learning, research and community 
engagement and finally inform the restructuring the transformation of 
the newly merged institutions into a university of technology. In using 
an externally derived process, the institution had intended to address 
and ameliorate the tensions caused by the merger and build a culture of 
collegiality and foster greater commitment to the new institution 
(Naidoo, 2009). 

The university believed that the self-assessment as well as the 
external quality audit would provide its new governance, management, 
academic and administrative structures with a comprehensive overview 
of baseline conditions and prevailing practices. It was further viewed as 
an opportunity for organizational learning via the involvement of its key 
stakeholders in order to engender public confidence and academic 
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credibility of the newly created institution. This institutional intelligence 
would then be used to underpin the organizational transformation and 
reengineering necessary to improve the quality of teaching and learning, 
research and community engagement (Higher Education Quality 
Committee, 2004). 

Despite efforts as well as substantial engagement with the 
university community by the leadership regarding the value of a critical 
review of academic practices, the insecurities associated with the 
merger and organizational transformation manifested in conflicting and 
contradictory staff attitudes and actions across various occupational 
levels. During this early period, some staff in the leadership displayed 
dismissive arrogance by claiming that as academics of standing, they 
were insulted by external quality audits of their practice. Others 
exhibited deluded escapism in believing that the whole external audit 
would just go away. Some staff feigned ignorance of the whole exercise 
or provided grudging, unengaged and mechanistic compliance with 
requests to provide critical reviews of practice. In addition, gatekeepers 
of information filtered, misdirected and subtly refused cooperation with 
institutional requests for information. It was found that judgments 
regarding practice were informed by insecurities associated with the 
transformation rather than philosophical and conceptual debate on 
scholarship. In addition, deliberations were subverted and/or sabotaged 
by positioning, posturing and circular arguments and the quality of 
assessments was undermined by prejudices, biases, intellectual and 
professional limitations.  

In order to realize the goal of restructuring and transformation 
into a university of technology, the institution had to conduct an 
authentic self-assessment of its planning assumptions and strategy, the 
extent of the merger integration and the equity of academic 
provisioning across all its learning sites. The key focus, however, was on 
the quality management of teaching and learning, research, community 
engagement and the operational and administrative support functions. 
The university believed that the pursuit of quality would underpin its 
academic credibility and reputation and catalyse its endeavours to 
position itself as the leading university of technology in South Africa. SAI 
no doubt transformed the university into a a leading university of 
technology within the sub-region (Naidoo, 2009).   
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Quality Promotion in Institutional Transformation  
The quality promotion model (Figure 2) consolidates activities within the 
institution into a closed loop structure to embed continuous 
improvement in all its practices. The iterative model places quality 
promotion at the heart of all activities. In encapsulating external drivers 
and internal conditions, the model addresses the limitation of most 
other models where either local, regional, national, continental and 
global factors and/or internal conditions are omitted, underplayed or 
ignored in the school organizational transformation initiatives. The 
model acknowledges that higher institutions are mission driven 
institution, thus allowing for institutional differentiation and ensuring 
that the institution is measured against its own stated claims for its 
reason for being.  
Figure 2: Quality Promotion Model (QPM) 
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The model further indicates that the quality arrangements for the core 
functions of the institution rest upon the twin foundations of external 
imperatives and internal conditions. The model alludes to, but is not 
limited to, several external drivers that have been dominating the 
higher education discourse recently: globalization, knowledge creation 
and dissemination, poverty alleviation and sustainment development 
and socio-political transformation. The point being that leadership in 
various higher institutions in Nigeria should ensure that their activities 
and actions are not isolated nor independent from the external milieu in 
order to make their institutions remain relevant, proactive and indeed 
take the lead in social and economic transformation.  

The second foundation stone incorporates the key internal 
conditions and practices obtaining in the institution. Like the external 
imperatives, they are not meant to be exhaustive nor are they exclusive. 
A key consideration is the notion of fitness of and fitness for purpose, 
key definitions of quality in higher education according to Harvey and 
Green (1993). The fitness of purpose notion of quality is linked to the 
mission of the institution and assesses the extent of its alignment to 
local,  regional, national, continental and global considerations and is 
associated with notions of effectiveness. The fitness for purpose 
element examines the extent to which the defined processes deployed 
within the institution achieves the institutional objectives and is 
associated with notions of efficiency. The central requirement here is an 
explicit assessment of the institution’s purpose and the manner in which 
it deploys its resources towards achieving its stated purpose. The other 
elements listed are equally important and impact on the quality of 
academic provisioning and service delivery.  
 The model incorporates the SAI in order to derive evidence-
based institutional intelligence which is key for informed decision-
making. The model provides an empowering instrument to identify the 
best practices that should be generalized across the institution as well as 
the developmental needs in order to direct planning and subsequent 
deployment of scarce resources. The benefit of the model is that it is 
transparent, non-threatening and encourages local ownership. In this 
way, quality promotion is volitional rather than a bureaucratic and 
managerial imposition, a criticism evident in most other quality 
assurance initiatives (Van Kemenade, Pupius & Hardjono, 2008). As the 
self-assessment model uses a combination of internal quality 
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imperatives and external quality criteria, it ensures that the self-
assessment is grounded in the institutional milieu and contextualized 
within the national policy framework. In this way, the quality 
assessment is authentic, identifies the indicators of success, evidence of 
effectiveness and thus produces evidence-based institutional 
intelligence. 

The role of evidence-based institutional intelligence is critical in 
any transformative exercise, as such fundamental change is usually 
mired in suspicion, mistrust, micro-political manoeuvring and 
manipulation that subvert and sabotage genuine attempts at advancing 
the institution (Blasé, 2005). Institutional intelligence is by its very 
nature core to strategic and operational decision-making and may be 
derived from various quantitative and quality sources. Often, 
institutional decision-making is bereft of credible and trustworthy data 
that have been collated, triangulated and subjected to analysis and 
interpretation. In relying on evidence-based institutional intelligence 
quantitative analysis of issues such as academic performance (pass 
rates, graduation rates, and retention rates), staff-student ratios, 
financial viability and infrastructural analysis are supported by 
information derived from critical self-review leading to critical 
organizational learning.  

The institutional intelligence provides the basis for analyzing the 
efficacy of policies, systems, structures, resources and activities 
deployed in promoting the quality of the institution’s core functions. In 
addition, the institution will have a reasonably objective, reliable and 
credible means to integrate quality, planning and resource allocation. In 
integrating these three elements, the model advances and enhances the 
iterative nature of closed-loop quality promotion. The key issue here is 
that quality cannot be seen in isolation from planning and resource 
allocation as all assurance and improvement initiatives should be 
planned and resourced accordingly, in order to ensure successful 
outcomes in advancing and rendering the institution relevant, given the 
changes in the external environment. In this way, the criticism of quality 
being reduced to lip-service and empty statements without substance is 
largely overcome. The quality cycle ensures that the sum total of 
planning, structural alignment, resource allocation, process deployment, 
staff engagement, critical review and improvement initiatives are 
supported by a quality promotion foundation.  
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Conclusion 
This paper argued for quality promotion to be used as affective agent of 
organizational transformation in universities during an era of significant 
external pressures in the form of globalization, increased demands for 
accountability, greater effectiveness and efficiency, explicit assurances 
on the quality of academic provisioning as well as demonstrable 
international comparability. When these external pressures are coupled 
with internal conditions such as increased student diversity and demand 
for access, overwhelming financial constraints, aging and poorly 
maintained infrastructure and staff dissatisfaction with poor working 
conditions and remuneration, the university has little choice but to 
engage in organizational transformation to remain a relevant and 
meaningful provider of higher education in a rapidly changing university 
education and socio-political environment.  

By integrating the SAI into the quality promotion model, the 
author argues that the institution would derive reasonably credible and 
trustworthy evidence-based institutional intelligence to inform strategic 
and operational decision-making. The most obvious benefit for the 
institution is meaningful organizational learning so that critical internal 
role-players are able to act on and move beyond base-line data and the 
status quo. In so doing, the model provides an empowering tool for 
systemic oversight. As a result, three important elements of the 
organizational transformation agenda would be addressed explicitly: 
institutional inefficiencies would be redressed; planning, quality and 
resource allocation would be aligned; and the quality of teaching and 
learning, research, community engagement, operations and 
administration would be enhanced and sustained.  
 
Recommendations 
Based on the above discourse and the conclusion that followed, the 
following recommendations are made:     
1. The self assessment instrument is transformational in nature and 

should be adopted in universities in Nigeria in order to make them 
remain relevant and meaningful providers of middle and high level 
manpower for national development. 

2. The quality promotion model should be adopted since its 
integration in the school system is likely to produce reasonably 
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credible and trustworthy evidence-based institutional intelligence 
to inform strategic and operational decision-making in the schools.  

3. In this era of significant external pressures on higher institutions in 
Nigeria, the leadership of universities should focus on quality 
promotion in order to reposition them for more accountability, 
greater effectiveness and efficiency.   
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Introduction  
Our environment stricto sensu constitutes man’s greatest assets 
endowed to him by nature. A clean environment is essential to man. 
Same guarantees healthy living. Lack of same is therefore not only 
injurious to health, but may also occasion heavy disaster on the 
environment. In order words, the need to harness our environment in 
terms of waste management cannot be over flogged. Waste implies any 
materials, be it biodegradable or non-biodegradable, which are not a 
valueable to man and therefore not in use. Lack of proper waste 
management is not only injurious to man, but his entire environment. 
Its effect could be so devastating. It poses a threat to life. It therefore 
became so imperative that adequate mechanism be put in place for the 
management and control of man’s waste, so as to safe guard him and 
his generation from total extinction.  

Over the years therefore, governments at all levels in Nigeria 
have at one time or the other rolled out her blue prints for an effective 
waste management in our society as well as the combat of the menace. 
These mechanisms range from the enactment of several legal 
instruments/frameworks to, sensitization of the public on their roles 
and obligation, as well as the dangers and the control thereof.    

In Ebonyi State in particular, different administrators at their 
tenure of governance have enunciated different policies and 
programmes, and legal enactment in the area of waste management 
and control. One of such enactments is the Ebonyi State Environmental 
Protection Agency Law, Chapter 53, Volume II, and Laws of Ebonyi State 
of Nigeria, 2009. This law is therefore the crux of this academic 
discourse. In other words, we shall x-ray this legal framework with a 
view to ascertain how effective this legislative tool has assisted 
Ebonyians in the war against waste management in our society.  
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Origin of Legal Framework on Waste Management  
The Common Law rules and the evolution of waste management laws 
are traceable to Britian.1 Thus, Britain’s position as the cradle of 
industrial evolution led to the very early development of public controls 
specifically related to environmental protection. Amongst all the most 
significant provisions were developed in response to public health 
problem culminating in the landmark Public Act, 1875.2 The modern era 
of legislative controls over waste can be traced back to the series of 
Public Health Acts, which date back to the late nineteenth century. 
These provisions were not primarily environmental in nature being 
based around the concept of statutory nuisance, which depended 
largely upon harm to human health or the common law tort of 
nuisance3.  In Nigeria, under the Common Law, it is possible for victims 
of environmental abuse to seek remedy under the law of torts pleading 
nuisance or negligence. Perhaps more likely is the tort of nuisance under 
which the victim can make claim of damages against the person who 
generated the nuisance from which he has become a victim. In this 
respect therefore, the legal principles enunciated in the case of 
RYLANDS vs. FLETCHER4 (1880) LR 3 HC 330 is available to a person who 
suffers harm as a result of pollution caused by another person.  

It is instructive to note that hitherto, environmental issues were 
regarded purely as private affairs, which did not require the intervention 
of the State. Consequently, an aggrieved party’s only redress was to sue 
the polluter in tort and claim damages under nuisance.  
However, where the nature of the nuisance was such that it could be 
classified as public nuisance, then the aggrieved party had the herculian 
task of having to prove that the damages suffered by him was over and 
above that suffered by the ordinary members of the public. In deed, 
there was little or no legislative activity during this period. More so, the 
little activity was concentrated on the criminalization of pollution. This 

                                                           
1
 Nigeria’s former colonial master  

2
  An Act of the British parliament as far back as the year 1875.  

3
 Read further the Law of Tort by Esu Malemi; 2008, 1

st
 Ed.. Princeton 

Publishing Company, Lagos Nigeria.   
4
 (1880) L.R. 3 Hc. 330.  
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underscores the essence of the enactment of the Criminal Code of 
19165.  

Down the memory Lane, one would vividly observe that a year 
after the enactment of the Criminal Code, the Public Health Act6 was 
enacted. The Act also prohibited the fouling of water and the 
introduction of any vitiating thing into the atmosphere. The said Public 
Health Act is more expensive in scope but less stringent in the penalties 
stipulated for violation of the provisions7.  

Earlier, the Water Works Act, 1915 was enacted to prohibit the 
pollution or introduction of noxious or injurious matter to waterworks, 
public fountain, streams or water supplying a waterworks. The penalty 
for contravention was N40 fine and a further N20, for each subsequent 
day the offence continues. Also in the year 1958, the Mineral Act8 was 
enacted.  

Further to these development, the Act9 provided further 
regulation of activities in the petroleum industry and then empowered 
the Minister of Petroleum Affairs to make regulations for the disposal of 
sludge, silt etc. In 1969, the Petroleum Act was enacted. The Act10 
empowered the Minister for Petroleum Resources to make regulations 
for “the prevention of pollution of watercourse and the atmosphere”. 
Also in 1969, the Petroleum (Drilling and Production) Regulation was 
made, pursuant to the Petroleum Act and Licences and lessees are 
obliged to ensure proper drainage of waste oil, sludge etc11.  

Judicially, Nigerian Courts have adopted the same approach and 
demonstrated a lot of commitments and activism in resolving waste 
management issues in the country12. 

                                                           
5
  See S. 245 of the Criminal Code, 1916. Note also that this Code has been 

amended as Cap 77LFN 1990, in Nigeria.  

 

 

 
6
 See the Public Health Act of 1917.  

7
  See S. 13 (1) of the Act.  

8
 See the Mineral Act, Cap 206, LFN 1990; S. 118 (2) xix.  

9
 Ibidi.  

10
  See S. 8 of the Petroleum Act, 1969.  

11
 Petroleum (Drilling and Production) Regulation, 1969, Reg. 40.  

12
 See Savage v. Akinrinmade (1964) L.L.R. 238; M. K. O. Abiola . Felix 

Ijeoma (1970) All NLR 569.  
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Legislations on Waste Management  
As earlier canvassed, Nigeria has rolled out several legislative 
enactments in area of Waste Management. These parliamentary 
enactments have wide and far-reaching effects. Some of these laws 
include the following:  
- The constitution of the Federal Republic of Nigeria, 199913.  
- The Federal Environmental Protection Agency Act14 (FEPA) 
- The Ebonyi State Environmental Protection Agency (EBSEPA) 

Law,15 etc.  
 
Be that as it may, it is instructive to note that our scope of discourse in 
this work has been narrowed to the Ebonyi State of Nigeria. It is against 
this back drop that while outlining the various enactments with respect 
to waste management; among all the various State Laws in that regard, 
it is only the Ebonyi State Environmental Protection Agency (EBSEPA) 
Law that was mentioned. The various laws of other states are so to 
speak outside the scope of this work.  
 
The Ebonyi State Environmental Protection Agency Law, Cap 53, 
Lesn16, 2009.  
By way of history, the geographical entity referred today as the Ebonyi 
State17 of Nigeria were the remnants of what was hitherto left of the old 
Abia and Enugu States before the 1st day of October 1996. Simply put, 
on the 1st day of October, 1996, Ebonyi State was carved out of the then 
Abia and Enugu States by the then military rule of late General Sani 
Abacha. As we are already aware. the two States of Abia and Enugu, had 
their own laws governing issues on waste management. The necessary 
implication is that upon creation, Ebonyi State inherited these Laws18.  

However, with the advent of a new era of democratic 
governance in Nigeria, Ebonyi State inclusive, coupled with the 
yearnings and dynamism of the society, there became a compelling 

                                                           
13

 See S. 20 CFRN, 1999.  
14

 Cap. 131 LFN, 19901. See Particularly S.4.  
15

 Cap. 53 Laws of Ebonyi State of Nigeria, 2009.  
17

  Located at the South-Eastern part of Nigeria, with 3 states of Abia, Anambra, 

Enugu, and Imo States, making up the part.  
18

 Enugu Law was known as the Enugu State Environmental Protection Law, 

1998.  
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need to strength, amended and streamline these two laws into a single 
working document that will be comprehensive and encompassing, while 
meeting up with the challenges of the Ebonyi people as it stands at 
present. This situation became the intellectual midwife of what is today 
referred to as the Ebonyi State Environmental Protection Agency 
(EBSEPA) Law, Cap 53, Laws of Ebonyi State of Nigeria, volume 2 of 
200919.  

Consequentially, Ebonyi State House of Assembly, having passed 
this law and achieved this feat, repealed all other laws. The provision of 
Cap 53 is quite copious and more detailed than the patents laws. 

By way of analysis, the EBSEPA Law is broadly, divided into five 
major parts spanning into sixty-two (62) sections. The law as it was 
passed is modeled to assume a retrospective effect, when it had her 
commencement of democracy in the State. Part one is the 
establishment part. The part covers areas like Establishment, 
Membership, Functions and Powers of the Agency under which the Law 
was made. Part one has twenty (20) sections, beginning from the 
citation section to the section (20) on Proceedings at the meeting of the 
Technical Advisory Committee.  

The next is part two which deals on issues of the State 
Environmental Standards. It is made up of Twelve (12) sections. It began 
with section 21 dealing on the function of the Agency (EBSEPA) and 
ended on section 33, which is the offences section.  

Next is part three. This part contains provisions on Enforcement 
Powers. It is made up of thirteen (13) sections. The part began with 
section 34. Section 34 deals on the establishment of compliance 
monitoring team. The last  section under part three is section 47 which 
clearly states that the prosecution of offences shall not operate as a bar 
to any civil proceedings against anybody who has so contravened the 
law. In other words, the intendment of this particular section pre-
supposes that regardless of the fact that EBSEPA has arrested you on 
any environmental offence, the agency is still at liberty to maintain a law 
suit against you if need be. When this is done, section 47 is to the effect 

                                                           
19

 Recentaly Ebonyi Stat of Nigeria collated and complied all her laws into a 

single working document divided into six (6) volumes. It is called the Laws of 

Ebonyi State of Nigeria, 2009.   
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that you cannot raise estoppel or double jeopardy as a defence. By 
virtue of section 47, such a defence may not avail such a person.  

Also, we have part four of the law which is the litigation part. It 
is the part that established what we call the EBSEPA Court. This part 
centres on the establishment of the Ebonyi State Environmental 
Protection Agency Court. The part may be referred to in a lay man’s 
parlance as the EBSEPA Judiciary part. It covers from section 48 to 
section 56. Section 48 established the EBSEPA Court. More clearly, 
section 49 provides for the composition of the court thus:  
Section 49 

 (1)20 The Environmental Protection Agency 
   Court shall  
a. be presided over by a magistrate or;  
b.  a legal practitioner of at least 7  
  years post call experience. 
 
 
(2)  The presiding officer of the court shall be  
  known as “The chairman and shall be 
 appointed by the Governor of the State  
  on the recommendation of the Honourable  
  Chief Judge of Ebonyi State.  
 
(3)  The Honourable Chief Judge of Ebonyi  
  State shall, for administrative convince,  
  demarcate the state into zones and  
 recommend any person who satisfies the  
 provisions of subsection (1) of this section  
  within such zones for appointment as  
  chairman of the court for that zone”.  

 
Note that section 50 of this law empowered any EBSEPA staff to 
prosecute any person who contravenes this law. In addition, any legal 
practitioner is conferred with such powers and privileges, except that it 
must be by authorization of such a practitioner by the agency. Note 

                                                           
20

 See S. 49 of EBSEPA Act.  
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equally, that all magistrates are not precluded from exercising 
jurisdiction as the chairman of the EBSEPA Court. They are equally 
empowered to generally enforce the provisions of this law whenever 
the need arises.  

Also, instructive is the juridical days of the EBSPEA court. By this 
we man the sittings days, which the court is empowered to conduct her 
proceedings. The law provides that the court shall sit on all sanitation 
days, and any other days of the week that the chairman shall designate 
as convenient. A perusal of this provision implies that the ESBEPA Court 
are empowered to sit on non-juridical days, i.e, Saturdays and Sundays. 
The condition precedent going by the clause contained therein is that 
such non-juridical days must be a sanitation day. In other words, 
assuming sanitation day is held on a Sunday, the court is at liberty to sit 
lawfully. Same applies if the sanitation day is a Saturday.  
However, it does appear that the reverse might be the case if sanitation 
day is not held in any of the two days- Saturday or Sunday but the court 
sat. Such a sitting may not have come within the purview of section 52 
(2) of the law. The necessary inference is that such a sitting may be 
illegal, null and void. Note too, that the court is equally empowered to 
sit on any day of the week, in the event that the court did not exhaust 
the business of the day on such a sanitation day as earlier on primarily 
empowered.  

In addition to the provision relating to sitting days, the law 
stipulates that the practice and procedures adopted at the magistrate 
courts in Ebonyi State shall apply to EBSEPA Court. However, this 
provision shall be subject to apply mutantis mutandis as is convenient 
and necessary for the smooth running of the court in question.  

Take notice that the EBSEPA Court is robbed of the jurisdiction 
to try offences, which the fine is in excess of N1,000,000.00 (One Million 
Naira) only. The same is the case for offences, which the terms of 
imprisonment exceed 10 years.  

Finally, we have part five of the law. Part five is the very last 
segment of the said law and thus the closing part. It deals with 
supplementary issues of waste management. Indeed, it could be safely 
referred to as the miscellaneous provisions or part. Part five deals on 
issues such as the establishment of Local Government Environmental 
Protection committees and zonal offices of the agency, functions, 
meetings of the committees and repeals. The part began with section 57 
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and ended with the very last section of the law, which is on repeals i.e. 
section 62.  
 
Other Legislations on Waste Also Applicable in Ebonyi State    
a. The 1999 constitution: Our groundnorm1, the constitution of the 
Federal Republic of Nigeria (CFRN) 1999 also made provision relating to 
the protection of our environment technically referred to as waste 
management. Section 20 of the said 1999 constitution states:  

 “the state shall protect the environment 
and safeguard the water, air and land, 
forest and wildlife of Nigeria2”.   

 
In the annals of history of Nigeria, before now (1999 constitution) there 
was no national environmental policy for Nigeria until recently. There was 
also no standard for measuring, preventing and controlling myriads of 
damages inflicted on the Nigeria environment. Environmental legislation 
thus consisted only of scattered and sporadically enacted provisions in 
various statutes3.  

However, the decade of the 1980’s witnessed upsurge of 
environmental consciousness and the demand for legislation. This 
upsurge was accentuated by the worsening of the environment brought 
about by the oil boom of the 1970’s and the rapid industrial 
development, which accompanied it4. In the year 1984, the then Federal 
Military Government of Nigeria in response to the hue and cry of the 
citizens promulgated a Decree to check the worsening state of the 
nation’s environment. This Decree was known as “the constitution 
Suspension and Modification” Decree5. The said Decree empowered all 
the three tiers of Government (Federal, State and Local Governments) 
to regulate environmental matters including waste management and 
control. The Federal Government was vested with powers to make laws 

                                                           
1
 Groundnorm means supreme law of the land  

2
 Section 20 CFRN 1999.  

3
 T.O. Ilegbune “Legal Aspects of Urban Waste Management and control in 

Nigeria” quoted in Emole, Ibekwe and Amadi Ed, Essays on contemporary 

Legal  issues, Enugu, Auto-century Publishing Co. Ltd 1996 p. 123.  

 
4
 Ibid   

5
 Decree No. 1 of 1984.   
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for the peace, order and good government of Nigeria and part thereof 
with respect to any matter whatsoever6. In other words, going by the 
wordings of section 2(1) of the decree, environmental matters are 
therefore inclusive. In a similar vein, the State Governments had the 
power, under the Decree, to regulate environmental matters subject to 
the authority of the Federal Government. The Local Government 
matters, subject to both the Federal and State Governments also could 
regulate environmental matters subject to both the Federal and State 
Governments authority.  

It is worthy of note that in the year 1988, precisely in the month 
of June, our country was thrown into one of the most devastating 
environmental grief and mourning ever recorded in her history. An 
Italian ship dumped tons of hazardous toxic wastes in the little town of 
Koko, Delta State. The waste included radioactive  wastes, which were 
secretly freighted into Nigeria as ordinary items of harmless 
merchandise7. 

The Koko incident was regarded by the Nigeria Government as a 
challenge to its territorial integrity by Italy8. Consequently, the incident 
therefore created much environmental awareness among the citizens. It 
made the Federal Government to become aware of its vulnerability to 
similar incidents. It therefore, became necessary to strengthen the Legal 
Framework on environmental protection in the country. Thus, the 
Federal Government therefore enacted the Harmful Waste (Special 
Criminal Provisions etc) Act, 19889 and the Federal Environmental 
Protection Agency (FEPA) Act, 198810. These Acts came into force on 
25th November, and 30th December, 1988 respectively.  
 Historically therefore, these two Acts became the most 
monumental and comprehensive environmental regulation ever 
recorded in Nigeria’s history.  
 
B. The Federal Environmental Protection Agency (FEPA) Act.  
The FEPA Act, a leading Federal Government enactment on 
environmental matters came into force on 30th December 1988. It is 

                                                           
6
 Ibid section s. 2(1) .   

7
 Newswatch Magazine, Lagos Nigeria July 4, 1988, p.10  

8
 Guardian Newspaper, Lagos, Nigeria July 19, 1988, p. 5.   

9
 Cap. 165, Laws of the Federation 1990.  

10
 Cap 131, Laws of the Federation, 1990.  
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aimed at combating environmental abuse centrally. Section 1 of the Act, 
established the body known as Federal Environmental Protection 
Agency and maked it a body corporate with perpetual succession and a 
common seal. Its functions as enumerated in section 4 of the Act include 
the responsibility for the protection and development of the 
environment in general and environmental technology, as well as the 
initiation of policy in relation to the environmental research and 
technology11. The duties of the Agency as provided in section 4 of the 
Act include advise to the Federal Government on national policies and 
priorities and on scientific and technological activities affecting the 
environment.  

By the Act, the agency is required by section 4 of the Act to 
prepare periodic master plans for the development of environmental 
science and technology and to advise the Federal Government on 
financial requirements for the implementation of such plans. It is also 
the duty of the Agency under this section, to promote co-operation in 
environmental science and technology. This duty is to be carried out in 
conjunction with similar bodies in other countries, and with 
international bodies connected with the protection of the environment. 
The section further requires the Agency to co-operate with Federal and 
State Ministries, Local Governments, Statutory bodies as well as 
research agencies on matters and facilities relating to environmental 
protection12.  

The Agency is required to carry out such other activities as are 
necessary or expedient for the full discharge of its functions. The 
foregoing provisions reveal that the functions of the Agency are national 
in outlook, wide in scope and difficult in application.  

Curiously, as it relates to Ebonyi State, the Agency is 
empowered by the Act to give grants to suitable authorities (states) the 
execution of its prescribed functions under section 4 and other 
provisions of the Act13. Furthermore, section 5 empowers the Agency to 
enter into agreement either with public or private organizations or with 
individuals so as to be able to develop, utilize, co-operate and share 
environmental monitoring programmes.     

                                                           
11

 The FEPA Act, Cap. 131.  
12

 Ibid  
13

 Section 5. FEPA Act, Cap. 131.  



Donatus.i. Njoku Esq.Ksm.                                                                                    127 

 

127 
 

In order to protect the health and welfare of the citizens from 
environmental degradation, the agency has power under section 5 to 
establish criteria, guidelines, specification or standards for the 
protection of the nation’s air and inter-state waters. The Agency has 
powers to advise on national environmental standards in the area of 
water quality, air quality and atmospheric protection house and 
hazardous substances14. The Acts stipulates that the discharge of such 
harmful quantities of any hazardous substances into the air or upon the 
land and waters of Nigeria or of the joining sharelines is prohibited 
except where such discharge is permitted or authorized under any law 
in force in Nigeria15.  

Punitively therefore, the Act stipulates that a violation of section 
20(1) makes any person liable for the offence to pay, upon conviction a 
fine not exceeding N100,000.00 (One hundred thousand naira) or 
imprisonment for a term not exceeding 10 years or both. However, 
where the offence is committed by a corporate body, it shall be liable 
upon conviction to a fine not exceeding N500,000.00 (five hundred 
thousand naira) and an additional fine of N1,000.00 (one thousand 
naira) for every day the offence subsists.  
 
Conclusion     
 Nigeria is today very much committed to a national environmental 
policy that would ensure sustainable development based on proper 
management of the environment. This no doubt, requires positive and 
realistic planning that balances human needs against the carrying 
capacity of the environment. The mission statement for “Agenda 21” is 
to integrate environment into economic development planning, 
sectional policies and decision-making processes. It intends to harness 
both Federal and State responsibilities for environmental management 
and to monitor and enforces environmental quality standards and 
regulations as may be designed by FEPA to states. 
  

                                                           
14

 Sections 15 – 20 FEPA ACT 
15

  See particularly s. 20 FEPA  Act.  
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Abstract 
Contemporary discourse on population education is always integrated 
into the context of ageing and environmental health.  This is factored 
into the dynamics of population transition, life expectancy rate and 
longevity which now constitute the nexus of mandate in health 
education practice.  This paper submits that, environmental health 
education is critical to both micro and macro issues in population matrix 
as evident in demographic transition, ageing, life expectancy rate and 
sustainable livelihood in a precarious environmental milieu.  Thus, it is 
imperative that contemporary issues and challenges in population 
education are critically analysed in the light of policy frame-work and 
action, in order to sustain improved life expectancy rate, ageing and 
sustainable demographic transition which are essential to the 
development drive in the Niger Delta region.  The paper concludes that, 
the dynamics of population demands further research and policy action 
in order to track demographic profile of the Niger Delta region given the 
pace of environmental degradation, pollution, diseases and risk 
associated with bio-diversity in the region. 
 
Keywords:  Population; Ageing; Environmental Health Education; 
Demography, and Health Practice. 
 
Introduction 
Analytically, population, health and environmental discourse 
acknowledge and address the complex connections between humans, 
their health, ageing, and their environmental information needs.  The 
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central theme of such discourse is to simultaneously improve access to 
health services, institute measures of improved life expectancy or 
longevity, while at the same time, helping communities manage their 
natural resources through health education practices in ways that 
improve their health, livelihood and conserve the critical ecosystems 
they depend upon.  It is then obvious that such complex connections 
require that contemporary issues in population such as rapid population 
growth and scarce resources as well as population decline in light of 
increasingly elderly population are somewhat interrelated and none can 
be treated independently of the other.  This informs the view of the 
United Nations Food and Population Agency (UNFPA) as reported by 
Sikes (1993) that, the knowledge on population should be seen as: 
 
 
 
 
 

Inherent in the above population’s knowledge is the science of 
population which is better contextualized in its demographic analysis.  
Such analysis provides an understanding on the statistical study of 
human populations and sub-population.  It encompasses the study of 
the size, structure, and distribution of these populations, and spatial 
and/or temporary changes in them in response to birth, migration, 
ageing and death (Glad, 2008).  This analysis, again, becomes very 
germane to the challenges posed by the ageing factor and the nature of 
environmental health education needs and practices that people in a 
complex environmental milieu would expect in order to enhance 
longevity and successful ageing. 

The science of population provides that it changes through 
three processes: namely; fertility, mortality, and migration (John, 1982).  
Through these processes, relative projections can be made in terms of 
population growth, decline, stationary and fluctuation.  For example, 
the United Nations (2004) medium projection shows world population 
reaching an approximate equilibrium of 9 billion by 2075.  
Independently, Lutz, Sanderson, Scherbov (2008) had reported a 
projection of 9 billion by 2070. 
 

The process of helping people understand the nature causes and implications 
of population processes as they affect, and are affected by, individuals, 
families, communities and nations.  It focuses on family and individual 
decisions influencing population change at the micro level, as well as on 
broad demographic changes (p.2) 



Jonathan E. Oghenekohwo, PhD                                                                            131 
 

131 
 

Thus, throughout the 21st century, the average age of the 
population is likely to continue to rise.  But this is very doubtful in 
developing regions such as the Niger Delta where the environment is 
grossly compromised by private and public development agencies with 
little or no concern for environmental health policies, programmes and 
actions that are educationally derived for the promotion of increased 
life expectancy rate and longevity.  In this respect, various micro and 
macro issues that are associated with population then impact on ageing 
while environmental health education programmes promote practices 
that would enhance sustainable demographic transition for the 
development of humanity and the environment. 
 
Dynamics of Population Education 
The conceptualization of population education began on a very small 
scale a decade before International Study on the Conceptualization and 
Methodology of Population Education (ISCOMPE) which the United 
Nation Educational Scientific and Cultural Organisation (UNESCO) 
conceived to provide a precise meaning on population education in 
1978.  This did not however provide a tightly-structured 
conceptualization to which all countries were expected to adhere.  
Consequently, experts agreed that population education should address 
both broad (macro-level) and individual/family (micro-level) population 
issues (United Nations Population fund, 1991). There was however a 
little divergence on the priorities to be set in such conceptualization.  
While some experts uphold that priorities should be sat in the area of 
contents (Sikes, Palacio and Kerr, 1993), others were interested in the 
methodologies, its influence on behavioural change as well as the terms 
of measuring the variance of change (Sadik, and Shama, 1991). 

Nevertheless, the definition of population education has not 
changed much over the years.  And as reported by Sikes (1991), it is 
generally agreed that population education is the process of helping 
people understand the nature, causes and implication of populations 
(demographic) processes as they affect, and are affected by, individuals, 
families communities and nations.  The focus is on family and individual 
decisions influencing population change at micro level, as well as on 
broad demographic changes.  Population education is not therefore the 
same as demography, human ecology, family-life education or sex 
education as may be erroneously proposed, rather, it draws content 
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from a knowledge base comprising key concepts from all these fields 
among others, with variations depending on the micro and macro 
settings. 

From this analysis, one must then go beyond a “single-issue” 
approach on the dynamics of population education, and to recognize 
the importance and relevance of other population issues, both micro 
and macro with knowledge base drawn from four principal sources of 
information namely:  social demography; family-life; environment and 
human sexuality. These four areas of information needs in population 
education encapsulate the value of population education.  For example, 
social demography population provides insights into the analysis of the 
relationships between economic, social, cultural and biological 
processes influencing a population, because the term demographics 
refers to characteristics of a population.  Besides, when family planning 
is widely available and accessible, couples are better able to achieve 
their desired family size, which not only impacts on families’ health and 
wellbeing, but also, contributes to better management and conservation 
of natural resources and eases population pressures on local 
ecosystems.  These significant impacts are lacking in the Niger Delta 
region where knowledge on family planning is compromised and the 
management of the local ecosystems is grossly abused by multi-national 
agencies at the expense of family health and wellbeing.  This then 
necessitates the need to focus on population education that addresses 
the four critical issues of social demography, family life; environment 
and human sexuality.    

Population education is then seen as valuable programmes in school 
curriculum, national population programmes, and management of the 
environmental resources.  Issues on the need for clarity of objectives of 
population education becomes very crucial in the design and 
implementation of learning contents that focuses on emerging concerns 
such as;  

a. Environment/population linkages as population dynamics are 
closely related to environmental issues with emphasis on 
growing global need for sustainable use of resources and more 
effective protection of the environment.  Overlap in the content 
of environmental and population education respectively 
becomes mutually inclusive and beneficial.  This is evident in the 
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ways in which humanity depends on and has a profound impact 
on the environment. 

b. Family life and human sexuality are universally important 
sources of content for population education.  Although there is 
divergence on these issues along cultural line, family life may be 
considered from both micro and macro perspectives.  These 
include understanding the different family configurations and 
lifestyles that promote appreciation of cultural diversities as 
well as its’ relevance to the individual expectations. 

 
Other concerns include AIDs component of population education, 
gender issues, appropriate family planning, parenthood, early 
development of responsibility, changing the approach to analysis of 
demographic concepts, ageing, and application of general concerns to 
population issues (Sikes, 1993).  In specifics, population education by its 
fluid nature provides the requisite knowledge and understanding of the 
prevailing population situation in any setting. 

Also, population education creates an awareness about the 
inter-relationship between population situation in comparative 
perspective.  It assists in making conscious rational and informed 
decisions regarding family size, population matters in the community 
and policy adopted by the state.  Population education equips us with 
the requisite knowledge, skills, attitudes, values to ascertain and 
evaluate the impact of population change both in terms of the 
individual’s future, welfare and the welfare of their community, society, 
nation and the world.  It thus, ensures that the nature, causes, changes, 
characteristics, and distributional aspects of human population as well 
as the relationships of man with line environment along with ageing and 
quality of life are better contextualized in the development milieu. 
 
Ageing And Environmental Health Practice 
Population ageing is the increase in the number and proportion of older 
people in society.  This has three possible causes; migration, longer life 
expectancy (decreased in death rate), and decreased birth rate.  This has 
a significant impact on society (Aubrey and Grey, 2007; Stuart-Hamilton, 
2006).  Contextually, ageing depicts the accumulation of changes in a 
person overtime (Bowen and Atwood, 2004).  It begins immediately at 
birth and involves a lifelong series of changes in physiological and 
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performance capabilities (Prentice, 1991). Therefore, the health of a 
person at each stage of ageing process is based upon the foundation 
that was laid down in previous years (McGlynn,1999). 

Many developed societies have ageing population.  While the 
effects on society are complex, there is a concern about the impact on 
health care demand.  The large number of suggestions in the literature 
for specific interventions to cope with the expected increase in demand 
for ageing societies can be organized under four headings namely: 
improve system performance; redesign health service delivery; support 
for informal caregivers; and shift demographic parameters (Saltman, 
Dubois and Chawla, 2006; Rheinhardt, 2003; Meara, White and Cutler, 
2004).  Elsewhere, psychologists have examined coping skills in the 
aged.  Various factors, such as social health support, religion and 
spirituality, active engagement with life and having an internal locus of 
control have been proposed as being beneficial in helping people cope 
with stressful life events in later life (Schulz, 1996; Windsor, Anstey, 
Butterworth, Luszez, and Andrews, 2007; Diane and Aldwin, 2003). 

Consequently, health care practices that focus on social support 
and personal control are possibly the two most important factors that 
predict well-being, morbidity and mortality in adults (Smith, Kohn, 
Savage-stevens, Finch, Ingate and Lim, 2000). Other factors that may 
link to well-being and quality of life in the elderly include social 
responsibility and health just as those who have greater control over 
their environment have demonstrated a lower risk of mortality and 
higher alertness self-rated health practices (Bisconti and Bergeman, 
1999). 

In this respect, one may note that successful ageing consists of three 
components which are derived from health care namely; low probability 
of disease or disability; high cognitive and physical function capacity; 
and active engagement with life (Rowe and Kahn, 1997).  While a 
greater number of people self-report successful ageing than those that 
strictly meet these criteria (Strawbridge, Wallhagen and Cohen, 2002), 
the terms “healthy ageing” and “optional ageing” have been proposed 
as alternatives to successful ageing, partly on account that successful 
ageing has been criticized for making healthy ageing sound to 
competitive.  Nevertheless; six dimensions, which are all health care 
driven of successful ageing include the following: 

i) No physical disability over the age of 75 as rated by physician; 
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ii) Good subjective health assessment (ie good self-ratings of one’s 
health); 

iii) Length of undisable life; 
iv) Good mental health; 
v) Objective social support; and 
vi) Self-rated life satisfaction in eight domains, namely; marriage, 

income-related work, children, friendship and social contracts, 
hobbies, community service activities, religion and 
recreation/sports (Diane and Aldwin, 2003). 

 
Ageing then has significant impact on population and the degree of 
knowledge acquired on the processes and theories of ageing define the 
coping strategies by a given population.  The more a population ages, 
the greater the health demand and invariable the more the economic 
implication on health care provision and practices. 
 
Implications on Environmental Health Education Practice 
Population ageing no doubt correlates with environmental health 
education.  This is mainly premised on the fact that environmental 
health is the assessment and management of environmental influences 
(e.g. chemical, physical, biological, social and psychological factors) on 
human health.  In the views of Dahlgren and Whitehaead (1991), it 
entails the study of food safety and hygiene (including production, 
distribution and fitness for human consumption), occupational health 
and safety (including investigation and control of work-related ill 
health), community health (communicable and non-communicable 
diseases control and prevention, disaster management, health 
promotion and education), the built environment (including homes, 
workplaces and public spaces) and pollution control (including the 
control of air, land and water).  Environmental health practices 
therefore entail all integrated activities that begin with advocacy, 
information and action so that a population imbibes the four core 
elements of education namely; engagement in environmental health 
issues and activities, empowerment on the various modalities and 
strategies for the promotion of environmental health practice; have 
experience on issues related to environmental health practice and show 
evidence of best practices in environmental health education.  
Therefore, the population needs to be engaged, empowered, 
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experienced and show evidenced of its’ environmental health education 
practices.  

Environmental health education is all about providing the basic 
knowledge, information and best practices (KIP) on those factors that 
influence healthy living, life expectancy rate, longevity, well-being and 
successful ageing. In the view of Dahlgren and Whitehead (1991), the 
main determinants of health are the integration of factors such as 
individual age, sex and constitutional factors, lifestyle factors, social and 
community networks and the general socio economic, cultural and 
environmental conditions (living and working conditions).  These factors 
are very essential in any form of progress towards the attainment of key 
Millennium Development Goals (MDGs) and this can be fast tracked 
through improved environmental health conditions, particularly the 
MDGs for child health, access to water and sanitation and 
environmental sustainability.  

Findings have shown that while many other interventions may 
also accelerate progress on the MDGs, the multi-sectoral approach to 
environmental health offers cost effectiveness and sustainable 
improvements (Cairmcross, O’neill, McCoy and Sethi, 2003).  
Statistically, it is reported that, environmental risk factors account for 
21% of the overall burden of disease worldwide, and more in developing 
countries.  Besides, some 1.7 million young children die each year from 
diarrhea disease associated with inadequate water supplies, sanitation 
and hygiene and a further 1.4 million child deaths from respiratory 
infections are attributable to indoor pollution.  Thus, evidences show 
that environmental improvements are often more cost-effective as 
health measures than curative health services (Cairincross et al, 2003). 

Meanwhile, the development and practice of environmental 
health in high human development countries has resulted in significant 
improvement to the environment and health of the population and 
people generally living a relatively healthy lifestyle with a life expectancy 
on average of more than 80 years.  In contrast, the average life 
expectancy of someone from a low human development country in sub-
saharan Africa (SSA) is half of that (Human “Development Report, 2007).  
A report on children’s environmental health conducted by the World 
Health Organization (WHO) Regional Office for Africa of 6 African 
countries concluded that the main environmental health factors causing 
morbidity and mortality are related to inadequate access to safe water 
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supplies, inadequate sanitation, inadequate solid and hazardous waste 
management and disposal, inadequate rector control, inadequate 
housing/overcrowding, poor personal hygiene, air pollution, exposure to 
various non-communicable diseases etc – all areas which have been 
successfully tackled and are properly regulated by environmental health 
authorities in most developed countries.  In 2007, the World Health 
Organization (WHO) reported that 28 of the 31 low human development 
countries are in sub-saharan Africa (HDR, 2007). 
 
Implications on the Niger Delta Region 
At the first African Conference on Environmental Health Education held 
at Bagomayo, Tanzania in October 2001, participants from a number of 
African countries came together to discuss many environmental and 
health related issues that are very germane to the African settings.  At 
that conference, it was collectively agreed that there was a need for a 
proactive communication system, using electronic media, to improve 
the exchange of information among teachers, technicians and students 
within African academic institutions.  Unfortunately, the Niger Delta 
region in Africa is bereft of the much needed advocacy, proactive 
communication system supported by communication infrastructure 
among a large spectrum of academic and researchers.  Also, it is 
observed that the responsiveness of public agencies to the promotion 
through a comprehensive environmental health management strategies 
is not only poor, but never proactive.  Given the submission of Dahlgren 
and Whitehead (1991), on the concept of environmental health, it is 
obvious that what currently obtains in the oil rich Niger Delta region of 
Africa is gross abuse of all factors predicting health.  Related to this is 
the ineptitude of global development partners who only exploit the 
environment to their own advantage but to the disadvantage of the 
population whose life expectancy now holvers around 45-50 years for 
men and 50-55 years for women on account of precariousities of the 
environmental impact on the health and well being of the people. 

The justification for population, ageing and environmental 
health education practice is therefore evident in the following; 
i) an increase in life expectancy and improvement in the quality of 

life for all; 
ii) improved quality in health between and within countries; and, 
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iii) access for all to sustainable health systems and services (WHO, 
1998b) 

 
While not encompassing all these actions, environmental health falls 
clearly in the interface between health and human development, and as 
such, critical to the goal of “making health central to human 
development” (Thomas, Seagor and Mathee, 2002; Caircrpss. et a; 
2003), within the context of population education as relevant to 
teaching, learning and practice which constitute the nexus of mandate 
in environmental health practices. 
 
Conclusion and Recommendations 
There are clusters of interrelated issues that are vital to a discourse on 
population, ageing and environmental health education practices.  
Central to these clusters is the role of academic and research in the 
expansion of learning curriculum in these subject matters in order to: 
i) improve the professional capacity of academic staff to enable 

them review and upgrade existing programme in public health 
programmes; 

ii) ensure a cross-cultural insights that could be shared leading to 
the development of environmental health professionals who 
have common internationally recognized educational base; 

iii) provide appropriately tailored continuous professional 
development programmes under the auspices of environmental 
health practice; and from the policy context, justification for a 
discourse on population, ageing and environmental health 
practice must ensure that public agencies act as catalyst in 
directing, co-ordinating and promoting environmental health 
and hygiene activities through: 
a) the adoption and implementation of policies, strategies 

and plans of action on environmental health and 
hygiene; 

b) strengthening of inter-sectoral collaboration between 
all environmental health actors and stakeholders; 

c) establishment of an appropriate legal framework for 
implementing environmental health activities, integrate 
environmental health into all local and national 
development programmes and projects, mobilize the 
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resources needed to support and strengthen these 
activities, promote community-based local initiative in 
the area of environmental health and co-ordinate 
interventions related to the management of 
environmental health activities (WHO, 1998a). 

 
Finally, it is recommended that the clusters of knowledge, skills and 
attitudes appropriate to environment health practices must be geared 
at the attainment of the professional development stairway to 
competence based on knowledge, skills, competencies, capability, and 
excellence on issues affecting population, ageing and life expectancy.  
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Abstract 
Provision and use of online instructional mode by distance learners in the 
third-world countries in this 21st Century are very important, especially 
in the present world of modern technologies. Its adequacy should be 
investigated so that the South-West Nigerian Universities’ distance 
learning Centres would discover lapses and endeavour to match-up with 
her contemporaries across the world. Stratified and purposive sampling 
techniques were used to select 300 final year distance learners, males 
and females of equal proportion from Faculties of  Education,  Arts, and 
the Social Sciences of  the  two Federal Universities in the zone: the 
Universities of Ibadan and Lagos for the study. Two research questions 
were posed. Questionnaire with Cronbach reliability coefficient r = 0.81 
was used for data collection and simple percentages to analyse data. 
Literature revealed the merits and demerits of online instructional mode 
in distance learning and findings also revealed the levels of adoption and 
of availability of online instructional mode of learning in the Centres. It 
was therefore recommended that Nigerian Universities should improve 
adequately online instructional services for their learners to enhance 
better implementation of their distance learning programmes. 
  
 
Introduction 

Distance education, according to Holmberg, (1986) cited in 
Oyekanmi, (2010) established its roots as a form of instruction in a 
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correspondence study format some 150years ago. With the 
advancements in telecommunications technologies, distance learning 
programmes rapidly expanded. So, distance education is now defined as 
“the acquisition of knowledge and skills through mediated information, 
encompassing all technologies and other forms of learning at a 
distance” (United States Distance Learning Association, 1998 cited in 
Perraton 2000). In this 21st century, educators of adults face the 
challenge of serving a student population and society that are 
increasingly diverse (Galusha, 2006). Now, the adult student population 
is expected to be the fastest growing segment of higher education and, 
in fact, older students will constitute the majority. Cantelon (1995) 
opines that “… most of higher education will take place off-campus 
through technological methods of delivery”.  While distance education is 
already a fact of life for most universities and an increasing number of 
community colleges, knowing the intrinsic problems and overcoming 
them will be critical to successful implementation of distance 
programmes on a larger scale in the future.  In distance learning, 
students and teachers find themselves playing different roles than is the 
norm in traditional education.  The teacher is no longer the sole source 
of knowledge but instead becomes a facilitator to support student 
learning, while the student actively participates in what learning is and 
how knowledge is imparted.  More than any other teaching method, 
distance learning requires a collaborative effort between student and 
teacher, unbounded by the traditional limits of time, space, and single-
instructor effort, (Owoeye, 2004). Technology has also changed the face 
of education. Advances in telecommunications, technology has opened 
up the possibility of personal and group interaction in distance 
education (Oh, 2006). 

Both computer and audio-conferencing permit the introduction 
of class discussions without the group meeting face-to-face.  Phone calls 
and electronic mail replace personal office visits.  The distance learner 
cannot have almost the same instructional contact and interaction as 
the student on campus; yet, remote access to education does not need 
to eliminate all the benefits of human contact.  In fact, the proliferation 
of the modern teleconferencing and the World Wide Web provide a rich 
expanse of both information and contacts that were previously 
unavailable. These two dimensional, media lend themselves to pure 
ideas and thought processes.  This purity lends itself to isolation of both 
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the cognitive and affective domains – an additional benefit of this 
communication medium.  This agrees with Ayodele (2003) and Ibode 
(2005)’s views that our educational institutions running distance 
education programme should endeavour to incorporate and emphasize 
the use of modern technologies in order to meet up with the needs of 
their distance learners so as to enhance them qualitative education they 
need.  This is possible when sufficient allocation is given to university 
education in Nigeria that would afford the proper implementation of 
distance education by our interested universities. 

According to Margaret Cambre (1991) cited in Leonard, J. & 
Guda, S. (2001), in the late 1950s, television production technology was 
largely confined to studios and live broadcasts, in which master teachers 
conducted widely-broadcast classes.  Unfortunately, teachers who were 
experts in the subject matter were not necessarily the best and most 
captivating television talents, nor were the dull “talking head” medium 
the best production method for holding the interest of the audience.  In 
the early 1970’s, the emphasis turned from bringing master teachers 
into the classroom to taking children out of the classroom into the 
outside world.  This had the negative effect of relegating television to 
the position of enrichment, which was not perceived as really related to 
school work.  This trend was reversed later in the 1970’s as 
professionally designed and produced television series introduced 
students to a new subject matter that was not being taught then but, 
yet was considered to be an important complement to the classroom 
curriculum.  Then, in the 1980’s, the pendulum swung back to the 
basics.  The most recent trend has been one of multiculturalism, 
humanities, and world affairs. 

The major drawback of radio and broadcast television for 
instruction was the lack of a 2-way communications channel between 
the teacher and student.  As increasingly sophisticated interactive 
communications technologies became available, however, they were 
adopted by distance educators. Currently, the most popular media are 
computer-based communication including electronic mail (e-mail), 
bulleting board systems (BBSs), and Internet; telephone-based audio 
conferencing; and video conferencing with 1 – or 2-way video and 2-way 
audio via broadcast, cable, telephone, fiber optics, satellite, microwave, 
closed – circuit or low power television.  Audio graphic teleconferencing 
using slow scan or compressed video and FAX is a low-cost solution for 
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transmitting visuals as well as audio (See Schamber, 1988; Barron, et al 
1994, for a description of distance education delivery systems).  Mosaic, 
a graphical interface to the World Wide Web, has become popular in 
parts of Canada, Europe, and Australia over the past years.  Today, in 
Nigeria, political and public interest in distance education is especially 
high in areas where the student population is widely distributed.  Each 
region has developed its own form of distance education in accordance 
with local resources, target audience, and philosophy of the 
organisations which provide the instruction.  Many institutions, both 
public and private, offer university courses for self-motivated individuals 
through independent-study programmes.  Students work on their own, 
with supplied course materials, print-based media and postal 
communication, some form of teleconferencing and/or electronic 
networking, and learner-support from tutors and mentors via telephone 
or E-mail.    

In Nigeria, the earliest form of distance learning was 
correspondence classes based on printed materials.  Distance education 
began when the needs for educating adult learners increased as a result 
of industrialization of society in the early 1970s.  The growth of 
industrial revolution created many jobs, and employees in workplaces 
needed to learn their job skills and become informed citizens through 
education.  The development of postal systems supported the creation 
of print-based correspondence courses and opened educational 
opportunities to the public, particularly people who had full time jobs, 
live far from schools, disabled and homebound, non-native language 
speakers, and women who wanted to learn but were not allowed to 
attend conventional schools.  However, quality instruction did not 
happen due to the inefficiencies in instructional delivery systems and 
communication methods in which no interaction occurred between 
learners and instructors (Owoeye, 2004). 

In the mid of 1960s in Nigeria, the development of 
telecommunication (i.e. telephone, fax, radio gramophone, television, 
voice mail or town-criers) contributed to expand the capacities of 
distance education, allowing educators to reach more populations and 
learners to have better learning opportunities.  Since the 1960s, 
correspondence schools with the support of telecommunication systems 
opened and served public needs (Owoeye, 2004 and Ayodele, 2006).  
Courses were delivered through educational radio and television 
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programmes while instruction materials such as video tapes and text-
based materials were mailed to students.  This practice still continues in 
Nigeria (Odejide, 2003). Besides, instruction is still based on one-way 
communication in which a teacher delivers instruction and learners 
merely receive information.  The dropout rate was very high then, and 
teachers did not have control over learning activities (Babalola, 2002). 
The most successful education was the case when students had 
correspondence with a teacher or adviser on a regular basis while they 
were taking classes without any interference. 

The benchmark of distance education was in the late 1980s 
when computers became mass media as the Internet was spread.  
According to Webster (2002), computer technology started between 
1945 and 1970 and it was mostly used in the field of ‘big’ science and in 
national scale projects such as national defense and space exploration.  
It was gradually used in government, organizations, and schools, and 
most distance learning institutions added the Internet capabilities by the 
1990s. In addition, new instructional methods based on computer 
technology (i.e. computer-based education, computer-assisted 
education) were developed to improve students’ learning environments 
for both conventional and distance education.  In 1997, the University of 
South Africa which started distance learning programmes in 1946 
(http://www.unisa.ac.z), started offering programmes from certificate 
to doctoral level degrees using instructional materials such as study 
guides, tutorial letters, audiocassettes, books, and the Internet services 
to help student with their learning (Morabito, 1999). 

According to the report by the US Department of Commerce on 
Computer and Internet use (2001), individuals continuously expand 
their uses of computers and the Internet.  In 2001, 65.6 percent of the 
US population was computer users and 53.9 percent used the Internet, 
while 53.5 percent and 22.2 percent were users of computers and the 
Internet in 1997.  In recent years, online education using the Internet as 
a medium becomes synonymous.  According to Dunn (2001), hundreds 
of universities degrees are now available online, about 90,000 
university-level courses are available online, and about two-thirds of 
higher education institutions offer at least some courses online. 

The development of online education improves instructional 
environments tremendously, not just for education systems but also for 
business organizations, providing courses, resources, and performance 

http://www.unisa.ac.z/
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support systems in a synchronous or asynchronous manner.  However, 
in many cases, interactivity of instructional materials and interactions 
between learners and instructors and among learners has been the 
biggest concern in online learning environments.  
           Currently, online information technology plays a major role in 
operating distance classes, reaching people worldwide. Online 
education changes the concept of time and space by allowing   global 
access to education and more advanced tools to provide optimal 
learning environments for students. People from learning communities 
with shared interests such as computer groups and discussion groups, 
have fruitful social interactions. Nigeria should borrow a leaf from the 
developed countries of the world especially the US, Britain and the 
Republic of South Africa that have successfully embarked on distance 
education many decades before us. The advantages and the 
disadvantages of online instructional mode in distance education can be 
summarized thus: 
 
Advantages:  According to Oh (2006),  
1. It bridges the instructional gap of physical distance by benefiting 

people who are remote from the classroom geographically. 
2. It provides student-directed and self-directed instruction as 

learners have control over information flow, pace of instruction, 
selection of learning activities, and time management. 

3. It offers tools capable of facilitating learners’ diverse needs. 
4. It creates online learning community with shared interest. 
5. It brings about globalization in education and many other fields, 

enabling students and school to collaborate with each other 
synchronously and asynchronously.  

 
Disadvantages: 
In spite of many positive results and advantages, according to Oh 
(2006), many controversial issues, problems and limitations are found as 
disadvantages of online use. They are summarized thus:  
1. Lack of opportunities in participating in discussions and feelings 

engaged in the class are the major challenges for online instruction.   
2.  Studies often find limitations and challenges from technology 

problems such as computer crash, networking problems, digital 
divide, etc.  However, technical problems are the surface over which 
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learners do not have any control.   
3.   The factors in the core of success of online instruction are 

instructor’s teaching strategies and their ability to manage the 
courses that facilitate students’ diverse needs based on their 
technical skills. 

4.  Ineffective teaching methods that merely put course documents on 
the web often causes students to be inattentive and this leads to 
high drop out rates. 

 
Oh (2006) emphasizes that many other studies address that one of the 
biggest limitations of online education is the dropout due to the lack of 
student motivation.  Student motivation is closely related to the 
teacher’s time and efforts to manage the courses as meaningfully as 
possible, providing the necessary supports with frequent feedback and 
interaction to the students.  Working in online environments is an 
isolating job. Students need to interact with an instructor (as University 
of Ibadan distance learners do) and other learners in order to share 
learning feelings, experiences, and knowledge.  Instructors’ inabilities to 
create learning environments that engender interactions make students 
suffer from lack of socialization.  Therefore, it is important for 
instructors to be technologically competent and teaching strategies 
must agree with the format of instruction. 

Furthermore, some researchers claim that little research on 
online instruction exists to support the apparent and perceived strength 
of the methodology, and there is still no sense of professionalism in 
research (Sankara F Bui, 2001).  

As discussed above, online instruction has many advantages and 
challenges.  Online instruction provides benefits to students and 
instructors, yet designing, developing, and teaching classes online takes 
a great deal of time, efforts, and strategies.  In addition, current learning 
systems require instructors to learn a variety of skills to develop courses 
and students to have certain levels of technology skills in order to 
complete diverse learning activities.  Therefore, for Distance Education 
Institutions in Nigeria to embark on online instruction, she has to 
provide instructors with necessary assistance (i.e. technology training, 
workshops and technical support) in order for them to be successful in 
their teaching, imparting same to their distance learners.  In addition, 
students who enroll in online classes should be given a mandatory 
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technology session in order to acquire necessary skills for participating 
in online learning activities before taking the class.  But the questions 
still remain – Are Universities in Nigeria organising distance education 
technologically mature enough to embark on online instruction?  Are we 
so computer literate, technologically mature and financially buoyant 
enough to make online classes functionally a reality?  Not that the 
national economy, if well managed, could not take care of such a 
programme but the mismanagement experienced in every sector poses 
a problem.  This, therefore, makes Babalola (2002) to suggest that in 
spite of the onslaught on our economy, internal and external efficiency 
can still be maintained as some percentages of available resources could 
be used by a system in order to produce a particular output level.  But 
Fagbamiye (2002) has observed that our orientation towards distance 
education in this nation must change because, so far, it has been to 
suffocate the distance education programme in dual mode institution by 
giving all attention to the conventional face-to-face programmes while 
using the distance programme just to generate incomes. 
 
Statement of the Problem; 
This study sought to highlight, through literature, the merits and the 
demerits of online instructional mode, examine the level of availability 
of online services provided the distance learners in the South-West 
Nigerian Universities’ Distance Learning Centres. 
          
Research Questions: 
Based on the stated problems, the following research questions were 
answered by this study. 
1. Are online instructional facilities/ services provided the South-West 

Nigerian Universities’ distance learning students to enhance 
learners’ use of online mode of instruction? 

2.  If online instructional facilities/services are available, how 
adequately provided and to what extent are distance learners 
computer literate to facilitate the use of online instructional mode 
in the South-West Nigerian Universities’ Distance Learning Centres? 

 
Scope of the Study: 
The study examined only the merits and the demerits of online 
instructional mode to distance learners, level of availability of online 
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instructional facilities, and extent to which it has been adopted by the 
learners to facilitate the use of online instructional mode by the South-
West Nigerian Universities’ distance learners in the Centres. 
 
Methodology: 
This study was a survey research. It was carried out to highlight the 
merits and the demerits of online instructional mode to distance 
learners, investigate the availability of online instructional facilities, and 
the extent of its adoption by distance learners. Purposive and stratified 
sampling methods were used to select 300 final year distance learners 
from three faculties –Education, Arts, and the Social Sciences, males and 
females of equal proportion of the two old Federal Universities in the 
South-Western part of Nigeria: Universities of Ibadan and Lagos, 150 
from each, for the study. Two research questions were posed.  
Questionnaire with Cronbach reliability coefficients r = 0.81 was used 
for data collection while simple percentages were used for data analysis.  
 
Results: 
Research Question 1 
 Are online instructional facilities /services such as Online training, 
cyberspace utility, technical support, online knowledge management, 
electronic performance support (EPSS), web-based instruction, e-mail 
services, etc are provided the South-West Nigerian Universities’ distance 
learning students? 
 
Table 1: Showing whether online instructional services are 

provided the South –West Nigerian Distance Learners 
or not provided. 

 

             Availability            Available 
             BUT  

S
/
N 

 Available     NOT 
Available 

Adequate      NOT 
Adequate 

  U.I UNIL
AG 

U.I UNIL
AG 

U.I UNIL
AG 

U.I UNIL
AG 

 Learning 
Material
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s   

 Textual 
material
s   

        

1 Textboo
ks  

40(2
6.7%
) 

51 
(34%
) 

22 
(14.
7%) 

13 
(0.7
%) 

68 
(45.
3%) 

59 
(39.
3%) 

20 
(13.
3%) 

27 
(18%
) 

2 Modules 
(course 
books) 

64 
(42.
7%) 

71 
(47.
3%) 

12 
(8%) 

10 
(6.7
%) 

6 
1(40
.7%) 

53 
(35.
3%) 

13 
(8.7
%) 

16 
(10.
7%) 

3 Journals  81 
(54%
) 

72(4
8%) 

17 
(11.
3%) 

23(1
5.3%
) 

49(3
2.7%
) 

48(3
2%) 

03(2
%) 

07(4
.7%) 

4 Self 
learning 
material
s  

22(1
4.7%
) 

31(2
0.7%
) 

69(4
6%) 

73(4
8.7%
) 

21(1
4%) 

24(1
6%) 

38(2
5.3%
) 

22(1
4.7) 

5 Newslet
ters 

72(4
8%) 

67(4
4.7%
) 

24(1
6%) 

31(2
0.7%
) 

32(2
1.3%
) 

37(2
4.7%
) 

22(1
4.7%
) 

25(1
6.7%
) 

6 Magazin
es  

63(4
2%) 

65(4
3.3%
) 

37(2
4.7%
) 

29(1
9.3%
) 

41(2
7.3%
) 

45(3
0%) 

09(6
%) 

11(7
.3%) 

7 Statione
ry  

18(1
2%) 

13(8
.7%) 

78(5
2%) 

66(4
4%) 

14(9
.3%) 

21(1
4%) 

30(2
0%) 

50(3
3.3%
) 

 Audio-
Visual 
Material
s 

        

8 Audio-
tapes 

16(1
0.7%
) 

21(1
4%) 

71(4
7.3%
) 

82(5
4.7%
) 

22(1
4.7%
) 

19(1
2.7%
) 

49(3
2.7%
) 

28(1
8.7%
) 

9 Video-
tapes 

14(9
.3%) 

18(1
2%) 

75(5
0%) 

77(5
1.3%
) 

17(1
1.3%
) 

22(1
4.7%
) 

44(2
9.3%
) 

33(2
2%) 

1
0 

Radio 
program 

76(5
0.7%

74(4
9.3%

32(2
1.3%

29(1
9.3%

32(2
1.3%

38(2
5.3%

10(6
.7%) 

09(6
%) 
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service  ) ) ) ) ) ) 

1
1 

Televisio
n 
program 
service 

82(5
4.7%
) 

79(5
2.7%
) 

21(1
4%) 

32(2
1.3) 

42(2
8%) 

35(2
3.3%
) 

05(3
.3%) 

04(2
.7%) 

1
2 

Power 
point  

13(8
.7%) 

17(1
1.3%
) 

78(5
2%) 

63(4
2%) 

24(1
6%) 

18(1
2%) 

35(2
3.3%
) 

52(3
4.7%
) 

1
3 

Overhea
d 
projecto
r 

15(1
0%) 

18(1
2%) 

57(3
8%) 

61(4
0.7%
) 

21(1
4%) 

23(1
5.3%
) 

57(3
8%) 

48(3
2%) 

 Internet 
Facilities
/service
s  

        

1
4 

Informa
tion and 
commu
nication 
technol
ogy(ICT) 

51(3
4%) 

54(3
6%) 

43(2
8.7%
) 

34(2
2.7%
) 

44(2
9.3%
) 

51(3
4%) 

12(8
%) 

11(7
.3%) 

1
5 

Comput
er 
assisted 
learning 
material
s eg.CD 
ROMS  

82(5
4.7%
) 

74(4
9.3%
) 

31(2
0.7) 

27(1
8%) 

28(1
8.7%
) 

33(2
2%) 

09(6
%) 

16(1
0.7%
) 

1
6 

On-line 
training 

12(8
%) 

15(1
0%) 

74(4
9.3%
) 

68(4
5.3%
) 

24(1
6%) 

19(1
2.7%
) 

40(2
6.7%
) 

48(3
2%) 

1
7 

Cybersp
ace 
Utility 

52(3
4.7%
) 

63(4
2%) 

21(1
4%) 

18(1
2%) 

57(3
8%) 

38(2
5.3%
) 

20(1
3.3%
) 

41(3
7.3%
) 

1
8 

Technic
al 
Support 

08(5
.3%) 

11(7
.3%) 

77(5
1.3%
) 

72(4
8%) 

34(2
2.7%
) 

25(1
6.7%
) 

41(2
7.3%
) 

42(2
8%) 
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1
9 

Online 
Knowled
ge 
Manage
ment 

13(8
.7%) 

16(1
0.7%
) 

63(4
2%) 

81(5
4%) 

21(1
4%) 

34(2
2.7%
) 

53(3
5.3%
) 

19(1
2.7%
) 

2
0 

Electron
ic 
Perform
ance 
Support 
System(
EPSS)    

22(1
4.7%
) 

32(2
1.3%
) 

72(4
8%) 

69(4
6%) 

13(8
.7%) 

18(1
2%) 

43(2
8.7%
) 

31(2
0.7%
) 

2
1 

Web-
based 
Instructi
ons 

12(8
%) 

14(9
.3%) 

82(5
4.7%
) 

75(5
0%) 

24(1
6%) 

31(2
0.7%
) 

32(2
1.3%
) 

30(2
0%) 

2
2 

E-mail 
service. 

68(4
5.3%
) 

72(4
8%) 

13(8
.7%) 

11(7
.3%) 

42(2
8%) 

38(2
5.3%
) 

27(1
8%) 

29(1
9.3%
) 

 
The table shows that out of 300 respondents from the two Universities’ 
distance learning centres, 12(8%) of the 150 samples from the 
University of Ibadan and 15(10%) of the 150 samples from the 
University of Lagos indicated that Online training services were not 
provided by the Centres while 68(45.3%) and 72(48%) said that Online 
services were provided. 52(34.7%) samples from the University of 
Ibadan and 63(42% ) from the University of Lagos agreed that 
Cyberspace utility services were not provided, but 82(54.7%) and 
74(49.3%) samples from the Universities of Ibadan and Lagos declared 
that computer assisted learning materials such as CD ROOMs were 
provided.( See more details in the table 1 above).   
 
Research Question 2: 
 If the facilities/ services such as Online training, Cyberspace utility, 
Technical support, Online Knowledge Management, Electronic 
Performance Support System (EPSS),  Web- 
Based Instructions, and E-mail services, etc are provided to distance 
learning students of South- West Nigerian Universities, to what extent 
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are distance learners computer literate to facilitate the use of online 
instructional mode and what are the inhibiting factors to its use? 
 
Table 2a: Extent to which computer literacy is acquired  

  To No Extent To Some Extent To a great Extent 

  U.I UNILA
G 

U.I UNILA
G 

U.I UNILAG 

1 Are you 
compute
r 
literate?  

16(10.
7%) 

14(9.3
%) 

75(50
%) 

74(49.
3%) 

59(39.
3%) 

62(412.
3%) 

2 Could 
you 
operate 
a 
compute
r 
without 
being 
assisted? 

40(26.
7%) 

27(18
%) 

63(42
%) 

71(47.
3%) 

47(31.
3%) 

52(34.7
%) 

3 To what 
extent 
can you 
go on 
online 
accessori
es and 
processe
s? 

51(34
%) 

52(34.
7%) 

58(38.
7%) 

55(36.
7%) 

41(27.
3%) 

43(28.7
%) 

4 Could 
you take 
a course 
online 
with a 
distant 
instructo
r? 

43(28.
7%) 

48(32
%) 

55(36.
7%) 

57(38
%) 

52(34.
7%) 

45(30%) 
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5 Could 
you 
write an 
examina
tion 
online? 

80(53.
3%) 

68(45.
3%) 

52(34.
7%) 

59(39.
3%) 

18(12
%) 

23(15.3
%) 

Table 2b: 
 
Could the reasons for distance learners’ inability to use online mode of 
instruction sufficiently be: 
 

  
 

                YES                 NO 

1  
Inability to 
possess a 
personal 
computer due to 
lack of funds? 

U.I UNILAG U.I  UNILAG 

103(68.7%
) 

97(64.7%) 47(31.3%
) 

53(35.3%
) 

2 Insufficient 
training offered 
by the program?   

116(77.3%
) 

108(72%0 34(22.7%
) 

48(32%) 

3 Constant power 
failure/insufficien
t power 
supply/electricity 
power supply? 

129(86%) 137(91.3%
) 

21(14%) 13(8.7%) 

4 Distance 
learners’ attitude 
to computer 
training courses? 

68(45.3%) 71(47.3%) 82(54.7%
) 

79(52.7%
) 

5 Insufficient 
computers 
provided by the 
program  for 
distance learners’ 
use 

122(81.3%
) 

103(68.7%
) 

28(18.7%
) 

47(31.3%
) 
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6 Practical use of 
ICT (Information 
Communication 
Technologies-
computers, cell 
phones, etc) for 
e-learning has 
not been 
adequately 
included in the 
distance 
education 
curriculums.  

131(87.3%
) 

127(84.7%
) 

19(12.7%
) 

23(15.3%
) 

  
 
Table 2 shows that of the 300 samples drawn from the two South-West 
Nigerian Federal Universities, 150 samples from each, 16(10.7%) of the 
150 samples from the University of Ibadan and 14(9.3%) of the 150 
samples from the University of Lagos indicated that they were computer 
literate to no extent, while75 (50%) from University of Ibadan and 74 
(49.3%) said that they were computer literate to some extent ,but 
59(39.3%)of University of Ibadan and 62(41.3%) of respondents from 
the University of Lagos declared they were computer literate to a great 
extent. On the issue of being computer literate enough to write 
examinations online, 80(53.3%) of the University of Ibadan and 
68(45.3%) of the University of Lagos respondents declared that could do 
so to no extent. 
      On the reasons for distance learners’ inability to effectively make use 
of online mode of instruction, insufficient computers provided by the 
Distance Learning Centres; inability to possess personal computers due 
to poverty (lack of fund), insufficient training on the use of online 
instructional mode by the Centres; and non-inclusion of practical e-
learning/ICT training in the distance learning curriculums are among the 
reasons given. (See details in Tables 2a&b above)    
 
Discussion of Findings: 
Research Question 1 

Based on the findings on the availability and adequacy of 
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facilities/services provided by the Distance Learning Centres to enhance 
the use of online instructional mode, greater percentages of the 
samples from the two Universities’ distance learning centres indicated 
that Online training, Cyberspace utility, Technical support, Online 
Knowledge management, Electronic Performance Support System 
(EPSS), and Web-based instructions services were not provided distance 
learners in the two Federal Universities’ Distance Learning Centres 
except the e-mail services. A reasonable sample size from the two 
institutions’ distance learning centres indicated that online training and 
E-mail services, among others, were not provided while the Centres still 
focus on providing textual materials to neglect the provision of internet 
facilities and audio-visual materials that could enhance the use of online 
instructional mode.   
 
Research Question 2: 
If the facilities/ services such as Online training, Cyberspace utility, 
Technical support, Online Knowledge Management, Electronic 
Performance Support System (EPSS),  Web- 
Based Instructions, and E-mail services, etc are provided to distance 
learning students of South- West Nigerian Universities, to what extent 
are distance learners computer literate to facilitate the use of online 
instructional mode and what are the inhibiting factors to its use? 

Of the seven online training services (as listed in question 1 and 
2 above) none was provided to a great extent by the Centres to their 
distance learners. Findings showed that the level of distance learners’ 
computer literacy is far below expectation as a good percentage of 
respondents from the two universities’ distance learning centres agreed 
that they could not take courses online from distance instructors.  

Literature revealed that University of West Indies, in 1978, was 
adequately funded to develop real- time, interactive teaching using 
satellite television, regional telephone links, and teleconferencing 
centre in local schools and colleges supported by live audio 
conferencing, lectures, and print course materials as online facilities 
were sufficiently provided (Marrett &Harvey, 2001).In the 1970s and 
1980s, when conventional Asia universities faced limited investment, 
enrolment in 1990 rose rapidly through adequate provision of relevant 
facilities that enhanced good implementation of distance education in 
the country and better  performance (Perraton,2000).Shortage of  
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infrastructure to circumvent rapid growing demand for formal 
education led India, a secular democracy, to develop an alternative 
model, National Open School (NOS) ( Sujatha, 2002). The school offered 
non-formal, distance schooling for learners of all ages. Using paper-
based self-learning material, and sufficient provision of online facilities, 
the school intake increased from 1,672 enrolments in 1981 to 3,355,100 
by 1999.The chance to sit for the same exams as formal schools has 
added to the standing of open schooling. Distance learners’ enrolment 
in India rapidly increased from 21.9 percent in 1998 to 29 percent in 
1999 due to improved usage of online facilities and adequate funding of 
the programme nation-wide by the government (Sujatha, 2002).  
         In Asian country, distance education was also perceived as ‘second 
best’ (Perraton, 2000).This is in spite of the fact that Asia has clearly led 
the way in open and distance learning enrolments. In the 1970s and 
1980s, when conventional Asia University faced limited investment, 
enrolment in distance learning was the nation’s backup for universities’ 
admissions holdups. The Chinese Central Radio and TV 
University,(CERNET,2007), established after the end of the ‘Cultural 
Revolution’ in 1976, and the Indian states (Naidu, 2005) and national 
open universities established in 1982, demonstrate two distinct models 
of distance education in Asia. Their aims were to meet the growing 
demands of secondary and tertiary education and to widen access to 
the masses. Nigerian universities running distance education 
programmes are not expected to do less. One common problem that 
becomes obvious to South-Western Nigerian Universities running 
Distance Education as a dual mode of studies is that most of their 
Faculties and Departments are still reluctant to participate in the e-
learning programmes even though they have long history behind them 
while infrastructural facilities are inadequately provided those that 
participate to enhance properly trained and well-equipped distance 
learners that could be proud of  in the use of information 
communication technologies.  
 
Recommendations 
Based on the findings of this study, the following recommendations are 
made: 
1. The National Policy on Education should be reviewed to 

emphasize the inculcation, adequate provision and 
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implementation of policy document on student support facilities 
and needs by our Nigerian institutions organizing distance 
education programmes in their curriculum. 

2.  Adequate education should be given to Nigerian distance 
learners on what individualized learning/ e-learning or 
computer-based learning entails. 

3.  Computer training should be included in the distance learning 
curriculum. 

4.  Low cost home computers with modem should be provided 
both the distance learners and their facilitators to make the 
programme effective and result-oriented. 

5.  All Departments and Faculties (including Engineering/ 
Technology and Medicine) of Nigerian institutions running 
distance education that have not included it in their curriculums 
should borrow the idea from developed nations that have 
successfully put it in practice.  

6.  Facilities needed in each of the distance learning centres should 
be adequately provided to enhance effective running of a 
purpose-driven and result-oriented distance learning 
programme in Nigeria. 

7.  Federal Government of Nigeria should see to the problem of 
inadequate supply of electricity power so as to make effective 
use of (ICTs) Information Communication Technologies by all 
and sundry a reality. 
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