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Abtract 
The study sought the impact of students’ violence on the teaching-
learning activities in colleges of education in the Southwest Nigeria. The 
study adopted a descriptive research design. Three hundred (300) 
students and fifty (50) lecturers were randomly selected from least five 
schools from each college. However, three colleges of education were 
randomly selected and a total of 1050 respondents were finally 
employed. The three research questions were cast and answered with 
uses of a simple percentage analysis. The findings show that students’ 
violence has poor impact on educational productivity; also, it has 
negative effects on the effective teaching-learning process and peaceful 
learning environment on students’ academic performance in the 
selected three colleges of education. It was recommended that college’s 
administration should adopt an open policy system; communication gap 
should be bridged; discipline should be maintained among the students; 
citizenship education should be taught; and that schools’ administrators 
should always respect students’ opinion in their decision making and 
taking. This will help in the attainment of national educational 
objectives in the colleges of education.  
 
Background to the Study 
The integrity of quality education has been the main focus of the every 
nation that is targeted at total positive transformation in the economic, 
political, technology, health, cultural, social and other sectors. 
However, the standard of the education in Nigeria higher institutions, 
especially colleges of education, is a major issue of concern facing 
Nigeria’s educational system in the recent time. 
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 The reasons for protest in the educational institutions have 
been categorized into four according to Agu & Oyebade (1988): 

 Protest arising from unfavourable questions of national politics; 

 Unfavourable issues of university conditions;  

 Unfavourable university educational matters; and 

 Tension from outside the campus. 
 
The problem of violence in the educational system is as old as 

ages. There were many instances of it in the medieval times of Europe 
(Gobban, 1975). This violence has made major problem in the 
educational system. For instance in 1956, the revolts of Budapest and 
Warsaw were set off by students’ protest. The combine actions of 
French students and workers helped in bringing down the government 
of Charles de Gaulle.(Oyebade &Agu,1997). 
  In addition, the students had in recent era involved and helped 
in the overthrow of governments in some countries such as Bolivia, 
Venezuela, Indonesia, Cuba, Sudan, and others. Moreso, the students’ 
activities helped tremendously to bring the issues of apartheid in South 
Africa into a democratic setting. The recent one took place in Tunisia, 
Egypt, and Libya.  
 On 15th September 2011, at the University of Ibadan,The 
Punch captioned it that “UI students protest Boko Haram threats”. 
There was confusion at the University of Ibadan as the Student’s Union 
Government (SUG) besieged examination halls and disrupted the 
ongoing second semester examinations This led to temporary 
suspension of the exams” (The Punch, Sept.15, 2011, Pg. 11).  
 Nigeria is not exclusive in students’ violence due to the 
imbalances in the economic and political issues; various forms of 
violence have been recorded in the past, especially during the military 
eras. However, in this democratic setting, this problem still exists in its 
“micro level” without being harmful as they were recorded in the 
period of military ruling. 

It is on this background that the study sought to examine the 
causes, effects and ways of controlling such incident in the tertiary 
institutions with a focus on three colleges of educations in Western 
Nigeria. 
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Students’ violence is a common phenomenon in the past years 
(1970’s & 1980). Based on this, some commissions were set up by the 
federal government to look into the students’ violence in Nigeria, 
among which are: 

1. Justice Kazeem Commission of Inquiry into University of 
Ibadan riots of 1971. 

2. Justice Uthman Mohammed Commission of 1978 (Ali Must 
Go National Students Crisis). 

3. Justice Belgore Commission of Inquiry into University of Ife 
riots of 1981.  

4. Major General Abisoye Commission of Inquiry into Ahmadu 
Bello University riots of 1986. 

5. Justice Akanbi Commission of inquiry into Nigerian 
Universities riot of July 1986. 

 
There are many causes of students’ violence in Nigeria tertiary 

institutions, among which are: high level of poverty in the society, that 
is, majority of Nigerians are living in abject poverty which is not helping 
them to be responsible to their children. The wide range of academic 
frustration or stress before during after the examination can also make 
the students to be violent. Inadequate social amenities on campus, i.e. 
good drinkable water, electricity, e.t.c. Instability of education system 
due to changes in government, i.e. we have experienced more than ten 
governments since independence and this has led to the leadership 
failure in keeping their promises. Also, wide communication gap 
between the students and the school authority has brought about 
misconceptions. Problem of insecurity in the nation in such that uses of 
weapon, arms and ammunition are not checked among the people 
especially youth  

Students’ violence affects the peace on the campus and its 
surroundings, that is, it makes the school academic calendar to be 
disorganized in such a way that it is prolonged beyond the targeted 
period. The students become more fearful of the learning environment 
due to the existing crisis and most of 
 the time, the college can be closed down for a long time. Another 
effect is the destruction of colleges’ properties (lecture rooms.)  This 
always causes loss of live of innocent people (students and staff). 



4          Oluwatoyin Isaiah Awolola & Martins Babatunde Fabunmi 

 

The burning of tyres, cars, building can lead to rapid air 
pollution through the smoke. Moreso, the future of the students is at 
stake if the closure takes long time this makes the students to become 
more troublesome and indiscipline in the society. To cap it all, it affects 
the progress and development of the society. This if not checked makes 
the national objectives of education being halted (i.e. affect academic 
mission). 

According to Oyebade &Agu (1997), some measures taken by 
the government to solve violence on the campus are: 
Closure of Institutions: Closure of higher institution is the common 
measure being used in institutions in Nigeria. The reasons for closure 
are to prevent further damages to life and property and to prevent 
state of lawlessness. In our opinion, we believed that closure of 
institution for a long period can result into meaningless outcome which 
is negative to the educational system. 
Outright Banning of Students Union: Prior to crisis of May 1986, all the 
students’ unions in Nigeria tertiary institutions were dissolved. This was 
due to Abisoye Panel’s recommendation that students unionism at 
ABU, Zaria be suspended; after, the then military president, General IBB 
accepted the recommendations. This measure has the potential of 
fuelling riots the more. We observed that banning of students union 
brings uncoordinated crises and various forms of indiscipline among the 
students. 
Dismissal of Staff/Students from the Institution: This is done when 
other measures failed. After the union has been banned, the rioting 
and violence can be more serious than what can be hoped with; then 
the school authority investigate the “goats” behind the scene after 
which  they can be dismissed without any notice. 
Withdrawing Financial Support from Protest Prone Institutions: This is 
the most recent suggested measures and it is yet to be implemented on 
any institution. If the government withdraws subventions from a 
university or colleges of education, most of the activities will come to a 
halt; lecturers and other workers will stop to work and the colleges will 
stop to exist. 
Making Unionism Membership Obligatory: This recommendation 
aimed at cutting the wing of students’ union government was one of 
the measures recommended by the Abisoye Commission (Nigeria, 
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1986). It was recommended that if the students’ unionism is made 
voluntary, only few students moved to join it, and the students unions 
will be starved and become in effective to mobilize the students. 
 
Statement of the Problem  
European Union Time on the 31st of January 2011 announced to the 
world that “soilders shoot at University of Jos students in Nigeria”. This 
occurred as a result of differences among the Christian students and 
Muslim students which led to protest and later violence. At least, nine 
(9) people were killed (European Union Times, January 31, 2011). 
 Students’ violence is one of the major problems of education 
system in Nigeria. Closure of the institutions, banning of the students 
unions, dismissal of students and staff e.t.c. are very common events 
that exist in our tertiary institutions. All forms of unwelcome 
behaviours that resulted from the students as a result of differences in 
their views, opinions, interest, practices, beliefs, expectations, 
aspirations, needs, wants e.t.c within the school’s system which can 
affect the national educational goals negatively are known as violence. 
 The peace of the community is always at stake during the 
violence. Also, the students academic performance is also been 
affected negatively as a result of ineffective teaching-learning process. 
More so, many innocent lives have been cut short and the posterity of 
younger ones presently in the schools is uncertain. 
 It is on this background that the study sought to examine the 
causes, effects and ways of controlling such incident in the tertiary 
institutions with a focus on three Colleges of Education in South West 
Nigeria. 
 
Research Questions 

1. What is the relationship between students’ violence on the 
teaching-learning process in the colleges of education in 
SouthWest Nigeria? 

2.      Does students’ violence in the colleges of education in 
SouthWest Nigeria promote learning? 

3.      What are  the effects of students’ violence on the 
academic performance in the colleges of education in 
South West Nigeria? 
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Methodology 
A descriptive research design was adopted for this study. The study 
population comprises the students and lecturers of three (3) Colleges of 
Education in Southwestern Nigeria. The sample of the study consists of 
three hundred (300) students who randomly selected at least from 
each school from each college under study. Also, fifty (50) lecturers 
were selected from each college. It means that nine hundred (900 
students) and one hundred (150) lecturers were finally selected. A total 
of one thousand and fifty (1,050) respondents were selected for this 
study. The questionnaire used for the collection of the data for this 
study was tagged “Students Violence and Academic Effectiveness 
Questionnaire (SVAE). The reliability of coefficient of SVAE was found to 
be 0.86. 

The questionnaire was administered by the researcher and two 
assistant researchers in the sampled colleges. They were distributed 
and collected within five(5)weeks. The entire 1,050 questionnaires 
were retrieved from the respondents representing 100% collection. 
Simple percentage analysis and table counts were used for data 
analysis. 

 
Data Presentation and Analysis 
 
Research Question 1: What is the relationship between students’ 
violence and on the teaching -learning process in the colleges of 
education in South West Nigeria?. 
 
Table 1: Relationship between Effective Teaching Learning Process 
and Students’ Violence 
A EFFECTIVE 

TEACHING-
LEARNING & 
STUDENTS’  
VIOLENCE 

EACOED 
OYO STATE  A 

OSCOED 
OSUN STATE B 

ACOED 
ONDO STATE  C 

AVERAGE 
GRAND 
ANALYSIS 

  A D A D A D A D 

1. Students’ 
violence 
always affects 
the academic 
calendar in the 
college. 

300 
(867%) 

50 
(14%) 

310 
(89%) 

40 
(11%) 

350 
(100%) 

- 960 
(91%) 

90 
(9%) 
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2. Teaching 
process is 
always at halt 
during 
students’ 
violence. 

350 
(100%) 

- 350 
(100%) 

- 350 
(100%) 

- 1050 
(100%) 

- 

3. During 
students’ 
violence, 
students find it 
difficult to 
cope with their 
study. 

350 
(100%) 

- 350 
(100%) 

- 350 
(100%) 

- 1050 
(100%) 

- 

4. Lecturers don’t 
come to class 
whenever 
there is 
students’ 
violence. 

350 
(100) 

- 350 
(100) 

- 350 
(100) 

- 1050 
(100) 

- 

5. Students’ 
violence 
doesn’t 
promote 
effective 
learning 
process. 

350 
(100) 

- 350 
(100) 

- 340 
(97.14) 

10 
(2.85) 

1040 
(99.05) 

10 
(0.95) 

 
Majority of the respondents agreed that students’ violence 

does affect the academic school calendar while a few respondents 
disagreed. All the respondents supported that teaching is being 
affected during violence; also, that students find it difficult to learn 
effectively and that most lecturers are not always regular in class during 
students’ violence. Those that see students’ violence as a problem to 
effective teaching were 1040 while only ten (10) of the respondents 
opposed the view. 
 This is in line with motion of Atanda and Lameed (2006) that 
indiscipline always discards the achievement of personal goals and 
hinders the attainment of laudable educational goals and high 
academic standards. 
 
Research Question 2: Does students’ violence in the colleges of 
education in South West Nigeria promote learning? 
 
Table 2: Relationship between Learning Process and Students’ Violence 
 LEARNING EACOED OSCOED ACOED AVERAGE 
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B PROCESS &   
STUDENTS’ 
VIOLENCE 

OYO STATE      
A 
 

OSUN STATE     
B 

ONDO STATE   
C 

GRAND 
ANALYSIS 

  A D A D A D A D 

1. Learning 
process is   
not always 
guarantee 
during 
students’ 
violence. 

350 
(100%) 

- 350 
(100%) 

- 350 
(100%) 

- 1050 
(100%) 

- 

2. Poor learning 
is the main 
cause of 
students’ 
violence. 

350 
(100%) 

- 350 
(100%) 

- 350 
(100%) 

- 1050 
(100%) 

- 

3. There is high 
level of fear 
among 
students 
during 
violence 
hence it 
affect proper  
learning. 

350 
(100%) 

- 350 
(100%) 

- 350 
(100) 

- 1050 
(100%) 

- 

4. Students find 
it difficult to 
learn easily in 
an unsettled 
environment. 

250 
(71.43) 

- 350 
(100) 

- 350 
(100) 

- 350 
(100) 

- 

5. Closure   of 
colleges 
always limits 
the 
educational 
objectives 
being 
achieved.  

350 
(100) 

- 350 
(100) 

- 350 
994.28 

20 
(5.71) 

1030 
(98.09) 

20 
(1.9) 

 
 All the respondents supported the fact that there is always 
students’ unrest, students’ indiscipline and high level of fear among the 
students’ during students violence. Also, they all believed that the 
college authority always finds it difficult to control the students’ 
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violence in their colleges. However, twenty respondents agreed that 
there is always no closure of their college during violence while 
majority of 1030 respondents noted that there is always closure. 
 This is supported by Adewuyi(2010) that a pleasant 
environment always aids learning activities. Also in line with opinion of 
Fatimah (2010) that violence breeds insecurity as it is often 
characterized by loss of many lives and properties that always worth 
billion of naira it is axiomatic that so, development cannot occur in the 
absent of peace and security. This eventually affects learning process. 
Research Question 3: What are the effects of students’ violence on the 
academic performance in the colleges of education in South West 
Nigeria? 
 
Table 3: Relationship between Student Academic Performance and 
Students’ violence 
 
C 

STUDENTS’ 
ACADEMIC 
PERFORMANCE 
& STUDENTS' 
VIOLENCE  

EACOED 
OYO STATE    A 

OSCOED  
OSUN STATE B 

ACOED 
ONDO STATE  
C 

AVERAGE 
GRAND 
ANALYSIS 

  A D A D A D A D 

1. Mass failure 
(poor 
performance) is 
the main by-
product of 
students’ 
violence. 

340 
(97.14) 

10 
(2.85) 

350 
(100) 

- 350 
(100) 

- 1040 
(99.5) 

10 
(0.95) 

2. Low reading 
habit is very 
common during 
students’ 
violence. 

350 
(100) 

- 350 
(100) 

- 350 
(100) 

- 1050 
(100) 

- 

3. Academic 
environment is 
always 
unconducive 
during students’ 
violence. 

350 
(100) 

- 350 
(100) 

- 350 
(100) 

- 1050 
(100) 

- 

4. There is always 
high rate of 
students’ 
indiscipline 
among students 
during students’ 
violence.  

350 
(100) 

- 330 
(94.28) 

20 
(5.71) 

350 
(100) 

- 1030 
98.09) 

20 
(1.9) 
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5. Colleges that are 
prone to 
violence always 
produce  half 
baked 
graduates.  

350 
(100) 

- 350 
(100) 

- 350 
(100) 

- 1050 
(100) 

- 

 
 Majority of the respondents agreed that mass failure is the 
main by –products students’ violence. Also, there is always high rate of 
unseriousness, low reading habit, and that the academic environment 
is always unconducive during students’ violence. However, minority  of 
the respondents agreed that students don’t find it difficult to pass their 
exams while the rest lectures believed that most of the students cannot 
cope to pass their exams  due to act of indiscipline during students’ 
violence in their colleges. 
  This is also agreed with by Atanda and Lameed (2006) that 
indiscipline disrupts attention from meaningful study, the students’ 
academic career, and hinders the students from aiming at self 
actualization. Indeed, this always leads to poor academic 
performance and hinders the educational objectives from been 
attained. 
 
NOTE: 
A – Emmanuel Alayande College of Education, Oyo town, Oyo State 
B – Osun State College of Education, Ilesha, Osun State 

C – Adeyemi College of Education, Ondo, Ondo State 
 

Conclusions and Recommendations 
Student’s violence in tertiary institutions especially colleges of 
education is a major bottleneck to the effective teaching-learning 
activities. Mostly, it leads to various forms of limitations to success of 
education system. In most cases, it brings about destruction of schools 
facilities, unconducive learning environment and loss of innocent lives.  

However, it is  recommended that there is need for 
democratization of institutions governance, i.e. students through their 
unions should be carried along with the college administration’s plans;  
open policy should be adopted by the college’s administration; 
restructuring the administrative process by adapting problem solving 
methods, i.e. always ready to solve students’ problems; communication 



Students’ Violence and Teaching –Learning...                           11       

    

gap should be maintained (bridged) to curb unnecessary crisis among 
students; government should not starve the institutions that are facing 
the crises of students’ violence with fund. 

Also, there is need for periodical interaction between union and 
school’s authority. This will promote peaceful co-existence. There is 
need for the school authority to respect the opinion (ideas) of students 
in their decision making and taking. This will enable students as a whole 
to believe that they  

have a sense of belonging. There is need for rules and regulations 
to be respected by the students, and the rules when well observed will 
reduce violence among students; indisciplined students should be 
punished.  

Moreso, the indisciplined students should not be spared from being 
punished for their offences. Moral teaching should be taught by the 
religious bodies; guidance and counseling unit should be set up in the 
colleges. This will help students to be guided and be counselled by the 
professional counsellors, Proper publicity should be encouraged by 
college authority on good humanity, and that citizenship education 
should be inculcated in the school’s curriculum. This will promote peace 
on the campuses and will result into an effective teaching-learning 
activities in colleges of education nationwide. 
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Abstract 
In recent time, concerted efforts have been made on strategic planning 
to achieve internal efficiency in the school system. In fact, strategic 
planning, as a systematic and comprehensive analytical process that 
scans the internal and external environment of an institution, is more 
than ever before now receiving attention as a viable alternative in 
institutional management. This paper intently examined the 
relationship between strategic plan implementation and internal 
efficiency in Nigerian universities. The descriptive survey research 
method was used.  Two thousand seven hundred lecturers were used as 
participants in the study. “Strategic Plan Implementation 
Questionnaire” (SPIQ) and “Internal Efficiency Checklist” (IEC) designed 
by the researchers and validated by six experts in the field of 
Educational Management in the University of Ilorin were used to gather 
necessary data. Refined Cohort Wastage Rate and Graduation Rate 
were used to answer three research questions raised in the study.  

Pearson product-moment correlation statistical analysis was 
used to test the research hypothesis formulated at .05 level of 
significance. The findings of the study revealed that: only 11.5% of the 
respondents indicated that the level of implementation of strategic plan 
in their universities was low; wastage rate in the universities was low 
with a mean of 19%; graduation rate was high in each of the 
universities with a mean of 88%; there was significant relationship 
between strategic plan implementation and internal efficiency in the 
universities (calculated r-value= .135 > critical r-value =.06, p < .05).  

Based on the findings, it was recommended, among others, that 
universities’ management, staff and students should be more 
committed to the implementation of strategic plan to achieve internal 
efficiency in their institutions. 
 
Key words: strategic Plan Implementation, Internal Efficiency, Nigerian 
Universities 
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Introduction  
Society depends on institutions of learning to produce well adjusted 
individuals who can fit properly into the environments. The education 
sector, like the economic sector, needs the use of human, material and 
financial resources to function. Universities, as the highest educational 
institutions, are statutorily charged with the responsibility of producing 
high level manpower/human capital. Learning at the university level 
could be described as effective if it results in bringing about the 
expected transformation in the attitudes, skills and knowledge of the 
recipients/students over a period of time (Babalola, 2008). In fact, 
effective learning, especially at that level should result in producing 
graduates who are adequately informed, technically equipped and 
morally prepared to become parents, good citizens and selfless leaders. 
 In recent years, however, the use of strategic planning by the 
Nigerian universities has become widespread due to the fact that many 
institutions now find themselves in circumstances where old methods 
of planning and management are no longer effective in guaranteeing a 
steady future. Strategic planning is about developing a good match 
between an institution’s activities and the demands on the 
environment in which it operates (Nte, 2007). It focuses on the 
institution’s mission, objectives, strengths, weaknesses, opportunities 
and threats. In essence, strategic planning aims at ensuring internal 
efficiency of an organization/establishment or institution.   

Internal efficiency is the internal operation of an organization 
relating to avoidance of wastages through judicious use of resources 
that are available to the organization at a given time. Succinctly, 
internal efficiency is a measurement of the use of resources to achieve 
the desired results. Effective strategic planning in the universities could 
help to reduce wastage in the use of the available resources which, in 
turn, could help the universities achieve their goals. But inadequate or 
lack of effective planning and implementation of plans, inadequate  
academic staff as well as poor infrastructural facilities have been 
identified as factors militating against internal efficiency, and invariably 
effective management of Nigerian universities (Ignatius, 2001). There 
is, therefore, the need to examine the relationship between strategic 
plan implementation and internal efficiency in Nigerian universities.   
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Research Questions  
To guide the study, the following research questions and hypothesis 
were formulated: 

1. What is the level of strategic plan implementation in Nigerian 
universities? 

2. What is the wastage rate in the universities, using the 2003/2004 
student cohort? 

3. What is the graduation rate in the universities, using the 
2003/2004 student cohort? 

 
Research Hypothesis 
There is no significant relationship between strategic plan 
implementation and internal efficiency in Nigerian universities. 
 
Purpose of the Study 
The purpose of this study is to determine the level of strategic plan 
implementation in the Nigerian universities; the internal efficiency of 
the Nigerian universities; and the relationship between strategic plan 
implementation and internal efficiency in the Nigerian universities.     
 
Theoretical Framework 
Strategic planning is a recent management technique in vogue in 
organizations. In fact, the concept was developed in the United States 
of America in the early 1960s, as a framework for long-term decision 
taking in private and commercial enterprises (Martins & Macsen, 1992). 
In the 1970s, the concept was transferred to the management of higher 
education, in the context of declining student numbers, stagnant 
funding and increased competition amongst the numerous institutions 
which makeup the USA higher education. In Africa, the Association of 
African Universities (AAU) commissioned a study in 1990 and 1991 on 
the cost effectiveness and cost efficiency in African Universities. The 
National Universities Commission (NUC) adopted the findings of the 
AAU and directed all universities in Nigeria to embark on strategic 
planning. As a result of the directive, the concept of strategic planning 
received wide attention in organizational behaviour literature on 
education in the country (Sofoluwe, 2002). Farrant (1995) identified the 
significance of strategic planning in achieving equilibrium between the 
university and its turbulent environment; helping it to absorb 



16                     Adedayo Yusuf Abdulkareem & Olaolu Paul Akinnubi 

 

pressures, demonstrating competence, reducing unpredictability and 
establishing the basis for subsequent performance monitoring. 

Strategic planning is a process through which an examination of 
the external and internal factors of an organization results in a set of 
mission, purpose, objectives, policies, plans and programmes for 
implementation and strategies to achieve them (Higgins,1993). Hunt 
(1998) elucidated that strategic planning provides a mechanism for 
enhancing communication between various units of an organization on 
its strengths and weaknesses in the pursuit of a common set of 
objectives. This would enhance the organization’s ability to prevent 
problems. In fact, Fehnel (2000) aptly noted that strategic planning is a 
systematic process in which an organization assesses its basic reason 
for being (that is, its purpose or mission), what its strengths and 
weaknesses are, and what opportunities and threats it might face in the 
immediate and foreseeable future. The organization then uses this 
assessment to decide whether or not to make changes in what it does, 
how it does it, and with whom it interacts in order to fulfill its purpose.  

Yepwi (2007) concluded that strategic planning is a 
comprehensive statement of an organization’s mission, objectives and 
strategies, adding that it is a detailed roadmap that an organization 
intends to follow in conducting its activities.  
 Strategic planning is an exercise of foresight. It is a continuous 
rolling process of both planning and implementation of plans. It 
involves reviewing the institution’s mission and setting quantified 
targets in the context of the internal and external environment of the 
institution. It is also a collective exercise as all stakeholders should be 
involved in the process for it to succeed. As a medium to long term 
form of planning, it generally spans a period of three to five years (NUC, 
2003). There is no gainsaying the fact that strategic planning remains a 
veritable tool through which an institution can use to arrive at a desired 
destination within a short period of time based on analysis of both 
internal and external factors.  

Efficiency, as a concept, has its origin in economics. It is the 
optimal relation between inputs and outputs. The internally efficient 
educational cycle/system is one which turns out graduates without 
wasting any student-year or without dropouts or repeaters. The system 
may be externally quite inefficient if the graduate turned out is not 
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what the society, economy or higher level of education wants (Ayo, 
1995). According to Padmanghan (2001), internal efficiency refers to 
the number of students who pass from one grade to the other and 
complete that cycle within the stipulated period of time. It shows the 
relationship between input and output at a given educational level. 
Gupta (2001) noted that the question of internal efficiency is ultimately 
linked to the issue of resources allocation and utilization.  
 The indicators of internal efficiency used by Abdulkareem 
(1989); Durosaro (1991); Owolabi and Fabunmi (1999); and Afolabi 
(2006) are wastage rate and graduation rate. Wastage rate is caused by 
unsuccessful school leavers, who left school system before the 
completion of the course. Wastage may occur between grade level, 
among those students who repeated the grade and those who dropped 
out of the system. Wastage rate could be crude-cohort wastage rate or 
refined-cohort wastage rate. Crude-cohort wastage rate is the 
percentage of repeaters and drop-outs from the first year to the final 
year of academic sessions of a given cohort of students, while refined 
cohort wastage rate is the percentage of those who passed out or the 
graduates to the enrolment of the cohort. This is based on the basic 
fact that not all the students that reached the final year took the final 
year examination or passed.  

Graduation rate refers to the percentage of the students that 
finally leave the system on completion of the course to the total 
number that enrolled in the final grade of the level. This is very vital to 
the work of educational planners because it enables them to compute 
the input-output ratio in determining the efficacy of the system.  
 Owolabi (2000), in his study, submitted that it was unrealistic 
to compare the examination results of schools in terms of successful 
completion of a particular cycle, without at the same time considering 
the students inputs, and the incidence of drop-outs and the repetition 
in the institution, which is likely to have a great influence on their 
performance at their final year. Therefore, the number of students 
exposed to the available resources will count in their mastery of the 
content of what is being thought in the lecture room.  
 Educational programmes are expected to meet the manpower 
needs of the society as the products can only be useful by deploying 
themselves or being employed in the various sectors of the economy. It 
is, therefore, desirable that the general need for skills and the needs  of 
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the labour market be continuously scanned and tracked with a view to 
making academic curricula respond adequately to them (Chan, 1993). 
Strategic planning serves as multi-purpose, multi-dimensional and 
nebulous plan in improving and achieving internal efficiency in such 
complex organization as the universities. Strategic plan implementation 
would be of great value in the university in ensuring that there is 
effective mobilization of the available human and non-human 
resources to achieve the institution’s goals. 
 
Methodology  
The study was a descriptive survey type. Stratified random sampling 
technique was used to select 24 out of the 32 public universities 
(Federal and State) offering courses in humanities (in the Faculties of 
Arts, Business and Social Sciences/Management Sciences and 
Education) and sciences (in the Faculty of Science), and had been 
established before year 2005 in Nigeria as sample used in the study. 
Furthermore, 2700 (66.11%) out of the 4084 senior lecturers and above 
in the faculties were selected as respondents in the study. The study 
was limited to courses terminating at 400 level and only 200 level 
students were used as initial enrolment. 
 Two researcher-designed instruments titled: “Strategic Plan 
Implementation Questionnaire” (SPIQ) and “Internal Efficiency 
Checklist” (IEC) were used to collect necessary data from respondents 
in the sampled universities. The instruments were validated by six 
experts in the field of Educational Management in the University of 
Ilorin, Ilorin, Nigeria. Test re-test method was used to obtain reliability 
coefficient value of .85 for SPIQ. The instruments were administered by 
the researchers and four research assistants. Refine Cohort Wastage 
Rate (RCWR) and Graduation Rate were used to analyze data to  
answer the research questions raised in the study, while Pearson 
product-moment correlation statistic was used to test the research 
hypothesis formulated at .05 level of significance.  
 
Results 
Research Question 1: What is the level of strategic plan implementation 
in the Nigerian universities? 
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To answer this question, the responses to the level of strategic plan 
implementation were collated and computed using frequency counts 
and percentage, as shown in Tables 1. 
 
Table 1: Level of strategic plan implementation in the sampled Nigerian 
universities 
N Universities High               Moderate            Low  Total 

  No % No % No % No 

1 Abia State 
University 

54 66.7 16 19.8 
11 13.6 

81 

2 Adamawa 
State 
University  

18 39.1 20 43.5 

8 17.4 

46 

3 Adekunle 
Ajasin 
University  

40 48.2 36 43.4 

7 8.44 

83 

4 Ahmadu 
Bello 
University  

78 49.7 65 41.4 

14 8.9 

157 

5 Ambrose Ali 
University  

30 34.5 45 51.7 
12 13.8 

87 

6 Benue State 
University  

46 41.4 58 52.3 
7 6.31 

111 

7 Delta State 
University  

54 46.6 45 38.8 
17 14.7 

116 

8 Ebonyi State 
University  

45 37.2 60 49.6 
16 13.2 

121 

9 Imo State 
University  

44 55.7 30 38 
5 6.3 

79 

10 Kogi State 
University  

24 38.1 34 54 
5 7.9 

63 

11 Lagos State 
University  

80 40.8 83 42.3 
33 16.8 

196 

12 Nasarawa 
State 
University  

23 52.3 17 38.6 

4 9.19 

44 

13 University of 
Ado-Ekiti 

41 35.3 60 51.7 
15 12.9 

116 

14 University of 
Benin  

67 48.2 54 38.8             
 18 12.9 

139 

15 University of 34 43 40 50.6 5 6.3 79 
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Calabar  

16 University of 
Ibadan  

85 45 94 50 
10 5.39 

189 

17 University of 
Ilorin  

69 43.9 80 51 
8 5.14 

157 

18 University of 
Jos  

51 42.9 60 50.4 
8 6.78 

119 

19 University of 
Lagos  

35 35 50 50 
15 15 

100 

20 University of 
Nigeria  

75 39.9 89 47.3 
24 12.8 

188 

21 University of 
Maiduguri  

66 42.3 54 34.6 
36 23.1 

156 

22 University of 
Port-
Harcourt 

35 37.66 45 48.4 

13 14 

93 

23 University of 
Uyo  

34 32.7 66 63.5 
4 3.8 

104 

24 Usmanu Dan 
Fodiyo 
University  

22 28.9 40 52.6 

14 18.4 

76 

  Total 1150 42.59 1241 45.96 309 11.45 2700 

 
The results in Table 1 show that almost all the sampled 

universities had fully implemented strategic plan. The reason for 
differences in the responses to the level of strategic plan 
implementation might be due to the newness of the management 
technique in the nation’s university system as well as the commitment 
of the participants to strategic plan implementation in their 
institutions.          

 
Research Question 2: What is the wastage rate in the universities, 
using the 2003/2004 student cohort? 
 
To answer this question, the total number of students and graduates in 
the sampled faculties between 2003/2004 and 2005/2006 was 
obtained to compute Refined Cohort Wastage Rate (RCWR) as shown in 
Table 2. 
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Table 2: Wastage rates in the sampled Nigerian universities         

N Universities 200L 
(2003/2004) 

Graduates 
(2005/2006) 

Wastage 
Rate 

1 Abia State University 4067 3110 24 
2 Adamawa State 

University 
1370 1112 19 

3 Adekunle Ajasin 
University 

16406 15039 8 

4 Ahmadu Bello 
University 

12903 11387 7 

5 Ambrose Ali 
University 

11279 8091 28 

6 Benue State 
University 

11215 9756 13 

7 Delta State 
University  

9991 9102 9 

8 Ebonyi State 
University 

6931 5644 19 

9 Imo State  
University 

17840 14756 17 

10 Kogi State  
University  

4607 3026 34 

11 Lagos State 
University  

32673 29301 10 

12 Nasarawa State 
University 

1871 1007 46 

13 University of Ado-
Ekiti 

4408 3125 29 

14 University of Benin 22103 19623 11 
15 University of Calabar 20802 18917 9 
16 University of Ibadan 6176 4789 22 
17 University of Ilorin 13331 10783 19 
18 University of Jos 9175 7785 15 
19 University of Lagos 19547 17208 12 
20 University of Nigeria 16295 14217 13 
21 University of 

Maiduguri 
10002 8027 20 

22 University of Port- 18291 16123 12 
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Harcourt  
23 University of Uyo 8539 6315 26 
24 Usmanu Dan Fodiyo 

University 
10719 7235 32 

 Total 290541 245478 454 

 Mean Wastage Rate 12106 10228 19% 

         
Table 2 shows that 12 (50%) of the selected universities had 

less than 19%, the mean wastage rate, while 9 (37.5%) of these 
institutions had wastage rates above 19%. The wastage rate was 
minimal in the selected universities, which implies that internal 
efficiency was high in the institutions.  

 
Research Question 3: What is the graduation rate in the universities, 
using the 2003/2004 student cohort? 
 
To answer this question, the total number of students in the sampled 
faculties between 2003/2004 and 2005/2006 was obtained to compute 
the graduation rate as shown in Table 3. 
 
Table 3: Graduation rates in the sampled Nigerian universities         

N Universities 400Level 
(2005/2006) 

Graduates 
(2006) 

Graduation 
Rate 

1 Abia State 
Universities 

3203 3110 97 

2 Adamawa State 
University 

1240 1112 90 

3 Adekunle Ajasin 
University 

15430 15039 97 

4 Ahmadu Bello 
University 

12102 11387 94 

5 Ambrose Ali 
University 

10426 8091 78 

6 Benue State 
University 

10752 9756 90 

7 Delta State 
University  

9235 9102 99 
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8 Ebonyi State 
University 

6003 5644 94 

9 Imo State 
University 

16998 14756 87 

10 Kogi State 
University  

3781 3026 80 

11 Lagos State 
University  

30971 29301 95 

12 Nasarawa State 
University 

1604 1007 63 

13 University of Ado-
Ekiti 

3872 3125 81 

14 University of Benin 21005 19623 93 
15 University of 

Calabar 
19654 18917 96 

16 University of 
Ibadan 

5298 4789 90 

17 University of Ilorin 12972 10783 83 
18 University of Jos 8734 7785 89 
19 University of Lagos 18088 17208 95 
20 University of 

Nigeria 
14985 14217 95 

21 University of 
Maiduguri 

8897 8027 90 

22 University If Port-
Harcourt  

17003 16123 95 

23 University of Uyo 7968 6315 79 
24 Usmanu Dan fodiyo 

University 
9967 7235 73 

 Total 270188 245478 2123 

 Mean Graduation 
Rate 

11258 10228 88% 

 
 As shown in Table 3, the mean graduation rate in the selected 
universities was 88%. Furthermore, eight (33.3%) universities had less 
than 88%, while 16 (67%) had above 88%. Research Hypothesis. 

There is no significant relationship between strategic plan 
implementation and internal efficiency in Nigerian universities. 
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Pearson product-moment correlation statistic was used to test 
this hypothesis at .05 significance level. The results are shown in Table 
4. 
 
Table 4: Strategic plan implementation and internal efficiency in      
selected universities in Nigeria 

Variable N _ 
X 

SD Df Calculat
ed r-
value 

Critic
al  
r-
value 

Decisio
n  

Strategic plan 270
0 

56.2
2 

15.48
9 

    

Implementati
on  

    
269
8 

 
.135 

 
.062 

Ho: 
Reject
ed 

Internal 
Efficiency  

270
0 

4.95 2.262     

 
 As shown in Table 4, the calculated r-value (.135) is greater 
than the critical r-value (.062) at .05 level of significance and for 2698 
degrees of freedom. Hence, the null hypothesis, which states that there 
is no significant relationship between strategic plan implementation 
and internal efficiency in the Nigerian universities, is rejected.  
 
Discussion  
As indicated in Table 1, there is no gainsaying the fact that strategic 
planning could, in no small measure, bring about better management 
of organizations if well implemented at the appropriate time. In fact, 
Chan (1993) concluded that strategic planning integrates both internal 
and external contexts of an organization by creating a vision of the 
desired future that rests firmly on common values, and this will channel 
institutional energies toward repositioning itself in a changing 
environment. Wastage in education as shown in Table 2 happens as a 
result of low promotion rate, high repetition rate and high dropout 
rate. It presupposes that if educational managers carefully and 
effectively handle educational resources, better results would be 
achieved. Fadipe (1992) concluded that the quality of inputs always 
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influences the outputs of the school system. Thus, educational planners 
and administrators must be concerned with the responsibility of 
reducing educational wastage.  
 It is obvious from the results in Table 3 that graduation rate 
was high in the selected universities. This implies that the mean 
graduation rate was high enough to establish high internal efficiency in 
the institutions. The results in Table 4 indicate that the high level of 
strategic plan implementation would enable the institutions to attain 
increase in graduation rate and decrease in wastage rate. In fact, as a 
result of the participatory nature of strategic plan implementation, staff 
and students would get involved in pursuing the institutions’ aims and 
objectives, which may invariably increase their internal efficiency. The 
finding in this study agrees with Maiyo’s (2006) that, there is significant 
relationship between the schools setup and the drop-out rate of 
students. The rates of drop-out and graduation in the Nigerian 
universities hinge on the institutions’ plans and level of implementing 
the plans.  
 
Conclusion 
Strategic planning is a detailed road map which enables an institution 
to efficiently and effectively manage its available resources in order to 
achieve its stated goals and objectives. It is reasonable, therefore, to 
assert truism to assert that any university without strategic planning 
would find it difficult to achieve stated goals and objectives. Effective 
implementation of strategic plan would in no small measure improve 
the internal efficiency and invariably the effectiveness of the 
universities.  
 
Recommendations 
Based on the results in this study, the following recommendations are 
made:  
 
i.  Universities’ management, staff and students should be more 

committed to the implementation of strategic plan in their 
institutions. Effective implementation of strategic plan would 
bring about better management of the university system, 
thereby enhancing the attainment of the institutions’ vision and 
mission statements. 
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ii.  Staff and students should be given more opportunities to partake 
in making decisions that concern them so that they can be 
actively involved in strategic plan implementation in their 
institutions. 

iii.  Wastage rate should be reduced to the barest minimum by 
ensuring that facilities in the institutions are improved on to 
accommodate more students.  

iv.  More emphasis should be laid on conferences, seminars and 
workshops for staff and students in order to enhance effective 
implementation of strategic plan in their institutions. 
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Abstract 
Respect and empathy are, in fact, the cornerstones of a peak 
instructional delivery experience. This paper sets out to examine some 
simple techniques for developing respect and empathy as a learned 
communications skill. These skills are easy to learn and use, because 
they involve simple rules that are based on what students themselves 
are saying or feeling. But above all, they work remarkably well. By the 
time that they become second nature, both the teacher and his student 
will perceive a marked difference in their level of warmth and 
understanding towards eachother and this in turn will further build the 
sense of confidence and professionalism that teachers feel in teaching 
the students. 
 
Introduction 
If you ask an average teacher how to give his students good 
instructional delivery experience, he or she might say, “Good 
knowledge content and developing a good attitude”. But what creates 
a good attitude? Is it having a positive, sunny disposition toward every 
student? Going out of your way to help the student? Always having a 
smile on your face? For the teacher, these are all good things to do; but 
for many people, believe it or not, they also represent a trap. Because 
when we may feel that good teaching basically means being nice to 
students, we set out with the best of intentions to put a good face 
forward to the students and then discover that these good intentions 
do not make it any easier when we have to say no to students, set 
boundaries, or are faced with students’ unhappiness. These intentions 
are even less effective when students behave or perform poorly, 
demand more than they are reasonably entitled to, are rude to us, or 
confront us. As a result, many teachers resign themselves to a grudging 
truce. We may be good at being nice to nice students, but our human 
nature takes over in those tougher situations that are common to good 
instructional delivery. 
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Respect and empathy are, in fact, the cornerstones of a peak 
instructional delivery experience. However, they are not feelings, they 
are skills. This paper sets out to examine some simple techniques for 
developing respect and empathy as a learned communications skill.  

These skills do not even require the teacher to necessarily feel 
warm and fuzzy toward a student, they simply take the guesswork out 
of what to say, in ways that we demonstrate this sense of respect and 
empathy while maintaining the boundaries about what you can 
reasonably do for the student. 

These techniques are easy to learn and use, because they 
involve simple rules that are based on what students themselves are 
saying or feeling. But above all, they work remarkably well. By the time 
that they become second nature, both the teacher and his student will 
perceive a marked difference in their level of warmth and 
understanding towards eachother, and this is turn will further build the 
sense of confidence and professionalism that teachers feel in teaching 
the students. 
 
Mutual Respect between the Teacher and the Student 
The term “respect” has its roots in the Latin term for “looking back”, 
and even today, its definition involves responding in relation to 
something such as another person’s needs or wants. It fundamentally 
involves acknowledging what is important to people, and sharing this 
sense of importance. In the classroom, respect means understanding 
mutually the agenda the teacher presents to the students and the 
students responding specifically this agenda or vice versa. Respect is 
another one of those virtues that sound obvious in theory but are often 
lacking in practice.  

Now let us examine this paradox. Assuming we are nice, why 
would nice teachers like us not show respect to students? Because we 
naturally tend to pay more attention to how a situation impacts us.  

When we teach students, it can become all too easy to focus on 
the mechanics of what you do for them and see them as an endless, 
faceless stream of routine procedures. But in reality, these practical 
issues are usually “gift wrapped” with each student’s feelings about 
them, including: their level of urgency, the degree of expertise 
required, how critical the problem is to them, and their personal 
frustration.  
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These feelings are often more important than the practicalities of what 
the teacher is doing. They vary with each student’s situation: One 
student may be making a routine request with modest expectations, 
whereas another may feel he or she has an extremely urgent problem 
requiring immediate action. Either way, respect is fundamentally a 
matter of acknowledging both the student’s problem and the student’s 
agenda. 
 
Demonstrating Respect: Using “Phrase Substitution” 
When the teacher is face-to-face with a student, the transaction 
normally goes something like this: 

1. A student asks the teacher something.  
2. The teacher makes a decision about the student’s request. 
3. The teacher shares his decision with the student. 

 
The hard part is step 2, where the teacher will usually have to 

decide between one of two outcomes. The teacher can do what the 
student asked, or he cannot. He knows the answer, or he does not. The 
easy part is step 3, and that is where a simple yet powerful technique 
that is called phrase substitution comes in. 

Phrase substitution takes the process of showing respect to 
students and it involves taking the kinds of thing teachers would 
normally say to students and coming up with planned, rehearsed 
phrases to replace them, phrases that say exactly the same thing, but in 
a way that is enthusiastic, responsive and acknowledges the student’s 
agenda. Phrase substitution works so well because it involves re-
engineering the exact same message that you would say otherwise, by 
using new words that create a win-win situation for both the teacher 
and the student. Let’s look at an example of how it works in practice. 
 
Before  
Student: Could you help me? 
Teacher: That’s ok. 
Student:  I need some materials on meta-cognition. 
 
After 
Student: Could you help me? 
Teacher: Absolutely! What can I do for you? 
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Student: I need some materials on meta-cognition. 
Teacher: I know exactly what you need and will email it to you in the 
next 15 minutes if you do not mind. 
 
Now let’s take stock of what has just happened, as a result of using 
simple phrase substitution: 

 The teacher has done no extra work. 

 The teacher has made himself seem much more 
competent. 

 The teacher has proactively offered to help, rather than 
just passively responding. 

 Above all, the teacher has painlessly shown respect to the 
student’s request. 

 
In other words, the teacher has a much happier student and a much 
better reputation at work, all for the cost of just changing a few words. 
Let’s break down the mechanics of creating these phrases into three 
component parts. 
1. Enthusiasm: The teacher shows enthusiasm through a number 

of cues, including his facial expression; those of voice, and 
above all, what he says. By changing his words to be 
enthusiastic ones, the teacher follows the classic behavioural 
psychology of acting “as if”, which in turn can affect feelings 
and behaviour.  

2. Responsiveness: Enthusiasm is important, but it is not enough 
by itself if the teacher does not respond in kind to what 
students are saying to him. Here again, the right phrases can 
convey the teacher’s interest in front of the students. 

3. Acknowledgement of the student’s agenda:  Finally, the things 
the teacher tells students need to shift gears toward their 
interests and away from the teacher’s natural tendency to 
focus on his own constraints or procedures. 

 
The important point here is that the teacher must plan and 

rehearse these phrases ahead of time; much like an actor or actress 
rehearses line before appearing on stage. The time to develop a new 
way of speaking is  not when a situation is at hand, but rather it’s when 
the teacher has time to think, reflect, and choose a new way of 
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speaking that fits his unique personality. Then, with practice he will find 
these new patterns creeping into his normal speech. It’s a small 
amount of “off-camera” effort that yields a substantial return when he 
his in front of actual students. 

The same concept works equally well when the teacher has to 
say no to his students, again, by using known, prepared, phrases that 
show enthusiasm for the student and his or her agenda.  

This technique even works well when the teacher does not feel 
a great deal of respect toward a particular student. Imagine that a 
student is very upset, to the point where he is flailing his arms and 
shaking his head. The teacher certainly will not feel enthusiastic about 
dealing with him at this moment. But by responding to his issues with 
statements that can assuage his emotions, the teacher is creating an 
environment of respect that has nothing to do with how the teacher is 
feeling at the moment, no matter how he feels inside. Even when the 
teacher disagrees with a student, he can and should still use phrase 
substitution, and it will still have the desired effect of showing respect 
for what a student is saying. 

Beyond intellectual and content mastery from the teacher, 
demonstrating respect is perhaps the most important skill in a student 
transaction – respect for the student’s time, feelings, and his or her 
reasons for seeking the teacher’s assistance. There are times where 
showing this respect must involve action. But perhaps the most 
important measure of respect lies in what teachers say to students, and 
phrase substitution represents a simple, practical way to make this 
sense of respect part of teachers’ natural routine with students. 

If properly imbibed, the phrase substitution technique will 
usually create less work and shorter transactions than more typical 
responses will. And as an added bonus, learning to speak this way will 
change the way colleagues look at the fellow teachers at work, because 
the teacher is adopting the language of leadership in what he naturally 
says. It costs nothing, requires no changes to the teacher’s service 
policies, and is easy to learn, but putting it into practice will deliver 
considerable benefits to both the teacher and his students. 
 
Understanding Empathy  
The importance of empathizing with a student’s feelings during 
instructional delivery cannot be over-emphasized. Empathy is similar to 
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respect, but not quite the same. Whereas respect is about 
acknowledging and responding to what people want, empathy is more 
about understanding their feelings, in fact, the word springs from the 
Greek terms for “passion” and “feeling”. Empathy implies that one 
personally shares what the other person is feeling. These feelings are 
often more important than they appear on the surface.  

If the teacher can successfully reassure these feelings, he and 
the students are much more likely to work cooperatively toward a 
solution. Conversely, have you ever had a situation where a problem 
itself was resolved satisfactorily, but you received no empathy? If so, 
you realise that even when a teacher technically “does his job”, 
ignoring or being insensitive to a student’s feelings can make a bad 
impression on the student and, more important, can prolong a difficult 
instructional delivery. 

These feelings are all part of being a student, and indeed of 
being human. No matter how proud we are on the outside, we 
universally want both our problems solved and our feelings validated. 
We all want to be accepted and understood, fear appearing inept in 
front of other people and feel upset when people do not take us 
seriously. This means that what the teacher says to a student, regarding 
both the problem and the feelings behind the problem, has an 
important, if unspoken, impact on the student’s self-image. 

Empathy is the act of addressing other people’s feelings in a 
way that helps them feel good about themselves and feel good about 
you. With students, empathy is more than a state of mind: it is an 
organized approach to saying things that reduce student defensiveness 
to produce shorter and easier instructional delivery. As with respect, it 
is a skill that need not depend on how “nice” the teacher or student is, 
and it gets easier with practice. 
 
Demonstrating Empathy: the “Playback” Approach 
Showing empathy to students is a structured communications skill and 
not just a feeling. It involves providing students with a playback of what 
they just said worded in such a way that the teacher demonstrates 
acceptance of their feelings.  

Play back at least is a little bit of what the student just told in a 
way that acknowledges the feelings behind the problem. When the 
teacher agrees with a student’s feelings, shares his own experience, 
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uses his feeling statements or addresses her concerns about herself, 
the teacher explicitly recognizes and accepts her feelings, which in turn 
lowers the emotional barriers between the teacher and the student. 
Above all, the playback technique addresses feelings that are spoken: a 
student shares a concern about something, and the teacher 
acknowledges and reassures him or her. The next level of empathy, the 
advance course, if you will, comes in when you can anticipate what a 
student must be feeling, and then respond to these anticipated feelings 
with empathy statements. Naturally, the teacher always needs to be a 
little careful about presuming what a student is or is not feeling, so that 
the teacher does not second guess the person. However, there are 
times when the emotions involved are so obvious that the right words 
can make a great deal of difference.  
 
Conclusion 
Many teachers do not realize that most students really want three 
things from them. The first is the obvious thing that they are asking for, 
which is pedagogical competence. The second is to have their needs 
treated with respect. The third is empathy for what they are feeling. 
Most students will never ask the teacher for these latter two things, but 
ignoring them can often cause ill will. Responding to all three of these 
needs, the teacher will sense a real change from students. 

Respect and empathy are among the most important things the 
teacher can share with a student in any situation. But how the teacher 
demonstrates both of them has much less to do with feelings and much 
more to do with practising specific communications skills than one 
might think. This brings home a deeper point that pedagogical 
excellence is much helped by specific communications skills. The so-
called brilliant teachers who often hurt the feelings of students will still 
leave students unhappy after his classroom sessions, whereas average 
teachers who apply the right transaction skills professionally and 
sincerely will do a great job. Respect and empathy are two great 
examples of how small changes in these communication skills of 
seemingly average teachers can be turned to excellent teaching 
delivery at all times. 
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Abstract 
Various non-formal education literacy programmes have been 
undertaken by institutions, non-governmental organizations (NGOs), 
communities and individuals for the purpose of functionally 
empowering beneficiaries. But to what extent have such literacy models 
contributed to community empowerment? This paper provides answer 
to this question using an empirical approach. 
 
Key Words:  Community Empowerment, University Literacy Models, 
Non-formal Education Programmes, and Empirical Validity. 
   
Background to the Study 
Advocates of literacy promotion have advanced literacy practice from 
the level of encoding and decoding the alphabet to the level of 
“human” or “nature”. Literacy enables people to control their physical 
and psychological environment. It helps to conserve and exploit the 
natural resources of the earth so as to raise the standard of living of 
people and bring out the best in them to achieve a healthy physical, 
mental ad spiritual life. This is the core of the Community 
Development, Literacy and Health Project (CDLHP) for empowerment.  

The University of Ibadan has striven to uphold it in view of its 
track record in adult and literacy education promotion and related 
activities to improve the quality of life at the grassroots, and especially 
of rural the dwellers who are mostly the beneficiaries of its literacy 
promotion.  

The discourse on empowerment for better quality of life, which 
is the pivot of the CDLPH and reiterated by Omolewa (1994), hinges on 
the expectation of improved lives for the poverty-stricken masses in 
villages and rural communities. 
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Akintayo (2004) had observed that literacy models are better 
conceptualized from the general context of non-formal education 
programmes (NFEP), which have literacy education as one of its 
components. He asserts that, “NFEP” includes educational activities 
done out of school, simply outside its rigid frontiers, out of the 
inflexible form of formal education provisions in school as the formal 
system only caters for those few who are able and willing (FRN, 1989).  

But in a more technical term, several alternative definitions are 
given by different authors such as Coombs and Ahmed (1974), Coombs, 
(1976), Bhola (1983), Anyanwu (1987), Javis (1990), Rogers (1992), 
Indabawa (1994), and Muller (1997). In all the definitions, UNESCO 
(2003) noted that the one provided by Gerrido (1992) is fundamental as 
the author asserts that non-formal education means: 

any flexible organized learning activity outside those structured 
and constraints of the formal education system that is 
consciously aimed at meeting the specific learning needs of a 
particular (or all) sub-groups in the community, be they children, 
youth or adult (p. 84).  

 
Usually, the goals of learning and the integration of learning 

outcomes to socio-economic and political challenges of development 
are the crux of the NFEP achievement. Arising from this focus, Granstaff 
(1976), Yoloye (1987), and Indabawa (2000) observed that key 
strategies have been suggested as essential to the dimensional needs 
of addressing issues such as unemployment, ignorance and poverty 
through literacy education. These dimensions are that non-formal 
education programmes must seek to: 
 

i. raise awareness of consciousness of the target-groups with 
the methods or approaches in its delivery accepted to be 
all-involving, problem-solving or posing, and participatory, 
as well as related to real life; 

ii. offer information, ideas and skills for popular mobilization 
so as to seek to solve a particular personal, social, 
economic, or community problems; and 

iii. be provided in ways that will help the learners to meet 
their needs for education, health, productivity and all the 
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occupational activities of beneficiaries, as well as help to 
meet and solve environmental and other real life problems 
and also, expectations. 

 
Among the major typology of non-formal education models that are 
relevant to the discourse on empowerment are: 
 

a) Literacy Education (Basic and Post): Anyanwu (1987) refers 
to this as the fundamental learning of the basic skills of 
reading, writing and arithmetic. The objective is to become 
literate for personal and social goal; the clienteles are 
adults and youths; 

b) Civil and Political Education: This refers to the process of 
learning for awareness and participation. It is possible only 
after an individual has acquired the skills of the basic 
literacy. It is designed to facilitate social, economic and 
political mobilization. It is for the youth and the adults; and    

c) Child and Family Health Education: This is perhaps, the 
literacy education programme that focuses on the 
promotion of child and family health issues, especially 
reproductive health information for children and women. 
 

Literacy education programmes then ensure the liberation of 
mind from ignorance and deception, as it provides opportunity for self-
development through reading and writing skills. As such, it is 
fundamental to individual for problem solving or decision-making, and 
it is participatory in delivery since it relates to real life issue. Literacy is 
then accepted as basic human right in the context of life-long learning. 
 
Empirical Evidences on Non-Formal Education Models 
In an instance, Cartwright, Chapman, Mc-Cilp, Skilbeck, Toomey, de 
Souza, Giff and Williams (2006) reported the case of the success of the 
Kyabram Community and Learning Centre (RCLC) situated in the 
Goulburn Ovens Munay Region of Austrialia. The KCLC focuses on 
making connections (partnerships) to overcome the barrier of 
geographical isolation experienced by a range of adult population.  

Making connections according to these researchers is practised 
through the centre leading a cluster that covers two active regions, 
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based on a geographical boundary. The cluster of partners consists of 
12 members drawn from providers closet to Kyabram who are already 
working with the center, as well as from providers who are smaller and 
work in area, some distance always from the centre. Making 
connections is encouraged through the provision of locally inspired 
approaches to programmes that enable connections between 
communities and individuals, overcome geographical isolation and 
promote engagement in learning. 

The relevance of the programmes are evident in addressing the 
current and future needs of the participants in particular. There is an 
emphasis on empowering people who are coping with the barriers of 
difficulty, material deprivation and exclusion (Payne, 2000). The 
strategies put in place by the KCLC in collaboration with providers are 
essentially development strategies to enhance connections for 
participants through:  

 professional development; 

 making connections with other providers; 

 expertise with information technology; 

 sharing learning by visiting other centres; 

 ownership of programmes through managing funding; and 

 empowerment for providers through initiating programmes  
(p. 201). 

 
These connections are made possible through adult and 

community education centres which constitute a twenty-first century 
version of the “village pump”. They spread their irrigating and life-
renewing effects through the fields of learning needs, interests and 
potential of the community. This model of empowerment can therefore 
be conceived as inherently integrated or enshrined in the 
empowerment synergy which Nigel Weaner (2001) classified as 
regenerational.  

In New Zealand, as reported by Findsen (2006), the Manukau 
Family Literacy Programme (MFLP) is operational in South Auckland, a 
part inhabited by people from lower socio-economic groups, consisting 
of high proportions of Maori and Pasifika people. Through a partnership 
programme with Auckland University of Technology (AUT), family 
literacy programme becomes a model of literacy for partners of 
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children in the local kindergarten and primary school where they are 
joined together over an extended period to undertake learning 
programmes. AUT, according to Findsen (2006), appointed an adult 
educator who worked exclusively on site and became part of the 
community of predominantly Pasifika peoples. 

The curriculum of the MFLP was sufficiently generic, and the 
educator is adeptly skillful at integrating the adults’ prior experiences 
and aspirations with the contexts of the certificate. After the initial 
certification, graduates have opportunities to further formal learning 
process. Consequently, the model has enhanced the people’s levels of 
confidence, with their level of actual work outputs greatly enhanced 
and being at lest commensurate with other students in the Akoranga 
AUT Campus. 

In Japan, Oduarran and Kusano-Tsunoh (2006) reported certain 
innovative cases in widening access to literacy education. Specifically, 
Oduaran and Kusano-Isunoh (2006) identified the Kumon Math Literacy 
Programme (KMLP) which originated in 1957 by Toru Kumon. A self-
directed literacy model, the Kumon centre has a global enrolment of 
over 2.5 million. Over the last 40 years, as reported by these writers, 
the Kumon centre has access learning opportunity to over 7 million 
children, and the model has attained international acceptance in the 
UK, France, Austria, Switzerland, Germany, Italy among other western 
nations where a study of private initiative has led to wider access to 
one subject area. 

Most specifically, the KMP is renowned for having helped to 
generate the following in participants: confidence and self esteem; 
concentration; and self-study skills which in all situate the benefits in 
the context of empowerment. In fact, Oduaran et al noted that: 

 The Kumon Math Program emphasis is on the importance of 
exploring and tapping the potential of every learners. It is an 
access to everyone seeking to determine how to help those who 
gain access to education to stay involved or to sustain their 
interest to the end (p. 290). 

 
Meanwhile, a case study in Pakistan as reported by Zia (2006) with 
respect to widening access and enhancing literacy for empowerment 
shows that some model initiatives put in place to facilitate literacy for 
empowerment include: 
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 expansion of the public educational system; 

 devolution and decentralization of educational management; 

 promotion of early childhood education and care; 

 the prime ministers’ literacy commission project; 

 quranic literacy; 

 public-private partnership; 

 second chance for dropouts; 

 non-formal education; 

 madrassah mosque schools; and 

 promotion of female education. (p. 220-300) 
 

All these models of literacy are designed to respond practically to 
the educational needs of mostly deprived communities with the 
ultimate interest of ensuring massification of literacy and citizens 
empowerment. Besides, the Botswana example of literacy models 
incorporates integrated programmes spanning adult basic education, 
distance and open learning, adult literacy education, extension 
programmes and continuing education (Lekoko and Maruatona, 2006). 
Two important factors underscore these programmes, namely: 
widening access to literacy, and citizens empowerment at various levels 
of development. 

Meanwhile, in an empirical study on youth empowerment 
through vocational training, Opoku-Anin (2007) reported the vocational 
training model of the “Kristo Asafo Mission Training Centre at Goma-
mpota in central region, Ghana. This model of vocational training 
focused on literacy with specific vocational interest in certain 
departments of construction, laundry, electrical, plant, medicine, 
spraying, welding among others. The cores of Opoku-Anin’s (2007) 
findings are that the model has facilitated individual development 
through various skill acquisitions for self empowerment. Most of the 
beneficiaries do not want to leave the centre as they wished to sustain 
their skills and empowerment process. 

In another case study on functional literacy programme in the GA 
District of Ghana, Adoo-Adeku (2000) reported that there was a 
positive reaction of fundamental literacy education to three variables 
of food and nutrition, environmental sanitation, and agricultural 
practices among the beneficiaries. According to the researcher, 
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significant number of learners involved in the project had now become 
aware of the importance of balanced diet, good nutrition, implication 
of pollution and above all, best practices in agricultural production as 
evident in crop planning and spacing. These depict evidences of literacy 
models for empowerment as anchored on literacy projects in various 
districts of Ghana among other global reference point as reviewed. 
Statement of the Problem 
It is evident that some success stories have been attached to various 
literacy models for empowerment in various communities as contained 
in the above background. But, taken a cursory look at the Community 
Development, Literacy and Health Programme (CDLHP) of the 
University of Ibadan among others, no empirical study seems to have 
established their empowerment potency on the participants. This is the 
gap in knowledge that this paper provides.     
 
Objectives of the Study 
The specific objectives of the study were to: 

i. identify the elements of the Ibadan literary models for 
empowerment under the auspices of the CDLPH; 

ii. find out the composite and relative impact of the literacy 
model on community empowerment; and 

iii. determine the predictors of community participation in 
such literacy projects under the auspices of CDLPH 

 
Research Questions  
Based on the objectives above, it was then questioned that; 

1. What are the elements of the literacy model for 
empowerment as provided by the CDLHP? 

2. What are the composite and relative impacts of the literacy 
model for empowerment under the CDLHP? 

3. What are the predictors of community participation in the 
literacy model for empowerment? 
 

Methodology 
The descriptive survey research design was adopt for the study. The 
target population was 132 participants involved in the CDLPH models of 
literacy for empowerment in Ibadan. Using the proportional random 
sampling technique, 92 participants (representing 70%) of the 
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population were selected for the study. A structured questionnaire 
tagged “University Literacy Models for Empowerment Scale” (ULMES) 
was the main instrument for data collection. The ULMES has two Parts 
“A” and “B”. Part “A” contained question items on the personal 
variables of the participants while part “B” has 38 items that measure 
variables as contained in the research questions. 
The instrument was peer reviewed in order to ensure that the test 
items were adequate in quality of eliciting the variables expected to be 
measured. Thus, the questionnaire was subjected to face, content, 
construct, concurrent and predictive validities. The instrument was 
thereafter subjected to test-re-test using Pearson Product Moment 
Correlation analysis in order to ascertain its consistency, adaptability 
and repeatability at all time of application. This was done among field 
officers of a literacy model initiated programme by non-governmental 
organization (NGOs) outside the jurisdiction of the institution. The 
instrument has a reliability coefficient of .78 and was then regarded as 
highly reliable for data collection for the study. In overall, 76 copies of 
the instrument were retrieved and used for data analysis which was 
carried out with frequency distribution, multiple regression, and 
analysis of variance at 0.05 alpha.   
 
Results and Discussion 
The results showed that 46 female (60.5%) and 30 male (39.5%) 
participated in the study. The mean age of participants was 39 years. By 
implication, they were youths of employable skills who needed to be 
empowered in order to be creative in terms of job and entrepreneurial 
capacity. The educational background of the participants gives no 
opportunity for competitive employment in the labour market thus the 
literacy model provided serve as implant for the development of both 
cognitive and technical skills that were requisite for self-reliance 
development through empowerment. 
 
Research Question 1 
What are the elements of the literacy model for empowerment as 
provided by the CDLHP? 
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Central to this study are the elements of the various literacy model for 
empowerment. Table 1 below shows these elements and the responses 
on the extent of empowerment derived there from. 
 
Table 1: Distribution of Elements of Literacy Model for Empowerment 

Elements of Literacy Model for 
Empowerment of CDLHP 

Responses/Percentage 

Yes No 

* Computer skills acquisition  69 (90.8%) 7 (9.2%) 

* Decision-making powers 57 (75%) 19 (25%) 

* Self-reliance development 58 (76.3%) 18 (23.7%) 

* Vocational skills acquisition 49 (64.5%) 27 (35.5%) 

*Functional literacy skills 52 (68.4%) 24 (31.6%) 

*Development of income generating skills 44 (57.9%) 32 (42.1%) 

*Development of creative entrepreneurial 
skills 

51 (67.1%) 25 (32.9%) 

*Training in literacy skills 60 (78.9%) 16 (21.1%) 

*Development of life-long learning skills 56 (73.%) 20 (26.3%) 

*Youth, citizenship training, mobilization 
and integration  

47 (61.8%) 29 (38.2%) 

*Leadership development 49 (64.5%) 27 (35.5%) 

*Human rights, social justice and equity 55 (72.4%) 21 (27.6%) 

*Development of good hygiene, basic and  
  reproductive health  

57 (75%) 19 (25%) 

 
Table 1 above provides the elements of literacy model for 
empowerment as provided by the CDLHP.  

In a ranked order, it is evident from the table 1 above that the 
CDLHP has more empowerment features on its computer skills 
acquisition 69 (90.8%). This is closely followed by the training in literacy 
skills of reading, writing and arithmetic 60 (78.9%), self-reliance 
development 58 (76.3%), decision-making power 57 (75%) and 
development of good hygiene, basic reproductive health practices. Out 
of the thirteen elements observed in the survey, the five elements 
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above have been significantly represented in the empowerment drive 
of CDLPH among its beneficiaries.    
 
Research Question 2 
What are composite and relative impacts of the literacy models on 
empowerment under CDLPH? 
 
Results 
Analysis of variances and multiple regression provided the information 
with regard to the question 2 above. The combined and relative 
impacts of the independent variables on empowerment (dependent 
variable) were obtained by regressing the dependent variable on the 
independent variables. 
Table 2a, 2b and 2c present the results. 
 
Table 2a: Composite Impact of Literacy Models on Empowerment  
 

Multiple 
correlation (R) 

R-
Square 

Adjusted 
R-

Square 

Std. Error of 
Estimate 

F Sig 

.586 .058 0.50 44.5518 *50.479 < .05 

   * Significant @P<.05. 
 
Table 2b: Anova Test on the Composite Impact of Literacy Model on 

Empowerment  
 

Source of 
Variation 

Sum of 
Squares 

Df Mean f-ratio Sig 

Regression 
Residual  

602.181 
190.70 

1 
74 

602.181 
119.131 

50.479 <0.05 

Total 792.88 75    

F-ratio = 50:479; p < 0.05 
 
Table 2c: Relative Contribution of University Literacy Model on 

Community Empowerment 
 

Factors Β Std. Βeta T Sig. 
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Error 

(Constant)  68.375 10.148 - 7.713 .001 

Acquisition of reading, writing 
and numeracy skills, 

3.253 .549 .133 6.053 .000 

Self-reliance development  2.985 .489 .116 5.348 .000 

Improved knowledge on 
human rights, social justice 
and equity 

2.812 .492 .113 5.324 .002 

Development of 
entrepreneurship skills  

2.734 .557 .094 4.902 .012 

Remediation of knowledge for 
professional update 

2.995 .559 .117 5.438 .001 

Acquisition of right values, 
attitude and orientation 

2.628 .576 .060 2.826 .005 

Development of income 
generating skills 

3.517 .626 .111 5.618 .000 

 
Tables 2a and 2b show the composite impact of the university literacy 
model of CDLHP on community empowerment. The analysis shows that 
significant impact existed. This is on account that, with F(1,74)=50.479, at 

p<0.05,, elements of university literacy model had joint impact on the 
empowerment of community where the literacy model subset. In other 
words, with f-value of 50.479 which is greater that p value, it can be 
empirically established that university literacy model of CDLHP had a 
joint impact on community empowerment. This is further explained by 
the Adj R2 value of 0.50 which when multiplied by 100 shows the total 
percentage contribution of all the independent, variables to the 
variance of the dependent predictor, that is, 50.0% which is significant 
at p<0.05. 

Table 2c which shows the independent variables is explained 
below by writing the regression equation as linear regression is 
synonymous with equation of a straight line (Adesoji, 2006) thus:  
Y = 68.38 + 3.3x1 + 3.0x2 + 2.83 + 2.7x4 + 30x5 + 2.6x6 + 3.5x7      
 
Where Y = University literacy model of empowerment; and     
X1 = Acquisition of reading, writing and numeracy skills 
X2 = Self-reliance development 
X3 = Improved knowledge on human rights, social justice and equity  
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X4 = Development of entrepreneurial skills 
X5 = Remediation of knowledge for professional update 
X6 = Acquisition of right values, attitudes and orientation  
X7 = Development of income generating skills. 
    
From the table 2c above, it is obvious that all the independent variables 
have significant t-values. Given the order of hierarchical relative impact, 
it is also evident from table 2c that: acquisition of reading, writing and 
neumeracy skills (βeta = 133; p<0.05); development of income 
generating skills (βeta = .119; p<0.05); remediation of knowledge for 
professional update (βeta = .117; p<0.05); self-reliance development 
(βeta = .116; p<0.05); improved knowledge on human rights, social 
justice and equity (βeta = 113; p<0.05); development of 
entrepreneurial skills (βeta = 0.94; p<0.05); and acquisition of right 
attitude, values and orientation (βeta = 0.60; p <0.05) all contributed 
significantly to community empowerment. 

From the results in table 2a, 2b and 2c, it is obvious that the 
university literacy model of non-formal education had significant 
impact on community empowerment. This result lay credence to the 
submission of Adoo-Adeku (2000), Aithal (1990), and Dugan (2003) on 
the relationship between non-formal adult education/programmes and 
community empowerment.   
 
Research Question 3 
What are the predictors of community participation in the literacy 
model for empowerment? 
The regression analysis is used to show the result as presented in table 
3 below. 
 
Table 3:  Regression Analysis on the Predictors of Community 

Participation in Literacy Model for Empowerment 
 

Factors Β Std. 
Error 

βeta T Sig. 

(Constant)  20.335 8.876 - 9.154 .000 

Adequacy funding  3.537 .435 .163 8.135 .000 

Capacity utilization  2.985 .549 .116 5.438 .000 
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High technical-know-how of 
facilitators  

2.628 .576 .060 2.826 .005 

Consistency in the level of 
operation 

2.127 .698 .065 3.067 .002 

Availability of equipment and 
utilization 

2.734 .557 .094 4.905 .012 

 
Table 3 above shows the five predictors of community participation in 
the university literacy of model for empowerment. The empirical 
analysis does not only show a significant t-value for all the independent 
predictors, but also a relative significant impact on the level of 
participation. However, the predictors can also be expressed in terms 
of straight line equation which Adesoji (2006) noted is synonymous 
with linear regression equation whereby: 
 
 Y = 20. 3 + 3.5x1 + 3.0x2 + 2.6x3 + 2.1x4 + 2.7x5 and;  
 X1 = Adequate funding 
 X2 = Capacity utilization 
 X3 = High technical-know-how of facilitators 
 X4 = Consistency in the level of operation 
 X5 = Availability of equipment and usage. 
 

There are five predictors of community participation in the 
university literacy model for empowerment. In a ranked order, the 
findings show that: adequate funding (β = 3.54; p<0.05); capacity 
utilization uses (β = 2.73; p<0.05); high technical-know-how of 
facilitators (β = 2.63; p<0.05); and consistency in the level operation (β 
= 2.13; p<0.05) significantly predicted community participation in the 
non-formal education literacy model for empowerment. 

Consequently, the increase in the demand for different models 
of literacy for empowerment in both private and workplace signifies a 
growth in the recognition of the role of non-formal education in 
different settings. Such roles do not only engender high level of 
participation, but also a total commitment to the patronage of such 
models in the course of community empowerment (Mezirow, 2000; 
Dugan, 2003). Besides, such patronage in participation may also be 
informed by the variants of empowerment strategies, namely: literacy 
(education), organization, and networking. Through the university 
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model of literacy for empowerment, individuals and groups in the 
community have been able to take responsibility for their non learning 
(literacy) in order to gain cognitive, affective and psychomotor 
developmental skills as evident in the various impacts of literacy 
models for empowerment. Besides, the empowerment synergies also 
demonstrate an increased recognition of the role of non-formal 
education programme for personal, community and sustainable 
national development (Lekoko and Maruatona, 2006). 
Conclusion and Recommendations 
Based on the above findings, it is obvious that non-formal education 
programmes are good examples of university strategic literacy models 
that facilitate and accelerate the pace of community empowerment. 
Drawing from empirical evidences as established in the study, literacy 
models for empowerment are critical to income generation, self-
reliance development, entrepreneurial skills, and creativity drive. 
            
It is therefore recommended that: 

i. empowerment strategies through literacy models need 
adequate funding; 

ii. use of technologies in the delivery of practical training 
among participants is very crucial to the process of 
adapting to new economic order through non-formal 
education approach; and 

iii. provision of adequate equipment and proper storage 
should be ensured in order to sustain the participant’s 
interest on the programme.   
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Abstract 
The paper x-rays school productivity in relation to teachers’ productivity 
in secondary schools. The productivity of teachers in schools has 
reportedly declined over the years. This assertion is evident from the 
visible poor performance of students in both internal and external 
examinations. It specifically assesses the performance of students in 
two key subjects (English Language and Mathematics) in external 
examinations held in Nigeria. The paper is of the view that most of the 
seemingly poor performance of our school system lies on the 
deficiencies and ineffectiveness of our poorly trained and poorly 
motivated teachers. The reasons for this apparent low teacher 
productivity in schools are discussed as well as the challenges and role 
of the teacher for improved productivity in the school. It further 
discusses the factors militating against effective classroom 
management. The principles and strategies for effective classroom 
management are also discussed. The paper concludes that a concerted 
effort is needed to improve the performance of teachers in public 
schools for the benefit of the entire school system. It identifies an 
effective classroom management as key to increasing the productivity 
of teachers and the learning outcome of students in schools. These 
include ensuring a hygienic and congenial physical classroom structure; 
having a good mastery of the subject matter; use of appropriate 
methods of instruction; and ensuring that teaching and learning is done 
under organized, planned, and fortified environment with 
teaching/learning instructional aids to stimulate students' sense of 
conception, perception and concentration to facilitate systematic 
understanding and acquisition of knowledge in them. 
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Introduction  
The teacher is undoubtedly the most important factor for achieving a 
profitable learning outcome in every school system. The future of any 
nation, to a very large extent, is contingent upon the quality of its 
teachers. Therefore, those to be recruited as teachers should be people 
who have demonstrated some measure of competence in knowledge 
and skills as well as possess a healthy attitude for the achievement of 
the schooling objectives.  

As the population of school-age children grows, the problem of 
increased demand for teachers (both qualified and not qualified) also 
persists, thus, making the teaching profession the largest employment 
in the world (Babalola, 2011). Nevertheless, in spite of the growing 
number of teachers in employment, school productivity seemed not to 
have satisfactorily improved as expected.  

The cause of this unsatisfactory state of affairs had been linked 
to many factors, among which is the low level of teachers’ productivity 
which in itself is due to lack of basic knowledge and skills that could 
improve teachers’ performance in their service delivery. Thus, there 
seems to be a positive relationship between the teachers’ level of 
professional development and their performance in the classrooms.  

Unfortunately, however, the productivity of teachers in schools 
has reportedly declined over the years. This is evident from the visible 
poor performance of students in both internal and external 
examinations. For instance, in 1999 about 757, 233 candidates  sat for 
the Senior School Certificate Examination (SSCE) in English Language, 
out of which 73,531 or 9.71% passed with the grade of A1- C6 while 
22.59% (171,098) passed with the grade P7 - P8. A total of 64.9% failed 
the English Language examination for that year. In Mathematics, about 
50.35% recorded failure. In the year 2000, 2002, and 2003, failure in 
English Language was 64%, 42.6% and 33.8% respectively.  

This high failure rate was also recorded in the recent National 
Examinations Council’s (NECO) results for both English Language and 
Mathematics as shown in Tables 1a and 1b. 
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Table 1a: Analysis of Students’ Performance in English Language and 
Mathematics, 2001-2005 (NECO SSCE Internal) with Passes from A1 to 
E8 
 
Year English Language  Mathematics  
 Total Sat Total 

Passed 
%  
Passed 

Total  
Sat 

Total 
Passed 

%  
Passed 

2001     914,705       673,136          73.5     914,852          584,370             63.8 
2002 1,034,488     960,019        92.8      1,034,428       938,010            90.6 
2003 902,300        538,269         59.6      902,242          478,735            53.0 
2004 897,397        537,466         59.8       897,432         508,425           56.6 
2005 876,500        497,666         56.7 876,430        557,079           63.5 

Source: National Bureau of Statistics (NBS), 2007 
 
In the year 2003, 2004 and 2005, statistics showed that of the 

902,300; 897, 397 and 876, 500 students who sat for the senior 
National Examinations Council (NECO) examinations in English 
Language, 538,269 (59.6%), 537,466 (59.8%) and 497, 666 (56.7%) 
respectively passed the examinations. Similarly in the Mathematics 
examination for those years (2003, 2004 and 2005), about 902,242; 
897,432 and 876,430 respectively sat for the examinations. The results 
showed that 478,335 (53.01%), 508,425 (56.6%) and 557,079, (63.5%) 
passed the examinations (National Bureau of Statistics, 2007). 

 
Table 1b: Analysis of Students’ Performance in English Language and 
Mathematics, 2006-2010 (NECO SSCE Internal) with Passes from A1 to 
C6 
 

Year English Language  Mathematics  
 Total  

Sat 
Total 
Passed 

%  
Passed 

Total  
Sat 

Total 
Passed 

% 
Passed 

2006 901,135 442,333 49.1 897,791 434,809 48.4 
2007 989,765 514,893 52.0 961,955 524,325 54.5 
2008 1,108,826 837,541 75.5 1,092,215 776,745 71.1 
2009 1,168,286 273,279 23.3 1,163,429 316,049 27.1 

2010 1,116,195 245,890 22.0 1,113,177 285,146 25.6 
Source: National Examinations Council (NECO), 2011 
 

Results from Table 1b showed that 48.4% or less than half of 
the total number of students who sat for the Mathematics examination 
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in 2006 passed at credit level. In 2007, the percentage of students who 
had between A1-C6 in Mathematics gradually increased to 54.5% 
representing about 12.6% improvement in performance. The most 
successful period was in 2008 when there was an appreciable 
improvement in students’ performance in Mathematics with 71.1% 
pass (A1-C6) out of the over 1 million candidates that sat for the 
examination. However, a dismal failure was recorded in the subject in 
2009 with only 27.1% passing at credit level between A1-C6. In the 
succeeding year, 2010, the failure rate further worsened. The total 
number of students who passed at credit level stood at 285,146 out of 
1,113,117 implying a success rate of only 25.6%. 

In the same vein, Table 1b showed that in 2006, only 38.1% of 
the 901,135 candidates who sat for the English Language examination 
passed at credit level between A1-C6. In 2008, the performance equally 
improved with 75.5% pass at credit level between A1-C6. Nevertheless, 
as in the Mathematics result for 2009 and 2010, the percentage of 
students who had A1-C6 in English Language stood at 23.3% and 22.0% 
respectively. All of these represent an unpleasant and unsatisfactory 
state of affairs in our school system. Although it will be an unfair 
conclusion to lay the blame solely on the standard and quality of our 
teaching personnel, nonetheless a general claim that most of the 
seemingly poor performance of our school system lies on the 
deficiencies and ineffectiveness of our poorly trained and poorly 
motivated teachers. Teachers seem not to show serious commitment 
to their work due to obvious neglect by the government and the society 
at large. This action has therefore had negative consequences on 
school quality and school productivity. 

In a study by Bolarinwa (1994), and cited in Ajayi (2004), it was 
discovered that about 63% of the 510 public school teachers sampled 
had taken to alternative supportive jobs to survive. While 59.22% 
regretted being teachers, 78.82% felt that they would not be teachers 
again if given a fresh opportunity to make choice of career in life; and 
about 82.35% declared that they were not satisfied with the teaching 
profession.  
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Concept of Productivity in Education    
Productivity is a concept often misinterpreted with efficiency by many 
people. However, both concepts exhibit similarity, yet they are 
different economic concepts. In the formal educational system, both 
concepts each refer to a different relationship between inputs and 
outputs. Inputs are the resources used to produce education, such as 
per-student expenditures; student-teacher ratios; teacher education, 
experience, and salary; school facilities; and administrative factors, the 
teachers’ time; buildings; learning materials; equipment; students, 
time, etc. While outputs are the products of education such as the 
number of students who are educated, their qualifications, their 
cognitive learning, the cultural, sporting and life skills they have 
obtained, the welfare services provided by the schools, etc, 
(Marginson, 1991). It is important to note that output is distinct from 
objectives. While objectives encompass broad purpose of education 
service, for example, vocational training, intellectual, physical growth of 
the students, etc, output, on the other hand, refers to the specific 
means by which these broad objectives are achieved. For instance, 
equality of opportunity or access to education is an objective, but 
achieving a target of 40% female access of the available opportunity in 
that form of education is an output.  

Thus, while efficiency is more concerned with the internal cost 
of the production process, productivity, in its own right, focuses more 
on output. Productivity can best be understood as output per unit of 
measured input. When comparing productivity, we hold input constant 
while output is allowed to vary. For example, we can hold the service of 
a teacher constant while expecting his output to increase, that is, we 
vary his or her output. Thus, productivity increases when the same 
input leads to a greater output than before. Productivity can either be 
measured in money or physical terms. In classical term, productivity 
can be defined as physical output per unit of labour time (Kendrick, 
1985). Thus, when we talk of higher productivity, it enables us to 
evaluate the number of products the worker has produced with the 
given input available to the workers. School productivity invariably 
refers to the results that a school system is achieving for a given level of 
inputs. 

According to Babalola (2009), the general belief is that 
productivity can be increased by increasing the labour supply, 
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increasing the hour worked and increasing wages. However, greater 
productivity does not come from spending more or from working 
harder, but smarter (Ashenden, 1990). The bottom line therefore is 
that productivity is concerned mainly with the maximization of output. 
The question therefore relates to how many students have we been 
able to influence positively as teachers? The greater the number, the 
greater our productivity in absolute terms. In this way therefore, we 
define productivity in terms of the goal satisfaction which is measured 
by the relationship between services rendered to our 
consumers/clients (students) and the broad objectives of the 
educational system (Tegle, 1988; Commonwealth Tertiary Education 
Commission, 1986; in Marginson 1991). Although these concepts and 
definitions are not exhaustive, the focus of productivity in education is 
centered mainly on the output of the teachers in terms of their ability 
to increase the learning achievement of students through an effective 
classroom interaction and management.   
 
Reasons for Low Teacher Productivity in Schools 
Generally, the research exploring teacher motivational issues in Nigeria 
shows that teachers are poorly motivated and are dissatisfied with their 
living and working conditions. The key reasons for this are as follows: 
 
• Low wages when compared with other professionals 
• Low status in the society 
• Lack of career advancement opportunities 
• High student-teacher ratio 
• Poor work environment 
• Inadequate fringe benefits 
• Irregular payment of teachers’ salaries. 
 
According to the literature, these conditions are responsible for low 
teachers’ morale and productivity and the difficulty in attracting and 
retaining quality personnel into the teaching profession. This has not 
always been the case. A broad consensus is that, prior to 
independence, teaching was considered by almost all sections of 
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society as a highly respected profession. Teachers played key 
leadership roles in local communities and acted as role models. 
However, after independence, when the demand for educated labour 
grew rapidly, many teachers left the profession to take up jobs 
elsewhere in the public and private sector. According to Obanya (1999), 
this marked the beginning of the teachers’ motivation crisis in Nigeria, 
as the public began to look down on those teachers who remained in 
the classroom as second-string public servants. The growing tendency 
for school leavers to opt for teaching only if they are unable to find 
other more lucrative public or private sector employment further 
compounded this problem of lowered professional status (Lawal 2000). 
According to Dr. Owusu (The Punch Newspapers, 2004), who once led 
the accreditation team of the National Commission for Colleges of 
Education, remarked that the teaching profession in Nigeria had been 
relegated to the background and that teaching is not accorded the 
respect it deserves. 

A major finding in a study by Kazeem (1999) is that teachers 
and other school workers tend to remain contented and reasonably 
motivated as long as salaries are paid on time and they are promoted 
regularly. Much earlier, Eton (1984) also identified the payment of 
salaries, allowances and promotion as the key factors that shape 
teachers’ attitudes towards their work. Similarly, Amadi (1983), also 
concluded that the irregular payment of salaries is one of the major 
problems facing the teaching profession in Nigeria. According to 
Mbanefoh (1982), practising teachers are particularly concerned about 
the late payment of salaries and the non-payment of fringe benefits 
rather than other non-monetary incentives. School principals often 
complained about teachers not willing to work because of delays in 
payment of their salaries (Ayeni, 2005). Ubom (2002), found that in 
Nigeria, prompt payment of salaries induced greater commitment to 
teaching. 

According to Adelabu (2005), another major source of teachers’ 
dissatisfaction in Nigeria arises from disparities between the teaching 
profession and other professions, such as nursing, with respect to the 
time and mode of payment of salaries, fringe benefits, promotion 
prospects and working conditions. However, no consensus exists on the 
extent to which financial inducements are the really critical motivators. 
Research has shown that monetary reward in itself has not improved 
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teachers’ low esteem and their productivity. Youlonfoun (1992), argues 
that, although good salaries and their prompt payment are important 
motivating factors, there is evidence that other factors can undermine 
commitment to teaching. It was therefore not a surprise when 
Akinwumi (2000) and Ejiogu (1990) found that what the typical low 
income earning teacher yearns for is a sizeable salary increase, and 
they conclude that the payment of a living wage would significantly 
enhance their commitment and performance. 

Next to pay is the social status of teachers which has been 
identified as an important factor impacting teachers’ morale and 
motivation (Baike 2002, Francis 1998, and Obanya 1999). Where 
teachers feel society is dismissive of the profession, their commitment 
is undermined. Promoting teachers en masse, without basing it on an 
evaluative mechanism linked to job performance, has also been found 
to de-motivate many teachers in Nigeria (Yisa, 1975; Obilade, 1989; 
Sanusi, 1998). 

School leadership and management style are also important 
factors, which can either motivate or lower teachers’ morale and 
commitment. Nwankwo (1984) found that teachers feel highly 
motivated when they are consulted about decisions regarding their 
work. Unfortunately, too high a proportion of school managers 
(principals and head teachers) are highhanded and autocratic in their 
dealings with teachers (Ayeni, 2005). The attitude of inspectors 
towards teachers in supervising their work is another important work-
related motivational factor. Bamisaiye (1998) found that unfair 
administrative and supervisory practices tend to undermine teachers’ 
morale. 

The work environment is also an important determining factor 
in teacher motivation. The teacher’s working environment in Nigeria 
has been described as the most impoverished of all sectors of the 
labour force (NPEC, Nigeria 1998) Facilities in most schools are 
dilapidated and inadequate (Sanusi, 1998; Adelabu, 2003). Kazeem 
(1999) recommended that greater attention should be given to 
improving work-related conditions of teachers to improve the quality of 
education. In particular, there should be improvements in the supply of 
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teaching and learning materials and general classroom environment to 
improve student learning. Kazeem (1999) and Akinwumi (2000) found 
that private school teachers appear more motivated than teachers in 
public schools. Regular payment of salaries and much lower pupil-
teacher ratios are key reasons for this. Muheeb (2004) found that the 
conditions for teaching are more conducive in private secondary 
schools in Lagos State, especially because the maximum class size is 
only 30 in private schools compared to well over 80 in public schools. 

Unarguably, this state of disequilibrium will certainly affect the 
level of productivity and consequently, the learning outcome in 
schools. This paper attempts to provide some probable strategies for 
improving teachers’ productivity through an effective classroom 
interaction and management. The paper therefore discusses the 
concepts of productivity (school productivity) as it relates to the 
teacher, the role of the teacher and some visible challenges facing the 
teachers and how these challenges could be improved upon to 
guarantee an effective and efficient service delivery among teachers, 
especially in our public secondary schools.                
 
Challenges and Role of the Teacher for improved Productivity in the 
School         
The challenges facing the effectiveness of teachers in the real 
classroom situation today are enormous. The teacher’s productive 
capacity has been compounded by the problems of inadequate 
teaching skills/techniques, harsh environment for effective learning, 
poor socio-economic background statuses of students, particularly in 
public schools, and lack of motivation, among many other supposed 
factors. The prevalent conditions of most classrooms in Nigeria’s public 
schools are highly offensive and therefore run counter-productive for a 
meaningful and effective teaching and learning to take place. The 
situation in the classrooms is so appalling that many of the school 
children and their teachers have to share their classrooms (often 
without doors and windows) with goats, reptiles and birds (Moronkola, 
Adegbile and Moses, 2004).  

In spite of these challenges, there is great expectation from the 
parents and the society at large, which has further imposed greater 
responsibility on the teacher who is perceived as the pillar upon which 
the success of the school rests. The role of the teacher is explicitly 
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presented in the National Policy on Education (NPE) document (Federal 
Republic of Nigeria, 2004). The teacher, as an implementation agent, is 
expected to play his/her role in the achievement of the policy 
objectives. According to the policy document, the major pursuit of 
government towards the classroom teacher in Nigerian schools 
includes:  

 
1. To produce highly motivated, conscientious and efficient 

classroom teachers for all levels of our education system.  
2. To encourage further spirit of enquiry and creativity in 

teachers. 
3. To help teachers fit into the social life of the community 

and society at large and to enhance their commitment to 
national objectives.  

4. To provide (competent) teachers with intellectual and 
professional background adequate for their assignment and 
to make them adaptable to any changing situation not only 
in the life of their country, but also in the whole world. 

5. To enhance teachers’ commitment to the teaching 
profession. 
 

Undoubtedly, the teacher is the hub of any educational system 
and a major determinant of its success. Thus, Ukeje (1996) in Ajayi 
(2004) stated that:  

 
Without an adequate number of inspiring well-informed 
teachers fully prepared to meet the responsibilities in our 
schools, we cannot have good education; and without good 
education, we cannot hope for long to meet successfully the 
challenges of a changing world. 
 

This has informed the need for adequate training and 
empowerment of the teacher with up-to-date knowledge, skills and 
methodologies in order to cope with the dynamics of the 21st century 
education market with a hope to raising their productivity.  
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The Table below describes the expectations and characteristics of the 
Nigerian teacher as presented by Babalola (2011). 
 
Table 1: Characteristics of a Professional Teacher in Nigeria 
 

S/No. A 
Professional 
Teacher is: 

Ideal Indicators Reality as Perceived by the 
Author 

1. Conscientious Careful, 
thorough, 
meticulous, 
painstaking, 
reliable, 
diligent, hard-
working, 
assiduous 

Owing to economic and 
historical reasons, a Nigerian 
teacher is seemingly 
unmotivated, lackadaisical, 
anecdotal and lethargic 
about professional ethics 

2.  Creative or 
critical  

Original, 
imaginative, 
inspired, 
inventive, 
resourceful, 
ingenious, 
innovative 

Based on the bureaucratic 
mode of training and 
practice, a Nigerian teacher 
is mostly traditional, 
uninspired and 
unimaginative. The teacher 
is expected to lead children 
to identify and solve 
problems and learn how to 
create knowledge 

3.  Community 
related 

Contextual, 
related and 
appropriate  

Partly as a result of the 
theory-based training, a 
typical Nigerian teacher is 
mostly unconnected with 
the neighbourhood  

4.  Competent Knowledgeable, 
well-informed, 
skilled, 
experienced, 
expert, 
proficient in 
courses in 

Amateur in pedagogy 
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education, 
teaching 
subjects, 
general studies 
and teaching 
practice. 

5. Committed Dedicated, 
loyal, devoted, 
steadfast, 
unswerving, 
faithful 

Partly because of the 
admission process that 
allows education to be a 
dumping ground for 
“cheaters”, there are 
practising teachers who are 
uninterested, unattached 
and apathetic to the 
teaching profession. 

 
Source: Adopted from Babalola, J.B. (2011). Teacher Professionalism 
in a Time of Global Changes 
 
Factors Militating against Effective Classroom Management  
Several problems manifest in the typical classroom situation in Nigerian 
schools which have the capability to constrain a smooth teaching and 
learning process, and ultimately school productivity. These factors are 
student-based, teacher-induced and of course school-generated 
problems. Successful classroom management may be difficult where 
some of these problems occur in the classroom. These problems 
include among others:  
 

 Students’ absenteeism  

 Disobedience and general disrespect for constituted 
authority 

 Fighting (verbal and physical)  

 Noise making by students 

 Noise from markets and garages located near schools 

 Gas/smoke pollutions from the immediate environment 
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 Drug misuse/abuse  

 Sleeping in the classroom  

 Untidiness of the classroom environment 

 Dilapidated buildings, lacking mental stimulating facilities 
that are characterized with low or no seating arrangement 

 Failure to do assignment/homework   

 Lack of concentration by the learner (day dreaming/mind-
drifting) 

 Poverty of the parents which has made education and 
learning impossible for children especially disabled children 
in the rural areas. 

 Lack of cordial relationship between the teachers and the 
students  

 Poor mastery of the subject taught or subject matter 

 Lackadaisical attitude of teachers 

 Poor or absence of both internal and external supervision 
of schools 

 Use of inappropriate methods of instruction and 
instructional materials 

 Inability to identify students’ individual differences in terms 
of their interests, abilities and weaknesses 

 Inability of teachers to stamp their authority in the 
classroom 

 Inability to communicate effectively with the students   

 Inadequate planning and preparation of lesson plans and 
lesson notes  

 Overcrowded classrooms with a very high student-teacher 
ratio 

 Poor school administration  

 Harsh school environment, among others (Arogundade, 
2009).  
 

There is a long list of militating factors against the effective 
performance of the classroom teacher in a school situation. The need 
for the teacher to anticipate and circumvent these recurrent classroom 
problems is essential if his/her productivity is to be increased. Thus, for 
an enhanced productivity, a conscious teacher must have the 
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prerequisite skills to effectively manage the classroom for a greater 
learning outcome.       
  
Classroom Management for Improving Teachers’ (School) Productivity    
According to Arogundade (2009), classroom management refers to 
some forms of arrangement and co-ordination that takes place in the 
classroom. It is a method or technique which the teacher adopts to 
ensure that every learner utilizes available resources with the sole aim 
of achieving the goals of the school system towards learning (Tella, 
Ajayi and Olowoye, 1990; in Arogundade, 2009). More succinctly  and 
explicitly put, Adewole and Tuoyo (1994) defined classroom 
management as the process whereby human and material resources 
are organized, students motivated and inspired and a conducive 
learning environment created to accomplish educational objectives.  

Thus, judging from the various definitions, we can conclude 
that classroom management is the effective and efficient utilization of 
students and other learning resources available to the teacher to 
achieve an optimum level of the teaching and learning objectives. The 
major aims of classroom management among other reasons are to: 

 
1. realize the school objectives ; 
2. prevent wastages; 
3. enable students to achieve the highest level of their 

potentials; 
4. ensure optimum utilization of resources in the classroom;  
5. avoid time wasting;  
6. coordinate classroom activities; and 
7. guide against unseen administrative problems (Atanda, 

2009 & Arogundade, 2009). 
 
Principles for Effective Classroom Management  
Having identified the objectives and need for classroom management 
by the teacher, the following principles were suggested by Atanda 
(2009) who advocated that for teachers to have an effective learning 
outcome in the classroom, they should: 
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 exhibit self-discipline;  

 establish rapport with students; 

 devote enough time to plan class work;  

 have the interest of students in mind;  

 treat all students equally and with respect;  

 have positive expectations of the students;  

 be consistent in dealing with students and situations; and  

 locate source of good behaviour, misbehaviour and use 
appropriate punishment or reward wisely.   

Strategies for Effective Classroom Management  
In view of the envisaged and inherent problems that militate against 
effective teaching and learning process in the classroom, the following 
strategies may be adopted by the teacher to improve productivity: 
 

1. Ensure a hygienic and congenial physical classroom 
structure. For example, desks and tables should be properly 
arranged and the class made neat to enable free flow of 
information between the teacher and the students. 

2. Have a good knowledge of the learners. The teacher should 
be able to know the strengths and weaknesses of the 
students. This will help the teacher on how best to assist 
such students and devise methods to apply in helping them 
or otherwise. 

3. Have a good mastery of the subject matter. The teacher 
should know far more than the students in his/her subject 
area. This will enable the teacher to be in total control of 
the teaching-learning process. 

4. Use appropriate and relevant learning materials according 
to the level of the students’ mental development.  

5. Use appropriate methods of instruction. The method used 
by the teacher should be one which stimulates learning, for 
example, that which can arouse the active involvement of 
the learners (students).  

6. Provide appropriate and meaningful instructional materials. 
7. Ensure a proper management of employed instructional 

materials during the teaching-learning process.  
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8. Ensure the existence and observance of classroom rules 
and regulations.  

9. Solve problems whenever necessary.         
10. Ensure that teaching and learning is done under organized, 

planned, and fortified environment with teaching/learning 
instructional aids to stimulate students' sense of 
conception, perception and concentration to facilitate 
systematic understanding and acquisition of knowledge in 
them. 

  
Conclusion  
The role of the classroom teacher as a catalyst for educational and 
subsequently national development cannot be over-emphasized.  

Nevertheless, the observed low productivity among teachers in 
public schools calls for a serious concern. A concerted effort is 
therefore needed to improve the performance of teachers in public 
schools for the benefit of the entire school system. One important 
means of achieving an increased productivity of teachers and have an 
increased learning outcome of students in schools is through an 
effective classroom management. The classroom is the school theatre 
where the students are diagnosed and treated through the 
instrumentality of teaching. In order that we might have a rewarding 
learning outcome/quality in our schools, an appropriate environment 
for effective classroom management needs to be considered. Different 
classroom management strategies for improved teachers’ productivity 
in schools have been suggested. An adoption and extension of these 
strategies will go a long way in improving the productivity of teachers in 
schools and subsequently the achievement of the schooling objectives.                            
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Abstract 
It is highly imperative to emphasize the significance of human resources 
development in the wealth creation of a developing nation such as 
Nigeria. This study, thus, highlighted the role of higher education in 
developing entrepreneurial skills among Nigerian undergraduate 
students. This was informed from the fact that there is a high rate of 
unemployment in Nigeria, which has been attributed to some academic 
programme challenges and policies in the tertiary institutions. The study 
adopted the descriptive survey design, and the ten Universities in Lagos 
and Ogun States of Nigeria constituted the population. Out of this, four 
public and two private universities were randomly selected. 150 
undergraduate students were also selected from five faculties using 
purposive random sampling technique. Both documentary analysis and 
structured questionnaires were used for data collection. The Pearson 
Product Moment Correlation Coefficient and descriptive statistics were 
used to analyze the data. The results revealed that most institutions 
concentrate mainly on acquisition of knowledge which could only 
sustain the graduates in white collar jobs rather than creating their 
jobs. The study recommended among other things that quality of 
instruction in the institutions has to be redirected towards inculcating 
the values of acquisition of competencies necessary for self-reliance and 
poverty reduction.  

 
Introduction and background 
The importance of education and human capital has been brought out 
in many studies of economic growth and development. Psacharopoulos 
and Woodhall (1997) assert that human resources constitute the 
ultimate basis of wealth of nations. Capital and natural resources are 
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passive factors of production, human beings are the active agencies 
who accumulate capital, exploit natural resources, build social, 
economic and political organizations, and carry forward national 
development. According to Babalola (2003), the rationality behind 
investment in human capital is based on three arguments, namely: new 
generations must be given the appropriate parts of the knowledge 
which has already been accumulated by previous generations; new 
generations should be taught how existing knowledge should be used 
to develop new products, to introduce new processes and production 
methods and social services; and people must be encouraged to 
develop entirely new ideas, products, processes and methods through 
creative approaches. 

Based on the above, the contributions of tertiary education to 
national development have motivated countries, individuals, 
communities and corporate organizations to invest massively in 
education. The National Policy on Education (NPE, 2004) highlighted 
some of the aims of higher education to include the development of 
intellectual capacities of individuals to understand and appreciate their 
environments and the acquisition of both physical and intellectual 
skills, which will enable individuals to develop into useful members of 
the community. However, these objectives cannot be said to have been 
fully met as a result of some constraints impeding the attainment of the 
policy statement.  This problem had become eminent considering the 
number of graduates in our tertiary institutions seeking placement in 
the few declared vacancies in the public and private establishments, 
particularly in Nigeria. In view of this unpalatable situation, higher 
education is expected to be tailored towards developing graduates 
from tertiary institutions in order to meet the socio-economic needs of 
Nigeria.  Every educational system is expected to be seen as responsive 
and capable of incorporating the national realities. Higher education in 
the Nigerian society must not be seen as a situation described by 
Ramson (1995) (Fabiyi and Adetoro, 2006) as where: 

 
Schools were prejudiced against the work in the production 
industry, curricular were not related to the realities of most 
pupils’ work after learning in school and pupils leave school 
with little or no understanding of the workings or 
importance of the wealth producing sector of the economy. 
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In Nigeria, higher education comprises the universities, polytechnics, 
colleges of technology, colleges of education and other professional 
institutions. In recent years, there have been steady and significant 
changes aimed at sustainable development of higher education. Before 
1979, only the Federal Government controlled university education in 
Nigeria. The placement of higher education under the concurrent list of 
the 1979 Nigerian constitution was a breakthrough for the state 
governments to establish their own universities. The promulgation of 
Degree 9 of 1993 also allowed private sector participation in university 
education which led to the establishment of private universities in the 
country. Nigeria is a nation of about 150 million people and there is 
explosion in students’ population in tertiary institutions. For instance, 
there were 53 Universities, 54 Colleges of Education and 55 
Polytechnics in 2003, but as at 2007, the numbers increased to 93 
Universities, 56 Colleges of Education and 58 Polytechnics 
(International Labour Organization Report on Nigerian Education, 
2009). Sequel to the proliferation of tertiary institutions and the 
population growth in Nigeria, the total student enrolment increased in 
an unprecedented rate. Total university student enrolment increased 
from 606,104 in 2002/2003 academic year to 724,856 in the 2004/2005 
academic year. Total student enrolment in the Colleges of Education 
increased from 197,041 in the 2002/2003 academic year to 351, 519 in 
the 2004/2005 academic year. The total student enrolment in the 
Polytechnics also escalated from 159,476 in the 2002/2003 academic 
year to 272,038 in the 2004/2005 academic year. In the same vein, 
total graduate turnout of these institutions correspondingly grew from 
514,214 in the year 2003 to 619,097 in the year 2005 (ILO report on 
Nigerian education, 2009). 
 
Table 1: Graduate Unemployment Rate in Nigeria between 2005 and 
2009 

 
Location 

Year 

2005 2006 2007 2008 2009 

Urban 
Rural 
Total 

19.0 
13.3 
32.3 

18.8 
13.4 
32.3 

18.7 
13.4 
32.1 

15.6 
21.7 
37.5 

13.9 
26.4 
40.3 

Source: International Labour Organization Report (2009) 
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Despite this upsurge number of tertiary institutions, enrolment rate, 
and increased graduate turnout, the issue of graduate unemployment 
has increased from 32.3% to 40.3% between 2005 and 2009 
respectively, with their attendant consequences (such as increased 
crime rate, unfulfilled dreams, suicide, impaired financial position etc) 
posing great challenges to the development of the nation. In Nigeria, 
national unemployment rate escalated from 11.9 per cent in the year 
2005 to 14.9 per cent in 2008. As of 2009, the rate had increased to 
19.7 per cent (National Bureau of Statistics, 2010). This situation is seen 
as a generalized waste of human resources. Consequently, 
entrepreneurial skills needed for sustainable development of these 
graduates need to be adequately developed while still in school. Hence, 
this study reiterates the need to gear higher education in Nigeria 
towards the development of entrepreneurial skills among youths. 
 
Conceptualizing Entrepreneurship 
Entrepreneurship refers to an individual’s ability to turn ideas into 
action. It is also defined as the ability to set up, organize and control a 
business (Aderogba, 2010). The term, according to Sadiq (2008) in 
Aderogba (2010), revolved around activities including identification of 
enterprises, combination and allocation of resources, planning and 
controlling business management, mobilization and utilization of local 
materials, risks bearing, marketing, innovation and the creation of 
employment opportunities. In the same vein, an entrepreneur is an 
individual who has the capacity to identify business opportunities and 
to establish and run a business venture successfully. An entrepreneur is 
therefore considered unique in that he creates some sort of innovative 
economic activity that never existed elsewhere; he monitors the 
changing business environment constantly and quickly takes advantage 
of new technology introduced to enable him improve on how he can 
serve the market better than his competitors; he becomes self-reliant 
and is able to do things in his own way (Sadiq, 2008).  

Entrepreneurial skills offer students the tools to think creatively 
and be an effective problem solver. Education for entrepreneurship can 
be particularly effective in the higher institutions of learning, as 
students are close to entering working life and self-employment may be 
a valuable option for them. Graduates are entering an environment 
that is changing and unstable because technology and contingent 
factors are daily changing the world of opportunity. Students today 
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increasingly recognize that in the current economic climate most jobs 
are rarely “for life”. The world of employment is changing, hence, 
Fallows and Steven (2000) state that “permanence and longevity is no 
longer a significant feature of career paths: traditional paths have 
disappeared”. 

This widely held view has led to the speculation that there will 
be continuing growth in self-employment as a career option for 
individuals at different stages in their lives. There is now a widespread 
recognition that entrepreneurship is the engine that drives the 
economy of most nations. In Nigeria, the need for entrepreneurial 
development seems to be occasioned by the high level of 
unemployment. Nafukho (1998) therefore regards education as a vital 
measure to ignite entrepreneurial mindset among young people and 
asserts that promoting entrepreneurial skills and attitudes provides 
benefits to society through creation of new jobs that may spring up 
from entrepreneurial small firms. 

Consequently, the Federal Government of Nigeria in 2007 
introduced a compulsory course known as “Entrepreneurship and 
Corporate Governance” in all tertiary institutions with the sole aim of 
enhancing the entrepreneurship skills among students as well as fresh 
graduates in the country. This is done in order to reduce the level of 
unemployment, encourage creativity and promote self-reliance. 
Furthermore, Davies (2001) in his annual Global Entrepreneurship 
Monitor (GEM) reports that there is an overall lack of entrepreneurship 
elements in the education system in Africa. Some of the factors 
adduced include the following among others: inadequate business role 
models; negative mindsets towards confidence, lack of initiative and 
creativity; and negative perception towards entrepreneurship as a 
career choice. 

The economic structure in Africa is well served by higher 
institutions, in that they provide a resource pool for big businesses. In 
the process, however, a student’s mindset has been entrenched to 
employment in the big businesses. In the last few years, small and 
medium businesses in the country are accounting for an increasingly 
greater proportion of economic activity. As such, higher institutions in 
Nigeria need to redefine their role in the economy and in the society. 
Policies around entrepreneurship should focus on identifying and 
improving individual entrepreneurial capabilities/potentials at all levels 
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through education, and relevant training should be provided in all 
Nigerian universities. 
 
Entrepreneurship and Higher Education Curriculum in Nigeria 
Undoubtedly, many reforms are ongoing in the Nigerian education 
sector with a view to meeting the demands of the society. Among these 
reforms are the introduction of free and compulsory basic education 
for all Nigerian school-age children and the licensing of private 
universities. With the injection of these noble innovations into the 
education sector by way of reforms, there is increasing demand for 
education and the government cannot but look for means to cater for 
the school products. With the proliferation of schools, colleges and 
universities, Nigeria has produced an army of unemployable and 
unemployed youths. Hence, higher education requires effective 
practice and improvement in a global context that guarantees 
entrepreneurship and employment. In consonance with this, Ijaiya 
(2007) said the agitation for entrepreneurship education is one of the 
ways to solving youth unemployment. Akinkugbe (2004), in describing 
the need for entrepreneurship education for the Nigerian students, said 
this form of education exposes students to the skills they require to 
develop an entrepreneurial orientation and mindset as a necessary 
preparation for the business, vocational and professional lives after 
their formal university education. By complementing their academic 
education with entrepreneurship and financial education, they are 
leveraged with the qualities and skills they need to become more 
relevant in today’s global market places. 

This has consequently received positive response from the 
National Universities Commission (NUC) through the introduction of 
entrepreneurship education to the Nigerian University curriculum. In 
this regard, many higher institutions of learning have yielded to the 
calls through their academic planning units by developing 
entrepreneurship programmes in their General Studies curriculum in 
the new “Benchmarks and Minimum Academic Standards” (BMAS) for 
higher education. This laudable idea is directed towards enhancing the 
career potentials of the Nigerian youths but is yet to take off fully in 
most tertiary institutions in the country.  

Ochiagha (1995) in Ijaiya (2007) sees all forms of education 
(University or Polytechnic) as geared towards preparing individuals 
(directly or indirectly) for productive work, but Vocational Education  
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prepares individuals for a specified work and not for world of work. 
Therefore, Vocational Education as spelt out in the National Policy on 
Education (FGN, 2004) is to give training and impart the necessary skills 
leading to the production of craftsmen, technicians and other skilled 
persons who will be enterprising and self-reliant. Entrepreneurship 
education therefore entails training of all students irrespective of their 
area of specialization in the art of identifying business opportunities for 
the purpose of self-reliance. Through this training, Nigerian graduates 
are expected to possess entrepreneurial skills that would enable them 
to be self-employed and job creators rather than job seekers. 

According to Ojo (1999), “to be successful in the business 
world, students are required to receive proper training and continuous 
re-training on the job because of the dynamic nature of business in 
Nigeria today.” In the same vein, Yusuf (1989) states that 
entrepreneurs or entrepreneurs to-be must therefore be encouraged 
to acquire enough of technical skills. They will also require to be trained 
in how to: calculate profit and loss and to estimate risks; undertake 
market research; put these ideas together into a business plans and 
make it happen. Therefore, acquisition of entrepreneurship skills will 
encourage Nigerian students to engage in one economic activity such 
buying and selling, printing, tailoring, farming, Computer/GSM repairs, 
catering services, cabinet making, technology, automobile mechanics, 
leather works, painting, textile design, barbing, etc. which would in turn 
boost and bring about vibrant economic competition among students.  

Also, it will provide the student with theoretical background 
necessary for meaningful economic engagement. Such skills will not 
only enable them to make informed choices in terms of decisions on 
what, how and when to do any economic activity but also stimulate the 
human tendency for freedom by encouraging students to strive to be 
self-reliant after graduation, enable the students to be acquainted with 
the business atmosphere before graduation, position the students to 
appreciate wealth creation rather than searching for non-existing white 
collar jobs. Consequently, acquisition of basic entrepreneurial skills will 
accelerate the nation’s economic growth, owing to the fact that youths 
are known to be full of innovative ideas if given the opportunity.  

Developing nations like Nigeria have to re-channel the 
boisterous energies of youths to more productive business adventures 
rather than crimes and cultism as presently witnessed on campuses. 
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Impediments to Entrepreneurship Education in Nigerian Universities 
Various tertiary institutions in Nigeria are gradually incorporating 
entrepreneurship education into their curriculum but most institutions 
are faced with some challenges. Inegbenebor (2005) highlighted the 
challenges which need to be addressed if entrepreneurship education is 
to attain the desired goals. 
 

 Orientation of student:  It is important to note that 
entrepreneurship is not yet a popular vocational choice among 
young people in Nigeria. The dominant culture at the moment is 
a wage-earner culture. In many ways, the socio-cultural 
environment does not favour entrepreneurship given the 
collectivist values of the society. There is a need therefore for 
entrepreneurship education to have a significant promotional 
content to stimulate and sustain the interest of students in the 
programme. 

 Orientation of university administration: Many university 
administrators are largely ignorant of the value and potential of 
entrepreneurship education in national competitiveness and 
development. Entrepreneurship education in such institutions 
may not have the level of support that it needs to gain 
acceptance among students and staff. It is imperative that 
university administration seeks to educate themselves on the 
importance of entrepreneurship education. The National 
Universities Commission (NUC) should go beyond prescribing the 
minimum academic standards with respect to entrepreneurship 
education to organizing seminars and workshops with the aim of 
enhancing the knowledge of university administrators in this 
area. 

 What to teach and to whom: This points to the need for students 
to study the entrepreneurship education. There is need to 
understand that there is a difference between entrepreneurship 
and small business management. It is suggested that NUC 
provides a forum for entrepreneurship teachers and educators to 
brainstorm for the purpose of generating ideas for use by 
universities. This is not to suggest that a standard programme 
should be forced on universities. The question of who is to be 
target entrepreneurship is important. While everybody can 
benefit from entrepreneurship education, the constraints of large 
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class size for teaching effectiveness make it imperative for this 
question to be addressed. Should entrepreneurship be an 
elective or a compulsory course? Should students be allowed to 
self-select themselves for entrepreneurship education? Whatever 
the answer to these questions, it is important that 
entrepreneurship is promoted heavily among young people. 

 Who is to teach entrepreneurship: At the moment, teaching 
entrepreneurship is an all-comers game. As the programme 
becomes more popular, many more academicians who do not 
have the required preparation are bound to jump into the train. 
Yet teaching entrepreneurship requires special training and 
experience. Once again, the National Universities Commission 
(NUC) and each university, polytechnic and college of Education 
need to build capacity in this area to have meaningful results. 
One technique that can be useful in improving teachers’ 
entrepreneurship knowledge is to encourage institutions involved 
in sharing resources, knowledge and experience in this area 
through seminars, conferences and workshops. 

 Lack of teaching materials: There is a dearth of teaching 
materials especially case materials that are suitable for teaching 
entrepreneurship in Nigerian universities. It is suggested that 
entrepreneurship teachers in the various institutions should 
embark on producing real cases, projects of entrepreneurs, and 
exercises that are suitable for experiential learning among 
students. 

 Uncoordinated and weak institutional support: Government and 
its agencies responsible for entrepreneurship development have 
not started to address the problem of entrepreneurship 
education at all levels of educational system. It has been stated 
earlier that stimulation and sustenance of entrepreneurship 
education and small business management training can be 
carefully traced to articulated government policy and funding. 
Agencies such as the Small and Medium Enterprises Development 
Agency (SMEDA) needs to address this issue with the aim of 
providing funds to the universities and other institutions for 
entrepreneurship education. 
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Strategies for Effective Entrepreneurship Education 
To achieve quality entrepreneurship education and enhance youth self-
reliance in Nigeria, the following strategies according to Ayodele (2006) 
will help to alleviate the problem: 

 There should be some form of genuine school work based 
learning incorporated in some studies as part of the national 
economic development strategies. The development of 
apprenticeship scheme would give new graduates some work 
skills and experience. 

 Pooling local public and private funds to create a small venture 
capital fund. 

 School-based enterprises where students identify potential 
business, plan, create and operate small business using the 
school as mini-incubators. 

 Providing small business schools where interested students and 
community members can participate. 

 Developing entrepreneur internship programmes matching 
students with locally successful entrepreneurs with clearly 
established education programmes. 

 Establishing an enterprise college aimed at fostering the 
specific skill sets required for entrepreneurship to serve as skill 
acquisition centers for the youths. 

 Creating an economic friendly political environment. 

 Improving on the government taxation on small scale 
businesses. 

Henderson (1995) in Ineghenebor (2005) identified the winning 
strategies of successful entrepreneurs which potential entrepreneurs 
can use to create a moneymaking business that include;  
conceptualising a product or service to meet a defined need; evaluating 
the potential of the business idea by analysing the trends in the 
economy which may influence the fortunes of the business; developing 
a credible business plan; assembling the needed resources to 
implement the plan; launching the business; expanding the business; 
developing capacity to manage atrocity and crises when they occur and 
managing the successful venture. 
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Statement of Problem 
It has been a common practice in Nigeria that employees spend their 
active life in the same company, more often than not, in a State 
company. This has made self-employment and entrepreneurial 
activities remain underdeveloped for a long time. This has also 
contributed in no small measures to the ever increasing unemployment 
rate in Nigeria. Thus, if there is one problem giving an average Nigerian 
sleeplessness night, it is the issue of unemployment and youth 
restiveness (Elebeke, 2011). More worrisome to everyone, especially 
parents, is that most graduates today end up as long time applicants, 
not because there are no jobs to absorb them but because they are 
either unemployable or too many for the limited vacancies declared.  

Obviously, a number of deficiencies have been identified in the 
Nigerian higher education as the causes, some of these are: deficiency 
in communication skills; deficiency in technical skills; lack of conceptual 
analytical skills; and lack of management skill. These deficiencies are 
attributable to inadequate funding, decaying infrastructural facilities, 
poor staff condition of service leading to brain drain, low quality of 
intake of students from secondary schools which have been neglected 
over the years. Resultant effect of which is a remarkable decline in the 
quality of output and consequently high rate of unemployment. This 
background, therefore, informed this study. 

Be that as it may, it is widely believed that higher education 
provides adequate training and aids production of qualified personnel 
who are capable of working independently, effectively and efficiently. It 
is also believed that this form of education enhances the development 
of entrepreneurship skills (such as technical, imaginative, analytical and 
creativity) among students in the tertiary institutions. The questions 
arising from the background which this study sought to answer 
therefore include the following: 

1) Why are majority of Nigerian graduates jobless? 
2) Do Nigerian graduates receive sufficient skills to make them 

self-reliant? 
3) How far has the Nigerian higher education curriculum been 

able to adequately prepare students for the world of work?  
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Research Hypotheses 
Ho1:  There is no significant relationship between higher education 

curriculum and acquisition of entrepreneurial skills in Nigeria. 
 
Methodology 
The descriptive survey design was used for the study. Students from 
the public and private universities in Lagos and Ogun States of Nigeria 
constituted the population of the study. Out of this, four public and two 
private universities were selected using the purposive sampling 
technique. Five final year undergraduate students from the Faculties of 
Administration, Education, Arts/Social Sciences, Science/Engineering 
and Medicine were randomly selected given a sub-total of 25 
participants from the Faculties and a total of 150 subjects for the study. 
Documentary analysis and a self-constructed questionnaire titled 
‘‘Higher Education Curriculum and Acquisition of Entrepreneurial skills 
Questionnaire (HECAES-Q)” were used to elicit information for the 
study. Using the test-retest method of reliability, a reliability index of 
0.72 was obtained. Data obtained was also analyzed using the 
Pearson’s Product Moment Correlation Coefficient statistical tool (at 
5% probability level of significance) as well as the descriptive statistics. 
 
Results 
 
Research Question 1: Why are majority of Nigerian graduates jobless? 
 
Table 1: Annual Graduate Turn-Out of Bachelor’s Degree by Discipline 

Discipline 

2002 2003 2004 2005 

Male 
Femal
e 

Male 
Femal
e 

Male 
Femal
e 

Male 
Femal
e 

Administrati
on 
Agriculture 
Arts 
Education 
Engineering 
Technology 
Environment
al Science 
Law 
Medicine 
Pharmacy 

4,727 
1,381 
2,938 
3,221 
4,558 
1,079 
2,112 
1,538 
312 
4,461 
8,459 
45 

3,413 
705 
2,982 
3,248 
679 
395 
1,781 
613 
138 
2,840 
4,996 
22 

6,380 
1,366 
3,672 
3,560 
5,425 
1,201 
2,846 
1,489 
186 
5,839 
8,187 
67 

5,321 
873 
3,963 
3,391 
800 
560 
2,664 
903 
144 
4,347 
5,658 
30 

4,089 
1,268 
2,706 
2,361 
4,182 
940 
1,901 
1,219 
320 
4,390 
6,017 
48 

3,201 
828 
2,746 
3,008 
689 
368 
1,461 
721 
235 
2,581 
4,220 
21 

2,521 
299 
1,687 
2,352 
1,061 
643 
1,007 
359 
12 
2,190 
2,893 
- 

1,843 
167 
1,495 
2,095 
116 
243 
626 
230 
10 
1,379 
2,296 
- 
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Science 
Social 
Science 
Dentistry 
Vetinary 
Medicine 
Others 
Total 

99 
1,059 
35,98
9 

47 
457 
22,31
6 

155 
879 
41,25
2 

54 
401 
29,10
9 

47 
617 
30,10
5 

21 
214 
20,31
4 

30 
273 
15,32
7 

6 
209 
10,71
5 

Grand Total 58,305 70,361 50,419 26,042 

Source: National Universities Commission, 2008 
 
 Table 1 above revealed that a good number of Nigerian graduates do 
not read courses that are naturally entrepreneurial. Majority prefer 
courses (such as Business Administration, Law, Engineering and 
Medicine) that could fetch them white collar jobs. This indicates and 
explains the rationale for the high rate of unemployment in the society. 
 
Research Question 2: Do Nigerian graduates have access to 
entrepreneurial activities that could make them self-reliant? 
 
TABLE 2:  Entrepreneurship Development Program/Activities in 
Nigerian 
ITEM 2005 2006 2007 2008 2009 

Entrepreneurship 
Development 
Programme (EDP) 
beneficiaries 
 
Vocational skill 
development of National 
Open Apprenticeship 
Scheme (NOAS) participants 
 
Unemployed youths trained 
under NOAS 
 
Trained youths 
provided with tools to 
 establish own Business  
 
National open 
Apprenticeship scheme 
NOAS:(a) Registered 
           (b) Beneficiary 

- 
 
 
20,649 
 
 
 
38,219 
 
 
1.901 
 
 
37000 
38223 
 
4500 
1468 
 
 
11100

36, 000 
 
 
20,877 
 
 
 
25,000 
 
 
1,480 
 
 
37000 
25000 
 
1125 
407 
 
 
11100

39,55
1 
 
 
9,300 
 
 
 
- 
 
 
- 
 
 
- 
- 
 
- 
- 
 
 

21,551 
 
 
11,624 
 
 
 
15,25  5 
 
 
25 
 
 
37000 
15265 
 
2625 
1205 
 
 
111,000 5050

105,00
0 
 
 
15,354 
 
 
 
36,105 
 
 
120 
 
 
37000 
36105 
 
2250 
615 
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School on Wheel: (a) 
Registered 
                           (b) 
Beneficiary 
 
Entrepreneurship Devt. Prog
. (EDP) 
(a) Registered 
(b) beneficiary 
 
Start your own Business 
(a) Register 
(b) beneficiary 
 
Women co-operatives 
(a) Register 
(b) Beneficiary    
 
Rural agric dev and training 
scheme:  
(a) Registered 
(b) beneficiary 
 
Rural handcraft scheme  
(a) Register 
(b) beneficiary 
Environmental 
Beautification scheme: 
 (a) Register 
 (b) Beneficiary  
Graduate attachment 
programme: 
(a) Register. 
(b) Beneficiary 
Community dev. Scheme 
(a) Register. 
(b) beneficiary 

0 
63000 
 
 
25706 
25706 
 
 
3700 
3700 
 
 
12580 
9737 
 
 
11100 
9285 
 
3700 
1850 
 
5550 
- 
 
925 
925 

0 
- 
 
 
7400 
203 
 
 
3700 
- 
 
 
12580 
1020 
 
 
- 
- 
 
3700 
1850 
 
5550 
- 
 
925 
- 

- 
- 
 
 
- 
- 
 
 
- 
- 
 
 
- 
- 
 
 
- 
- 
 
- 
- 
 
- 
- 
 
- 
- 

2 
 
 
7400 
185 
 
 
3700 
500 
 
 
12580 
1222 
 
 
- 
- 
 
3700 
540 
 
5550 
- 
 
925 
- 

111000 
58000 
 
 
7400 
370 
 
 
3700 
3700 
 
 
12580 
3867 
 
 
5550 
- 
 
3700 
- 
 
5550 
- 
 
925 
- 

Source: National Bureau of Statistics (2010) 
 
A cursory look at Table 2 above shows that various entrepreneurial 
programmes are supported by the government. The number of 
participants registered over the period of analysis is constant while the 
number of beneficiaries out of the total number of graduates of the 
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programs is however very low. This indicates that not many people 
gained access to these programmes in the recent past. 
 
Research Question 3: How far has the Nigerian higher education 
curriculum been able to adequately prepare students for the world of 
work? 
 
Table 3: Responses to Relevance of the Nigerian Higher Education 
Curriculum 

 
Items Yes 

 
No 

 
Mean Score (X) 

I was taught the rudiments of Business 
Plan 20 

130 7.5 

I was exposed to the Sources of Capital 
while in school 28 

122 5.4 

I understand the concept of Financial 
Plan 10 

140 15.0 

I can recognize and create business 
opportunities 35 

115 4.3 

I have the basic knowledge of Feasibility 
Analysis 25 

125 6.0 

I understand business ethics and social 
responsibility 15 

135 10.0 

I can adequately run a Marketing Plan 15 135 10.0 

I understand the nature and importance 
of entrepreneurs and the 
entrepreneurial Process 30 

120 5.0 

 
Table 3 above indicates that an average Nigerian university course 
concentrates more on the core content and not entrepreneurial 
element of such course. All the reactions in the table shows that 
students are not often exposed to the rudiments of entrepreneurship 
education. It also reveals that their content areas do not, in most cases, 
expose students to creating business opportunities but rather to 
acquisition of knowledge and skills that can sustain them in white collar 
jobs. 
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Analysis 
Ho1: There is no significant correlation between higher education 
curriculum and acquisition of entrepreneurial skills in Nigeria. 
 
Table 5: Summary of Correlation Analysis of Higher Education 
curriculum and acquisition of Entrepreneurial Skills 

Variables N=150 

Mean (X) SD r-value 

Higher Education 
Curriculum 
 
Entrepreneurial Skills 

45.61 
 
 
41.03 

7.67 
 
 
6.22 

 
 
.68** 

**Significant; P = .05; df = 148, critical r = .17 
 

Table 3 above shows that there is a significant correlation between 
higher education curriculum and acquisition of entrepreneurial skills (r-
Cal .68 > r-critical .17). This implies that curriculum content of higher 
education has a great implication on teaching entrepreneurship 
education in the universities. 
 
Discussion 
The study revealed a significant correlation between higher education 
curriculum and acquisition of entrepreneurial skills. The curriculum of a 
university is the totality of the experiences that are offered to the 
students by the institution in the pursuance of its teaching and learning 
philosophy, goals and objectives. NUC (1999) emphasized that the 
curriculum of any programme is aimed at equipping students with 
knowledge and professional skill. The National Policy on Education 
(2004) emphasized the contribution of university education to national 
development through intensifying and diversifying its programme for 
the development of high level manpower. Given the high rate of 
unemployment in Nigeria, the development of entrepreneurship skills 
and inclusion in the university curricula should be of paramount 
importance to the government. Okebukola (2001) opined that in re-
designing university curricula, emphasis should be placed on facilitating 
the acquisition of skills, competencies and abilities which are required 
by employers of labour. 
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Conclusion and Recommendations 
Education is undisputedly recognized as the bedrock of any meaningful 
development. The National Policy on Education (2004) states the need 
for functional education to be relevant, practical and acquisition of 
appropriate skills and the development of competencies as equipment 
for the individual to live in and contribute to the development of his 
society. This means that the quality of instruction at all levels (primary, 
secondary and tertiary) has to be oriented towards inculcating the 
values of acquisition of competencies necessary for self-reliance and 
reducing poverty. In the opinion of this study, it is recommended 
therefore that entrepreneurship education should be encouraged in all 
higher institutions of learning in Nigeria. Possibly, experienced 
workforce from industries should be co-opted to teach the course. A 
functional approach to the design of the entrepreneurship education 
for Nigerian students should be adopted. Such a programme should be 
practical-oriented through Students Industrial Work Experience Scheme 
(SIWES) with support from all sectors (public and private) of the nation. 
Governments (Federal, State and Local) in partnership with NGOs and 
well meaning citizens should provide graduates’/Students’ loans and 
grants and be disbursed appropriately. Therefore, with collective 
responsibility of the governments and the Nigerian populace, these 
goals of developing entrepreneurship could be achieved in the shortest 
possible time. 
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 Abstract 
This study examined some challenges and prospects of implementing 
Continuous Assessment (CA) in the Nigerian rural schools, using schools 
in two rural Ibadan Local Government Areas of Egbeda and Lagelu of 
Oyo State, Nigeria as case study. It utilized survey research procedure 
while the study data was collected ex post facto. Fifty-six teachers were 
sampled from five schools and used as subjects in the study. One 
instrument was used to collect data which were analysed using 
percentages and chi-square statistic. Findings show that challenges of 
implementing CA in rural  Nigerian schools include: lack of good and 
enabling environment, dilapidated  classes, lack of relevant equipment 
for its execution, shared interest between farming and devotion  to 
school work on the part of the teachers who are the chief implementers, 
lack of knowledge and skills of the appropriate evaluation techniques, 
etc. Respondents suggested that time should be given to implementing 
CA, teachers should be adequately trained in the techniques of 
evaluation, relevant modern technology for its conduct and recording 
should be provided for teachers. It was discovered that these rural 
Nigerians do not understand the import of CA implementation. It was 
thus recommended that teachers should be given relevant training on 
modern evaluation techniques, funds be available for the purchase of 
relevant equipment for its implementation, and the enabling 
environment should be provided by way of acquisition of relevant 
infrastructure and facilities. 
 
Key Words: Challenges, CA Implementation, Rural Schools, Prospects, 
Evaluation Techniques, Modern Technology. 
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Introduction 
According to Onuka (2008), evaluation of which assessment is a part 
plays important roles in the educational development of a nation. It is a 
means by which quality control is carried out and determines the 
educational systemic accountability exemplified by the various 
stakeholders in the industry. It is equally the tool used in determining 
the effectiveness of teaching and learning. It is a vital tool for quality 
assurance in the education sector. Assessment is said to be continuous 
when it is regular, cumulative and comprehensive. Onuka and Owolabi 
(2008) posit that the concept of assessment in Nigeria was officially 
introduced in 1985 by the then military regime which produced a 
manual for its implementation consequent upon the commencement of 
the Nigerian National Policy on Education which was introduced in 1977 
and had since been revised three times (FRN, 1977; 1981; 1998; and 
2004).   

Continuous Assessment uses a variety of instruments in the 
process of assessing students because it considers all the three domains 
of learning, namely: cognitive, affective and psychomotor.  

However, Onuka (2009) found that implementers of this 
innovative evaluation paradigm have concentrated only on cognitive 
domain of learning. According to Onuka and Junaid (2007), it is 
determined using tests, questionnaires, observational techniques 
among other tools in order to really determine whether or not there 
has been comprehensive learning in the system. The result of CA is 
usually used to advise students and thus such results improve students’ 
learning outcomes. 

The reintroduction of the universal basic education and the 
expansion of its scope from six to nine-year basic education in 1999 
brought a new dimension to CA in the form of School Based 
Assessment (SBA) at the lower, middle and upper basic levels.  The 
practice of the original concept of CA in Nigeria continues at the 
secondary school level.  The main objective of the Nigerian government 
by introducing CA is: making it to form a substantial percentage of the 
final certificate examinations.  Yet, as at present, only the examining 
bodies are able to tell what they do with the CA scores collected from 
secondary school as the schools themselves and the rest of the 
educational subsystem and society are not sure of what happens to 
those scores. The reason is that no one seems to trust the 
implementation of CA in the school system in Nigeria.    
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There have been some expression of doubts about the validity 
and reliability of the scores given to examining bodies by schools as 
results of CA tests conducted by them when it is certain school 
authorities sometimes connive with students to cheat in the 
examinations administered by the same examining bodies (Onuka, 
2004; Onuka and Owolabi, 2008; Onuka, 2009).  Psychometric 
properties of the tests that produced these scores are subject to doubts 
as the reliability and validity of the measurement instruments used are 
not ascertained. The competence and capability of some of the 
teachers who generated them is in suspect, since many of these 
teachers were not professionally trained.  

It has been, however, observed that implementation of CA in 
schools has been fraught with some problems which include the fact 
that teachers are not adequately educated in CA implementation; 
stakeholders are unaware of the importance of CA as a quality control 
and assurance tool; and the fact that it assists both teachers and 
students to improve; and as such little or no importance is attached to 
its implementation; thus, sufficient funds are not made for its 
implementation; and CA storage equipment such as computers are not 
made available for teachers to use (Onuka and Oludipe, 2004; 2006; 
Onuka, 2007a). They equally suggested that if these problems were 
frontally confronted, the prospects of CA improving teaching and 
learning are tremendous. Onuka and Owolabi (2008) report that some 
scholars had discovered that though CA can make tremendous 
improvement in student learning and in reducing examination 
malpractices in schools where it is often practised, yet the operators 
need to be honest in the discharge of duties, and use the instrument to 
promote learning among students and enhance teaching by its use in 
the school system (Onuka, 2004; Adeoye and Okpala, 2005; Frempong, 
2005; Oberloher, 2005; Anikweze, 2005). In view of the foregoing 
observations, it has thus become imperative to investigate the 
challenges and prospects of CA to verify the factors that account for the 
unimpressive process of implementation of the continuous assessment 
component of the 6-3-3-4 education system in rural Nigeria. Therefore, 
this study evaluated the challenges and prospects of the 
implementation in the Nigerian rural secondary schools from the 
perspective of some stakeholders in the Nigerian education industry at 
the rural set-up. 
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Research Questions 
 The following three questions were, thus, addressed:  

1. What are the challenges of implementing CA in Ibadan rural 
schools as perceived by the teachers? 

2. What are the prospects of CA implementation in rural Nigeria? 
3. What should be done to ensure appropriate implementation 

of CA in rural schools? 
4. Is there any congruence between the perception of the 

challenges and prospects of continuous implementation of 
CA by male and female teachers in rural schools?  

 
Procedure 
The study adopted the survey research using the ex post facto design.  
Teachers and students were purposively sampled from five secondary 
schools in some Ibadan rural settings of Lagelu and Egbeda Local 
Government Areas. Sixty-six teachers chosen from the selected schools 
constituted the sample for the study. The five schools were 
systematically selected from some eleven rural schools in the two Local 
Government Areas to ensure ruralness and representativeness. 
 
Instrumentation 
A Checklist was adapted from the similar checklists by Onuka and 
Owolabi (2008). The teacher checklist on CA implementation was 
modified and validated using test retest reliability technique producing 
a co-efficient of 0.87 while factor analysis technique was to obtain 
validity co-efficient of 0.79 for the instrument.   This was after 
administering the instrument on a sample of 25 rural teachers similar 
to the main sample used in the study. 
 
Data Collection  
The teacher instrument was administered on the 66 teachers from the 
five schools in the most rural areas. All the questionnaire copies that 
were administered were retrieved from the respondents.  
 
Data Analysis 
The resulting data from this research exercise was analysed using 
percentages and Chi-square statistics. 
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Results and Discussion 
Presented below are the perceptions of the rural teachers about CA 
implementations. 
 
Table 1: Summary of the challenges of teachers in implementing CA in 
rural setting 

Perceived challenges of CA by rural teachers Percentage 
of the 
respondents 

Rank 

Developing valid CA Tests   77.5  (7th) 

Lack of motivation to implement CA    81.0  (6th) 

Marking and recording of CA   76.4  (10th) 

Non-provision of support by the relevant 
authorities in the conduct of CA    

  67.6  (14th) 

 Pooling of test items together very difficult 
due to unavailability of relevant literature on 
evaluation techniques 

  74.8  (12th) 

Wastes the teachers’ time   75.8  (11th) 

Appropriately developing other CA 
instruments 

  94.8  (1st) 

Too many traits to rate   88.1  (3rd) 

Heavy teaching workload   76.9  (8th) 

Many assessment tools to be used   76.9  (8th) 

Frequency of CA administration/operations   69.8  (13th) 

Inadequate knowledge of its importance   83.0  (5th) 

Low level of skills in evaluation techniques   92.7  (2nd) 

Non-provision of the appropriate technology   83.5  (4th) 

 
The challenges of implementing CA as perceived by the Nigerian rural 
teachers are hereby presented in descending order of magnitude: 
developing appropriate CA instrument i.e. the ability to appropriately 
develop the relevant CA instruments, low level of evaluation skills, 
marking and recording, low level of teacher motivation, non-provision 
of the appropriate technology, inadequate knowledge of the import of 
CA implementation, marking and recording of CA tests, test 
administration procedures, etc. Furthermore, teachers’ response show 
the issues relating to marking and recording of CA tests in view of the 
time such exercise takes and the need to follow through the curriculum 
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implementation. Issues concerning the setting of questions or item 
writing also bothered the teachers as challenges in CA implementation.     

The above findings confirm the fact that implementing in 
Nigeria is fraught with challenges (Onuka and Obialo, 2004; Onuka and 
Oludipe, 2004; Onuka and Oludipe, 2004; Onuka, 2007; Yoloye, 2003; 
Anizekwe, 2005; Wiggins, 1998; Wosanju, 2005). This is in tandem with 
the fact that the Nigerian government, whether federal or state, does 
not often make fund available for implementing laudable educational 
programmes (Onuka, 2004; 2007b). These conclusions are in 
conformity with the views of Wosanju (2005) and Wiggins (1998) and 
the finding of Onuka and Obialo (2004) that effective implementation 
of CA can consume much of the teachers’ time and its administration 
can be cumbersome as well as inadequate funding of the system 
leading to poor execution of noble innovation in educational 
evaluation. 

Presented in table 2 is the rural teachers’ perception on how 
CA implementation in the Nigerian rural schools can be improved: 
 
Table 2:   Expected prospects of CA implementation in the Nigerian 
rural schools 

S/No Description Percentage Rank 

1 Reduces examination malpractices 94.4 (3rd ) 

2 Improves learning 98 (1st ) 

3 Improves teaching 98 (1st ) 

4 Affects early correction 89 (4th) 

5 Engenders hardwork by both 
teachers and students alike 

76 (6th) 

6 Creates positive attitude/self-
confidence in the student 

81 (5th) 

 
Table 3 presents what respondents believe are the expected prospects 
of a well-implemented CA in Nigeria. Thus the data shows that 94.4% of 
the respondents agree that faithful implementation of CA in Nigeria can 
help in curbing the malaise of examination malpractices. 98% states 
that it improves learning while another 98% feels that it also improves 
teaching. Again, 76% opines that CA implementation engenders 
hardwork by both the teachers and the students alike and 81% believes 
that it builds up the students’ character.   These results in table 3 clearly 
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show that properly executed CA possesses the prospects of promoting 
learning if appropriately carried out and its results adequately utilized 
(Onuka and Oludipe, 2004). The results also corroborate the finding of 
Onuka and Obialo (2004) that examination malpractices have been 
cankerworm which must be dealt with frontally and that of Onuka and 
Junaid (2007) which discovered that consistent administration of CA 
can reduce examination malpractices as the students become used to 
examination system and also because the CA system improves the 
study habit of the student. Therefore, it is pertinent that all machinery 
for effectively implementing CA in Nigerian schools should be put in 
place, since it has been proven that the CA system can improve 
students’ performance.  
 
Table 3: Summary table of steps suggested by teachers for ensuring 
successful implementation of CA  
Suggested steps Percentage of 

the 
 respondents 

Rank 

Improving invigilation and CA administration    97.98 (1st ) 

Develop/Promote healthy study habit 
among students 

  96.90 (2nd ) 

Decongest/Reduce students population per 
class 

  96.49 (3rd ) 

Improve record keeping   95.86 (4th ) 

Training of teachers in relevant evaluation 
techniques 

  79.04 (5th) 

Improve commitment/motivation of 
teachers 

  77.04 (6th) 

Raise the proportion of CA test component    74.23 (7th ) 

Include assessment of non cognitive 
variables 

  74.23 (7th) 

Ensure CA tests represent instructional 
coverage 

  72.82 (9th) 

Give enough time to students   61.41 (10th) 

Provision of appropriate technology   59.02 (11th) 

 
As depicted in table 3 above, teachers believe that the success of CA 
implementation depends essentially on effective test administration 
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and the promotion of healthy study habits among students.  This gives 
the impression that teachers have little or no control over the 
administration of CA in schools, just as Onuka and Junaid (2007) did 
find that some schools in Kogi State, Nigeria were not effectively 
implementing CA.  The nature of questions to use, the timing of the 
tests and the time table given for administration as well as invigilation, 
when left at the mercy of the system rather than under the control of 
teachers, could lead to a lot of problems. Yet, as Onuka and Junaid 
(2007) suggested, CA implementation should be done co-operatively.  

The issue of decongesting classrooms is closely tied to test 
administration.  Improving record keeping, re-training of teachers and 
ensuring commitment of teachers also go together and among them is 
the possibility of creating the conditions that could make for successful 
implementation of CA in schools. The lack of thoroughness of 
invigilation could promote cheating and this shows that the teachers 
may have to take the CA tests seriously as a vital component of school 
learning by remediating students’ poor performance (Wiggins, 1998; 
Onuka and Oludipe, 2004; Wosanju, 2005).    
 
Table 4: Summary table of differences between perceived challenges 
and perceived prospects and envisaged challenges and envisaged CA 
implementation 

Variable X2- Value Critical Value Cramer’s V Level of 
Significance 

Challenges 132.09 34.50 0.77 0.05 

Prospects 234.70 44.76 0.76 0.05 

 
The results presented in table 4 show that significance difference exists 
between what in the rural teacher’s perception is on ground in terms of 
challenges and prospects of continuous assessment implementation on 
the one hand and the envisaged challenges and prospects respectively 
at 0.05 alpha level. 

This implies that the envisaged and perceived challenges as 
well as those of the prospects, in terms of continuous assessment 
implementation in the rural areas of Ibadan, Oyo State, Nigeria, are 
significantly congruent. That is, there is no significant difference 
between what is perceived and what is envisaged in terms of both the 
challenges facing the implementation of CA in rural Ibadan schools and 
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those of the prospects of using the implementation of continuous 
assessment to improve students’ achievement in the rural 
communities. These findings conform to the findings of Onuka, 2004; 
Onuka and Oludipe, 2006; Onuka and Owolabi, 2008 that continuous 
assessment is a tool for improving students’ cognitive learning in 
particular and learning in general. Thus a carefully and honestly 
implemented continuous assessment in rural school as in urban schools 
can contribute significantly to students’ achievement and learning. This 
is so because the outcome of CA implementation provides immediate 
feedback to the student for improvement even as it does also assist the 
teacher to improving his teaching (Onuka and Oludipe, 2004; Onuka 
and Junaid, 2007; Onuka, 2009), since immediate feedback which 
comes from CA positions the student and even the teacher for 
immediate corrective measure or remediation (Onuka and Oludipe, 
2004). 

By implication, therefore, CA should be honestly and carefully 
implemented, if it were to achieve the objectives which it was 
introduced into the school system. Thus, the relevant authorities 
should ensure that the enabling environment for its implementation 
should be created by way of providing adequate training for teachers 
on developing and effectively using the appropriate evaluation 
techniques. By extension, fund should be specifically made available for 
the implementation of CA in the entire school system. 

 
Conclusion 
The foregoing presentations and discussion have shown very clearly 
and convincingly that there are critical challenges facing the 
implementation of CA in Nigerian rural schools, yet these challenges 
which are not insurmountable do not prevent CA with some prospects 
from improving the education system.  These challenges include: lack of 
quality enabling environment, non-provision of the relevant 
equipment, most teachers do not possess the requisite training, heavy 
teaching workload and large classes, among others. The study shows 
that if these problems are solved, then CA implementation has the 
potentials of improving teaching and learning and thus the entire 
education system. It can assist in building self-confidence in students as 
well as reducing the rate of examination malpractices. It could also 
assist students to cultivate good study habit. 
 



102                             Adams O.U. Onuka 
 

 

Recommendations 
The following recommendations are hereby made as follows: 

1. All stakeholders must support the implementation of CA in the 
rural school system by providing the enabling environment for 
its effective meaning and comprehensive implementation. 

2. CA timetable should be pasted on the notice board for students 
to see and prepare adequately for the CA tests. 

3. The outcome of CA tests and other CA measures should be 
given as feedback to students, their parents and other 
stakeholders for the improvement of the education system. 

4. Appropriate training on evaluation methods should be given to 
all teachers in the rural school system in order to engender 
total implementation. 

5. Government and proprietors of schools must encourage the 
implementation of CA in the schools and the results 
appropriately utilized.    
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Abstract 
The setting of the pre-school environment, the teaching strategy 
adopted and the interactions that permeate the pre-schools section of 
public primary schools make one doubt if the goals of this level of 
education would be met. Based on this, this study investigated the total 
development of pupils that experience pre-schools and those that have 
no pre-school experience at all in public primary school. Ex-post facto 
research design was adopted and the sample of the study comprises  
200 pupils in primary one class from ten selected public primary schools. 
The instrument, Pre-school Education and Total Development 
Questionnaire (0.75) was used for this study. The statistical tool used to 
analyse the data was the t-test. The results show that pupils with pre-
school education have higher intellectual development than those 
without pre-school education (t = 7.991, df 193 p< 0.05) however their 
social (t = 1.894, df = 195), emotional (t = 1.385, df = 195) and physical 
development (t = 1.568, df= 195) were not significantly different (P> 
0.05). It is concluded that the present pre-school education in public 
schools have not been achieving all round development of the children. 
Government is enjoined to provide necessary resources to the pre-
school section in the public primary schools so as to ensure quality Early 
Childhood Education and not just schools.     
  

Introduction 
Early childhood education refers to the study of varieties of human 
experiments and practices in child rearing as well as analyzing what 
takes place in the formal school system.  This means that early 
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childhood education covers the study of the child’s intellectual, social, 
emotional and physical development as well as other factors like 
parents, teachers, peers, siblings, the environment and the daily 
experiences that influence the child’s development. Over the years, 
studies in early childhood education have shown that the type of 
nurturing given to children during the formative years (0–8 years) can 
either enhance or distort their physical, emotional, social and 
intellectual developmental patterns (Bloom, 1964; Durojaiye, 1986 
Myers 2000). The range of opinions however, among professionals on 
pre-school year is very broad. While some see the pre-school years as 
crucial for education intervention and everlasting benefits to the 
children (Rolnick and Grunewald, 2003; Gayer, Philips and Dawson, 
2005; Barnett, 2006 and Baker, 2008); others see pre-school as 
delicate for the formation of personality (Ojala, 1989; Riaket et. 
al.,1989; Alani, 1994; Nwadiani, 1996 and Maduewesi, 2001). Based 
on the above, it is noted that not all scholars agreed on the need for 
early childhood education programme for subsequent educational 
development of children. Those scholars that feel early childhood 
education is not necessary argued that young children are not mature 
enough to learn complex skills demanded by pre-school educational 
programmes and that the warmth of mother love and the fostering at 
children’s emotional security are more important than any form of 
educational programmes (Emenanjo, 2001). In the same vein, some 
leading scholars in early childhood education doubted the wisdom in 
exposing young children very early to formal education (Elkind, 1986; 
Zigler 1987; Weikart, 2000 and Marcon, 2002). These scholars express 
fear that the short-term academic gains would be offset by the long-
term of their motivation and self-initiated learning. Also, Stipek, Feiler, 
Daniels and Milburn (1995) cautioned that early academic gains in 
reading skills associated with former instruction of pre-scholars could 
have long-term negative effects on achievement. 

However, Rolnick and Grunewald (2003) have persuasively 
argued that starting early to educate children should not pose any 
dangers, Emenajo (2001) has noted that some scholars contend that 
early childhood years should be utilized in establishing the child in 
his/her sub-culture and thus exposing him/her to pre-school 
programmes which emphasize intellectual skills. Moreover, some 
research evidences indicate that early childhood education has a 
positive influence on children’s affective, conceptual and social 
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development in subsequent years (Rolnick and Grunewald, 2003; 
Gayer, Philips and Dawson, 2005; Barnett, 2006 and Baker, 2008). 
Recently it has been shown by scientific evidence that early childhood 
education has immense benefits at long run economically on the child 
as well as the economy of the society that invest on it (Calman and 
Whelan 2003; World Bank, 2011). 

Some research findings also corroborate the opinion that pre-
primary school attendance positively affects students’ behavioural 
skills such as attention, effort, class participation, and discipline 
(Rowland, 2005; Mezicobi, 2006 and Osakwe, 2006). This positive 
effect on behavioural skills provide evidence of possible pathway by 
which pre-primary might affect subsequent primary school test 
performance as pre-school education facilitates the process of 
socialization and self control necessary to make the most of classroom 
learning (Currie, 2001).  

Early childhood education in the form of nursery school or 
pre-primary education, as we know it today in Nigeria, is largely in the 
hands of private school owners. Though infant classes could be traced 
back to colonial era, nursery schools began to surface as a result of 
parents especially mothers who are taking up jobs outside the home 
and therefore crave nursery schools (Weikart, 2000, Marcon, 2002). 
The demand for nursery schools in Nigeria was, however, low after 
independence in 1960 until recently when Nigerian educational 
administrators, policy makers and the then military government of 
Nigeria had realized the need for it in the country and gave it official 
recognition in the National policy on Education, the document being 
the first after Nigeria’s independence (enacted in 1977, but revised in 
1981, 1989, 1998 and 2004). 
 As stated in the policy document (FGN, 2004), the purpose of 
pre-primary education shall be to:  

a) Effect a smooth transition from the home to the school; 
b) Prepare the child for the primary level of education; 
c) Provide adequate care and supervision for the children 

while their parents are at work (on the farms, in the 
markets, offices, etc ) 

d) Inculcate social norms; 
e) Inculcate in the child the spirit of inquiry and creativity 

through the exploration of nature, the environment, art, 
music and playing with toys, etc. 
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f) Develop a sense of co- operation and team-spirit; 
g) Learn good habits, especially good health habits and 
h) Teaching the rudiments of numbers, letters, colours, 

shapes, forms, etc through play  
  
Official recognition was given to pre-primary education in the 

national Policy on Education combined with a number of factors to 
give rise to an unprecedented expansion in the provision of child care 
and pre-primary education institution or nursery schools in the 
country. It can then be inferred that pre-school education has come 
and stay in Nigeria. However, the type and modality of pre-school 
education in Nigeria make one to wonder if the education at this level 
could make children achieve whole development.     

Achieving whole development, in terms of intellectual, 
emotional, social and physical development, depends largely on the 
environment. Ecological System Theory, propounded by 
Bronfenbrenner (1986) looks at a child’s development within the 
context of the system of relationships that form his or her 
environment. Bronfenbrenner’s theory defines complex “layers” of 
environment, each having an effect on a child’s development. This 
theory has recently been renamed “bioecological systems theory” to 
emphasize that a child’s own biology is a primary environment fueling 
her development. The interaction between factors in the child’s 
maturing biology, his immediate family/community environment, and 
the societal landscape fuels and steers his development.  Changes or 
conflict in any one layer will ripple throughout other layers. He further 
envisioned the environment as the series of nested structures, but 
also extended beyond the home and neighbourhood but to the school 
setting in which children spent their everyday lives.  In other words, 
he used this theory to describe the development of children by 
looking at the environment factors and external influences that aid in 
the positive outcome of children (Paquette & Ryan 2001). They argue 
that the school environment in terms of availability of space and 
resources and the psycho-social environment play a significant role in 
giving holistic development to the children. But what could be 
observed in the most pre-school setting around, most especially those 
that were set up at the existing public primary schools by the 
government, is nothing but “baby prison”.  
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All that available in such section of the school takes after the 
setting of the public primary school where all you could see in the 
classrooms are chairs and tables for the children; the teachers seat; 
chalkboard; two or three calendars hanged and “please-I-don’t-want-
to-be-here-looking” teachers that will be keeping the children on their 
seats or sleep. 

It is high time a study was carried out to see the extent to 
which this type of pre-school can ensure holistic development in the 
children. It should be clear to the providers of pre-school that the aim 
should not be to develop intellectual capacity of the children alone 
but to prepare them in the four domains of learning (intellectual, 
social, emotional and physical) prior to their entering the statutory 
and compulsory primary education. Therefore the study investigated 
the influence of pre-school education on primary school pupils’ total 
development in Odeda Local Government Area of Ogun State.  It has 
been established that pre-school education is paramount to the 
children’s development since it ensures better exposure during this 
formative years. But the policy of the government that placed this 
important education into the hands of private individual and also bad 
implementation of the policy when government decided to take up 
the challenge in 2004 led to substandard pre-school education in the 
nation. Therefore, it is important now to see if there still exist the 
benefits of this level of education to this primary and other level of 
education.    
 
Research Questions 
The following research questions guided this study:   

1. What is the extent of intellectual development of pupils that 
attended pre-school and those that did not? 

2. What is the extent of social development of pupils that 
attended pre-school and those that did not? 

3. What is the extent of emotional development of pupils that 
attended pre-school and those that did not? 

4. What is the extent of the physical development of pupils that 
attended pre-school and those that did not? 
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Hypotheses 
The following null hypotheses were tested in the study:  
HO1 - There is no significant difference between pupils that attended 

pre- school education and those that did not in their 
intellectual  development.  

HO2 - There is no significant difference between pupils that attended 
pre- school education and those that did not in their social 
development.  

HO3 - There is no significant difference between pupils that attended 
pre- school education and those that did not in their 
emotional  development.  

HO4 - There is no significant difference between pupils that attended 
pre-school education and those that did not in their physical 
development. 

   
Therefore this study in its findings shall provide empirical basis 

to justify the need for greater investment by Government and its 
educational agencies in pre-school education in this country. This would 
be achieved when this study empirically show that the investment of 
government in this level of education produce or otherwise, the holistic 
development which is the aim of the education. This study shall also 
open the eyes of parents to the need for giving proper attention to 
their child and the need to provide necessary materials useful in school.   

Public and private school administrators shall also benefit from 
this research work as it shall made it clear, what could be the result of 
sub-standard pre-school education to the development of the children.  
It shall also serve as a wakeup call to teachers and education planners 
to design National planning and policies that are result oriented and 
aimed at increasing necessary infrastructure in schools.   
 
Research Methodology  
The study was an ex-post facto type.  This design was used because 
there was no manipulation of the independent variables; still influence 
of pre-school education on the total development of primary school 
pupils is investigated. The population for this study comprised all 
primary school pupils in lower classes of public schools in Odeda Local 
Government of Ogun State.   

Purposive sampling technique was used to select 10 public 
primary schools based on the following criteria: The school must be 
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government owned with pre-school section; There must be some pupils 
in primary two class that had no pre-school experience, but started 
primary one class in the school. Primary two class of this school were 
purposive selected so as to be able to access the intellectual 
development as revealed by their academic scores at the end of 
primary one. 

All the pupils without pre-school education in each of the 
school were involved because they were so few. Those pupils with pre-
school education in the class were randomly picked to make 20 pupils 
selected in a school. The target sample was 200 pupils in primary 2 
classes in Odeda Local Government Area of Ogun State but only 197 
pupils fully participated in the study. The age of the pupils range from 5 
to 7 years and the mean age is 6 years. Larger proportion of the pupils 
had pre-school experience (72.6%) while only (27.4%) had no pre-
school experience. Majority (56.9%) are male while (43.1%) are female.  

The instrument used in collecting data was pre-school 
Education and Total Development Questionnaire (PSETDQ).  The 
instrument was developed by the researchers, the questionnaire 
comprised five sections.  Section 1 was designed to obtain the 
demographic information about the pupils like their names, class, 
school, age and sex.  Section 2 was designed to obtain the first term, 
second term, and third term academic performance in 5 compulsory 
subjects. These subjects are: English Language, Mathematics, Science 
and Technology, social studies and Yoruba. This represents the 
intellectual development of the pupils.  Section 3 was designed to 
measure the social development of children. There are 10 items in this 
section and it is rating scale of 4-point Likert scale. Section 4 sought to 
measure emotional development of children with 10 items in 4-point 
Likert scale.  Section 5 measures the physical development of child and 
it is in 4-point likert scale too. 

The instrument alongside the research questions were made 
available to primary education scholars in the department of Teacher 
Education, University of Ibadan and two other veteran primary school 
teachers for necessary criticism and amendment.  The suggested 
corrections were effected and produced to 20 copies and administered 
to pupils outside the sample of the study. Cronbach alpha was used to 
calculate the reliability coefficient and alpha coefficient of 0.75 was got 
which confirm the reliability of the instrument.   
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 Data were collected with the help of five research assistants 
who were trained on how to rate each pupil in the area of social, 
emotional and physical development. Each of the research assistants 
was selected from the participating schools and they were of the class 
teachers in Primary two. One questionnaire was completed for one 
child by the research assistants and these were done for three days. 
The examination results of these pupils in primary one were collected 
by the researchers and were filled in their respective already filled 
questionnaire. 

In analyzing the data collected, frequency count, percentage, 
mean and standard deviation are the descriptive statistics used.  
Inferential statistics of t-test was also used to test the hypotheses at 
0.05 level of significance.   
 
Results 
 
Research Question 1: What is the extent of intellectual development of 
pupils that attended pre-school and those that did not? 
 
Table 1: Extent of Intellectual Development of Pupils With and Without 
Pre-School Experience 

 Pupils with Pre-school 
education 

Pupils without 
preschool 
education 

Subject N Mean (in 
%) 

Std.D N Mean  
(in %) 

Std.D 

Eng. Language  143 54.1 2.16 54 48.5 2.09 

Mathematics 143 56.8 5.33 54 34.4 2.81 

Science & Technology 143 58.0 6.42 54 44.1 2.15 

Social Studies 143 58.3 0.21 54 46.3 1.08 

Yoruba  141 57.6 9.57 54 43.7 .97 

 
Table 1 reveals that pupils in primary 2 classes that have pre-school 
experience develop in intellectual just little above average. Their 
English language score is averagely (54.1%); in Mathematics is (56.8%); 
in science and technology (58%); social studies (58.3%) and Yoruba 
language is (57.6%). That of the pupils without pre-school experience is 
little below average. Their score in English Language is (48.5%); 
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Mathematics is( 34.4%); science and Technology is (44.1); social studies 
is (46.3%) and Yoruba is (43.7%). This implies that pre-school education 
enhances intellectual development of the pupils. 

This could be as a result of the teaching and learning practices 
as well as the school environmental factors that permeate public pre-
schools in Ogun State, most especially, in Odeda Local Government 
Area. The environment that the children are kept is not conducive for 
children learning, no space for children’s play; the classroom are so dry 
of instructional resources for children (Adenipekun, 2004). All these 
most have accounted for the average performance because children 
learn better when they play and explore materials and the environment 
(Kaul, 2002). 
 
Research Question 2: What is the extent of social development of 
pupils that attended pre-school and those that did not? 
 

Table 2: Extent of Social, Emotional and Intellectual Development of 
Pupils With and Without Pre-School Experience 

 Pupils with Pre-school 
education 

Pupils without 
preschool 
education 

Developmental Area N Weighted 
average 

 N Weighted 
average 

 

Social Development 143 3.11 (62.2%)  54 2.91 
(58.2%) 

 

Emotional 
Development 

143 3.04 (60.8%)  54 3.21 
(64.2%) 

 

Physical Development 143 3.11 (62.2%)  54 3.03 
(60.6%) 

 

Table 2 reveals that the social development of pupils that experience 
pre-school education (weighted average = 3.11) is above average and 
more than that of pupils without pre-school education (weighted 
average = 2.91). This implies that pupils that attended pre-school 
education exhibit social development a little more than those that did 
not. 

This could be as a result of home factors and influence of peer 
groups.  This finding is in line with Berruetal et al (1984) who submitted 
that in addition to necessary cognitive capabilities, a child’s ability to 
handle emotions and work with others provide a foundation for 
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learning in the class room.  Children who attended pre-school benefit in 
the following ways:  They have social skills to interact easily and adjust 
to pimary school earlier than those that did not attend pre-school.  This 
finding is in line with the research question since the extent of social 
development of pupils that attended pre-school education in their early 
primary school level is high. 
 
Research Question 3: What is the extent of emotional development of 
pupils that attended pre-school and those that did not? 
According to table 2 the emotional development of pupils that 
attended pre-school (weighted average = 3.04) is also above average 
and less than that of the pupils without pre-school education (weighted 
average = 3.21). This implies that those that attended pre-school 
education exhibit emotional maturity a little less than those that did 
not. 

This could be as a result of the mood, interest and the 
psychological readiness of the child.  The finding is with Anderson 2002, 
who said that when children are exposed to early education, they will 
develop superior communication skills necessary, physical ability, social 
unity, emotional ability needed in adult life and an increased cognitive 
and effective educational balance.  It was concluded that emotional 
development of pupils that attended the pre-school education in their 
early primary school level is high. 
 
Research Question 4: What is the extent of the physical development 
of pupils that attended pre-school and those that did not? 
Table 2 also shows that the physical development of the pupils that 
attended pre-school (weighted average = 3.11) is above average and 
more than those that did not (weighted average = 3.03). This implies 
that those pupils that attended pre-school exhibit physical 
development a little more than those that did not.  
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Testing the Null Hypotheses 
HO1 - There is no significant difference between pupils that attended 

pre- school education and those that did not in their 
intellectual  development.  

 
Table 3: Summary of t-test Analysis Showing Comparison of Intellectual 
Development of Primary Two Pupils With and Without Pre-School 
Education In Public School 

Intellectual 
Development  

N Mean Std 
Dev. 

T Df Sig. 
(P) 

RMK 

Without pre 
school 

54 43.63 06.21  
7.991 

 
193 

 
.000 

 
Sig 

With pre school 143 56.80 11.46 

 
The above table shows that there was a significant difference in the 
intellectual development of pupils with pre-school and those without 
preschool in pry 1, (t = 7.991, df 193 p< 0.05). Therefore the null 
hypothesis 1 is rejected. It is noted that those with pre-school 
education had a higher mean score (56.80) than those without pre-
school education (43.63) respectively. It can now be concluded that 
pre-school education significantly enhances intellectual development of 
the pupils. 

This finding could be as a result of the teaching method 
adopted which is, most of the time rote learning, teacher centred and 
children are made to memorise. The mode of evaluation is also on 
cognitive only. Again, the exposure to academic activities before the 
primary one must have influence their intellectual ability than those 
that have not been exposed to it in the past (Miedel and Reynolds 
1999, Barnard 2001). According to Ramachandran et al. (2003) Pre-
Primary education help children become more independent and 
confident as well as promoting the all round development of the 
children. 
 
HO2 - There is no significant difference between pupils that attended 

pre-school education and those that did not in their social 
development.  
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Table 4: Summary of t-test Analysis Showing Comparison of social 
Development of Primary Two Pupils With and Without Pre-School 
Education In Public School 

Social 
Development  

N Mean Std. 
D 

t  Df Sig. 
(P) 

RMK 

Without pre 
school 

54 30.09 3.36  
1.894 

 
195 

 
.060 

 
NS 

With preschool  143 31.08 3.25 

The above table shows that there was no significant difference in the 
social development of pupils with pre-school and those without pre-
school in pry 2 classes (t = 1.894, df = 195, P> 0.05) Therefore the null 
hypothesis 2 is not rejected. This could be concluded that pre-school 
education in Ogun State could not enhance social development of the 
pupils as expected. this finding contradict the submission of Anderson 
2002 that when children are exposed to early education, they will 
develop superior communication skills necessary, physical ability, social 
unity, emotional ability needed in adult life and an increased cognitive 
and effective educational balance. The finding could be as a result of 
the practices in the pre-school in Ogun state which concentrate on 
academic activities and all other areas neglected. 
 
HO3 - There is no significant difference between pupils that attended 

pre- school education and those that did not in their 
emotional  development.  

Table 5: Summary of t-test Analysis Showing Comparison of Emotional 
Development of Primary Two Pupils With and Without Pre-School 
Education In Public School 

Emotional 
Development  

N Mean Std 
Dev 

t df Sig. 
(p) 

RMK 

Without 
person 

54 24.28 2.05  
1.385 

 
195 

 
 .168 

 
N.S 

With pre-
School. 

143 23.76 2.43 

     
The above table shows that there was no significant difference in the 
emotional development of pupils with pre-school and those without 
pre-school in Pry 2 classes (t = 1.385, df = 195, P> 0.05) Therefore, the 
null hypothesis 3 is not rejected. This shows that the pre-school 
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education in Ogun State could not enhance the pupils’ emotional 
development. This finding is in line with the previous one that there is 
no significant difference between pupils that attended pre-school and 
those that did not. 
 
HO4 - There is no significant difference between pupils that attended 

pre-school education and those that did not in their physical 
development. 

 
Table 6: Summary of t-test Analysis Showing Comparison of Physical 
Development of Primary Two Pupils With and Without Pre-School 
Education In Public School 

Physical  
Development 

N Mean St 
dev 

T Df Sig.(P) RMK 

Without pre 
school 

54 30.07 4.81  
1.568 

 
195 

 
.118 

 
N.S 

With pre 
school  

143 31.15 4.07 

  
The above table shows that there was no significant difference in the 
physical development of pupils with pre-school and those without pre-
school in pry 2 (t = 1.568, df= 195 P> 0.05). Therefore, the null 
hypothesis 4 is not rejected. It could be concluded now that the pre-
school in Ogun State could not enhance the physical development of 
the pupils as expected. This could be as the result of lack of play 
materials in the school. The outdoor materials that could develop both 
fine and gross motor of the children are not provided by the 
government. This finding contradict Anderson (2002) that when 
children are exposed to early education, they will develop superior 
communication skills necessary, physical ability, social unity, emotional 
ability needed in adult life and an increased cognitive and effective 
educational balance.  
 
Summary of Findings 
Based on the analysis done, the following is the summary of findings of 
this study; 

 The intellectual development of pupils that attended 
Pre-school and those that did not is found to be 
average. 
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 The social development of pupils that attended Pre-
school and those that did not is found to be above 
average. 

 The emotional development of pupils that attended 
Pre-school and those that did not is found to be above 
average. 

 The physical development of pupils that attended pre-
school and those that did not is found to be above 
average. 

 There was a significance difference between pupils that 
attended pre-school and those that did not in their 
intellectual development. Those that attended pre-
school have higher intellectual development score than 
those that did not. 

 There was no significance difference between pupils 
that attended pre-school and those that did not in their 
social development. 

 There was no significance difference between pupils 
that attended pre-school and those that did not in their 
emotional development. 

 There was no significance difference between pupils 
that attended pre-school and those that did not in their 
physical development. 
 

Conclusion  
This study examined the effects of pre-school education provided by 
the government in Odeda Local Government Area of Ogun State on the 
holistic development of the children. Quantitative data was collected 
from scientifically selected primary 2 pupils in four areas of 
development, that is, the intellectual, social, emotional and physical.  

Inferential statistics was used to analyse and it was discovered 
that the pre-school education received by the pupils only enhance their 
intellectual development. Other areas of development, that is, the 
social, emotional and physical were not so affected because there was 
no significant difference between those that attended the pre-school 
and those that were not. It can be concluded generally now that the 
pre-school provided in public primary schools in Ogun State is not 
effective enough to ensure holistic development of the recipients.  
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Recommendations 
Based on the findings of this study, the following are recommended: 

 Government, the provider of this education, should ensure 
proper implementation of all the policy documents that back 
up this level of education. There are policies on Early Childhood 
Education, integrated Early Childhood Education and the 
Minimum Standard of Early Childhood Education. 

 Learning resources as related to early childhood education 
should be provided. The outdoor play materials, indoor play 
materials, classroom learning resources should be provided for 
this level of education. 

 Government should embark on re-training of the teachers 
working in the early childhood units in the public primary 
school on best practices in early childhood education. It should 
be noted that those currently working at this units are not 
specially trained for the job, large proportion of them were 
trained on Primary Education Studies which is distinctively 
different from Early Childhood Education. 

 Community involvement should be encouraged in the provision 
of materials. Large number of the materials needed to develop 
the children can be provided locally. If the community is 
allowed to see why there should be partnership with the 
teachers in the development of these children, they will be 
ready to partake in the school system. 

 Finally, government need to see to the development of better 
curriculum for this level of education. The current curriculum 
produced by National Education Research and Development 
Council (NERDC) should be reviewed as a matter of urgency 
because it has a lot of areas to be corrected. Experts in Early 
Childhood Education should be invited to do this.  
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