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Abstract 
Mass sports participation among students in Nigerian Universities which 
is partly a function of both intrinsic and extrinsic factors has been the 
concern of sports administrators in tertiary institutions. The study 
examines such extrinsic variables such as nearness of students’ halls to 
games arena, open spaces around halls, and transport facility to convey 
students to games complex. Instrument of the study is a self-developed 
questionnaire tagged (EFSSPNU). Analysis is with the use of percentages 
and chi-square X2 at 0.05 alpha level. The empirical result of the study 
shows that the variables involved in the study constitute significant 
strategies for mobilizing mass sports participation among students. On 
this premise, it is suggested that sports complex annex be provided near 
students’ halls, and transport facility be made available to take the 
students to games arena during sporting period. Open spaces around 
students’ halls will greatly induce students to participate in sports 
voluntarily. 
 
Introduction 
Sport is natural port of life, whether it is engaged in for competitive or 
just played for fun and enjoyment as in the case of recreation. The 
opportunity to take part in sporting activity according to John, Michael 
and Helen (1996) should be a basic human right. The paradox is that 
many students with varied sport potentials especially in Nigeria suffer a 
lot of constraints which prevent them from taking part. Sport as an 
activity that involves competition which is physically strenuous and 
enjoyable can only receive mass participation among students when 
the external factors among others are favourable. It is evident that 
many students based on their post-primary sports records have 
potentials in one sport or the other but deprived of utilizing them 
because of negative external environmental factors. The role of sports 
system should help students fulfill their sports objective. 
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Babatunde (2003) asserted that effective participation and 

excellent performance in any business of life is often dependent upon 
the natural and artificial devices. The level of success attainable in 
activities like creative art and sports is a product of environmental 
factors, as well as natural ability acquired through genetic apparatus.  

The sports psychologists such as Robert and Daniel (1995) 
maintain that heredity loads the gun while the environment triggers it.  

No matter how superb the natural endowments of an 
individual are if the environment is not conducive, such talents may be 
temporarily or permanently dormant. Potentials can only be cultivated 
for use when there is opportunity in terms of favourable external or 
extrinsic factors. Akinboye, Fagbemi, Majekodunmi, Okafor and 
Esezobor (1981) emphasized that there are overt and covert factors 
which could have been tapped and nurtured for development of 
mankind due to insensitivity of the environment in form of extrinsic 
factors. 

Adedeji (1985) averred that excellence in performance is 
governed by many factors both exogenous and endogenous in nature.  

Robert and Daniel (1995) emphasized the unique role of 
intrinsic and extrinsic factors in enhancing mass sports participation 
among students. Wuest and Poucher (1995) claimed that extrinsic 
factors assist to increase motivation, enhance learning as well as good 
in increasing desire to continue participation. Sports as a social activity 
is better promoted among students be it at primary, secondary or 
tertiary institutions with the use of extrinsic motivation strategies. 

Adedeji (1985) and Omolewa (1988) reported that Nigerians 
developed sporting spirit among their youths through indigenous 
recreational activities by providing open spaces under shady trees in 
front of their houses where both young and old males converged to 
play and recreate during the day, time after the day’s work, and in the 
evening time. Babatunde (2001) found extrinsic factors like provision of 
open spaces around students’ halls of residence, provision of living 
accommodation for students on their campuses, location of students’ 
halls of resident and mobility significantly determined students’ sports 
participatory pattern. 
Babatunde (2001) revealed an acute shortage of accommodation for 
students on their campuses, the situation which has greatly hampered 
the extent to which students could have had opportunity to be involved 
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in school’s extra curricular activities like sports. According to Robert and 
Daniel (1995), the psychologists, positive rather than negative 
motivation – sports legislation has been instrumental to impress 
participation, and its continuity. Development of sports interest among 
students is better fostered with the availability of such extrinsic 
variables as creation of open spaces near students’ halls, opportunity of 
accommodation to students on their campuses, free and easy means of 
transportation of students to games arena, and provision of sports 
facility annex near students’ halls. Babatunde (2001) remarked that 
though sports legislation goes a long way in coercing sports zest among 
Nigerian universities students, favourable extrinsic factors will produce 
unprecedented result because the practice is usually engendered 
voluntarily. Babatunde (2001) reported that many years ago, it was not 
uncommon to find some students engaging in sport activities during 
their leisure hour on the open spaces around their halls at University of 
Ibadan. In such time, students’ unrests and vices were extremely 
limited. 

The recreational value to university students according to 
Onyilogwu (1986) is quite essential as students are often relieved of 
mental strain or fatigue by being engaged in enjoyable recreational 
activities after serious academic work, a view consistent with Nwankwo 
(1990) who submitted that students who read a lot can experience 
congestion in the brain, even “brain fag”. Therefore, exercises 
interspersed with acute mental work offer an avenue for the release of 
tension. When the extrinsic barriers to sports participation are 
removed/corrected in Nigerian universities, it is likely that students 
may be induced to participate in sports either for recreational or for 
competitive purposes, thereby having healthy avenues to release the 
extra energy. 
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Research Problem Hypothesis 
 
Method and Procedure 
Descriptive research survey design is applied for the study. The 
respondents/participants for the study who consist of both male and 
female undergraduate students were drawn from among students of 
six second generation federal universities through random sampling 
technique. The universities include University of Jos, Jos; University of 
Ilorin, Ilorin; University of Calabar, Calabar; University of Abuja, Abuja; 
Bayero University, Kano; and University of Maiduguri, Maiduguri. 
Extrinsic factors as covered in this study include nearness of students’ 
halls to games arena, open spaces around students’ halls, and 
transportation system. 

Self developed, validated questionnaire tagged Extrinsic Factors 
for Students’ Sports Participation in Nigerian Universities (EFSSPNU) 
constructed in the modified 4-Likert points format of Strongly Agree 
(SA), Agree (A), Disagree (D), and Strongly Disagree (SD) is used. Out of 
three thousand (3,000) questionnaires administered, two thousand five 
hundred and five (2,505) (83.5%) are correctly completed, returned and 
coded for analysis with the use of percentages and chi-square (X2) to 
reject or to accept the hypotheses at 0.05 alpha level. After a test-
retest method to ascertain the reliability of the study instrument, a 
correlation coefficient value of 0.85 is arrived at. 
 
Data Analysis and Discussion 
This section is discussed under research hypotheses. 
 
Hypothesis I 
Nearness of students’ halls to the games arena will not significantly 
induce students to participate in sports in their campuses. 
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Table 1: Nearness to students’ hall to the games arena as an 
inducement of students to sports participation 

 
Responses 

 
Frequency 

Total % Agreement/ 
Disagreement 

 
X2 

 
Remark  

SA 100 8.1  
 

98.65 

 
 

S 
A 102 

D 875 91.9 

SD 1446 

Total  2,505 100% 

 
Nearness to opportunity has always served as an impetus that 
motivates people naturally to utilize such opportunity (Babatunde 
2001). This is also true of sports participation. Table 1 presents 
empirical data on the influence of nearness of students’ halls to games 
arena on their inducement to participation in sports. From the table, it 
is evident that nearness to students’ hall of resident is significant in 
influencing them to engage in sporting activities, based on the obtained 
chi-square X2 of 98.65 which is substantially greater than the table 
value of 7.815 at alpha level with three degrees of freedom. This 
outcome makes the researcher to conclude that the hypothesis which 
states that nearness of students’ hall to sports arena will not 
significantly induce students to participate in sports on their campuses 
is not true and therefore rejected. This result corroborates the findings 
of Wilmot (1981) and Babatunde (2001) who found that location of 
resident, population, living accommodation, homelessness, and lack of 
open space are important in the utilization of any social amenities.  

Babatunde (2001) further reported that the farther the 
students’ hall to the games arena, the lesser the number of students 
that may be attracted to either competitive or recreational sports 
considering their academic pressures. It must be noted that strategic 
approach in form of inducement provides better result and is 
economical too. 
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Hypothesis II 
Open spaces around students halls will not significantly motivate 
students to take part in sports on their campuses. 
 
Table 2:  Open space around students’ halls and involvement in sports 

 
Responses 

 
Frequency 

Total % Agreement/ 
Disagreement 

 
X2 

 
Remark  

SA 195 15.8  
 

112.40 

 
 

S 
A 200 

D 1005 84.2 

SD 1105 

Total  2,505 100% 

 
According to Adedeji (1985) and Omolewa (1985), extrinsic factor in 
form of provision of open spaces had been a propensity induced in 
participation of indigenous people in recreational activities in Nigeria 
setting. Table 2 above shows statistical analysis of availability of open 
spaces around students’ halls and sports engagement. The result, with 
the obtained chi-square X2 of 112.40 which is clearly greater than the 
table values of 7.815, 3df at 0.05 level of significance, vividly depicts 
that open spaces around students’ hall on their campuses will 
significantly motivate and spur them to involve in sporting activities if 
just for only recreational purpose. Consequently, the statement that 
open spaces around students’ hall of resident will not rouse significant 
positive attitude of students to sports is not valid. This finding is 
consistent with Wilmot (1981), Adedeji (1985), Omolewa (1988), and 
Babatunde (2001) that availability of open spaces around living house 
provides is a formidable derive for people to participate in sports in 
clarify form of recreational activities whether students or non-students. 
 
Hypothesis III 
Transportation system will not significantly induce the students to 
participate in sports on their campuses. 
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Table 3: Transportation opportunity as an inducement for  students’ 
sports participation 

 
Responses 

 
Frequency 

Total % Agreement/ 
Disagreement 

 
X2 

 
Remark  

SA 210 23.8  
 

96.1 

 
 

S 
A 390 

D 1,000 76.2 

SD 905 

Total  2,505 100% 

 
Accessibility to easy transportation has always been recognized to 
lure/drag people into diverse business activities. When transportation 
to an occasion is certain and secured, fear may not be entertained as to 
how to get to the business venue, and many may signify to join. The 
statistics as provided in the table 3 above on the correlation of 
transportation and sports participation of the students indicates 
beyond doubt that means of transportation of students to games field 
serves as a good device that can strategically induce students to sports 
participation voluntarily, since the obtained chi-square of 96.1 with 
three degrees of freedom at 0.05 alpha level is much more greater than 
the table value of 7.815. The researcher thus concludes that the 
hypothesis which claims that transportation system will not significantly 
induce students to participation in sports is rejected. Wilmot (1981) 
says that mobility in terms of car ownership, free bus, pass 
entitlements, travel mode and distances from home are variables in 
social determinants. This finding corresponds with Ikulayo (1986) that 
provision of free transport facility to convey students to games arena as 
a motivational technique is an effective derive and energizer in the field 
of sports. Babatunde (2001) argues that not until transport constraint is 
removed in Nigerian universities, we cannot notice positive changes in 
students’ attitude towards sports.  
 
Conclusions 
From the research findings, it is inferred that: 
1. Nearness of students’ halls to games arena is significant in 

inducing students towards sports participation. 
2. Open spaces around students’ halls can be significantly used to 

motivate students to participate in sports on their campuses. 
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3. Transportation facility significantly goes a long way in 

engineering more students’ involvements in campus sports. 
 
Recommendations  
In order to encourage mass sports participation among students in 
Nigerian universities without any coercion of any kind, the following 
suggestions can be of great assistance. 

1. In planning new halls for students on campuses, an adequate 
allowance should be made for open space around their halls 
where students can recreate at their will or volition. 

2. As most of the students’ halls are often far away from the 
games arena, authority of each university through sports 
council is adjured to provide transport at strategic points to 
convey interested students to sports arena during game period, 
as this practice will leave no room for any excuse. 

3. Mini-sports facilities should be planned along when new halls 
are to be built or constructed. 

4. Provision of accommodation for students on campuses can be 
of tremendous impetus for students to register their interests 
in schools’ activities including sports. 
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Abstract 
The gap between developed and underdeveloped countries has 
become so wide that the latter have lost any hope of closing it in 
terms of either sport performance or organization of big sports 
events. Problems of sport development in a developing and 
emerging nation like Nigeria has been linked to lack of proper 
manpower training. Physical education and sport management courses 
for long offer a good platform for manpower training of sport 
managers, unfortunately the pedagogical nature of physical education 
has dwarfed the scope of the course. The decline status of physical 
education is as a result of low level of awareness among Nigerians of 
the merits of physical education. This lack of knowledge has led to 
decline in the enrolment in physical education and recreation classes 
particularly in tertiary institutions. Comparison of some Nigerian 
universities physical education programmes with those in the developed 
countries reveals a great disparity. While the developed countries have 
diversified their physical education curriculum to pave way for the 
emergence of several sport related disciplines, in order to keep pace 
with the high level of sport development, Nigeria still sticks with 
curriculum cum programmes that was developed in the 1960s. Perhaps 
taking a global look on this issue by developing attractive and relevant 
sport programmes from the current physical education/human kinetics 
and inclusion of internship in addition to teaching practice will assist in 
developing Nigerian Sport to enviable height. 

Descriptive survey research design was used for this study. The 
sample consisted of 2003 participants selected from among physical 
education students (graduate and undergraduate), lecturers and sport 
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practitioners through purposive and incidental sampling techniques. 
Simple random sampling technique was used to select 4 national sport 
commission development zones and 18 state sport councils spread 
across the selected zones. While stratified random sampling technique 
was used to group the 24 universities offering physical education 
programme into the 4 selected zones, simple random sampling 
technique was used to select at least 50% of the universities offering 
Physical Education programme in each of the selected zones. The 
instruments used for data collection were sport curriculum 
diversification scale (r=0.81), and sport development scale (r=0.79). Two 
research hypotheses were formulated and tested at 0.05 alpha level. 
Data collected were analyzed using inferential statistics of multiple 
regression, and descriptive statistics of mean and standard deviation. 

The findings reveal that inclusion of internship and improved 
subject status of physical education are significant to sport 
development; Internship (β=.055, P (.015) < 0.05), improve subject 
status (β=.099, P (.000) < 0.05. The result shows that the two predictor 
variables were independently significant. The study also revealed that 
development of new sport disciplines will contribute to sport 
development and improved status of physical education in Nigeria. 

It is recommended that to improve sport development in 
Nigeria there is need for development of new sport disciplines at the 
undergraduate level to attract more brilliant students into the field of 
sport management and to ensure provision of adequate qualify 
manpower for the nation’s sport sector. It was also recommended that 
internship should be included in tandem with teaching practice exercise 
in the physical education curriculum. 
 
Key words:  Internship, Diversification, Sport Development, Curriculum, 
Physical Education 
 
Introduction 
The gap between developed and underdeveloped countries has 
become so wide that the latter have lost any hope of closing it in 
terms of either sport performance or organization of big sports 
events. Brevik (2005) opined that while the world is seeing a 
growing number of extraordinary athletes - men and women born 
in the developing nations - setting new international records and 
distinguishing themselves in the many arenas of sport, it is a fact 
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that almost all of the events are taking place in the rich part of the world. 
About thirty (30) industrialized countries are hosts to 95% of all 
international and world sports events each year. Of the 17 football 
World Cups during the last 75 years, it is only six that have been 
held in developing countries, and these took place in Latin America. 
South Africa is the first African country to host a World Cup in 2010.  
 Problems of sport development in a developing and 
emerging nation like Nigeria have been linked to lack of proper 
manpower training. Onigbinde (2007) stated that problems with 
sports development in Nigeria can be traced to administrative and 
technical problems. According to him, “Our problem is that we lack a 
formidable technical department. We also have administrative 
challenges which are overshadowing other problems.”  If problem with 
sports in Nigeria had been identified to be poor administration and 
management, with fingers pointed at the sport administrators, the 
question then is: who are these administrators? What kind of education 
do they receive to function less effectively as administrators? Are their 
adequate provisions in the present university sport curriculum 
programme to update their knowledge? And if these exist, are they 
relevant to current sport development practices? 
 Physical education and sport management courses for long 
offer a good platform for manpower training of sport managers, 
unfortunately the pedagogical nature of physical education has 
dwarfed the scope of the course. According to Mgbor (2006), the 
decline status of physical education is as a result of low level of 
awareness among Nigerians of the merits of physical education. This 
lack of knowledge has led to decline in the enrolment in physical 
education and recreation classes, particularly in tertiary institutions. 
Even those students who eventually enrol in physical and health 
education course typically do so as a last resort, when no other viable 
option exists. While the developed countries have diversified their 
curriculum in order to keep pace with the high level of sport 
development, Nigeria still sticks to the curriculum that was developed 
in the 1960s. Mgbor opined further that nearly all physical education 
programmes in Nigerian higher institutions are based in the school of 
education. This practice has dwarfed the scope of these programmes 
and has made them unpopular. Physical education programmes, 
particularly those at the tertiary level, need to offer curricula options. In 
addition to training teachers of physical education and recreation, sport 
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coaches, administrators, technologists, journalists, trainers and 
consultants must receive proper training. An urgent need exists to 
develop programmes outside the colleges/faculties of education that 
meet the needs of physical education students who do not want to 
become teachers.  
 In the opinion of Lal (2008), possession of relevant knowledge, 
creation of new knowledge and the capacity for its application have 
become the determinants in the strength of a nation. Consequently, 
sport and physical education has come to the centre stage and is today 
one of the most important agents for change and development. 
Education is a dynamic phenomenon that must recognize the changes 
in the environment and respond to the growing demands and 
challenges. Physical education is a large system and it is almost 
impossible to predict its behaviour over far too distant future since the 
system parameters show a high rate of change. In today’s scenario, the 
sport business is changing so rapidly that other sport disciplines are fast 
appearing on the surface. Mobility of sport professionals across the 
national boundaries has changed the demand-supply perspective, and 
this may eventually force the educational planners to take a global 
view. 
 The term “curriculum” is mostly used to refer to the existing 
contract between the society, the State and the educational 
professionals with regard to the educational experiences that learners 
should undergo during a certain phase of their lives. For the majority of 
authors and experts, the curriculum defines: (i) why; (ii) what; (iii) 
when; (iv) where; (v) how; and (vi) with whom to learn (Braslavsky, 
2007). Curriculum is the embodiment of a programme of learning, and 
it includes philosophy, content, approach and assessment. A curriculum 
may be set down as a formal document but it is argued that this is only 
a part of the full curriculum, which also includes non-formal elements 
in the learning process. 
            A curriculum is more than a list of topics to be covered by an 
educational programme, for which the more commonly accepted word 
is a ‘syllabus’. A curriculum is first of all a policy statement about a 
piece of education; and secondly, an indication as to the ways in which 
that policy is to be realised through a programme of action. In practice, 
though, a curriculum is more than even this; it is useful to think of it as 
being much wider. As a working definition of a curriculum I would say 
that it is the sum of all the activities, experiences and learning 

http://www.qualityresearchinternational.com/glossary/programme.htm
http://www.qualityresearchinternational.com/glossary/syllabus.htm
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opportunities for which an institution (such as the society) or a teacher 
(such as a faculty member) takes responsibility – either deliberately or 
by default. This includes in such a broad concept of curriculum the 
formal and the informal, the overt and the covert, the recognised and 
the overlooked, the intentional and the unintentional. A curriculum is 
determined as much by what is not offered, and what has been 
rejected, as it is by positive actions. And very importantly the 
curriculum that actually happens – that is what is realised in practice – 
includes informal contact between teachers and learners as well as 
between the learners themselves, and this has been termed ‘the 
hidden curriculum’ which often has as much influence on what is learnt 
as the formal curriculum that is written down as a set of intentions. And 
it includes what you decide to do on the spur of the moment. So in fact 
it is useful to think of there being three faces to a curriculum: the 
curriculum on paper; the curriculum in action; and the curriculum that 
participants actually learn. 
 According to Jewett (1989), primary concerns of curriculum 
theorists in sport and physical education relate to clarification of value 
orientations underlying curricular decision-making, selection and 
statement of curriculum goals, identification and organization of 
programme content, and the process of curriculum change and 
diversification. Disciplinary mastery is the most traditional value 
orientation and that which is most frequently found in practice. 
Curriculum theorists have identified four other value orientations for 
study: social reconstruction, self-actualization, learning process, and 
ecological validity. Health-related fitness and the development of 
motor skills have long been the primary goals of physical education. In 
recent years, however, curriculum specialists have begun to assign 
higher priorities to goals of personal integration and challenge, of social 
development and multicultural understanding. There is general 
agreement that human movement activities constitute the subject 
matter of the sport and physical education curriculum. Differences 
exist, however, as to how learning activities should be selected for 
particular programmes. The current trend in seeking better 
understanding of content is toward studying the operational curriculum 
with particular attention to the historical and social contexts. An 
important contemporary focus is the need to translate short-term 
results into lifestyle changes. The curriculum in sports and physical 
education should be viewed as a multitude of possibilities. 
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 According to William (1991) prior to the late 1960s, physical 
education professional preparation programmes in Nigeria were 
principally concerned with preparing coaches of sport and teachers of 
physical education. In recent decades, the field has spawned a number 
of viable alternative career tracks. The expansion of physical education 
into alternative career paths has not changed the nature of what 
physical education is or can be. However, it does drastically change the 
emphasis of the delivery system and expands the potential 
constituencies that the profession will serve in the future. Current and 
future job demands on the sport professional necessitate that the 
individual possess a depth of knowledge and a broad range of specific 
competencies in business and in sport to be able to deal successfully 
with ever changing challenges and problems associated with the 
business of sport. Problems of sport development in a developing and 
emerging nation like Nigeria are not delimited to muscle drain and 
economic factors alone, but they have also been linked to human and 
material resources and recently to lack of curriculum diversification in 
sport and physical education studies. 
 Education according to Doll-Tapper and Maillet (2006) is the 
key to the future development, and progress cannot be achieved 
without education. These are indisputable facts, even more so in 
countries, which have not attained a high socio-economic level. The 
right to education is enshrined in Article 2b of the Universal Declaration 
of Human Rights and not one day passes when the importance of 
education is not being stressed by the governments, the media and the 
civil society. In this context, physical education and sport must be seen 
as an integral part of a balanced education. Physical education refers to 
the process of education that concerns the activities, which develop 
and maintain the human body. When an individual plays a game, 
swims, marches or performs in any at the gamut of physical education 
activities, education is taking place at the same time. Physical 
education is an important part of the educational process. It is not a 
'trill’ or "ornament" tacked unto the school programme as a means of 
keeping students busy (Wuest and Bucher, 2003). In the opinion of 
Adedeji (2000), the evolution of physical education and sports as 
teaching subjects in Nigeria has been dramatic. More students in the 
past were more than ever eager to pursue the course at the higher 
degree level than at the undergraduate level. But unfortunately, 
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physical education students’ enrolment in the universities has declined 
dramatically. 
 Comparison of some Nigerian universities physical education 
programmes with those in the developed countries reveals a great disparity. 
While the developed countries have diversified their curriculum in order to keep 
pace with the high level of sport development, Nigeria still sticks with curriculum 
cum programmes developed in the 1960s. Perhaps taking a global look on this 
issue by developing attractive and relevant sport programmes from the current 
physical education/human kinetics and inclusion of internship in addition to 
teaching practice will assist in developing Nigerian sport to enviable height. Field 
experience needs to be included in all undergraduate and graduate 
sport programmes, this may take the form of a practicum or internship. 
A practicum is usually an internship or part-time field experience taken 
while the student is still pursuing cognate or specialty classes. An 
internship is taken when all or a majority of specialty and cognate 
courses have been completed. This experience is usually full-time, and 
the student is expected to provide meaningful assistance to the intern 
site. The internship is the quintessential learning experience for the 
sport management student (NASPE, 1987). 
 
Statement of the Problem 
Prior to the late 1960s, physical education professional preparation 
programmes were principally concerned with preparing coaches of 
sport and teachers of physical education. In recent decades, the field 
has spawned a number of viable alternative career tracks which 
Nigeria, despite the name made in sport arena, has not fully tapped.  

Current and future job demands on the sport professional 
necessitate that the individual possesses a depth of knowledge and a 
broad range of specific competencies in business and in sport to be able 
to deal successfully with ever changing challenges and problems 
associated with the business of sport. Comparison of Nigerian universities 
physical education programmes with those in North America and European 
countries reveals a great disparity. While the developed countries have diversified 
their curriculum in order to keep pace with the high level of sport development, 
Nigeria still sticks with the curriculum that was developed in the 1960s. Mgbor 
(2006) opined that nearly all physical education programmes in Nigerian higher 
institutions are based in the school of education. This practice has dwarfed the 
scope of these programmes and has made them unpopular. Because Nigerian 
teachers are so poorly paid, most young people do not choose teaching as a 
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profession. Physical education programmes, particularly teachers of physical 
education and recreation, sport coaches, administrators, technologists, 
journalists, trainers and consultants must receive proper training. An urgent need 
exists to develop programmes outside the colleges of education that meet the 
needs of physical education students who do not want to become teachers. 
These and many more are the reasons why this research work titled ‘relationship 
between inclusion of internship, diversification of physical education programs 
and sport development in Nigeria’ was carried out. 

 
Research Hypotheses 
The following hypotheses guided the study and were tested accordingly: 

Ho 1: There will be no significant relationship between physical education 
curriculum diversification at the undergraduate level and sport 
development in Nigeria. 

Ho 2: There will be no significant relationship in the perception of sport 
practitioners and academics on the relative effect of physical education 
curriculum diversification on sport development in Nigeria. 

Ho 3: Inclusion of internship in the curriculum of physical education 
at undergraduate and graduate levels will not have significant 
relative effect on sport development in Nigeria. 

Ho 4: There will be no significant preferences for various physical 
education curriculum diversities in the Nigerian universities by 
the sport academics and practitioners. 

 
Methodology 
Descriptive survey research design was used for this study. The sample 
consisted of 2003 participants selected from among physical education 
students (graduate and undergraduate), lecturers and sport 
practitioners (i.e. personnel working in sport industry, senior officers in 
the National Sport Commission and State Sport Councils, Sport Officers 
in the State Ministry of Education, National and State Coaches, 
Sectaries of National Sport Federations and State Sport Associations) 
through purposive and incidental sampling techniques. Simple random 
sampling technique was used to select 4 national sport commission 
development zones and 18 state sport councils spread across the 
selected zones. While stratified random sampling technique was used 
to group the 24 universities offering physical education programme 
into the 4 selected zones, simple random sampling technique was used 
to select at least 50% of the universities offering physical education 
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programme in each of the selected zones. The instruments used for 
data collection were sport curriculum diversification scale(SCDS) 
(r=0.81), and sport development scale (SDS) (r=0.79). Two research 
hypotheses were formulated and tested at 0.05 alpha level. Data 
collected were analyzed using inferential statistics of multiple 
regression, and descriptive statistics of mean and standard deviation. 
 
Validity of the Instruments 
To ensure the validity of the instrument, the Face and Content validity 
were ascertained by experts in the field of physical education, 
evaluation, curriculum, and experience sport administrators. For the 
face validity, the evaluation expert and expert in the field of physical 
education ensured the validity of the physical appearance of the items, 
the quality of the paper used, layout of the test items, arrangement of 
the items, types of lettering used etc.  While for the content validity of 
the instruments, the experts in evaluation, curriculum, and physical 
education and experience sport administrators ensured that the items 
on the instruments are representative of some defined universe or 
domain of the content of the study at hand.   

  To determine the construct validity of the instrument, that is 
to find out the extent to which the operationalized construct (e.g items 
developed from the theory) of the Sport Curriculum Diversification 
Scale (SCDS) and Sport Development Scale (SDS) does actually measure 
what the theory says they do. Group difference construct validity was 
adopted to ascertain the degree to which the operationalized construct 
of SCDS and SDS does not correlate with others that it theory should 
not be correlated with. 50 copies of the SCDS and SDS were 
administered on group difference respondents (i.e. Similar respondents 
in Ondo state and respondents selected from Oyo State Local 
Government Service Commission that have no direct bearing with sport 
administration) that were not part of the sample for the study; this is to 
determine if the instrument would significantly discriminate between 
the respondents. The data obtained from the test was used to find the 
group difference coefficient value of 0.10 for SCDS and 0.26 for 
students SDS using Pearson Product Moment Correlation in order to 
determine the magnitude and direction of the instrument. A very low 
and insignificant coefficient shows the construct validity of the 
instrument. 



18           Omolawon, K.O. & Adisa, Olawumi 

As a result of this exercise, the SCDS was pruned to 15 from out 
of 20 test items in the scale, items on SDS was also pruned to 8 out of 
10 using item total correlation. Items with coefficient of 0.01-0.19 were 
discarded, items with coefficient of 0.20-0.39 were reconstructed while 
items 0.40-1.00 were retained based on the rule of thumb before 
administering the instruments on another 50 selected respondents, 
who also are not part of the actual respondents used for the study in 
order to obtain the reliability coefficient of the instruments. 
Result 
 
Table 1: PPMC analysis showing relationship between physical 
education curriculum/programme diversification and sports 
development 

Variable Mean Std. 
Deviation 

N R P Remark 

Sport 
Development 

19.3035 4.1262  
2003 

 
.097 

 
.000 

 
Sig. 

PHE Curriculum 
DIVERSIFICATION 

12.2801 1.3528 

* Sig. at 0.05 level 
 
It is shown in the above table that there was a positive significant 
relationship between sport development and physical education 
curriculum diversification (r=.097, N=2003, P (.000) < .05). 
 
Table 2:  T-test analysis showing Significance difference in the 
perception of sport practitioners and Academics on the positive effect 
of physical education programme diversification on sport 
development 

 N Mean Std.Dev Crit-
t 

Cal. t DF P 

Practitioners 1019 19.72 4.40 1.96 4.62 2001 .000 
Academics 984 18.87 3.77 

 
Table 2 above showed that there is no significant difference in the 
perception of sport practitioners and academics (Crit-t = 1.96, Cal.t = 
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4.62, df = 2001, P<0.05 level of significance). Since the calculated 
t.value is greater than the crit. T, the null hypothesis is hereby rejected. 
However, the mean values revealed that sport practitioners (mean 
value =19.72) are more inclined to curriculum diversification than the 
academics (mean value = 18.87).  

        
  Table 3: Regression analysis showing relative effect of internship on 
sports development.  

Model Unstandardized 
coefficient 

Standardized 
Coefficient 

T Sig. R 

 B Std. 
Error 

Beta β 

(Constant) 18.794 .768  24.472 .000  
Inclusion of 
internship 

    .172 .070 .055   2.447 .015 S 

Dependent Variable: Sport Development, Key: NS  Not significant,  

S  Significant 
 
Table 3 above shows the relative contribution and level of significance 
of the independent variable; Internship (β=.055, P (.015) < 0.05). The 
result shows that the predictor variable is independently significant.  
 
Table 4: Overview of the rating of the preference for the need of the 
following set of physical education programme diversification for 
sports development in Nigeria. 

S/N Statement Very 
High 

High Low Mean S.D. 

1. Athlete Transfer Fees 
Management 

660 
(33.0%) 

336 
(16.8%) 

1007 
(50.3%) 

2.17 0.90 

2. 
 

Sport 
Psychology/Sociology 

743 
(37.1%) 

500 
(25.0%) 

760 
(37.9%) 

2.01 0.87 

3. Exercise 
Physiology/Sport 
Medicine 

749 
(37.4%) 

553 
(27.6%) 

701 
(35.0%) 

1.98 0.85 

4. Parks and Tourism 
Management 

718 
(35.8%) 

639 
(31.9%) 

646 
(32.3%) 

1.96 0.82 

5. Stadium/Event 
Management 

697 
(34.8%) 

689 
(34.4%) 

617 
(30.8%) 

1.96 0.81 

6. Coaching Development 714 800 489 1.89 0.77 



20           Omolawon, K.O. & Adisa, Olawumi 

(35.6%) (39.9%) (24.4%) 
7. Sport Marketing 737 

(36.8%) 
771 
(38.5%) 

495 
(24.7%) 

1.88 0.78 

8. Sport Development 725 
(36.2%) 

840 
(41.9%) 

438 
(21.9%) 

1.86 0.75 

9. Sport Management 743 
(37.1%) 

819 
(40.9%) 

441 
(22.0%) 

1.85 0.75 

10. Sport Economics 738 
(36.8%) 

858 
(42.8%) 

407 
(20.3%) 

1.83 0.74 

 
 The perception and rating of the respondents on the need for 
the above set of curriculum diversification for sports development in 
Nigeria are as listed below: 
 
Athlete Transfer Fees Management (x=,S.D.=.90) ranked highest; 
followed by Sport Psychology/Sociology (x=2.01, S.D.=.87); Exercise 
Physiology/Sport Medicine (x=1.98, S.D. =.85); Parks and Tourism 
Management (x=1.96, S.D. = .82); Stadium/Event Management (x=1.96, 
S.D. = .81); Coaching development (x=1.89, S.D. = .77); Sport Marketing 
(x=1.88,S.D. = .78); Sport Development (x=1.86, S.D. = .7.5); Sport 
Management (x= 1.85, S.D. = .75); and lastly, Sport Economics (x=1.83, 
S.D. = .74) respectively. The result indicated that if and whenever 
physical education curriculum is diversified at the undergraduate level, 
there will be attraction of more candidates and, by extension, increase 
in the number of qualified sport personnel in Nigeria.  
 
Discussion 
Based on the findings of this study presented in the tables above, 
Analysis carried out on hypothesis 1 as shown in table 1 shows that 
there is significant relationship between physical education curriculum 
diversification and sports development. The PPMC analysis reveals that 
r=.097, N=2003, P (.000) < 0.05). Therefore, the null hypothesis was 
rejected. This implies that diversification of physical education 
programme at the undergraduate level has positive significant 
relationship with sport development. 
 This finding was in line with Mgbor (2006) submission that 
while the developed countries have diversified their curriculum in order 
to keep pace with the high level of sport development, Nigeria still 
sticks to the curriculum that was developed in the 1960s. Mgbor opined 
further that nearly all physical education programmes in Nigerian 
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higher institutions are based in the school of education. This practice 
has dwarfed the scope of these programmes and has made them 
unpopular. Physical education programmes, particularly those at the 
tertiary level, need to offer curricula options. In addition to training 
teachers of physical education and recreation, sport coaches, 
administrators, technologists, journalists, trainers and consultants must 
receive proper training. An urgent need exists to develop programmes 
outside the colleges/faculties of education that meet the needs of 
physical education students who do not want to become teachers. 
Current and future job demands of the sport professional necessitate 
that the individual possesses a depth of knowledge and a broad range 
of specific competencies in business and in sport to be able to deal 
successfully with ever-changing challenges and problems associated 
with the business of sport (William, 2008). Problems of sport 
development in a developing and emerging nation like Nigeria are not 
delimited to muscle drain and economic factors alone, but they have 
also been linked to human and material resources and recently to lack 
of curriculum diversification in sport and physical education studies. 
  William (2008) further stated that prior to the late 1960s, 
physical education professional preparation programmes were 
principally concerned with preparing coaches of sport and teachers of 
physical education. In recent decades, the field has spawned a number 
of viable alternative career tracks. The expansion of physical education 
into alternative career paths has not changed the nature of what 
physical education is or can be. However, it does drastically change the 
emphasis of the delivery system and expands the potential 
constituencies that the profession will serve in the future (Stier, 1986). 
None of the alternative career options have proven to be more viable 
than has sport management. Beginning in 1966 with but a single 
master's programme established at Ohio University, the field has 
expanded to 193 institutions, in the USA, that prepare sport managers 
and administrators on the undergraduate and/or graduate levels 
(NASSM/NASPE, 1993). 
 According to Van (2003), Career paths in sport curriculum 
diversification can include athletic team management, finance, sports 
medicine/athletic training, journalism, broadcasting, public relations, 
development and fund raising, sports information, facility 
management, cardiovascular fitness and wellness administration, 
aquatics management, among others. 
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 In the opinion of Adedeji (2001), the evolution of physical 
education and sports as teaching subjects has been dramatic. More 
students in the past were more eager to pursue the course. But 
unfortunately, physical education students’ enrolment in the 
universities today is on the decline. 
 
Hypotheses 2 The pairwise t-test analysis on hypothesis 2 shows that 
there is significant relationship between the perception of academics 
and sport practitioners on the effect of curriculum diversification on 
sport development. Crit.t=1.96, calc.t = 135.05, (2b). Since the calc.t is 
greater than the crit. t the null hypothesis was rejected.  
 This result shows that both group, i.e. academics and 
practitioners, agreed that curriculum diversification at the 
undergraduate level has significant positive relationship with sport 
development. In the opinion of Lal (2008), possession of relevant 
knowledge, creation of new knowledge and the capacity of its 
application have become the determinants in the strength of a nation.  

Consequently, sport and physical education has come to the 
centre stage and is today one of the most important agents for change 
and development. Education is a dynamic phenomenon that must 
recognize the changes in the environment and respond to the growing 
demands and challenges. Physical education is a large system and it is 
almost impossible to predict its behaviour over far too distant future 
since the system parameters show a high rate of change. In today’s 
scenario, the sport business is changing so rapidly that other sport 
disciplines are fast appearing on the surface. Mobility of sports 
professionals across the national boundaries has changed the demand-
supply perspective, and this may eventually force the educational 
planners to take a global view by diversifying sport programmes. Even 
in the face of decline in the enrolment into physical and health 
education programmes in Nigeria, there is need for the diversification 
of the programme. 

According to Mgbor (2006), the decline status of physical 
education is as a result of low level of awareness among Nigerians of 
the merits of physical education. This lack of knowledge has led to 
decline in the enrolment in physical education and recreation classes, 
particularly in tertiary institutions. Even those students who eventually 
enrol in physical and health education course typically do so as a last 
resort, when no other viable option exists. The finding of this study was 
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also in line with the findings of Omolawon and Adisa (2008) in a study 
on low enrolment pattern into physical and health education course: 
Osun State colleges of education as case study. Omolawon and Adisa 
(2008) reported in their findings that misconception about PHE is one 
of the reasons why many prospective higher education students are not 
willing to offer PHE as a course. Their study also revealed that the 
double major standard of PHE is another reason for the low enrolment 
into PHE and the reason why misconception about the course 
continues unabated.  
 These findings are also in line with many scholarly submissions 
(Awosika, 2000; Adedeji, 2000,). It also justifies National Commission 
for Colleges Education (NCCE, 2006)  that PHE in the school of science 
be single major in response to low enrolment into the course in many 
colleges, hence double major status will be restructured as single major 
subject. NCCE (2006) proposed the following combinations for PHE: 
Physics, Chemistry, Integrated Science, Biology, Geography, 
Mathematics and Computer Science. Judging from NCCE proposal, one 
can deduce that apart from geography PHE combination has been 
restricted to science subjects. This however negates the findings of 
Omolawon and Adisa (2008) that even more students are willing to 
offer PHE as a course if there are options of combining it with courses 
like Economics, Accounting, Social Studies, and Political Science. Their 
findings corroborate Adedeji (2000) assertion that in relation to 
physical education and sports it can be expressed in this way that 
dominant forms of teaching subjects within the educational systems in 
the past were structured and organized in ways that worked to their 
advantage but to the disadvantage of physical education and sport. He 
asserted further that if physical education had been created to fit into 
the dominant teaching subjects, then the occupation logic of physical 
education and sport in the economy of a nation would have been 
balanced. 
 
Hypotheses 3 which stated that Inclusion of internship in the 
curriculum of physical education/sport programmes at undergraduate 
and graduate levels will not have significant relative effect on sport 
development in Nigeria was rejected. The predictive value as shown in 
table 3 (β=.055, P (.015) < 0.05) is significant.  This finding further 
reaffirms the need to repackage physical education programme in the 
Nigerian universities as many respondents are of the opinion that 
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internship will provide physical education students practical learning of 
the art of sport management at macro level which teaching practice 
exercise alone cannot give. According to Mgbor (2006), physical 
education graduates are subjected to too extreme teacher training.  

Teaching practice is the only type of experience the curriculum 
permits them to acquire without option of industrial training. The one-
sidedness of our curriculum has incapacitated physical education 
graduates in becoming better sport managers. According to NASSPE 
(1987) Field experience, which is included in almost all graduate and 
undergraduate programmes in the United States of America, takes form 
of a practicum or internship. A practicum or internship is usually a part-
time field experience taken while the student is still pursuing cognate 
or specialty classes. An internship is taken when all or a majority of 
specialty and cognate courses have been completed. The experience 
may also be full-time and the student is expected to provide 
meaningful assistance to the intern site. The internship is the 
quintessential learning experience for the sport management student. 

 
Hypothesis 4 was also rejected. the hypothesis stated that there will be 
no significant preferences for various physical education curriculum 
diversities in the Nigerian universities by the sport academics and 
practitioners. However, the findings of the study reveal contrary. The 
result as shown in table 2.0 indicated that if and whenever physical 
education programme is diversified at the undergraduate level, there 
will be attraction of more candidates and, by extension, increase in the 
number of qualified sport personnel in Nigeria. The result revealed that 
professional course like athlete transfer fee management with the 
mean value of 2.17 and standard deviation of 0.90 is ranked highest by 
the respondents as one of the courses that are likely to attract more 
students; sport management is ranked lowest with the mean of 1.83 
and standard deviation of 0.74 
 This result reaffirms Mgbor (2006) assertion that physical 
education programmes particularly those at the tertiary level, need to 
offer curricular option in form of programme diversification. The result 
was also in line with the findings of Omolawon and Adisa (2008) in a 
similar study involving colleges of education students, their findings 
revealed that the participants for their study also prefer physical 
education curricula diversification. Perhaps these findings will assist the 
curriculum planners in taking a global look in designing new sport 
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curriculum in line with global trend in the field of sport. In the opinion 
of Lal (2008) possession of relevant knowledge, creation of new 
knowledge and the capacity for its application have become the 
determinants in the strength of a nation. Consequently, sport and 
physical education has come to the centre stage and is today one of the 
most important agent for change and development. Education is a 
dynamic phenomenon that must recognize the changes in the 
environment and respond to the growing demands and challenges. 
Physical education is a large system and it is almost impossible to 
predict its behaviour over far too distant future since the system 
parameters show a high rate of change. In today’s scenario, the sport 
business is changing so rapidly that other sport disciplines are fast 
appearing on the surface. Mobility of sport professionals across the 
national boundaries has changed the demand - supply perspective and 
this may eventually force the educational planners to take a global 
view. 
 
Conclusion and Recommendation 
Based on the findings of this study, it could be concluded that 
introduction of different sport disciplines (professional and academic) 
such as transfer fee management, sport medicine, sport psychology and 
economics  e.t.c. with the inclusion of internship in the sport curriculum  
at the university level will assist the country in raising adequate qualify 
manpower for the nation’s sport industry. There is also the need to 
improve the subject status of physical education in order to clear the 
myth and the misconception that surround it in Nigeria. 
Therefore, the following recommendations were offered: 

(1) There is need for Nigerian University Commission (NUC), 
National Association for Physical, Health Education, Recreation, 
Sport and Dance (NAPHER.SD), National School Health 
Association (NSHA), National Association for Sport Science and 
Medicine (NASSM) and universities to diversify physical 
education curriculum at the undergraduate level, by 
introducing new programmes, to cater for the present day 
challenges and demands of sport development.  

(2) Universities should develop postgraduate thought 
(Professional) courses in sport and exercise science apart from 
the usual research based studies, and this should be specifically 
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designed to cater for the training of sport personnel who are 
already on the job. 

(3)  There is need for a comprehensive study on the actual status 
of physical education across tertiary institutions in Nigeria. 
Observation during the course of this study indicates that some 
PHE departments are experiencing drought in student 
enrolment. Outcomes from such studies may justify the need 
for the review of the course curriculum and development of 
new sport programmes to cater for the needs and demand of 
present day sport development. 

(4) In tandem with teaching practice, internship should not only be 
injected into the physical education and sport curriculum at the 
university level, but should also be made compulsory for sport 
students. This will afford them to see the practicability of the 
theories learnt in the class. It will also raise the professional 
prowess of the student, as well as the status of the subject.  

(5) There is also urgent need for all professional bodies in the field 
of sport and physical education to collaborate on ways of 
improving the status of physical education in Nigeria to save 
the subject from dwindling which is giving room for high level 
of inadequate and unprofessional sport personnel activities in 
Nigeria.  
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Abstract 
The objective of this study was to examine the constituents of good 
governance and the influence of its absence on undergraduates’ 
perception of governance in Nigeria. It adopted the survey research 
design. Data was collected using Undergraduates’ Perception of 
Constituents of Good Governance in Nigeria Questionnaire (UPCGGNQ) 
whose reliability coefficient was 0.94 using cronbach alpha analysis. 
Single stage cluster sampling technique was employed to select 295 
respondents across three academic faculties of the University of Ibadan. 
Descriptive statistics were used to analyze data gathered. Findings 
revealed that adequate provision of educational infrastructures is a vital 
constituent of good governance. Also, Nigerian undergraduates’ 
perception of governance is negatively influenced by the recurrent 
absence of key constituents of good governance. Recommendations 
were made on ways to improve governance in Nigeria. 
 
Keywords: Governance, Good Governance, Bad Governance, Influence, 
Perception, Undergraduates, Constituents. 

 
Introduction 
The concept of governance is not strange. It is as old as human 
civilization. UNESCAP (2011) defines governance as the process of 
decision-making and the process by which decisions are implemented 
or not implemented. Furthermore, it states that governance can be 
used in several contexts such as corporate governance, international 
governance, national governance and local governance. With the 
recurrent spate of leadership problems in Africa, the terms “good 
governance” and “bad governance” have gained prominence in 
development literatures. Bad governance is being increasingly viewed 
as one of the sources of all evil within our societies (Dada, 2007).  
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An analysis of governance with focus on the formal and 
informal actors involved in making and implementing decisions is 
constantly being carried out on nations by research, philanthropic, 
international and financial organizations. Robbins (2000) and Acemoglu 
(2003) reports that poor leadership, governance and rotten institutions 
are part of the contending problems facing Nigeria. Fagbadebo (2007) 
also reports that the majority of leaders in government are interested 
not in truth but power and maintenance of that power. Dada (2007) 
states that Nigerian political leadership does not possess the 
characteristics, traits and pedigree of legacy building leadership.  

According to United Nations Economic and Social Commission 
for Asia and the Pacific (UNESCAP) website, good governance has eight 
major constituents. It is participatory, consensus-oriented, accountable, 
transparent, responsive, effective and efficient, equitable and inclusive, 
and follows the rule of law.  Furthermore, good governance assures 
that corruption is minimized, the views of minorities are taken into 
account and that the voices of the most vulnerable in society are heard 
in decision-making. Good governance also constitutes responsiveness 
to the present and future needs of society. In other words, the absence 
of these constituents in any nation’s governance would imply bad 
governance. 

Recently, researches have shown that some dividends of 
governance in Nigeria may influence youth perception of governance. 
For instance, Mazi (2010) reveals that the rate of unemployment has 
worsened in the last ten years from about 15% in 2003 to at least 20% 
in 2009 in a total population reaching 40% among youths. Poverty has 
worsened from about 45% in 1970 to nearly 70% in 2009. This shows 
that 70% of the Nigerian population live below 1 dollar per day. The 
rate of life expectancy has also fallen from 54 years in 1980 to 47 years 
in 2008. Dada (2007) quoting World Bank reports states that about half 
of Africa’s population of 645 million people presently live on the 
"equivalent of $1 a day or less". More seriously, the bank forecasts that 
the number of people within this poverty bracket will increase by about 
60 million in the next 15 years. If one out of every African is a Nigerian, 
the implication of the above is to say the least grave.  

Recently in Lagos, some youths led by Joe Okei-Odumakin, 
president Campaign for Democracy, protested against bad governance. 
The protest was similar to another organized in Abuja on March 16, 
2011 by a group called Enough is Enough (EiE) Coalition. The group’s 
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demand included adequate representation of the views of the masses 
in governance, an end to corruption, an overhaul of the nation’s 
security structure, and adequate supply of electricity. These demands 
reflect the constituents of good governance. 

This study therefore focused on undergraduates as a category of 
youth. For in the words of Gilbert (1998), the university, as a research 
institution, produces new ideas and knowledge. As a learning 
institution, it synthesizes and applies knowledge; nurtures high level 
cognitive skills; and champions the value of open rational inquiry. One 
therefore expects to gather informed, reliable and refined views from 
undergraduates on the constituents of good governance and the 
influence of its absence on undergraduates’ perception of governance 
in Nigeria. 

 
Statement of Problem 
Governance is central to the development of any nation as it revolves 
around implementation and non-implementation of decisions made. 
The introduction of the use of the term “good governance” points to 
the recurrent spate of leadership problems especially in Africa which 
makes it necessary to distinguish between good and bad governance. 
Thus, the absence of the constituents of good governance results in bad 
governance. Elements of bad governance have prevailed over Nigerian 
leadership, and these researchers suggest may have a negative 
influence on youths’ perception of governance. This study is therefore 
interested in examining the constituents of good governance and the 
influence of its absence on undergraduates’ perception of governance 
in Nigeria.  
 
Research Questions 

1. What are the constituents of good governance? 
2. What is the influence of the absence of the constituents of good 

governance on undergraduates’ perception of governance?  
 
Methodology 
This study adopted the descriptive survey research design. The sample 
used for the study was 295 undergraduates randomly selected from the 
faculties of Education, Social Sciences and Arts as a result of the single 
stage cluster sampling technique employed. 
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 The main instrument used for data collection was the 
questionnaire titled “Undergraduates Perception of Constituents of 
Good Governance in Nigeria Questionnaire” (UPCGGNQ). It contained 
two parts. Part 1 was designed to collect demographic data of the 
respondents while part 2 consisted of 20 items centred on constituents 
of good governance and the influence of bad governance on 
undergraduates’ perception of governance. Respondents were asked to 
rate the items using 4-point modified likert scale.  
 The instrument was face and content validated and tested for 
reliability using cronbach alpha method. The reliability coefficient r= 
0.94 was obtained for the instrument. 
 The researcher personally administered the questionnaire with 
the assistance of some undergraduates. Descriptive statistics of mean 
and standard deviation were used to analyze the data gathered. 
 
Results 
 
Table 1: Responses of respondents on constituents of good governance 

 
S/N ITEMS 

Good 
governance 
constitutes the 
following: 

SA A D SD MEAN S.D RANK 

1 Elimination of 
corruption 

224 
75.9% 

60 
20.3% 

9 
3.1% 

2 
.7% 

3.72 .55 2
nd

 

2 Construction of 
durable roads  

208 
70.5% 

68 
23.1% 

11 
3.7% 

8 
2.7% 

3.61 .69 5
th

 

3. Adequate 
provision of 
food, shelter 
and clothing  

208 
70.5% 

67 
22.7% 

12 
4.1% 

8 
2.7% 

3.61 .70 5
th

 

4. Proper 
implementation 
of policies 

230 
78.0% 

52 
17.6% 

8 
2.7% 

5 
1.7% 

3.72 .60 2
nd

 

5. Adequate 
provision of 
educational 
infrastructures 

238 
80.7% 

52 
17.6% 

3 
1.0% 

2 
.7% 

3.78 .48 1
st

 

6. Full 
employment 

190 
64.4% 

86 
29.2% 

11 
3.7% 

8 
2.7% 

3.55 .70 7
th
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(less than 10%  
unemployment 
) 

7. Life expectancy  
up to 70 years  

142 
48.1% 

114 
38.6% 

18 
6.1% 

21 
7.1% 

3.28 .87 10
th

 

8. Elimination of 
gross poverty 
(less than 10%) 

185 
62.7% 

92 
31.2% 

9 
3.1% 

9 
3.1% 

3.54 .70 8
th

 

9. Enthronement 
of law and 
order (Rule of 
law) 

217 
73.6% 

65 
22.0% 

5 
1.7% 

8 
2.7% 

3.66 .65 4
th

 

10. 24 hours of 
uninterrupted 
supply of 
electricity 

187 
63.4% 

85 
28.8% 

10 
3.4% 

13 
4.4% 

3.51 .76 9
th

 

 
Table 1 shows that all constituents of good governance 

measured were agreed on by the respondents based on their means 
which met the mean score standard of 2.50. Item no. 5 (adequate 
provision of educational infrastructures) recorded the highest mean of 
3.78 while item no. 7 (life expectancy up to 70 years) recorded the 
lowest mean of 3.28. 

 
Table 2: Responses of respondents on the influence of bad governance 
on undergraduates perception of governance in Nigeria 

 
S/
N 

ITEMS SA A D SD MEA
N 

S.D RAN
K 

1 I am bitter 
with the spate 
of leadership 
failure in 
Nigeria.  

115 
39.0
% 

152 
51.5
% 

4 
1.4% 

24 
8.1% 

3.21 .83 3
rd

 

2 If I have the 
means I will 
stage a 
revolution. 

89 
30.2
% 

134 
45.4
% 

13 
4.4% 

59 
20.0
% 

2.86 1.0
6 

9
th

 

3. I feel cheated 
by 
government’s 

113 
38.3
% 

146 
49.5
% 

3 
1.0% 

33 
11.2
% 

3.15 .91 4
th
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inability to 
provide basic 
necessities of 
life. 

4. Inadequate 
hostel facilities 
make off-
campus 
accommodatio
n and 
squatting an 
option. 

152 
51.5
% 

121 
41.0
% 

4 
1.4% 

18 
6.1% 

3.38 .79 2
nd

 

5. Incessant 
academic 
strikes have 
frustrated my 
educational 
progress. 

97 
32.9
% 

130 
44.1
% 

22 
7.5% 

46 
15.6
% 

2.94 1.0
1 

8
th

 

6. Scholarship 
and bursary 
allowances are 
not given to 
students as at 
when due. 

175 
59.3
% 

99 
33.6
% 

4 
1.4% 

17 
5.8% 

3.46 .79 1
st

 

7. I am 
dissatisfied 
with 
governance in 
my state. 

115 
39.0
% 

130 
44.1
% 

13 
4.4% 

37 
12.5
% 

3.09 .96 7
th

 

8. A good 
number of 
undergraduate
s defer their 
admission in 
order to meet 
the huge 
financial 
attachments. 

99 
33.6
% 

164 
55.6
% 

8 
2.7% 

24 
8.1% 

3.15 .82 4
th

 

9. The country’s 
poor economy 
has forced 
youths to 
withdraw from 

95 
32.2
% 

167 
56.6
% 

4 
1.4% 

29 
9.8% 

3.11 .85 6
th
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the university. 

10. Economic 
difficulties 
have affected 
my eating 
habit. 

68 
23.1
% 

139 
47.1
% 

30 
10.2
% 

58 
19.7
% 

2.74 1.0
3 

10
th

 

 
Table 2 shows that the respondents’ perceptions on all items 

were above the mean score standard of 2.50. Item no. 6 (scholarship 
and bursary allowances are not given to students as at when due) 
recorded the highest mean of 3.46 while item no. 10 (economic 
difficulties have affected my eating habits) recorded the lowest mean 
of 2.74. 

 
Discussion 
The findings presented in table 1 indicates that undergraduates 
involved in the study agreed that all constituents of good governance 
identified are what they perceive to make up good governance as 
shown by their means which range from 3.28 to 3.78. This implies that 
the perception of Nigerian undergraduates’ about the constituents of 
good governance aligns with those identified by UNESCAP (2011). 

Item no. 5 (inadequate provision of educational 
infrastructures), items no. 1 and 4 (elimination of corruption and 
proper implementation of policies) and item no. 9 (enthronement of 
law and order) ranked among the first three with mean 3.78, 3.72 and 
3.66 respectively. This agrees with Mazi (2010) that for the purpose of 
proper governance, some areas must be looked into such as 
accountability in public office and electoral reforms. Item no. 7 (life 
expectancy up to 70 years) had the lowest mean of 3.28. This may 
imply that although the respondents see life expectancy up to 70 years 
a thing that can be achieved by good governance, the matter of life and 
death is still largely in the hands of God their maker. 

The influence of bad governance on undergraduates’ 
perception of governance is negatively influenced by the absence of the 
constituents of good governance in Nigeria. For instance, 92.9% of the 
respondents agreed that scholarship and bursary allowances are not 
given to them as at when due. 91.5% also agreed that inadequate 
hostel facilities make off–campus accommodation and squatting a 
pleasant option. Furthermore, 90.5% of the respondents are bitter with 
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the spate of leadership failures in Nigeria. These perceptions ranked 
among the first three.   

The spate of bad governance makes it mandatory for a good 
number of undergraduates to defer their admission in order to meet 
the huge financial attachments. To this effect, most of them feel 
cheated by government’s inability to provide basic necessities of life. 
While some defer their admission, others withdraw from school. If 
these conditions of governance continue, respondents claim that they 
would stage a revolution if they have the means. This last perception is 
to say the least grave. 
 
Conclusion and Recommendations 
The constituents of governance identified by this study have been 
found to be lacking in Nigerian leadership. Clearly, governance in 
Nigeria could be tagged “bad governance”. Furthermore, the absence 
of the constituents of good governance in Nigerian’s leadership has a 
negative influence on undergraduate’s perception of governance. This 
is reflected in the sundry problems they face in the institutions of 
higher learning, such as accommodation problems, scholarship and 
bursary allowances delay, withdrawal and deferring of admission, as 
well as feeding problems. Inversely, Nigerian undergraduates are bitter 
with governance at all levels (federal, state and local) and are willing to 
stage a revolution if such an opportunity makes itself available. 

This study therefore recommends that government should 
embark on a gradual but consistent overhaul of all her policies starting 
from the amendment of the Nigerian constitution. Also, leadership 
training institutes should teach not just the books but character, values 
and culture so that the products of their institutes would uphold the 
constituents of good governance when they occupy public offices. In 
the same vein, Nigerian undergraduates should keep the informed 
interest in issues of governance and fearlessly heed any call to service. 
This would keep the government on their toes as regards the 
expectations of the masses. 
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Abstract 
One of the challenges that confront the Nigerian state in this 
contemporary time is its inability to provide good governance to 
improve the welfare and wellbeing of its citizens. Clearly, the Nigerian 
state is solely at the service of the ruling class, who have overtime 
developed the obsession towards aggrandizing the common wealth of 
the people to service their personal interests, relegating the populace 
into the clutches of extreme poverty and hardship as it is being currently 
witnessed in the country. No doubt, what is urgently needed to tackle 
the current challenge of bad governance in the country is good 
governance. This study therefore examined Legislature and good 
governance in Nigeria’s democratic system and its implication on 
delivering the dividends of democracy. The study observed that 
governance is at its lowest ebb in Nigeria and the major reason 
responsible for this is the limited capacities and inadequate 
conceptualization of the true meaning of governance by the political 
class, especially with regards to the Legislature, who often perceive 
governance as an opportunity to misappropriate public funds and 
entrench poverty in the country. The study therefore recommends that 
Legislators should employ the instrumentality of their law making, 
representative and oversight functions to deliver good governance and 
by extension the dividends of democracy to Nigerians. It was also 
recommended that Legislators should partner with Executive to deliver 
the dividends of democracy to Nigerians, among others. 
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Introduction 
Nigeria, currently with a population of about 167 million, is obviously 
the most populous black nation in the world. The country has been 
grappling with the challenges of governance since the military made its 
first incursion into the Nigerian political scene on 15 January, 1966 to 
date. The subversion of democracy and the perpetual occupation of the 
political scene of the Nigerian state by the military for the period of 
about 30 years have largely affected the political, economic and social 
landscapes of the country. In fact, the military did not only corrupt the 
political culture of Nigerians, but they also perverted the institutions of 
governance, which has led to the weakening of public institutions to 
date. This scenario is well captured by the report of International 
Republican Institute (2007) on Nigerian National Elections, which noted 
that “there is no denying that the repeated military interventions in the 
constitutional history of Nigeria have had a cumulative corrosive effect 
on both the democratic culture and the overall political economy of the 
country, often resulting in weak political institutions and rampant 
public and private sector corruption, resulting in poor economic 
performance and decreased governance and other social capacity”. 
 Consequent upon the above, the Nigerian State has been 
described in so many ways. For example, Karl Maier in his book refers 
to Nigeria as “The House Has Fallen” (2001) and he opined that “to 
most outsiders, the name Nigeria conjures up images of chaos and 
confusion, military coups, repression, drug trafficking and business 
fraud.” In the same manner, Boer observed that Nigeria “appears to be 
a nation in chaos, a nation on the brink” (USAID/OTI, 2001). Clearly, the 
return to democratic governance on May 29, 1999 has not ushered in 
the bounty of “democratic dividends” in the form of provision of  job 
opportunities to eradicate poverty, improvement in the epileptic supply 
of electricity, provision of housing for accommodation, free education, 
infrastructural development, adequate security, and general 
improvement in the living conditions and welfare of Nigerians.  
 The current state of governance in the country reveals that 
there is a clear case of failure of governance at the different levels of 
government. As a matter of fact, governance in the country is at its 
lowest ebb and this can be attributed to the limited capacities and 
inadequate conceptualization of the true meaning of governance by 
elected and appointed public officials, who often perceive governance 
as an opportunity to misappropriate public funds and aggrandize 
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wealth and power. The perversion of the meaning of governance by 
political office holders is generally responsible for the large scale 
corruption in public offices and bad governance in Africa and Nigeria in 
particular.  This is the reason why politics in Nigeria and by extension in 
Africa is largely perceived as the largest industry in the continent. As a 
result, this has encouraged the thriving of bad governance in Nigeria 
and in most African countries, and this situation has been responsible 
for the visible humongous poverty and untold hardship amongst the 
Nigerian populace. It has also created economic, social and political 
instability in the country. 
 Governance is squarely concerned with providing the welfare 
and wellbeing of the citizenry of a state or country. More clearly, 
Boeninger (1992) defined governance “as good government of society, 
with a capacity for efficient problem-solving and conflict resolution.” 
Dethier (1999) broadly defines governance as the science of 
government behaviour and performance, including the exercise of 
economic, political and administrative authority to manage a country’s 
affairs at all levels.  When government is viewed positively in this 
regard, then it will be practised positively to meet the needs and 
yearnings of the citizens. In electoral democracies world over, the 
Executive and the Legislative arms of government are vehicles for 
engineering good governance for the purpose of delivering the 
dividends of democracy. No doubt, the Nigerian Legislature by the 
performance of its constitutional responsibilities can play a vibrant role 
in this regard. Johnson and Nakamura (1999) have noted that “effective 
legislatures contribute to effective governance by performing 
important functions necessary to sustain democracy in complex and 
diverse societies.”  
 To this extent therefore, the main focus of this paper is to 
examine Legislature and good governance in Nigeria’s democratic 
system and its implications in delivering the dividends of democracy.  
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Literature Review 
 
Conceptual Issues 
Legislature: Democratic systems are characterized by the presence of 
three distinct arms of government, namely: the Executive, the 
Legislature and the Judiciary. The top leadership of the Executive and 
Legislature are composed of elected representatives. The Legislature 
has been described as the sovereign organ of state power: 

Indeed, Legislative power, not executive power, is the distinctive 
mark of a country’s sovereignty, the index of its status as a 
state and the source of much, if not the preponderant portion of 
the power exercised by the Executive in the administration of 
government. 
 
The above quotation affirms the primacy (but not superiority) 

of the Legislature over and above the Executive and the Judiciary. 
However, in the representative capacity of the Legislature, whether at 
the federal, state or local government levels, they have very important 
roles to play in ensuring that the people they represent enjoy the 
dividends of democracy. Scholars are unanimous as to the fact that 
Legislature generally performs three basic functions in democracies. 
These are: representation, lawmaking, and oversight functions. 

 
Democracy  
The term ’democracy’ originated from the Ancient Greece. The Greek 
word Kratos means ‘power or rule’, while Demos mean ‘the people’. In 
Greek conception, democracy therefore stands for ‘rule by the demos’.  

The concept of democracy has been defined by many scholars 
in many ways. Evidently, the most quoted definition of democracy is 
that of the former President of the United States of America, Abraham 
Lincoln, who defines democracy as the “government of the people, by 
the people and for the people” (Heywood, 2003:43). In the same vein, 
Barrack Obama, the current president of the United States of America 
(USA), on a Cable Network News (CNN), transmitted on 17th January 
2009, re-coined Lincoln’s definition of democracy, by defining 
democracy as the “government of, by and for the people.” Democracy 
has also been conceived as a system of government under which the 
people exercise the governing power either directly or through 
representatives, periodically elected by them.  
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 Dahl (1982:11) conceives democracy as “a system of elected 
representative government operated under the rule of law, where the 
most significant parts in the population participate in effective 
representation in the practice of making government decisions, that is, 
of allocation of scarce resources.” Similarly, Cohen (1971:7) also defines 
democracy as a system of community government in which by and 
large the members of the community participate or may participate 
directly in the making of decisions which affect them all. From the 
definitions of above democracy, the following essential elements can 
be derived from the concept. These are: 

 Democracy is an institutional arrangement for administering 
the affairs of a country, state or local government. 

 Democracy is a form of representative government, where 
elected representatives have the mandate of their people to 
represent their interests. 

 Democracy upholds the basic tenets of rule of law. 

 Democracy is about rule or decision making. 

 Democracy affords the citizens the opportunity to participate 
either actively or passively in the process of government. 

 Democracy is about allocation of scarce resources for the good 
of the citizens. 

 Democracy is concerned with service delivery capacity of the 
government in a democratic system. 

 
 The above elements of democracy show that democracy is a 
broad and dynamic concept, which thrives on the synergy between the 
elected representatives and the electorates who give their mandate to 
the elected representatives to rule on their behalf. Democracy also 
thrives on the strict adherence to the rule of law, which dictates the 
guiding principles upon which democracy can be operated. 
 Historically, the roots of modern democracy are often closely 
related to civil society, to social movements and interest organisations. 
These movements and organisations have been extremely important in 
bringing the voices of people to the decision-making forums – to serve 
as the voice of the voiceless. Democracy also requires a spirit of 
solidarity. Without the expression of the spirit of solidarity and a 
democratic culture, democracy may lose its meaning. In modern 
democratic context, democracy is often conceptualised as a 
representative government, which implies that at regular intervals, 
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citizens have the right to elect their  representatives to manage their 
common affairs for a fixed period. These elected officials are expected 
to meet or fufil the needs and aspirations of the electorates by 
delivering the public good. Democracy can therefore be defined as a 
type of government where the electorates express their will and 
constitutional rights through periodic elections to elect their 
representatives who are expected to gurantee the security and welfare 
of the electorates. 
 
Democratic Dividends  
Democratic dividends refers to the benefits that accrue to the 
electorates from the government, through the pursuance of efficient 
policies. It can also be conceived as the fulfilment of the campaign 
promises made by political parties to the electorates. It can also be 
conceived as the needs and aspirations of the electorates or citizens, 
which they expect to derive from the democratic systems. These 
include: economic, political, social and security benefits. In Nigeria for 
example, such needs and aspirations, which are to be provided by the 
government range from provision of free education, potable water, 
good roads, stable electricity, housing accomodation, employment 
opportunities, social security, infrastructures to maintenance of law 
and order etc.  
 
The Concept of Good Governance  
The use of the term “good governance” was first initially articulated in a 
1989 World Bank publication. Therein, the concept of good governance 
was first identified as a structural necessity for market reform (World 
Bank, 2000). In 1992, the Bank published a report entitled which 
explored the concept further and its application to the Bank's activities 
(Hayden and Bratton, 1993). Today, the phrase ‘Good Governance’ has 
become a global norm that is championed by the United Nations as a 
global standard for democracies around the world.  Marc and Byong-
Joon (2002) noted that good governance is the term that symbolizes 
the paradigm shift of the role of governments. This means that good 
governance stems from the concept of governance. UNDP (1999) 
defines government as “the exercise of economic, political and 
administrative authority to manage a country’s affairs at all levels. It 
comprises mechanisms, processes and institutions, through which 
citizens and groups articulate their interests, exercise their legal rights, 
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meet their obligations and mediate their differences.” Governance is 
therefore a platform for facilitating good governance in a democratic 
system. 
 What then is Good governance?  Simply put, the phrase “Good 
governance” refers to the transparent and accountable management of 
all  country's resources for its equitable and sustainable economic and 
social developments. Good governance is also concerned with the 
making of policies and implementation of same policies to meet the 
needs and yearnings of the electorates by the government. In order 
words, Good governance encompasses all the efforts taken by elected 
representatives both executive and legislature to equitably provide 
social, economic and political good to the citizenry in a democratic 
system. 
 Good governance aims at efficient management of human and 
material resources of a state by the elected and appointed public 
officials for the common good of the masses. It is also about 
government’s prudent management of public resources for the 
common good of the society. It is in the light of this, that the World 
Bank indicated that good governance is epitomized by predictable, 
open, and enlightened policy-making, a bureaucracy imbued with 
professional ethos acting in furtherance of the public good, the rule of 
law, transparent processes, and a strong civil society participating in 
public affairs.  
 
Principles of Good Governance 
Good governance is guided by some fundamental principles. For 
example, the European Union identifies five principles of Good 
governance. These are: legitimacy, voice, direction, performance, 
accountability and fairness. The UNDP expands the principles 
underpinning good governance as follows: participation, rule of law, 
transparency, responsiveness, consensus, orientation, equity, 
effectiveness and efficiency, accountability, and strategic vision.  

Beyond these principles that underpin good governance; it can 
be argued that the basic guiding principles of good governance are: rule 
of law, accountability, transparency, commitment, vision, equity and 
fairness in the distribution of public good, public participation, prudent 
management of public resources, and provision of human security. The 
guiding principles of good governance provide the template upon which 
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democracies around the world are expected to operate in order to 
deliver the dividends of democracy to their citizens. 
 
Factors Militating against Good Governance in Nigeria 
Many factors can be attributed as factors militating against good 
governance and delivering the dividends of democracy to Nigerians. 
These factors are discussed below:  
 
1. Corruption 
Corruption is the misuse of public office for personal use. Corruption 
remains a major challenge to good governance in any democratic 
system. In this regard, resources that are supposed to be used for the 
common good of the public are often cornered and used for the private 
use of those in government. In Nigeria for example, corruption is very 
pervasive to the extent that the country has been ranked as one of the 
most corrupt countries in the world. It is so bad that the citizens who 
ought to benefit from the resources are denied and this denial has 
created humongous hardship and poverty amongst the Nigerian 
citizens to such an extent that Nigeria has been rated has one of the 
poorest countries in the world, regardless of its enormous and valuable 
crude oil deposits and its agrarian lands. Corruption hinders the 
prospect for good governance because of its damaging effects on the 
economy and development endeavours. 
 
2. Poor Planning Culture 
It is often said that failure to plan is failure to succeed. This maxim is 
true concerning Nigeria. Successive administrations in the country lack 
a clear planning culture. What is usually done is that when a new 
administration comes on board, it will discontinue and dismantle the 
programmes met on ground and it will start its own new programmes. 
This practice has been a problem to ensuring continuity and sustenance 
of good governance in Nigeria.  
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3. Poor Management of Public Resources 
The greatest challenge facing good governance in Nigeria currently is 
poor management of public resources by public officers. Akin to this 
problem is the issue of bad leadership. Clearly, Nigeria as a country has 
been led in much of its existence by bad managers, who through their 
actions and inactions have wasted and mismanaged the resources of 
the country. This unfortunate trend has been a serious challenge to 
Nigeria’s dream towards achieving good governance for the betterment 
of Nigerians. 
 
4. Insecurity 
Issues of insecurity and violent conflicts constitute potential threats to 
good governance in any society. The search for good governance in 
Nigeria continues to be threatened by the incessant terrorist attacks in 
the north-east and north-west, the rampant cases of commercialised 
kidnappings in the south-east, the militancy in the south-south, the 
unending armed robbery siege in the south-west, and the protracted 
violent ethnic and communal clashes ravaging the north-central zones 
of Nigeria. Clearly, no government can thrive under an environment 
that is characterized by insecurity and violent conflicts as we are 
currently witnessing in Nigeria. Good governance requires a peaceful 
and stable environment to thrive.    
 
5. Weak institutions 
Another factor that militates against good governance in Nigeria is the 
weakness of government institutions. Public institutions such as the 
Executive, the Legislature and THE Judiciary and their appendages are 
very crucial in facilitating good governance in any democratic system. 
On the contrary, when these institutions are weak, then facilitating 
good governance becomes a problem. In Nigeria for example, the 
weakness of the police, Judiciary and in general all the state 
apparatuses has been the bane of bad governance in the country.  As 
Barack Obama, the President of the United States of America 
unequivocally opined during his visit to Ghana in 2009 that “Africa does 
not need strong men but strong institutions to overcome its 
developmental challenges”. This statement is obviously correct even in 
the case of Nigeria. But I would rather suggest that Nigeria should need 
strong men and women to build strong institutions to overcome its 
numerous developmental challenges in this 21st Century. 
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6. Poor Political Culture 
The intervention of the military into the Nigerian political environment, 
which saw the military staying in power for almost 30 years, corrupted 
the political culture of the country. In this sense, the military, to a large 
extent, introduced the culture of impunity and corruption into the 
Nigerian body politics. This has largely affected the political culture of 
Nigerians to such an extent that the politicians now perceive politics as 
the largest money making industry in the country, and this has 
encouraged the culture of ‘do or die’ in politics and the seeming violent 
political culture that is now entrenched in the political culture of the 
country. This trend has had a cumulative corrosive effect on good 
governance in Nigeria. 
 
7. High Cost of Governance 
One major challenge to good governance in Nigeria is the excessive cost 
of governance at all levels of government. Today, it is very obvious that 
the Nigerian democracy is the most expensive in the world. It is proven 
that the overhead cost of the annual budget of Nigeria stands at 75% of 
the total budget. Overhead costs are monies appropriated for the 
payment of salaries, allowances, and general maintenance of public 
officers. In a situation where overhead costs takes a humongous 
percentage of the annual budget and a meager 25% is left for capital 
development, it shows that development and good governance can 
never  be feasible in Nigeria. This is the reason why I had argued earlier 
on in this paper that government in Nigeria is clearly at the service of 
the political class. To this extent therefore, the desire for good and 
accountable governance remains a mirage in Nigeria with the current 
lopsidedness of the budget in favour of public officers as against poor 
and helpless Nigerians.  
 
Nexus between Legislature and Good Governance 
Legislature and good governance are inextricably linked. The two 
concepts are complementary and mutually reinforcing. In this sense, 
the Legislature performs three basic functions. These are: law making, 
conduct of oversight function on the Executive and representative 
function by way of fulfilling their campaign promises to the electorates.   

Clearly, the efficient performance of these functions can bring 
about good governance. By the design and structure of modern 
democracies, the Legislature or Parliament is the closest to the people 
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and the only platform through which the voice of the people can be 
heard. It is also presumed to be the largest cluster of representation of 
the electorates in every democracy. As such, it is supposed to be the 
best platform to be used to facilitate good governance. Thus, the 
parliament should naturally serve as an instrument and a vehicle for 
engineering good governance and a veritable platform for delivering 
the dividends of democracy to the populace. The reasoning is that the 
Legislature in its representative capacity wields the mandate of the 
electorates and as an important arm of the government exercises some 
constitutional powers (law making, representative and oversight 
functions), which are necessary for the facilitation of good governance.  
 
Generic Functions of the Legislature 
The major constitutional responsibilities of the Legislature are to make 
laws, provide representation for the electorates, and provide oversight 
functions on the Executive. Legislators also have a constitutional 
mandate to oversee the planning, enactment, implementation, and 
monitoring of the national budget. Generally, Legislature performs 
various functions that emphasize its significance in a democratic 
dispensation. These functions are broken down as follows: 

 Representative functions (exercise the mandate of electorates 
by fulfilling their campaign promises to the electorates); 

 Policy-making and policy formulation (enact bills and draw up 
course of action for the Executive); 

 Oversight functions (carry out supervisory functions on the 
Executive: MDAs- Ministries, Departments, Agencies and 
Parastatals); 

 Investigative functions (investigate the activities of the 
Executive that are un-constitutional or questionable); 

 Financial functions, (scrutinize and approve the budgets 
presented by the Executive), and 

 Judicial functions (establish judicial enquires into the activities 
of the executive). 

In the same vein, the 1979 Constitution Drafting Committee’s 
subcommittee on the Legislature vividly captures the role the 
Legislature as follows:  

We believe that the Legislature under a democratic system of 
government has an important role to play in sustaining the 
democratic system. Its primary function is to make laws but in 
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exercising these functions, it must keep itself informed of the 
needs of the society and of the way in which the laws it enacts 
are executed. The legislative process would be incomplete if all 
the legislators have to do were to examine bills placed before 
them without going any further. We think that is too narrow a 
view of legislative functions. Legislators must inform themselves 
of how existing laws are administered and what defects show 
up in the administration of laws. When they make new laws, 
they are as a rule dealing with political economic or social 
problems which exist or are likely to arise and they must be fully 
informed about those problems. 
 

 The roles of the Legislature as provided in Section Four of the 
1999 Federal Constitution of Nigeria are: appropriation; drafting of 
important bills; monitoring the implementation of programmes; 
scrutiny of Presidential appointments of operators of economic 
institutions; ensuring accountability and transparency. The strict 
execution of these roles by the Legislature could assist in facilitating 
good governance in Nigeria. Johnson (2005) broadly identifies examples 
of formal parliamentary powers as follows:  

• Power of members and/or committees to introduce legislation; 
• Power of members to introduce legislation with fiscal costs; 
• Power to override executive vetoes; 
• Power to approve cabinet officials; 
• Power to approve treaties; 
• Power to approve Government borrowing money, or granting 
   loans; 
• Power to approve or disapprove overseas travel of the Chief 
   Executive; 
•Power to compel the Executive and others to provide information; 
• Power to censure government ministers and other officials; 
• Power to approve/disapprove the budget; 
• Power to reduce, increase, shift spending in the budget; 
• Power to remove the Chief Executive.  
• Parliamentary authority to set the parliament’s budget, and over 

staff. 
 
The points above show that the Parliament/Legislature has enormous 
powers to make things happen in any democratic system. In fact, the 
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Legislature has the power to give a sense of direction and focus to the 
government through its various legislative functions as stated above. 
Consequently, the Legislature has a constitutional responsibility to 
facilitate good, accountable and responsible government and the 
delivery of democratic dividends to the electorates in a democratic 
system.   
 
Delivering Democratic Dividends: Implications for Legislators in 
Nigeria 
The formulation and implementation of public policy is primarily the 
prime responsibility of government. This helps government to gain 
popular support and legitimize its mandate. However, the extent to 
which this satisfiesthe popular needs and aspirations of the citizenry or 
the electorates determines the popularity of an elected representative 
government and its chances of continuing to enjoy the legitimacy and 
electoral support. Therefore, it is expected that Legislature in Nigeria, 
which is the foundation on which any Nigerian - bred democracy 
derives its popular support, buckles-up with regards to discharging its 
mandate and constitutional responsibility to deliver the dividends of 
democracy to the electorates and the generality of the citizenry. In 
order to facilitate good governance and the delivery of democratic 
dividends at every stratum of the Nigerian society, Legislators at the 
federal, state and local government levels need to do the following:  

 Make policies that will assist in fighting poverty and 
empowering Nigerians; 

 Attract projects that will meet the social, economic and 
political needs of their constituencies; 

 Closely monitor the policies of the Executive and ensure that 
such policies are capable of assuaging the demands, needs 
and aspirations of the people of the electorates; 

 Transparent and accountable to the electorates; 

 In their representative capacities, they must ensure that they 
justify the mandate they have been given, by way of making 
efficient laws and policies which will make life better for the 
electorates; 

 Must do work towards gaining the confidence of the 
electorates; 
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 Must efficiently carry out their oversight functions on the 
Executive so that they can put the Executive on the part of 
good governance and responsible leadership; 

 Legislators must also uphold the tenets of good governance 
and responsible leadership in the execution of their 
constitutional duties; 

 Legislators must design laws that are potent enough to fight 
corruption especially in the government circles. Corruption 
remains a bane to good governance in Nigeria;  

 Regular capacity building programmes should be conducted 
for legislators at all levels, which will focus on expanding their 
capacities with regards to the strategies and methods that 
they can apply to make laws that can enhance the welfare and 
living conditions of Nigerians; and 

 The Legislative arm of government at the federal, state and 
local government levels must partner with the Executive arms 
so as to ensure that the laws made by them as well as the 
policies enunciated by the Executive are adequately 
implemented by the Executive for the purpose of good 
governance. 
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 LEGISTURE AND GOOD GOVERNANCE MODEL 
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 The above model pictures the Legislature and Good governance 
model, which shows how the Legislature can use the instrumentality of 
its traditional functions (law making, oversight and representative 
functions) to facilitate good governance and the delivery of the 
dividends of democracy in a democratic system like Nigeria. On the 
issue of budget for example, legislators have a constitutional mandate 
to supervise the planning, enactment, implementation, and monitoring 
of the national budget. When this is thoroughly done, it will enhance 
good and accountable governance at all the facets of government.  
 In every democratic system, the Legislative and the Executive 
arms of government play distinct roles. The former makes laws, while 
the latter executes policies. Clearly, the capacity of the Legislature to 
deliver the dividends of democracy will be limited without it working 
out a strategic partnership with the Executive, who really is 
constitutionally empowered to manage public resources for the 
common good of the citizens. Thomas (2004) has opined in this regard 
that “there needs to be a certain degree of cooperation between the 
branches in policy making (each side must be willing to bargain and 
compromise in order to get some policy benefits), the legislature must 
have some capacity to monitor the executive, and the executive needs 
to be willing to comply with legislative enactments.” To this extent 
therefore, an enhanced partnership and shared responsibility between 
the two arms of government is germane in facilitating good and 
accountable government in Nigeria. 

It is also incumbent on the Legislature to use its instrumentality 
of oversight functions to impress upon the Executive to deliver the 
dividends of democracy to the electorates in Nigeria.  Beyond this, good 
and accountable governance requires a vibrant and efficient 
networking between the different levels of government and the people 
and other stakeholders such as the private sector and the international 
partners. 
 
Conclusion  
There are challenges as well as opportunities for good and accountable 
governance in Nigeria. The response of the Nigerian government to the 
challenges of good and accountable governance is not encouraging, and 
it needs to reinvigorate its efforts in transforming the country. To say 
that the Legislature has a major responsibility in delivering democratic 
dividends to the electorates is not an understatement. The Legislature 
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as one of the key players in any democratic system is composed of 
elected representatives that have the instrumentality of law making 
and discharge of oversight functions on the Executive to deliver the 
dividends of democracy to the electorates so as to meet the demands, 
needs and aspirations of the electorates and the citizens in general. 
This study has argued for an urgent and compelling need for the 
Legislators to understand the true meaning of governance in the light of 
delivering good governance as well as the need to expand their 
capacities to deliver the dividends of democracy to Nigerians. This 
paper has therefore brought to the fore the veritable role of legislators 
in delivering democratic dividends to Nigerians. 
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Abstract 
This study identified behavior modification strategies adopted by 
principals and their effectiveness. The sampled for the study comprised 
240 teachers drawn from 12 secondary schools in Edo Central Senatorial 
district in Edo State. Likert-type scale questionnaire was used to 
generate data. Analysis of the data showed that involving pupils in 
leadership position, encouraging effective communication in schools 
between staff and students, effective educational supervision were the 
strategies mostly used by principals on the effectiveness of the 
strategies: Emphasizing on what constitute proper discipline, 
encouraging a united front on discipline from home and schools, 
students’ participation in decision-making were found to be most 
effective. In the positive modification of students’ behaviour, it was 
concluded that disciplinary problems in Nigerian schools can be 
minimized through the use of those strategies found to be most 
effective. It was recommended that the behaviour strategies should be 
intensified especially those that were found to be most effective.      
 
Keywords: Disciplinary problems 
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Introduction  
Discipline is one of the important functions of the school 
administrators. It is needed for the accomplishment of school 
programmes and therefore the absence of it should be great concern to 
school administrators, teachers and parents. This means that principals 
cannot disregard matters of discipline in their schools because it is a 
popular criterion for judging the success of a high school principals’ 
ability to maintain standard of students conduct appropriate to a good 
setting for learning. This is an area of interest that closely involve many 
parents and teachers who feel concerned about the social and moral 
values of school education and the influence of the social values on the 
education of students. 

To some, discipline means the ability to control the behaviors 
of individuals; to others discipline means conformity to rules and 
regulations. Discipline means readiness and ability to learn to respect 
authority and observe conventional or established laws of any 
organization or society (Peretomode 1995). According to Odor (1995), 
discipline could be regarded as the process of improving the behaving 
of pupils by directing their minds to obedience, rules, regulations and 
authority based on self – control. 

Wiked (2007) asserted that contemporary behaviour 
modification approaches involve students more actively in planning and 
shaping their own behaviour through participation in the negotiation of 
contracts with their teachers and through exposure to training 
designed to help them monitor and evaluate their behaviour more 
actively, to learn techniques of self- control and problem solving and to 
set goals, reinforce themselves for meeting these goals. The Federal 
Republic of Nigeria (2004) through the National Policy on Education 
sees character moulding and development of sound attitude and 
morals in the child as one of the goals of education. To achieve this, the 
teacher needs to play more active and diversified roles. The findings of 
studies carried out by Anderson and Fretzin (2007) affirmed that 
behaviour problems are minimal in schools in which there is an 
emphasis on the importance of learning and intolerance of conditions, 
which inhibit learning. There is mutual feeling of trust and confidence.  

School discipline therefore involves the use of corrective 
measures to keep students away from misbehavior.  It is on this basis 
that the principal tries to correct, support and re-channel misbehaviors 
(Gaustad, 2005). In the school system, the responsibility of co-
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ordinating these activities normally falls on the head teacher (principal) 
who is saddled with the responsibility of managing the human and 
material resources in the school. This involves staff and student 
welfare, development and implementation of educational programmes, 
provision of proper instruction, coordinating school relations ensuring 
discipline and proper keeping of school records. 
 Behaviour modification or shaping behaviour is one of the 
important functions of school administration, which is an aspect of 
behaviour analysis that gradually teaches new behaviour through the 
use of reinforcement until the target behaviour is achieved. Wiked 
(2007) asserted that behaviour modification is a technique by which a 
student is reinforced for exhibiting closer and closer approximations to 
desired behaviour. It is useful in teaching new desired behavior a 
natural way of encouraging the student to increase the prevalence of 
desired behavior. This is most effective way of increasing positive 
behavior. 
 The importance of behaviour modification or shaping is that it 
focuses ones attention and the student’s attention on positive 
behaviour by: 
i. Recognizing progress and helping student feel good about 

himself  
ii.  Creating opportunity for positive interaction between the 

student and the teacher. It is a progress of teaching behaviour 
that is not in the students existing repertoire. It involves clearly 
defining a behaviour objective with target behaviour, delivering 
or withholding reinforcement at the appropriate time, thus 
being able to shape the student into “gradual successive 
approximations of the target behaviour. 

 
Consequently, behavior modification technique include: 
   Identifing a desired behaviour for the students. 
.  Identifing the student’s present level of performance in 

displaying the desired behaviour   
.  Listing the steps that will eventually task the students from his / 

her behaviour. 
Telling student that she/ he must accomplish step1 to receive 
the reward. 
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Behavioural Problems (Disciplinary Problems) 
The following are some of the most common behavioural problems in 
Nigerian secondary schools. 
 Insubordination to school authorities, Irregular attendance to 
school, Lateness to school, Willful misbehaviour, Profanity and use of 
bad language, Examination malpractice, Fighting, Cheating, Lying, 
Stealing, Smoking, Vandalism, and the Use of hard drugs e.g. Marijuana, 
cocaine.  
 Indiscipline in schools can take the forms of insubordination to 
school authorities. Other acts of misconduct among students include 
truancy, noise making, fighting, destruction of property, rudeness, 
disobedience, smoking and drug abuse, untidiness, demonstration. 
Odor (1995) asserted that these cases of indiscipline are mainly caused 
by dereliction of responsibility by the various agents of education like: 
the school, the home, the church and the society. 
 
Causes of Indiscipline 
Peretomonde (1995) asserted that large population of students may 
lead to over-crowding of classes which causes such disciplinary 
problems as pupils’ disruptive tendencies like noise making, fighting 
and struggling for seats and desks. This can also lead to inadequate 
educational facilities and equipment which are necessary to make 
lessons more practical and interesting and thereby causing the 
problems of inattentiveness in the class. 

Lack of facilities for students activities during free and break 
periods make them to channel their surplus energies to mischievous 
activities. Inadequate teaching staff for the entire subject offered in the 
school could lead to many free periods which could be misused for 
mischievous activities. Lack of teachers could also be one of the remote 
causes of examination malpractice because the students are not 
adequately prepared for the examinations. Therefore, examination 
malpractice considered in Nigeria today is not only a school problem 
but a national malaise because it dents the integrity of such results 
obtained. In the same vein, poor teaching probably due to the 
incompetence of the teacher could make lessons uninteresting thereby 
making students to be bored and resentive and may indulge in mischief 
as a means of showing their displeasure. Dittimiya cited in (Peretomode 
1995). 
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Another aspect of the school which militate against good school 
discipline is the unpleasant condition of the school compound and 
buildings. For instance the sight of dilapidated buildings, rough floors, 
crack walls, bushy field, uncleared paths, overgrown flowers, broken 
seats and desks, un-kept lavatories., influence students to be rough, 
untidy, dirty, harsh and lacking in general aesthetic development. On 
the other hand, adequate care and pleasant sight of these school 
structures and environment tend to promote students sense of decency 
and self-control.   

 
 Behaviour Modification Techniques (Strategies) 
A review of related literature revealed that many strategies can be 
useful in behaviour modification. The following are among the most 
common ones adopted and applied in schools. 
 Interpersonal relationship (cordial student friendly 
environment, Supervisory/monitoring approaches, Sanctions 
(Punishment and Rewards), Counseling techniques, 
Suspension/Expulsion, Regulatory instruments (rules and regulations 
code of conduct students, handbook, and the Provision of effective 
instructional techniques, 

 
1. Interpersonal Relationship/Communication: The school 

administrator lives to share with and understand his reference 
group’s feelings ideas, purpose and knowledge through effective 
communication (Odor, 1995). 

2. Supervisory and monitoring approaches: The positive role of 
parents at home in inculcating indiscipline in their children has 
helped to some extent, the good up-bringing of a child which 
reflects in their behaviour and attitude at school. Alongside, 
summons of frequent meeting for parents and teachers to tackle 
issues affecting the behaviour of students at school.  

3. Sanctions (Punishment and Rewards): This is a measure used to 
correct undesirable acts of pupils and to set an example for future 
offenders; this should be commensurate to the offence committed 
(Efeoghe, 1997).  This should be encouraged to arrest problems 
of discipline in schools. While commendation can be given for 
achievements or special services rendered. For instance, displaying 
honesty, etc. 
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4. Counseling techniques: Attention is being given to the training of 
educators especially counselors who can be trusted with the 
effective management of human beings and appreciation not only 
of schools as social institutions but problems of behaviour and 
development. (Ogunu, 2000) 

5. Suspension/Expulsion: This is also one of the procedures for 
maintaining disciple in schools in which case as student is made to 
pass through the due process before any form of discipline. This 
means that the erring student is given the opportunity to defend 
himself either verbally or in writing before he/she is suspended 
from class activities for a specific period of time (days or weeks) 
and/or permanently, as in totally the case of expulsion (Efeoghe, 
1997). 

6. Regulatory Instruments: The education system as a social 
organization is administered and managed through laws, rules and 
regulations. These are intended to provide a framework for 
controlling the behaviour activities of members of the organization 
(Nwagwu, 2004). These measures are intended to control the 
misbehaviour of students.      

7. Provision of effective instructional techniques: Government 
should also make it as a policy that no new school is opened until 
the existing ones are adequately staffed, equipped and furnished. 
Schools should also limit their enrolment to ensure discipline. This 
to some extent would improve discipline in our schools. 
(Peretomode, 1995).  

 
Statement of the Problem  
This is a study on behaviour modification techniques in schools with the 
foregoing serving as background and related literature, what follows is 
a study conducted in Edo Central Senatorial District of Edo State 
secondary schools aimed at identifying behaviour modification 
techniques used by principals. 
  The school is a teaching centre which requires a peaceful 
conducive environment for teachers and students to perform 
effectively. The principal is the school’s chief executive charged with 
the responsibility of providing leadership for both teachers and 
students. However, in many secondary schools in Nigeria generally and 
Edo State in particular there are many discipline problems which 
demand attention. The modification of students’ indiscipline behaviour 
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is a major preoccupation of principals and teachers. How best to 
achieve such behaviours modification requires certain management 
techniques appropriate to the problems confronting the school. The 
researchers worry is that indiscipline in schools (such as lateness to 
school, insuborndination absentism etc.) affects the development of 
human resources needed for social and economic transformation of the 
society. Indiscipline is a destructive and underserving element to 
progress, training or mode of life. Indiscipline retards progress and is a 
serious impediment to national development. To this end, the main 
issue that was probed as a problem in the study is therefore stated 
thus: How does strategies adopted by principals of modification of 
displinary behaviours have influence on secondary school students in 
Edo – State, Nigeria ? 
    
Research Questions 
Research questions investigated in this study include:    

1. What are students’ behavioural problems faced by principals in 
the secondary schools in Edo State? 

2. How effective are the behaviour modification management 
technique applied by the principals?  

 
Method of the Study 
The study adopted the descriptive survey design. Teachers of secondary 
schools in Edo-Central Senatorial District were used for the study. The 
sample consisted of 240 teachers purposively drawn from 12 secondary 
schools, that is, 20 teachers from each school. The instrument for 
collecting the data is called “Strategies Adopted by Principals in 
Modification of Disciplinary Behaviour Questionnaire (SAPMDBQ)”. The 
respondents were asked to indicate their level of acceptance on a four-
point scale of strongly agree to strongly disagree with assigned values 
of 4,3,2 and 1 correspondingly; and the level of effectiveness of the 
technique on a four-point scale of very effective to not effective. The 
instrument went through all the pre-test required and was found to 
have reasonable face and content validity. Reliability co-efficient was 
computed to be 0.71 using the split – half method and Spearman 
Brown Prophecy formula statistics. 
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Method of Data Analysis      
Means, standard deviation and rank order statistics were used for 
answering the research questions. Table 1 was used to establish the 
frequency in which principal’s used the behavior modification 
techniques in their schools in Edo Central Senatorial District. A mean of 
2.50 was taken as a minimum score an item would obtain to be 
considered as management technique adopted by secondary school 
administrators and their effectiveness. Any item below the cut-off point 
of 2.50 was rejected. 
 
Results of the Study 
The results of this study are presented in Tables 1, and 2. 
 
Students Behavioural Problems 
 
Research Questions 
1. What are students’ behavioural problems faced by principals in 
the secondary schools in Edo – State, Nigeria ? 
The problem that occurs most frequently is ranked more while the 
problem that least occurs is ranked 13th.  
 
Table 1:  Students’ Behavioral Problems Faced by Principals     

S/N Occurrence of Identified 
Problems 

Mean x Rank order 

1 Bullying of other students 2.58 9th  

2 Insubordination to school 3.14 2nd 

3 Absenteeism  3.11 4th 

4 Use of hard drugs 2.07 13th 

5 Willful misbehaviour 2.71 7th 

6 Fighting 2.44 10th 

7 Lying 2.76 5th 

8 Vandalism 2.16 12th 

9 Examination malpractice 2.70 8th 

10 Use of profane / bad language 3.13 3rd 

11 Smoking 2.33 11th 

12 Lateness to school 3.24 1st 

13  Cheating 2.72 6th 

N=240 
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Table 1 indicates that of the 13 behavioral problems of students faced 
by principals  

in secondary schools, four of them: lateness to school, insubordinate to 
school  

authority, use of profane / bad language, absenteeism are the most 
ranked as  

occurring frequency.  
 
Table 2:  Rating of the Effectiveness of the Strategies Adopted by 
Principals in Modification of Disciplinary Problems Techniques for 
Reduction of Behaviour Problem. 
 
Research Question 2: How effective are the behaviour modification 

management technique applied by the principals ? 
     

S/N Items Mean 
x 

S.D Rank 
Order 

Decision 

1 Establish good staff/students 
relation without being too 
intimate  

 
2.79 

 
0.64 

10th   
Effective 

 2 Encourage a united front on 
discipline from home and 
school 

 
3.26 

 
0.72 

2nd   
Effective 

3 Encourage effective 
communication in schools 
between staff and students 

 
3.18 

 
0.46 

4th  
Effective 

4 Motivating Teachers 2.11 0.36 15th  Not 
effective 

5 Provision of pleasant sights of 
school structures and 
environment. 

 
2.96 

 
0.32 

6th   
Effective 

6 Provision of adequate 
teaching staff 

2.58 0.48 12th  Effective 

7 Effective educational 
supervision 

3.10 0.49 5th  Effective 

8 Teachers encouraged to have 
good grip of their subject 

 
2.20 

 
0.61 

14th   
Not 
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matter Effective 

9 Provision of basic 
teaching/learning 
infrastructures for teachers 

 
2.86 

 
0.44 

9th    
Effective 

10 Adopting the right supervision 
technique 

 
2.88 

 
0.39 

8th   
Effective 

11 Students participation in 
decision-making 

 
3.23 

 
0.60 

3rd   
Effective 

12 Emphasizes what constitute 
proper discipline 

 
2.90 

 
0.32 

7th   
Effective   

13 Recruitment of guidance 
counselors to deal with 
psychological problems 

 
2.31 

 
0.62 

13th   
Not 
Effective  

14 Involving Pupils in leadership 
position 

 
3.34 

 
0.72 

1st   
Effective 

15 Ensuring curriculum is child 
centered (i.e.) geared towards 
interest and ability.   

 
2.61 

 
0.39 

11th   
Effective   

16 Provision of recreational 
activities  

2.00 0.48 16th  Not 
Effective 

                            N = 240 
 
From this table, 12 of the techniques out of 16 have the mean 

greater than the cut off mark (2.50). This implies that respondents 
accepted 12 techniques to be effective. Table 2 also indicates four of 
highest rated effective strategies adopted by principals in the 
modification of disciplinary behavour of students are: Students should 
be involved in leadership positions; Principals should encourage a 
united front on discipline from home and school; Students’ 
participation in decision-making; and Encouraging effective 
communication between members of staff and students in secondary 
schools.   
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Summary of Findings 
The findings of this study include the following: 
1. Lateness to school, insubordination to school authority, use of 

profane/bad language, and absenteeism are highest ranked 
behaviour problems faced by principals in schools; 

2. Among the strategies adopted by principals in the modification 
of disciplinary behavour of students are: Students should be 
involved in leadership positions; Principals should encourage a 
united front on discipline from home and school; Students’ 
participation in decision-making; and Encouraging effective 
communication between members of staff and students in 
secondary schools.                        

 
Discussion  
Table 1 indicates that Lateness to school, insubordination to school 
authority, use of profane/bad language and absenteeism are the 
highest ranked behavior problems faced by principals in schools. This is 
supported by Odor (1995) who stated that cases of indiscipline are 
mainly caused by dereliction of responsibility of various agents of 
education like the school, home, church and society. Also, 
Peretomonde (1995) supported this finding when he/she stated that 
large population of students may lead to over-crowding of classes 
which can cause such disciplinary problems as pupils’ disruptive 
tendencies like noise making, fighting and struggling for seats and 
desks. In addition, lack of facilities for students’ activities during free 
and break periods make them to channel their surplus energies to 
mischievous activities. Inadequate teaching staff for the entire subject 
offered in the school could lead to many free periods which could be 
misused for mischievous activities. Dittimiya cited in (Peretomode 
1995) reported that poor teaching probably due to the incompetence 
of the teacher could make lessons uninteresting thereby making 
students to be bored and resentive and may indulge in mischief as a 
means of showing their displeasure.  

Table 2 reveals one of the highest ranked strategies adopted by 
principals in behaviour modification of disciplinary behaviour of 
students as that students should be involved in leadership positions.  

This finding is supported by Wiked (2007) who believes in 
clearly defining a behaviour objective as in delivery reinforcement at 
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the appropriate time such as involving students in leadership positions 
which can help to shape students into the gradual target behaviour.  

Table 2 indicates another highest ranked strategies adopted by 
principals in behaviour modification of disciplinary behaviour of 
students as that principals should encourage a united front on 
discipline from home and school This finding is corroborated by 
Peretomode (1995) who asserted that discipline in schools should 
involve the readiness and ability to learn to respect authority and 
observe conventional or established law of any organization or society.  

The implication of this is the possibility of having a favourable 
relationship between home and the school which is of importance in 
helping students reduce behaviour problem. Table 2 also shows a third 
highest ranked strategy adopted by principals in behaviour modification 
of disciplinary behaviour of students as that Students’ participation in 
decision-making is a major technique as a strategy to be adopted in the 
modification of disciplinary behavour of students. Wiked (2007) 
asserted that involving students more actively in planning and shaping 
their own behaviour through participation in the negotiation of 
contracts with their teachers and through exposure to training 
designed to help them monitor and evaluate their behaviour more 
actively to reinforce themselves for meeting these goals to support this 
finding. In addition, Table 2 shows a fourth highest ranked strategies 
adopted by principals in behaviour modification of discinplinary 
behaviour of students as encouraging effective communication 
between members of staff and students is another strategy for, 
Peretomode (1995) asserted that the principle is normally saddled with 
the responsibility of managing the human and material resources in the 
school. This involves staff and students welfare, proper development 
and implementation of educational programmes, provision of proper 
institution, and so on. The implication of this is the effective curriculum 
that is geared towards the pupils’ interests, ability and achievement 
level makes communication effective and help to reduce 
communication problems.       

 
Conclusion and Recommendations: 
From the findings, it was concluded that continued prevalence of 
disciplinary problems in our secondary schools may be due to 
inadequate use of behavioural modification strategies. Most of the 
time, teachers depend on the use of punishment especially corporal 
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punishment, whereas counseling, good relationship could have attained 
better results. In the light of the above, the researcher recommend as 
follows: 

1. Government should be encouraged to organize Workshop, 
Seminars, and Conferences to expose principals and teachers to 
move. 

2. There should be improvement of the environment of teachers 
and learners that will lead to creation and maintenance of a 
more peaceful. 

3. Teachers should counsel and collaborate with misbehaving 
students to develop contingency contacts that help to simulate 
behaviour change. 
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Abstract 
The study assessed the impact of Literacy by Radio in Lagos State. Five 
Research questions were formulated to guild the study. A Survey 
method was adopted in carrying out the study. The population of the 
study included: beneficiaries of the programme, facilitators and the 
programme providers (Officials). A sampling frame of all the Local 
Government Areas (LGAs) in Lagos State was drawn and stratified into 
urban and rural dichotomy. Using probability proportional to size (PPS) 
sampling, one rural and two urban areas in Lagos were selected. This 
was on the basis that about three quarters of Lagos State is urbanized.  

A sample frame of all the registered literacy by radio centres 
with the Agency for Mass Literacy Adult and Non Formal Education was 
drawn from the three Local Government Areas. A purposive sample of 
5-11 respondents were selected from two centres each from the three 
Local Government Areas. The instrument used was structured interview 
involving Focus Group Discussion (FGD), key Informants Interview (KII) 
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and questionnaire. The findings revealed the existence of Literacy by 
Radio centres even though, accessibility remained a big challenge in 
some communities of Lagos State.  Concerning the Impact of the 
programme on the participants, the respondents admitted that the 
programme has impacted positively on  them in different areas of their 
lives such as: – business, communication skills, human relations, 
political rights, health issues, as well as community participation.  

However, the study also identified many challenges of the 
programmes. Key among them were that participants had to acquire 
some of the gadgets they needed such as; batteries for the radio 
programmes themselves, poor enrolment because of poor publicity,  
inadequate facilitators, poor funding, inadequate number of centres, 
high dropout rate, poor coordination of activities to support the 
programme by the various agencies saddled with this responsibility. The 
study also revealed that the programme is about going into extinction 
because of government inability to sustain the programme. Based on 
these findings it was recommended among other things that: the use of 
targeted awareness campaigns and project mobilisation strategies that 
will help address the issues of low and non-adoption of Literacy by 
Radio programme in Lagos, proper funding of the programme by 
government, should be implemented. 
 
Introduction 
Literacy is one of the cardinal education objectives adopted by the 
Nigerian Government in her national policy on Education. Literacy leads 
to Education and results in empowerment with the acquisition of the 
essential knowledge and skills which enable one to engage in activities 
required for effective functioning of the individual in his group and 
community (Anyikwa and Afonja 2010). This is evident as it is reflected 
in the various education plans and other pertinent documents of 
government. The National Policy on Education (NPE) describes Mass 
Literacy as the equivalent of basic education given to the adults outside 
the formal school system (Federal Ministry of Education-FME, 2004) 
with the aim of producing functional education for adults who have 
never had the advantage of formal education or who left school too 
early and are now willing to come back and continue schooling. In 
pursuance of the above, the Federal Government established the 
National Commission for Mass Literacy, Adult and Non-formal 
Education (NMEC) in 1990 and ensured that each of the 36 States and 
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Federal Capital Territory established an agency to address the illiteracy 
pandemic in the Nigerian society.  

Literacy is defined by Freire and Macedo (1987) from a political 
standpoint as reading the “world” rather than just reading the word.  

Thus, literacy can be conceptualized as the ability of an 
individual to use the skills of reading, writing as well as computing 
acquired to solve problems and engage in critical or rational thoughts in 
order to bring about the desired positive changes anytime any day. 
Hence, literacy is a serious form of empowering beneficiaries and it 
remains an instrument for social engineering and transformation in all 
societies of the world. In line with this point of view, Anyikwa and 
Afonja (2011) see literacy as not only an indispensable tool for life-long 
education and learning but also an essential requisite for citizenship, 
human and social development. A non-literate society has a 
developmental problem. Jegede (2003) opines that before any nation 
could talk of any meaningful development in this present age with the 
astronomical technological advancement, a minimum of sixty per-cent 
(60%) literacy level must be achieved. The literacy rate in Nigeria 
according to the National Literacy Survey by the National Bureau of 
Statistics (2009) is 56%. This puts Nigeria below the minimum standard 
level of 60% put forward by Jegede (2003). 

Effort by government in eradicating illiteracy in Nigeria can be 
traced from mass literacy campaign of 1987 of the Shehu Shagari 
administration with the inclusion of basic education to adult non-
literates in the Universal Basic Education (UBE) in 1999 which was seen 
as a step in the right direction. The UBE Report (2010) claims that one 
of the successes of that programme included the establishment of 
Adult Education Literacy centres across the country. The report puts 
the number of literacy centres in Nigeria as 35,779 with total enrolment 
in Basic Literacy Programmes at 386,685. Strategies used in basic 
literacy programme included the “each-one, teach-one”; the face-to-
face classroom/interaction method; Participatory Rural 
Appraisal/Regenerated Freirean Literacy and Empowering Community 
Techniques (PRA/REFLECT) methodology and Literacy by Radio which is 
the concern of this work.  

The introduction of Literacy by Radio (LR) is seen by analyst as a 
potent tool for accomplishing the mass literacy drive because of the 
capacity of the radio to reach all the nooks and crannies of the country. 
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Literacy by radio programme is the teaching of reading, writing and 
calculations to adult learners in their mother tongue through the radio, 
in order to accelerate the pace of literacy delivery to as many non-
literate people as possible and make them literate within a very short 
period. Thus, the objectives of Literacy by radio according to FME 
(2010) are:  

 To increase access of learners to basic literacy, numeracy  and 
computing skills of all learners irrespective of age, gender as 
well as  their socio-cultural and economic circumstances; 

 To bring about behavioural change of both the learners and the 
facilitators for better livelihoods; 

 To expose learners to social, health, economic, civil and 
vocational education through acquisition of basic literacy; and   

 To eradicate illiteracy in the country faster than it has done 
before and thereby comply with Education for All and 
Millennium Development Goals (MDGs). 

 
The strategies adopted to implementing the Literacy by Radio is 

to develop programme through the training of facilitators who make 
adequate arrangements for broadcast of lessons, provision of radio sets 
for learners, development of language primers that are appropriate for 
the local community, carry out family and community diagnosis, 
register learners and carry out community sensitization and 
mobilisation to gather community support.  

Other strategies include creating posters with different vowels 
and letters; ensuring that learners understand the meaning of Logos 
and checking the state of materials provided for the programme such 
as radio sets, bags, primers, pencils and exercise books (FME, 2010). 
This programme has been on for some years now, yet not much has 
been achieved in terms of enrolment as evidenced from the data 
below.  
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Table I: Literacy Enrolment of Lagos State 

Enrolment  Male    Female    Total     

Basic Lit 24,795  56,864   81,659 

Post Lit 3,204  5,231   8,435 

Lit By Radio 2,236  3,270   5,506 

Completers        

Basic Lit 23,934  55,793   79,727 

Post Lit 2,884  4,737   7,621 

Lit By Radio 2,236  3,270   5,506 

Source: Agency for Mass Literacy Education & Non Formal Education, 
Lagos ( 2010) 
 
Statement of the problem 
Literacy has been a very important tool used when it comes to 
educating a larger population of any society (Napitupulu, 2003). 
However from time immemorial, the face to face approach has 
remained the major way of implementing literacy programmes in 
Nigeria. Evidence from research has shown that this method often 
requires huge amount of money as well as resources to implement 
literacy programmes, thus leading to problems such as non-payment of 
facilitators due to number of facilitators needed to cover the 
programme, inadequate centres as a result of huge amount of money 
required for acquiring spaces for the programme, among others. The 
resultant effect of this is that, more often, participants are discouraged 
because of the distance they have to travel every day to participate in 
such programmes. In response to the above problem, literacy by radio 
was introduced as a new approach/innovation to reaching as many 
non-literate learners as possible towards achieving the MDGs. This 
approach, however, tries to eliminate the problems of learning centres, 
huge number of facilitators required for the programme and other 
obstacles which may arise as a result of using the face-to-face 
approach. However, available statistics have shown that the enrolment 
for the participation of this programme is still not high as revealed in 
table 1 above. Thus, the question now is: to what extent has this 
innovation helped in achieving its objectives and goals. 
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Objectives of the Study 
The study tends to examine the impact of Literacy by Radio programme 
on adult learners in Lagos state. 
Specifically, the study examines the following:  

 The advantages of Literacy by Radio over the face-to-face 
approach; 

 The extent to which the programme is accessible to Lagos 
populace; 

 If programme had been used to empower the participants in 
their business, health, political rights, as well as community 
participation; 

 If there are adequate facilitators to implement the programme; 
and  

 Challenges encountered by the participants of Literacy by Radio 
programme. 

 
Research Questions 
1. Are there significant advantages of Literacy by Radio over the direct 
method of teaching? 
2. To what extent is Literacy by Radio programme accessible to the 
people in Lagos? 
3. To what extent has the programme been used to empower the 

participants in their    business, political rights, health, and 
participation in community activities? 

4. To what extent are facilitators made available for the programme? 
5. What are the challenges of the Literacy by Radio programme in Lagos 
State? 
 
Methodology 
Research Design 
Survey research method was adopted in carrying out the study. The 
population for the study include: all beneficiaries (participants) of the 
programmes, facilitators and officials (providers) of the programme. 
 
Sample and Sampling Technique 
A sampling frame of all the Local Government Areas (LGAs) in Lagos 
was drawn and stratified into urban and rural areas. Using Probability 
Proportional to Size (PPS) sampling technique, one rural and two urban 
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areas of Lagos State were selected. This was on the basis that about 
three quarters of Lagos State is urbanized. A sample frame of all the 
registered Literacy by Radio centres with the Agency for mass literacy 
and non formal education was drawn from the three Local Government 
Areas thereafter; two centres were randomly selected from each Local 
Government.  

Finally, purposive samples of 5-11 respondents were drawn 
from two centres each from the three Local Government Areas earlier 
selected for the Focus Group Discussion (FGD).  In a similar manner, the 
principal managers in the selected centres were also identified and 
used for key informants’ interview while the facilitators participated in 
completing the questionnaire. In all, 48 beneficiaries, 12 facilitators and 
3 officials of the programme were used for the collection of data. 
 
Instrumentation/Administration of Instruments 
The instruments used were Focused Group Discussion (FGD) and Key 
Informant Interview (KII) for beneficiaries and the officials of the 
programme respectively while questionnaire was the major instrument 
for the facilitators.  
 
Table: Distribution of FGDs Participations by Centres 

LGA                            Centres                            Male         Female       Total  

Ikorodu 
 (Rural) 
Yaba 
(Urban) 
Ikeja  
(Urban ) 

Ikorodu LGA Centre 1       3 5 8 

Ikorodu North Centre 2       4 4 8 

Yaba Local Government Centre       3 8 11 

Red Cross (Makoko) Centre         1 4 5 

Mary Comprehensive  High 
school 

       4 4 8 

Alausa Model Centre        5 3 8 

Total        20 28 48 

Source: Field work 2011. 
 
Following a day training and familiarisation data collection instruments 
and two days piloting, the FGDs were undertaken by three teams of 
locally trained research assistants familiar with the language of the 
participants (Pidgin and Yoruba). Each team was made up of three 
members: a FGD facilitator, a note-taker/recorder, and an observer.  
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Focus groups were held with participants of Literacy by Radio 
across the six centres Between June 4th and July 15, 2011.  

Each Focus Group Discussion was conducted separately for the 
male and female participants who had undergone the programme for 
the past one year and were able to demonstrate a little confidence in 
the use of Pidgin English. Each FGD lasted for about 1 hour to 1hr 
30mins, and a small stipend equivalent to the cost of a meal was given 
to participants to compensate them for giving their time to the study.  
Following introductions and explanations, FGD teams facilitated 
discussions and recorded the discussion in writing and with electronic 
recorders.  

Discussions were recorded verbatim and later transcribed and 
coded in English language for easy analysis. Furthermore, Key 
Informant Interviews (KII) was undertaken by researchers. Each KII 
lasted approximately for fifty minutes and was conducted in English 
Language.  
 

Data Storage and Retrieval  
Data from the FGDs and KIIs were stored in specifically designed 

databases which included fields for recorded transcriptions of the 

discussions/interviews and fields for storing coded data. Although the 

main value of qualitative data is seen as in the recorded transcriptions, 

coding of data allowed for the presentation of interviews/discussions in 

summarised quantitative form. Coding was completed by team members 

who were involved in data collection.  

 

Results 
Table 1: Demographic Distribution of FGD Participants 

Distribution                                   Frequency       
Percentage 

Sex  
Male                                                  21  
 43.7 
Female                                               27  
 56.3 
Total                                                  48                     
100.0 
 
Age  
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18-25 years    3    6.25
  
26-32 years   10    20.8
  
33-41 years   19    39.6
  
42-49 years   13    27.1
  
50 years +                      3    6.25
  

Total    48    100.0  

 
Occupation 

Traders    9    18.75
  

Labourers    5    10.4 
Artisans   11    22.9
  
Unemployed   13    27.0
  
Self employed   10    20.8
  

Total  48    100.0 

 
Marital Status 
Single  11   22.9  
Married  27   56.25  
Widow/Widower  7   14.58 
Divorce/Separated  3   6.25 
Total  48   100.0 
Source: field work 2011 

 
Table I above shows the demographic distribution of the FGD 
participants. 48 people participated in the FGDs, of whom 21 
representing (43.7%) were male; 27 representing (56.3) were female 
participants. Again, on the age of the participants, the results revealed 
that the distribution of the respondents cut across all ages. However, 
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those  within the ages of 33 and 41 have the highest representation 
(39.6%); 13 participants representing (27.1%) were between 42-49 
years; participants under the age of 26-32 years had 20.8% of 
participation while those under 18- 25 years and 50 years plus recorded 
6.25% respectively. 

The distribution of the participants based on occupation shows 
that about 27% of the participants were unemployed; 22.9% were 
artisans; 20.8% were self employed; 18.75% were traders while 10.4% 
were labourers. Finally, the distribution of the participants based on 
marital status revealed that more than half (56.25%) of the 
respondents were married; 22.9%  were yet to be married (single); 
14.58%  were widows/widowers while only 6.25% of the participants 
were either married or separated.  
 
Fig I: Advantages of Literacy by Radio as against the Face-to-Face 
Approach (KII/Facilitators) 
 

 
 
Figure I above listed some of the key benefits of Literacy by Radio 
identified by the participants. Key among them was that the 
programme had a higher coverage as against the normal face-to-face 
approach.  

The respondents also pointed out the issue of cost of hiring the 
facilitators for the programme, which they said had decreased 
significantly because of the lower number of facilitators needed for the 

0%
10%
20%
30%
40%
50%
60%
70%
80%
90%

Series1



Supo Jegede, Anyikwa E. B.,  Afonja, A. F & Igwe, O. Igwe            81 

 

 

programme as against the face-to-face approach. Next on the line was 
the issue of convenience. The participants admitted that another 
advantage of the programme is the convenience nature of the 
programmes as most participant, irrespective of their location listened 
to programme conveniently at their places of business and/or at home 
before coming for the interactive session of the programme. This 
creates opportunity for them to ask questions where they did not 
understand during the session. Another important aspect of the 
programme identified by the informants was the teaching/broadcasting 
of the programme in mother tongues through the radio which has 
helped to accelerate the pace of literacy delivery to as many non-
literate people as possible and made them literate within a very short 
period. Fifty-seven per-cent (57%) of them also admitted that the 
programme is much easier to manage when compared to the 
traditional face-to-face literacy education where monitoring of the 
programme has become a reoccurring problems in the past. 
 
Fig II: Access to Literacy by Radio in Lagos (Result of Key Informant 
Interview/Facilitators) 

 
Source: Field work 2011. 

 

On the access to Literacy by Radio centres to the people in Lagos state, 

only 13% of the respondents interviewed (facilitators, key informants) 

asserted that the centres were adequate in Lagos.  
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 Thirty-three per-cent (33%) of them also admitted that the 

centres were relatively adequate while about 53.3% said that the 

programme were not accessible to the general public. These results 

accounted for the reason why there are still low enrolment rate in such 

centres irrespective of the ability of this programme to cover a large 

number of participants within short period of time. 

 

Availability of Materials for the Programme 

The participants were probed if they were given some items (Radio set, 

Primer, etc.) during their registration to facilitate the process of their 

literacy acquisition.  

 
Figure 1II 

 
Source: Field work 2011. 

 

On the availability of resource persons and instructional material, 56% 

of the respondents admitted the availability of language primers for the 

programme. Some of those interviewed admitted that their centre 

provided them with radio sets even though it was not enough to go 

round. They however complained about the inability of the centres to 

provide batteries for the radio set, which often cost them extra money to 

purchase on their own. Textbooks received the least attention as majority 

of the respondents disagree with the claim that there were provisions of 

other reading materials apart from primers for the programme. On the 

availability of venue for the programme, 53% of the respondents 

admitted that there were adequate venues for the programme. Others 

complained the long distance they had to walk before getting to their 
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centres. Sixty-seven per-cent (67%) of the respondents admitted that 

there were adequate facilitators for the programme.  

 

Fig IV: FGD Result of the Impacts of Literacy by Radio to the 

Participants 

 
Source: Field work 2011 

 

Irrespective of challenges of the programme, the participants had the general 

belief that Literacy by Radio has yielded much positive result since its 

inception. 64.4 % of the participants admitted that the programme has 

improved their calculation skills since they started taking part in it. In similar 

vein, 65% of the respondents cited building of network/friendship with other 

participants as one of the benefits of the programme. Fifty- eight per-cent 

(58.3%) also admitted that the programme has also improved their 

knowledge on health issues. 52.3% admitted that the programme has 

improved their knowledge about their civic rights. Seventy-two (72%) also 

cited improved business ideas as one major benefit of the programme in their 

lives. Respondents who identified good time management as a benefit 

gained from the programme were 91.7% while those who developed 

confidence and good human relationship with others were 56.3%. 81.25% 

maintained that the programme made them become very conscious about 

good education and the quest to having further education.  
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This result was against the wide spread speculations that Literacy by 

Radio is a complete failure and waste of resources in Lagos State, 

though there is need for improvement as evidenced in the participants’ 

display of little progress which is being made towards the realization of 

the objectives of the programme.  

 

Table II: Result of Quality/Availability of Resource Persons for the 
Programme 

Agree    Disagree   Undecided 
 Distribution        %       % 

Adequate number of teachers for every  
subject               32             52              6 
Respectful      76            24              - 
Punctuality      46            53        3 
Good kowledge of the subject    88    12              - 
Proper classroom management    82    14        4 
Patience       94      6              - 
Intimidating      8    92              - 
Resourceful      86    12              2 

Source: Field work 2011 
 
Table II above shows the quality/availability of resource persons for 
Literacy by Radio programme in Lagos. From the table above, only 32% 
of the participants admitted that there is adequate number of 
teachers/facilitators for the programme. Fifty-two (52%) of the 
respondents vehemently disagreed that there are adequate facilitators 
for the programme citing the issue of non-payment of facilitators as a 
major issue to this problem. The participants complained that, more 
often than not, facilitators were not available for the programme which 
accounts for high drop-rate of the programme.  

Concerning the quality of the resource persons used for the 
programme, 76% of the respondents admitted that their resource 
persons (facilitators) were very respectful. Twenty-four per-cent (24%) 
of the respondents, however, disagree with this claim while no one was 
undecided on the issue. Forty-six per-cent (46%) of the respondents 
also agreed that the resource persons were punctual while 53% of the 
respondents disagree with that, leaving only 3% of the respondents 
with indecision. Similarly, 88% of the respondents equally agreed that 
their resource persons had good knowledge of the subjects.  
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Twelve per-cent (12%) of the respondents however disagree 
with this assertion. Concerning the quality of classroom management 
by the resource persons, 82% of the respondents admitted that the 
facilitators had good and proper classroom management of their 
classes. Fourteen per-cent (14%) disagree with the opinion while 4% 
were undecided about the statement. On the degree of patience 
exhibited by the resource persons, 94% of the respondents were in 
agreement that the resource persons were very patience with them 
while 6% had a contrary view about that. Furthermore, only 8% of the 
respondents saw their facilitators as very intimidating while majority of 
the respondents (92%) disagree with the submission. On the level of 
resourcefulness of the facilitators, 86% of the respondents admitted 
that their resource persons were highly resourceful leaving those that 
disagree with this with only 12%, and 2% for the undecided.  
  

Fig V: Report on Challenges of the Programme (KII and 

Facilitators) 

 
      Source: Field work 2011. 

 

The table above illustrates the challenges of Literacy by Radio 
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respondents include: poor funding (76%). Poor funding led to non-

payment of facilitators’ arrears, as well as broadcasting of the 

programme which was ranked 65%. Inadequate instructional materials 

such as radio sets for the programme, language primers, textbooks, and 

many others were also ranked 57% by the respondents. Other issues 

raised include: inadequate trained personnel (63%), poor spread of 

literacy centres across the neighbourhood (49%) while poor publicity 

was ranked last with 47%.  

 

Discussion of the Findings 

The study examined the impact of Literacy by Radio in Lagos State. One 
important advantage of this programme identified by the study was its 
ability to reach wider coverage of adult learners as against the normal 
face-to-face approach. Unfortunately, this has not been maximally 
explored, as access to the programme is still very poor. Concerning the 
availability of some of the required instructional materials for the 
programme, government has been able to live up the expectation of 
members of society as some of the materials required for proper 
implementation of the programme were hardly available. For instance, 
radio sets were available but the participants had to acquire some of 
the materials like batteries themselves. This problem accounted for the 
high drop-out rate of participants of the programme. According to one 
of the field officers who were interviewed, many of the adult learners 
deserted the radio literacy centre after obtaining the radio sets on 
account that they could not afford to buy batteries for the radio sets.  

On the impact of the programme, the beneficiaries admitted 
that the programme had improved their lives in the areas of knowing 
their political rights, civic rights, acquiring calculation skills, good time 
management, and so on. However, they complained of the non-
broadcast of the programme for some time now, an issue which was 
supported by the field officers who complained of the issue of low 
funding as a major treat to the programme. These they said was about 
to cause the extinction of the programme due to government’s inability 
to address the issue of poor funding of the programme. They 
complained that money released by the Government often times does 
not cover the air time cost let alone the facilitators cost. The 
facilitators’ remuneration is so insufficient considering the level of 
inflation in Nigeria.  

The money is not enough to transport the facilitators to the 
radio study groups’ centres per month let alone meeting other personal 
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needs. This shortage of fund had led to the disappearance of the 
programme from the radio stations and non-payment of facilitators. 
Hence, the programme is gradually collapsing.  
 
Conclusion 

Globally, radio continues to be one of the most potent tools for use in 

literacy development. Locally produced interactive radio instruction, 

along with community radio for locally specific programme support, can 

allow two-way engagement among learners and programme providers; 

especially where potential learners are widely scattered or mobile such 

as the case with the newly introduced Literacy by Radio for all. One 

good thing about the radio literacy is its relevance on local languages: 

Hausa, Yoruba, Igbo, Kolokuma, Fulfide, and Ijaw. The introduction of 

Literacy by Radio programme is an expression of strong desire of the 

government of Nigeria to reinforce participatory democracy by raising 

the level of awareness and general education of the entire citizenry. 

However, the extent this has been achieved is yet to be desirable as 

revealed by the study. Thus effort should be made by relevant 

stakeholders to maximize the potential benefits of Literacy by Radio 

through adequate funding of the programme. 

 

Recommendations 
No doubt, Literacy by Radio has made some progress. However, there 
is need to consolidate those achievements. Based on the finding of 
the study, the following recommendations were made:  

 Access to quality Literacy by Radio should be made to Lagos 
residents. There may be need to increase the number of 
Literacy centres across the State in order to make the 
programme accessible to more people. Effort should be made 
to provide all the necessary materials and resources 
(Language Primers, Radio set, Batteries, Pencils, Facilitators, 
etc.) for the smooth running of such centres. 

 Redefining Literacy by Radio programme curriculum: In 
Nigeria, we continue to operate within a narrow definition of 
literacy, which sees it merely as the ability to read, write and 
calculate. This is no longer adequate for people to operate 
successfully in a scientific and technological age.  
Literacy is not just about adapting to existing conditions of 
reading and writing but about having the problem solving and 
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critical-thinking skills necessary to bring about the desired 
positive change. Nigeria needs to determine the content of the 
Literacy by Radio programme in the light of our present 
situation and in relation to the global society where Nigerians 
operate. Thus the concept of vocational education should be a 
major concern of the programme.  

 Recruitment/Training: There is need to recruit and train 
competent adult education personnel who will be motivated to 
support and coordinate policies and programmes on adult 
education in Lagos State. Without an adequate number of good 
facilitators and administrators, prompt payment of their 
arrears, no amount of funding will yield the desired results. The 
identified Literacy by Radio centres should be monitored while 
the Agency for Mass Literacy and Non-Formal Education should 
rise to the challenges of training their facilitators. 

. Mass Literacy Campaign/Advocacy: One major challenge of 
Literacy by Radio centres is that of low turnout. In order to 
address this negative trend, there is need for mass literacy 
campaign and advocacy to improve the enrolment figure.  

 Adequate Funding: Perhaps, the greatest challenge facing 
education in Nigeria is inadequate funding by federal, state and 
local governments. At all levels, Adult and Non-formal 
Education suffer seriously from under-funding. If Nigeria is to 
attain part of the EFA Millennium Development Goals, there is 
an urgent need to consult widely and come up with a reliable 
and workable funding mechanism. The Federal Government as 
well as Lagos State Government should endeavour to support 
workforce literacy by developing tax incentives, infrastructural 
development and support, public awareness campaigns and 
supportive policies to ensure accessibility of literacy and 
numeracy skills training to the masses. State and local 
governments need to take greater responsibility and treat adult 
education with the seriousness it deserves. The lack of 
consistent and adequate funding, pragmatic visions, strategy, 
and coordination suggests that literacy services have made the 
programme invisible. 
 

 Private sectors, such as privately owned radio stations and 
television stations, should be encourage to take-up the 
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broadcasting of such programmes as part of their corporate 
social responsibility to sustain the programme. 
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Abstract 
Leadership encompasses the quality a good leader should have: 
initiating actions among people, guiding activities in a given direction, 
maintaining such activities, and unifying efforts towards a common 
goal. This study attempts to investigate the principals’ decision-making 
competence as correlates of crisis management in south-west Nigerian 
secondary schools. Also, the paper examines the gender influence in 
principals’ decision-making competence. A total of 1192 (99%) teaching 
personnel, drawn from the six states of south-west Nigerian secondary 
schools, returned their questionnaires for the study. Chi-square analysis 
was used to measure the contribution of principals’ decision-making on 
crisis management in the selected schools. Correlation analysis was 
used to measure the significant relationship of principals’ decision-
making competence and teaching personnel job performance in south-
west Nigerian secondary schools, while t-test was used to measure the 
gender influence. The result shows that there is statistically significant 
contribution of principals’ decision-making competence on crisis 
management in south-west Nigerian secondary schools. Also, the result 
reveals that female principals handle crisis better than male principals 
in south-west Nigerian secondary schools. Among others, this paper 
therefore recommended that training and re-training on organizational 
conflict and conflict resolution should be organized for all school 
principals. 
  
Keywords:    Principal, decision-making, crisis, management, secondary 

schools, Nigeria. 
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Introduction 
The post of a principal is a position assumed by an individual, having 
the ability to control, co-ordinate or set the patterns of behaviour for 
the teaching and non-teaching staff in the school. It is suffice to say that 
the principal who is saddled with the above responsibilities faces an 
‘up-hill task’ in the course of discharging or performing his/her legislate 
functions. The day-to-day administration of the school is the sole 
responsibility of the school principal together with the teachers and 
non-teaching staff who may or may not have much influence in his/her 
decision-making process. Consequently, in the process of influencing 
the activities of the school towards goal setting and goal achievement, 
the principal who is the leader in this regard steps on the toes of 
others, especially his/her teachers; and hence, crisis could not be ruled 
out in such situation arising in the course of performing official 
responsibilities. 

Kathleen (2001) opines that there is need in every organization 
for a force with legitimate, traditional authority to direct and control or 
co-ordinate the human resources who in turn make use of the physical, 
material and financial resources so that organizational goal can be 
achieved. Benson & Mathew (1993) explain that a leader must be able 
to use two different approaches: employee orientation and structure 
orientation. That is, leaders should be concerned about the human 
needs of their employees or subordinate; help subordinates with their 
problems; and provide psychological supports.  Structure orientation is 
the act of leaders to believe that results of the organization can be 
achieved by consistently keeping people busy and make them to 
produce. Schriesheum (2000) argues that leaders who are coordinated 
in their leadership style have higher performance and are more 
satisfied with their job. The principal’s situation is no exception in this 
regards, although principal’s discretion is directly or indirectly 
conditioned by a centrally prepared curriculum, planned or pre-
established budget or other factors. The fact is that there is desired 
goal for the school principal to strive to achieve, and the modalities to 
achieve such goals have been set and handed down to him/her.  

Principal’s leadership initiatives as well as his/her charismatic 
prove will combine effectively with other qualities like decision-making 
competence, not only to achieve such desired goals but also to manage 
effectively the crisis that may arise or occur in the course of the 
accomplishing the Herculean task. 
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The decision-making competence of a school principal will depend to a 
large extent as the leadership qualities exhibited by such principal; for 
instance, a charismatic leader, who is referred to as a symbolic leader 
(US Army handbook, 1999), is an individual who possess an exceptional 
qualities which he/she transforms all round him/her into willing 
followers. This is, however, not without some measures of difficulty 
because very few people possess such exceptional qualities, and it is 
rare for personal qualities of leadership to be acquired by training but 
principals can only be modified by it. 

In modern societies, various organizations such as educational, 
military, governmental, religious, health and industries exist and have 
goals which they strive to attain. Indeed, the fundamental job of every 
manager, leader or administrator, whether as head of an educational 
institution or as an executive director of a business firm, is that of 
making decisions. Ajibade (1993) says that most human activities 
require the act of deciding and doing respectively. Most of the time, 
decision-making is erroneously taken as an action confined to the 
formulation of the overall objectives or goals of the establishment.  

Ejiogu (1990) postulates that decision-making is to decide and 
pass judgment or make up one’s mind. It implies choosing from two or 
more alternatives. For instance, teachers are always making decisions 
as they try to answer questions like how shall I treat this particular 
lesson topic tomorrow? What teaching aid shall I use? In other words 
the teacher is continuously choosing course of action to guide and 
direct his/her behaviour.  Hence, decision-making process is the way of 
choosing from a set of alternatives and by so doing bring an end to 
vacillation doubt. Adeboyejo (1992) defines decision-making as a 
responsibility of all administrators. In the secondary school system, the 
principal takes decision on staff, money, materials, time, and 
programme, among others. Hence, decision-making can simply be a 
conscious choice from among a well defined set of competing 
alternatives. Decision-making process embraces:  

 recognizing, defining and list the problem; 

 analyzing and evaluating the problem; 

 establishing the standards or criteria by which the 
decision would be judged as acceptable; 

 collecting essential data; 

 formulating and selecting the preferred solution; and  
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 putting into effect the preferred solution (Ajibade, 
1994). 

 
Educational administration faces the dilemma of how to improve the 
effectiveness decision taken; this difficulty arises because the decision 
that would objectively work best might not be acceptable to the people 
affected. On the other hand, the decision that will favour subordinates 
might not be the best one to make. Therefore, there is often a problem 
of quality consideration conflict with acceptable consideration. Hoyle 
(1995) opines that decision-making is not as in often implied in staff 
room conversation reserved for the seriousness. The shareholders in 
the school engage in making decision in their work at all time. The 
nature of their decisions varies from role to role according to the 
different authority that is being carried out, but this study is concern 
with the relationship between principals’ decision-making competence 
and crisis management.   

Crisis is a time of great danger, difficulty of uncertainty when 
problems must be solved or important decisions must be made. Crisis in 
schools is inevitable and the concept of crisis is very pertinent to 
various fields of disciplines like medical line, history, sociology, political, 
science, and psychology. Crisis is concerned as synonymous with stress, 
panic, catastrophe, disaster or violence (Olutona, 1999). Goleman 
(2000) summaries his opinion on crisis in an organization, crisis can be 
depicted as non-organisation, non-zero cum game permitting 
competition and co-operation for which there are acceptable norms.  

Each party gets something of what, but some crisis situations 
such as between organizations, departments, union, management, 
relation or line staff, are zero cum game in which both sides lose. 
Various suggestions have been made by scholars on how to manage 
crisis in secondary schools but much work has not been done on 
principals’ decision-making in managing crisis in secondary schools.  

Olutona (1999) suggests that negotiation in conflict 
management is a skilful attempt to influence others and to reach an 
agreement, which is acceptable to both parties in a dispute. It involves 
defining and redefining the term upon which the parties relate.  

Akinboye (2001) opines that the school system crisis can be 
managed by an individual who possesses the characteristics of a good 
leader and must be creature given new ideas [sic]. He said creativity is 
applicable to aspects of human endeavour, and there is no discipline or 
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organization that is not amendable to creativity. Obikoya (2003) 
charges the school authority as having the responsibility for 
establishing medium for students and staff participation in matters that 
affect their welfare. He further solicited that every institution should be 
well prepared to reduce the adverse effect of the nearest minimum; 
which can be achieved if the crisis could be brought under control 
before it assumes an uncontrollable dimension, since crisis in schools 
cannot be prevented but could be managed. 

 
Statement of Problem 
This study examines the principals’ decision-making competence as 
correlates to crisis management in south-west Nigeria secondary 
schools. To this end, the study focuses on answering the following 
research questions: 

1. What are the types and levels of decision-making 
patterns in south-west Nigerian secondary schools? 

2. Is there any statistically significant contribution of 
principals’ decision-making competence on crisis 
management in south-west Nigerian secondary schools? 

3. Is there any statistically significant difference between 
gender influences of principals’ decision-making 
competence on crisis management in south-west 
Nigerian secondary schools? 

4. Is there any statistically significant relationship between 
the principals’ leadership decision-making style and the 
teaching personnel job performance in south-west 
Nigerian secondary schools?  
 

Methodology 
The population for the study involves all teaching personnel in all the 
six states (Lagos, Ogun, Osun, Oyo, Ekiti and Ondo) of south-west 
Nigerian secondary schools. Secondary schools were stratified into the 
six states; 20 secondary schools were randomly selected based on the 
year of establishment (between the years 1940- 1990). Teaching 
personnel selected have taught for at least five years, and 10 teaching 
personnel were randomly sampled from each selected secondary 
schools, giving a total of 1200. 1192 teaching personnel, representing 
99% of the sample, returned their questionnaire for the study. Of those 
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samples, 658 (55%) were female teaching personnel and 542 (45%) 
were male teaching personnel, ranging in age from mid 30s to mid 60s. 
 
Instrumentation   
The instrument used for the study was purposely constructed for 
teaching personnel in the sampling area, and were designed to collect 
vital information for the research work. The questionnaire has three 
sections: section A contains items on demographic data like name of 
the school, year of establishment, qualification, sex of teaching 
personnel, sex of the principal, years of experience, among others.  

Section B contains items on decision-making processes in 
school, which was derived from three leadership styles: democratic, 
autocratic, and laissez faire styles. Each item is measured by allowing 
the teaching personnel to pick one out of the options given to them 
(frequently, sometimes, never). Section C contains items on job 
performance which the rating was based on Likert scale, ranging from 
strongly agree to disagree. The instrument was administered to a group 
of teaching personnel as pilot survey, and the validity ranged from 
0.81to 0.89. Chi-square was used to measure the contribution of the 
principals’ decision-making on crisis management; correlation analysis 
was used to measure the relationship between principals’ decision-
making and teaching personnel job performance while t-test was  
used to measure the gender difference at 5 per cent level of 
significance.  
 
Results 
 
Research Question 1:  
What are the types and levels of decision-making patterns in South-
west Nigerian secondary schools? 
  
Table 1:  Types and Levels of the Principals’ Decision-Making Style 
Types N  M  SD SE 
Non-Participatory  499  13.73  4.15 0.27 
 Participatory   693  15.58  2.18 0.20 
 
Table 1 above reveals the types and levels of the principals’ decision 
making in the selected schools. Participatory leadership style had the 
highest mean score (M is 15.58), followed by non-participatory 



Principals’ Decision-Making Competence as…                                                                       97 

 

leadership style (M is 13.73). This implies that participatory leadership 
style was mostly utilized in managing crisis in selected secondary 
schools. That is, principals allow teaching personnel to contribute 
immensely in decision-making in schools. This is in line with Akinpelu 
(2002) that the principal must be democratic in nature, must establish a 
high degree of human relations with his/her members of staff, and 
must delegate duties to enhance supportive system of administration. 
 
Research Question 2: 
Is there any statistically significant contribution of principals’ decision-
making competence on crisis management in south-west Nigerian 
secondary schools? 
 
Table 2: Chi-Square Analysis of Principals’ Decision-Making 
Contribution 
Rating Frequently Sometimes  Never Total 
Participation   414 (307.5)  279 (288.5) 
   499 (596)  1192 
Non-Participation 201 (307.5)  298 (288.5) 
   693 (596)  1192 
Total   615   577 1192 2384 
 
χ2   = 36.885 + 0.313 + 15.787 + 36.887 + 0.313 + 15.787 = 105.976* 
χ2       >  χ2 

.05         =   105.976       (It is significant at 5 per cent level) 
 
Table 2 above shows the chi-square analysis of principals’ decision-
making contribution on crisis management in selected schools. The 
large values of chi-square (105.976) imply that there is statistically 
significant contribution of principals’ decision-making competence on 
crisis management in south-west Nigerian secondary schools. 
 
Research Question 3:  
 Is there any statistically significant difference between gender 
influences of principals’ decision-making competence on crisis 
management in south-west Nigerian secondary schools? 
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Table 3: T-Test Difference between Principal Gender Influences 
Predictor N   Co-efficient SD       T-ratio       P 
Constant 320.5   195.1       1.09      0.28 
Male Principal (X1)52   0.87  2.032       0.43      0.67 
Female Principal (X2)   68  -93.12      29.89      -3.12 
     0.004 
X1 X2     120  1.30     0.21       6.11    0.000 

 
Table 3 above reveals the individual β parameters the test statistic and 
two tailed p-value are t=6.11 and p=0.000, respectively at the critical 
region level. Hence there is sufficient evidence to conclude that there is 
statistically significant difference between male and female principals’ 
decision-making competence. These values imply that female principal 
tends to manage crisis better than male principal. 
 
Research Question 4:   
Is there any statistically significant relationship between the principals’ 
leadership decision-making style and the teaching personnel job 
performance in south-west Nigerian secondary schools? 
 
Table 4: Relationship between Principals’ Decision-Making Style and 

Teaching Personnel Job Performance 
 
Variables   N Mean SD r      p           Remark 
Principals’ 
decision-making 
style     120 19.54  0.53   
  
Teaching  -0.211     0.001             * 
personnel job 
performance         1192 43.55  5.34 
 
Table 4 above shows the relationship between principals’ decision-
making style and teaching personnel job performance in the selected 
schools. The P-value (0.001) is significant at 5 per cent level. Also, the 
result reveals low negative r-value (-0.211) but there is significant 
relationship between principals’ decision-making style and teaching 
personnel job satisfaction. This implies that when principal manage 
crisis well in schools, teaching personnel job performance would be 
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improved. Hence there is statistically significant relationship between 
principals’ decision-making style and teaching personnel job 
performance in the selected schools. 
 
Discussion    
The finding of this study shows that the two types (participatory and 
non-participatory) of principals’ decision-making styles are being used 
in schools but the participatory style is promptly used in managing crisis 
in schools. This finding is in line with the study of Benson & Mathew 
(1993), that a good leader must increase the sense of interpersonal 
relationship among members of staffs, must broaden his/her 
understanding, and increases trust in his/her staff. Also, this study 
shows that there is statistically significant contribution of principals’ 
decision-making competence on crisis management. This confirms the 
observation of Obikoya (2003), who found that a good leader should be 
able to manage crisis very well with his/her ability to create new ideas 
with the support of his/her staff, and that every institution should be 
well prepared to reduced the adverse effect of disturbance to the 
nearest minimum. This study reveals that principals’ decision-making 
styles contribute to teaching personnel job performance in schools.  

Further, the study identified gender difference in principals’ 
decision-making competence. Female principals are found to be slightly 
more effective in managing crisis in schools, and women also tend to 
have a higher level of many desirable leader attributes. This is in line 
with Kathleen (2001) that female vocational department heads perform 
higher than the male vocational department heads.  

 
Conclusion  
This study has shown that principals’ decision-making competence 
determines crisis management in schools which invariably has 
significant influence on the job performance of the teaching staff.  

Principals should encourage and entertain questions and 
contributions from the teaching staff. Decision-making processes 
should not be dominated by the principal, alone. Group decision-
making should be adopted in secondary schools. The principals could be 
involved in policy formulation but not to be dominated by the 
principals. Principals should exhibit cordial relationship among teaching 
personnel, students and non- teaching staff. Principals should be 
flexible in decision-making, by allowing teaching personnel to establish 
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their own goals and act towards them. Principals should learn to be 
good followers or disciples and to be good listeners. The principal of the 
school should make his/her door wide open to teaching personnel, non 
- teaching staff and students for suggestions and comments on day-to-
day activities when necessary. Training and re-training should be 
organized for principals on crisis management in schools. 
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Abstract 
Trade union is an association of workers in one or more occupations 
carried on mainly for the purpose of protecting and advancing the 
members economic interests in connection with their daily work. Staff 
in the Universities needed secured tenure, improved conditions of 
service and work, and protection against employers’ arbitrariness and 
over-zealousness. Trade unions thus emerge in the University system to 
provide the platform for effective articulation of workers interests. This 
paper examines the development, characteristics and organizational 
structure of the tripartite trade unions in Nigerian universities, with a 
view to determining whether or not the Unions have been providing the 
platform for the  effective articulation of members’ grievance, the 
protection and defence of their basic rights and the promotion of their 
common objectives, needs and aspirations. The paper concludes that 
based on the organizational structure of the National Executive 
Councils of the Unions and the strength of their directives to members 
on what actions to embark upon, at any particular time, the Councils of 
the tripartite Unions have played significant roles in articulating the 
common objectives, needs and aspirations of members, considering the 
negotiations and achievements recorded in the last few years 
.However, the Unions would still need to intensify its efforts so as to 
resolve the knotty issues yet unattended to by the relevant authorities.  
 
Keywords:   Organizational Structure, Trade Unions, Objectives, Needs, 
Aspirations 
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Introduction 
 
Trade union is essentially a working class organization, representing the 
claims of the employed against the employers in matters of wages and 
working conditions, hence the presence of trade unions is a fascinating 
and facilitating factor in industrial relations. Historically, labour unions 
became vibrant and active in Nigerian universities in the 1970s, 
although their origin can be traced to the 1950s and the early 1960s. It 
was the apparent crises of rising expectations engendered by the oil-
boom period of the 1970s that was responsible for this activism and 
vibrancy. Jega (1996) asserted that the imperative of unionism in 
tertiary institutions became reinforced when the Obasanjo regime of 
1976-79 conducted a restructuring of the Nigerian Labour Movement, 
especially when it issued decrees which recognized the existence of 
trade unions in the institutions in 1978.  
 
Thus, the Academic Staff Union of Universities (ASUU), the Senior Staff 
Association of University, Teaching Hospitals, Research and Affiliated 
Institutions (SSAUTHRIAI) and the Non-Academic Staff Union (NASU), 
emerged to play significant and remarkable roles as the major unions 
representing the academic and non-academic staff, (both senior and 
junior) in the Universities. However, in 1993, one of the sectors of 
SSAUTHRIAI- the university sector- broke away to form the Senior Staff 
Association of Nigerian Universities (SSANU), comprising all persons 
who are employed as senior staff in universities only. These unions 
were expected to play remarkable roles in the articulation and 
promotion of the common objectives of members. 
 
Trade Union Organization in Nigerian Universities 
 
The organizational arrangement of the University unions involves a 
number of interrelated committees, conferences and officers at local, 
intermediate and national levels. Although, each union is unique in 
terms of the precise role and relationship between these segments, 
especially the relationship between officers and the institutions which 
comprise elected members and the degree of autonomy granted to the 
local and intermediate levels, nevertheless they all follow the same 
pattern of institutions, except in the case of unions with homogeneous 
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members such as ASUU, where the Trade Group Council becomes 
superfluous. The organizational structure of the Nigerian University 
Trade Union is shown in Figure 1: 
 
Figure 1: Organizational Structure of Nigerian University Trade Union 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Source: Modified from M.W. Salamon, Industrial Relations: Theory and 
Practice. Prentice Hall, London. 1987, p.134 
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The branch is the primary unit of trade union organization and on it is 
based the whole pyramid of administrative and governmental 
structure. The branch is the formal institution within the trade unions 
for the regular meeting of the rank and file membership to discuss 
matter of common concern and to directly participate in union affairs. 
Therefore, it acts as the official channel of communication between the 
leadership and membership both to convey the views of the 
membership upwards and to disseminate union policy and instructions 
downwards.  
 The branch also functions as the agency for the election of 
delegates to the various union committees and conferences and is able 
to submit resolution for discussion at any of these committees and 
conferences and thus instigate changes in the union rules and 
procedures. It provides the formal entry point for admitting people to 
membership of the union and it is the main source of revenue for the 
unions. Union contributions are made through the check-off system. 
Although the increasing use of the check-off system whereby union 
contributions are directly deducted from the wages/salaries by 
employer has guaranteed the union’s income, it has removed the need 
for a member to attend a branch meeting in order to pay his 
contributions and thereby maintain his membership in good standing. It 
also removed the incentives for membership drive by the union.   
 
Development and Characteristics of Nigerian University Trade Unions 
 
Academic Staff Union of Universities 
Before 1978, a body called National Association of University Teachers 
(NAUT), which came into existence in 1965 catered for the interests of 
university teachers. The association, which had transformed to be the 
Academic Staff Union of Universities (ASUU), now represented all 
university teachers in the country with a branch in each university, was 
not recognized as a trade union. Membership into the association was 
voluntary. The association had membership problems, poor financial 
base and lacked trade union consciousness. In addition, the 
unfavorable legal environment and public attitude towards unions in 
universities, particularly as regards the use of strikes, were detrimental 
to collective relations.  
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Even within its own ranks, the NAUT was opposed to the use of strike 
as a means of achieving improvement in employment conditions. 
Casual empiricism seems to indicate that there are a significant number 
of university teachers, perhaps among those in the professional cadre, 
who are opposed to the encroachment of trade unionism into the ivory 
tower, and still more are properly opposed to negotiation of purely 
“academic questions” at  the bargaining table. For this group of 
teachers, traditional university bodies or agencies such as the Senate, 
Committee of the Governing Council (e. g Development Committee, 
Finance and General Purposes Committee, Tenders Board Finance Sub- 
Committee, etc) must just be enough to deal with these issues. By 
1978, the NAUT had become ASUU, a registered senior staff association 
that caters for the interests of university teachers throughout the 
Nigerian University system.  So any person who is in full-time 
employment in university teaching and or carrying out research is 
deemed to be a member of the union. The union has a branch in each 
of the universities in Nigeria excluding the military and private 
universities. 
 
Objectives of Academic Staff Union of Universities 
 
The main objectives of ASUU among others are: 

I. Regulation of relations between Academic Staff and 
Employers and between members. 

II. Establishment and maintenance of a high standard of 
Academic performance and professional practice 

III. Encouragement of the participation of its members in 
the affairs of the University system and of the Nation 

IV. Protection and advancement of the socio-economic 
and cultural interests of the nation etc. 

 
The government of the union is vested on the following bodies: 
 
(i) National Delegate Conference ( NDC) 
(ii) National Executive Council (NEC) 
(iii) Zonal Committees 
(iv) Local Branches 
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The supreme authority of the union is vested in the National Delegate 
Conference, which was initially held annually, but since 1984 
biannually. A special Delegate Conference may be held as the NEC may 
decide or by a resolution of majority of the branches forwarded to the 
Administrative Secretary or President of the Union. The conference is 
composed of the NEC and four delegates from each branch. The Union 
is administered between delegate conferences by the NEC. The NEC 
consists of all the principal national officers (President, Vice- President, 
Administrative Secretary, Treasurer, Auditors) the immediate past 
President and branch delegates consisting of at least one delegate from 
each University (usually Chairman of each branch). 
 
Senior Staff Association of Nigerian Universities 
 
The Senior Staff Association of Nigerian Universities (SSANU) was 
formed in 1993 when the university sector broke away from the Senior 
Staff Association of Universities, Teaching Hospitals, Research Institutes 
and Allied Institutions (SSAUTHRIAI). SSAUTHRIAI was one of the Senior 
Staff Associations created by the government-led restructure of trade 
unions in 1978.  

Prior to 1978, the University Workers Union, which was a 
registered house union, affiliated to the existing central labour 
organizations catered for the interests of junior and intermediate staff 
in the existing universities. SSAUTHRIAI organized the senior 
administrative, technical, secretarial, professional and other senior non-
teaching staff of universities teaching hospitals, research institutes and 
associated institutions such as Colleges of Education, Colleges of 
Technology, Polytechnics, National Museum, National Library, West 
African Examination Council, Fisheries and so on. Although the 
institutions in which members of SSAUTHRIAI work are all Educational 
Institutions (Secondary, Tertiary, Technical, Conventional and Teacher 
Institutions, and examination bodies like the West African Examination 
Council), they however have different missions and therefore the job 
contents and job descriptions of the employees vary from institution to 
institution.  Thus, the Union is a motley association of employees with 
diverse job experiences, qualifications and organizational set-up.  The 
Union was therefore faced with various problems, such as problem of 
internal cohesion and solidarity, constitutional problems and that of 
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low level of education of members which negatively affected their 
understanding and perception of union vision, mission and activities. 
 
Objectives of Senior Staff Associations of Nigerian Universities 
 
      The main objectives of SSANU among others are: 

 To organize and serve as an umbrella for all senior       
administrative, technical and professional staff of all Nigerian 
universities into a single and coherent trade union. 

 To regulate the relationship between one senior non-teaching 
staff and another, and between the employers and individual 
member of the union; 

 To work for the establishment and maintenance of equitable, 
reasonable and proper hours of work, appropriate salaries, 
wages, as well as other conditions of service; 

 To encourage members of the union to participate actively in 
the decision-making process by the union and to give support 
to other related activities of the University system and the 
nation as a whole etc. 

 
The government of the union is vested on the National Delegate 
Conference; National Executive Council; Zonal Committee; and the 
Local Branches of the union 
The supreme authority of the union is vested on the NDC, which 
comprises the NEC members, and branch delegates. Apart from the 
branch Chairmen, the number of branch delegate is determined by the 
numerical strength of the branch. 
 
Non-Academic Staff Union 
The history of the Non-Academic Staff Union (NASU) dates back to the 
1950s. The non-academic workers of the Nigerian Colleges of Arts, 
Science and Technology with branches at Enugu, Ibadan and Zaria 
belonged to a registered union called the Nigerian College of 
Technology Workers Union (NCTWU). The National Executive of the 
union had the responsibility of negotiating terms and conditions of 
service with their employer – the Federal Government. With the 
transformation of these Colleges into autonomous regional universities 
in the 1960, the ownership and thus authority and conditions of 
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employment changed. There was no longer any basis for the union to 
exist as one.  
 
In 1963, in an open referendum supervised by a Labour Officer from the 
Ministry of Labour, and a vote was returned in favour of those who 
advocated the formation of autonomous unions. For example, this led 
to the formation of the University of Ibadan Workers Union (UIWU) 
which was a registered ‘house’ union. Similar unions were formed in 
other institutions such as Ahmadu Bello University, Zaria, University of 
Nigeria, Nsukka, and the University of Lagos. Membership to UIWU and 
these other unions was voluntary and so the union had membership 
and financial problems. The union catered for the interests of junior 
and intermediate staff. However, by 1978, thirty-three registered trade 
unions were merged to form what is now known as NASU. NASU is 
made up of six national trade groups of which the University Trade 
Group is one. 
 
Objectives of Non-Academic Staff Union 
 
  The main objectives of NASU among others are: 
 

The regulation of the relations between workmen and 
employers and between workmen and workmen in order to 
eliminate all forms of exploitations in the place of work as well as 
the provision of benefits to members. 

To settle and negotiate differences and dispute between 
the members of the union and employers and other trade unions 
and persons, by collective bargaining or agreement, and 
withdrawal of labour or otherwise.  
 
The union is governed by Triennial Delegate Conference, which consists 
of elected Delegates, General Secretary, National Trade Group 
Secretaries and Heads of Departments, The Triennial Delegate 
Conference is the supreme authority and every financial branch of the 
union is represented at the conference on the basis of numerical 
strength. The union is run between Delegate Conference by the Central 
Executive Council (CEC) which consist the President, Six Deputy 
President who are Chairmen of Trade Groups, General Secretary, the 
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Trustee, Finance Officer, one elected Chairman from each State Council, 
one elected representative from each Trade Group Council. The CEC is 
responsible for the transaction and supervision of the general business 
of the union. It is also responsible for the supervision of the business of 
the Trade Groups, State Councils, and the branches. It appoints all 
permanent and full time officers of the union and fixes salaries 
attached to each position. It also has power to invest, raise or borrow 
funds as it deems fit. 
 
The General Secretary is the Chief Administrative Officer of the union. 
He is a full-time and paid staff of the union. He is appointed by the CEC 
subject to the ratification of the Triennial Conference. He is responsible 
for the day-to-day running of the union and in charge of all paid staff of 
the union. He ensures that the affairs of the union are carried out in 
accordance with the provisions of the unions’ constitution and the laws 
of the land. 
 
Problem of Low Attendance at Branch Meetings of the Unions by 
Members       
A major problem facing university union is one of very low attendance 
at meetings. Union organizers complain that attendance is low as 10-20 
of the membership. Members attend meetings only when a strike is in 
progress (period of crisis) or when there is an important economic 
package awaiting implementation. The implication of this low 
attendance is that the policies and actions of the union at all levels can 
only reflect the views of a minority who are interested and active 
enough to attend branch meetings and become delegates to the 
various committees and conferences. Indeed, it is the case that the 
majority of members attending meetings are already active in the union 
in their capacity as union officials at all levels or national level. 
 
Implications of the Existence of Trade Unions for Achieving Common 
Objectives, Needs and Aspirations of Members 
Staff in the universities looks up to their unions for the purpose of 
protecting and advancing their economic interests in connection with 
their daily work. The development, characteristics and organizational 
structure of the National Executive Councils of the unions and the 
strength of their directives to members on what actions to embark 
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upon have enabled the Councils of the tripartite unions to play 
significant roles in articulating the common objectives, needs and 
aspirations of members. In addition to advancing members economic 
interest, the unions have also promoted and protected the survival of 
the University system based on the decisions taken by the National 
Executive Councils. The following have been embarked upon by the 
unions to pursue the common objectives, needs and aspirations of 
members, and also improve the University system as a whole: 
 
On the part of the Academic Staff Union, 
The union in 1992, on the directive of the National Executive Council, 
met with the government to find ways of improving the almost 
completely decayed University system. ASUU therefore presented its 
demand to the Federal Government which resulted in the acceptance 
of its proposal that formed the basis of the 1992 agreement, while the 
signing the FGN/ASUU agreement on some of the demands of the 
union on funding, basic salaries, university autonomy and academic 
freedom took place on  October 26, 1999  
             On July 18, 2000, the union declared a warning strike as directed 
by its National Executive Council (NEC) because the negotiations 
between the union and the government did not commence as a result 
of governments refusal to want to negotiate on the remaining 
outstanding contentious issues. 
               Following government’s refusal to honour the year 2000 
FG/ASUU agreement, the union in March 2001, issued at 21 day 
ultimatum to the Federal Government within which to sign and begin 
the implementation of the agreement reached by both parties on 
December 18, 2000. 
              The union on April 2, 2001 began another nationwide strike to 
press for its demands, and in October 23, 2001, ASUU issued a 7-day 
ultimatum to the Federal Government to implement the agreement 
signed with the union and recall its members sacked at the University 
of Ilorin.  
              Also on the directive of the National Executive Council, ASUU 
embarked on strike on December 31, 2002 following the failure of the 
Federal Government to fully implement the June 2001 agreement. 
However, on June 16, 2003, on the directive of its Council, ASUU 
announced the suspension of the six months old nationwide strike “to 
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allow patriotic individuals, organs and indeed all members of the 
general public to conclude their positive intervention towards making 
the Federal Government to honour its own side of the June 2001 
agreement” (Guardian, June 17, 2003:1). The government eventually 
fulfilled some monetary components of its agreement with the union. 

However, according to Awuzie (2011), the following provisions 
of the agreement were yet to be implemented by the Government: 
Section 3.2: Earned Academic Allowances, Section 3.3: Non-salary 
Conditions of Service, Section 3.4: Pension for University Academic Staff 
and Compulsory retiring age, Section 4.0: Funding level of universities 
and education, Section 5.0: University Autonomy and Academic 
Freedom, and Section 5.2: Issues that requires legislation to implement. 
As a result, the National Executive Council of ASUU met in May 2011 to 
deliberate on “government’s non-chalant attitude towards the 
implementation of the provisions of the agreements”. NEC noted that:  

The union and its members have waited patiently in vain for 
two years for government to substantially implement the whole 
agreement;  
The agreement itself would be due for review in June 20012;  
Government, in previous instances, only took positive steps to address 
issues only when the union embarked on an action, which now appear 
to be the pattern. 

The National Executive Council of the union therefore resolved 
to request the Committee of Vice-Chancellors to intervene and ensure, 
among others, that:   

The National Assembly passes the legislation on the 70 years 
retirement age for academic of Professorial cadre before the expiration 
of the tenure of the National Assembly;  
The Government should genuinely commit itself to the implementation 
of all aspects of the Agreement before the end of year 2011. 

The Council further resolved to meet again to review the 
situation and decide on the next line of action.      
 
On the part of the Senior Staff Association, 
The union’s demands included the funding of universities, parity in 
salary structure, university governance, removal of the limit placed on 
career profession, specialized allowances and fringe benefits to its 
members. 
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In May 1999, on the directive of its National Executive Council, a 3-day 
national strike to press the government to implement uniform 
conditions of service in the University system was declared, and in 
February 2001, there was a one-week warning strike by SSANU to 
compel the government to commence negotiations with it. 
 When negotiations by the two parties did not yield any tangible 
result, the National Executive Council (NEC) of the union again in 
October 2002, directed its members to embark on a nationwide strike 
action. The call for strike actions by the Council at various times were 
fully heeded by the various Chapters of the union. For instance, in 
February 2001, on the directive of the national body, the local branch 
of SSANU at the University of Ibadan, the University of Nigeria, Nsukka, 
and the Ahmadu Bello University, Zaria embarked on strike actions. The 
University of Ibadan branch of SSANU, again in March 2001 and 
October 2002, embarked on strike actions because of the non-payment 
of almost two years arrears of examination administration, hazard and 
other allowances granted the union by the government. 
 
On the part of the Non - Academic Staff Union, 
The union submitted its memorandum of demands to the government 
and called for negotiation aimed at improving the conditions of work of 
its members and the work environment that had become non-
conducive for meaningful learning due to neglect. 

On the directive of its National Executive Council, the union 
embarked on a nationwide strike action from February 26, 2001 to back 
up demands for negotiations. Because the government did not address 
the problems raised, a 7-day strike action was declared by the union in 
January 2003, followed by another 14 days. This led to the indefinite 
industrial action from February to June 2003.  
 
On the part of the Tripartite Unions,  
On the directive of their National Executive Councils of the tripartite 
unions, a joint industrial action was embarked on by ASUU, SSANU, and 
NASU at the University of Ibadan in June, 2005 to demand for the 
payment of 4–months salaries to its members, which they said were 
withheld by the University Authority as a result of the 2003 national 
strike. 
 



F. I. Etadon,                      113  

 

Also in January 2007, at the University of Ibadan, as directed by the 
Executive Councils of the unions, ASUU, SSANU, and NASU embarked 
on strike to demand for the refund of the money deducted over two 
years in respect of the contributory pension scheme, after the 
government had deducted same for all workers at source before 
monthly allocations were made to the universities. It was said that 
similar deductions made had been refunded to workers at the 
University of Abuja, Obafemi Awolowo University, University of Lagos 
and a host of others. 
 
Recommendation and Conclusion 
As earlier stated, trade unions emerged in the university system to 
provide the platform for effective articulation of member’s interests. 
This is made possible because of the characteristics and organizational 
structure of the tripartite trade unions which provided for effective 
administration of the unions by their National Executive Councils and 
other bodies of the union at the various levels; thus facilitating 
decision-making on their lines of actions to take at any point in time.  

The actions of the tripartite unions as indicated above were 
therefore carried out with the aim of protecting and advancing the 
economic interests of members and that of the entire University 
system. The unions thus serves as a veritable platform for effective 
articulation of members’ grievances, the protection and defence of 
their basic rights and the promotion of their common objectives, needs 
and aspirations, and that of the institutions, based on the achievements 
recorded by the unions  in the last few years.  

However, both the unions, the management and the 
government would need to employ more of constructive dialogue and 
negotiations in addressing labour and other related matters that can 
lead to conflicts. Dialogue is sine-qua- non for achieving lasting peace 
and harmonious relationships; and this can only be possible if the 
parties are able to shift grounds and  be involved in objective and 
genuine consultations. Strikes should therefore not be seen by labour 
unions as a good weapon for use in addressing labour matters, in view 
of its attendant negative implications on all stakeholders in the 
university system. In other words, recourse to strike actions as a means 
of grievance expression and as a grievance redress mechanism should 
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be jettisoned by labour unions, by embracing dialogue and 
consultations in the resolution of issues.     

Although, as noted by the President of the Trade Union 
Congress, Esele (2011), “the only language the government understand 
is strike”. This should not be the case. The government should be 
mindful and desist from decisions that can force labour unions to go on 
strike, by being more sensitive to labour matters that can result into 
conflicts. In addition, agreements reached arising from dialogue and 
negotiations between labour and the government should be 
adequately honoured by the latter to avoid crisis.  

Esele (2011), in a general comment on the implication of a day 
strike on the nation’s economy, noted that “the economic cost of a day 
strike runs into billions of naira, and that a fragile economy like [that of] 
Nigeria should not contemplate the luxury of accommodating a strike”. 
This scenario is also applicable to our Universities considering the socio-
economic implications of frequent strikes on the system.         
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AN ASSESSMENT OF THE EFFECT OF THE DRIVERS’ TRAINING INSTITUTE PROGRAM 

ON DRIVERS’ DRIVING SKILLS IN LAGOS STATE 
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Traffic crashes resulting in injury, low productivity and deaths remain a 

serious public health problem in developing countries, Lagos State 

included.   This survey examined driving habits of various categories of 

drivers in Lagos to see the effect of training at the Lagos State Drivers’ 

Institute on their driving skills. 250 respondents were proportionately 

selected and the questionnaire was given to drivers who have attended 

training at the Institute.  The t-test was significant at 5%, which 

suggested a significant difference in pre and post training.  It was 

suggested, among others, that re-training be made mandatory and the 

Institute’s outreach programs expanded.                                                                                                                                                                                                                                                                                                                                                                                                                                                              

 

Key words:  Re-training method, Lagos State Drivers’ Institute, Driving 

skills,  Adult Education 
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Fig. 1:    Vehicles on the road 
 
Introduction 
Traffic crashes resulting in injury and deaths remain a serious public 
health problem in developing countries.  According to Nantulya & Reich 
(2002), over 85% of all deaths and 90% of disability-adjusted life years 
all happen in developing countries.The Federal Road Safety Commission 
had declared Lagos the most dangerous city with regards to road 
accidents in 2008.    This figure has remained high in spite of several 
efforts by the Nigerian Federal Road Safety Corps (FRSC) and other 
government agencies to reduce it.   Driving also affects culture and 
social interaction patterns (like cursing and fighting on the road) as a 
result of bad driving skills. 

Driving in Lagos is fraught with many problems.   The general 

opinion is that many of the Lagos drivers are senseless and crazy with 

their driving which leads to traffic situations that are usually avoidable.    

A cursory look at the vehicles on the road in Lagos will show a picture 

much like the figure 1 above.    There are hardly any cars on the road 

that will not bear a mark of previous encounters ranging from 

scratches, dents to the total eye-sore.   Additional problems come in 
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the guise of bad roads, trailers/tankers, ‘danfo’ (the public buses) and 

‘okada’ (motor bikes) drivers -the bane of motorists on the road as well 

as the latest - those driving while on the phone, not to talk of the fear 

of getting robbed, all of which may lead to stress, accidents and road 

rage.   The government is, on its own part, is constantly devising new 

ways of dealing with the traffic situation including the use of organized 

groups like the Lagos State Transport Management (LASTMA), Police, 

Army and Traffic Wardens, Vehicle Inspection Officers (VIO)  etc; but 

sometimes, one is not sure whether they are not actually adding to the 

problem.     

Oyesiku (2004) observes that most drivers lack the basic driving 

skills which he attributes to clandestine means of obtaining driver’s 

license as many prefer to shun the traditional Driving School and learn 

on the road, which may lead to loss of lives or limbs.      All of these 

issues tend to emanate from people’s attitude and driving habits.  

Attitude,  which is a mental position relative to a way of thinking or 

being, deals with the tendency of the people to evaluate a situation 

with some degree of like or dislike and can usually be expressed in 

cognitive, affective and behavioural terms.   Driving habit, a totality of 

the actions taken routinely, may also be acquired or taught.  

 

Training  

Training as a method is one of the backbones of Adult Education.  

Abiodun (1999) calls training a systematic development of knowledge, 

skills and attitudes required by individuals to perform adequately on a 

given task or job.   Olaniyan and Ojo (2008) conclude that training is 

physically, socially, intellectually and mentally very essential in 

facilitating, not only the level of productivity but also the development 

of the individual and the society.    Training and re-training in this 

instance therefore refer to the acquisition of knowledge, skills, and 

competencies as a result of the teaching of the practical skills and 

knowledge that relate to driving. 

The chaotic situation of traffic on Lagos roads suggests that the 

motorists are either not properly trained or lack the formal training, 
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knowledge of basic rules and regulations governing the use of the 

highways.  This is in view of  blatant disobedience of road signs and 

regulations; incompetence; driving under the influence; lack of basic 

owner manual requirements for vehicle maintenance; high fatality 

rates, traffic jams; loss of man hours, among other problems.   Oni 

(2004), while advocating training and retraining of drivers, adds that 

the deficiency in basic traffic safety education has gravely affected the 

Nigerian national transport development program.  He believes that the 

gap in road traffic problem could only be resolved by safety education 

targeting the entire population.   Retraining is essential because of 

changing road situations, traffic conditions and laws, fading knowledge 

of skills, emerging new facts about safety and the correction of bad 

habits, among others.     Given the importance of Lagos State to the 

national economy and the implication for the welfare and the quality of 

life of the people, the general concern about motorists is 

understandable which is why successive administrations have 

recognized the importance of an efficient transportation system. 

 

The Lagos Drivers’ Institute 

According to the information from the Activity Report of the Lagos 
State Drivers’ Institute between August 2009 to August 2010, and prior 
to the establishment of the Institute, there had been campaigns 
organized through motor park rallies, radio jingles, publications and 
drivers Workshops for driver education.  This had become necessary as 
a result of problems encountered by officials including driving under 
the influence and disobedience of road signs, among others, which 
often lead to crashes, traffic jams and high fatality rates.    The Institute 
was therefore set up for driver education and to correct these 
anomalies. 

The Institute concentrates on theory of road safety rules and 

regulations as regular rules merely address the mechanical aspect of 

driving and not the human.   Thus the mandatory refresher courses for 

all categories of motorists in the Institute for re-certification and re-

training once a year is because most accidents in the State have been 

observed to emanate from human carelessness.    Trainees are drawn 



T.V. Bakare, A. F. Afonja, T.O. Ojeomogha & L.O.  Ige             121 

                                                                         

 

from the Public sector, Unions, Schools, Corporate sector, Individuals as 

well as traffic offenders.   In terms of teaching methods, apart from 

Lecture, the school largely employs Simulation method for the training 

and retraining in order to help combat the wrong attitude of majority of 

the drivers.   The school is also to augment the use of the Nigerian 

Highway Code book which was not originally designed for classroom 

teaching.    It is now obligatory for all categories of motorists to have 

refresher courses in the Institute for recertification and retraining once 

a year because most accidents in the state have been observed to 

emanate from human carelessness.    

The objectives of the Institute include the retraining of professional 
drivers in driving skills and improving driving techniques of all 
categories of drivers, among others (Drivers’ Institute Manual, LASDRI, 
2010).    Against this background, the study therefore set out to 
document the capacity and effectiveness of the Drivers’ Institute in 
bringing sanity to the chaotic motoring system as well as its readiness 
to perform the assigned duty. 

 

Problem of the study 

A nation cannot truly develop if the level of productivity is low.   Driving 
seems to take up a lot of our energy, man hours.   Against the 
background of offensive driving skills, lost man hours, high mortality 
rates on the roads and an average productivity level, the nation cannot 
hope to develop unless the contributory factors to low productivity are 
addressed.  If people do not subscribe to proper training, they will 
continue to misbehave and this will affect the economy.   The study is 
therefore interested in the effect of the training on the attitude and 
driving habits of motorists. 
 

Purpose of the study 

The study set out to examine the attitude and habits of drivers before 

and after training and to note the preparedness of the Institute for the 

drivers retraining program. 

 

Research Questions 
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1. What is the general level of awareness of motorists about the 
Institute? 

2. What is the level of preparedness of the institute to handle the 
program? 

3. What is the curriculum content? 
4. What is the effect of the training on the attitude of the 

motorists? 
5. What is the general attitude of drivers in Lagos state? 
6. What are motorists’ opinions about their own driving skills? 
 

Hypotheses:   

Ho 1: There will be no significant difference in the pre and post 

training attitude of the motorists. 

Ho 2:   There will be no significant difference in the pre and post 

training habits of the motorists. 

 

Methodology 

The study is survey in nature.  Population is all drivers on Lagos roads.   

Proportionate random sampling was used to select 250 respondents.  

200 of these were trained at the Institute, 50 were used as the control 

group who did not go for training at the Institute.   The first figure 

below  (fig. 2) shows the distribution of the sampled respondents 

according to their categories, educational backgrounds as well as years 

of driving experience.   
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Key:  Years of driving experience:  A = 1-5 yrs  B= 6 -10 yrs  C = 11 -15 

yrs   D = 16 -20 yrs   E = over 20 years

 

Total, A 
Commercial 

Higher, 2 

Total, A 
Commercial 
Secondary, 4 

Total, A 
Commercial 
Primary, 8 

Total, A 
Commercial No 

Schooling, 5 

Total, A 
Organisation 

Higher, 5 

Total, A 
Organisation 
Secondary, 6 

Total, A 
Organisation 

Primary, 2 

Total, A 
Organisation 

No Schooling, 0 

Total, A Private 
Higher, 12 

Total, A Private 
Secondary, 7 

Total, A Private 
Primary, 4 

Total, A Private 
No Schooling, 1 

Total, B 
Commercial 

Higher, 1 

Total, B 
Commercial 
Secondary, 3 

Total, B 
Commercial 
Primary, 5 

Total, B 
Commercial No 

Schooling, 1 

Total, B 
Organisation 

Higher, 4 

Total, B 
Organisation 
Secondary, 4 

Total, B 
Organisation 

Primary, 3 

Total, B 
Organisation 

No Schooling, 1 

Total, B Private 
Higher, 18 

Total, B Private 
Secondary, 5 

Total, B Private 
Primary, 3 

Total, B Private 
No Schooling, 0 

Total, C 
Commercial 

Higher, 2 

Total, C 
Commercial 
Secondary, 2 

Total, C 
Commercial 
Primary, 3 

Total, C 
Commercial No 

Schooling, 2 

Total, C 
Organisation 

Higher, 6 

Total, C 
Organisation 
Secondary, 7 

Total, C 
Organisation 

Primary, 1 

Total, C 
Organisation 

No Schooling, 1 

Total, C Private 
Higher, 14 

Total, C Private 
Secondary, 10 

Total, C Private 
Primary, 3 

Total, C Private 
No Schooling, 1 

Total, D 
Commercial 

Higher, 1 

Total, D 
Commercial 
Secondary, 3 

Total, D 
Commercial 
Primary, 9 

Total, D 
Commercial No 

Schooling, 1 

Total, D 
Organisation 

Higher, 1 

Total, D 
Organisation 
Secondary, 5 

Total, D 
Organisation 

Primary, 3 

Total, D 
Organisation 

No Schooling, 0 

Total, D Private 
Higher, 20 

Total, D Private 
Secondary, 4 

Total, D Private 
Primary, 2 

Total, D Private 
No Schooling, 0 

Total, E 
Commercial 

Higher, 1 

Total, E 
Commercial 
Secondary, 2 

Total, E 
Commercial 
Primary, 6 

Total, E 
Commercial No 

Schooling, 2 

Total, E 
Organisation 

Higher, 7 

Total, E 
Organisation 
Secondary, 2 

Total, E 
Organisation 

Primary, 4 

Total, E 
Organisation 

No Schooling, 0 

Total, E Private 
Higher, 16 

Total, E Private 
Secondary, 4 

Total, E Private 
Primary, 1 

Total, E Private 
No Schooling, 0 

Pivot Chart for Sample Selection 
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Figure 2:  Chart indicating bio-data of the sample selection of the 

respondents 

The instrument: The questionnaire tagged ‘Questionnaire for Drivers in 

Lagos State’ (QDLS), a self constructed and validated set of questions on 

driving attitude and habits were used for the study.    Section A 

concentrated on the background information of the respondents 

(shown in the pivot chart) while the second B part contained questions 

on their driving habits and attitude.   The same set of questions were 

re-administered to the trainees at the interval of three months after 

the Training Institute program and to see if there was a change in 

attitude and habit as a result of the  program.    There was also a brief 

Interview session with the authorities of the Drivers Institute to gather 

information on the curriculum content and availability of resources in 

the Institute itself.   Analysis was done using Simple percentages and 

the T-test. 

 

Discussion of findings 

Majority of the respondents have not had major accidents (33.8%) 

while 16.2% have had.  18.8% have not had minor accidents while 

31.2%  have.   This is shown in a chart below: 

 
Figure 3:  Accident status of respondents 

Series1, 
have no 
major 

accidents, 
33.8, 34% 

Series1, 
have had 

major 
accidents, 
16.2, 16% 

Series1, had 
no minor 
accidents, 
18.8, 19% 

Series1, 
have had 

minor 
accidents., 
31.2, 31% 

have no major
accidents

have had major
accidents

had no minor
accidents

have had minor
accidents.
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127 (50.8%) drive on the road everyday, 33 (13.2%) drive about once in 

the week while the minority 12 (4.8%) drive between two to three days 

in the week.  Thus the findings show that most of the respondents are 

on the road everyday, and even though majority of the respondents 

have had minor accidents – mostly fender benders (which probably 

accounts for the dents in most vehicles on the road), many claim not to 

have been involved in major accidents before.   This finding indicates 

that most of the people driving on the road are highly educated and 

illiteracy would then not be a factor in determining the driving 

behaviour of most drivers on the road. 

The general attitude of motorists in Lagos State indicates that 

they believe they are good drivers and do not need extra training.   

Those who went for training were there mostly on sufferance, they 

were either made to do it as punishment or by their institution.  This 

would also impact on their perception of the need for post-licensure 

training in driving.     The motorists generally had a high opinion of their 

own driving abilities.    Other findings include:  

1. More than half, 76% of the respondents in the control group 
had not heard of the Institute.    This suggests that the 
awareness level about the Institute generally is very low as only 
those who have attended courses know about it.   They are 
however mostly sent by their employers, are traffic offenders 
or are mandated by the government.    

2. In terms of preparedness, the Institute has a top-of-the-range 
eye testing machine; several branches in Lagos State alone, 
Lecture rooms, a 75-seater auditorium, Simulator machine as 
well highly trained personnel.  The facility however does not 
look adequate for the volume of drivers it should be dealing 
with and may therefore not be able to cope with the magnitude 
of expected clientele, thus there is the need to publicize the 
Institute so that the mandatory yearly re-training exercise can 
be extended to more private drivers too.   This means that 
more Centres need to be created and the infrastructure 
expanded along with the outreach   the Centre needs to be 
better prepared for the work ahead of it as it is not equipped at 
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the moment to handle the expected crowd, especially when the 
courses became open to the public and more drivers.    

3. General driving skill lean towards offensive driving.  The general 
attitude of the drivers is that they have the right of way and 
they are mostly in a hurry to get to their destination as revealed 
in figure 4 below.  This is because more than half of the 
respondents confessed that they are usually in a hurry (see 
chart below) and it was mainly those with over 20 years of 
driving experience who belonged to the group who were never 
in a hurry. 

 
Figure 4: Attitude of drivers 

 

It is significant to note that majority of the respondents 148 (59.2%) 

rated their own driving ability above average.  This may influence their 

decision to go for training on driving.  It will also likely influence their 

attitude to driving and in dealing with other road users.  Only 12 (4.8%) 

of the respondents agree that they may have very poor driving skills as 

shown in the next chart:  

Series1
, 

always 
in a 

hurry, 
157, 
63% 

Series1, 
sometimes 
in a hurry, 

78, 31% 

Series1, 
never in a 
hurry, 15, 

6% 
always in a hurry

sometimes in a
hurry

never in a hurry
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Figure 5:  Drivers’ rating of their own driving skills     

 

Most of the respondents 148 (59.2%) felt that their driving skills were 

good enough and very few believe it is below average.    This has 

implication for drivers on the road because if majority feel they are 

driving well it will affect their driving habits.   It is also significant to 

note that up to 43 (86.0%) of drivers in the control group were not 

aware of the existence of the Institute and thus had never attended any 

kind of post-licensure training program at the Institute. 

The research tested two null hypotheses.   The first one states that 

training will not have a significant effect on the driving attitude of 

drivers who attend the Nigerian Driving Institute.   The T-test was used 

to assess the level of significance. 

 

Table 1:  T-test on pre and post training attitude of drivers 

Paired 

samples 

mean N Standard 

deviation 

t df Sig. P 

Pre-training 

attitude 

 

Post-training 

attitude 

7.66 

 

8.56 

200 

 

200 

0.74 

 

0.90 

 

30.73 

 

198 

 

0.00 

 

Series1, 
above 

average, 36 

Series1, 
average, 59.2 

Series1, 
below 

average, 4.8 
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The table shows a significant difference in the attitude pre and post 

training at the Institute.    The mean of the post training attitude of the 

respondents is seen to be higher than that of pre-training.   Subjected 

to further statistics, it was found that the t-value of 30.73 is significant 

at 5%.   This means that the post training attitude was significantly 

higher than the pre training, which implies that the drivers’ attitude 

improved significantly after training. 

 

Table 2:  T-test on pre and post training habit of drivers 

Paired 

samples 

mean N Standard 

deviation 

t df Sig. P 

Pre-training 

habit 

  

Post-training 

habit 

9.33 

 

9.38 

200 

 

200 

1.26 

 

1.24 

 

8.89 

 

198 

 

0.00 

 

The second t-test also revealed a higher post training habit of the 

respondents than pre-training.   Further statistics shows that the t-

value of 8.89 is significant at 0.05.   This means that the post training 

habit of the respondents was significantly higher than the pre training 

habit.    This suggests that the drivers driving habits were significantly 

improved after training at the Institute.   On the basis of this one may 

therefore conclude that the Institute helps to change the driving 

attitude of Lagosians positively. 

 

Conclusion 

The paper has looked at the driving habits of motorists in Lagos and 

submits that driving in Lagos seriously jeopardizes productivity, human 

health and lives as most drivers’ practice offensive driving which the 

Institute is equipped to change to defensive.  The study focused on the 

effect of training at the Institute on the driving habits and attitude of 

Lagosians.   Driving is essentially an adult concern as only people over a 

certain age are allowed to drive.  It therefore follows that any type of 
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training, re-training or educational activities will fall within the realm of 

adult education.   Training as a method is one of the pillars of adult 

education that allows the learner to update knowledge, remain 

relevant, fit in and function effectively.   The effect of re-training on 

drivers has been examined and suggestions made.  The implication of 

the research is that more attention must be paid to human lives and 

productivity which are invariably affected by driving habits.  This paper 

has brought more awareness to the Institute and its potential 

contribution to the economy.   The Institute itself, instead of limiting its 

operations to a small proportion of the populace has unharnessed 

potential and should encourage a wider access to it. 

The paper noted that most drivers’ attitude is offensive driving 

and that driving in Lagos seriously jeopardizes productivity, human 

health and lives.  It is important for drivers at all levels to constantly 

upgrade their driving skills and knowledge,  and to know more about 

the road traffic rules and regulations in order to enhance public safety 

and reduce road traffic accidents. It is necessary to start driving 

correctly and imbibe good driving ethics for the good of the economy 

and the citizenry.   The awareness level about the Institute proves to be 

very low.  For an Institute of such importance to productivity and socio-

economic development, there is the need to give more exposure to the 

Institute and its capabilities. 

Unfortunately, in spite of the wide advocacy for drivers 

education and training, O’neill and Mohan(2002) are not convinced that 

training has been found to reduce motor vehicle crashes.   These efforts 

to reduce the accident toll need to adopt in addition a broad array of 

research based measures.  They say that research show that driver 

education programs may not reduce crashes but they do increase their 

knowledge which again may not result in appropriate behavior change 

but they are useful in training beginning drivers and improved driving 

skills but which again do not automatically lead to fewer crashes.    It is 

therefore very obvious that the human factor must be focused on and 

emphasized.    This is because human behavior has been discovered to 

play a very important role in reducing accidents.  Training is good but 
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must also be further supported by swift countermeasures for poor 

judgment as well as mandatory post licensure education. 

It is important for drivers at all levels to constantly upgrade 

their driving skills and knowledge, and to know more about the road 

traffic rules and regulations in order to enhance public safety and 

reduce road traffic accidents.    It is necessary to start driving correctly 

and imbibe good driving ethics for the good of the economy and the 

citizenry.   The awareness level about the Institute proves to be very 

low.  For an Institute of such importance to productivity and socio-

economic development, there is the need to give more exposure to the 

Institute and its capabilities.   The study agrees with O’neill and 

Mohan’s (2002) views that training helps to reduce motor vehicle 

crashes and focus on the human factor.      

 

Recommendations  

There is a need for better campaign strategies to introduce the Institute 

to the populace.   Post-licensure yearly retraining must be made 

compulsory for all classes of drivers.   There is also the need to learn 

defensive driving, take cognizance of situation around and drive 

accordingly.    There is also a need for better campaign strategies to 

introduce the Institute to the populace.  Post-licensure yearly retraining 

must be made compulsory for all classes of drivers. Training in 

defensive driving techniques will help ensure safety behind the wheel 

so that accidents can be avoided and reduced, if not totally eradicated.   

The training will help motorists identify driving hazards, and use 

defensive driving techniques to prevent accidents and injuries on the 

road.   It is therefore suggested that post licensure re-training be made 

mandatory to motorists.  General driving skills to be acquired are: 

 Knowing the driving hazards one may face on the road;  
 Maintaining the vehicle in good condition;  
 Always wearing a seat belt;  
 Following traffic rules and obeying signs and signals;  
 Being a safe and defensive driver every day; and  
 Knowing how to respond to an accident.  
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These are often not included in the mostly theoretical and practical 

driver’s license qualification procedure, leaving out the human aspect, 

which the Institute addresses.    Several ideas were therefore advocated 

including that training for defensive driving be made mandatory for re-

licensure.   That the Institute be expanded and its programs integrated 

into re-licensure activities and float general awareness campaigns and 

public education through the media.  Re-training will ensure a more 

vibrant level of productivity in the nation, save human lives and 

encourage healthy and tension-free living. 
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