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Abstract 

The most prominent debate in South Africa is how teachers are going to 

teach under covid-19 pandemic. This study examines the consumer 

science teacher’s readiness for virtual classroom during Covid-19. To 

this end, the researchers employed a qualitative approach and a case 

study research design. Telephonic interviews were used to gather data 

from consumer science teachers. The findings revealed that, despite the 

government’s initiative of signing a multimillion contract to support 

virtual classroom, the reality is that teachers are not ready for virtual 

classroom. Another finding was that virtual classrooms provide the 

opportunity to make collaborations and engagements. The 

recommendation made here, is that cconsumer science teachers be 

workshopped on the use of virtual classrooms so that they can be 

confident on the use of the platform. The researchers further 

recommend that online discussion forums be created via virtual 

platforms so that teachers can share their expertise on the subjects. 

Virtual classrooms be recorded all the time.  

 

Keywords: Consumer science teachers, readiness, virtual classroom, 

and Covid-19 

 

Introduction and Background 

One of the critiques about virtual classrooms is that today they are 

used by teachers to replicate a customary practice carried out for 



2  Consumer Science Teacher’s Readiness for… 

 

centuries, that is, to teach exactly as they did in a typical classroom 

(Xenos, 2018). Xenos observes that in most cases, this is exactly what 

learners anticipate, leading virtual classroom usage into a vicious cycle 

of learning. Crişan and Enache (2016) argue that although the 

technology is available for virtual classrooms to move beyond 

traditional (face-to-face) educational settings and to include practices 

that cannot be carried out in a traditional classroom, this is not the case 

and it will probably take some more years to become a widespread 

practice. Zapuskalov (2012) avers that virtual classroom is in its infancy 

stage in many countries, consequently educational plans or guidance 
both for teachers and learners on how to use the platform within their 

personal devices for educational purposes are rare. According to 

Wallace (2016), lack of teacher training and support on virtual 

classroom learning has been reported in Canada, the USA and Asia, and 

it has contributed in teachers’ resistance in adopting virtual learning in 

schools. Similarly, literature also indicate that in other regions of Russia, 

a low level of technical training regarding the development, 

implementation and the evaluation of virtual learning content is 

commonly reported as an additional barrier to mobile initiatives 

(Yandex 2012). Yandex claims that as a result of the above mentioned 

deficiencies, many teachers are reluctant to adopt this new emerging 

teaching and learning method in their schools.  

In South Africa, particularly in the Province where the study 

was conducted, The Daily Dispatch (7, September, 2020) reveals that a 

contract worth hundreds of millions of rand, to lease 55 000 tablet 

devices, was signed to provide a virtual classroom solution for Grade 12 

learners for the next three years (2020-2023). Thus far, 44 000 tablets 

have been delivered to learners, in an attempt to promote online, 

distance learning. Despite these impressive statistics, there is no 

evidence that the recipients were prepared, in any way, before being 
allocated these devices (reference). It is therefore difficult to determine 

whether the teachers and learners are psychologically and physically 

ready and able to implement the use of these devices for virtual 

learning. It is against this background that this study investigates 

consumer science teacher’s readiness for virtual classrooms. 
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This seeks sought to answer the following question:  

1. To what extent are Consumer science teachers ready for virtual 

classrooms during covid-19?  

2. How can virtual classrooms assist in the teaching of Consumer 

sciences?  

3. Do consumer science teachers understand how virtual 

classrooms can improve the teaching and learning of consumer 

science? 

 

Theoretical Framework of the Study  

E-learning readiness theory, as advanced by Khan (2003), has been 

identified as a suitable lens for this study 

 

 
Figure 1: e-Learning readiness framework adapted from Khan (2003) 

 
E-learning readiness is the “mental or physical preparedness of an 

organisation for some e-learning experience or action” (Borotis & 

Poulymenakou, 2004).  Khan’s (2003) e-learning readiness theory argue 

that e-learning readiness has become an essential feature in the 

teaching and learning. Khan further observes that its effectiveness 

relies on a stable network with specific software, a repository for 

managing the delivery of content, and a good social environment 

created by the online interaction. In this theory, Khan states that with 

the major shift in how learners learn and therefore how they are 
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taught, there is an increasing need to understand what contribute to 

teacher’s lack of using e-learning platforms in the classrooms. 

Therefore, e-learning readiness is required in making sure the 

users are capable of using the e-learning environment technology in the 

best way possible.  

Technically speaking, e-learning readiness is the capability of 

prospect e-learning users in using a new learning environment as well 

as the usage of alternative technology. The theory is suitable for this 

study since the development of multimedia and information 

technologies, as well as the use internet as a new technique of 
teaching, has made radical changes in the traditional process of 

teaching (Wang Wang, Lin, & Tang, 2007). Furthermore, the theory is 

relevant to the study since the development in information technology 

has generated more choices for today’s education agendas since 

schools and other educational institutions have recognised e-Learning 

as having the prospect to transform people, knowledge, skills and 

performance (Henry, 2010).  

For the successful implementation of e-learning readiness, 

Khan’s  e-learning framework needs to be critical examined. The 

framework is also referred to as Khan’s octagonal framework, because 

of its eight-sided shape. Each side represents one of the eight 

dimensions of the e-learning environment, thus providing a framework 

that enables teachers to select the most appropriate components for 

effecting a flexible learning environment in their classrooms. With the 

focus on e-learning readiness, the eight dimensions of Khan’s (2003) 

framework include institutional, pedagogical, technological, interface 

design, evaluation, management, resource support and ethical 

components. Each of these dimensions in the framework represents a 

category of issues that need to be addressed, in order to create a 

meaningful e-learning experience (Singh, 2003). As Khan (2012) 
explains, this comprehensive framework for e-learning clusters 

together various related issues and factors, but as Morrison (2003) 

points out, each dimension consists of several sub-dimensions, all of 

which must be considered when assessing an entity’s e-learning 

readiness. A comprehensive assessment of e-learning’s organisational 

and individual readiness factors would of necessity include the critical 

perspectives of major stakeholder groups, including learners and 

teachers (Mncube, Olewale & Hendricks, 2019). Hence, following an e-
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learning readiness assessment, the user(s) will be able to design 

comprehensive e-learning strategies and effectively implement specific, 

targeted information and communication technology (ICT) goals 

(Aldhafeeri & Khan, 2016).  

 

Research Methodology 

 

Research context 

The reported qualitative research study was conducted in four schools 

in the Buffalo City districts in the Eastern Cape (EC) Province in South 
Africa. The EC Province is the second largest province in South Africa, 

and one of the poorest with a struggling education system. Since 

democracy, the province has been ranked last among the other 

provinces in terms of the education outcomes, with the 2015 results of 

the National Senior Certificate at 56.8% compared to 84.7% of the top 

performing province (DBE, 2015). Also, results from the South Africa 

Annual National Assessment administered by the Department of Basic 

Education indicate that the EC has been ranked last out of all the 

provinces (DBE, 2014). 

 

Design 

The case study design was chosen for this study. The choice was 

because it helps the researchers to closely examine the study’s 

research questions and issues by setting them in an appropriate and 

casual context. Zainal (2007) defines a case study research method as 

the selection of a small geographical area or a very limited number of 

individuals as the subject of study.  

 

Participant and Sampling 

The study was conducted with 4 consumer science teachers from 
secondary schools. Two were selected from rural schools and the other 

two were selected from the urban areas of Buffalo City. From each 

Circuit, researchers selected participants based on geographical access 

and willingness to participate in the study, making this a convenience 

sample.  All the principals were racially black and, two were females 

and two were males. We deliberately sought, an equal representation 

from both male and female teachers in order to learn about their 

differences or consensus regarding the issues to be investigated.  
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Data collection 

Data were collected through semi-structured interviews conducted 

with the various participants via Telephone. Interviews lasted between 

30 minutes to 45 minutes and were audio-recorded with the 

permission of the participants. The interviews focused on Consumer 

science teacher’s readiness for virtual classroom. The data coding and 

analysis followed an iterative process as suggested by Miles and 

Huberman (1994). These researchers describe various steps that 

include reading and affixing codes to the transcript notes while noting 

reflections or other remarks in the margins; sorting and sifting through 
the materials to identify similar phrases, relationships between 

variables, patterns and themes. Throughout the process of analysis, the 

research questions were used to inform the emerging issues from the 

data, as discussed below. 

 

Ethical considerations 

Permission to conduct the research in the Eastern Cape Province was 

requested and granted by the acting Superintendent General. Issues 

concerning voluntary participation, informed consent, confidentiality, 

anonymity, non-maleficence and the benefit of the research to the 

participants were discussed in detail with the participants before 

participation in order to allow them the opportunity to grant informed 

consent. 

 

Data analysis  

The data in this study were analysed by NviVo thematic analysis. NVivo 

is a qualitative data analysis intended to help qualitative researchers to 

organize and analyse and find insights in qualitative data like semi-

structured interviews (McNiff, 2016). However, in this study, the 

researchers analysed data by means of classifying, sort and arrange 
information; examine relationships in the data; and combine analysis 

with linking, shaping, searching and modelling. In the process of 

analysis researchers generated themes to guide your presentation of 

findings 
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Findings from the Study  

In this section, researchers present and discuss emerging findings from 

the interviews. We use themes emerging from the findings as headings 

to organise the findings. 

 

Teacher’s readiness for virtual classrooms during covid-19 

Upon critically examining the participants’ responses, it became clear 

that despite the fact that almost all the teachers had laptops, in reality 

none of the participants seems ready for virtual classroom. Although 

such devices possess 21st century features which would be ideal to be 
used for virtual classrooms during covid-19 teachers were not utilising 

them to their maximum benefit. In justification of their response, the 

teachers had this to say:    

“Since it is my first time to know that there is a platform called 

virtual, which requires me to switch from my traditional 

teaching approach to the digitised teaching approach called 

virtual environment, allow me to say I am total not ready for 

the task.” 

 

Another teacher had this response: 

“I am so confused by this thing called online/virtual teaching 

method. I think I can be ready after I can attend a series of 

workshop accommodating both the theory and the practicals of 

the approach. Other than that I am not ready, remember even 

before the pandemic I was not making use of my laptop. Maybe 

if I was making use of it, by now it was going to be easy to 

incorporate this approach now." 

 

The above responses clearly demonstrate the point of departure in the 

starting of virtual classrooms in the province where the study was 
conducted. Teachers’ readiness for virtual classrooms will always be 

under question as long as education official thinks that virtual 

classrooms is about the distribution of technologies to both teachers 

and learners without proper understanding of how to utilise them for 

education purposes. 
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Virtual classrooms assist in the teaching of Consumer sciences 

In response to this question, the participants revealed that consumer 

science is continuously changing and it requires collaborations and 

engagements with business who are in town. One of the Participants 

said: 

First of all, teaching the consumer sciences needs some 

collaborations with business, so that teachers can be always 

updated on the new developments within the subject. Now 

having a platform like virtual classroom is going to assist in 

organising virtual lessons with the various business so that they 

can advise us on the new developments. 

 

Concurring, another participant noted that: 

If finally implemented it can assist in the sharing of lessons, 

since it has a way of recording and projecting of slides it means 

through virtual you can ask a leading teacher from another 

school to deliver a lesson for your learners. Again the recordings 

of the lesson delivered can be sent to the learners and they can 

listen to them later during their spare time. However, network 

needs to be attended since it depends on the availability of 

network. 

 

Critical examination of the responses of the participant shows that 

virtual classroom can be a remedy in the teaching of Consumer 

Science. What else is coming out of these two quotes?  

 

Teachers understand of how virtual classrooms can improve teaching 

of consumer 

Responses to this question shows that despite their un-readiness for 

virtual classroom, participants’ do possess knowledge of how virtual 
classroom can improve teaching of consumer sciences. One of the 

participant commented that: 

You will remember that the type of learners we have now like to 

make use of the technology devices they have in whatever, they 

do. It means teaching them with the aid of virtual classroom 

can motivate them to learn compared to the traditional 

teaching we are offering at the moment. It can also assist 
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teachers in supporting instructors and learners in content 

interactions. 

 

Another participant stated that: 

Since it is technology based approach I am sure it can make our 

learners to participate fully in their studies, and I can make 

them to be active and know how to use this approach, and in 

that way teaching becomes meaningful and effective since they 

participate in the lesson. Another thing is that lessons can be 

recorded and used later. 
 

The above responses reflect that consumer science teachers 

understand the importance of using of virtual classroom and how it can 

transforming the teaching in the 21 century.  

 

Discussion of findings 

 

Teacher’s readiness for virtual classrooms during covid-19 

Clearly, the above responses reveal that despite the government’s 

initiative of signing a multimillion contract to support virtual teaching 

and learning in the province where the study was conducted, the reality 

is that teachers are not ready for the virtual classroom. For teachers to 

be ready for the virtual classrooms it is not about developing e-learning 

platforms, like Zoom charts, Blackboard collaborate and virtual 

learning, but it is about understanding how these platforms can be 

used for educational purposes. This finding is in agreement with 

Wallace (2016) that lack of teacher training and support on virtual 

classroom learning has been reported as one of things hindering the 

successful implementation of the virtual classroom. These findings are 

aligned with Khan’s (2003) octagonal e-learning readiness in that, once 
there is a dimension that is not attended, implementation of e-learning 

readiness can be hindered. Furthermore, the above findings clearly 

show that before the actual implementation of the virtual classroom, 

pedagogical aspects of the platform and the management was not 

attended to. The finding is congruent to the ideas of Mncube, Olewale 

and Hendricks (2019) that a comprehensive assessment of e-learning’s 

organisational and individual readiness factors would of necessity 
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include the critical perspectives of major stakeholder groups, including 

learners and teachers. 

 Technology has influence the way teachers are delivering their 

content in the classroom. However, in order for teachers to remain 

relevant they need to be equipped with the new technological 

approaches since they have an influence in the classroom. However, 

with the dropback of Corona virus, teachers have to be workshopped 

on the use of virtual classroom, so that they can be able to deliver their 

teaching in an interesting manner. Without the proper orientation of 

how virtual classrooms are conducted there is no way that they can 
support the virtual classroom even after the corona virus.  

 

Assistance provided by virtual classrooms in consumer science 

classroom 

Another finding from the research is that, virtual classrooms provide 

the opportunity to make collaborations and engagements with people 

who are outside the classroom premises in order to improve teaching. 

The study also reveals that due to the changes happening in the 

subject, sharing of lessons can be done via virtual classroom and 

discussion forums can be created. This is exactly what Kaware (2019) is 

advocating that, virtual classrooms assist in making teaching to be more 

accessible, flexible and convenient for both learners and teachers. 

Reese (2014) confirms similar ideas that virtual classrooms encourages 

freedom of expression and learners are more open to communicate 

with others anytime and anywhere. Reese further observes that virtual 

classroom is motivating learners since prefer the delivery mode and 

work at their own pace and take time to analyse and synthesise the 

learning materials. The finding explicitly supports the ideas of Singh 

(2003) that, in order to create a meaningful e-learning experience there 

are category of dimensions needs to be addressed. Similarly to the 
ideas of Khan (2003) that once all eight dimensions of the e-learning 

readiness are considered, teachers select the most appropriate 

components for effecting a flexible learning environment in their 

classrooms. Hence, following an e-learning readiness assessment, the 

user(s) will be able to design comprehensive e-learning strategies and 

effectively implement specific, targeted information and 

communication technology (ICT) goals (Aldhafeeri & Khan, 2016). In 

order for teachers to benefit from the virtual classrooms, teachers 
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understanding of how to manage the virtual classroom needs to be 

improve. Even the learners once the virtual classroom are implemented 

that is going to motivate to be fully focused into their studies, in that 

way teaching and learning is becoming enjoyable.  

 

Teacher’s understanding on how virtual classrooms can improve 

consumer classroom 

What also emerged from the findings is that teachers possess 

knowledge of how virtual classroom can improve teaching in the 

classroom. Teachers viewed the use of virtual classroom in 
transforming the teaching in the 21st century as the most powerful tool 

in the teaching and learning. However, in order to benefit from the 

gains associated to virtual classrooms, teachers need to be prepared to 

rollout the platform. The finding is in-line with the ideas of Oliveira 

(2015) view that in order for teachers to possess cutting edge 

information and their classroom to regain relevance, continuous 

changes and improvements are necessary. The findings are similar to 

the notions of Xanos (2018) that one of the gains of this platform is that 

virtual classroom sessions can be recorded and viewed many times, the 

recording feature can be used for retrospectively. The only way to 

improve teachers understanding on the virtual classrooms is to make 

sure that there are ongoing workshops aiming to enlighten teachers on 

the various aspect of using virtual classrooms and other online teaching 

platforms available. Conducting two-day workshops is not enough in 

improving their understanding since issues of online teaching are new 

to the context of their classrooms. 

 

Conclusion and Recommendations  

 After a critical review of the findings, the researchers conclude that 

there is an urgent need to train or develop consumer science teachers 
in technology thus ensuring attainment and digital competency. 

Further, during the corona virus   teachers will acknowledge that 

technology use in education emerges as effective tool of change in the 

society Hence the, delivery of curriculum in the classroom has changed 

from traditional approach (Chalk board and talk) to modern approaches 

(Zoom, Podcast, Blackboard collaborate, live telematics and virtual 

classrooms).  
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Teachers need to make sure that they equip themselves with 

knowledge and skills on the use of these digital platforms. The digital 

revolution has changed the way consumer science teachers are 

expected to deliver lessons in their respective classrooms. During the 

Corona-Virus pandemic, a great deal of information is delivered 

through online learning platforms, via technology more so than any one 

person could ever hope to acquire. Given the findings reported on here, 

the researchers recommend that consumer science teachers be 

workshopped on the use of virtual classrooms so that they can be 

confident on the use of the different platforms. It is also imperative 
that learners be workshopped on the use of virtual classrooms by the 

officials of department of education. The researchers further 

recommend that since consumer science content is dynamic and 

evolving over time, online discussion forums be created via virtual 

platforms so that teachers can share their lessons on the subjects. 

Lessons delivered via virtual platforms be recorded all the time so that 

teachers and learners can use them at a later stage.  
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Abstract 

This study investigated the production and proliferation of deadly 

artisanal arms in Adamawa state. Descriptive survey design was 

adopted and a total of 40 participants were selected in 4 local 

government areas of Adamawa state namely, Numan, Mayo-Belwa, 

Mubi north and Michika. Five focus group discussions were held, with 

each session involving 5 participants. 40 sessions of key informant 

interviews held with security personnel, local arms producers and 

technicians, hunters, vigilantes and community leaders. The study found 

out the 3 different types of local arms produced in Adamawa which 

include single barrel; double barrels with multiple loaders and 

assembling of more sophisticated weapons with all their parts imported 

from neighbouring states. The proliferation of local small arms in the 

state is in response to demand and supply factors like demand from 

militants groups engaged in the harder-farmer conflicts; hunters and 

vigilante groups; demand for local arms for cultural practices; and 

demand by criminals to perpetuate robbery and kidnapping as well as 

demand by individuals and communities for their personal protection. 

State and non-state efforts at regulating the production of artisanal 

small arms include bringing the producers of local arms under the 

control of traditional and community rulers; formation of local force to 

combat the proliferation of local arms; sensitization of communities 

about the dangers of arms. Improvement of the security of the 

community, implementations of relevant laws which Nigeria is signatory 
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to, sensitization and risk awareness of the dangers of proliferation local 

small arms were some of the recommendations made in the study. 

 

Keywords: Adamawa State, Artisanal, Arms Production, Deadly, 

Proliferation, Small Arms 

 

Introduction 

The illicit proliferation, trade and misuse of small arms and light 

weapons (SALW) ranks among contemporary most pressing national 

and global security challenges. This is especially so, because tens of 
thousands of people are killed or wounded each yearduring conflicts 

involving the use of SALW (Stohl, 2010). SALW are the weapons of 

choice for many non-state actors such as terrorists, militant groups, 

drug cartels, bandits, criminals and insurgent groups around the world. 

Such violent groups employ SALW, with which they kill and cause 

sufferings, violate human rights, forcibly displace civilians from their 

communities, impede humanitarian assistance, prevent or delay 

development projects, disrupt productive activities as well aserode 

state authority and state building process.Indeed, a report of Small 

Arms Survey of (2018) indicates that arms trafficking fuels civil wars and 

regional conflict; stocks the arsenal of terrorist, drug cartels, and other 

armed groups; and contribute to violent crimes and proliferation of 

sensitive technology. In non-conflict areas, small arms may be used in 

criminal violence or may be used in homicides, suicides, and accidents. 

And they are frequently the primary tools of terrorists bent on sowing 

chaos and discord (Stohl and Hogendoorn, 2010). 

There are an estimated seven to ten million illicit small arms 

and light weapons in West Africa (Small Arms Survey, 2003, p. 80), out 

of which an estimated one million (Mensah, 2002; Ebo, 2006, p. 1;) to 

three million (Obasi, 2002, p. 69) small arms and light weapons are in 
circulation in Nigeria alone. The clandestine nature in which small arms 

are produced and smuggled makes it impossible to ascertain the exact 

magnitude of arms that are produced and trafficked. What is clear, 

however, is that illegally-acquired arms contribute disproportionately 

to the violent conflict and crime plaguing the world, since they 

constitute the principal source of supply for insurgents, governments 

under embargo, and criminals. The proliferation of SALW in Nigeria is a 

product of failure of political leadership due to bad leadership, poor 
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governance, militarisation of the society and state violence leading to 

poverty, mass unemployment, economic crisis of development and 

other forms of poor human development indices in Nigeria (John, 

Mohammed, Pinto and Nkanta 2007). Nigeria’s porous border is also 

another factor engendering the proliferation of SALW. 

Indigenous artisan production is an important source of illicit 

weapons in many developing countries including Nigeria, with armed 

actors of diverse backgrounds increasingly using locally made weapons 

to commit heinous crimes. Research on artisan arms production 

indicates that the practice is widespread, with Nigeria being one of 
many centres of production in West and Central Africa (Cast et al. 2003; 

Berghezan, 2016; Ikelegbe, 2017; Nowak and Acko, 2017).  

Moreover, the increasing security threats within the country 

and gross limitation of the Nigerian state’s security apparatuses 

havegenerally led to a situation where the citizens have lost confidence 

in these institutions. The absence of effective security forces in a 

situation of weak law and order has led to ‘heightened clashes among 

the populace’ (Tayler, 2006)a rise in crime, and an atmosphere of 

insecurity (Ebo, 2006, p. 10). As a result, citizens and communities have 

resorted into self protection and some have been successful in 

restoring a semblance of security (International Crisis Group, 2006c, p. 

17). This has led to increase in the demand for both foreign and locally 

produced SALW. This situation also leads to the proliferation of violent 

conflicts in the current political dispensation.  

Hazen and Horner (2007) maintain that politicians have in the 

past provided arms and weapons to privately funded militias who wield 

these arms and weapons as tools to intimidate politicians and 

supporters. In particular, the local production of SALW is almost 

comparing with foreign SALW in theatres of violent conflicts in Nigeria, 

with ethnic militia groups, Boko Haram insurgent group, armed 
robbers, kidnappers and other criminal groups using them to kill, maim 

and terrorise individuals and communities. In Adamawa State, artisanal 

arms or locally fabricated arms are on the increase thereby increasing 

the level of small arms proliferation in the state (Small Arms Survey, 

2018). Consequently, one is left to ask questions such as What factors 

are responsible for the increase of artisanal arms? What is been done 

by state and non-state actors in controlling artisanal arms in Adamawa 

State? This study seeks to provide answers to these questions as it 
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examines the production and proliferation of artisanal arms production 

in Adamawa State, North East, Nigeria. The study provided answers to 

the following research questions: 

i. What is the nature of artisanal arms production in Adamawa 

state? 

ii. How prevalent are artisanal arms produced in Adamawa State? 

iii. What are the factors responsible for the proliferation of 

artisanal arms in Adamawa State? 

iv. What are the consequences of the production of artisanal arms 

on the security of the Adamawa State? 
v. What are the efforts put in place by the state and non-state 

institutions to control the proliferation of artisan arms 

production in Adamawa State? 

 

Theoretical Framework 

This study is anchored on the human needs theory. Human needs 

theory is based on the idea that there are certain essentials necessary 

for survival. They are not simply food, water, and shelter. These 

essentials include both physical and non-physical elements, importantly 

they also include those things humans are instinctively driven to attain. 

While there is no agreed list of these needs they include: 

safety/security, belongingness/love, self-esteem, personal fulfilment, 

identity, cultural security, freedom, distributive justice, and 

participation (Marker, 2003). Different scholars have focused on 

different elements of this list, and some such as Maslow have argued 

that they can be organised into a hierarchy (Rothman 1997). Others, 

such as Burton, who was at the forefront on applying this theory to 

social and political conflicts, have argued that human needs cannot be 

ordered in such a way.  

The interconnected needs for identity recognition and security, in 
particular, have been the focus of many scholarly examinations. Kelman 

(1997) argues that ‘identity, security and similarly powerful collective 

needs, and the fears and concerns about survival associated with them, 

are often important causal factors in intergroup and inter-communal 

conflict (Kelman 1997: 195). Scholars and practioners agree that the 

issues of identity recognition and security are critical to most, if not all, 

intractable conflicts (Marker 2003). Due to scarce and limited resources 

coupled with increasing population, many different ethnic groups are 
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interlock in intergroup conflict for their very survival. The need for 

individuals, communities and groups to protect themselves in the 

growing failure of the state to guarantee their security and protection; 

have often made them to acquire weapons to protect themselves. The 

theory of human need is therefore relevant to this study as it helps to 

explain the reasons why the demand and supply for artisanal arms 

production is increasing in the area of the study, Adamawa State, North 

East of Nigeria.  

 

Conceptual Clarification and Literature Review  

 

Small and Light Weapons 

The United Nations Institute for Disarmament Research (2006: 1) 

defines small arms and light weapons (SALW) as follows: 

 

Small Arms: The United Nations Institute for Disarmament Research 

highlights small arms to include: revolvers and self-loading pistols; rifles 

and carbines; sub-machine guns; assault rifles; light machine-guns, 

heavy machine-guns; portable anti-tank guns; recoilless rifles; portable 

launchers of anti-tank guns, and rocket systems, anti-aircraft missiles 

systems; and mortars of calibres less than 100mm. 

 

Light Weapons: Light weapons are weapons designed for use by two or 

three persons serving as a crew, although some may be carried and 

used by a single person. Light weapons include heavy machine guns, 

hand-held under-barrel and mounted grenade launchers, portable anti-

aircraft guns, portable anti-tank guns, recoilless rifles, portable 

launchers of antitank missile and rocket systems, portable launchers of 

anti-aircraft missile systems, and mortars of a caliber of less than 

100mm.However, this work adopts the definition of SALWs provided by 
the Economic Community of West African States (ECOWAS) Convention 

on their Ammunition and other Related Materials of 2006 which is the 

West Africa Sub-regional benchmark for regulating SALW. The 

convention regards ‘Small arms’ as arms used by one person, and which 

include firearms and other destructive arms or devices such as 

exploding bombs, incendiary bombs or gas bombs, grenades, rocket 

launchers, missiles, missile systems or landmines; revolvers and pistols 

with automatic loading; rifles and carbines; machine guns; assault rifles; 
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and light machine guns. ‘Light weapons’ are portable arms designed to 

be used by several persons working together in a team, and which 

include heavy machine guns, portable grenade launchers, mobile or 

mounted portable anti-aircraft cannons; portable anti-tank cannons, 

non-recoil guns; portable anti-tank missile launchers or rocket 

launchers; portable anti-aircraft missile launchers; and mortars with a 

caliber of less than 100 millimeters (ChumaOkoro, 2011). 

 

Consequences of SALW in Nigeria 

The proliferation of small arms and light weapons is often one of the 
major security challenges currently facing Nigeria, Africa and indeed the 

world in general. The trafficking and wide availability of these weapons 

fuel communal conflict, political instability and pose a threat, not only 

to security but also to sustainable development. The widespread 

proliferation of small arms is contributing to alarming levels of armed 

crime, and militancy (Nte, 2011). The first small arms came into general 

use at the end of the 14th century. Initially, they were nothing more 

than small cannons held in the hands, fired by placing a lighted match 

at the touch hole. Later, a stock was added— the matchlock and the 

first real handgun. Small arms are defined as smaller infantry weapons, 

such as firearms that an individual soldier can carry. It is usually limited 

to revolvers, pistols, submachine guns, shotguns, carbines, assault 

rifles, rifle squad automatic weapons, light machine guns, general-

purpose machine-gun, medium machine guns and hand grenades.  

However, it can also include heavy machine-guns, as well as 

smaller mortars, recoilless rifles and some rocket launchers, depending 

on the context. Large mortars, howitzers, cannons, vehicles and larger 

pieces of equipment are not considered small arms (Nte, 2011). African 

countries have experienced direct, indirect and consequential impacts 

of weapons proliferation. Thousands of people, – both civilians and 
combatants – are killed or injured every year on the continent. Yet, 

even when death or injury is avoided, small arms proliferation and 

misuse can dramatically impact a community, country or region’s 

landscape. The threat and use of small arms can undermine 

development, prevent the delivery of humanitarian and economic aid, 

and contribute to refugee and internally displaced persons (IDP) 

populations (Stohl and Tuttle, 2009). 
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West Africa’s most populous nation, Nigeria, continues to face 

serious challenges. For instance, inter-communal violence has remained 

a serious concern. Since the end of military rule in 1999, fights in 

several regions of the country have claimed thousands of lives, and 

Plateau State in north central Nigeria has been particularly badly 

affected (Vines, 2005). A long history of the militarisation of society has 

contributed to the problem of SALW in Nigeria. The worse situation is 

that Efforts at reform since 2005 suffer slow progress. 

 

History of the Proliferation of SALW in Nigeria  

The history of guns in Nigeria dates back to the pre-colonial Nigeria, 

although guns were used by the Europeans prior to colonialism (during 

legitimate and illegitimate (slave) trade between them and Africans). 

Later on, the British colonial imperialist brought more guns and other 

weapons to the pre-colonial Nigerian societies to realise their imperial 

ambitions and to suppress the resistance to European incursion, 

conquest, and colonialism. The gunboat diplomacy was popularly 

employed by the British to compel African chiefs to enter into various 

treaties with them. There was the establishment of West African 

Frontier Force (WAFF) used by the British, which was used to execute 

the British-Aro War of (1901-1902), and other forms of resistance in 

Nigeria, West Africa, and Africa. The role of Royal Niger Company (RNC) 

later United African Company (UAC) backed by British Government in 

using force to suppress dissenting communities is imperative (Chuma-

Okoro, 2011).  

These arms or guns possibly found their ways into the hands of 

Africans during the period of colonialism, and were subsequently used 

in tradition and hunting in the rural community. In no time, guns and 

gun powder became symbols of strength and power, and were later 

transformed into ceremonial weapons displayed during funerals, 
burials, ceremonies and customary festivals among the natives. They 

also became symbols of individual and ethnic grandeur, and for 

deterring aggressors and invaders.  

Today, guns are no longer just ornaments of prestige, or just for 

hunting, safari, and expedition. Guns have transformed in terms of 

functionality, lethality, sophistication, ubiquity, and motive of 

ownership. They have become more weapons of criminality and 

instruments of the underworld (Chuma- Okoro, 2011). Ostensibly, the 
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1959 Firearms Act was enacted to check the increasing rate of arms 

proliferation in Nigeria towards independence. The failure of the 

Nigerian government to execute a comprehensive disarmament and 

arms destruction program after the civil war (1967-1970) exacerbated 

the proliferation of guns and illicit arms trafficking. As in 2002, the 

number of SALW in Nigeria was estimated by various reports and 

studies at between 1 and 3 million including arms in lawful possession 

of members of the armed forces and the police and those (majority) in 

the hands of civilians. The 80% of SALW in civilian possession were 

illegally acquired because of the strict regulations. 
There is fear that a larger percentage of the SALW in circulation 

in Nigeria is illicit or illegal. Some of these illicit SALW were used in 

armed violence such as ethnic-religious conflicts, communal clashes, 

sectarian violence, cultism, political violence, electoral violence, 

vigilantism, militancy, and criminality. Between November 2006 and 

February 2007, 212 cases of violent crime were reported, 189 0f these 

were carried out with firearms, 34 with other tools and two involved 

bombs (Chuma-Okoro, 2011). 

 

The Supply Factors and Causes of Proliferation of SALW 

There are demand and the supply factors, or pull and push factors of 

the proliferation of SALW. The supply or push factors are those causes 

of SALW proliferation that have to do with the sources and transits of 

SALW or arms trafficking. As we noted earlier, Nigeria is an origin, 

transit, and destination of arms trafficking which means Nigeria 

manufactures, imports and exports SALW. Most of the studies had 

concentrated on importation of SALW or cross-border trafficking or 

smuggling of arms downplaying the local manufacture and supply of 

SALW.  

In this section, the causes, sources, local source and arms theft 
in Nigeria are discussed. For example, more than 1,135 companies, in 

more than 98 countries are involved in some aspects of production of 

small arms, ammunition and or components. At least 60 of them are 

involved in legal export of small arms. In the last 40 years, the number 

of countries producing small arms had doubled, and the majority of 

these small arms-producing companies are located in the West 

European countries. By 2004, all West European countries hosted 

companies producing small arms or their components which are 
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dominated by the Belgian company FN Herstal and the German Hecker 

and Kock.  

Other small arms-producing companies include the Italian 

Beretta, and Austrian SteyrMannliher and French GIAT and Spanish 

Santa Barbara Sistemas. The Belgian FN Herstal is the largest SALW 

manufacturing company in Western Europe with a total sale valued 

approximately at EUR 400 million in 2003. Its most popular product, 

FAL assault riffles are in service in many countries, and almost 100 

percent of Herstal Group sales are derived from sales outside Belgium 

(Nte, 2011). The exact origins and transit countries of the illicit small 
arms and ammunition flows into Nigeria are from Cote d’Ivoire, Liberia, 

South Africa, Turkey, Ukraine, Bulgaria, Kosovo Serbia, Equatorial 

Guinea, Gabon, Cameroon and within Nigeria itself. For example, in 

2011 a shipload of arms and ammunition was discovered in the 

Nigerian port, and the Iranian arms agent arrested. This shows that 

guns are also produced locally by illegal craft gunsmith. For example, in 

June 2007, it was reported that the police confiscated 40 pistols from a 

local blacksmith in Niger State (Nte, 2011). Also, a blacksmith in Plateau 

State, who in 2004 with the help of Nigerian politicians travelled to 

Ghana to receive training on gun manufacturing for pistols and 

shotguns, is one of these local sources of small arms (Vines, 2005). 

Harzen and Horner (2007) have noted that given the difficulty in legally 

owning a gun which makes it difficult to track flows and possession. 

SALW are imported into Nigeria across land and sea borders.  

Sources of small arms include arms dealers, serving and retired 

military and police officers, returning peacekeepers, armed groups 

across borders, and other individuals.Other local craft small arms are 

located in Katsina, Kaduna, and Calabar, and recently in Borno and Yobe 

States with the Boko Haram locally producing bombs (Hazen and 

Horner, 2007). Therefore, sources of illicit and illegal SALW in Nigeria 
include cross border smuggling, security sector black marketeering and 

rentals, local manufacturing, organised crime and gun-running, air 

transportation agent, land transportation agent, arms broker and 

blacksmith (Vines, 2005; Chuma-Okoro, 2011).  

The causes of the proliferation of SALW or arms trafficking in 

Nigeria include trafficking in small arms, local arms production, arms 

theft, etc. Some of the factors that contribute to proliferation of SALW 

include poverty, economic disparity, police presence, ethno-religious 
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diversity, the quest for easy profits, self-defence reflex, rise in crime, 

cultural practices, greed, porous borders, inadequate border 

protection, etc. The motivations for SALW possession and proliferation 

include military activities, multiplicity of conflicts and personal security 

arrangements, insecurity, privatisation of security, and the like (John, 

Mohammed, Pinto, and Nkanta, 2007; Hazen and Horner, 2007; 

Chuma-Okoro, 2011). 

 

The Demand Factor and Causes of the Proliferation of SALW 

While supply and regulations regarding the proliferation, 
manufacturing, and marking of SALW have been discussed for many 

years, the demand for SALW has only recently begun to receive 

attention, with the realisation that successful and sustainable 

disarmament needs to address underlying causes for weapons 

acquisition. Small arms are attractive tools of violence for a number of 

reasons. They are widely available, low in cost, extremely lethal, simple 

to use, durable, highly portable (even by children), and easily 

concealed. As a consequence, they are present in virtually every 

society.The demand for small arms is shaped by a combination of 

motivations and means. The motivations include the political, 

economic, social and cultural reasons for needing to be armed and for 

preferring different types of firearms. These motivations are dynamic 

and wide-ranging – from a need for personal or collective self-defence 

to a culture of hunting and sport shooting, the pursuit of social status, 

or predatory behaviour. The means, on the other hand, include the 

price (and ease) of obtaining firearms and the relative resources and 

assets available to purchase, rent, steal or borrow them. 

Those seeking to acquire arms often have complex and 

overlapping motivations for seeking particular weapons and a 

constantly shifting set of means that constrain or facilitate the 
acquisition of these weapons. It is worth noting that state-level demand 

for weapons is also influenced by a range of internal and external 

political, economic, social and security conditions. Routine 

modernisation programmes and evolving technology, as well as 

changing regional security dynamics and internal political conditions, all 

contribute to persistent but changing demand for small arms and light 

weapons. As a new state, the Republic of South Sudan, for instance, is 
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committed to establishing professional security forces and this includes 

adequate and appropriate weapons and ammunition. 

 

Factors that can lead to demand for SALW  

a. Problems and weaknesses of governance and the security 

sector: Demand for SALW on the part of civilians may be 

boosted by: 

• High levels of crime or violence 

• Weak security forces who are unable – or seen to be unable – 
to provide security to its citizens 

• Lack of trust in the security sector and the judiciary 

• Human rights violations, especially by state security forces but 
also by others 

• Limited (if any) civilian participation in decision-making 
processes. 

 

Weak security sectors are a particularly notable driver of demand for 

SALW. More than half the world’s SALW are in the hands of civilians 

who consider them to be valuable means for security and protection. A 

1997 UN Panel of Experts Report noted that when the state loses 

control over its security functions and fails to maintain the security of 

its citizens, the subsequent growth of armed violence, banditry, and 

organised crime increases the demand for weapons for self-defence by 

citizens seeking to protect themselves and their property from the 

security sector, criminals, former enemies or vengeful community 

members. 

Weak, unaccountable security sectors also often lead to 

privatised security arrangements such as bodyguards and security 

firms. According to International Action Network on Small Arms, private 

security companies, when authorised by the state, increase demand for 

legal SALW but can also increase the supply of the illicit market if 

stockpile management is weak or there is internal corruption. Poorly 

trained private security guards can also be responsible for SALW misuse 

and in some cases have been implicated in criminal activity and human 
rights violations. Private security companies are difficult for 

government authorities to regulate, and internationally, control over 

private security stockpile management is weak, particularly in the 

practical application of policy. 
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Countries or regions with weak security sectors also tend to be 

highly politicised, which leads to a lack of accountability, increased 

corruption, and lack of coordination, limited professional competence, 

and interagency rivalries. This, in turn, can lead to a security vacuum 

that may be filled by warring factions or organised criminal groups, 

resulting in greater insecurity and increased demand for and use of 

weapons by the community. 

 

b)  State supply of SALW: As noted above, seriously weakened 

governments sometimes supply small arms to select groups of 
their own citizens to use against traditional rivals who are also 

threatening the state. However, the supply of weapons to one 

group can generate new demand from others. For instance, the 

weapons might also be used for other purposes, like cattle 

raiding, which then prompts neighbouring groups to arm as well. 

Similar pressures to arm occur when states supply arms to 

political insurgent groups in neighbouring states as part of 

destabilisation tactics related to regional dynamics and 

competition. In both of these instances, surplus weapons 

inevitably find their way into economically depressed and socially 

unstable environments. 

c)  Civil conflict: Civil conflict often stems from state policies that fail 

to protect people and recognise their basic rights, leading citizens 

to seek power or liberation through weapons. The demand is not 

limited to armed groups: wherever there are internal conflicts or 

groups engaged in violent conflict, there will be a growing 

demand for SALW among civilians, due to fears of continuing or 

resurgent conflict. 

d)  Economic factors: Economic factors, such as high rates of 

unemployment and low incomes, may cause people to turn to 
crime, using SALW as a means of survival. This could mean 

becoming involved in gangs, militias or other armed groups that 

bring some economic benefits. Young people may be particularly 

vulnerable in these situations. Meanwhile, conflicts over land and 

water resources – including issues of use, distribution, and 

ownership – are a key driver of demand for SALW in many 

regions. This continues to be the case in many parts of the Horn 

of Africa, including in South Sudan where clashes continue every 
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dry season between different ethnic groups, particularly in 

Jonglei State and on the border of Lakes, Warrap and Unity 

states. 

e)  Culture, attitudes and tradition: In some cultures, the display of 

weapons is seen as important. This is often referred to as a ‘gun 

culture’. In some other cultural context, ‘Macho’ cultural norms 

may prevail, in which both males and females place symbolic 

social value in the armed male as a source of status and security. 

Women can also play an instrumental role in motivating and 

encouraging young men to perpetrate acts with weapons, for 
example, to go out on cattle raids. Therefore, women can play an 

important role in changing the image of gun ownership by 

showing that the use of a gun does not impress them. For 

instance, women in many pastoralists or semi-pastoralist areas, 

such as Eastern Equatoria State in South Sudan, compose songs 

to shame those who have not yet gone raiding or who have come 

back empty-handed. This behaviour increases the pressure on 

young men to secure the necessary heads of cattle for a dowry. 

Educating girls to reject raided cows as part of their dowries, and 

to delay their marriages, can prevent violence by reducing the 

pressure on young boys to find large numbers of cows. Beyond 

these practices, for youth in some contexts, weapons and 

violence are related to rites of passage into adulthood. Taken 

together, these factors create complex local conditions of 

demand. 

 

Categories of Arms Produced by Artisans in Nigeria 

There is no universally agreed definition of artisan weapons; this study 

uses the term to describe the production of weapons that are 

fabricated outside state control, by hand, in small quantities, and with a 
reduced capability, as opposed to their industrially manufactured 

counterparts (Berman, 2011, p. 1). Similarly, categorising artisan 

weapons is challenging because they often fall outside of established 

international definitions of small arms. Manufacturing characteristics 

that are normally used for classifying weapons—such as rifled barrels—

lie outside local Nigerian artisan-production capabilities. The creativity 

of local producers has further led to non-traditional combinations of 

designs and calibres. The materials used in the process are sourced 
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locally. There have been reports that components are often brought in 

from foreign sources for assembly in-country. While this might be the 

case on a limited scale, and there has been one report that a group in 

the Delta is trying to develop its own mortar (Hazen and Horner, 2007). 

There is no evidence that this is happening on a large scale. Craft 

weapons are based on the designs of imported arms, but this process 

remains restricted to rifles, shotguns, and pistols. Craft production does 

not entail the production of more sophisticated small arms (Hazen and 

Horner, 2007). 

 
Materials and Methods 

The research method adopted in this paper is qualitative and 

exploratory research. Data were generated from primary and 

secondary sources. The primary data was generated through the use of 

Key Informant Interview (KII) and Focus Group Discussion (FGD). 

Descriptive survey design was adopted, and a total of 110 participants 

were selected in 4 local government areas of Adamawa state namely, 

Numan, Mayo-Belwa, Mubi north and Michika. Five focus group 

discussions and 70 key informant interview sessions were held with 

security personnel, local arms producers and technicians, hunters, 

vigilantes and community leaders. The KII was complemented with 

secondary data generated from extant literature. The secondary data 

was generated through textbooks, journals, reports submitted by both 

the farming and pastoral communities, among others.  

 

Results and Discussion 

 

Nature of artisanal arms production in Adamawa state. 

The result of the study indicated that four types of artisanal arms are 

locally produced in Adamawa state, these include: Dane-gun, single-
barrel, double-barrel and pistols that uses cartridge. Although, in some 

locations within the state, more advanced and sophisticated arms are 

assembled with most of their parts brought in from either Plateau or 

Benue states. Interactions with an artisanal producer around Mayo 

Belwa Local Government Area of the state echoed this finding as 

follows: 

Most of us producing arms in Adamawa State mostly produce 

Dane guns, pistols, double barrel and single barrels that use 
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cartridges. We also repair and assemble local and foreign arms 

(Interview with a producer of artisan arms, 2019). 

 

The finding is in agreement with the recent study carried out by small 

arms Survey, 2018 and PRESCOM, 2017, which noted that in Adamawa 

state, artisan arms or locally fabricated arms are on the increase 

thereby increasing the level of small arms proliferation in the state 

(small arms survey, 2018). The increase of artisanal arms is as a result 

of the Boko Haram insurgency which escalated from Borno State to the 

northern parts of Adamawa State, including the protracted communal 
and farmer-herder conflicts plaguing the state.  

 

Prevalence of Artisanal arms in the state. 

The study also found that there is high prevalence of artisanal arms 

within the state. Research has shown that artisanal arms or locally 

fabricated arms are on the increase in Adamawa State thereby 

increasing the level of small arms proliferation in the state (Small Arms 

Survey, 2018). The prevalence of arms in the state is as a result of 

demand and supply factors, the demand factors include high level of 

crimes of violence, weak government or institutions such as weak 

security forces who are unable – or seen to be unable – to provide 

security to its citizens, lack of trust in the security sector and the 

judiciary, Human rights violations, especially by state security forces but 

also by others, limited (if any) civilian participation in decision-making 

processes. To support this finding, an informant interviewed has this to 

say: 

Our people can no longer go the farm, our people cannot move 

freely without the fear of been attacked by the herders, and the 

government, security cannot do anything to stop them, a lot of 

people from this my community come to me to produce weapon 

for them so that they can go the farm and defend themselves 

against any enemy, some pay me at once, some don’t have the 

money until after harvest (Interview held an artisan arm 

producer, 2019). 

 

Another key informant observed that: 

Boko Haram insurgency always attack our villages, take our food, 

kidnap our women, kill our youth, or force them to join the group, 
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the community decided to create vigilantes to be guarding the 

community against book haram, am telling you ever since the 

insurgents always think twice before coming to our village, we 

don’t sleep at night, we escort our women to the bush to fetch 

firewood as a Marghi man it is a taboo to buy salt, fish and fetch 

firewood and this people want to end our culture, that is why we 

decided to defend the community(Interview with a resident of 

Madagali Local Government Area of Adamawa State, 2019). 

 

The 1997 UN Panel of Experts Report has observed that when the state 
loses control over its security functions and fails to provide security for 

its citizens, the subsequent growth of armed violence, banditry, and 

organised crime increases the demand for weapons for self-defence. 

Usually, such insecure citizens seek to protect themselves and their 

property from the security sector, criminals, former enemies or 

vengeful community members. Weak, unaccountable security sectors 

also often lead to privatised security arrangements such as bodyguards 

and security firms. According to IANSA, private security companies, 

when authorised by the state, increase demand for legal SALW,and this 

can also increase the supply of the illicit market if stockpile 

management is weak or there is internal corruption. Poorly trained 

private security guards can also be responsible for SALW misuse and in 

some cases have been implicated in criminal activity and human rights 

violations. 

 

Factors responsible for the production and proliferation of artisanal 

arms in Adamawa State 

This study found factors that are responsible for proliferation of 

artisanal arms in Adamawa Sate to include: Boko Haram insurgency; 

herders-farmers conflict; self and community protection; cultural 
practices; community protection and crime and protection from crime. 

These factors are discussed below: 

 

a. Boko Haram Insurgency 

The research found that the Boko Haram insurgency is one of the main 

factorspropelling the demand and proliferation of artisanal arms 

production especially in the Northern part of Adamawa State,Mubi and 

Michika that were greatly affected by the Boko Haram insurgency. 
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Individuals from the local government areas affected by the Boko 

Haram insurgency have also acquired artisanal arms for their personal 

protection especially because there is a growing perception that the 

security agencies are showing incapacity in terms of ending or 

terminating the Boko Haram extremist activities in their areas. A 

prominent community leader from the northern zone of Adamawa 

State has this to say: 

Before the coming of Boko Haram, its only hunters and few 

vigilante groups that have firearms, but since 2013, more 

people are using local weapon for protection against Boko 

Haram, to me the insurgency has led to increase in the number 

of arms we see every day, as security personnel, we don’t arrest 

people around this area so far we know you and your family, we 

will allow you to hold it because there was a time these people 

actually help our men to escape from Boko Haram attack 

(Interview, 2019). 

 

Communities in these areas have had to establish and armed hunters 

and vigilante groups to protect their people. Some these non-state 

security groups also collaborate with the military in the fight against the 

insurgents. The finding is in agreement with the submission of Small 

arms survey (2018), it which noted that demand for craft (local) 

weapons is rooted in repeated cycles of conflict and rampant crimes 

affecting many areas of the country. The years of insurgency has led to 

a significant increase in demand for firearms. Furthermore, the threat 

from the group in the north-east—and from splinter groups—remains, 

with ongoing suicide bombings against civilian and military targets, 

often in rural villages and displacement camps, particularly in states 

affected by the insurgency (ACLED, 2017). 

 
b. Farmer-Herder Conflict 

The research also revealed that the frequent clashes between herders 

and farmers another factor driving the demand and supply for artisanal 

arms. This view was echoed by a youth leader from the Numan 

Federation. He explained that: 

The recurrent conflicts between my people who are sedentary 

farmers and Fulani herders particularly the iterant herders who 

normally move into Numan Federation in their thousands have 
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often led to loss of live and destruction of property. The herders 

often attack our farmers and farmlands and we feel that the 

security agencies are not able to protect us so we have to resort 

into arming ourselves so that we can protect our people. We 

mostly use locally made arms (Youth leader from Numan 

Federation, 2019). 

 

Traditionally, Fulani and Muslim herders search for grasslands, 

predominantly, in the central areas of Nigeria for pasture during the dry 

season (October–May) in designated areas. Desertification and 
expanding population and farmlands have reduced the size of these 

grasslands, while conflicts and insecurity (including cattle theft and the 

Boko Haram insurgency) are driving herders further south and for 

longer periods (ICG, 2017b, pp. 4–6). Predominantly Christian farmer 

communities in the central belt and south see incursions and attacks 

from these Muslim herder groups as a ‘hidden form of jihad’ and 

clashes occur frequently along ethno-religious lines, particularly in 

Benue, Plateau, and Kaduna states (Ikelegbe, 2017; ICG, 2017b; Krause, 

2011, p. 27).  

In 2016 alone, these conflicts may have caused as many as 2,500 

deaths in Nigeria (ICG, 2017b, p. 7). As a response to the escalating 

violence and its geographical spread from the middle belt (to a dozen 

states as of 2018), farming and herding communities are gathering 

funds to buy weapons (Ikelegbe, 2017). There have been many clashes 

reported within the state in the last two years followed by very horrific 

reprisal attack and counter reprisal. One producer explained that ‘the 

increase in the attacks on communities around [Location A: Numan] 

made people seek for means of self-defence and [self-]preservation’. 

 

c. Community and Personal Protection 

The study also found that self-protection is another reason for the 

increase in the production of small arms in Adamawa State is for by 

individuals and communities who feels that the state cannot guarantee 

their protection. Demand for local weapons is rooted in repeated cycles 

of conflict and rampant crime affecting many areas of the country. Also, 

cycles of violence and criminality have contributed to an increase in 

demand for local weapons in Numan, Michika/Shuwa and Mayo-Belwa 
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due to people’s perceived need to acquire arms for their personal 

safety and collective security.  

Majority of the respondent from Numan including the producer 

believes their arms are for the protection of the community from 

invaders, they believe the government is biased against them hence 

they resort to self-help with local arms. The research establishes the 

link between the need for protection and increase in proliferation of 

such arms, in Michika/Shuwa location the need for the protection of 

the community led to some army stationed in that location to give 

conventional arms alongside local arms to the locals for community 
protection without proper documentation or official recognition hence 

increase to the proliferation of small arms in the region. In some 

villages around Michika-Madagali where there is very little presence of 

government, the communities have armed themselves with local arms 

for the protection of the community. A community leader in Adamawa 

State explains: 

Many of us have lost interest in the federal and state 

government including their security agencies to protect us. Boko 

Haram, criminals and our enemies and even kidnappers from 

our neighbouring countries are attacking us and killing us and 

nobody to protect us and our families. This is the reason why 

some communities and individuals are now buying locally 

produced arms to protect our communities and ourselves 

(Interview, 2019). 

 

One of the reasons why arms have continued to proliferate is because 

individuals and communities are desirous of protecting themselves 

because of the failure of the security agencies to guarantee their 

protection. There are reports and claims that armed groups are better 

equipped and trained than the Nigerian military (Ogbedu and 
Ogundele, 2007). A 2001 estimate claimed that 80 per cent of the 

weapons in civilian possession had been obtained illegally (Obasi, 2002, 

p. 69), primarily due to the failure of the Nigerian state and its security 

apparatuses to guarantee security protection for the citizens of 

Adamawa State coupled with the government strict laws for possessing 

arms by civilians.  
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d. Cultural Practices  

It is also established in this study that cultural practices (hunting, 

ceremonies, burial, ascension to throne) as some of the factors 

responsible for the proliferation and increase in demand of such local 

arms this is also is in accordance with the work carried out by small 

arms survey, 2018 findings where they posited that Craft weapons are 

also symbols of status, wealth, and power in Nigeria. Cultural factors 

such as a proud history of weapons production and the traditional 

status symbol of weapons ownership have driven demand in states 

such as Anambra. Equally, the supply of artisan weapons is not limited 
to the lure of economic gain. producers place great value on the 

importance of keeping the tradition and the acquired skills alive and 

within families (Small arms Survey, 2018).Their production is a highly 

respected skill and is often passed on from one generation to the next 

within the same family. Understanding the cultural and social factors 

that underpin craft production is crucial to understanding the deep 

roots these weapons have in Nigerian communities, particularly among 

hunters and as part of cultural festivities. 

 

e. Hunters 

Hunters are found in many rural areas of Nigeria. Hunting can be an 

important source of protein and revenue in rural and remote villages, in 

particular; in arid areas the hunting season typically coincides with the 

dry season. Research indicates that hunters are the second most 

important group of ‘clients’ for (or buyers of) craft weapons. For those 

who cannot afford an industrially produced hunting weapon, the 

alternative is a locally made smoothbore shotgun or muzzle-loading 

‘Dane gun’. 

 

f. Ceremonial Use and Status Symbols 

Traditional and cultural festivities are heavily associated with the 

production of craft weapons, particularly ‘Dane guns’. In traditional 

societies across the country chiefs and warriors fire shots in the air 

(mostly just a powder load: no projectile is fired) as part of celebrations 

such as weddings, burials, or the ascensions of chiefs (Ikelegbe, 2017, p. 

26). It is also not uncommon for blacksmiths to be paid to produce 

weapons for traditional chiefs or to provide their emirs and chiefs with 

craft guns as gifts for these purposes (Ikelegbe, 2017, p. 26). 
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g. Crime and Protection from Criminals 

The findings of the study has revealed that crime and protection from 

criminals are as well some of the major factors responsible for 

proliferation of local arms in the state. This has also been mentioned by 

Jesperson (2017) positing that the Boko Haram insurgency, together 

with farmer-herder and other conflicts tend to obscure the criminal 

violence that occurs in Nigeria yet this type of violence is key to 

understanding the proliferation of community defence, neighbourhood 

watch, and vigilante groups. The formation of these groups is viewed as 

a key driver of demand for small arms, and especially for craft-
produced firearms. The Civilian Joint Task Force vigilante movement, 

reportedly involving close to 30,000 people, was pivotal to flushing out 

Boko Haram fighters from key areas such as Maiduguri, the capital city 

of the northern Borno State, in 2013, for example. The Nigerian army 

and the Multi Nationals Joint Task Force quickly realised the potential 

of the CJTF in the fight against the insurgent group and supported 

members’ arming and training (ICG, 2017a; Cropley, 2017).  

Crime rates are notoriously high in Nigeria primarily due to 

factors such as increase in the demand and supply of small arms, 

poverty and unemployment and weak institutions of security and 

justice. The study has also shown that most of the criminals arrested by 

the law enforcement agent uses the local artisanal arms alongside the 

conventional weapons in perpetrating their crimes. Close to 4,000 

people were reportedly killed in crime-related events in Nigeria in 2015 

(NSRP, 2016, p. 11). Security providers in Nigeria more or less accept 

vigilante groups, because they assist in complementing the law and 

order responsibilities of the state security agencies hence they are 

deliberately allowed by the state to carry arms in the provisioning of 

security function. These non-sate security groups are mostly equip 

themselves with locally produced weapons that are considered to be 
affordable, in the course of this study. As well, the federal government 

has decided to create a security arrangement called community-based 

policy where vigilantes and hunters will form the bulk of the security 

under the supervision of the Nigerian police, this has led the state 

government engaging more of this people across the state to provide 

security with local arms, Some producers said they were making artisan 

weapons as a way of supporting their communities, as one blacksmith 

explained: 
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I inherited this job from my father and my father from [sic] his 

father, I cannot sit down and allow these people to kill my 

community, and it’s my duty to protect the community as a 

loyal community member (Field interview, 2019). 

 

Consequences of Artisanal Arms Production on the Security Of 

Adamawa State. 

The study also found out that the increase in the demand and supply of 

artisanal small arms production is associated with a lot of consequences 

in Adamawa State. These consequences include increasing insecurity, 
leading to more loss of life and property, restraining people from going 

to the farm; militarization of the community, extortion through ransom 

paid to kidnappers, decrease in farm produce with negative impact on 

food security among other consequences. The situation is even 

worsened by the inability of the state security apparatuses to protect 

the citizens which has now led to a situation where communities rely 

on non-state actors for protection. This finding is in line with the study 

of Nte (2011) who posits that the widespread proliferation of small 

arms is contributing to alarming levels of armed crime, and militancy. 

The proliferation of small arms and light weapons is often one of the 

major security challenges currently facing Nigeria, Africa and indeed the 

world in general. This discovery was also echoed by many traditional 

rulers interviewed who regulates artisanal arms production in their 

domains, although they discharge this role in conjunction with the state 

security agencies such as the Nigerian Police Force (NPF) and 

Directorate of State Security (DSS).  A traditional ruler has this to say: 

The increase in artisanal arms production in several 

communities in Adamawa State is contributing to the 

militarization of our communities to the extent that many 

people in this community have locally produced arms for 

protection against Boko Haram and other invaders, some of our 

youth have taken advantage of this to be indulging in robbery 

and kidnapping. Most of the killings you see around are done by 

these locally produced arms. So the consequences of these arms 

are huge and that is the reason I have tried my best to reduce 

the number of local arms in circulation in my area and this has 

reduced youth involvement in crimes (Interview, 2019). 
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Research has also indicated that the threat and use of small arms can 

undermine development, prevent the delivery of humanitarian and 

economic aid, and contribute to refugee and internally displaced 

persons (IDP) populations (Stohl and Tuttle, 2009). 

 

Efforts put in place by state and non-state institutions to regulate 

artisanal arms 

The research has found that the police, Directorate of Secret Service 

(DSS), traditional rulers, and local enforcement agents are the 

institution responsible for regulation of artisanal arms production in the 
state.  Interview with a traditional ruler from one of the areas where 

artisanal production is rampant indicate that: 

We the traditional rulers know the families that produce arms 

because production of arms in our area is often associated with 

families whose parents and grandparents were known to be 

arms producers. So we have regular meetings with them and 

instruct them not to produce arms to those with criminal 

tendencies as well as strangers that they do not know. We 

sanction any arm producers who violate the rules and even 

hand them over to the police if need be (Interview, 2019).  

 

Another interview held with a DSS officer explain the role of the 

institution in the regulation of artisanal arms production and use as 

follows: 

By law, the DSS and Nigerian Police are charged with the 

responsibility of monitoring and controlling of artisanal arms 

production and use. There is the National Firearms law which 

clearly states the kind of arms that are permitted to be used 

and conditions for the use, including those that are permitted to 

produce locally produced arms. We enforce this law and other 

relevant laws relating to arms in Nigeria. We also meet 

regularly with local arms producers to ensure that they comply 

to the laws. We arrest and prosecute violators of these laws. 

We also engage in daily patrol, manning of checkpoints, 

intelligence gathering, community leaders meeting at the 

instance of the police, reconciliation effort by traditional 

leaders, making arrest,community leaders meeting at the 

instance of the police, reconciliation effort by traditional 
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leaders, government direct involvement with reconciliation 

process, bringing the producer of local arms under the 

leadership of the vigilante in some areas. Some INGOs have also 

taken part in the sensitisation and also carrying out research in 

the field with the aim of helping the government and 

policymakers to control artisanal arms production and use 

(Interview 2019).    

 

The measures put in place by both the state and non-state institutions 

are clearly not effective enough to slow down the increasing rate of 
artisanal arms produced in the state. This is because most of the 

measures are not meant to address the root causes of the proliferation 

but meant to work for short time. Other reasons adduced by the 

respondents include; lack of prosecution of previous offenders (such as 

people arrested in possession of local arms), lack of government 

support and prompt intervention bad governance and poor 

implementation of policies, lack of pro-active response from the 

security agencies (which engenders the proliferation)sabotage 

(especially, some traditional rulers proactively sabotaging the efforts 

put in place by the government) and ethnicity (which often reinforces 

the need to produce more arms to protect ethnic group from going into 

extinction).  

 

Conclusion  

The present study investigated the production of deadly artisanal small 

arms in Adamawa State, North East, Nigeria. Clearly, the study found 

out that the production of artisanal arms in the Adamawa State has 

continued to increase as a result of increase in the demand and supply 

of such arms. From the demand perspective, a history of conflict and 

rampant insecurity combined with ineffective security provisioning in 
many parts of Nigeria have driven individuals and communities to seek 

artisan-produced weapons to protect themselves and their 

communities.  

Essentially, the study found out that the production and 

proliferation of artisanal arms is driven by demand and supply factors. 

Therefore, efforts at producing artisanal arms should focus on the 

demand and supply factors inducing the production and proliferation of 

artisanal arms. It is imperative therefore, that efforts of both state and 
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non state actors in controlling of the production of artisanal arms in the 

state needed to be intensified so as to slow down the escalation of the 

production of artisanal small arms in Adamawa State. 

Therefore, the findings of this study, undoubtedly, have helped 

to advance knowledge on the situation of artisanal arms production in 

Adamawa State, regardless of the limitation of the research and the 

fact that the research only covers four (4) LGA of the state. Further, the 

findings as well as suggested pathways for possible regulation of the 

production and proliferation of local arms.  

 

Policy Recommendations 

Based on the findings of this study, the following recommendations 

were made: 

i. There is urgent need for the government to improve on the 

deteriorating security condition in communities across the 

country and its actions must be seen as a neutral body, 

transparent and hence its affairs and how it deals with different 

ethnic groups must follow the same pattern. 

ii. Intelligence is very vital in controlling proliferation, the security 

personnel must be proactive in carrying out their duty 

iii. The government must enforce the implementation of the laws 

and protocols on arms regulations so as to check the 

production and proliferation of SALW in Nigeria.  

iv. Since the government is planning to incorporate local vigilantes 

and hunters into the security of the state, all the producers 

must be profiled by the government and their affairs must be 

closely monitored both by government and traditional rulers. 

v. The government must be actively engaged in sensitization and 

risk awareness education of the danger of arms proliferation 

vi. Producers of arms that can affect the security of the state 
should be given alternative livelihood and some of the security 

providers whose service are no longer needed 

vii. Due to the excellent skills of artisanal arms producers which 

may be beneficial to the government, there is a need for the 

government to allow some of the local arms to be produced 

under strict licensing, marking, and record-keeping measures in 

other not to drive them underground as a result allow criminals 

to have access to them to produce arms for them. 
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Abstract  

The study was set to determine the effect of the use of specialist and 

generalist teaching approaches on the academic performance of 

primary school pupils in Basic Science. The study employed a non- 

equivalent control group quasi-experimental design. The sample of 

study comprised 133 pupils drawn from two primary schools located at 

Nnamdi Azikiwe University Nursery / Primary Schools: the one at Awka 

as experimental group and the other at Nnewi as control group. Cluster 

sampling technique was used to select one arm in the school (Basic 

Four).  Four intact classes, comprising of 101 pupils in the experimental 

school and 32 pupils in the control school were used. One teacher who 

specialized in Basic Science was selected from the schools to teach the 

experimental group. One research question and three hypotheses 

guided the study. The instrument for data collection was the 

“Achievement Test for Upper Primary School” (ATUPS). The data were 

analyzed using mean, standard deviation and ANCOVA. The result 

revealed that the specialist teaching approach had greater positive 

effect on pupils’ academic achievements in Basic Science than generalist 

teaching approach. There was significant gender difference in academic 
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achievements in Basic Science. Based on the findings of this study, the 

following recommendations are made: There is need to intensify 

advocacy on the Federal Government to vigorously implement the 

already approved use of specialist teaching for the core subjects as well 

as incorporating all other subjects offered at the basic school level. The 

National Certificate in Education (NCE) should be made the minimum 

qualification for teaching pre-basic schools as generalist teachers while 

first degree should be made the minimum qualification for teaching as 

specialist teachers in basic schools.   

 
Keywords: Subject Specialist and Generalist, Academic Achievement 

and Primary Schools  

 

Introduction   

Primary education is crucial to the promotion of positive development 

in children. It is particularly important in laying solid foundation for the 

acquisition of knowledge and skills that will enable the child function 

effectively in the society. “Since the rest of the educational system is 

dependent on and built upon it, the primary education level is the key 

to the success or failure of the whole system” Federal Republic of 

Nigeria (FRN ,2004).  

Evidently, it is expected that teaching and learning of core 

subjects-English language,  

Mathematics, Basic Science and Technology, Social Studies, Arts 

and Culture, Physical and Health Education, Computer Education, 

Nigerian Language- in primary schools require that every child must 

receive excellent instruction from professionals specifically trained and 

committed to teaching any of the subjects at the primary education 

level.  The policy further reinforced this need as minimum teacher 

performance standards which stipulate, among other things, that 
teachers should know the content of the subjects they teach and how 

to teach the subjects to their students (pedagogical knowledge); the 

national curriculum requirements; literacy and numeracy; the diverse 

socio-cultural, ethnic and religious backgrounds of students and effects 

of these factors on learning. The professional skills they are to exhibit, 

include but are not limited to: planning, resourcefulness, teaching and 

communication skills, evaluation of learners’ performance, reporting, 

record keeping and programme monitoring and evaluation, creating 
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and sustaining exciting learning environment based on excellent 

classroom management and leadership skills (FRN, 2004).  Specifically, 

the FRN provides that the primary school teacher (NCE holder) is 

expected to know all the subjects being taught in the primary school 

and the pedagogical skills required to teach them. In view of the 

expansion in primary school curriculum and the pre-service training 

which prepare the primary school teacher as subject specialist, the 

possibility of a generalist teacher meeting these performance 

expectations and uplifting the academic achievement of primary school 

pupils is doubtful.   
A subject specialist is, therefore, required to bridge the 

performance gap. A subject specialist is defined as one who has training 

in a specific discipline taken as a major in undergraduate studies or 

taken throughout the university education programme (Blomeke, 

2012). This training prepares the teacher with the knowledge and skills 

necessary to bring about effective teaching of the specific subject.  

Konig & Blomeke (2011) argued that teacher preparation can better 

meet teachers’ needs if training will be focused on measurable 

outcomes and more knowledge of theory and principles that describe 

how instruction influences learning.     

Similarly, a considerably large body of literature from the 

United States shows that the generalist teaching approach has been 

met with some criticisms because of transfer of ineffectiveness by 

generalist teachers who lack in-depth knowledge, skill and expertise in 

all the subjects they are assigned to teach (Ardzejewska, McMaugh, & 

Coutts, 2010). Generalist teaching compels teachers to handle subjects 

in which they might feel least competent. Inevitably, teachers’ 

weaknesses in the given subjects are passed on to their pupils. The fact 

remains that teachers cannot teach effectively and enthusiastically 

what they have not mastered themselves.   
Terry, Tevar, Peter & Brad (2016) reported that primary school 

pupils have been performing poorly due to use of the generalist 

teaching method. It is therefore important to beef up pupils’ 

achievements in basic school subjects. The result of this work will be 

used to determine the effect of subject specialist and generalist 

teaching approaches to Basic Science teaching which would 

consequently show the better approach to continue with.   
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Teacher’s instructional competence is one of the most 

significant factors in students’ academic achievement. Instructional 

competence translates into teacher’s content knowledge, ability to 

match methods with student characteristics, among other things. 

Presently, the primary school curriculum has expanded in both scope 

and content thereby exerting huge demands on teachers’ subject-

knowledge, teaching skills, mastery and professional expertise. That 

generalist teachers who teach over 12 subjects would exhibit expected 

instructional competence and achieve the expected educational 

objectives is highly debatable. In the face of the curricula expansion, 
there have been growing demands on primary school teachers and 

decline in pupils’ academic performance. As a result, scholars in the 

field of Education have undertaken huge research projects and it seems 

greater attention were devoted to teaching methods. However, a major 

problem; the reluctance to implement Federal Government’s directive 

on the use of specialist teachers in primary schools remains unresolved. 

This reluctance could be attributed to uncertainty of relevant 

stakeholders on specialist teaching effectiveness which is left for this 

paper to unravel. Konig & Blomeke (2011) stated that a specialist 

teacher will be able to develop and implement appropriate 

programmes to assist pupils to be successful and ensure that class and 

age level, subject area, safety, identification of special needs and 

learning support of pupils are effectively met. They further stated that 

the major role of specialists which contributes to improvement of 

pupils learning is instruction, assessment and leadership.   

Two prominent traditional features of primary school education 

that are inherent today are commitment to acquire basic skills of 

literacy and numeracy abilities and for teachers to be knowledgeable in 

pedagogic skills in order to develop these skills in the pupils. The 

demands on the teacher, especially in core subjects, seem to make it 
difficult for just one teacher to effectively teach all the subjects in a 

class. The changes taking place in primary education are seemingly so 

significant that Ardzejewska, McMaugh, & Coutts (2010) claimed that 

no one teacher can reasonably be expected to know all that is required. 

In recognition of the above claim, it seems pertinent to explore if such 

changes require new ways of instructional approach in primary school 

curriculum. Thorton (1998) is of the view that one part of the inquiry is 

the possible alternative to the generalist teaching, that is, a subject 
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specialist teaching. What then are the effects of the use of subject 

specialist and generalist teaching approaches on academic achievement 

of primary school pupils in Basic Science and Technology in primary 

schools in Anambra State?  

 

Specialist Teaching Approach  

Boscariot & Neden (2013) sees a specialist teacher as one who has 

training in a specific discipline; taken as a major in undergraduate 

studies or taken throughout the university Education program; a 

training that has prepared the teacher with a solid foundation of 
knowledge and skills necessary to most effectively teach that area of 

study.  From the foregoing definition, specialist teaching approach can 

be conceptualized as an instructional approach whereby a person is 

trained in a specifically prepared subject over years and teaches that 

subject to a group of students.   

However, the conceptualization  of specialist teaching approach 

for the current study is anchored on teacher-subject relationship and it 

is framed by the theory of division of labour where an individual 

specializes and performs a specific job which causes increase in 

production (Smith 1977).The implication of this theory for this research 

paper is that a specialist teacher who is assigned to teach one subject 

to students is more likely to have deeper/higher content knowledge, 

higher pedagogical knowledge of that subject and the skills required to 

teach that subject which in turn  improves  pupils’ academic 

performance.    

 

The Advantages of Specialist Teaching Approaches: 

1. The specialist teacher is likely to have a clear and vivid knowledge 

of the subject.  

2. He will introduce a variety of teaching aids to make his teaching 

effective and interesting. He may take his classes in a special form 
fully equipped with the necessary materials pertaining to his 

subject which helps in creating conducive learning environment. 

For instance, a specialist in basic science will furnish the classroon 

room with  animal bones, batteries,  bulbs, electrical wires, 

science charts etc.  
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3. The students get a chance of coming into contact with a large 

number of teachers and learning a variety of things leading to 

broadening of their outlook.  

4. The specialist teacher gets time to make in depth studies on the 

subject and is always on the lookout of finding new methods to 

make the subject easily intelligible to the students.  

5. Variety in the programme is introduced as the students find a 

new face after each period.  

6. The specialist system leads to a better co-ordination and 

continuity of work from class to class. If in one particular class, 

the courses have not been covered fully, the deficiency thus 

caused can be made up very easily in the next class.  

7. The students will show more respect to the teachers as they 

come into contact with them as being all-knowing of the subject. 
The researchers therefore define specialist teaching approach as 

an instructional approach whereby a teacher is specialized in a 

particular subject and teaches that subject in which he or she is 

proficient in. However, some authors give credence to generalist 

teaching approach.    

 

Generalist Teaching Approach   

A generalist is defined as somebody with knowledge, skills and interest 

in many areas but with no specific ability to provide instruction in all 

key subject areas (Akbart & Alivar 2010). They further stated that 

primary school teachers might not like the secondary school model of 

teaching because children seem turned off more by the formal subjects 

and laboratory-based lessons than are turned on. In the traditional 

generalist classroom, the teacher, according to Encarta Dictionaries 

(2010), is expected to carry on the responsibility of the curriculum for 

the entire day. For this research paper, the researchers conceptualize 

generalist teaching approach as teaching approach in which a single 

teacher teaches all subjects in the primary school curriculum 

irrespective of his or her area of specialization.   

 

Academic Achievement  

Academic achievement/performance is the extent to which a student, 

teacher or institution has attained their short or long term educational 

goals, completion of educational bench marks such as primary school, 
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secondary and tertiary (Wikipedia, 2019). Academic achievement of 

pupils in schools is very important to stakeholders in education and to 

those outside the education subsector. The falling standard in our 

education system evidenced in the poor students’ performance in 

recent time beckons for a probe to unveil the actual causes of the 

development. In view of the above, researchers and educators have 

studied several variables that could be responsible for the falling 

standard and had come up with different results. However, the effect of 

specialist and generalist teaching approaches on pupils’ academic 

achievement have not been fully examined which is why this study is 
raised. 

The objectives of Basic Science are to enable learners:  

1) Develop interest in Science and Technology; 

2) Acquire basic knowledge and skills in Science and Technology; 

3) Apply their scientific and technological knowledge and skills to 

meet societal needs; 

4) Take advantage of the numerous career opportunities offered by 

Science and Technology; and 

5) Become prepared for further studies in Science and Technology. 

 

However, it has been observed that the aforementioned objectives are 

not practically achieved. This is evident in the poor academic 

performances of students in basic science in secondary schools over the 

years (Egwuasi & Oyedeji, 2013). Given the importance of Science and 

Technology to the overall development of nations and the abysmal 

performance of students in Basic Science, the researchers were 

motivated to further investigate into the causes of the poor 

performances of students by looking at the role specialist and 

generalist teaching approaches could play.  

  

Statement of the Problem   

Teacher’s instructional competence is one of the most significant 

factors in students’ academic achievement. Instructional competence 

translates into teacher’s content knowledge and ability to match 
methods with student characteristics, among other things. As stated 

earlier, the primary school curriculum has expanded both in scope and 

content thereby exerting huge demands on teachers’ subject-

knowledge, teaching skills, mastery and professional expertise. That a 
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generalist teacher who teaches over 12 subjects would exhibit expected 

instructional competence and achieve the expected educational 

objectives is highly debatable.   There are currently reports of poor 

content knowledge and lack of instructional competence among the 

primary school teachers. No wonder at the national level, a survey by 

the National Teachers’ Institute (NTI) (2006) on the conditions of 

teaching of the core subjects such as Primary Science, Mathematics, 

English and Social Studies indicated that primary school teachers were 

generally incompetent in teaching and failed to demonstrate the 

requisite skill for improvising and using instructional materials. It would 
seem, therefore, that these impact negatively on students’ academic 

achievement although no mention was made about the teachers’ areas 

of specialization. At the international level, a World Bank research in 

which learning achievements in 22 countries in sub-Sahara and North 

Africa were compared, pupils in Nigeria’s primary schools were the 

lowest with national mean scores of 30% compared with 70% in Tunisia 

and 51% in Mali. The situation is not different at state level.  In the face 

of all these research outcomes, it has become imperative to seek 

answer to the problem. This study therefore attempts to locate and 

compare the effects of the use of subject specialist and generalist 

teaching approaches in pupils’ academic performance in one of the 

core subjects-Basic Science in primary schools- in Anambra State of 

Nigeria.  

 

Purpose of the Study   

The main purpose of this study is to ascertain the effect of the use of 

subject specialist and generalist teaching approaches on pupils’ 

academic achievement in primary schools in Anambra  

State. Specifically, the study: 

1. Examined whether Primary Four pupils (4th grade) taught under 

subject specialist approach (decentralized classroom) scored 
higher in Basic Science than students taught under the generalist 

teaching approach (self-contained classrooms) in primary 

schools; and 

2. Explored the effect of subject specialist and generalist teaching 

approaches on academic achievement of boys and girl in Basic 

Science.     
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Research Question   

This research question guided the study: 

How effective is subject specialist teaching approach on primary school 

pupils’ academic achievement in Basic Science when compared with 

achievement of pupils taught with generalist teaching approach?  

 

Hypotheses  

The following null hypotheses were tested at 0.05 level of significance: 

1. There is no significant difference between the mean 
achievement scores in Basic Science of pupils taught with 

subject specialist and generalist teaching approaches.  

2. There is no significant difference in the mean achievement 
scores in Basic Science of pupils taught with subject specialist 

teaching approach based on their gender.   

3. There is no significant difference in the mean achievement 
scores in Basic Science of pupils taught with subject generalist 

teaching approach based on their gender.   

 

Method  

This study employed a quasi-experimental research design. The 

population of the study was 1001 primary school pupils in Nnamdi 

Azikiwe University Primary Schools.  This number consisted of 767 

pupils from Awka Campus and 234 pupils from Nnewi Campus. The two 

schools are headed by one Head Teacher and controlled by one Board 

of Governors. The policy guidelines, mission and vision are the same. 

They operate the same schemes of work and both write the same 
external examination with public schools in Anambra State. They wear 

the same uniforms and maintain the same school programme. Most of 

the parents of the children are staff of the university living around 

Awka and Nnewi. The choice to use the schools allowed for maximum 

co-ordination of the experiment since the researchers are conversant 

with the areas.   

A sample of 133 pupils was used for this study. This was drawn 

from four intact classes of primary four, consisting of three classes of 

101 pupils at Nnamdi Azikiwe University Nursery / Primary School, 

Awka, as experimental group and one class of 32 pupils at Nnewi as 

control group. Cluster sampling technique was used to randomly select 
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one arm (Primary 4). Its equivalent in Nnewi campus was used as 

control group.  

 The instrument (ATUPS) was administered separately to both 

experimental and control groups, on the study subject as pre- test. This 

was followed by the treatment which lasted for one term of 10 weeks. 

After 10 weeks, the post- test was administered to the experimental 

and control groups.   

The researchers brought the issue of extraneous variables 

which could introduce bias into the study under control by adopting the 

following measures:   
 

Instructional situation variables: To ensure uniform instructional 

situation for the two schools, in each group, the researchers issued out 

an instructional manual (lesson note) on the subject. The teachers for 

treatment group and that of control group were given the manual to 

use during lessons. The researchers educated the teachers in question 

what were required of them concerning the lesson notes. 

 

Inter-group variables: It is a known fact that teachers who were used 

for this study were teachers of different instructional competences. The 

design employed was – equivalent groups (i.e.no randomization). It was 

assumed that initial equivalence might not be achieved between the 

treatment and control groups. In order to eliminate the errors of non-

equivalence, the researchers employed the Analysis of Co-Variance 

(ANCOVA) for data analysis. This obviously might have corrected the 

initial equivalence among the research subjects.   

 

Subject interaction: The researchers did not select treatment and 

control group from the same school. This ensured that pupils in the two 

groups did not mix up to exchange experiences that might be obtained 
from the experiment. This helped to eliminate likely errors that would 

have arisen as a result of subject interaction.   

 

Testing effect: Teaching was conducted in all the Primary Four classes 

in the two schools used for the study by regular class teachers. A 

specialist teacher in Basic Science among the teachers was used to 

teach the subject under study. Both experimental and control groups 

were sensitized during the instructional programme. This was to avoid 
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novelty effect (i.e. increased interest and participation on the part of 

the research subject because they would be doing something new and 

different). However, the data for the study were restricted to the intact 

classes selected.   

 

Method of data collection: The achievement tests were administered 

to the research subjects (pupils) in the experimental and control 

groups, before the treatment. This is called the pre-test.  Treatment 

was then given to the experimental group while conventional teaching 

was given to the control group. The test items were re-arranged and 
administered again to the pupils as post-test.  The data for the pre-test 

and post-test were recorded separately for each of the groups and 

were used to determine the pupils’ level of academic achievements in 

Basic Science. Mean scores were used to analyze the research question. 

A gained mean of 20.00 was considered very effective, 15.00 was 

regarded as effective while 10.00 regarded as fairly effective. Analysis 

of co-variance (ANCOVA) was used to test the null hypotheses at 0.05 

level of significance. ANCOVA was used in order to take care of the 

initial differences in the ability levels among the pupils.  

 

Research Question    

How effective is subject specialist teaching approach on primary school 

pupils’ academic achievement in Basic Science when compared with 

the achievement of pupils taught under generalist teaching approach?  

 

Table 1: Pre test and Post test Mean Scores in Basic Science for Pupils 

taught with Subject  Specialist and Generalist Teaching Approaches 

   

Source of Variation                   Pre-test X    Post-test X    Gained X           Remark  

Subject Specialist Approach      101    8.60   66.28       57.68      More Effective  

Generalist Approach                  32        9.56    51.09     41.53  

 

Table 1 reveals a pre-test mean score of 8.60 and post-test mean score 

of 66.28 with gained mean 57.68 for the pupils taught with the subject 

specialist teaching approach as against a pre-test mean score of 9.56 

and post-test mean score of 51.09 with gained mean of 41.53 for the 

pupils taught under generalist teaching approach. Therefore, subject 
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specialist teaching approach is more effective in enhancing academic 

achievement of pupils in Basic Science.    

 

Hypothesis 1 

There is no significant difference in the mean achievement scores in 

basic science of pupils taught with subject specialist and generalist 

teaching approaches.   

 

Table 2: ANCOVA on the Mean Achievement Scores in Basic Science 

for Pupils taught with Subject Specialist and Generalist Teaching 

Approaches   

Source of variation           SS               df         MS             Cal. F    Crit. F    P ≥ 0.05  

 
Corrected Model             5955.732      2  2977.866   

Intercept                          44004.956     1  44004.956   

BASICSCIENCE1                   353.486     1  353.486   

METHODS                          5865.992     1  5865.992  14.02        3.84         S  

Error                                  54397.471   418.442   

Total                               581949.000   133     

Corrected Total             60353.203   132     

 

Table 2 shows that at 0.05 level of significance, 1df numerator and 

130df denominator, the calculated F 14.02 is greater than the critical F 

3.84. The first null hypothesis is rejected. Therefore, there is significant 

difference in the mean achievement scores in Basic Science of pupils 

taught with subject specialist teaching approach when compared with 

mean achievement scores of those taught with generalist teaching 

approach.  

 

Hypothesis 2  

There is no significant difference in the mean achievement scores in 
Basic Science of pupils taught under subject specialist teaching 

approach based on their gender.    
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Table 3: ANCOVA on the Mean Achievement Scores in Basic Science 

for Pupils taught with Subject Specialist based on Gender  

 

Source of variation         SS                 df         MS        Cal.F  Crit. F   P≥0.05 

Corrected Model         20297.542       2     10148.771   

Intercept                       58172.811       1     58172.811   

Basic Science1        18.688      1            18.688  

Gender                          20238.521       1      20238.521 110.70   3.96      S  

Error                              17916.696      98        182.823   

Total                            481874.000    101    
Corrected Total            38214.238    100    

 

 

Table 3 reveals that at 0.05 level of significance, 1df numerator and 

98df denominator, the calculated F 110.70 is greater than the critical F 

3.96. The second null hypothesis is rejected. Therefore, there is 

significant difference in the mean achievement scores in Basic Science 

of pupils taught under subject specialist teaching approach based on 

gender.  

  

Null hypothesis 3  

There is no significant difference in the mean achievement scores in 

Basic Science of pupils taught under generalist teaching approach 

based on their gender.    

 

Table 4: ANCOVA on the Mean Achievement Scores in Basic Science 

for Pupils taught with Generalist Approach based on Gender.  

 

Source of variation      SS         df               MS       Cal. F    Crit. F    P ≥ 0.05  

 
Corrected Model     5284.193   2   2642.096   

Intercept         2152.447   1   2152.447   

Basic Science1             977.432    1     977.432   

Gender                        4614.976   1   4614.976  11.89     4.18       S  

Error                         11252.526   29     388.018   

Total                      100075.000   32     

Corrected Total    16536.719    31       
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Table 4 shows that at 0.05 level of significance, 1df numerator and 29df 

denominator, the calculated F 11.89 is greater than the critical F 4.18. 

The third null hypothesis is rejected. Therefore, there is significant 

difference in the mean achievement scores in Basic Science of pupils 

taught under generalist teaching approach based on gender.  

 

Summary of the Findings 

From the analysis, the following findings were made:  

1. Subject specialist teaching approach is more effective in 
enhancing academic achievement of pupils in Basic Science.  

2. There is significant difference in the mean achievement scores 

in Basic Science of pupils taught under subject specialist 

teaching approach when compared with mean achievement 

scores of those taught under generalist teaching approach.  

3. There is significant difference in the mean achievement scores 

in Basic Science of pupils taught under subject specialist 

teaching approach based on gender.  

4. There is significant difference in the mean achievement scores 

in Basic Science of pupils taught under generalist teaching 

approach based on gender.  

 

Discussion of Results  

The findings reinforce previous empirical evidence provided by 

Johansson & Myrberg (2019) who found that teacher specialization is 

associated with increase in pupils’ achievement. It is also consistent 

with the research findings that suggest that teacher’s mastery of the 

subject improves interest, attention and learning attitude among pupils 

(Odor & Igwe, 2010). On the other hand, this current result contrasts 

with findings documented by some researchers which showed that 
teacher specialization had no effect on students’ achievement in Basic 

Science and results that showed no significant difference in pupils’ 

achievement in Basic Science for the two approaches (Akbart & Alivar, 

2010).  

This study found significant gender differences in pupils’ 

academic achievement in Basic Science among students taught by 

specialist the teacher. This is inconsistent with previous findings which 

showed no significant gender difference in academic achievement in 
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terms of specialist and generalist teaching (Mirjam, Tobias & Gisela, 

2013). This suggests that both male and female elementary school 

pupils vary in their reception of specialist teaching approach. 

 

Conclusions  

From the evidence provided from the results, the researchers conclude 

as follows:   

The specialist teaching approach had greater positive effect on pupils’ 

academic achievements in Basic Science than the generalist teaching 

approach. There were significant gender differences in academic 
achievements in Basic Science on the basis of the teaching approaches 

(specialist and generalist) used by the teachers.  

 

Recommendations    

1. The advocacy of Federal Government on the use of specialist 

teaching for only core subjects already approved should be 

extended to include all the subjects offered at the basic 

education level. 

2. The National Certificate in Education (NCE) should be made the 

minimum qualification for teaching pre-basic schools as 

generalist teachers while university degree should be made the 

minimum qualification for teaching as specialist teachers in basic 

education schools.   

3. Continuous professional training and development of primary 

school teachers should mostly be tailored to suit the teachers’ 

subject area, pedagogical skills related to the subject as well as 

the assessment and evaluation methods.  
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Abstract 

This paper investigated the implications of official language policies on 

French Education for effective teaching and communication in Nigerian 

secondary schools. It examined the policy statements contained in the 

National Policy on Education in relation to French as a second official 

language of Nigeria. The findings show that government has done very 

little in implementing these policy statements in schools, which has 

hindered the enhancement of greater productivity in the teaching and 

learning of the language. The study concluded that the negative 

attitude of the government has affected the attitude of parents, school 

administrators, teachers and students too. English has always been 

placed at an advantaged position over French language in all spheres of 

life in Nigeria. That is why many Nigerians have always been in 

obscurity concerning the importance and benefits which are attached to 

French Education globally. As recommendations, the government is 

advised to effect some changes on the policy statements, build and 

equip standard French laboratories in schools, motivate French teachers 

and students by giving them scholarship for immersion programmes in 

French speaking countries, to set up a monitoring team who will 

implement the policy statements by enforcing French education in 

schools and into all official domains in the country, media inclusive. 

Workshops and conferences are to be organised in schools and 

programmes through media should be presented to sensitise people on 

the need for French education. 

 

Keywords: Official language policies, implications, French education, 

communication, effective teaching 
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Introduction 

The heterogenous nature of Nigeria’s linguistic landscape has 

necessitated the emergence of national language policy, enshrined in 

the country’s constitution and national policy on education as it affects 

languages.   Few years after independence from the colonial rule, 

Nigeria began to seek a well-defined national policy on Education” 

(Obebe, n.d), by which the British bias towards the traditional literary 

and academic subjects could be eradicated. Thus in January 1977, the 

Nigerian government issued a policy statement on education, 

explicating the philosophy of the Nigerian education from the 
preschool to university levels (Obebe, n.d.). Thus, the educational 

policies of Nigeria take into consideration all levels of education and all 

subjects to be offered. The philosophy is linked to specific national aims 

and objectives, some of which are understanding the world through the 

training of the mind and the acquisition of appropriate skills, abilities 

and competencies, both mental and physical as equipment for the 

individual to live in and contribute to the development of his society. 

A policy serves the purpose of ensuring that every official 

action of an organisation must have a basis (Okoroma, 2006). Terry as 

stated by Okoroma (2006) also says that a policy is an overall guide that 

gives the general limits and direction in which administrative action will 

take place. According to Terry (1989) a policy defines the area in which 

decisions are to be made but it does not give the decision. Okoroma 

(2006) says, policies generally must be rational and purposeful to 

enable them to stand the test of time. Educational policies provide 

direction for the educational activities. 

Olaniyi and Ajibade (2012) aver that language serves two major 

functions in a nation’s educational system; it serves as a subject on the 

curriculum (language education) and a medium of instruction (language 

of education). This is clearly stated in the National Policy on Education 
of Nigeria (NPE, FGN, 2004, p.10, 2014, p. 7). 

Government appreciates the importance of language as a 

means of promoting social interaction and national cohesion, 

and preserving cultures. Thus, every child shall learn the 

language of the immediate environment. Furthermore in the 

interest of national unity, it is expedient that every child shall be 

required to learn one of the three Nigerian languages: Hausa, 

Igbo and Yoruba…. For smooth interaction with our neighbours, 
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it is desirable for every Nigerian to speak French. Accordingly, 

French shall be the second official language in Nigeria and it 

shall be compulsory in primary and junior secondary schools but 

a non-vocational elective at the senior secondary school.  

 

However good this policy statement has been, its implementation has 

been found faulty especially in the case of French language being made 

the second official language in Nigeria. This paper, thus, sets out to 

reveal the effects and implications this official language policy is having 

on French education for effective teaching and communication in 
Nigerian secondary schools. 

 

The National Policy on Education: Formulation and Implementation 

According to Amuseghan (2010), “policy is 2-dimensional; it involves 

formulation and implementation.” The National policy on Education 

was formulated to provide direction for educational activities and a 

general guide that facilitates decision making. In Nigeria, education is 

said to be “an instrument ‘par excellence’ for effecting national 

development” (NPE 2014 Edition). Nigerian government has declared 

that educational goals and objectives shall be clearly set out in terms of 

their relevance to the needs of the individuals and those of the society, 

in consonance with the realities of our environment and the modern 

world for the benefit of all citizens (NPE, 2014 Edition). This statement 

was what led to the formulation of the National Policy on Education 

which was first published in 1977, following the National Curriculum 

Conference which was held in 1973 (NPE, 2014). Other editions were 

published in 1981, 1988 2004, and the 4th/last edition was published in 

2014. These editions were necessitated due to social change and 

demands on education. As a matter of fact, “no policy on education, 

however, can be formulated without first identifying the overall 
philosophy and goals of the nation” (NPE 2014). The overall philosophy 

of Nigeria is in two parts. The first is “to live in unity and harmony as 

one indivisible, indissoluble democratic and sovereign nation founded 

on the principles of freedom, equality and justice”. The second one is 

“to promote inter-African solidarity and world peace through 

understanding” (NPE, 2014). Again, this policy on education was 

founded on the five main national goals of Nigeria which are:  
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a. a free and democratic society 

b. a just and egalitarian society 

c. a great and dynamic economy 

d. a land full of bright opportunities for all citizens 

 

However, for any policy formulated to be well carried out or 

implemented, there must be a good planning. Planning is often an 

action which succeeds policy formulation but precedes implementation 

(Okoroma, 2006). Ayeomoni (2012) asserts “Language Planning in 

Nigeria can be described as a set of deliberate activities systematically 
designed to develop the language resources of a community in order to 

enhance the utilisation of such resources for development”. There must 

be a status planning and corpus planning as this is the most accepted 

modern first step to address the problem of policy implementation. 

(Ngcobo (n.d); Ayeomoni, 2012). Ngcobo (n.d) further explains that 

corpus planning involves developing corpus or body of a language and 

the development of teaching materials while status planning issues are 

related to political issues as it focuses on legislative decisions which 

affects the reallocation of language functions. These two are 

inseparable since language must be accorded a certain status before it 

can be properly developed. Therefore, before proper implementation 

can take place, many things must be involved such as concrete steps: 

the allocation of financial resources, devising time schedules for 

completion, evaluation and assessments (Ngcobo, n.d). 

 

Language Policies and French Language in Nigeria 

The presence of French Education has been in Nigerian system of 

education as far back as 1965 (Aito, 2005). Until 1997, French language 

was only ascribed the status of an elective foreign language in the 

secondary school curriculum. It was late in that year that the former 
Head of State, late Gen. Sanni Abacha declared in his speech that 

French is made the second official language in Nigeria and this was 

properly documented in the National Policy on Education (NPE) in 1998 

(Ogunkeye, 2007 as cited by Kolawole, 2015). This was later backed up 

by a fundamental policy decision which was taken in 2002, making 

French the second official language as well as giving it a status of core 

subject in both senior secondary school curriculum. (Igonor, 2011). But 

in the latest edition of the policy, French is not a core subject but a non-
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vocational elective in the senior secondary school curriculum (NPE, 

2014). It is somewhat unfortunate that while in the 70s and 80s, most 

of secondary schools in Nigeria were offering French as a subject at 

least for the first three years. Today in this country even after the so-

called adoption as a second official language, most of the public schools 

are no more offering French as subject (Gella and Kwaja, 2017). 

Kolawole (2015) opines that the government is doing nothing 

to improve the teaching of French language despite the new status 

given to it. He reiterates that nowadays, French language has been 

completely relegated to the background. Ogunkeye (2007) as cited by 
Kolawole (2015) also reaffirms that the federal Government decree 

says that; French is compulsory in schools, but does nothing to enforce 

it. Gella and Kwaja (2017) also reiterate this. If there will be proper 

implementation of this policy statement, the government ought to 

create means and ways of enforcing it on all schools just as in the case 

of English language.  

Soyoye (2001) posits that if a language will be regarded as 

second official language, its functions should include all 

communications in the general administration of the country, business, 

legal procedures, print and electronic media, education and politics. 

Looking at it critically, French in Nigeria is yet to start functioning in 

these ways, only English does. Offorma (2012) opines that French is 

spoken only in the classroom; there is lack of reinforcement outside the 

school. Therefore, the students are starved of a conducive and enabling 

environment to practice what is learnt in the school. If French will be 

treated as the second official language in the country, then its use 

should not be limited to classroom alone, newscasting also should have 

the French version of it as it was done on May 29, 2011 by the Nigerian 

Television Authority where Former President Goodluck Ebele Jonathan 

gave his inaugural Presidential Address (Offorma, 2012). This is a real 
demonstration of bilingualism. This ought to be encouraged if indeed 

French has been accepted as the second official language of Nigeria. 

The limited usage of French informed the assertion Adedoyin (2007) 

that “the transition of French Language as second official language of 

the country is yet a mirage of reality.” For proper implementation to 

take place, there must be proper status or corpus planning.  

However, the corpus planning for the implementation of the 

official language policy of French in Nigeria has been found faulty. 
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Going by the definition of corpus planning by Ngcobo (n.d), it involves 

developing corpus or body of a language and a development of 

teaching materials. One of the major problems facing the 

implementation of French curriculum in secondary schools has been 

the problem of lack of materials and infrastructural resources. Ogunniyi 

(2012) confirms this “unavailability of teaching aids and language 

laboratory hinders effective teaching of the French language.”Offorma 

(2012) says “there is dearth of instructional resources.”Gella and Kwaja 

(2017) also confirm this.  

For this language to thrive in Nigeria the communicative method 
of teaching which is not possible without language laboratory ought to 

be applied by all French teachers. Another essential method of teaching 

which is more or less the latest method of teaching foreign language is 

called Computer-Assisted Language Learning (CALL). These two 

methods have been found to be having a great motivational value 

which allows such learners to learn by speaking up and allowing them 

do speech recognition activities on the computer without assistance. 

These allow learners to work at their own pace and even beyond the 

classroom and they will have immediate feedback. (Tonkin and Reagan, 

2003). Having access to authentic materials on the internet, 

opportunities to perform in authentic task e.g. through e-mails to e-pals 

are very stimulating for foreign language learners (Djigunovic and 

Krajnovic (n.d). 

Section I Sub-section 10 (6) of the Nigerian National Policy on 

Education says: 

For smooth interaction with our neighbours, it is desirable for 

every Nigerian to speak French. Accordingly, French shall be the 

second official in Nigeria and it shall be compulsory in primary 

and junior secondary schools but non-vocational elective at the 

senior secondary school. 

 

This declaration can be considered as the status planning which is 

important if proper implementation will take place, according to 

Okoroma (2006). This is the legislative decision which reveals the status 

and functions that are attached to French language in Nigeria. Going by 

this statement of policy, it shows that; 



Esther Olajumoke, Ayo-Oladapo              67 

 

1. French is accorded the position of a second official language of 

the country, that is, it is not as important as English language 

which is the first and the main official language. 

2. Learning of French language is only initiated due to the desire to 

be able to have a smooth relationship with the francophone 

countries which are surrounding us alone such as Republic of 

Benin, Cameroon, Niger, Lake Chad etc. No other serious reasons 

are attached. 

3. The learning of French shall only be made compulsory at primary 

school level up to junior secondary school level and not in the 
Senior Secondary School. 

4. It shall be a non-vocational elective at the senior secondary 

school, that is, any child who feels like choosing it as a course 

should do so at will.  

5. It shows there is no provision for French Education in the Tertiary 

institutions at all.  

 

According to the analysis above, it is glaring that the first level of 

planning which is status planning for French education in Nigeria is 

faulty and that is why the implementation has been found faulty. The 

policy statement on French education does not give room for French 

language to be treated the same way English language is treated. 

Section 4, number 19 states “from the fourth year, English shall 

progressively be used as a medium of instruction and the language of 

immediate environment and French shall be taught as a subject” (NPE 

2014).Obviously in Nigeria, the language of instruction at all 

educational levels is English language just because the nation has been 

colonized by British people who are native speakers of English 

language. That notwithstanding, if French is also seen and treated as a 

language of instruction, the policy would have been better 
implemented than it is today. Araromi (2013) reaffirms this “This 

situation cannot be totally divorced from the language policy in Nigeria 

and the past colonial experience of the country where English was 

placed at an advantaged position compared to French language in all 

sphere of life in Nigeria” 

Moreover, the policy reduces French Education to zero level 

when it states that “it shall be a non-vocational elective at senior 

secondary school,” that is why school administrators, parents, teachers 
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and students do not accord any importance to its learning. However, 

despite the fact that the government wants French to be offered as a 

core subject in both primary and junior secondary school levels, many 

public schools still remain adamant on the full implementation of the 

policy (Falade, 2008: 72). Adedoyin (2007) says “the insertion of a 

clause in a policy such as French as non-vocational elective is 

tantamount to unseriousness.”The negative attitude of the policy 

makers, the government has brought a great setback to French 

education in Nigeria. Ademola Michael (n.d.) declares: “in most cases, 

policy makers are usually short-sighted on the scope of French 
language teaching and learning in their policies. As a result of such 

short-sighted policy, French language education has suffered a lot of 

setback in this country.” It is due to this reason that French is not made 

compulsory at senior secondary school level but a mere vocational–

subject in the curriculum. 

Furthermore, the government is not helping this matters at all as 

“French teachers are no more employed in secondary schools and the 

already existing ones are made to teach some other subjects like 

English and some other subjects” (Olalyiwola, 2011). Even, in few 

secondary schools where the language is taught the periods allocated 

to its teaching are so few compared to the periods allotted to English 

language teaching. In most of the schools in Nigeria when one or two 

periods of lessons are allotted to French subject, five periods in a week 

will be allotted to English language. When French is taught twice a 

week, English is be taught everyday. This shows the level of disparity 

between English Education and that of French in Nigeria. It is even 

more painful that in most of the Nigerian secondary schools, French is 

not being offered as a subject either as core or elective at all due to 

inadequate supply of qualified teachers (Offorma, 2012) or lack of 

French teachers because of the negative attitude of the government 
which “has led many French graduates into unemployment. (Kolawole, 

2015). Suleiman Balluwa Gella and Ibrahim Ishaku Kwaja (2017) also 

confirmed this by saying “but today, in this country even after the so 

called adoption as a second official language, most of the public schools 

are no more offering French as a subject.”   

This has resulted into parents now considering French language 

learning as a waste of time (Kolawole, 2015) thereby discouraging their 

wards from studying it (Michael, n.d.). The few students that are now 
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offering it are handling the course with levity because they consider it 

as a course that cannot guarantee them a better future (Kolawole, 

2015).It is now hard to find secondary school students who will enrol 

for French in Senior Secondary School Certificate Examination (SSCE, 

WASC, WAEC) and even for JAMB because they “do not see any 

possibility of making a promising career out of French language apart 

from teaching profession which many regard as a job that could be 

done when there is no other choice” (Bolarinwa, 1996:181 as cited by 

Michael, (n.d.). Consequently, “very few students voluntarily enrol for 

French language as a course” (Kolawole, 2015) in the higher institutions 
that is, colleges of education and the universities. More so, that the 

policy does not even make any provision for French at the Tertiary level 

of education in Nigeria. Kolawole (2015) affirms this “the problem is 

now telling seriously on the departments of French in the … colleges of 

education … the departments now depend on prelim programme so as 

to have some students in the departments.” Michael (n.d.) also 

reaffirming this says “therefore many French students both at the 

University and College of Education levels do start via admission into 

remedial and pre-NCE programmes respectively.” 

Moreover, the short-sighted and unhealthy policy has made 

French education to be seen by Nigerians as not being enough to 

render them economically independent, (Michael, n.d.), because it is 

clearly stated in the policy that French speaking is desired for every 

Nigerian so as to have smooth interaction with our neighbours (NPE 

2014 10b) and nothing more. This policy does not open people’s eyes 

to other economic benefits which can be derived if a person is French 

literate. This is very misleading and serves as a major root for the 

menace that French education is now facing in Nigeria. 

As a matter of fact, it is the bad policy making (Michael, n.d.) that 

is responsible for the nonchalant attitude of the government towards 
the training, retraining and motivation of the French teachers in the 

country and for proper implementation of policy or curriculum to take 

place, teachers are very vital (Ogunbiyi, 2012). This is why the 

implementation has been so difficult. Furthermore, it is clearly stated in 

the National Policy on Education (2014) under section 5 No. 25 that 

English language shall be a core subject under group A while French 

shall be a non-vocational elective under Group C thereby making 

French inferior to English language education. 
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Also number 27 under same section states that Government shall 

regulate … supervise and inspect schools regularly and ensure that all 

schools follow approved curricula and conform to the National Policy on 

Education. The teacher-pupil ratio at this level of education shall be 

1:40. 

 

Research shows that many secondary schools do not offer French as 

part of the school curriculum in Nigeria (Falade 2008:72) and the 

government is not frowning at this at all. This aspect of supervision, 

regulation and monitoring of schools on the issue of curricula and 
conformity to the National Policy is not well taken care of which shows 

the implementation has not taken place. Also, in Nigerian public 

schools today, the teacher-pupil ratio is not 1:40 as stated in the policy 

but it is 1:70 or 80. When the classes are large, the curricula cannot be 

fully implemented (Ogunbiyi, 2012).Lastly, the latest edition of the 

National Policy states that French shall henceforth be the second 

official language in Nigeria but it is pathetic that the statement remains 

a political propaganda and a deceit since inception up till today 

(Kolawole, 2015, Gella and Kwaja, 2017). 

According to Amuseghan (2010), language policy implementation 

means “the process initiated by directives given through legislative 

acts, decrees, policy statements, laws or guidelines. At the 

implementation stage of any policy, attempts are made to influence 

language use through educational institutions, the media and private 

and public organisations by applying the decisions on language 

determination and policy.” That is to say, for any policy to be well-

implemented, there must be legal directives, acts, laws, decrees and 

guidelines to be followed. This means that the government has much to 

do in terms of implementation of policy statement by enforcing it on all 

and sundry through educational institutions, the media, private and 
public organisations. Salawu (2001) says if a language must survive on 

the national scene, it must be used extensively by the media most 

especially print media. 

French pays a crucial role in the official lives of most African 

States, especially across the member countries of ECOWAS. Aja-

Nwanchukwu (2008) documents that seven out of sixteen ECOWAS 

countries are francophone, and this informs the description of Nigeria 

as “Anglophone country in a sea of Francophonie” (Gella and Kwaja, 
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2017) It is imperative for Nigerians to have a sound knowledge of 

French for them “to participate effectively in the discourses of the 

international organisation and maintain her position in the 

international circle” (Offorma, 2012) because “French language has also 

become a significant factor in international unity” (Borode, 2014). For 

instance, at the 8th All African Games of October 4, 2003 which took 

place in Abuja, Nigeria, where 52 African countries were in attendance, 

every speech and reports were given in French and English language 

interchangeably. (Gella and Kwaja, 2017). 

To buttress this, on the occasion of the signing of the funding 
agreement for the “Fonds De Solidarité Prioritaire”; Project No. 2006-

89, in Abuja, Aja-Nwanchukwu gave a summary of the benefits of 

French language, which include to: 

i. promote of intercultural tolerance and co-operative; 

ii. provide  additional opportunities for employments;  

iii. access a large market within the West Africa Sub-region land 

outside it; 

iv. offer means of belonging to the organisation like francophone 

and other Anglophone countries; 

v. help the unification process in West African sub-region and 

ultimately in integration of the Africa continent; 

vi. offer a means of competing more favorably with the other 

countries. 

vii. provide access to varied source and quality of information 

needed for general development of Nigeria. 

viii. provide accelerated access to such developments in science 

and technology and other areas of knowledge in the 

francophone world that will be of benefit to the Nigeria citizens 

and nation (Aja-Nwachukwu, 2008) as cited by Gella and Kwaja 

(2017). 
 

In addition to these, the French language “promotes global 

communication in all spheres of life – education, commerce, religion 

and politics” Onyemelukwe and Adie Offiong (2004) as cited by 

Kolawole (2015) and Gella and Kwaja (2017). French is estimated to be 

among the three or four most important languages of the internet 

(Borode, 2014). The issue of globalisation and globalism cannot be over 

emphasised in our present day life as the whole world is gradually 



72   Implications of Official Language Policies on… 

 

becoming a global village (Tonkin, 2003). Gella and Kwaja (2017) also 

affirm this. Offorma (2012) also assert that globalisation is the current 

focus of every government, institution and agencies. Consequently, to 

become competitive on a global scale, the business world of today and 

tomorrow needs individuals who can work in a culturally diverse 

environment and who have strong skills in a foreign language. 

Businesses such as hotel, tourism, food, publishing, entertainment, 

industries – films, radio and sound productions–, corporate offices with 

overseas accounts and in medicine, law, business, journalism and more 

of annual government work, all demand French language skills as the 
case may be. Anyone possessing these skills has a competitive edge in 

career choices in today’s and tomorrow’s world. 

To buttress this Kolawole (2015), citing Ogunkeye (2007), 

reaffirmed that the knowledge of French can guarantee job 

opportunities for Nigerian citizens in foreign organisations. Aje (2008), 

as reported by Tunde Ogunsola in Education times (March – April, 

2008), agonised on how a Nigerian lost the job of General Secretary of 

the United Nations because of his inability to speak French; and up till 

today, Nigeria has not got that seat (Gella and Kwaja, 2017). Araromi 

(2013) also attest to the great relevance of French education in 

journalism education in Nigeria. According to him, it is not out place for 

a journalist to be global in orientation and application thereby 

equipping himself with proficiency in a very international language like 

English. The same assertion is also applicable to French language 

judging by its global and international status. Proficiency in French 

language will enlarge professional horizon. 

Michael (n.d.) in his paper assert that the French language is 

necessary in the education of Nigerian military men and women. 

Proficiency in such language will enhance easy communication of ideas, 

verbally or theoretically during their operations abroad especially those 
on peace-keeping mission in some neighbouring francophone 

countries. The knowledge of French will help Nigeria in conflict 

negotiation and resolution at the international forum (Gella and Kwaja, 

2017). In America today, for instance, security agencies such as Central 

Intelligence Agency, the National Security Agency, the Defense 

Intelligence Agency and the like are made to learn foreign language to 

enable them meet their respective needs in the course of discharging 

duties.   
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Recommendations 

From the ongoing it is hereby recommended that:  

i. French language education starts from Primary (2) because 

communication in foreign language comes easier when the 

brain is still forming. 

ii. There should be reformation of the National Policy on French 

Education in Nigeria, so as to bring about the necessary 

corrections and inclusions. Classroom teachers should be 

involved in this exercise also. 

iii. French education should be made compulsory from primary to 
tertiary school levels across disciplines. 

iv. There should be the inclusion of “Communication in French” 

just as “Use of English” in WAEC, NECO, GCE, NABTEB and 

JAMB examinations. That is, just as “Use of English” as a subject 

compulsory for all students, “Communication in French” as a 

subject should also be made compulsory. 

v. Government should set up well equipped, standard and 

modern French language laboratories in all schools to facilitate 

the teaching and learning of French in schools. 

vi. French should feature on the school timetable for at least five 

times in a week as against 1 or 2 times a week that is in 

operation. 

vii. Government should set up an independent monitoring team to 

monitor the implementation of the policy and to ensure that 

every school is offering French as a subject of study. 

viii. The media should be used to orientate every Nigerian on the 

importance of French education to encourage and sensitize 

them on the need to learn and speak French language. 

ix. Incentives, scholarship, sponsorship and better remuneration 

should be given to French teachers to motivate them and to 
allow them to go for more immersion programmes in French 

speaking countries so as to be better trained and be more 

conversant with the latest method of teaching the language for 

greater productivity. 

x. Government should employ more qualified French teachers to 

increase the workforce in schools. 
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xi. French students should be sponsored for immersion 

programmes in French speaking countries to motivate them 

and to encourage them to put in more effort. 

xii. Seminars, workshops and conferences should be organised for 

students at various levels to serve as encouragement for them 

to have interest in the course. 

xiii. French should be used in casting news alongside with English 

and in all other official domains. This will make every Nigerian 

to see the need for the language. 

 

Conclusion 

This paper has looked into the implications of official language policy on 

French Language Education in the Nigerian secondary schools. It is 

obvious that the policy is faulty and the implementation is yet to be 

fully done in schools because many schools are yet to offer this subject 

in their school curriculum. It is also clearly seen that majority of 

Nigerians are in the darkness as par the importance attached to French 

education and so they discourage students from learning it. All 

stakeholders in education are part of this menace. 

To this end all hands must be on deck to bring about lasting 

solutions to this problem and to wake up to this challenge of the 21st 

century as language “remains the most invaluable endowment which is 

indispensable in all spheres of life” (Crystal, 1987). As rightly said by 

Amuseghan (2010), language has “magical, mystical and unique role in 

capturing the breath of human thought and endeavours”. Therefore 

everyone should have a change of attitude towards the teaching and 

learning of French education in Nigeria as the benefits and prospects 

attached to it are immense especially the solutions it offers to the 

problem of joblessness which is the main cause of poverty and various 

incredible atrocities in the nations today. 
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Abstract 

This paper investigates the Challenges Faced in the Preservation of 

Digital Information Resources (local contents) in the Digitization Unit of 

Kashim Ibrahim Library Ahmadu Bello University, Zaria. A qualitative 

research method was used with purposive sampling technique adopted 

for the study; the instruments used to collect data were the interview 

and observation. The responses from the respondents who are staff of 

the digitization unit were analyzed descriptively using tables. The study 

reveals that some of the challenges hindering against the successful 

preservation of digital information resources were inadequate fund and 

technological obsolescence. The paper recommends that adequate fund 

should be provided and meeting up with current upgrades in 

technology. 
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Introduction 

The emergence of Information and Communication Technology (ICT) 

has modified the way information resources are preserved in libraries, 

information centers and archives. In addition to facilitating storage of 

information in large amount, ICT also enhances quick access, use, re-

use and retrieval for the present, future and long term reuse. The fast 

rate at which digital information resources is generated and created 

keeps increasing daily in archives, organizations, libraries, institutions 

government agencies and due to the increase their management 

becomes a problem in terms of access, storage preservation and 
retrieval for use and re-use. 

Information resources include online data base, encyclopedia, 

textbooks, e-text books, e-journals, theses, dissertations, maps, 

reports, documents and conference proceedings. Digital information 

resources are information in form of text, images, graphics, videos and 

audio which can be accessed through the use of computer. Nwabueze 

and Oghentega (2015) state that digital information resources are 

information in the softcopy that can be accessible through the use of 

computer and corresponding ICT tools. 

Digitisation regardless of the type of library is the process of 

converting information resources (local contents) includes theses, 

conference proceedings, inaugural lecture recordings and pictures from 

analogue to digital form. As good as welcoming as digitisation sounds, 

access via digital devices will produce little or no resources to support 

teaching, learning and research when there is lack of effective digital 

preservation of information resources in libraries. Digital preservation is 

the series of management, policies and activities necessary to ensure 

the enduring usability, authenticity, discoverability and accessing of 

content over long term (Rahman and Muhammad 2012). 

 Therefore, this research seeks to identify the challenges 
hindering against successful preservation of digital information 

resources and proffer solutions to them. 

 

Statement of the Problem 

The aim of a university library is to acquire process, store, preserve and 

disseminate information resources in print and non-print format to 

support teaching, learning and research for the present and future 

generation. Despite the use of ICTs in preserving information resources 
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in the library, continuous access, use and retrieval of the information 

remain difficult and therefore do not allow successful digital 

preservation. Therefore this paper is set out to investigate the 

challenges hindering the successful preservation of digital information 

resources and proffer solutions to it. 

 

Objectives of the Study 

The study’s objectives are to: 

1. Identify the challenges hindering against the successful 

preservation of digital information resources in the Digitization 
Unit of Kashim Ibrahim Library in Ahmadu Bello University, 

Zaria and  

2.  Proffer solutions to the challenges hindering against the 

preservation of digital information resources in the Digitisation 

Unit of Kashim Ibrahim Library in Ahmadu Bello University, 

Zaria. 

 

Literature Review 

Digital preservation is the series of activities designed to ensure 

continuing access to resources in digital formats for as long as possible 

and to protect them from media failure, physical loss and obsolescence. 

Ekoja and Gbaje (2012) asserted that digitization and archiving of digital 

materials have brought upon libraries the responsibility to preserve 

them for future use and reuse. Preservation is aimed at ensuring that 

digital materials remain accessible and useable as long as it is required 

not withstanding technological change. 

Rahman and Muhammed (2012) stipulated that digital 

preservation strategies includes activities such as normalization, 

refreshing, emulation and migration carried out to ensure continuous 

access to digital information in the libraries for as long as possible  
Technological obsolescence is caused by continuous upgrade in 

operating system, programming language application and storage 

media due to commercial interest. The devices, software and formats 

used to store information are often designed for obsolescence; 

corporations that design these hardware and software design them 

with a shelf life in order to ensure the sales of latest upgrades and 

models (Reyes 2013). Technological obsolescence poses the greatest 
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risk to digital records as the rapid pace of technology (Baker, 2014).This 

could be as a result of constant changes in hardware and software.  

Okeke et al (2015) affirmed that Academic libraries are digitizing their 

materials because they know the importance and continuing value of 

library resources for learning, teaching, research, scholarship, 

documentation, and public accountability 

Gbaje (2011) affirmed that with migration file formats are 

converted in to new file formats as soon as they are becoming 

obsolete. Bhatt (2018) suggested that continuous innovation and 

research efforts in current storage technologies are required to lessen 
the impact of storage shortage in digital libraries and to allow emerging 

storage technologies to advance further and take over.  

Seifi et al (2015) stated that another method is to relocate the 

digital information from one medium into a newer one for example 

relocating information that has begun to scratch from a deteriorating 

CD ROM or DVD to a newer one. Refreshment is also been carried out 

on storage media in order to avoid the loss of information whenever a 

deterioration is noted 

Anyaogu (2014) stated that inadequate funding remains a 

crippling problem because the cost of making new purchases of digital 

technology and its maintenance is a drawback for those struggling to 

stay with budget allocations. 

 

Methodology 

The qualitative research design was adopted for the purpose of this 

study; the population of the study covered the staff of Kashim Ibrahim 

Library Ahmadu Bello University, Zaria with a population of (560) staff. 

The subjects of the study are the staff of the digitization unit who were 

purposively selected with a total number of (8) staff and automatically 

formed the sample size for the study. Interview and observation were 
the instruments used to collect data for the study. The data collected 

was organised, tabulated and discussed descriptively. 

 

Results and Discussions 

The response rate indicated that only 6 (75%) out of the (8) staff were 

interviewed because two of the staff were absent at the time of the 

interview. 
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Table 1: Challenges Faced in the Preservation of Digital Information 

Resources in the Digitisation Unit of Kashim Ibrahim Library 

Lack of Digitization Policy  X 

Inadequate Professionals  X 

Lack of Infrastructure   � 

Poor Maintenance Culture  � 

Technological Obsolescence   � 

Inadequate Fund   � 

Inadequate Power Supply  � 

Technophobia    X 
Media Degradation    � 

Technophobia                                      X 

Legal Aspects                                     X 

Bandwidth                                           X 

Key:   X = Not Available � = Available 

 

The findings from the study revealed that lack of infrastructure, poor 

maintenance culture, technological obsolescence, inadequate fund and 

inadequate power supply are the challenges faced in the digitization 

unit of the library studied. The implication of the study is the 

digitization unit of the library is faced with some challenges that does 

not allow the staff to carry out their work effectively and efficiently. 

 
Conclusion 

Based on the findings, the study concluded that preservation of digital 

information resources is carried out in the digitization unit of the library 

only that it is not effective. Base on this, some recommendations were 

made as follows: 

 

Recommendation: 

Adequate infrastructure such as computers, scanners and cameras with 

high capacity needs to be acquired, constants and proper maintenance 

culture of the  hardware , constant cleaning and dusting of the 

hardware, regular blowing of the I.C.T devices available in the unit , ; 

meeting up with latest upgrades in  hardware and software  

technology, constant  migration  of information resources from one 
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technology hardware  and software to another , emulation  ,replicate 

and refresh  in order to avoid technological obsolescence.  

Adequate fund should be made available to acquire the latest 

hardware, software technology with higher capacity and for proper 

maintenance of the facilities and training of staff on digital 

preservation; standby generators, solar systems and inverters should 

be provided to reduce the issue of inadequate power supply and finally 

adoption of the refreshment strategy on storage media should be done  

immediately a deterioration, degradation is noted or when there is a 

newer version or upgrades in technology hardware and software. 
 

 

References: 

Anyaogu, U (2014. Imperative for Storage and preservation of legal 

information resources in a Digital era. Information and 

knowledge management. 4-5 retrieved July 25 2018,    from 

http://unilib.edu/lpp. 

Baker, S. C. (2014). Library as a verb: Technological change and the 

obsolescence of place in Emerging Trans discipline, 17, 25–31. 

Retrieved September 9, 2014, from  http://www.inform.nu/ 

Bhat, W. (2018). Long term preservation: digital prospects of current 

storage technologies in  Digital libraries, Library Hi Tech 

Ekoja, I.S and Gbaje, E.S (2012). Digital preservation activities of two or 

more information in Situations in Nigeria In: Omondi, B., 

Omuyango, C. Edited. Information Sustainable  Development 

in a Digital Environment and Kenya Library Association, held at 

Nairobi. Pp.245. 

Gbaje, E.S (2011). Digital preservation policy and implementation 

strategies for National Information Centers in Nigeria a PhD 

thesis submitted to the faculty of education Ahmadu Bello 
University, Zaria. 

Moghaddam, G.G (2010). Preserving digital resources: Issues and 

concerns from a view of  ibrarians. Collection Building. 29. 2: 

65-69. 

Nwabueze, L & Oghentega, U. (2015). Resources unused by 

undergraduates of Universities in and Edo States in Nigeria. 

International Journal of Digital Library and Services. 5.2  Delta   



Aisha Jimada, Jibril Attahiru Alhassan & Rahinatu Mohammed          85 

 

Pandey, p. & Misra, R. (2014). Digitization of library materials in 

academic libraries: Issues and Challenges. Journal of Industrial 

and intelligent information, 2(2). 

Okeke, E. Udem, K.O and Onwuka, B (2015). Digitization of Library 

Resources in University  

Libraries: A Practical Approach, Challenges and Prospects. Madonna 

University Journal of Research in Library and Information 

Science, Vol. 3 No. 2, 2015    

Rahman, M. and Muhammed, M. (2012). Issues and challenges for 

sustainable digital libraries for digital Nations. Organized by 
Library Association of Bangladesh 17 – 18 October, 2012 held at 

Dhaka, Bangladesh. Pp 79-93. 

Reyes, V. (2013). We created it now, how do we save it? Issues in 

preserving personal Information a review. Digital Technology 

and Culture. 42.3: 150 – 154. 

Seifi, N Nahmil,A  and Pordel, F (2015)Digital Preservation of Old 

Persian Periodicals in Iran with Special Reference to Iranian 

Newspapers Strategies  and Challenges.  At the 4th International 

Symposium on Emerging Trends and Tecchnologies in Libraries 

and Information Services. 

  



86  Challenges Faced in the Preservation of Digital… 

 

  



 

THE FEASIBILITY OF DEMOCRATIC VALUES IN COMMUNITIES: VOICES 

OF SCHOOL LEAVERS IN SHAMVA DISTRICT, ZIMBABWE 

 
Dzavo, Joseph, 

University of Fort Hare South Africa 

+263772856890 
joseph.dzavo@gmail.com 

 
Luggya, Simon.K. 

University of Fort Hare South Africa 
sluggya@ufh.ac.za 

+27736399037 

 

Tanga, Magdeline. N. 
University of Fort Hare 

South Africa 
mtanga@ufh.ac.za 
+27732251431 

 

Abstract 

Schools are entrusted with the responsibility to promote among learners 

democratic values in ensuring the stability and prosperity of a country. 

The effectiveness of this role should be reflected through the school 

leavers in the communities they reside in. This study was necessitated 

by the continual abuse of deomcratic values by school leavers in 

Shamva District before,during and after elections. Such continued 

abuses make one wonder if schools really inculcate democratic values 

as enshrined in the constitution and curriculum.This paper examines the 

reasons behind the abuse of democratic values by school leavers in 

Shamva District. Located in the interpretivist paradigm, the study was 

qualitative in approach and used a case study design. A case study of 

Shamva District was used. This district was purposively selected because 

it is where abuse of democratic values predominantly occurs by school 

leavers. Five school leavers were purposively selected because of the 

fact that they had the necessary data for the study. Data were collected 

telephonically. Data analysis was done according to Tesch’s method of 

open coding in order to identify the main themes. Among the findings 

were, schools neglecting communities in the drive to promote 

democratic values, inequalities among the community due to 

unemployment, political contestations among leaders, dysfunctional 
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families and partisan politics. Some of the recommendations put forth 

are, schools as community builders to continuously educate the 

community about these values, government to aid projects that try to 

create employment and to educate the community about the dangers of 

partisan politics. 

 

Keyterms: Democratic Values, school leavers, curriculum, Partisan, 

learner.       

 

Introduction  

The abuse of democratic values has been a common feature especially 

around election periods in Shamva District of Zimbabwe. Surprisingly, 

these acts are mostly carried out by school leavers. Yet, it is argued that 

the role of  schools is critical for effective inculcation of democratic 

values in learners the world over. The effectiveness of schools in this 

regard should be reflected through the school leavers in the 

communities they reside in. In Zimbabwe, the 1982 and the 2015 to 

2022 syllabi and the primary secondary curriculum framework 

empower schools to promote the inculcation of democratic values as 

enshrined in the 2013 National constitution. Democratic values are 

values of common good, liberty, justice, truth, patriotism, popular 

sovereignty, life, equality, diversity, pursuit of happiness, and rule of 

law (Alvaro and Vredevoogd, 2001; Jasay, 2002; Subba, 2014; US 

History,2014). Despite the policy frameworks and the national 

curriculum on promoting democratic values in schools, Zimbabwean 

communities are still engulfed in social injustices and political 

upheavals. This paper examines the reasons why school leavers in 

Shamva District in Mashonalnd of central Zimbabwe are involved in acts 

which are contrary to democratic values, thus plunging the district into 

social injustices. The involvement of school leavers in these acts makes 
one wonder whether schools in Shamva District play their role in 

inculcating democratic values of justice, equality and liberty.  

 

Literature Review 

Bafaneli and Setibi (2015) as well as Alvaro and Vredevoogd (2001) view 

democratic values as fundamental principles and standards which 

direct actions to live democratically. Fundamental principles or 

standards as mentioned here portray democratic values as those most 
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critical social needs society cannot do without for its sustenance. Botha, 

Joubert and Hugo (2016) in the same vein view democratic values as 

the values that a community or country expects from its members 

where you as an individual act as a member of the community or the 

country. The values which are expected by the community as serving a 

common good by all participating in the activities of the community or 

country at large are regarded as democratic (Botha et al., 2016). These 

are values which should allow justice to prevail. For justice to prevail 

individuals should exercise their liberty without unnecessary hindrance. 

This should happen where citizens regard each other as equals and 
hence deserving respect of the other and also protecting the other 

person against any possible harm (Botha et al., 2016). Hansen (2009) 

ascribes abuse of democratic values in Kenya to differences that occur 

in ethnic groups. Differences are further triggered by the desire for 

political control and economic benefits associated with such control. 

Intra–party abuse of democratic values is also a common phenomenon 

in Kenya during primary elections (Onyulo, 2017). Hansen (2009) 

further asserts that in Rwanda, abuse of democratic values were 

centered on ethnic hatred, the desire to settle private scores, and the 

need to acquire material benefits.  

Rau (2011) states that in Zimbabwe, politically motivated abuse 

of democratic values dates far back as the pre-colonial era. History tells 

us that, during the pre-colonial era, abuse of democratic values was 

mostly driven and inspired by the struggle for land, resources and 

chieftainship while in the colonial era it was mostly centered on the 

struggle for land and ethnic recognition. In the post–colonial era, 

however, abuse of democratic values became much more pronounced 

and mostly centered on the struggle for political hegemony and this 

period has seen many Zimbabweans being exposed to all forms of 

violence particularly before, during and after elections (Rau, 2011). It is 
from this historical background that abuse of democratic values could 

be associated with power or desire to have power all for the purpose of 

controlling resources in an unjustified manner. This scenario puts 

humanity in a spotlight for destruction if the democratic values of 

justice, liberty and equality are not embraced as Reconstructionism 

philosophy purports (Conrad, 1995; Cohen & Gelbrich,1999; Conrad, 

2016). 
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In post-Independence Zimbabwe, intra and inter-party abuse of 

democratic values is a major feature. Reasons for this phenomenon 

range from control of political party activities, succession politics and 

the desire to win political elections among other reasons 

(Hungwe,2013; Wigmore-Shepherd, 2014; Ndlovu, 2014; Sims,2015; 

The Zimbabwean,2017; The Chronicle,2017; Bulawayo24,2017; Ndlovu, 

2017). Mugabe (2018) and Machakaire (2018) attribute abuse of 

democratic values to settling political grudges for example if one 

represented a certain political party as an agent in elections this could 

anger his opponents belonging to another party, resulting in political 
feuds. Fear of manipulation of election was also seen as the other cause 

of abuse of democratic values by members of a political party.  

The NewsDay (2018) attributes abuses of democratic values to 

members of a certain political party being insinuated by wearing party 

regalia of a certain party perceived as not worth being supported. 

Booysen (2012), Masiyiwa (2013), and Zim Eye (2018) level blame 

against those who hold political office as responsible for abuse of 

democratic values. The same leadership is seen as responsible for 

organising youths into bases where the youths are incited to engage in 

abuse of democratic values for different reasons. Dodo, Nsenduluka 

and Kasanda (2016) in their research they carried out in Mazowe and 

Shamva Districts established indeed that abuse of democratic values 

were perpetuated by various interested groups who play critical role in 

Zimbabwean politics during election periods. Though these abuse of 

democratic values were established by formal political movements and 

sponsored by various stakeholders, they were largely driven and 

sustained by the youth (school leavers) who were sometimes coerced 

into these activities while with other youths, their criminal activities 

made them the right candidates.  

On the other hand, Tshabangu (2006) attributes abuse of 
democratic values to approaches of passive citizenship education. This 

passive approach consists of non-questioning and deferring with status 

quo and goes hand in glove with narrow definition of patriotism which 

is attached to partisan dictates. Subsequently, this leads to abuse of 

democratic values as those belonging to different choices of affiliation 

are labeled as non-patriotic and needing re-orientation through various 

means possible (Tshabangu, 2006). To avoid this situation, Bailley 

(2000) proposes the adoption of rationality as an actual moral decision 
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by society, for its rejection leads to a total surrender to irrationality or 

blind obedience to decisions, this in turn inviting the brutalities of 

totalitarian regimes. The interpretation could be that if society rejects 

debates or reason over important issues affecting society this could end 

up muzzling liberty, justice and the notion of equality which could 

result in opening flood gates for abuse of democratic values in any 

society. Tshabangu (2006) further connotes that in most African 

schools, the classroom is highly structured. The teacher exercises 

unequivocal authority in such matters as seating arrangements, 

movement, controlling and initiating all types of interaction within the 
group. The fact that the teacher exercises unquestioned authority in 

the classroom perpetuates a culture of non-tolerance (Tshabangu, 

2006). As a result, learners gradually become molded into passive, non-

questioning citizens who will worship the leader or any institutional 

arrangement and dare not to oppose it. The school in this case as 

suggested by the preceding researcher, can nurture or groom future 

dictators vicariously, who could bend on abusing democratic values in 

communities they find themselves in. Yet, schools should be seen as 

primary vehicles for promoting democratic values in learners 

(Tshabangu, 2006; Ferreira & Schulze, 2014; Subba, 2014). It is at this 

verge that the principles of equality, liberty and justice are highly 

threatened. This paper therefore examines the reasons why school 

leavers in Shamva are involved in acts which are contrary to democratic 

values – values that they were taught at school.  

 

Theoretical Frameworks 

This study was guide by two theories, namely, Rogan’s and Grayson’s 

theory of curriculum implementation and Brameld Theodre’s theory of 

reconstructionism. 

 
Theory of Curriculum Implementation - Rogan & Grayson, 2003 

Rogan’s and Grayson’s (2003) theory of curriculum implementation 

looks at a school as a system with internal and external environments 

for a conducive learning environment to take place. The internal 

environment which consists of learners, teachers, curriculum, 

administrative staff, educational resources and the external 

environment which consists of the community and government must 

work together to ensure that teaching and learning takes place (Rogan 



92  The Feasibility of Democratic Values in Communities… 

 

& Grayson, 2003). The theory is relevant to this study because it 

encompasses the community where school leavers live. For the 

curriculum on democratic values, for example, to be effectively 

implemented, teaching and learning should be extended to the 

communities where learners live. Community members should know 

what the curriculum is all about. According to Rogan and Grayson 

(2003), without the external environment, curriculum implementation 

is doomed to fail. The theory, however, is silent on inclusion of content 

in curriculum and was therefore used in conjunction with 

Reconstructionism.  
 

Reconstructionist Theory by Brameld Theodre  

This theory is concerned more of inclusion of democratic values in the 

curriculum and demands that the democratic values be taught in 

schools. Reconstructionism emphasises addressing of a social question 

and a quest to create a better society. Reconstructionist educators 

focus on a curriculum that highlights social reform as the aim of 

education. It is a philosophy of values and purposes, with a 

democratically empowered world civilisation as the central goal of 

education. Reconstructionist further takes education as the means of 

preparing people for creating a new social order. To the 

Reconstructionist, curriculum focuses on student experiences and 

taking social action on real problems such as violence, terrorism and 

inequality. Reconstructionism in addition advocates for strategies for 

dealing with controversial issues and bringing the world into the 

classroom. The thrust of this theory therefore, is that because leaders 

are the product of schools, schools should provide a curriculum that 

fosters their development.  In this study, the two theories 

complemented each other in guiding this study on understanding the 

reasons why school leavers engage in acts that are not consistent with 
democratic values of liberty, justice and equality in Shamva District.  

 

Problem Statement 

Perpetrators of abuse of democratic values in Shamva District are 

mainly, school leavers. This makes one wonder if schools really play 

their role of inculcating the democratic values in learners. This problem 

compromises peace and sustainable development. It is against this 

background that the paper explores the reasons why school leavers get 
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involved in acts of abuse of democratic values with the purpose of 

coming up with solutions to circumvent the problem.   

 

Research Objective 

The study seeks to establish reasons why school leavers are involved in 

acts which abuse democratic values in Shamva District. 

 

Research Questions    

• What are the views of school leavers in Shamva District 
regarding democratic values? 

• What challenges do they encounter in ensuring that they 
adhere to the prescripts of democratic values? 

• What strategies should be put in place to ensure school leavers 

practice democratic values in Shamva District?  

 

Methodology 

Located in the interpretivist paradigm, the study was qualitative in 
approach and used a case study design. The qualitative approach was 

used because it answers questions about the complex nature of a 

phenomenon often with the purpose of describing and understanding 

the phenomenon from the participant’s point of view (Creswell,2017; 

Luggya, 2019). A case study of Shamva District was used. This district 

was purposively selected because it is where abuse of democratic 

values predominantly occurs by school leavers. Five school leavers were 

purposively selected because of the fact that they had the necessary 

data for the study (Creswell, 2017; Luggya, 2019). Data were collected 

via telephone. Data analysis was done according to Tesch’s method of 

open coding in order to identify the main themes (Sandstrom, 2018). 

The study ensured credibility and trustworthiness through ‘member-

checking, where participants determined the accuracy of the findings 

(Rangongo, 2011). Confidentiality of information and anonymity of 

participants were ensured by keeping the participants’ information safe 

from the public and also not using real names in the study (Magwa & 

Magwa, 2015). 

 

Results and Discussions 

Among the research questions posed to the participating school 

leavers, three main themes emerged from the data namely, the views 
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on democratic values, challenges encountered in adhering to the 

demands of democratic values and strategies to ensure that democratic 

values are practiced. Below is the sequence of questions put forth to 

the participants. 

 

What is your view regarding democratic values? 

When this question was put to participants, there were various 

responses put forward ranging from unemployment, brutality from 

parents to fierce political contestations in the communities. For 

example, school leaver 2 made the following response: 
“I know the importance of democratic values from the school I 

attended…... their contribution to peace and development of 

the country……these values talk of justice, equality…etc……but 

here in the community…. a lot of injustice is going on……there is 

no equality here……some people are more powerful than others 

and as a result the less powerful are marginalised……it is easy 

to talk about democratic values theoretically but putting them 

in practice here in the community….it is a challenge”. 

 

School leaver 4 had this to say: 

“These days I don’t even try to remember what I learn from 

school regarding democratic values because what is going on in 

this community is the complete opposite……they sound good 

but in reality they are not practicable especially here in 

Shamva…… they cannot work…… people are pursuing different 

goals……there is no common good for everybody…it not easy to 

live by them”. 

 

 

The responses from the participants indicate that much as they are 
aware of the importance of democratic values in ensuring peace and 

development of the country, they do not think that these values can be 

practiced in their community of Shamva District. For example, school 

leaver 2 mentions that they are living in an equal society where you 

find the powerful and the down trodden. The powerful always use the 

less fortunate to commit acts which are inconsistent with democratic 

values against their will. This finding refutes what Botha, Joubert and 

Hugo (2016) posit that democratic values are expected from each 
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individual of a community or country and that they serve as a common 

good by all participating in them. Clearly to the participants, there is no 

common good – each individual is by him or herself. The finding is in 

agreement with Botha, Joubert and Hugo (2016) assertion that 

democratic values as those most critical social needs society cannot do 

without for its sustenance. Clearly these critical social needs do not 

exist in Shamva District and thus the reason why social injustices and 

political upheavals are the order of the day. 

 

What challenges do you encounter in ensuring that you adhere to the 

prescripts of democratic values? 

When this question was put to participants, all the participants 

mentioned challenges which hindered them to abide by democratic 

values. For example, school leaver 1 mentioned the following: 

“Most of us have nothing to do…… for example, me…… I’m 

unemployed…I don’t have money but I have needs to satisfy…at 

times am involved in acts which are not in line with these 

values…... you see in this community……some people are more 

well off than others……for us who are struggling…… it is not 

easy……many times political party agents use us to beat up their 

political opponents…… something I feel is not right but because 

we are given some money in the process…we end up carrying 

out the acts”. 

School leaver 1responded to the question by saying: 

“Our parents and leaders are not leaving an exemplary life…… 

my parents will never take me serious……I cannot sit down with 

my father and I suggest something constructive to him……he is 

always right……shouting over me is the norm……so I am 

growing with this kind of life which I may extend to my family 

when I get married….this is not good……I think our parents are 

not setting good examples of democratic values……for me I 

think it should be the family where these values should 

start……parents should listen to their children……parents should 

not fight when children are watching because children will end 

up doing the same when they grow up……so in this situation we 

cannot live by these values.” 

School leaver 3 had this to say: 

“We are not all that united in this community. …...ethnicity, 
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segregation on partisan lines...….is the order of the 

day……people hate, kill, oppress each other because they do not 

look the same, support the same political party……all these 

affect good values in the community…we have so many things 

which divide us leading us not treat each other with humanity…

 …Ubuntu”. 

 

The responses indicated that indeed there are challenges affecting the 

adherence to democratic values in Shamva District. Social issues like 

unemployment, poverty, have and have-nots, partisan politics and 
dysfunctional families are a major challenge to democratic values in 

Shamva District. This finding is in agreement with Botha et al., (2016) 

when they state that democratic values cannot be promoted where 

citizens do not regard each other as equals and hence according each 

other respect and protecting each other against any possible harm. The 

finding is also consistent with Hansen (2009) who mentions that abuse 

of democratic values occur due to differences in ethnic groups. Hansen 

(2009) further asserts that in Rwanda, abuse of democratic values were 

centered on ethnic hatred and the desire to settle private scores, and 

the need to acquire material benefits. The finding further with Booysen 

(2012),Masiyiwa (2013),and Zim Eye (2018) who level blame against 

those who hold political office as responsible for organising youths into 

bases where the youths are incited to engage in abuse of democratic 

values for different reasons. The mentioned challenges have not 

allowed democratic values to flourish in Shamva District.  

 

What strategies should be put in place to ensure school leavers 

practice democratic values in Shamva District?  

The above question was put to participants and the following are some 

of the responses. 
School leaver 2: 

“We need the schools in Shamva District not to neglect the 

community……schools should come to the community and 

educate people about the importance of democratic 

values……the community should be constantly reminded about 

these values”. 
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School leaver 4: 

“I am not going to follow these values when I am 

unemployed……when I am poor……if these political leaders are 

ready to give me money to do what they want……I will do it for 

me to survive…...democratic values do not put food on 

table……we need jobs”. 

 

School leaver 5:   

“We need to know that we are one nation……segregation on partisan 

lines will tear us apart…… people need to be educated about the 

dangers of segregation on partisan lines……people do horrible things 

because of partisan politics……this must stop”.  

 

The responses indicate that something has to be done in Shamva 

District community for democratic values to flourish. As Rogan and 

Grayson (2003) posit, the external environment to the school – the 

community and government should be co-opted for effective 

curriculum implementation. Democratic values curriculum should 

extend to Shamva District community. Communities should be 

educated on democratic values as Reconstructionism by Brameld 

suggests, so as to solve social issues and to create a better society. 

Reconstructionist further takes education as the means of preparing 

people for creating a new social order. To the Reconstructionist, 

curriculum should take social action on real problems such as violence, 

terrorism and inequality, poverty, dysfunctional families and 

unemployment. The government should also come in to alleviate these 

social ills.  

 



98  The Feasibility of Democratic Values in Communities… 

 

Conclusion  

There are challenges in Shamva District which are hindering school 

leavers from abiding by   democratic values. School leavers do not have 

jobs and therefore they fall prey to unscrupulous leaders who influence 

them to commit anti-social acts in return for money. Parents are not 

acting exemplary – parents shout and fight each other in the presence 

of their children. Ethnicity and partisan politics is a major challenge 

dividing the community and thus not allowing school leavers to practice 

freely democratic values. The study was therefore, important to try and 

address the challenges facing school leavers in Shamva District so that 
they are able to live by democratic values.   

 

Recommendations 

6.1. Schools as primary vehicle for promoting democratic values 

should limit itself to the internal environment only. The 

curriculum for democratic values should extend to the external 

environment – the community. The community should be 

educated on democratic values. This will allow school leavers to 

practice these values without hindrance.  

6.2. The government should try to aid projects that can create jobs 

so that issues inequality and poverty are addressed. As long as 

there is abject poverty and inequality among school leavers, 

values of democracy will not be achieved.  

6.3. Communities should be educated about the dangers of 

ethnicity and partisan politics. Segregation on partisan politics 

has to be documented as one of the social evils that can tear a 

community apart thus creating untold suffering to the people. 

Democratic values cannot thrive alongside partisan politics.  

6.4. Political leaders should stop using the youth to settle political 

feuds. 
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Abstract 

Research in Mathematics education is inevitable for Mathematics 

instruction and classroom activities because the output is needed by all 

Mathematics teachers and other stakeholders in Mathematics 

education to improve pedagogical endeavours. The study considered 

how much of the various research findings the primary school 

Mathematics teachers in Ibadan make use of research findings in their 

classroom activities. The study adopted a descriptive survey of the ex-

post facto type. A total of 170 Mathematics teachers were purposively 

selected from 20 primary (both public and private) schools which were 

randomly selected from two Local Government Areas of Ibadan 

Metropolis. Primary School Mathematics Teachers’ Implementation of 

Research Findings Questionnaire (PRISMATIR) with r=.08 was the 

instrument used to collect data from the respondents. The items 

requested the areas where they have heard and used or unused 

research findings in their classroom pedagogical activities. One research 

questions and three hypotheses were formulated to guide the study. 

The findings showed that the Mathematics teachers heard and used 

mostly research findings on: teaching methods and strategies, 

instructional materials and textbooks. There was a significant effect of 

educational qualifications on teachers’ use of research findings in 

Mathematics education. There is a significant influence of years of 

teaching experience on the use of research findings by the primary 

school teachers. The study recommended that there should be provision 

for wider dissemination of research findings and that they should 
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embrace the use of research findings. Teachers should be encouraged to 

acquire higher degree. 

 

Keywords: Research Findings, Mathematics, Primary School, Research 

Outputs 

 

Introduction 

Research is fundamental to national growth and development. A 

research driven project or community are bound to be more successful 

than those who embark on projects without prior research 
recommendations. The latter will lack ample evidence on the direction 

to input or invest resources for an optimal output. The essence of 

research is mostly felt by the final end users of the research outputs. 

The end users of research outcomes from educational institutions could 

be fellow researchers, teachers, government and agencies. Despite the 

fact that the UNESCO (2000) recommended the use of instructional 

materials in the primary schools (Yusta, Karugu, Muthee & Tekle; 2016), 

the use of research findings by primary school teachers in their daily 

classroom activities in developing countries does not command 

applause.  

Mathematics is one of the subjects in which research is being 

carried out in higher educational institutions, be it in the Colleges of 

Education or Universities. The various research areas in Mathematics 

could be the ones that affect early childhood education, primary 

education, secondary education or higher education itself. The research 

endeavour at any level is ment to focus on problem solving at that 

level. One of the common areas of research in Mathematics education 

that studies have been carried out and findings reported are testing 

and assessment (Afolabi, 2017). Afolabi argued that Mathematics can 

be taught in a practical way by identifying topics, teach them and assess 
them practically (like in other school science subjects). The respondents 

who were educators and educationist at various levels accented to this 

view. However, not the same percentage of them supported or sees the 

possibility of practical approach in assessment of those topics. 

Mathematics teaching methods and strategies is another research area 

in Mathematics education that has been severally reported. The 

researchers like Kahrmann (2016), Darling-Hammond, Zielezinski and 

Goldman (2014) Igbo (2006) and Kronholz (2012) worked on different 
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aspects of Mathematics teaching methods and strategies and reported  

findings which are relevant to classroom practice.  

Students learning approach in Mathematics is another 

psychologically laden research area by Donovan and Bransford (2008); 

Igbo (2012); Drew (2002); Fuson, Kalcham and Bransford (2005); Barry, 

Gay, Pelkey, Rothrock and Mnayer (2019). Their reports are also 

available for implementations and for further research. Instructional 

materials in Mathematics teaching is a research area reported by Mueni 

(2019), Igbo and Omeje (2014). The research report on Mathematics 

textbooks is an area in which researchers reported paucity of research 
(Johannson, 2003). A handful of them include; Gharbavi and Mousavi 

(2012), Fan, Zhu and Miao (2013), Afolabi and Animasahun (2013). Barry 

et al (2019) also reported that Thomas (2013), Banilower, Smith, Weiss, 

Malzahn, Campbell and Weis (2013), Cheung and Slavin (2013) 

researched on Mathematics textbooks as well. Research report on social 

media technology is an important area of research in Mathematics 

which is been reported in recent times. Increasing trend in social media 

and Mathematics learning is as a result of students’ interest in various 

social media. Their interest could make learning Mathematics a fun. 

Research report in this area include the study by Sulisworo and 

Permprayoon (2018), Albalawi (2017), Olisama, Arelu and Akudo (2018), 

Afolabi and Durodola (2018), Afolabi and Uwaezuoke (2016). Classroom 

environment and Mathematics learning is a study by Yalcin, Demirtasli, 

Dibek and Yavuz (2017), Tosto, Asbury, Mazzocco,  Petrill and Kovas 

(2016). Teacher factor in the teaching and learning of Mathematics is a 

study carried out by Yalcin, Demirtasli, Dibek and Yavuz (2017), 

Scheerens and Blömeke (2016), Scheerens (2016), Liang and Jia (2015), 

Darling-Hammond (2006). Research work on school culture and 

leadership style was carried out and reported by Afolabi and Omisakin 

(2019), Piotrowsky (2016). Good enough to say that almost every aspect 
of teaching and learning has research carried out on it.  

The grounded theory approach by Amo (2007) identified five 

stages in research impact processes as: 1) conducting research, 2) 

sharing the findings, 3) dissemination of the knowledge, 4) short term 

impacts and 5) long term impact. The theory seems to emphasise and 

dwell too much on sources of the research (institutions) and policy 

makers. A more pertinent theory which is related to the context of this 

study is HonerØHoveid (2012) four stages in research mobilization; 1) 
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production, 2) dissemination, 3) reception and 4) implementation. 

HonerØHoveid seems to be more appropriate in that the classification 

matches the two stakeholders in the study. His idea of production has 

to do with the researchers as individuals, institutions or agencies. The 

implementation focus of HonerØHoveid refers to the users of research 

output (Primary school Mathematics teachers). 

Dissemination of research findings on one hand by the 

stakeholders in research (government, researchers, agencies and 

institutions) is as important as making use of the reports by the end 

users. There are several factors that can affect the use or otherwise of 
research findings by school teachers in classroom teaching.  Some of 

these factors according to Afolabi (2019a, 2019b) include the school 

type (public or private), teacher factors such as gender, teaching 

experience and qualifications. Afolabi (2019b) reported that public 

secondary school Mathematics teachers have organisational barriers 

more than the private school Mathematics teachers in the 

implementation of research findings during their classroom practices. 

He reported a significant mean difference in the organisational barriers. 

This is an indication that the school type may also have effect on 

implementation of research findings by the primary school 

Mathematics teachers. Another important variables that may affect the 

implementation of research findings are; teachers’ gender, teachers’ 

qualifications and  teaching experience. Afolabi (2019b) also reported 

that secondary school Mathematics teachers’ qualification significantly 

affects the way they implement research findings in the following 

areas: research findings on Mathematics textbooks, research findings 

on social media, research findings on Mathematics testing/assessment 

and research findings on Mathematics teaching methods and 

strategies. In educational research, the traditional approach of 

measuring teacher factors is to consider their formal educational 
qualifications and years of teaching. Toropova, Johannson & Myrberg 

(2019). With these antecedents, qualification of teachers has become a 

germane variable to be considered in this study. On the face value one 

would expect that the higher the qualification a teacher acquires on the 

job the more he is aware and make use of research findings in teaching. 

This was empirically established with the findings of Afolabi (2019a). 

Years of teaching may significantly affect the teachers’ implementation 

of research findings. This may be so, provided that the teachers are 
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exposed to workshops, conferences and seminars. If teacher stays long 

in service without exposure through in-service trainings and further 

education, they may be assertive and complacence. For this reason 

years of teaching may not positively enhance exposure to research 

findings and its implementation in the classroom practice. This same 

reason may probably be responsible for the findings of Toropova, 

Johansson and Myrberg (2019) which shows that learning achievement 

is positively correlated to teaching experience below 19 years and 

otherwise at the years above 19 years. In this study, some terms have 

been used interchangeably as synonyms. These are: use of research 
findings which is synonymous to implementation of research findings. 

Research reports were used to mean research findings or research 

outputs. Ufonabasi and Friday (2014) were of the opinion that 

professional and specialized qualification could be a reason for highly 

qualified professional teacher to perform significantly better than a 

non-professional. They also made allusion to the report of Afangideh 

(2011) that teachers’ qualification influences teachers’ effectiveness 

which when measured in terms of students’ performance.  

 

Statement of the Problem 

There are several areas in which research in Mathematics education 

have been carried out. These include teacher and student factors, 

policies, curriculum, textbooks, instructional materials, school 

environment and leadership, instructional strategies and assessment in 

Mathematics. An aspect of research in Mathematics education which is 

not common is that which studies how research reports in various 

aspect of Mathematics education are been utilised by the end users. It 

is a vital lacuna in educational research. Failures to address how the 

research reports in the aforementioned areas are been used or not 

used make a great waste of the resources and efforts put into the 
researches. It has become necessary to fill this research gap. It is on this 

premise that this research was carried out to make a survey and find 

out the extent to which the primary school Mathematics teachers make 

use of these research findings in their classroom practices.  

 

Research questions 

1) To what extent do the primary school Mathematics teachers make 

use of research findings in their classroom teaching? 
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Research Hypotheses 

These three hypotheses were formulated and tested in the study. 

1)  Primary school Mathematics teachers’ educational qualification 

does not significantly influence use of research findings.  

2)  Mathematics teachers’ years of teaching does not significantly 

influence use of research findings.   

3)  There is no significant difference between public and private 

school teachers’ use of research findings from Mathematics 

Education. 

 

Methodology 

The study is a descriptive survey of the ex-post facto type. Ibadan 

Metropolis in Oyo State comprised five Local Government Areas out of 

which two Local Government Areas (Akinyele and Ibadan North) were 

purposively selected for their common boundary. Five public primary 

schools and five private primary schools were randomly selected from 

each Local Government Areas, making a total of 20 primary schools in 

the study. Based on the willingness to participate, a total of One 

hundred and seventy (170) primary school teachers who teach 

Mathematics were purposively selected from the 20 schools in the two 

Local Government Areas. An instrument, Primary School Mathematics 

Teachers’ Implementation of Research Findings Questionnaire 

(PRISMATIR) was used for data collection. PRISMATIR was adopted 

from Afolabi (2019a). He used this in a similar study on secondary 

school Mathematics teachers. He used Cronbach Alpha to find the 

reliability index of the instrument to be r=0.80. Section A of the 

instrument was the bio-data of the teachers. Section B with nine items 

requested information on use of research output in Mathematics 

education by the primary school Mathematics teachers. This section 

requested the teachers to indicate one of the three options; if they 
have heard about the research reports and have used the reports, or 

they have heard about it but have not used it or they have not heard 

about the research findings in this area at all. The Mathematics 

teachers are to rate the items on a 3-point scale as ‘heard and used’; 

‘heard but not used’; not heard’. The scale was rated as 2, 1 and 0 

respectively. The research instrument was trial tested after validation 

on 21 primary school Mathematics teachers who were not actual 

participants in the study. The coefficient of reliability was determined 
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again with Cronbach alpha, giving r= 0.80, which was the same as when 

used by Afolabi (2019a). The data was analysed with descriptive 

statistics to answer the research question and inferential statistics 

(analysis of variance and t-test) were used to test the three hypotheses. 

 

Findings and Discussions 

Table 1 below is showing some bio-data of the respondents who were 

primary school Mathematics teachers selected from public and private 

schools in the two Local Government Areas of Ibadan. Report shows 

that the female (132) are more than the male (36) for both private and 
public schools. This is a general reflection of gender distribution of 

teachers in most of our primary schools in Nigeria. The two Local 

Government Areas used are also shown in table 1 with their associated 

numbers. The highest educational qualification was categorized and the 

reports thus; NCE/OND (56.2%), Bachelor/HND (30.8%), Masters 

Degree (1.8%), PhD (1.2%) and others (7.1%). The years of teaching 

experience are catigorised into five and the result is 0-3 years (21.9%), 

4-7 years (27.8%), 8-11years (18.5%), 12-15 years (13.0%), 16+ years 

(14.8%). All the respondents have enough number of years of 

experience which qualify them to take part in the study.   

 

Table 1: Relevant Bio-data of the Respondents 

  N % Total 

Sex M 36 21.3  

169 F 132 78.1 

Missing 1 6.0 

LGA Akinyele 92 54.4 169 

IB.North 67 39.6 

 

Highest 

qualification 

NCE/OND 95 56.2  

 

164 
Bachelor/HND 52 30.8 

Master degree 3 1.8 

PhD 2 1.2 

Others 12 7.1 

 

Yrs. of Teaching 

Experience 

0-3yrs 37 21.9  

 

164 
4-7 47 27.8 

8-11 33 19.5 

12-15 22 13.0 

16+yrs 25 14.8 
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Research Question 1: To what extent do the primary school 

Mathematics teachers make use of research findings in their classroom 

teaching? 

 

TABLE 2: Level of Use of Research Findings by Primary School 

Mathematics Teachers  

S/N  Item: (Areas of 

Research in 

Maths educ.) 

Heard 

and 

Used 

Heard 

but not 

used 

Not 

Heard 

Mean Std. 

Dev. 

Extent 

of Use 

1 Mathematics 

Testing and 

Assessment 

  131  

(77.5) 

   21 

 (12.4) 

 16  

(9.5) 

1.68 .639  

High 

2 Mathematics 

Teaching 

methods and 

strategies 

  133  

(78.7) 

  25  

(14.8) 

  10  

(5.9) 

1.73 .563  

High 

3 Students’ 

learning 
approach in 

Mathematics 

  123  

(72.8) 

  22  

(13.0) 

   22 

(13.0) 

1.60 .711  

High 

4 Instructional 

materials in the 

teaching of 

Mathematics 

  130 

(76.9) 

   25  

(14.8) 

  12 

(7.1) 

1.71 .594  

High 

5 Mathematics 

Textbooks 

  101 

(59.8) 

  45 

(26.6) 

  19 

(11.2) 

1.50 .695 High 

6 Social Media 
and the 

teaching and 

learning of 

Mathematics 

   87  
(51.5) 

   54 
 (32.0) 

  26  
(15.4) 

1.37 .739  
Low 

7 Classroom 

environment 

and 

Mathematics 
learning 

  116 

 (68.6) 

  36  

(21.3) 

  13 

(7.7) 

1.62 .628  

High 

8 Teachers’ 

factors in the 

teaching and 

learning of 

Mathematics 

  121  

(71.6) 

  31 

(18.3) 

  15  

(8.9) 

1.63 .643  

 

High 
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9 Research 

reports on 

school 

leadership and 

Mathematics 
Achievement 

  75  

(44.4) 

  55  

(32.5) 

  35  

(20.7) 

1.24 .782  

 

Low 

 

Table 2 shows the descriptive result on nine research areas in 

Mathematics education. The teachers must have heard and used 

research findings in these areas, they must have heard and not used 

them or they might not have heard at all. A benchmark is set at low 

extent when the mean score is less than 1.50 and high extent when the 

mean is 1.50 to 2.0. Mathematics Teaching methods and strategies 

which has a mean of 1.73 is the highest area of Mathematics research 

which has been mostly heard of and used to improve their classroom 

practices. The most prominent concern with teachers and stakeholders 

in Mathematics education is on how to improve methods of teaching to 

demystify wrong ideas about Mathematics, anxiety and various types of 

learning difficulties. Many conferences of Mathematical Association of 

Nigeria, Science Teachers’ Association of Nigeria, and the Millennium 

Development Goals were mostly centred on teaching improvements for 

improved learning outcomes. Ranking next to this is the use of 

Instructional materials in the teaching of Mathematics (mean =1.71). 
The knowledge of instructional materials in teaching is directly related 

to instructional methods and strategies. This is also a popular research 

area in Mathematics education because of its importance to teaching 

as claimed by researchers like Bassey, Ndiyo and Joshua (2010) as 

already emphasized by UNESCO (2000). Hence the teachers are much 

aware of it and were able to use it.  

The use of research reports on Mathematics Testing and 

Assessment is the third with high extent of use of research findings that 

the teachers have heard, accessed and used. The mean is 1.68. This 

might probably be that testing, assessment and evaluation are activities 

that are integral part of Mathematics instruction which has the highest 

extent of use. Teachers’ factors in the teaching and learning of 

Mathematics (mean=1.63) is the next area of research output with high 

extent of awareness and use by teachers. 

  A crucial observation is made here with a similar study by 

Afolabi (2019a) on research findings implementation by secondary 
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school Mathematics teachers, the first 3 highest research areas here 

were also ranked as the first 3 highest areas of implementations by the 

secondary school Mathematics teachers. Their ranking order is: 

research on instructional materials, research on Mathematics 

textbooks, research on Mathematics teaching and testing then research 

on teaching methods and strategies. There is a very high correlation of 

extent of use of research findings among these four areas by the two 

set of teachers. Similarly, research findings implementation on school 

leadership and Mathematics learning achievement has a mean 1.24. 

This came last with low extent of use under this study. It also came last 
for the study on implementation by the secondary school Mathematics 

teachers. This may not be too far from the fact that their sources of 

access to research findings may likely be the same. Hence, it can be 

concluded that the findings on the use of research outputs by the 

primary school Mathematics teachers is in line with Afolabi (2019a) on 

the use of the research outputs by the secondary school Mathematics 

teachers.  

 

H01: Primary school Mathematics teachers’ educational qualification 

does not significantly influence use of research findings. 

 

Table 3: ANOVA on Primary School Mathematics Teachers’ ducational 

Qualification  and Use of Research Findings 

 SS df Mean Sq F Sig 

Between 

Group 

120.019 4 30.005  

 

2.441 

 

 

.049 Within Group 1782.254 145  

13.291 Total 1902.273 149 

 

There are many variables that can determine the level or pattern of 

application of research findings in Mathematics education. These may 

include teachers’ gender, school type, teachers’ qualification, 

specialization and qualification in Mathematics, school cultural 

environment and the type of leadership. Two of these variables on 

teacher factors were hypothesised and tested in this study. The first of 

them, (H01) states that Primary school Mathematics teachers’ 

educational qualification does not significantly influence use of 

research findings. This hypothesis was tested with one way analysis of 
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variance (ANOVA) at 95% confidence interval i.e. 5% significant level. 

The test showed that F(4, 149) = 2.441 and p =.049< .05 (table 3). The F 

value is significant since its p value is less than .05. The null hypothesis 

which states that Primary school Mathematics teachers’ educational 

qualification does not significantly influence the use of research 

findings is rejected. Thus, it is concluded that primary school 

Mathematics teachers’ educational qualification significantly influences 

the use of research findings. The findings is in line with the claim of 

Ufonabasi and Friday (2014) and Afangideh (2011) that qualification of 

teacher contributes to learning outcomes in the school system, 
although Afangideh (2011) considered influence of qualification on 

students’ achievement. In the study, 5 levels of highest qualifications 

were presented. These are: NCE/OND, Bachelor degree/HND, Master 

Degree, PhD and other forms of qualification. Importantly, the level of 

education attained obviously determines how much the teacher should 

be exposed to and make use of research findings. There is no tertiary 

education level that does not make the beneficiary to take part in 

research. It is a compulsory course to be taken towards the end of the 

programme in partial fulfillment of the award of degree in pursuit. So, 

the higher the teacher goes in the level of education, the more he 

becomes exposed to research findings. As they do their own research in 

any programme, they come across other researches in literatures. This 

offers explanation for significant variation in levels of use of research 

findings across qualifications.      

 

H02: Teachers’ teaching experience does not significantly influence use 

of research findings.   

 

Table 4: ANOVA on Mathematics Teaching Experience and 

Implementation of Research Findings  

 SS df Mean 
Square 

F Sig 

Between 
group 

136.004 4 34.001  
2.491 

 
0.046 

Within group 1979.469 145 13.652 

Total 2115.473 149 
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An important variable used in this study is teachers’ teaching 

experience in terms of years he puts into teaching of Mathematics in 

the primary school. This was considered in hypothesis two (H02). The 

hypothesis states that teachers’ years of teaching experience does not 

significantly affect use of research findings. The result of the tested 

hypothesis at 0.05 level of significance with the use of analysis of 

variance (ANOVA) is presented in table 4 above. The value of F_ ratio is 

F(4,149) = 2.491. This value is significant because its p value is 0.046 which 

is less than 0.05. As a result, the hypothesis is rejected. It is then 

concluded that teachers’ years of teaching significantly influence use of 
research findings. The finding is in line with Ufonabasi and Friday (2014) 

who reported that teachers’ qualification significantly influence 

performance. 

The use of research findings in teaching activities is meant to 

make a teacher effective and efficient (Obanya, 2010). It is assumed 

that as he stays long on the job, he should be exposed to research 

outputs. The longer a teacher stays on the job, the more exposed he is 

supposed to be, provided that his boss gives opportunity and not a 

restrain. Most of the teachers have stayed long in teaching. About 80 

(47.3%) of them have stayed 8 years and above while the rest are 

between 3 and 7 years, (table 1). Studies have shown that teacher 

factors such as qualifications and experience enhances learning 

outcomes. However, the results of Toropova, Johansson and Myrberg 

(2019) shows that teachers’ experience has a positive correlation with 

students’ achievement up till 19 years teaching experience but a 

declination in achievement after longer years of service. The findings in 

this study is partially in line with that of Toropova et al (2019) in that 

the years of teaching experience is statistically significant with the use 

of research findings here whereas theirs is significant with years of 

experience within 19 years. Knowledge and exposure on new ways of 
teaching are also borne out of long years of interactions with the 

professional activities which include research.  

H03: There is no significant difference between public and private 

school teachers’ use of research findings from Mathematics Education. 
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Table 5: Public and Private School Teachers’ Use of Research Findings 

from Mathematics  Education 

 School 

Type 

N Mean Std. 

Dev. 

Std. 

Error 

 

t 

 

df 

Sig. 

(2tail) 

Use of 

Research 

Finding 

Public 55 14.455 4.027 .543 .625 152 .533 

Private 99 14.061 3.585 .360 

 

Table 5 is that of t-test report on comparison of means of the use of 

research findings by the public primary school teachers (N =55; mean 

=14.455) and private primary school teachers (N =99; mean 14.061). 

The number of private school teachers involved in the response to this 

section is quite higher above the number of public school teachers. 

Even though the number of private school teachers is higher, their 

mean use of the various types of research findings is less than that of 
public school teachers. The mean difference in the use of research 

findings between these two groups of teachers has is not statistical 

difference. We do not reject the null hypothesis that says that there is 

no significant difference between public and private school teachers’ 

use of research findings from Mathematics Education. There are 

different reasons which may determine teachers use or unused of 

research findings. According to Afolabi (2019b), there is a significant 

difference between public and private secondary school Mathematics 

teachers’ organizational barriers in implementing research findings in 

Mathematics education. Although, the present study is not on barriers 

causing use or unuse, one or other factors could be a determinant of 

disparity in   

 

Summary 

The primary school Mathematics teachers are more exposed to and 

make use of research findings on: teaching methods and strategies, 

instructional materials and research findings on Mathematics testing 

and assessment to a high extent more than any other areas of research 

findings. Teachers’ qualifications have significant influence on their use 

of research findings in the classroom. The higher the educational 
qualifications, the more the teachers use research findings. Teachers’ 

years of experience have significant influence on their use of research 

findings in the classroom. The higher the number of years of teaching 
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experience, the more the variation in the use of research findings. 

There is no significant difference between public and private school 

Mathematics teachers’ use of research findings from Mathematics 

Education.    

 

Conclusions 

High qualification of teachers cannot be an over-emphasis. It has 

significant influence on teachers’ use of research output because the 

higher their educational qualifications, the more knowledgeable they 

are in using research outputs. The teaching methods and strategies, 
instructional materials and research on textbooks are the commonest 

research areas that the teachers have heard and used. Majority of the 

teachers have qualifications in Mathematics. The teachers need to 

discover other areas of research in Mathematics education that can 

help them carry out successful classroom activities. The teachers also 

have long years of teaching experience which has validate the 

authenticity of their responses in the study.  

 

Recommendations 

Without easy access, teachers cannot make use of research-based 

methods. Teaches should be exposed to research outlets with a 

deliberate plan by the school administrator’s provision and 

encouragement to make use of research base-methods of teaching. 

Teachers’ school environment should be developed to accommodate 

many research works so that they can gain greater access to research 

findings. The teachers should therefore be encouraged to acquire 

higher qualification which may be through in-service training 

programme. 

 

References 

Afangideh, M. E. (2011). Teacher and Needed Competences in Umoren, 

D. N. & Ogbodo, C. M. (Eds.). A Handbook on Teaching 

Profession in Nigeria. Uyo, Pradses Books and Press.    

Afolabi, S. S and Animasahun, I. A. (2013). Mathematics Textbook 

Attributes as Predictor of Students’ Attitude to Mathematics. 

European Scientific Journal. 9(9), 159-170. Also Availaible at 

http://eujournal.org/index.php/esj/issue/view/68).  



Samson Sunday Afolabi                                                                       117 

 

 

  Afolabi, S. S and Omisakin, L. A. (2019). Relationship among 

Administrators’ Leadership Style, School Culture and Students’ 

Achievement in Mathematics. African Journal of Curriculum and 

Instructional Technology. 3(1). 138-153. 

 Afolabi, S. S and Uwaezuoke, S. U. (2016). Effects of Social Media on 

Students’ Academic Performance. Journal of Nigeria 

Association for Educational Media and Technology-JEMT. 22(2), 

103-111. 

   Afolabi, S. S. (2017) Practical Approach to Teaching and Assessment in 

Mathematics. African                Journal of Theory and Practice of 

Educational Research (AJIPER). 4. 125-138.  

  Afolabi, S. S. (2019a). Awareness about and Implementation of 

Research Findings on Mathematics Education among Teachers 

in Selected Schools in Ibadan, Nigeria. Makerere Journal of 

Higher Education. 10 (2). 201-212. AJOL: 

http://www.ajol.info/index.php/maiohe/index. 

Afolabi, S. S. (2019b). Barriers to Implementation of Research Findings 

in Mathematics Education among Secondary School 

Mathematics Teachers. UNESWA Journal of Education-UJOE. 2 

(1), 346-355 

 Afolabi, S. S. and Durodola, P. O. (2018). Effects of Mobile Technology 

on Students’ Learning Outcomes in Mathematics. Gazette 3(1), 

1-10.    

Albalawi, A. S. (2017). Mathematics Teachers’ Perception of Using 

Social Media in Their Teaching in Tabuk, Saudi Arabia Abdullah 

Suliman Albalawia. International electronic journal of 

mathematics education, 12(2), 111-131 

Amo, C. (2007). Conceptualizing Research Impact: The Case of 

Education Research. Canadian Journal of Program Evaluation, 

22(1), 75. 
Banilower, E. R., Smith, P.S., Weiss, I. R., Malzahn, K.A., Campbell, K.M., 

& Weis, A.M. (2013). Report of the 2012 National Survey of 

Science and Mathematics Education. Chapel Hill, NC: Horizon 

Research Inc.  

Barry, A. L, Gay, A. S, Pelkey, M. L, Rothrock, K and Mnayer, M. (2019). 

Students Tell Us the Best Way to Learn Mathematics in High 

School. IUMPST: The Journal. (Pedagogy), 2. 1-13. www.k-

12prep.math.ttu.edu 



118                Use of Research Findings in Mathematics… 

Bassey, S. W, Ndiyo, N. A. and Joshua, M. T. (2010). The influence of 

instructional materials on mathematics achievement of senior 

secondary students in Akamkpa Local Government Area of 

Cross River State, Nigeria. African Journal of Educational Studies 

in Mathematics and Sciences. 8, 101-112.  

Cheung, A. C. K. and Slavin, R. (2013). The effectiveness of educational 

technology applications for enhancing Mathematics 

achievement in K-12 classrooms: A meta-analysis. Educational 

Research Review, 9, 88-113. http://dx.doi.org/10.1016/j.edurev 

Darling-Hammond, L. (2006). Powerful teacher education: Lessons from 

exemplary programs. San Francisco, CA : Jossey-Bass. 

Darling-Hammond, L., Zielezinski, M., & Goldman, S. (2014). Using 

technology to support at-risk students’ learning. Available at 

https://edpolicy.stanford.edu/sites/default/files/scope-

pubusing-technology-report.pdf 

Donovan, M. S and Bransford, J. D (2008). How students learn: 

Mathematics in the Classroom. Research Roundup. 24(4). 

Available at 

http://www.naesp.org/ContentLoad.do?contentId=2540&actio

n=print 

Drew, W. (2002). Psychology, brain, behavior and culture (3rd ed.). New 

York, NY: John Wiley. 

Fan, L; Zhu, Y & Miao, Z (2013). Textbook research in Mathenatics 

education:development status and directions. ZDM-The 

International Journal on Mathematics Education. 45(5). 633-

646. 

Fuson, K, Kalcham, M and Bransford, J. (2005), Mathematical 

understanding: An introduction.  How Students Learn: 

Mathematics in the Classroom (pp. 217-256) 

Gharbavi, A. & Mousavi, S. A. (2012) A content analysis of textbooks: 
Investigating gender bias as a social prominence in Iranian high 

school English textbooks. English Linguistics Research 1(1), p. 

42-49.  

 HonerødHoveid, M. (2012) Educational Research and Useful 

Knowledge: production, dissemination, reception, 

implementation. European Educational Research Journal, 11 

(1), 59-61.  



Samson Sunday Afolabi                                                                       119 

 

 

Igbo, J. N. (2006). Effect of peer tutoring techniques on Mathematics 

disability: Remediation for primary school children. Journal of 

Nigeria Council of Educational Psychologist, 3(1), 24-31.  

Igbo, J. N. (2012). Creating positive learning environment. Journal of 

science, technology. Mathematics and Education, 8(2), 238-250. 

Igbo, J. N. and Omeje, J. C. (2014). Percieved Teacher-Made 

Instructional Materials in promoting learning among 

Mathematics-Disabled Children. SAGE Journals. 1-6. 

https://doi.org 

 Johansson, M. (2003). Textbooks in Mathematics education: a study of 
textbooks as the potentially implemented curriculum. 

Licentiate Thesis. Department of  Mathematics. Lulea University 

of Technology. xi + 88pp. Retrieved March, 7 2008 from 

http://www.sciencedirect.com/science/journal/0191491X 

Kahrmann, C. R., (2016). Efficacy of math video tutorials on student 

perception and achievement (Doctoral dissertation, Kennesaw 

State University). Available at 

https://digitalcommons.kennesaw.edu/teachleaddoc_etd/9 

Kronholz, J. (2012). Can Khan move the bell curve to the right? Math 

instruction goes viral. Education Digest, 78(2), 23-30. 

Liang, J. & Jia, D. (2015). Teachers’ influence to the Mathematics 

achievement of grade four students. In X.M. Zhang & F.L. Wang 

(Ed.), Proceedings of 2nd International Conference on 

Education, Management and Information Technology (pp.411-

416).China: Atlantis Press. 

Mueni, P. (2019). Influence of Use of Instructional Materials on 

Acquisition of Mathematical Competencies among Grade One 

Learners in Nakuru County, Kenya. A Research Project 

Submitted in Partial Fulfillment for the Award of the Degree of 

Master of Education (Early Childhood and Special Needs 
Education), School of Education, Kenyatta University. x+72 

Obanya, P.A. (2010). Re-profiling Teachers and Teacher Educators. A 

keynote Address presented at 1st National Conference of the 

school of Education, Emmanuel Alayande College of 

Education, Oyo. April 26-29. 

Olisama, V.O, Arelu, F and Akudo, K.O. (2018). Social Media Influence 

and Students’ Learning Ability: Implication to Mathematics 

Education. International Journal of Innovative Research. 7(6). 



120                Use of Research Findings in Mathematics… 

74-81. Downloaded on 17/6/2020. Available at 

http://www.ijird.com/ 

Piotrowsky, M. J (2016). The Impact of Leadership on School Culture 

and Student Achievement. All Dissertation. Available at 

https://tigerprints.clemson.edu/all_dissertations 

Scheerens, J. (2016). Educational effectiveness and ineffectiveness. A 

Critical Review of the Knowledge Base, 389 

Scheerens, J and Blömeke, S. (2016). Integrating teacher education 

effectiveness research into educational effectiveness models. 

Educational Research Review, 18, 70–87 
Sulisworo, D and Permprayoon, K, (2018). What is the Better Social 

Media for Mathematics Learning? A Case Study at A Rural 

School in Yogyakarta, Indonesia. International Journal of 

Emerging Education 2(1). 

Thomas, A. (2013). A study of Algebra 1 students’ use of digital and 

print textbooks. (Doctoral Dissertation, University of Missouri-

Columbia). Available at 

search.proquest.com.www2.lib.ku.edu/pqdtglobal/docview/14

60755471/fulltextPDF/7C87B0545 

BFE413EPQ/1?accountid=14556 

Toropova, A, Johansson, S and Myrberg, E. (2019). The role of teacher 

characteristics for student achievement in Mathematics and 

student perceptions of instructional quality. Education Enquiry 

10(4). 275-299 

https://www.tandfonline.com/doi/full/10.1080/20004508.201

9.1591844?scroll=top&needAccess=true 

Tosto, M. G, Asbury, K, Mazzocco, M. M, Petrill S. A and Kovas, Y (2016). 

From classroom environment to Mathematics achievement: 

The mediating role of self-perceived ability and subject interest. 

Science Direct. 50, 260-269. 
Ufonabasi, E. R. and Friday, B. R (2014). Teacher’s Qualifications and 

Experience as Determinants of Quality Chemistry Education in 

Nigeria. Journal of Education and Practice. 5(24), 124-131.  

UNESCO. (2000). World Declaration on Education For All: Meeting Basic 

Learning Needs. World Education Forum, Dakar, Senegal, 2000. 

Yalcin, S. Demirtasli, R. N. Dibek, M. I and Yavuz, H. C. (2017).  The 

Effect of Teacher and Student Characteristics on TIMSS 2011 

Mathematics Achievement of Fourth-and Eighth-Grade 



Samson Sunday Afolabi                                                                       121 

 

 

Students in Turkey.  International Journal of Progressive 

Education,  13(3), 79-94.  

Yusta. N, Karugu. G, Muthee. J & Tekle. T (2016). Impact of Instructional 

Resources on Mathematics Performance of Learners with 

Dyscalculia in Integrated Primary Schools, Arusha City, 

Tanzania. Journal of Education and Practice. 7(3), 12-18. 

Available at www.iiste.  

  



122                Use of Research Findings in Mathematics… 

  



 

ENTREPRENEURIAL CAPABILITIES AND OPERATING ENVIRONMENT AS 

DETERMINANTS OF SMALL AND MEDIUM ENTERPRISES 

PERFORMANCE IN NIGERIA 

 

Prof. E. A. Erwat 

Department of Information Management, 

Lead City University, Ibadan, Nigeria 

Email: erwat2002@yahoo.com 

Gsm: 08037278848 

 
Dr. P. C. Odigbo 

Department of Business Administration and Management, 

Federal Polytechnic, Ado Ekiti, Ekiti State, Nigeria 

Email: odigbopaul@yahoo.com 

Gsm: 08033927164 

 
A Paper Presented at the 9

th
 International Virtual Conference of Global 

Education Networkin Collaboration with the University of Lome, Togo from 

Monday 23
rd

 – Friday 27
th

 November, 2020 

 

Abstract 

This study investigated entrepreneurial capabilities and operating 

environment as determinants of SME performance.  The study was 

conducted in Ekiti and Ondo states of Nigeria and it covered only 

manufacturing SMEs. The population of the study was 7012 

entrepreneurs, out of which 708 were used as sample using 

proportionate sampling technique. The objectives were to establish the 

relationship between capability factors, entrepreneurs’ perceived 

operating environment to SME performance. Two hypotheses were 

raised for the study. Primary data was gathered with interview-

questionnaire consisting of 41 items.  Multiple Regression Analysis was 

used to analyze data to test the hypotheses at 0.05 level of significance. 

For hypothesis one, there was positive significant relationship between 

entrepreneurial capabilities and SMEs performance (r=0.0552, p<0.05). 

Network, skill and experience were found to be better predictors of 

SMEs performance than education and retraining. For hypothesis two, 

there was positive significant relationship between operating 

environment and SMEs performance (r=0.406m p<0.05), However, 
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internal environment was found to be better predictor of SMEs 

performance than external environment, each contributing 27.3% and 

13.9% respectively to SMEs performance. The study concluded that 

entrepreneur capabilities such as education attained, skills acquired, 

working experience, retraining attended and network affiliations play 

significant role in SMEs performance. However, entrepreneurs must also 

take into consideration relevant environmental factors when making 

decisions. This would enhance their business performance.  The study 

recommended that the National Association of Small Scale Industrialists 

should collaborate with Small and Medium Enterprises Development 

Agency of Nigeria to provide appropriate training for SMEs and that an 

integrated support scheme that includes incentives and training be put 

in place as supportive environment for SMEs. 

 

Keywords: Entrepreneurial Capabilities, Operating Environment, SME 

Performance  

 

Introduction 

Small and medium enterprises (SMEs) have been usually described as 

the engine of economic growth and the catalyst for socio-economic 

transformation. According to Myslimi and Kisdela (2016), SMEs have a 

significant impact on the social development of a country as they 

influence job creation, compete with big enterprises, become part of 

the global market, contribute to poverty alleviation in developing 

countries, boost exports and reduce imports. The position is amply 

supported by statistics. Ayyagari, Beck and Demirgüç-Kunt (2007) 

report that across 76 developed and developing countries, SMEs 

account, on average, for over 50% of manufacturing employment. They 

add that as a result of the sheer number of enterprises in the sector, 

SMEs are considered a good base for developing exports. Relying on 
such reports, government in Nigeria over the years have adopted a host 

of policy interventions measures aimed at proliferating SMEs in Nigeria. 

The result is that SMEs constitute over 93% of all enterprises in Nigeria 

(CBN: 2003).  

 However, research reports suggest that in spite of the large 

number, SMEs impact poorly on the economy (Arinaitiwe, 2006; 

Orogbu, Onyeizugbe and Chukwum, 2007) as they failed to provide the 

expected multiplier effect for the economy, in terms of employment 
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generation, industrialisation and rural development (Iyang and Enuoh, 

2014) and the sector consistently records high failure rate (Imoisi and 

Jacob, 2015). Prominent among reasons adduced for high SMEs failure-

rate and resultant poor impact on the Nigeria economy were 

managerial incompetence. and unfavorable operating environment 

(Yusuf, 2017). 

 In this regard, economic development institutions, such as the 

International Finance Corporation (IFC), are beginning to examine the 

factors that influence the performances of small and medium 

enterprises (Edmiston, 2017). According to IFC (2006), mere 
proliferation of small businesses may not create economic growth; 

rather emphasis should be on the ‘relative economic efficiency’ of such 

enterprises. For such shift to be effective, Low and MacMillan (1998) 

recommend the integration of context, process and outcomes. Aldrich 

and Martinez (2001) also posit that integrating context and process into 

research designs remains a major challenge and necessary step to a 

more complete evolutionary approach and a better understanding of 

SMEs performance. 

 

Statement of the Problem
 

The entrepreneur is the sole decision maker in most SMEs in Nigeria, 

and it is certain that decisions made by entrepreneurs differ. In this 

regard, Kirton (1989) postulates that individuals are systematically 

different from each other in creative style, decision-making, and 

problem solving. Such differences in decisions-making may be related 

to entrepreneurial capabilities and the perception of the operating 

environment and implicitly to SMEs performance. The study therefore 

uses the differences in entrepreneurial capabilities and differences in 

perceived operating environment to explain the variations observed in 

SMEs performance trajectory.   
 

Purpose of the Study 

The study aims to integrate the mix of entrepreneurial capabilities in 

form of education attained, skills acquired, experiences accumulated, 

training attended and network affiliations in the context of the 

operating environment so as to identify areas of strength and 

weaknesses as guide to policies formulation for improved SMEs 

performance. The specific objectives of the study were to: 
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1 examine the relationship between capability factors (such as 

education, skill, experience, re-training, network affiliations) 

and SMEs performance  

2 relate entrepreneurs’ perception of the business environment 

to SMEs performance so that those perceptions associated with 

success may be sustained and those not associated with 

success modified in order to replicate success among SMEs, and 

in so doing engender accelerated national economic 

development. 

 

Hypotheses 

Ho1: There is no significant relationship between entrepreneurs’            

capabilities and SMEs performance. 

Ho3: There is no significant relationship between entrepreneurs’   

perception of the operating environment and SMEs performance. 

 

Scope of the Study 

The study is limited to Ekiti and Ondo States of Nigeria.  The covered 

only manufacturing SMEs because it is the manufacturing sector that 

should be greatly encouraged for socio-economic development of the 

nation. 

 

Literature Review 

Human capital is believed to be a key determinant of economic growth. 

DFor instance, Mitchelmero and Rowley (2013) reveal that successful 

entrepreneurs have higher education levels compared to that of 

unsuccessful entrepreneurs. Seventy percent of successful 

entrepreneurs are university graduates, while 23% are not. This 

implicitly suggests that after entering the entrepreneurial world, those 

with higher levels of education were more successful because 
education provided them with knowledge and modern managerial 

skills, making them more conscious of the reality of the business world 

and thus in a position to use their learning capability to manage 

business. However, Kayode and Alfred (2014) report that increased 

education levels did not translate to economic growth in many 

countries. 

 Skill acquisition is one of the ways through which 

entrepreneurs acquire capabilities. Most entrepreneurs producing 
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goods and services do not acquire their skills in the formal education 

system. Instead they acquire their skills through the apprenticeship 

system. The exposure provided in apprenticeship equips apprentices 

with marketable skills that they can use in own trade (Oni, 1999), such 

as block-making, tailoring, auto-mechanics, printing, hairdressing, and 

so on. After graduating to master craftsman, they set up business and 

employ others and take in some as apprentices.  

 Experience is said to be the best teacher, as it results in 

accumulating relevant knowledge for running a business (Koster, 2005). 

Several studies have identified working experience as an important 
element of the entrepreneur’s background, especially in relation  to  

the performance of the new firm. Similarly, Klepper (2001) has reported 

that the positive effect of industry experience was limited to those 

entrepreneurs that come from successful players in the industry. Kessy 

and Temu (2010) studied the impact of re-training on performance of 

micro and small enterprises in Tanzania. The study examined 

differences in business performance between two specific groups of 

micro finance clients; the enterprises whose owners have received 

business and entrepreneurship training against those who had never. A 

total of 225 micro and small enterprises who were micro credit 

recipients was involved in the study. The performance analysis 

employed revenue, employees number and firm’s assets value as 

growth indicators. An independent t-test was used in the comparative 

analysis. The comparison between the two groups was important in 

examining the impact of training in changing behavior and 

characteristics of businesses and the owners. The results of t-test 

revealed that micro credit client-enterprises owned by recipients of 

business training have higher level of assets and sales revenue 

compared to enterprise owned by non-recipients of training while 

insignificant differential impact on employment creation was 
demonstrated. Implications from the findings was that training in 

business skills for Tanzanian micro and small entrepreneurs was vital 

for firm’s performance, growth and improved owners living standards 

in addition to credit access.  

 In addition, an enabling environment can enhance business 

growth; while an environment that is not conducive would hinder 

growth of business.  For example, the trade liberalisation policies of the 

1980s exposed many SMEs to greater external competition than they 
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were used to or could cope with. Riedel et al.
 () cited in Adjei (2012) 

examined the impact of liberalisation on SMEs and reported that tailors 

who used to make several pairs of trousers in a month went without 

any orders. In a related study in Ghana, Adjei (2013) further cited a 

study by Aryeetey, Baah-Nuakoh, Duggley, Herrige and Steel found that 

only 1.7% of firms export their output as a result of limited 

international marketing experience, poor quality control, product 

standardisation and little access to international partners.  

 Adjei (2012) on SMEs in Ghana identifies low level of education 

among entrepreneurs, lack of qualified personnel, poor co-ordination 
methods used by supporting institutions, self-funding of SMEs, lack of 

access to funds and dominance of importation of foreign goods as 

challenges militating against growth of SMEs. He recommends that 

enabling environment must be created for SMEs to grow.  Aryeety et al. 

cited in Adjei (2012) also summarise the barriers to the development of 

the SME sector in Ghana as need for access to international markets, 

technology, equipment and finance. 

   In a study of the cooperative activities by Austrian SME, Leitner 

reports that 37% compared favorably with other western European 

countries. In product development, 57% of the firms work on a formal 

or informal way together with customers, 25% collaborate with 

suppliers, and 13% with universities Schwenk and Shrader, 1997). 

Furthermore, the firms were asked about joint ventures as specific 

forms of cooperation. Eight out of the 100 studied firms did build up a 

joint venture in the last five years. Besides this well-defined 

cooperation with others, SMEs have more informal and often 

periodically business links with other firms or institutions.  

In an assessment of small enterprises in developing countries, 

Nichter and Goldmark (2002) evaluate entrepreneurs’ capabilities 

operationalised in terms of how they respond to opportunities in the 
environment. According to them, some SMEs may face potentially 

lucrative business opportunities, but are unable to take full advantage 

of them due to inadequate capabilities. Such “ponies” expand quickly 

for short durations while trying to harness these opportunities, but 

eventually shrink, as they do not have requisite capabilities for 

sustained growth.  

In a study of small honey producers in Brazil, Nichter and 

Goldmark (2002) find that honey producers initially experienced 
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strong demand for their organic honey in open marketplaces, and 

hoped to sustain growth by marketing to supermarkets but 

inadequate capabilities inhibited them from achieving this goal 

because inappropriate technology prevented them from satisfying the 

formal packaging requirements of supermarkets. This agrees with 

Mead and Liedholm (1998) that profitable business opportunities are a 

necessary but insufficient condition for firm growth. To take 

advantage of business opportunities, entrepreneurs must also possess 

appropriate capabilities, such as skills, experience, or networks. 

 

Theoretical Framework  

Theory of the Growth of Firms which emanated from the work of 

Penrose (1959) forms the theoretical pivot for this study. The 

recognition of entrepreneurial capabilities in Penrose’s (1959) Theory 

of the Growth of Firms situates the firm in the environment, and it 

states that the ability of a firm to grow depends on its ‘productive 

opportunity set’ and the quality of ‘entrepreneurial service’ available to 

the firm. The entrepreneur is thus conceptualised as an individual 

functioning as a firm within a specified environmental context. Penrose 

(1959) recognises, though implicitly, the close connection between the 

entrepreneur and the opportunities the environment “offers”. Hence, 

the ability of the firm to grow depends on ‘its productive opportunity 

set’ which is determined by the ways in which the entrepreneur can 

utilise available resources. In other words, the ability to expand a firm 

lies in the extent to which an ‘entrepreneur perceives opportunities 

and his willingness and ability to act upon them using available 

resources’ 

 

Methodology 

This study adopted the exploratory survey research design, because the 
population was large and the study was cross-sectional in nature. The 

independent variables, entrepreneurial capabilities and operating 

environment were operationalised. The design suggests that these 

variables already existed, and attempted to measure how they were 

related to SMEs performance. The dependent variable ‘performance’, 

was operationalised in a multidimensional manner as sales, number 

employed, profitability, number of branches, status in community, 

sense of job security, sense of   satisfaction, public acceptability of 
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business, employee satisfaction and prospects for continuity. All 

variables were measured on a 3 point Likert type scale ranging from 

low “1”, medium “2”, high “3”.  

 The population for this study consisted of manufacturing SMEs 

in Ondo and Ekiti States that employed between five workers and 

ninety-nine workers. The choice of manufacturing sector was to 

minimise the effect of sectoral ‘bias’ which may affect group 

comparison1 and because of Tybout’s (2000) assertion that the 

manufacturing sector was viewed by policy-makers in the less 

developed countries “as the leading edge of modernisation and job 
creation, as well as a fundamental source of various positive spillovers”. 

The population was seven thousand and twelve (7012) SMEs made up 

of three thousand and eighty-five (3085) from Ekiti State (ESID, 2016), 

and three thousand, nine hundred and twenty-seven (3927) for Ondo 

State (OSID, 2016). A sample of seven hundred and eight (708) SMEs, 

selected by proportionate sampling technique. In order to achieve the 

objectives of this study, primary sourced data was collected with an 

interview-questionnaire, consisting of forty-one (41) items.  Interview-

questionnaire was considered most appropriate because some of the 

respondent cannot read or write (Chandler and Lyon, 2001) and 

because of the exploratory nature of the study (Gibb, 2000).   

Data gathered were used to measure to assess the 

entrepreneurial capabilities, operating environment and SMEs 

performance, as well as test the hypotheses of the study. Hypotheses 1 

and 2 were tested using Multiple Regression analysis to determine the 

relationship between the capability factors, perceived operating 

environment and SMEs performance. All hypotheses were tested at 

0.05 level of significance on SPSS Software package, version 20. 

 

Results    
Ho1: There is no significant relationship between entrepreneurs’ 

capabilities and SMEs performance. 

 Data collected were subjected to Multiple Regression Analysis 

with capability factors (education, skills, experience, re-training, and 

network) constituting the independent variables; while SMEs 

performance represents the dependent variable. The result is shown in 

the table below. 
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Table 1:  Multiple Regression Analysis of Capability factors and SMEs 

Performance 

Model B Std 

Error 

Beta T Sig. T R R2 F 

Constant     10.258    .844                     12.158     .000                      

Education       .173    .095       .073         1.819      .070 

Skills                 .372   .096       .155         3.854      .000  .552  .305  46.225 

Experience     .317    .075       .171         4.209      .000 

Retraining       .085   .088       .035           .964      .335 

Network          .767   .083        .363         9.287     .000 

 

 

Dependent variable: SMEs Performance 

Level of significance p ≤0.05) 

Source: Field Work (2012). 
The regression model and result is shown below 

Y = f(X1,X2, X3, X4, X5) 

Y = a + b1X1 + b2X2 + b3X3 + b4X4 + b5X5 + µ 

Y = 10.258 +.173 +.372 + .317 + .085 + .767 + µ 

Std Error = (.844)(.095)(.096)(.075)(.088)(.083) 

t =(12.158)(1.819)(3.854)(4.209)(.964)(.9.287) 

R = .552, R2 = .305, F =46.225 

 

The resulting correlation coefficient (r = 0.552, p < 0.05)  is moderately 

positive and significant. This implies that there is significant relationship 

between the capabilities factors and SMEs performance. A coefficient 

of determination r2=.305 indicates that capability factors account for 

about 31% of the total variation in SMEs performance. The remaining 

69% unexplained variation can be attributed to variation in other 

variables outside the regression model which are otherwise included in 

the stochastic error term. 

  The highlight of the result is that Network is the single 

best predictor of SMEs performance with beta weight of 0.363 (36%), 

closely followed by experience 0.171 (17%), skills 0.155 (16%), 

education 0.073 (7%); while re-training is the least predictor of SMEs 
success with a beta weight of 0.38 (4%). The Durbin Watson statistic of 

1.850 confirms the absence of autocorrelation due to large sample. The 
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overall regression model is statistically significant in terms of its overall 

goodness of fit (F = 46.225, p < 0.05). 

 

Ho2: There is no significant relationship between environmental factors 

and SMEs performance. 

 

In order to test the hypothesis, factors of the of business environment 

made up of internal environment and external environment were 

regressed on SMEs  performance by a multiple regression analysis 

is shown in Table 2. 
 

         Table 2: Multiple Regression of Environmental Factors and SMEs 

Performance 

Model        B    Std 

  Error 

Beta T Sig. T r R2 F 

Constant          11.204   1.079              10.388   .000 

Internal  

Environment     .559      .086   .273    6.492     .000      .406   .165   34.886 

External  

Environment     .154    .049    .139      3.109     .002 

Dependent variable: SMEs performance 

Level of significance p≤ 0.05 

Source: Field Work (2012) 

 The regression model and result is shown below. 

 Y = f(X1, X2 ) 

Y = a + b1X1 + b2X2 +µ 

Y = 11.204 + .559X1 + .154X2+ µ 

Std Error = (1.079)(.086)(.126) 

  t = (10.388)(6.492)(3.485) 

  R= .406, R2 = .165, R2  = .160, F = 34.886, DW =1.470 

 Where  

  X1 = internal environment 

   X2 = external environment 

    µ = stochastic error term 

 
The result shows that the multiple correlation coefficient r = .406, 

p≤0.05 is moderately positive and significant at 0.05 level and alternate 
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hypothesis is accepted, which means that environmental factors predict 

SMEs performance. 

 The coefficient of determination R2 =.165. It implies that about 

17% of the total variation in SMEs is jointly explained by variation in 

internal environment and external environment. The remaining 83% 

unexplained variation in SMEs performance is largely due to variations 

in other extraneous variables outside the regression which are 

otherwise included in the stochastic error term. 

 The result shows that based on the entrepreneurs’ perception, 

the internal environment is a better predictor of SMEs performance 
with beta weight of 0.273 (27.3%), than the external environment, with 

a beta weight of 0.139 (13.9%). The statistical model is significant in 

terms of its overall goodness of fit (F = 34.886, P<  0.05). The Durbin 

Watson statistics fall within an acceptable region (DW=1.470). 

 

Discussion 

It is important to find out why SMEs in Nigeria are not growing as 

expected in order to play their role to contribute to socio-economic 

development of the nation. This study finds that there was significant 

relationship between entrepreneurs’ capability and SMEs performance. 

This agrees with Raduan, Kumar and Lim (2006) and Liu and Huang 

(2009), who in their studies found that the capability of an 

entrepreneur determines whether the SME succeed or fails. The 

analysis of individual item, however, showed that the relative 

contribution of the capability factors differs with respect to SMEs 

performance.  

 The result that skill is significantly related to SMEs performance 

agrees with Bowen, et al (2009) who also found significant relationship 

between level of training and business performance. The results show 

that entrepreneurs who acquired relevant skills in their areas of 
business were more successful than those who did not.   

 The finding, that working experience of entrepreneurs is 

significantly related to SMEs performance, is resonates with the 

received wisdom that experience is the best teacher. The finding 

supports Dahl and Reichstein (2005), who think that working 

experience is the most important element in entrepreneurs’ 

background. The finding, however, is inconsistent with the argument of 

Westering and Koster (2005) that, it is not the career background as 
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such that sets the entrepreneur apart from others, rather the 

entrepreneurial endowment and knowledge that are relevant to the 

business.  

 Network affiliation was found to be significantly related to 

SMEs performance.  Network was revealed to be the highest 

contributing capability factor (36.3%). That is to say that the more the 

networks an entrepreneur is affiliated to, the better the performance.  

Nichter et al. (2002) buttress this in their study that to take advantage 

of business opportunities, entrepreneurs must also possess appropriate 

capabilities, skills, experience or networks. SMEs in developing 
countries like Nigeria and Ghana may find it challenging to adapt to the 

technologically evolving 21st century business environment due to 

some factors such as lack of technology, funds, support and enabling 

business environment. However, steps must be taken to adapt to the 

current and global technologically driven business environment. 

 The findings in hypothesis two, that the environmental factors 

predict SMEs performance, is consistent with received wisdom. It is also 

supported by the findings of Chittithaworn et al. (2011) in their study of 

factors affecting SMEs performance in Thailand, that both firm-internal 

and firm-external factors affect SME performance. The result is 

expected as business does not exist in a vacuum and the finding is in 

consonance with Banham’s (2010) identification of the need for fit 

between the environment and SMEs.   

 

Conclusion   

Based on the results obtained in this study, it can be concluded that the 

entrepreneurial capabilities, such as education attained, skills acquired, 

working experience, retraining attended and network affiliations play a 

great role in SMEs performance. This study established that SMEs 

whose entrepreneurs possess combinations of the capabilities and who 
are able to take into consideration relevant elements of the business 

environmental such as the internal and external environment in arriving 

at decisions, are more likely to show better performance in their 

businesses. Furthermore, the study identified the determinants of SMEs 

performance in Nigeria and highlighted the contributions of individual 

variables. These individual contributions call for policy attention of 

Federal, State and Local governments, and their agencies, regulatory 

authorities, tax authorities, and private sector, financial institutions, 
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banks and investors, entrepreneurs and trade associations, 

international development agencies, scholars and donors. 

 

Recommendations 

The following recommendations are therefore made to improve SMEs 

performance in Nigeria so as to use them as instrument of accelerated 

development. 

1. Network development, previously overlooked need to receive 

greater attention. Exchange programs and even industrial 

attachment for owner-managers of SMEs may not be out of 
place. 

2. SME friendly policies and laws should be made to create 

enabling environment for SMEs to thrive and flourish. Policies 

about import and export affect SMEs to a large extent and their 

effect on the  activities of SMEs were established in this 

study. 

3. In the light of the finding that the elements of the internal 

environment affect SMEs performance, it is recommended that 

an integrated SME support scheme needs to be put in place, to 

not only promote, but encourage growth of SMEs as a means of 

sustainable development in that vital sector. The Government, 

both Federal and States, in articulating national, state economic 

and development policies should involve representatives of 

SMEs so that policies made will be SME friendly,  in order to 

avoid  situations whereby the policies supposedly made to 

support, indirectly kill the SMEs.   

4. In formulating SMEs development policy framework for Nigeria, 

there should be a long-term vision of establishing a well-

structured and sufficiently matured SME sector that could be 

responsible to contributing to sustainable economic 
development of the country. Such a framework should focus on 

the establishment of an economy based on the market 

justification, local natural resources and human resources that 

are productive and competitive. 

5. A new and comprehensive SME Policy for Nigeria has become 

imperative in  the light of globalisation and associated 

challenges experienced in the domestic market in order to make 

the Nigerian SMEs globally competitive. An inter-ministerial 
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body to coordinate all matters relating to SMEs comprising all 

relevant Ministries, Departments and agencies highly 

recommended. 

 

References 

Adjei, D. S. (2012).   Micro small and medium scale enterprises in 

Ghana:  challenges and prospects, a case study of Sekondi-

Takoradi metropolis. Unpublished Commonwealth Executive 

MBA Thesis submitted to the Institute of Distance Learning, 

Kwame Nkrumah University of Science and Technology. 
 Aldrich, H. E.  and M. A. Martinez (2001).  Many are called but few are 

choosen. Entrepreneurship: Theory and Practice, Summer. 

Arinaitiwe, J. K. (2006). Factors constraining the growth and survival of 

small scale businesses: a developing countries analysis.  Journal 

of American Academy of Business,  Cambridge, 8(2), 

2006,167-178. 

Ayyagari, M., Beck, T. and  Demirgüç-Kunt, K (2007).  Small and  

medium Enterprises across the Globe.  Small Business 

Economics, 29, 415–434. 

Banham, H. C.(2010): “External environmental analysis for small and 

medium enterprises”, Journal of Business and Economic 

Research, 8(10), 19 - 26.  

Bowen, M., M.  Morara and S. Mureithi (2009).  Managing business 

challenges among small and micro enterprises in Nairobi, 

Kenya. KCA Journal of Business Management, 2(1),  

Central Bank of Nigeria (2003). Overview of Government’s Effort in The 

Development of SMEs and the Emergence of Small and Medium 

Industries Equity Investment Scheme (SMIEIS). A paper 

presented at the National Summit on SMIEIS Organised by the 

Bankers’ Committee and Lagos Chambers of Commerce and 
Industry (LCCI), Lagos on 10th June. 

Chandler, B. N.  and   D. Lyon (2001): Issues of research design and  

construct measurement in entrepreneurship research: the past 

decade.  Entrepreneurship: Theory and Practice. 

Chittithaworn, C.,  M. Islam,  T. Keawchana and Y. Yusuf (2011).  Factors 

affecting business success of small and medium enterprises 

(smes) in Thailand.   Asian Social Science,   7(5),  23 – 54. 



E. A. Erwat & P. C. Odigbo                                                                       137 

 

 

Dahl, M.S. and T. Reichstein (2005). Are you experienced? prior 

experience and the survival of new organisations.  Danish 

Research Unit for Industrial Dynamics, Aalborg,  8 -11. 

Edmiston, K.(2017).: The role of small and large business in economic 

development, Electronic Journal, accessed from 

http://www.researchgate.net/publication/5044046 

Ekiti State Industrial Directory (2016), Compiled by the Ministry of 

Commerce, Industry and Cooperatives Ekiti State. 

Gao, Q. Kang. and Y. Lim (2017). Effects of entrepreneurial capabilities 

on SMEs performance.   Journal of  International Trade and 

Commerce, 13 (5), 2017, 87 - 94. 

Gibb, A. A. (2000): Corporate restructuring and entrepreneurship: what 

can large organisations learn from small? Enterprise and 

Information Management Strategies, 1(1), 12. 

Imoisi, A. I. and E. Jacob (2015). Small and medium enterprises and 

economic growth in Nigeria.  International Journal of Business 

and Management, 9 (3),  27- 45. 

International Finance Corporation (2006).  Sub-Saharan  Africa: 

increasing iipact. Regional Report, International Finance  Inter-

American Development Bank, 33 - 37. 

Iyang, R. O.  and Enuoh, B. J.(2014).  Entrepreneurial competencies: the 

missing links to successful  entrepreneurship in Nigeria. 

Journal of International Business Research, accessed in 2014 

from www.ccsnet.org/journal.html 

Kayode, E.  and O. Alfred (2014). Determinant of factors influencing 

capacity of sme employment creation in Lagos state, 

 Nigeria, International Journal of Financial Research, 

5(2), 139. 

Kessy, S.  and  S.S.Temu (2010). The Impact of Training on Performance 

of Micro and  Small Enterprises Served by Microfinance 
Institutions in Tanzania. Research Journal of Business 

Management, 4, 117.  

Kirton, M.  (1989). Adaptors and innovators: Style of creativity and 

problem solving. New York: Routledge.  

Klepper, S. J. (2001). Employee Startups in High-tech Industries.  

Industrial and Corporate Change, 10(3), 664. 

Koster S.(2005). Entrepreneurial Capabilities Inherited  from Previous 

Employment: What did Entrepreneurs Learn in their Careers? A 



138       Entrepreneurial Capabilities and Operating… 

paper prepared for the 45th congress of the European Regional 

Science Association in Amsterdam,  26. 

Leitner, K. (1997.  Beyond the hype: current trends in management and 

organization theory and their relevance for SMEs”, Strategic 

Management Journal. 

Li, W. Veliyeth, R. and Tan, J. (2015). Network characteristics and firm 

performance: an examination of relationships in the context of 

clusters.  Journal of Small Business Management, 51(1), pp1 – 

22. 

Liu, J.  and J. Huang (2009).  Research on international competitive 
advantage sustainability. International Journal of Business 

Management, 4(2), 89 - 92. 

Low, M. B.  and I. C. MacMillan (1998).  Entrepreneurship: past research 

and future challenges, Journal of Management, 14,139-161. 

Lussier, R. and C.  Halabí (2012).  A model for predicting small firm 

performance: increasing the probability of entrepreneurial 

success.  Small Business Institute National Conference 

Proceedings, 36 (1),   92 -98. 

D. C. Mead and Carl Liedholm (1998).  The dynamics of micro and small 

enterprises in developing countries. World Development, 26(1), 

pp. 61–74. 

Mitchlmore, S.  and J. Rowley (2013).  Entrepreneurial competence of 

women entrepreneurs powering business growth. Journal of 

Small Business and Entrepreneurship Development, 20(1), 131. 

Myslimi G. and K. Krisdale: (2016).  Impact of SMEs in economic growth 

in Albania.  European Journal of Sustainable Development, 5(3), 

pp 151- 158. 

National Council on Industries, Ministry of Industries, Nigeria, 2002. 

Nichter, S. and Goldmark, L. (2002). Understanding micro and small 

enterprise growth. Accessed on 5th November.  
http://www.microLINKS.org     

Ondo State Industrial Directory (2016).  Compiled by the  Ministry of 

Commerce, Industry and Cooperatives, Ondo State. 

Oni, B. (1999).  Employment prospects of informal sector vocational 

trainees in southwestern nigeria: the case of auto-technicians.  

NISER Monograph Series, 26. 

Orogbu, L. Onyeizugbe, C and E. Chukwuma (2007). Economic 

environment of SME: implication on economic growth in 



E. A. Erwat & P. C. Odigbo                                                                       139 

 

 

Nigeria, Journal of Economics, Management and Trade, 19(4), 

1-12. 

Penrose,E. F. (1959).  The theory of the growth of the firm.  Oxford, Basil 

Blackwell, 33 - 52. 

Pompe,  P.M. and S. Bilderbeek (2005).  The prediction of bankruptcy of 

small-and-medium sized industrial firms.  Journal of Business 

Venturing, 20(6),   847-869.  

Raduan, C. R. N. Kumar and L.Y. Lim (2006).  Entrepreneurs success 

factors and escalation of SME in Malaysia.  Journal of Social 

Science,  2(3), 74-80. 
C. Schwenk and C. Shrader (1997).  Effects of formal strategic planning 

on financial performance in small firms: meta-analysis.  

Entrepreneurship Theory and Practice, Spring, 1,  53-64,. 

Tybout, J. R. (2000).  Manufacturing firms in developing countries: how 

well do they do, and why?  Journal of Economic Literature,   

38(1),  31 

Weterings, A. B. R. and S. Koster (2005).  Inheriting knowledge and 

sustaining relationships: What stimulates the innovative 

performance of software firms in the Netherlands?  DRUID 

Academy PhD Conference, Aalborg, Winter. 

Yusuf, E. (2017). Influence of entrepreneurship education, technology 

and globalization on performance of SMEs in Nigeria, African 

Journal of Business Management, 11(15), 2017, 367 -374. 

 

  



140       Entrepreneurial Capabilities and Operating… 

  



 

INTEGRITY MANAGEMENT IN COLLEGES OF EDUCATION IN NIGERIA 

 

Adamu Nimfas Nujore 

College of Education, Zing, Taraba State, Nigeria 

anujore@yahoo.com; nujoreadamu@gmail.com 

+2347061955497 

 

 

Abstracts 

Integrity management in Colleges of Education is fundamental to the 

search for better teachers’ academic knowledge in the institutions. This 

paper reviewed more broadly, studies that examine the present 

academic climate, policies and practices, and their impact on academic 

integrity-related issues, whether staff and students in colleges of 

education today conceptualise integrity as comprising such wider 

attributes as personal and social responsibility. The study also examined 

researches and practices in the field of integrity conducted by renowned 

scholars to understand how the staff and students described integrity 

management in the colleges. The paper highlights the unique issues 

relating to academic integrity, and how integrity would be established 

in the students’ daily lives even after leaving the institutions. The review 

showed that integrity in the Collages is mostly taken as giving 

appropriate credit to students and staff in an examination or in a 

workplace respectively when credit is due. The paper submits that it 

worthwhile to think more broadly what else integrity means, discover 

the gaps in the understanding of integrity, and consider how best 

integrity could to taught in the colleges of education to prepare young 

teachers on training for future challenges of integrity and ethical 

problems. The study established that the key elements of integrity 

management could be used to ensure good quality academic standards 

in Colleges of Education in Nigeria. 

 

Keywords: Integrity, Colleges of Education, Higher Education, Personal 

and Social Responsibility, Qualitative Data, Survey 

Research, Nigeria 
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Introduction 

Creating and maintaining a culture of integrity management in Colleges 

of Education as in other higher educational institutions in Nigeria is 

fundamental to effective teaching, learning, and research. Integrity 

management in these Colleges is crucial to the pursuit of Teacher 

Education and other academic activities in the institutions.. According 

to some researchers (for instance, Abdulkareern, &  Alabi, 2004) 

integrity breaches in these colleges, make it difficult or even impossible 

for the institutions to be properly managed.  These challenges are 

informed by different factors some are peculiar to the institutions’ 

stake holders and so on. There is therefore a need for a unified view 

and holistic approach to achieving integrity in the colleges and indeed 

in the academic arena as a whole. 

According to Hallak and Poisson, (2007) integrity management 

encompasses the honesty involved in the academic conduct, ranging 

from teaching, learning, and assessment to the management of the 

educational process. This study seeks an explanation of integrity 

management that can guide teaching and learning in colleges of 

education. 

Essentially, integrity in academic settings is corrupted when 

some staff and students engage in faking academic credentials 

(certificates) including higher degrees  and other unfair or dishonest 

practices such as cheating in assessments, and unauthorised 

collaboration on assignments. Such instances of academic misconduct, 

according to Gallant (2008), undermine scholarship and compromise 

lecturers’ capacity  to assess students accurately. Moreover, Gallant 

(2008) observed that, these breaches of academic integrity wear away 

quality, “truth, academic freedom, courage, and the spirit of free 

intellectual inquiry” that are foundation of teaching/learning in the 

colleges (Gallant, 2008, p. 25). 

Given the importance of academic integrity, it is likely that the 

perception of a “cheating culture” in these colleges has sparked a 

growing concern and attention of stakeholders in the country. For 

instance, studies by Hallak and Poisson, (2007), as well as McCabe et 

al., (2012) have investigated students’ perception of academic integrity 
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in the contexts of copyright infringement, data fabrication and 

collusion, to develop effective strategies that promote academic 

integrity. As Saunders and Butts, 2011) rightly observed, there is 

relatively little research that considers integrity in colleges of education 

more broadly beyond its relation to academic misconduct. This paper 

also addresses that gap as well. 

 

Definition of integrity  

Integrity in relation to colleges of education and other higher education 

institutions can be conceived of in two ways. The first conception is 

that it signifies wholeness or completeness (Nillsen, 2007). The second 

meaning of the concept is soundness of moral principle and, 

specifically, uprightness, honesty or sincerity. However, the most 

common meaning of the word today seems to be the one emphasising 

moral principle.    

 In their researches, Tephens et al., (2000) and Nillsen, (2007) 

observed that the two meanings of the concept interact and shed light 

on each other and that each of the two meanings is essential for 

understanding the deeper meaning of integrity. For, instance, integrity 

according to Nillsen, (2007) has a broader connotation than merely 

referring to particular qualities such as honesty or sincerity, and this 

meaning originates from its suggestion of the idea that integrity in a 

person comes from the completeness of the person. In short, integrity 

means sincerity, honesty or some other such qualities in a person. 

This research, considers those qualities in relation to a larger 

whole such that integrity may have a moral and ethical connotation not 

only in relation to persons. In other words, if we turn to the concept of 

integrity in the education context, the issues that arise are not only, 

whether certain individuals are honest, or whether students cheat, but 

also, that there are broader issues, which include integrity in 

intellectual enquiry, integrity in teaching, integrity in staff conducts and 

integrity in which the colleges and indeed some higher education  

institutions present themselves to the world. 

 

 



144  Integrity Management in Colleges of Education… 

 

 Integrity in colleges of education 

In Nigerian, there are diverse views of the meaning of what constitutes 

academic integrity. These views as pointed out above are informed by 

different factors that are peculiar to the education stakeholders. The 

term according to Adeniyi, & Taiwo, (2011) encompasses the honesty 

involved in academic conduct, from teaching, learning, and assessment 

to the management of the educational process. The diverse views held 

include but not limited to: 

 

i. Inclusion: Academic integrity is most of the times, viewed based on 

the persons included in the required honest practices. For instance, it is 

usually held in relation to students and their academic conduct, with 

less emphasis on teachers, lecturers, or other staff members’ integrity. 

This view is widely held in all the sectors of learning: primary, 

secondary, and higher institution. 

 

 ii. Academic performance: In Nigeria, academic integrity is viewed in 

connection with assessment and particularly as a form of dishonesty in 

examinations (cheating, collusion, impersonation, bribery, and the 

likes). This view is incomplete as it focuses only on the students and 

predominantly on a particular form of assessment.  

 

iii. Behavioural: According to Olasehinde and Williams (2005), the 

perspective of academic integrity as a form of transparency and self-

discipline in any academic activity is required of all stakeholders 

(students, teachers, and administrators), (Adeniyi, & Taiwo, 2011). The 

rampant behavioural forms of the academic misconduct in relation to 

examinations were identified by Olajuwon, (2008) to include for 

instance, insulting/assaulting examination officials, irregular activities 

inside and outside the examination hall, smuggling in answers, 

contracting someone else to sit the exam (paying someone to sit in), 

refusing to submit the answer script at the end of the examination, 

impersonation, networking, dubbing (copying another’s written exam 

paper), taking in microchips (taking in notes/scribbles), leaking 

examinations, mass cheating, collusion, taking in notes/scribbles, and 
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exposure i.e. having access to the questions ahead of the examination, 

(Olajuwon, 2008. p. 23). 

 

iv. Climatic: The way things are done in the Nigerian educational 

context often raise critical question about integrity especially in relation 

to examinations but not in relation to other aspects of academic 

misconduct. This has presented the accepted   way of doing things in 

the Nigerian colleges of education and other educational systems which 

may not be entirely appropriate.  

 

v. Psychological perspectives of morality and motivation: According to 

Vardi, (2012) colleges of education in Nigeria, view academic integrity 

as more often related to cheating or misconduct in examination related 

issues and rarely on overall academic misconduct. However, this view is 

not ideal. Nigerian staff and students also need consistent education 

about what constitutes academic integrity (Vardi2012). 

 

vi. Punitive: There appears to be a shared perspective in some 

institutions that any aspect of academic misconduct that is observed 

should be punished. Also, there appears to be fewer consensuses on 

the need to understand the cause of such misconduct.  

 

Integrity in Inquiry and Knowledge 

Intellectual inquiry at both the students and staff level, according to 

Aluede, Omoregie, & Osa-Edoh, (2006), is the fundamental task of not 

only colleges of education but also of other higher  institutions in the 

country. The term intellectual enquiry is taken in a broad sense. It does 

not refer to only research (although it certainly includes it), but also 

refers to all types of teaching that seeks to create an atmosphere of 

enquiry in student learning and in the minds of students. This is the 

type of learning which continues to be, ideally, a characteristic of 

institutions of higher learning.  

Now the meaning of integrity as “moral” or “ethical” finds a 

place in a notion of academic enquiry, arising from the fact that the 

enquirer should be prepared to accept the results  of  the enquiry  
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regardless  of  his  or her  own personal interest  in  the outcome, 

submitting himself or herself to a larger whole and a wider judgment.  

For instance, just as ethical behaviour may require us to 

override our personal convenience and submit ourselves to a wider 

ethical reality, so an aim to enquire or attain knowledge may require us 

to submit ourselves to a wider ethical reality, and integrity in  the 

ethical  sense may arise by submitting ourselves to this reality.  

 

Integrity in Higher Education  

Gaining a broader and more in-depth understanding of a concept of 

Integrity in colleges of education can support the teacher education 

efforts to foster holistic student development and cultivate lifelong 

integrity that extends beyond the classroom in the form of personal 

and social responsibility. In their research paper, titled “College 

Learning for the New Global Century”, Colby et al., (2003), advocate the 

development of personal and social responsibility as an essential 

learning outcome in the colleges and Universities.  

This assertion was affirmed in Dey and Associates’s (2008) 

campus climate survey of 23,000 students and 9,000 teaching and non-

teaching staff of 23 colleges of education and universities in which, the 

investigators reported strong agreement among the respondents that 

personal and social responsibility should be a major focus of colleges of 

education and universities. Certainly colleges of education, universities 

and other higher education   play a critical role in the determination of 

good citizens who will be the leaders of tomorrow (Colby et al., 2003, 

p.89). Thus, the civic responsibilities of these institutions, not only 

include guiding students’ intellectual development, but also teaching 

students to use knowledge to responsibly pursue ends larger than the 

self. 

In their commitments on educating students for personal and 

social responsibilities, Sullivan, (2009) outlined five key elements of 

integrity to include: 

 

i. “Striving for excellence: developing a strong work ethic and 

consciously doing one’s very best in all aspects of college; 
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ii. Cultivating personal and academic integrity: recognizing and acting 

on a sense of honour, ranging from honesty in relationships to 

principled engagement with a formal academic honour code; 

 

iii. Contributing to a larger community: recognising and acting on one’s 

responsibility to the educational community and the wider society, 

locally, nationally, and globally; 

 

iv. Taking seriously the perspectives of others: recognising and acting 

on the obligation to inform one’s own judgment; engaging diverse and 

competing perspectives as a resource for learning, citizenship, and 

work; 

 

v. Developing competence in ethical and moral reasoning; developing 

ethical and moral reasoning in ways that incorporate the other four 

responsibilities; using such reasoning in learning and in life,” (Sullivan, 

2009, p.56). 

In line with these dimensions, integrity can be viewed a connection to 

ethical responsibilities, to the self and others”.  

 

Integrity beyond Higher Education 

According to Colby et al., (2003) and Sullivan, (2009), students’ integrity 

has meanings beyond academic contexts of colleges of education. A 

study by English et al. (2012), particularly related to this assertion. In 

the study, the author engaged both undergraduate and graduate 

student to rank integrity/honesty out of 26 workplace qualities. The 

respondents ranked integrity/honesty as the most needed quality for 

employment. 

In developing future leaders, (Rujoiu and Rujoiu, (2014) opine 

that colleges of education and other institutions, provides a fertile 

ground for promoting ethical and moral values that are eventually 

transferable to the workplace. Values related to honesty in academic 

settings, for instance,  claiming credit only for work personally 

completed can similarly be applied in the professional settings (Rujoiu 

and Rujoiu, 2014). 
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To these ends, the current study considers how students 

perceive integrity to be applicable in workplace contexts. This integrity 

issue is highly relevant assuming that preparing students for life after 

graduation is a fundamental aim of colleges of education, and that 

personal and social responsibility simultaneously call for acting on one’s 

responsibilities toward a wider community.  

In similar vein Bertram, (2008), investigates how undergraduate 

and graduate students from the higher education institutions regard 

integrity to be specifically shown in their academic lifeas well as how 

they imagine integrity would be established in their lives after 

graduation from the institution. One graduate student in all years of 

study between the ages of 19 and 38 were recruited through email 

requests by the author.  

The sample was selected on the basis that respondents were 

current students at the university. The study aims to define and 

understand integrity from the student’s perspective, as part of 

identifying the goal of higher education to help students develop strong 

personal qualities and character crucial for their effectiveness and 

success in the future. The participant, defined integrity as, “taking 

effortful steps and measures to “ensure that work is original and not 

copied from others” and “acknowledging the sources of [one’s] ideas” 

(Bertram, (2008 p.16). 

The Participants added that academic integrity such as “no 

cheating” in examinations and assignments, including “no 

communicating with each other during the final exams” and completing 

work such as take-home assignments “on their own without assistance 

from friends”, “no asking someone else to complete an assignment on 

their behalf”, and “following instructions on assessments, for instance, 

“no discussing or collaborating” and the likes demonstrate integrity in 

higher education. 

Cornelius, Wallace, and Tassabehji, (2007), in their study on 

participants’ perception of academic integrity in premises beyond the 

institutions list, “no manipulating data, being honest with one-self and 

others, fulfilling group work commitments, maintaining moral ethics 

and holding true to one’s beliefs and ideals, upholding a strong work 
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ethic, going against conventions, and reporting ethical violations as 

indices of integrity.  

In their study also, Dey and Associates (2008) investigated the 

issue of scientific integrity in the form of “using ethical methods to 

complete [one]’s experiments, even if it is harder”, Participant also 

suggest that students should demonstrate integrity by being “truthful 

and honest about [their] actions and words”, as well as “being open 

and honest” with themselves and toward others. For instance, this may 

be displayed through “giving [one’s] honest stances on issues, even 

when doing so requires more work and persuasion to be done” (Dey 

and Associates, 2008, p.49). 

In the same vein, English, Manton, Sami and Dubey, (2012) 

conducted a study on maintaining moral ethics  and holding truth to 

one’s belief and ideals. In the study,  participants responses revealed 

that integrity in academic settings is associated with maintaining moral 

ethics through no compromising [one’s] conscience, no yielding to peer 

pressure in circumstances where honesty is easily compromised, and 

being consistent with both an objective moral standard and subjective, 

personal morality in the face of opposition (English, Manton, Sami and 

Dubey, 2012, p. 21). In addition, participants opined that integrity is 

demonstrated by holding true to one’s beliefs and ideals based on 

knowledge and instinct, as illustrated in a personal experience shared 

by the participant:  

In a study upholding a strong work ethic,  Han and Jeong, 

(2014), perceived integrity to be demonstrated through a strong work 

ethic, as manifested by committing to one’s academic responsibilities. 

For example, the participant in the study noted that: higher education 

institutions test integrity constantly in showing up for classes, or doing 

the work assigned diligently, even in how one conducts himself with 

professors and classmates, pushing yourself to do more when you 

know you can do better.  

The courage to “go against conventions if necessary” and 

“explore areas that may be sensitive or ‘hard”’ are highlighted by 

Kwong, Mark, and Wong, (2010,) as element of integrity. The 

researchers, perceived integrity to include internal whistleblowing, 
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such as “reporting someone who has cheated in an examination” 

(Kwong, Mark, and Wong, (2010, p.19)  

 

Integrity in a Workplace  

In their study of integrity in a work place context, Hallak, and Poisson, 

(2007) project  integrity in a workplace setting as relating to themes 

such as giving credit where it is due and not taking credit for work that 

is not theirs, being honest with others (for example, [describing] 

personal qualities truthfully during a job interview), holding true to 

one’s beliefs and ideals, (for instance, being true to their values at the 

workplace) and upholding a strong work ethic for (instance adhering to 

a rigorous work ethic such as being honest in their professional work), 

not cutting corners and not sacrificing honesty and hard work for other 

methods of career advancement. However, the study by Hallak, and 

Poisson, (2007) discusses integrity in the workplace to include power 

and responsibility and its implications, professionalism, and 

representing or being loyal to an organisation.  

Integrity in the workplace is also defined by Nillsen, (2005) as 

exhibiting professionalism in their areas of work. professionalism used 

here, relates to adhering to professional ethical principles in carrying 

out fair and just practices in their work life ( Nillsen, 2005). On the issue 

of loyalty to organisation, Palanski, and Yammarino, (2007) view 

integrity to be shown through  behaving, performing jobs after 

graduation by putting the interest of their organisation first before 

themselves, and aligning their actions with what the organisation 

intends to achieve” (Palanski, and Yammarino, 2007). To these authors, 

integrity is associated with abiding by the values of an organisation with 

which they are affiliated and representing the organisation in a positive 

light. 

 

Developing Students Integrity in Higher Institution 

Many researchers for instance, Bertram, (2008) and Kwong et al., 

(2010), have revealed that institutions’ students conceived of integrity 

beyond academic misconducts enumerated above.  Even though, these 

themes dominate the general academic integrity literature. Several of 
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the themes resurfaced in the participants’ discussion of howstudents 

display integrity, suggest that the notion of academic integrity are 

potentially transferable to workplace.  

According to them students also recognised that using their 

knowledge and skills to positively impact society after graduation 

demonstrates integrity. The participants further allied integrity with 

holding true to one’s beliefs and ideals in the face of opposition. 

 

Promoting Students’ Development of Moral Judgement 

Critics, for (instance Sax, 2000; Kezar 2004) have noted that the role of 

colleges and other higher education in developing students’ civic 

responsibilities has often been compromised and that ethics and 

education have not always been successfully integrated in higher 

education curriculum. in these institutions for example, content on 

ethics has being found to be lacking, (Haas, 2005).  

According to Bronk, (2012) developing students’ holistic moral 

reasoning beyond good academic conduct assumes particular 

importance, especially as education and support from mentors may 

promote students’ development of moral judgments and noble 

purposes in life.  It is thus necessary for educators to (re)consider 

integrity more broadly and guide students to think about integrity more 

deeply (Jeon, 2014). For instance, although being true to one’s thinking 

lies at the core of intellectual integrity (Elder and Paul, 1998), the open-

mindedness to evaluate competing views, as well as the willingness to 

revise one’s views where warranted, are also key to critical thinking. 

As colleges that train teachers and indeed universities that 

produce educators, should aim to expose students to diverse ideas, 

challenge their unquestioned assumptions, and encourage them to 

think analytically in order to develop a mature identity grounded in 

integrity and rigorous thinking (Colby and Sullivan, 2009).   

In addition, it is imperative for teachers with integrity to guide 

students who are future teachers to deepen their ethical reasoning 

because students who engage in academic dishonesty are often more 

likely to continue with such misconduct in the workplace (Rujoiu and 

Rujoiu, 2014). The importance of an early start in equipping students to 
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manage ethical dilemmas is that when their integrity is tested it could 

be potentially, compromised. Therefore integrity can be embedded into 

higher education curriculum to enable discussions on ethical values 

practices, in the classroom, role modelling, and standards of integrity in 

classroom. According to  Bebeau and Thoma, (1998) as well as  

Löfström et al., (2015), a well validated ethics curriculum can also help 

in building students’ profession- specific ethics expertise and assessing 

relevant outcomes. 

According to  Palanski and Yammarino, (2007) educational 

institutions can also examine how integrity at the individual level can 

be applied to higher organisational levels in order to develop a multi-

level model of integrity like championing organisational virtues that 

promote structural and ethical integrity based on coherence, 

consistence, and moral soundness. In his corroboration of the above 

assertion, Young, (2011) opined that colleges of education and 

universities may be able to nurture integrity in students more 

effectively when it is validated in the institutions curriculum. For 

instance, the curriculum of colleges of education and universities may 

be able to nurture integrity in students more effectively when it is 

validated in the institutions curriculum. for instance, the curriculum of 

colleges of education  may unveil a series of personnel qualities 

including integrity, which is the major focus of colleges of education, 

(Dey and associates’,2008) .      

 

Conclusion 

The study established that the key elements of integrity management 

could be used to ensure good quality academic standards in Colleges of 

Education in Nigeria. 
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Abstract 

Online teaching had become the new normal since the advent of the 

current pandemic. Covid has brought a new dimension to teaching and 

learning, through the use of internet or electronic media facilities. This 

method of instruction however comes with its challenge even for 

schools that have been test running this in the past. This paper tries to 

examine teachers’ perception of the challenges that comes with the 

adoption of electronic media as a medium of instruction in the period of 

school closure. A total of 356 students and 132 teachers from a 

population sample of 3241 students and 197 teachers respectively 

participated in the study. The electronic teaching questionnaire (ETQ) 

was used to measure teachers’ perception to the use of elctronic media 

platform. Three research questions where drawn to answer the 

objectives of the study.  The descriptive design method of data analysis 

in form of mean and standard deviation were use to answer the 

research question.  Findings from the study indicated that although 

various electronic media platforms are available for these schoolsbut a 
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lot of challenges comes with its utilization from both teachers and 

students. The study therefore recommends that government should 

provide schools with ICT related facilities to help them explore electronic 

media resources. It also recommends that teachers should go for in-

service training to be acquainted with new educational media 

resources. Teachers should also work closely with students when 

designing, improvising and utilising educational media resources in 

teaching and learning in schools  

 

Keywords: Online Teaching, Pandemic, School Administrators, 

Electronic Media, Study Platform. 

 

Introduction 

Teaching and learning is an important process for development of man 

and affects society when both the teachers and students actively 

participate in the process. Well planned and properly directed 

education is a key to success and progress of a nation. No nation can 

boast of being buoyant in knowledge and skill without integrating 

technology in their educational system(Kipsoi, 2012). Most of the 

developing countries are still characterized by the traditional chalk and 

talk method of instruction which makes learning ineffective and deny 

learners the opportunity to apply the skills learned in the actual 

situations (Kisanjara & Tossy, 2017). Today, we live in a world of 

technological revolution where almost everyone associates with 

technology. The expansion and dominance of electronic media is 

increasing globally. one of which is the influence of e-learning in 

educational systems(Adomi, 2010).  
The 2019–2020 corona pandemic has affected educational 

systems worldwide, leading to the near-total closures of schools, 

universities and colleges. At the middle April 2020, approximately 1.723 

billion learners have been affected due to school closures in response 

to the pandemic. According to UNESCO monitoring, 191 countries have 

implemented nationwide closures and 5 have implemented local 

closures, impacting about 98.4 percent of the world's student 

population. School closures impact not only students, teachers, and 

families, but have far- reaching economic and societal consequences ( 

Ikokoh, Ogette, Isegbe, Oyidiya, Aliu-atibagbola & Oyetola,2020). 

School closures in response to COVID-19 have shed light on various 
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social and economic issues, including student debt, digital learning, 

food insecurity, and homelessness, as well as access to childcare, health 

care, housing, internet, and disability services (Mustafa, 2020). To 

mitigate the effect that school closure may cause on both students and 

the society at large, the federal government and state governments 

have proposed the use of Electronic media platforms temporarily  

Implementation of appropriate electronic media will provide 

the stimulation that can motivate learners. The media used by the 

teacher will draw the willingness of students to follow the learning 

seriously. Eze, Chinedu & Bello (2018), suggests that teaching is any 
form of communication media that can be used to pass information 

from the source to the learners who aim to stimulate them to 

participate in learning activities. Electronic media also serves to provide 

reinforcement and motivation. According to Ajadi, Salawu & Adeoye 

(2008), electronic media is anything that can be used to deliver a 

message from the sender to the receiver so that it can stimulate the 

mind, feelings, concerns and students’ interest in the learning process. 

On the other hand, the task hobbled by a teacher in delivering learning 

materials will be greatly assisted by the use of media. According to 

Ayodele, (2007), media education is complementary tools used by 

teachers or educators in order to communicate with students or 

learners. Ayodele, (2007) also states that educational media are tools, 

methods and techniques used in order to further the communication 

and interaction between teachers and students in the educational 

process in the school. However, developing countries such as Nigeria 

have been experiencing challenges in the use of ICT driven platforms.  

Therefore, it is necessary to ascertain the nature of these 

challenges in the school system where it has become a set of tool used 

by teachers for enhancing learning ability and improving academic 

achievement. Therefore, the major thrust of the study is to identify the 
teachers’ perceived challenges of using electronic media in teaching 

public secondary school Subjects in Nigeria.  

 

Theoretical Framework 

The theoretical framework of this study was based on learning theory 

of by Walklin (1982) in Rugut & Role (2016). The theory holds that 

media resources have the following instructional benefits which can 

highly increase effectiveness of teaching and learning. Media resources 
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brighten up presentation, help to attract and maintain attention, 

substitute for the real thing which may be unavailable or too large to 

bring in the classroom, help to form a focal point, arouse interest, 

invoke co-operation, challenge within the limit of learners’ ability, help 

to explain words, give an accurate impression of the concept, illustrate 

relationships, stimulate imaginations, consolidate what has been 

learned and, save teaching time. According to Ajisafe (2014), media 
resources have a profound effect on the learning process. He asserted 

that televisions, films, video and audio presentations, computer 

programmes, the internet and interactive video develop students’ new 

vocabulary, expand the knowledge of people, places and things and 

form opinions and attitudes in learners. 

 

Effectiveness of Some Electronic Media Platforms: A Review 

Approach to learning through electronic media has been a part of a 

strategy that uses technology to facilitate teachers and students in the 

learning process. There are different electronic media platforms which 

can provide materials on the subject being taught. Various electronic 

media platform are used to deploy some teaching materials, assign 

tasks for students, and upload the students’ scores (Alimin, 2019).  

Education has begun to adapt to the ever- changing trend of emerging 

technologies through distance learning and online platforms (Hodge & 

Harman, 2013), as well as the use of educational apps in higher 

education. There is increased pressure to provide academically diverse 

and competent students to improve performance with the delivery of 

science, technology, engineering, and mathematics (Israel, Marino, 

Basham, & Spivak, 2013). Besides performance, some online platforms 
have been designed to provide free and flexible access to learning.  

Some of the platforms are: 

 
Whatsapp: This is a free messenger application that works across 

multiple platforms like iPhone and android phones, and this application 

is being widely used among undergraduate students to send multi-
media messages like photos, videos, audios along with simple text 

messages. Since internet facility is required for using WhatsApp, lots of 

information can also be accessed in real time, and sharing that 

information through technology which is both instantaneous and 

convenient (Gon & Rawekar, 2017). WhatsApp messenger has the 
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following collaborative features: Multimedia which allows the user to 

exchange videos, text messages, images and voice notes, group chat 

which supports the interaction of up to 50 group members and can 

share unlimited messages. The application uses 5G/3G/EDGE internet 

data plan or Wi-Fi to ensure continuous data transmission across 

platforms, cross platform engagements, which interact with different 

devices (personal digital assistants, Smart phones, Galaxy tablets) can 

message one another through various media (text messages, pictures, 

videos, voice notes), offline messaging, which saves messages 

automatically when the device is off or outside coverage area at cost. 
There is also an emerging evidence that these Apps have a significant 

potential to support the learning process and has major implications on 

pedagogies, allowing direct access to lots of online resources, more 

focus on student’s creativity, autonomy and responsibility on one’s own 

learning (Gon, Kolkata & Rawekar, 2017) 

 

Edmodo: Edmodo is a global education network that helps connect all 

learners with the people and resources needed to reach their full 

potential. Edmodo gives teachers the tools to share lessons, keep 

parents updated, build a vibrant classroom community and works via 

effective content-management systems and integrated learning 

(Alqahtani, 2019). Edmodo is free and secure, and it offers services for 

teachers, students, and parents. It provides a safe and easy way for 

users to connect, collaborate, exchange ideas, and share educational 

content. Teachers can use their online accounts to provide lessons to 

learners. The Edmodo network offers three types of accounts (for 

teachers, learners, and parents), and each relevant stakeholder group 

uses the network to meet its needs within its areas of interest (Ekici, 

2017; Nazire, Orhan & Deniz, 2010). This network allows for the use of 

the so-called flipped classroom – an instructional model that is meant 
to make the best use of cutting-edge technology such as the Internet. 

Using this model, teachers plan lessons for students that include video 

and audio files, as well as other resources. In flipped learning, students 

learn the materials at home (or anywhere else) via computer, 

Smartphone, or tablet; they then attend the course, during which time 

they engage in discussions, projects, and training rather than lectures 

(Fernandez, Simo, & Sallan, 2009)  
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Zoom: Zoom is a video conferencing platform that allows for both video 

and audio conferencing. For students who don’t have access to 

computers at home, but do have a phone, they can call in to join the 

meeting! Zoom’s free license allows you to have an unlimited number 

of video meetings that up to 100 students can join. There is also a chat 

feature that would allow your students to ask you questions while you 

are presenting  (Sayem, Taylor, Mcclanachan, Umme & Mumtahina. 
(2017). It is easy to use video conferencing program that allows for 

multiple participants, audio and video sharing, screen sharing, working 

on a whiteboard and recording. Zoom platform has a variety of tools 

that can help you fill up the gaps between traditional face-to-face 

classroom teaching and synchronous online lectures (Abdulsalam & 

Balogun, 2017). Zoom can be used to do many things outside of a 

regular classroom like meeting with group members for projects and 

assignments, working on homework with classmates, recording a 

presentation, scheduling online tutoring and hosting a meeting for a 

club, school or organization 

 

TV Station: Television stations provide a combination of sound and 

imagery which renders it a powerful aid to learning. A review of 

research by Stipp (2003) shows that adding sound to still pictures 

results in greater learning than merely adding motion. That is, the 

combination of sound and either still or moving images is more 

effective than just making still images move. In most cases, the content 

is designed with a specifically educational intent, and provided to 

educators with supporting educational resources like teacher guides 

and student activities (Saltrick, Honey & Pasnik., 2004). One of 
television’s most obvious characteristics is its visual aspect. Humans 

intuitively grasp the power of images to convey meaning. Since viewers 

have limited control of the flow of information, comprehension is 

importantly linked to their ability to stay engaged with the medium. 

Research has shown that seeing is remembering, too. Marshall (2001) 

concludes that people will generally remember, 10% of what they read, 

20% of what they hear, 30% of what they see and 50% of what they see 

and hear. This shows that the TV stations provide students with a 

learning experience close to the physical classrooom engagement with 

teachers in the classroom where learners can see and hear their 

teachers 
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Google classroom: Google Classroom is an internet-based service 

provided by Google as an e-learning system (Martínez-Monés, Reffay, 

Torío, & Cristóbal,2017). This service was designed to help teachers 

create and distribute tasks to the students virtually. Users of google 

classroom are required to have a google account to enable 

themconnect and access resources on the platform. In addition, Google 

Classroom can only be used by schools that have Google Apps for 

Education. Google Classroom was used to facilitate the interaction of a 

professor or teacher with a student or students in the virtual world (Liu 

& Chuang, 2016). Lecturers freely hand out a scientific assessment and 
provide an independent assignment to the students (Wijaya, 2016). In 

addition, professors can also open space for online discussion for 

students. Google Classroom utilization can be made through multiple 

platforms, i.e., through computers and mobile phones. Some of its 

features that make it effective as an instructional media are: quick and 

convenient setting, time saving, increase in cooperation and 

communication, centralized data storage and quick sharing of resources 

 

Google Meet:  Google Meet is a central part of G-Suite for Education. In 

early April 2020, Google integrated Classroom and Meet, allowing 

teachers to access both tools in one place. Teachers can use Google 

Meet to connect with their students using Meet links, which act as a 

dedicated meeting space for each class in remote learning 

environments. During this corona virus crisis, Google has also 

added access to premium Meet features at no cost to schools until 

September 30, 2020. As a result, teachers can hold lessons for up to 

250 students at one time. They can also live stream for up to 100,000 

viewers within the school’s domain, record meetings, and save those 

meetings to Google Drive. Google Classroom has many built-in ways to 

communicate with your students. This includes emailing student or 
guardians, creating posts, questions, assignments and quizzes. You can 

link to any page on the web, and you can upload any file to share 

information. 

 

Statement of the Problem 

In Nigerian secondary schools, the use of the conventional method 

makes product of these schools unable to compete nationally and 

internationally in terms of knowledge acquisition compared to their 
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counterparts in private secondary schools. This problem emanated 

from the numerous challenges and obstacles on the use of electronic 

media in secondary schools. These challenges are broad based from 

technological, organisational and pedagogical in nature. To meet the 

global educational requirement, Nigeria in the past has adopted the 

use of electronic media in form of ICT to deliver educational content 

and also support compliment the conventional method during this 

transition stage. The pandemic has thrown new challenges to 

educational sector which has prompted the sudden adoption of 

several platforms for teaching and learning. 

Several electronic media platforms and strategies for the 

students have been proposed. However, there have been serious 

challenges with the use of these electronic media application in 

developing country like Nigeria. This study is instituted to investigate 

some of the challenges common with the use of electronic media in 

delivering school curriculum content in public secondary schools in 

Nigeria.  

 
ResearchQuestions 

The study sought to answer the following research questions: 

1.What are the challenges of integrating electronic media applications 

into secondary schools in Nigeria ? 

2. What are the electronic media platforms available to secondary 

school teachers for curriculum implementation? 

3. To what extent are the available electronic media facilities utilized by 

teachers during this period of school closure in Nigeria? 

 

Methodology 

This study employed a descriptive survey research design method. A 

multi-stage sampling technique was used to select the study 

participants.  

Firstly, the states were first stratified to the 6 geo political zone. 6 

public secondary schools were selected by purposive sampling 
technique from 6 states Lagos, Kaduna, Abia, Cross Rivers, Bauchi and 

Borno State randomly selected. The Steely Yamane’s formula  in 

Neilson,( 2011) was applied with 95% confidence level and 0.05% 

allowed error to determine the sample size of 356 students and 132 

teachers from a population sample of 3241 students and 197 teachers 
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respectively. The participants were purposively selected on the basis of 

those who have electronic devices for teaching and learning during the 

school closure. 

Two questionnaires titled “Questionnaire on Electronic 

Teaching” was drawn, one for the teachers and another for the 

students.  The questionnaire was self developed and was classified into 

two sections. Section A contained the demographic information about 

the respondents. Section B contained 25 items. Item 1-7 contained a 

structured response items on challenges associated with the use of 

electronic media by students in public Secondary Schools and was on a 
five point Likert scale and item 8-25 contained a structureed response 

items on challenges, types and utilization of electronic media devices by 

public school teachers and was also on a five point Likert scale. This was 

administered and retrieved through the use of Google form due to 

school closure in some states across the country and the distance 

between the researchers and the respondent. The reliability of the 

instrument was determined using the Pearson Product Moment 

Correlation. A reliability coefficient of 0.88 was obtained, an indication 

that the instrument was reliable for data collection. 336 and 183 

responses were retrieved from the students and teachers respectively 

and used for computation. The data collected was analyzed using 

frequency distribution, mean and standard deviation to analyze the 

study variables of electronic media challenges, available platforms and 

utilization 

 

Results 

 

Research Question 1: What are the challenges of integrating electronic 

media applications into secondary schools in Nigeria? 
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Table 1: Studets’ responses on Challenges of electronic media 

applications 

S/N VARIABLES MEAN 
(	
) 

SD DECISION 

1 The Electronic media platforms for 

learning has been very effective 

2.43 1.36 Disagree 

2 The time for students teacher 

engagement is sufficient  

2.51 1.45 Somewhat 

Agree 

3 I am able to log in as often as I need 

to during engagement with the 
students 

2.44 1.37 Disagree 

4 I enjoy the lessons more than when 

it was a face to face class 

2.23 1.41 Disagree 

5 This method of instruction should be 

continued after the pandemic 

2.44 1.44 Disagree 

6 I have regular access to internet 

facilities like phone and data 

2.43 1.45 Disagree 

7 I am online throughout the period 

the class is in session 

2.44 1.46 Disgree 

 Cummulative mean 2.43 1.43 Disagree 

 

Table 1 shows that most of the respondents disagreed to item 1,3,4, 5,6 

& 7 with a mean rating ranging from 2.23 to 2.44 with the exception of 

respondents whose response to items 2 was somewhat agree with a 

mean of 2.51. 

  

Table 2. Teachers’ responses on Challenges of electronic media 

applications 

S/N                         Statements MEAN 
(	
) 

SD DECISION 

7 The Electronic media platforms for 

teaching has been very effective 

2.63 1.42 Somewhat 

Agree 

8 I have sufficient time to prepare 

media-based instructional materials 

 

         

2.23 

 

1.37 

 

Disagree 

9 I am able to log in as often as I need 

to during engagement with the 

 

2.51 

 

1.38 

Somewhat 

Agree 
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students 

10 Learners exposure to e-learning 

through the electronic media 

platform improve their performance 

 

2.27 

 

1.43 

Disagree 

11 My students are able to connect 

every time we have class 

2.43 1.48 Disagree 

12 I have regular access to internet 

facilities like phone and data 

2.56 1.47 Somewhat 

Agree 

13 All my students are online 

throughout each engagement 

2.42 1.45 Disagree 

14 There is adequate internet facilities 

in the school 

2.33 1.33 Disagree 

 Cummulative Mean  

 

2.42 1.44 Disagree  

 

In Table 2, most of the respondent disagreed with a mean rating 

ranging from 2.23- to 2.42. However, respondents somewhat agreed to 

items 7, 9 & 12. The cummulative mean of the respondent is disagreed 

which means that there are challenges of integrating electronic media 
applications into secondary schools’ education in Nigeria 

 

Research Question 2: What are the electronic media platforms 

available to secondary school teachers for curriculum implementation? 

  

Table 3: Teachers responses on available electronic media Platforms 

S/N VARIABLES MEAN 
(	
) 

SD DECISION 

15 Zoom 3.32 0.63 Agree 

16 WhatsApp 4.41 0.52 Agree 

17 Google Class 2.47 0.71 Agree 

18 Edumodu 3.21 0.77 Agree 

19 Google Meet 3.32 0.62 Agree 

20 Others 3.52 0.67 Agree 

 Cummulative 

mean 

3.64 0.66 Agree 
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Others include Google hangout, face book, etc 

 

Table .3 shows a mean score rating ranging from 3.21 to 3.52, indicating 

that all the respondents agreed that diverse electronic media platforms 

are available to secondary school teachers for curriculum 

implementation? 

 
 Research Question 3: To what extent are the available electronic 

media facilities utilized by teachers during this period of school closure 

in Nigeria? 

 

Table 4: Teachers responses on utilization of electronic media facilities 

 VARIABLES MEAN 
(	
) 

SD DECISION 

21 My class is lively whenever we 

are on 

2.43 1.42 Disagree 

22 The slow learners are 

incorporated in this scheme.  

2.38 1.51 Disagree 

23 I have been using electronic 

media platforms for 

computing continuous 

assessment  

2.84 1.52 Somewhat 

Agree 

24 I have used electronic media 

platforms to administer 

examination 

3.52 1.45 Somewhat 

Agree 

25 I have been using it to 

administer group project for 

my students 

2.40 1.63 Disagree 

 Cummulative mean 2.47 1.48 Disagree 

 

As shown in Table 4, the five items were recorded less than the cut-off 

point of 3.50. This indicated that electronic media facilities were 

poorly utilized by secondary school teachers during the period of 

school closure in Nigeria. 
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Discussion of Findings 

1. The study found that there are challenges with integrating 

electronic media applications into public secondary school 

education in Nigeria. The use of these platforms for teaching have 

not been very effective and cannot boast of an improvement in 

academic performance. This is because electronic media 

platforms that were majorly used by these schools are not 

capable of stimulating learning compared to the offline or 

physical approaches. Its inability to keep students engaged with 

activities in real time decreases the students’ attention spam and 

makes the learning process bored.  

2. The results also show that although there are various electronic 

media platforms like zoom, edmodo, google classroom etc. 

School closure has left schools with no choice but to engage 

students through these media to compensate for lost time  

3. The study found that the utilization of available electronic media 

platforms in teaching and learning in public secondary schools’ 

subjects is low. This could be due to shortage of qualified staff, 

disruption and network failure, cost of data for internet 

connectivity and high cost of acquisition of electronic media 

facilities. This is also in agreement with the work of Ajisafe (2014) 

who carried similar study in colleges of education where he 

stressed that some of the constraints to effective utilization of ICT 

tools in instructional delivery are the quality and creativity of the 

teachers. 

 

Conclusion   

Teachers’ perceived challenges of using electrotronic media platforms 

have been examined. Result from the study showed that there are 

various challenges with the adoption of electronic media platforms for 
teaching and learning in the era of school closure resuting from the 

outbreak of COVID-19. Results of the study showed that all teachers 

had negative perceptions towards the use of electronic media in 

teaching and learning in Nigerian public schools during school closure 

 

Recommendation 

Based on the findings of this study, the following recommendations 

were made: 
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1. The government and her agencies should support public schools 

by providing elctronic media facilities. 

2. School leaders should provide the opportunity for all teachers to 

be trained and be able to utilize all available instructional media 

collection so that they can deploy their skills in period of school 

closure like we have currently. 

3. Teachers should also work closely with students when improvising 
and utilising educational media resources in teaching and learning 

in schools. 
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Abstract 

Dropout is a major problem affecting the educational sector not just in 

Nigeria, but the world at large which has resulted to wastage in the 

educational system. The study therefore, examined dropout rate of 

undergraduate students in public universities in Nigeria using University 

of Benin as a case study looking at 2018/2019 academic session. The 

study is a descriptive design using the ex-post- facto. The population of 

the study comprised three thousand four hundred and sixty-six students 

from the fourteen faculties in University of Benin. Thirty percent each, 

amounting to five thousand nine hundred and forty students from five 

faculties (three science and two humanity based faculties) was 

randomly selected as sample for the study. Three research questions 

were raised to guide this study. Final year students’ enrolment and 

senate approved result for 2018/2019 academic session from the 

University of Benin, Nigeria were collected from the Academic Planning 

Division of the University and used for the study. Descriptive statistics 

such as percentage was used to answer the research questions raised 

for the study. The findings revealed that the dropout rates was high in 

University of Benin across faculties; among male undergraduate 

students and humanity based programmes as the percentage drop out 

of students was over 20%. The study therefore recommended that the 

university management should be reduce admission quota and increase 

cut off marks to give room for the best and serious students to be 

admitted in other to reduce students- teacher ratio there by making 

teaching and learning effective and reducing the rate of students 
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dropping out. Also, opportunities for Student Work/Study Programme 

should be increased to enable students with financial constraint to 

continue their programme instead of dropping out of school, awards 

and scholarship should be given by cooperate organizations/ 

government/individuals to deserving students to encourage them in 

their studies.  

 

Keywords: Dropout rates, Undergraduates, Public universities. 

 

Introduction 

Education is a vital tool for the development of a nation; its role cannot 

be over emphasized with regard to human capital development and 

national growth. It is a training centre   such as schools/skill acquisition 

centers’ where individuals who are ready and willing acquire relevant 

technical, vocational skills and knowledge that can make them relevant 

and functional in the society. Positive values, attitude needed for 

human relation and balanced social life are acquired especially in 

universities. For optimal development to be obtained, concerned 

efforts have been made to improve on the management of the 

educational sector especially the university. To this effect, the 

university education has been given special attention in order to 

develop and produce highly skilled manpower that will contribute 

meaningfully to the economic, social and political growth of the 

country. Blaike (2002) asserted that in order to attain these, universities 

offer several programmes with a focus of producing high qualified 

manpower through adequate supervision by National Universities 

Commission (NUC). The NUC carried out supervisory functions through 

the accreditation process where resources (manpower, facilities, 

finance, curriculum etc.) are inspected in line with the laid down 

guidelines as stipulated in the Benchmark Minimum Academic Standard 
(BMAS). However, inadequate provision of some of manpower 

(academic staff), infrastructural facilities, finance etc may result to 

production of poor output. Bello-Osagie (2012) posited that large class 

size due to increase teacher- students ratio will result to the class been 

filled with repeaters and carry over students as some may even drop 

out of school. 

 Dropout in schools has to do with untimely withdrawal of 

students from school. It is the premature withdrawal of students from 
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school without obtaining any certificate of graduation (Ajaja, 2012). 

According to Oyetakin and Odunayo (2013), dropout is the premature 

withdrawal of a child or students before completion of the prescribed 

courses. Dropout has been a universal issue confronting the 

educational system as shown in the findings of Mohsin, Aslam and 

Bashir (2004);Pierrakeans, Xenos, Panagiotakopouls and Vergidis 

(2004); De Cos (2005); Bridgeland, Dilulio and Morison (2006); Oghuvbu 

(2008); Staiculescuand Richiteanu-Nastase(2018) and Abolo (2019). In 

Nigeria, dropout has been a major problem in our educational system 

since independence (Fafunwa in Ajaja, 2012). 
 Dropouts in universities refers to students that terminate their 

education before graduation due to various reasons such as ill health, 

failure to cope with the stress of studies thereby resulting to students 

being placed on probation-withdrawal or having carry-overs. Lack of 

finance, pursuit to get more money outside school, examination 

malpractice, could also be causes of dropout among students. 

Frendenberg and Ruglls (2007) identified twenty four factors which 

were classified under family; community and school clusters 

responsible for students dropping out of school. The major reasons for 

dropout in schools in Nigeria as postulated by Ajaja (2012) are: poor 

educational background of parents, inability of parents to pay school 

fees, failure in school examination, poor state of school facilities, 

unemployment of graduates and broken homes. 

 Dropping out of school has a lot of consequences to the 

students and the societies at large. These dropouts cannot be gainfully 

employed thereby resulting to living in abject poverty. Involvement in 

early marriage, unwanted pregnancy which often results to single 

parents predisposes the students to dropouts. These dropouts are most 

likely to be involved in criminal activities and as such constitute a 

proportion of the nation’s population in correctional homes. 
 Dropout rates are common phenomenon among the different 

levels of education and it cuts across gender, programmes, faculties 

and disciplines. Researchers have revealed that dropout among 

students was a prevalent in the higher educational system but at 

varying degrees and has been on steady increase Nakpodia (2010); 

Ajaja (2012); Arowolo, Arowolo & Adaja (2016) and Abolo (2019). 

Studies have further showed that dropout rates were higher among 

male students compared to female students Okeke, and Ekperigin in 
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Nakpodia (2010) and Arowolo, Arowolo & Adaja (2016). This 

contradicted the findings of Brimer and Pauli (1971); Kaufman, Dense & 

Jeffery (1992); Greene and Marcus (2002); Swanson (2004); Balfanz and 

Nettle (2004); and Ajaja (2012). 

The rate of dropout in universities globally appear to be high.  

Staiculescu and Richiteanu-Nastase (2018) posited in their findings that 

the Bucharest University of Economics studies had dropout rates 

ranging from 14.32% to 16.28% between 2013 to 2017 academic years. 

Paura and Arhipova (2014) in their study found out that women have 

higher completion rates. Araque, Roldan and Salguero (2009) in their 
study asserted that humanities students have the highest chances of 

dropout rate compared to those in engineering and economics.In the 

views of Pierrakeans, Xenos, Panagiotakopouls and Vergidis (2004), 

dropout rate between male and female is insignificant but rather higher 

among undergraduate compared to postgraduate students. Dropout 

rate ranges between 69 and 40 percent in Hungary, New Zealand, 

United States, while it is on the average of 24% in Belgium, France, 

Germany and Japan (OECD, 2008). 

In Nigeria, despite the fact that institutional statistics are 

disreputably undependable, universities do not keep track of their 

dropout rates, the NUC in 2002 made effort to calculate dropout rates 

within the federal university system in Nigeria.  Its introductory findings 

suggested that dropout rates may be as high as 50% at six universities.  

Dropout rates of 10% or less were attributed only to the three federal 

universities at Kano, Maidugari and Owerri (NUC 2002b).  According to 

Abolo (2019) dropout rates of students in accredited programmes 

South West federal universities in Nigeria was low ranging from 5.3% to 

13.2%. The percentage of wastage was higher in terms of 

repeaters/dropouts among female compared to male undergraduates 

(Oyetakin and Odunayo, 2013).  
The University of Benin is not an exception from other 

universities in Nigeria as records of dropout were not available. This 

study therefore focused on dropout rate of undergraduates in 

university. 
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Statement of the Problem 

There seems to be a mismatch between the inputs and output process 

in university education. University education requires huge capital 

outlay especially in the provision and maintenance of learning facilities. 

A huge cost is also expended on staff salaries and other emoluments all 

in a bid to secure quality academic service delivery. Tax payers’ money 

is therefore the main source of monies used in the provision of higher 

education with the hope and believe that graduates from the system 

will impact positively in the socio economic development of the society  

 Unfortunately, it has been observed that about 18% of the 
admitted undergraduates drop out from Nigerian universities annually, 

thereby constituting economic waste and inefficiency of the university 

system including University of Benin, one of the most sought tertiary 

institutions in Southern Nigeria by students. However,cases of students 

dropout are still recorded in the institution (university of Benin, Benin 

City) despite the relatively high quality of academic staff, availability of 

learning facilities and effective leadership. Nevertheless, what has not 

been established is the category of students who often fall victims of 

the ugly phenomenon (students drop out) from the university. 

 This study therefore, investigated the dropout rate of 

undergraduate students in University of Benin, Benin City, Edo State by 

comparing dropout rates of male to female undergraduate students; 

humanity to science based programmes and among faculties in general. 

 

Research Questions 

 The following research questions were raised; 

1. What is the dropout rate of undergraduate students in the 

various faculties in University of Benin, Nigeria? 

2. What is the dropout rate of male and female undergraduate 

students in University of Benin, Nigeria? 
3. What is the dropout rate of undergraduate students in science 

and humanity based programmes in University of Benin, 

Nigeria? 

 

Methodology 

This study employed the descriptive survey using the ex-post- facto 

design. The population of the study comprised three thousand four 

hundred and sixty-six students from the fourteen faculties in University 
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of Benin (nine science and five humanity based faculties). Thirty 

percent each, amounting to five thousand nine hundred and forty 

students from five faculties (three science and two humanity based 

faculties) was randomly selected as sample for the study. The selected 

faculties are Faculties of Engineering, Sciences, Education, 

Administration/Management and Pharmacy. 

Final year students’ enrolment and senate approved result for 

2018/2019 academic session from the University of Benin, Nigeria was 

used.  Data were collected from the Academic Planning Division of the 

University of Benin. Data were analyzed using simple descriptive 
statistics (percentages). The dropout rates were considered high when 

the percentage in relation to the enrolment is 20%.  

 

Result  

 

Research Question one: What is the dropout rate of undergraduates in 

the various faculties in University of Benin, Nigeria? 

 

Table 1: Dropout Rate of Undergraduates in some Faculties in 

University of Benin (2017/2018 academic session) 

S/N FACULTIES ENROLEMENT DROPOUT PERCENTAGE 

1 Education 2054 928 45.2 

2 Engineering 965 411 42.6 

3 Administration/ 

Mgt 

1124 467 41.5 

4 Pharmacy 304 29 9.5 

5 Sciences 1493 612 41.0 

 Total 5940 2447 41.2 

 

Table 1 showed the dropout rate of undergraduates in some faculties in 

University of Benin for 2017/2018 academic session. From the table, 

the dropout rate for the faculties ranged from9.5% to 45.2% with the 

Faculty of Pharmacy having the lowest dropout rate of 9.5% and 

Education having the highest dropout rate of 45.6%. The total dropout 

rate in the university in the session under review was 41.2% which was 

very high as it was above 20% of the student enrolment. The dropout 
rates for Faculties of Education, Engineering, 

Administration/Management and Sciences were therefore considered 
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high.  However, the reverse is the case for Faculty of Pharmacy that has 

a dropout rate of 9.5%. 

 

Research Question two: What is the dropout rate of male and female 

undergraduates in University of Benin, Nigeria? 

 

Table 2: Dropout Rate of Male and Female Undergraduates in 

University of Benin (2017/2018 academic session) 

S/N GENDER ENROLMENT DROPOUT PERCENTAGE 

1 Male 3371 1563 26.3 

2 Female 2569 884 14.9 

 Total 5940 2447 41.2 

 

From Table 2, the male undergraduate enrolment was 3371 while the 

percentage dropout was 26.3.That of the female enrolment was 2569 

with dropout percentage of 14.9. Therefore, the dropout rate for male 

students was high as it was higher than 20% of the total enrolment, 
while that of female was low. 

 

Research Question three: What is the dropout rate of undergraduates 

in science and humanity based programmes in University of Benin, 

Nigeria? 

 

Table 3: Dropout Rate of Undergraduate in Science and Humanity 

based Programmes in University of Benin (2017/2018 academic 

session) 

S/N PROGRAMMES ENROLMENT DROPOUT PERCENTAGE 

1 Sciences 2762 1052 17.7 

2 Humanities 3178 1395 23.5 

 Total 5940 2447 41.2 

 

Table 3 showed the dropout rates of undergraduates in science and 

humanity based programmes in University of Benin, Benin city for 

2017/2018 academic session. The table revealed that the enrolment of 

science students for the session was 2762 and that of humanities was 

3178 with a dropout rate of 17.7 and 23.5 respectively. However, the 

dropout rate was low among science students and high in humanity 

base programmes.  
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Discussion of Findings 

The findings of the study revealed that the rate of dropout among 

undergraduates in University of Benin in Nigeria was high in the 

sampled faculties with the exception of Pharmacy. The reason for the 

high and low dropout rates may probably be as a result of the entry 

mode and the admission quota allotted to some faculties and their 

programmes. The admission quota for Pharmacy is very low with a very 

high cut off mark and as such the spaces are keenly contested as the 

best students end up been admitted, with fewer students the students-

teacher ratio will be low, thereby making teaching effective. But for the 
other faculties, the quota is high with relatively low cut off marks and it 

gives room for more students to be admitted, this will result to high 

students- teacher ratio thereby making teaching ineffective due to the 

large class. This finding is in agreement with Pierrakeans, Xenos, 

Panagiotakopouls and Vergidis (2004) who asserted that dropout rates 

were higher among undergraduates and NUC (2002) whose findings 

suggested that dropout rates may be as high as 50% in six universities. 

Conversely, the result negates the finding of Abolo (2019) which 

showed that dropout rates of students in accredited programmes were 

low.  

The study equally showed that the ratio of male to female 

dropout was higher which could be attributed to the fact that some of 

the male students fend for themselves, working and schooling is not an 

easy task. Also, some might be involved in cultism and as such spend 

less time in studying which male result to poor grades, then their 

dropping out of school. The reverse is the case with the female 

students. This is in corroboration with the findings of (Okeke, and 

Ekperigin in Nakpodia (2010) and Arowolo, Arowolo & Adaja (2016) 

who posited that the rate of dropouts among male students was higher 

than that of their female counterparts. However, this findings 
contradicted Greene and Marcus (2002); Swanson (2004); Balfanz and 

Nettle (2004); Ajaja (2012); (Oyetakin and Odunayo, 2013) and Paura 

and Arhipova (2014) who found out that females dropout of school 

most and as such wastage rate higher among male students.  

It was further revealed that dropout rate of undergraduates in 

humanity compared to science based programmes were higher, this 

may likely be ascribed to the general belief that science programmes 

are generally difficult compared to humanities and this makes the 
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science students to study harder than humanities students. This was 

supported by Araque, Roldan and Salguero (2009) who found out that 

humanitarian students have the highest chances of abandonment of 

their programmes compared to engineering students. Staiculescu and 

Richiteanu-Nastase (2018) in their findings also stated that dropout 

rates is higher in economics based programmes than others. 

 

 Implications for Planning and Administration 

The increase in the dropout rates of students in the universities is a 

serious concern to educational planners and administrators as well as 
the society at large. High dropout rates among students’ shows a state 

of inefficiency of the system thereby resulting to wastage. Dropout of 

students in any form is wastage to the educational system in view of 

the financial and human resources spent in the human capital training 

and production process. Students no longer have the competitive 

strength of high achievement but would rather give in to ordinary pass 

that more frequently result to repeating most courses.  

Dropout will have negative impact on the students, parents, 

society and government at large as public and private cost of education 

bore by them will increase. Also, it will bring about large classes 

resulting to the problems of assessment and supervision of students, 

more facilities required, training and recruiting lectures etc.  

Besides effective academic planning, administrators should 

ensure that institutions provide all the needed facilities required to 

produce high quality graduates needed for growth and development. 

Also, effective mentoring and counseling by course advisers should be 

encouraged by university leadership. 

 

Conclusion 

Dropout has been a general problem facing the educational system of 
which University of Benin, Nigeria is not an exception. In conclusion, 

dropout rates was high in Education, Engineering, Science and 

Administration/Management sciences except Pharmacy. Male students 

were more prone to drop out than their female counterparts in 

University of Benin, Nigeria. Lastly, students in humanity based 

programmes recorded higher dropout rates than those in science based 

programmes in University of Benin, Nigeria. 
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Recommendations 

Based on the findings of the study, the following recommendations 

were made. 

1. Admission quota should be reduced and cut off marks 

increased to give room for the best and serious students to be 

admitted. This will bring about a reduction in the students- 

teacher ratio thereby making teaching and learning effective 

and efficient.  

2. The university management should increase more 

opportunities of Student Work/Study Programme to enable 
those with financial difficulties, especially male students the 

opportunity to school and work inorder to earn money for 

sustainability. School Counsellor and academic course advisers 

need to step up their responsibilities in a bid to reducing 

dropout rate among male undergraduates especially who often 

engage themselves in nefarious activities at the expense of 

their studies. 

3. Awards and scholarship should be given by management, 

cooperate organizations, good spirited and philanthropic 

individuals and government to deserving students as reward for 

hard work so as to encourage them and challenge others to be 

studious. Also, humanity based courses should be provided 

with modern facilities and other necessary resources that can 

stimulate students interest in their chosen career .This will 

reduce high incidence of   students’ dropout in humanities. 
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Abstract  

The study investigated effective management of e-learning classes for 

public primary school pupils during COVID-19 pandemic in Ihiala Local 

Government Area, Anambra State, Nigeria. Descriptive survey research 

design was adopted. The population of the study comprised 1250 

parents who have primary school pupils from the study area, while 850 

parents comprising 500 females and 350 males were drawn as sample 

size using purposive random technique. Two research questions and two 

hypotheses guided the study.  The instrument was a 23 item 

questionnaire validated with reliability index of 0.88 using Cronbach 

Alpha. Data obtained were analyzed through mean and t-test statistic at 

0.05 level of significance. The findings revealed inadequate provisions of 

component parts needed to enhance e-learning classes during COVID-19 

pandemic. Effective management/service delivery of e-learning classes 

by teachers and parents are hindered by lack of needed facilities like 

android phone, data, electricity, poor transmission among others. The 

study recommended that government should provide adequate 

resources for effective management of e-learning classes for primary 

school pupil’s online education. 

 

Keywords: E-learning, effective management, COVID-19 pandemic and 

primary school pupils. 
 

Introduction  

Globally, unprecedented times and unimaginable impact confronted 

the education sector of various nations due to Coronavirus disease 

(COVID-19) towards the end of year 2019.  COVID-19 Pandemic, 

purported by some as endemic is a global problem, health challenge 

and crisis that manifested as a family of viruses that causes illness 

ranging from the common cold to more Severe Acute Respiratory 



Okoye, Faith Ogechukwu                                                                187 

 

 

Syndrome (SARS) and the Middle East Respiratory Syndrome (MERS). 

These viruses were originally transmitted from animals to people. SARS, 

for instance was transmitted from civet cats to humans while MERS 

moved to human from a type of camel. Several known corona viruses 

are circulating in animals that have not yet infected humans. The name 

corona virus comes from Latin word corona meaning crown or halo. 

Corona virus viewed from an electron microscope, looks as something 

surrounded by a solar corona. The novel corona virus, identified by 

Chinese authorities on January 7, 2019 and named SAR-COV-2, is a new 

strain that had not been previously identified in humans. According to 
World Health Organization (2020) little is known about it, although 

human-to-human transmission has been confirmed. Purportedly, the 

virus originated from a seafood market in Wuhan, China. 

The outbreak of COVID-19 pandemic across many countries has 

disturbed and destabilizes the system of global education, Nigeria 

inclusive.   The first COVID-19 case was reported in Nigeria on 27th 

February 2020. It was detected from an Italian who returned from 

Milan on 25th  February, 2020. The patient was isolated at Lagos State 

Biosecurity facilities. It became worrisome that the exponential 

increase of infected patients, morbidity and mortality rate in Nigeria 

and other countries remain a teething problem. Hence, Callaway (2020) 

noted that as at March 11 2020, the WHO declared COVID-19 a 

pandemic, having met the epidemiological criteria of having infected 

>100,000 people in at least 100 countries. Worststill, scientists from 

various nations are striving to manufacture vaccine that will wage war 

against the pandemic but issue a warning that it is not likely that there 

will be a vaccine for the cure made available for mass distribution 

before 2021. By dint of this posture, Coronavirus had inadvertently 

come to dwell among about 200 countries including Nigeria. As a result, 

Emefeli (2020) who is the governor of Central Bank of Nigeria (CBN) 
challenged Nigerian scientists at home and in diaspora to go back to 

their laboratories and develop a Nigerian vaccine. At this juncture, 

many people were in the dark as to the symptoms of COVID-19 virus 

ravaging lives across nations. 

 The outbreak of corona virus pandemic affected the educational 

sectors and led to lockdown and closure of schools, primary education 

in Nigeria inclusive. Nigerian education sector had been shut down on 

March 19, 2020 and the alteration of the school calendar by COVID-19 



188  Effective Management of E-Learning Classes For… 

 

spurred government concern to mitigate the negative impacts of the 

pandemic. Truth to be told is that COVID-19 has ravaged many 

continents, putting pressure on the education sector and sent school 

children out of the four walls of their institutions. According to UNESCO 

(2020), 9.8 million African students are experiencing disruption in their 

studies due to closure of institutions. Amidst this, Commonwealth of 

Learning (2020) advocates sharing of its expertise and resources to 

enable stakeholders keep the doors of learning open for all. 

Corroborating with this vision, Nigerian government passed a resolution 

in the house of Representive plenary session and unanimously adopted 
a motion to incorporate online education and modular system into 

school curricular across the country. However, Umanah (2020) noted 

that lack of instructional design and implementation, cognitive 

psychology tools to support e-learning may hinder the workability of 

online learning in the country.  

 Consequently, to cushion the effect of the global disruption of 

education calendar due to COVID-19 pandemic, Nigeria keyed into 

online education. However, how functionally awake to the present 

reality of online education of primary school pupils in Ihiala L.G.A is an 

issue of that bulgs the mind. This calls for the concern of this research 

to investigate the effective management of e-learning classes during 

COVID-19 pandemic in the study area bearing in mind that all pupils in 

their various homes must partner with both parents and their teachers 

for the functionality and effective management of e-learning classes.  

 E-learning classes are instructions done with electronic 

technologies to access educational curriculum outside the traditional 

classroom setting in schools. Garrison  (2009) defines e-learning as a 

disruptive technology that is currently transforming how learning is 

approached in an educational context. In addition, Rodrigues, Almeida, 

Figueredo and Lopes (2019) define e-learning as an innovative web-
based system based on digital technologies and other forms of 

educational materials whose primary goal is to provide students with a 

personalized, learner-centred, open, enjoyable and interactive learning 

environment supporting and enhancing the learning processes. In order 

to mitigate the challenges of school closure due to COVID-19, the 

Federal Ministry of Education, Nigeria announced a free e-learning 

portal, to create access to online education across the nation as well as 

radio and television classrooms. Amid this technological driven 
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scenario, educational regulatory bodies were mandated to incorporate 

online education and modular school curricular across the nation.  

 In compliance, public primary schools in Ihiala, L.G.A, Anambra 

State adopted online classes in order to ensure that pupils are not 

academically disadvantaged. By so doing, the need for online education 

management ensues. Hence, management should be defined to 

buttress its role in online education. According to UNESCO cited in 

Ogunu (2000), management depicts a social process which is designed 

for others to ensure the cooperation, participation, intervention and 

involvement of others in the effective achievement of a given or 
predetermined objective. By dint of this assertion, effectiveness of e-

learning classes is determined by management. Management is a 

process of interaction with people to achieve the set goals and 

objectives mapped out for the organisation. In a similar vein, Inyang 

(2001) defined management as a process by which the common 

objectives of an organisation or a group can be achieved through co-

operative effort and actions of people utilizing resources. Terry (2013) 

corroborated that management is an art and skill of getting things done 

through others. Furthermore, management is a distinct process 

consisting of planning, organising and controlling activities performed 

to determine and accomplish objectives by use of people and 

resources. Management of e-learning class involves an art, skill and a 

process of participation of the government, learners and parents using 

technological device to achieve the educational goals and objectives. 

 Regarding the realization of Nigerian educational goals and 

objectives, the stipulation of the Federal Republic of Nigeria (FRN, 

2004) brings to limelight Nigeria’s philosophy of education for her 

citizens. This means that enabling environment should be provided. 

Thus, inadequate provision of the needed component parts for e-

learning classes points to government’s failure which hinders effective 
management of pupils online learning.                                                                            

Effective management of e-classes for primary school pupils during 

COVID-19 demands consistent digitally programmed instruction, 

learning experience with proactive participation in discussion, 

investigation, student-led learning for broadening of skill and 

knowledge. To effectively manage pupils e-classes during the pandemic 

needs collaborative efforts of the government, teachers, pupils and 

parents. Any segment that derails in the team work will mar the 



190  Effective Management of E-Learning Classes For… 

 

positive result of the exercise. Commenting on the dangers of 

ineffective management of pupils e-classes, Umanah (2020) posited 

that research had shown that the level of online learning and 

preparedness in Nigeria was about 10 percent. If this innovative and 

important digital learning platform had been adjudged with very poor 

rating, the disadvantage effect on the pupils academic attainment is 

obvious. 

 In addressing the poor rating of online learning of primary school 

pupils, their learning environment should be considered a basic 

component that would enhance their potentials. Thus, McCallum 
(2014) notes that “environmental components for learners when using 

learning management for primary students should be most helpful 

using more visual based tools with lots of icons.” This aspect of 

augumentation may involve radio and pictures. She furthermore listed 

six components of a successful online learning environment to include: 

curation and addition of your own resources, supplement text-heavy 

environments with other types of resources, encourage and  model 

participation, gradual release of responsibility, summarizing and 

assessment. Hence, in Nigeria primary education, in addition to the 

above listed components is the need for provision of technological 

facilities for e-learning.  

 Bearing in mind that online education is an evolving educational 

structure which requires requisite knowledge of the teachers for sound 

pedagogy and provision of the needed resources, the need for 

adequate funding of online education arises. Nigerian performance in 

funding of the education of her citizens has been below the minimum 

requirement (26%) by UNESCO. Thus, Olulobe (2019) states that for 9 

years (2006-2016) Nigerian highest budgetary allocation to education 

was 13%. Furthermore, in 2017: 7.41%; 2018: 7%; 2019: 7.02% and in 

2020: 6.7% was the budgetary allocation to education sector by the 
federal government of Nigeria. The poor funding of education goes a 

long way to hinder effective management of primary school pupils’ 

online education. 

 In view of the forgoing, observations and responses from both 

male and females in the course of this research seem that inadequate 

provisions for technological facilities and enabling environment for 

online learning in Nigeria amid COVID-19 pandemic is at a low ebb. 
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Statement of the Problem  

As a result of closure of schools due to COVID-19 pandemic, Nigerian 

government mandated the education industry to embark on e-learning 

instructional platform to mitigate the dastardly effect on the pupils’ 

academic attainment and negative impacts on school academic 

programme. The innovative idea will deliver an exciting educational 

experience for the pupils particularly when the government and 

educational regulatory bodies design a safe substantial modular 

structure for e-learning classes. 

 Similarly, the global alteration of education calendar due to the 
COVID-19 pandemic is being tackled in Ihiala L.G.A, Anambra State 

through on-line education. Consequently, it appears that there are 

challenges bedeviling the frantic effort of the government in realization 

of the educational objectives via this medium. From observation, it 

seems that some parents are oblivious of the government plan to 

cushion the effect of school disruption; hence pupils from some homes 

do not participate in the e-classes. Worrisome too, is that from the 

proposal of the government for third term examination, pupils who did 

not key into the online modular instructions are definitely 

disadvantaged.  

 Against this backdrop, the researcher is spurred to investigate the 

effective management of e-learning classes for primary school pupils in 

Ihiala L.G.A during COVID-19 pandemic.  

 

Research Questions  

Two research questions were formulated to guide the study: 

1. What are the government provisions for the needed 

component parts for the effective management of pupils e-

learning classes during COVID-19 pandemic? 

2. What factors hinder effective management of e-learning classes 
for pupils during COVID-19 pandemic? 

 

Hypotheses  

The following hypotheses were tested at 0.05 level of significance:  

Ho1: There is no significant difference between male and female 

responses on government provisions for effective management of e-

learning classes for primary school pupils.   
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Ho2: Mean scores of parents on the factors that hinder effective 

management of e-learning classes of primary school pupils during 

COVID-19 in Ihiala L.G.A  do not differ. 

 

Method  

Descriptive survey design was adopted for the study. The population of 

the study comprised 1250 parents who have primary school pupils from 

10 towns in the study area. 850 parents representing 500 females and 

350 males (68%) were drawn as the sample for the study using 

purposive random technique. The technique was adopted due to the 
COVID-19 lock down that limited movement and convergence of large 

population of people at a given time. The instrument was a 23 item 

questionnaire validated by three experts, two from Educational 

Management and Policy and one expert from Measurement and 

Evaluation Unit of Educational Foundations Department, Nnamdi 

Azikiwe University, Awka. Reliability of the instrument was determined 

using Cronbach Alpha which yielded co-efficient value of 0.88. Both 

descriptive and inferential statistics were used to analyze data. Mean  

and t-test were used to answer the research questions and in testing 

the null hypotheses.  

 

Results  

Research Question 1: What are the needed government provisions for 

the effective management of e-learning classes for pupils during COVID-

19. 

 

Table 1: Mean ratings of responses on government provisions of the 

needed component parts for effective management of pupils e-learning 

classes. 

S/No Items �� Remark 

1 Teachers that can teach abstractly.  2.75 Agree 
2 Regular electricity supply. 1.76 Disagree  

3 Inadequate radio transmission. 2.73 Agree  

4 Inadequate television transmission. 2.57 Agree 

5 Adequate public enlightenment for e-

learning classes. 

2.39 Disagree 

6 Instructional materials. 2.48 Disagree 

7 Home grown feeding. 2.01 Disagree 
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8 Conducive environment at home. 2.14 Disagree 

9 Regular payment of salaries and 

emolument. 

2.57 Agree 

10 Plan for regional instead of national e-class 

for a start. 

2.75 Agree 

 

Table 1 indicates that government provides 5 out of the 10 needed 

component parts for effective management of e-learning classes. The 

remaining 5 component parts needed had low mean scores of 1.76, 

2.39, 2.48, 2.01 and 2.14 respectively. These are below 2.5 which is the 

accepted mean score. However, items 1,3,4,9 and 10 are above 2.5 

which depict areas of government provisions for effective management 

of e-classes. 

 

Research Question 2: What factors hinder effective management of e-

learning classes for pupils during COVID-19 pandemic? 

 

Table 2: Mean ratings of responses on factors that hinder effective 

management of e-learning classes for pupils during COVID-19. 

S/No Items �� Remark 

11 Lack of android phone. 3.15 Agree 
12 Non-digital compliance. 3.10 Agree 

13 Location of residence hinders accessibility of 

online subjects. 

3.09 Agree 

14 Inadequate training of teachers for ICT literacy. 3.10 Agree 

15 Inadequate personnel usage of ICT facilities. 3.03 Agree 

16 Lack of data. 2.91 Agree 

17 My business occupies my whole day. 2.68 Agree 
18 Poor radio/TV transmission. 2.94 Agree 

19 Lack of electricity. 3.13 Agree 

20 Lack of radio and television. 2.63 Agree 

21 My children are presently participating in 

online classes 

2.64 Agree 

22 My children are not participating due to my 

illiteracy in digital technology. 

2.08 Disagree 

23 No information about e-learning classes. 2.13 Disagree 
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Table 2 reveals that the mean scores of virtually all the items, 11, 12, 

13, 14, 15, 16, 17, 18, 19, 20, 21 are above 2.5 indicating factors that 

hinder effective management and service delivery of e-learning classes. 

 

Testing the Hypotheses 

 

Ho1: There is no significant difference between male and female 

responses on government provisions for effective management of e-

learning classes of primary school pupils. 

 

Table 3a: Group statistics for Mean scores of parents on government 

provisions for effective management of e-learning classes 

  

Group Statistics 

GENDER N Mean 

Std. 

Deviation 

Std. 

Error 

Mean 

COVID19PROVISION Male 350 2.4120 .55445 .02964 

Female 500 2.4166 .56358 .02520 
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Table 3b: Group statistics for Mean scores of parents on the provision 

that hinder effective management of e-learning classes Independent 

Samples Test 

 
 

The results on Table 3 reveal that there was no significant difference in 

the responses on government provisions for pupils e-learning classes by 

males and females, t (848)= -0.118, p = 0.906. That is, the average 

response score of females (f = 2.42, SD = 0.564) was not significantly 
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different from that of males (m = 2.41, SD = 0.554), indicating that the 

null hypothesis is accepted. 

 

Ho2: Mean scores of parents on the factors that hinder effective 

management of e-learning classes of primary school pupils during 

COVID-19 in Ihiala L.G.A do not differ.  

 

Table 4a: Group statistics for Mean scores of parents on the factors 

that hinder effective management of e-learning classes 

Group Statistics 

GENDER N Mean 

Std. 

Deviation 

Std. 

Error 

Mean 

COVID19FACTORS Male 350 2.8266 .47258 .02526 

Female 500 2.8105 .47032 .02103 

 

Table 4b: Independent sample T-test statistics for Mean scores of parents on 

the factors that hinder effective management of e-learning classes 

Independent Samples Test 

  

Levene's 
Test for 

Equality of 
Variances t-test for Equality of Means 

F 
Sig
. T df 

Sig. 

(2-
tailed

) 

Mean 
Differen

ce 

Std. 

Error 
Differen

ce 

95% 
Confidence 

Interval of 

the 

Difference 

Low

er 

Upp

er 

COVID1

9 
FACTO

RS 

Equal 
variance

s 

assumed 

.253 .615 .491 848 .623 .01613 .03284 
-

.04833 
.08060 

Equal 
variance

s not 

assumed 

    .491748.919 .624 .01613 .03287 
-

.04840 
.08066 

The results indicate that there was no significant difference in the 

responses on factors that hinder effective management of pupils e-

learning classes by males and females, t (848) = 0.491, p = 0.623. That 

is, the average response of score of females (f = 2.81, SD = 0.470) was 
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not significantly different from that of males (m = 2.83, SD = 0.472). 

This means that the null hypothesis is accepted. 

 

Discussion  

Findings on Table 1 show that government provides some of the 

needed component parts for e-learning classes of primary school pupils 

in Ihiala Local Government Area. Provision of some the needed 

resources may be due to poor budgetary allocation to the education 

sector of the country. Unfortunately, Nigerian government has not met 

the minimum annual budgetary allocation (26%) for education 
according to UNESCO. Thus Olulobe (2016) revealed that for 9 years 

(2006-2016) Nigerian highest budgetary allocation to education was 

13%. Furthermore, in 2017: 7.41%; 2018: 7%; 2019: 7.02% and in 2020: 

6.7% was the budgetary allocation to education sector by the federal 

government of Nigeria. With the meager funding of education, there 

will be deficiency in government provisions for e-classes. Consequently, 

once there is inadequate provision of the needed component parts for 

pupils e-learning classes, there is bound to be ineffective management 

of pupils e-classes.  

 The finding corroborated the views of Umanah (2020) who opined 

that research had shown that the level of online learning and 

preparedness in Nigeria was about 10 percent. By dint of this, one 

wonders how e-learning classes are effectively managed. Findings also 

depict the effect of epileptic power supply, dearth of instructional 

materials, unconducive home environment and others as deterrents of 

effective management of e-classes for primary school pupils in Ihiala 

L.G.A. More so, the finding on lack of home grown feeding raises a 

difficult question because when a child lacks food, there is no magic 

about assured academic attainment.  

 Inspite of the fact that the research found qualified teachers that 
can teach abstractly and effectively manage pupils e-classes in the 

study area, dearth of adequate provision of instructional materials 

constitute a major challenge to the effective management of the online 

education. There is no gainsaying the fact that, it is only when adequate 

e-class resources are provided that the pupils abilities would be 

harnessed and enhanced.  

 Among the many findings in Table 2 on factors that hinder 

effective management of e-learning classes for pupils, the research 
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revealed that: lack of data, android phone, poor transmission from 

radio/television stations, non-digital compliance/illiteracy, inadequate 

facilities and others constitute hindrances. Without mincing words, 

effective management of primary school e-learning classes remains a 

challenge to the educational sector unless the needed component 

parts/facilities are made available.  

 Hence, improved level of enabling environment is advocated for 

online education to thrive. To address national implementation of e-

classes, teachers will be afforded the opportunity of owning android 

phones, intensive training for usage of facilities and adequate funds for 
procurement of data. 

 Consequently, many families in the study area live below poverty 

line. Hence implementing e-learning classes for their wards sounds like 

a mirage. Any poverty stricken parent cannot afford the needed 

resources like android phone, data and at times would desire to move 

out early morning to hassle for the family’s daily bread. Therefore, 

talking about online education to cushion the effect of academic 

disruption during COVID-19 pandemic may not come up in the priority 

list of such a parent. 

 In another development, the issue of poor outage of electricity 

supply in some parts of the study area is a challenge. Some respondents 

lamented that they had not seen light for many years. Hence, effective 

management of e-classes is almost an impossible task. Others cannot 

afford radio/television with the state of economy in the country. Worst 

still, procumbent of battery, data without the hope of electricity supply 

in the near future complicate their challenges to effective management 

of e-classes. 

 Surprisingly, Nigerian government in June 2020 announced that 

pupils in final year classes will seat for external examination in due 

course. There is a clause that those who are not ready should brace up. 
At this juncture, what is the fate of the pupils from some rural areas 

with poor parents/teachers who cannot afford implementation of e-

classes due to dearth of needed resources, unconducive environment, 

and lack of government provisions? 

 A cursory look at the effective management of e-classes for pupils 

in some parts of the study area leaves some doubts in the mind of the 

researcher whether the content of Section 4c of the National Policy on 

Education (FRN, 2004) is practicable in Nigeria. The provision therein 
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stipulates that, “the federal government should give equal educational 

opportunity to every Nigeria child irrespective of any real or imagined 

disabilities, each according to his ability”. On this basis, the finding of 

the study that pupils in Ihiala L.G.A of Anambra State never partook in 

the federal government home grown feeding leaves much in doubt as 

to whether the above provisions enshrined in the policy document are 

truly implemented by the federal government for all Nigerian children. 

 Table 3 revealed that government provisions of the needed 

component parts for pupils e-learning classes in the study area are not 

gender based, as male and female parents who have primary school 
pupils concurred that inadequate government provisions mitigate 

effective management of e-learning classes. Furthermore, Table 4 

showed that male and female respondents do not significantly differ in 

their opinions that numerous factors hinder effective management of 

e-learning classes in the study area during COVID-19 pandemic. 

 

Conclusion  

E-learning class is a novel modular structure adopted by many nations 

to mitigate the dastardly effect of COVID-19 pandemic. Primary school 

pupils abilities cannot be developed during the pandemic scare except 

through online education. Adoption of online education will yield 

phenomenal result if well managed. However, effective management of 

the e-learning classes especially in the study area though of paramount 

importance is encumbered by dearth of government provisions. The 

findings spurred the researcher to conclude that government’s 

adequate provisions for the teachers and parents as formidable arms to 

ensure effective management of e-learning classes is imperative.  

 

Recommendations 

Based on the findings of the study, the following recommendations 
were made:  

1. Government should enhance the provision of needed resources 

for primary school e-learning classes. 

2. Adequate provision of facilities which hinder effective 

management of e-learning for primary school pupils is 

imperative. 
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3. Allocation of sufficient government provisions for effective 

management of e-learning classes should be adopted since 

male and female parents responses indicate inadequacy. 

4. Government and private individuals should invest more in 

online education in order to address factors that hinder 

effective management of e-learning classes for primary school 

online education. 

 

References  

Ajazeera (2020). Corona virus: All need to know about symptoms and 
risks. Retrieved from https://www.aljcizeera.com/news 

/2020/01/coronavirus-symptoms-vaccines-risks-2001221945 

09687.html  

Callaway, E. (2020). Time to use the p-word? Coronavirus enter 

dangerous new phase. Nature. P. 579.  

Commonwealth of learning (2020). Keeping the doors of learning open 

COVID-19. Retrieved from https:www.col.org/ resources/ 

keeping-doors-learning-open-covid-19. 

Emefeli, G. (2020). COVID-19 : CBN wants to fund research for Nigerian 

made vaccines. Retrieved from https://nairametrics 

.com>2020/05/12 

Federal Republic of Nigeria (2004). National Policy on education. Lagos: 

Federal government press.  

Garrison, D. R. Blended learning a transformative design approach. In 

Encydopedia of distance learning, Rogers, P. L., Ed, information 

science reference. Hershey, PA, USA, 2009; pp 200-204. ISBN 

978-1-60566-198-8. 

 Inyang, B.J. (2007). Management theory: Principles and practice. 

Calabar: MERB publishers. 

McCallum, D. (2014). 6 components of a successful online learning 
environment. Retireved from www.elearningindustry.com. 

New WHO estimates: Up to 190,000 people could die of COVID-19 in 

Africa if not controlled remarks. Retrieved from 

https://www.afro.who.int/...-directorspeeches/opening-

statement-COVID-19-press-conference-7-may-2020.  

NCDC-IPPG Team (2020, May 18). The COVID-19 is real: take 

responsibility in 6 easy steps. Dailysun Newspaper, p.10 



Okoye, Faith Ogechukwu                                                                201 

 

 

Ololube, N.P. (2016). Education fund misappropriation and 

mismanagement and the provision of quality higher education 

in Nigeria. Retrieved from www.researchgate.net. 

Ogunu, M. (2001). Introduction to educational management. Benin City 

Nigeria: Mabogun publishers. 

Rodrigues, H., Almeida, F., Figueredo, V. and Lopes, S.L. (2019). Tracking 

e-learning through published papers: A systemic review. 

Comput. educ., 136, 87-98. 

  Terry, G. R. (2013). The concept and meaning of management. 

Retrieved from http://notes.tyrocity.com. 
 Umanah, A. (2020). Reps want e-learning system instituted in 

education sector. Retrieved from https;//guardian.ng 

/news/reps-want-e-learning-system-instituted in education-

sector/ 

UNESCO  (2020). Retrieved from http://en.unesco.org/ 

covid19/educationresponse. 

World Health Organization (2020). Coronavirus. WHO: 2020. Retrieved 

from https://www.who.in/health-topics/coronavirus 

 



 

THE CHALLENGES FACED BY THE LEARNERS ON THE USE OF ENGLISH 

LANGUAGE FOR LEARNING AND TEACHING 

 

Manthekeleng Agnes Linake 

University of Fort Hare 

mlinake@ufh.ac.za 

 

Atinuke Oluwatoyin Osunkunle 

University of Fort Hare 

201006462@ufh.ac.za 

 

Abstract 

This article investigated the challenges faced by the learners on the use 

of English Language for Learning and teaching (LoLT). The study focused 

on two selected secondary schools in the Amathole West Education 

District in the Eastern Cape Province. The interpretative qualitative 

research paradigm and purposive non-probability sampling method 

were adopted. This paper adopted a qualitative research approach and 

used focus group discussions for data collection to get the learners' 

views on the English language as LoLT and the challenges they are 

facing. Two focus group discussions were done with learners in each of 

the two selected schools. The participants' responses during the focus 

group were recorded and then transcribed later during data analysis 

through thematises to infer the meaning and present the findings. The 

findings revealed that most of the leaners in public schools are torn 

between two divides as they struggle with the use of English as a 

language of learning and teaching but seem to have no choice, as they 

all believed that the use of English is quite beneficial to them in many 

ways. Another critical finding is that some teachers find it difficult to 

teach in English because they do not have a good command of the 

language. This makes them code-switch regularly using IsiXhosa along 

with English while they are supposed to teach in English. Thus, this 

affects the learners' proper understanding of and grounding in the 

English language. The study also found out that the schools lack 

adequate support to ensure the effective use of English for learning and 

teaching. The study recommended that various support systems from 

the government are needed to ensure the acceptance and successful 

use of English as LoLT in South African public schools.  In this regard, the 
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participants assured that these would result in positive outcomes, only if 

the government could fully intervene and support their teachers as 

English is the preferred LoLT by both teachers and learners, thus, it 

needs to be prioritised.  

 

Keywords: Perspectives, Teachers, Learners, English, Language of 

Learning and Teaching, Public Schools. 

 

Introduction  

This paper seeks to examine learners’ perspectives of English Language 
as a language for learning and teaching in public schools, using two 

secondary schools in the Amathole West District, South Africa as case 

studies. According to Naidoo (2012), western influences has for many 

years now been the main reason for the increased use of English as a 

language of trade and communication around the world. Shin (2008) in 

Naidoo (2012) also notes that the use of English as a global or common 

language for all has also been greatly influenced by the demands of 

participation in a global academic community. These views necessitate 

that learners are equipped with English literacy.  

In line with the above assertions, scholars like Nyika (2015), 

Serfontein (2013) and Mansor, Badarudin & Mat (2011) have also 

observed that the choice of English language as a second language for 

learning and teaching has become popular in schools because it is seen 

as the official international language of communication and trade. This 

has given English a symbolic power that supersedes the desire for 

mother-tongue instruction in South African schools (Naidoo, 2012). In 

addition, Bourdieu (1991) in Naidoo (2012) states that learners also 

want to learn in English, considering its acceptance for trade purposes 

and the supposed social status that it confers on its speakers. This is 

however not the case in some public schools where some learners 
battle to speak or learn in English, as the current researchers observed 

during their past school teaching experiences. This is one of the key 

issues that this study seeks to interrogate.  

Further, there have also been several debates in the past years 

on the need for a language policy to guide and influence the role and 

use of language in teaching and learning. The South African 

Constitution of 1996 encourages public schools to teach students in any 

of the eleven (11) official languages or their home language. The belief 
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here is that learners will be able to learn better in a language that they 

comfortably understand. To further ensure this, the Department of 

Education, came up with the Language in Education Policy (LiEP) in 

1997 to advocate for the use of home language as the LoLT. The 

Language of Learning and Teaching (LoLT) refers to the language 

medium in which learning and teaching, including assessment, takes 

place (Department of Basic Education, 2010). Subsequently in 2002, the 

LiEP was revised and the Revised National Curriculum Statement (NCS) 

came into existence to further ensure that learners are taught in a 

language that they fully understand and comfortable to learn with. 
Education scholars like Myburgh et al (2004) have also noted that the 

use of home language or a language that the learners are comfortable 

with would enhance learning and teaching instead of a language that 

learners do not comfortably understand. 

However, even though South Africa is multi-lingual and 

multicultural, the influence or acceptance of English is seen in the way 

the younger generation of South Africans have accepted western 

culture, habits, and dressings as a means of fitting into the global arena. 

In this regard, this study hopes to offer some insight into the 

perspectives of teachers and learners on the use of English Language as 

a second language for learning and teaching in public schools, using two 

public secondary schools in the Amathole West District as case studies 

with the hope of comparing their views. The focus is on public schools 

because personal experience indicates that the learners struggle with 

the use of English for learning and teaching. 

 

English as a Language for Learning and Teaching  

There has been a rise in the use of English for learning and teaching 

globally and even by non-English speaking countries. In a report by the 

British Council and the University of Oxford, the reason has been 
attributed to the fact that English is being viewed as a window to the 

academic and business world (Dearden, 2014). Some Universities 

around the world see the use of English as a second language while 

some use it as a medium of instruction, as a way of enticing foreign 

English speaking students to study to improve their global ranking as an 

international university. Another reason given is that it helps to 

improve the exchange of ideas and relations between countries 

(Dearden, 2014). Conversely, this would promote the existence of an 
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international environment, internationalise their course offer and 

academic profile. It is noteworthy that the use of English teaching and 

learning does have an impact on the culture and home language of any 

particular country. Another key finding from the British Council and the 

University of Oxford studies is that the preference for English as a 

second language also fosters inequality between students who can 

speak good English and those who cannot. Another thematic issue this 

current study attends to, therefore, is the assessment of teachers’ 

competence level in the use of English. It is believed that this implies 

providing quality instruction to the learners (Dearden, 2014). 
 

English as a Language for Learning and Teaching in Africa 

There have been several debates around the use of English as a 

language versus the use of African languages. Interestingly, there are 

views from Africa emphasising the importance of using African 

languages as a language of learning and teaching in schools but sadly, 

the use of English and other ex-colonial languages continues to 

dominate teaching and learning environments in most African 

countries. Nonetheless, some view English as a common language that 

would unite the country and which everyone would be able to speak. 

However, the use of English has also been responsible for cases of 

division between those who have access to English and those who do 

not (Williams, 2004).  

Other African countries have also encouraged the use of English 

with the belief that it would facilitate economic development, which 

has not been possible in most cases. However, the researchers in this 

study would show that effective education will only take place when 

learners are taught in the language that they are familiar with, which 

also means that the use of unfamiliar language will, no doubt, hinder 

effective learning. Other debates around the use of English as a 
medium of instruction/language of learning and teaching in Africa posit 

that having some knowledge of English and being able to speak it is 

very essential in modern education, firstly at primary school and then 

secondary education. In most cases, it is a very important requirement 

for getting a white-collar job (Übersicht, 2004). For example, Ghana is 

working towards the discontinuation of the use of English for teaching 

and learning in schools. Ghana’s Minister of Education, Prof. Jane 

Naana Opoku Agyemang, posits that the educated working class has 
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failed to contribute meaningfully to the development of the country 

because of the language that was used in teaching them while they 

were in schools. The Minister also strongly maintain that the country 

will be on a path of development if English is removed as a language for 

teaching and learning (Essel, 2015). 

 

English as a Language for Learning and Teaching in South African 

Schools 

The debate on the choice of a suitable language for learning and 

teaching in South Africa will not be complete without referring to the 
1976 Soweto uprising as black learners protested against being taught 

in an unfamiliar language. This was when the students protested 

against the use of Afrikaans as a language for learning and teaching in 

South African schools. Interestingly and forty years after, the debate is 

still on until today. 

Despite the introduction of the Bill of Rights in South Africa, 

which mandates that everyone is entitled to receive an education in an 

official language of his or her choice, teaching and learning continued 

to take place in the English language. (Essel, 2015). Today, English is the 

most widely spoken language in the world and a popular medium of 

instruction in local public schools, including schools in South Africa. It is 

also important to highlight that using the English language as a 

language for learning and teaching (LoTL) is seen as a way of giving 

learners the necessary English proficiency so that they can cope well 

with tertiary education and become competitive globally.  This is also 

evident in the fact that English is a global language and most academic 

books are usually available in English. Scholars such as Naidoo (2012) 

and Nyika (2015) are of the view that there is a link between the 

cognitive development of children and language. Conversely, the 

current researchers believe that learners whose home language is not 
English will be at a disadvantage as they find it difficult to understand 

concepts being taught in English.  

In addition to the argument above is that the Curriculum and 

Assessment Policy Statement (CAPS) which was put forward in 2011 for 

Grades 10-12 also stipulates that language learning in Grades 10-12 

should include all the official languages in South Africa, namely, 

Afrikaans, English, isiNdebele, isiXhosa, isiZulu, Sepedi (Sesotho sa 

Leboa), Sesotho, Setswana, Siswati, Tshivenda, and Xitsonga. CAPS also 
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stresses the importance of the use of Home Language in learning and 

teaching, which is the language that was first acquired by learners 

(CAPS Document, 2011). This means that English should not be seen as 

being superior to other South African languages or be seen as more 

beneficial when used as a language of instruction in schools. Thus, the 

general belief by scholars is that the use of other African languages also 

helps to promote the learning of home languages in schools, which also 

leads to the preservation of culture and traditions, which would 

normally be lost at the expense of using English as a language of 

teaching and learning (Anon and Nyika, 2015). In this light, it must be 
noted that one of the Provinces in South Africa is not left behind in this 

debate, as there has been a preference for the use of other African 

languages for teaching in some schools in the Eastern Cape (Makgato, 

2014). Alidou and Maman (2003) and Brock-Utne (2005) in Makgato 

(2014) also add that even though English is used for teaching and 

learning in most South African schools, it is important to note that 

communication between teachers and learners is well understood 

when the mother tongue or any African language is used.  

 

Perceptions of Teachers and Learners on English as a LOLT  

When looking at the language of learning and teaching, it is always 

important to consider the views of teachers and learners. As noted by 

Marungudzi (2009), in addition to knowing the view of teachers in 

terms of the language of learning and teaching, it is also important to 

evaluate issues around curriculum implementation to know if this is 

acceptable by the various stakeholders before it goes on to affect or 

influence the kind of the language that is used for teaching and 

learning. Meyer (1998) also notes that in South Africa, teachers are 

concerned about the use of English as the language of learning and 

teaching.  Although the South African constitution recognises English as 
a language of learning and teaching (LoLT), the general practice has 

always been to use English and a native language for learning and 

teaching purposes. Meyer (1998) further finds that teachers and 

learners would not support the use of English as a language of learning 

and teaching due to the various classroom realities such as lack of 

English proficiency on the part of the teachers and learners. For 

instance, the scholar notes that most textbooks are written in English, 
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which makes teaching and learning difficulties in such cases discussed 

above.  

 On the other hand, there has also been a call from teachers and 

parents for the policy of English as the language of learning and 

teaching. This confirms the importance of English as being seen as the 

key to success and upward mobility. In addition, Ejieh (2004) in a study 

looking at the perspectives of teachers on policy issues in education in 

Nigeria notes that there is always a preference for the use of English as 

the language of learning and teaching. This is similar to what Meyer’s 

(1998) claim that despite all the challenges around the use of English, 
learning materials are mostly produced in English and the teaching 

policy also favours the use of English. 

Most countries are also experiencing the same problem and a 

similar study in Hong Kong attests to this as Poon (1999) and Tse et al. 

(2007) note that there is a preference for the use of Chinese Medium of 

Instruction (CMI) instead of English. The belief here is that students 

have low proficiency in English, which should invariably hinder the use 

of English as a language of learning and teaching. Similarly, in Tanzania, 

the government policy on education and most importantly on teaching 

and learning shows that there is a student-teacher preference for the 

use of the local language instead of English.  

As noted by Marungudzi (2009), the level of English knowledge 

among teachers and students is low, which makes its usage for teaching 

and learning very difficult. While looking at the perspectives of learners 

on English as the language of learning and teaching, Meyer (1998) 

states that, it is always difficult to make learners learn in English and 

that the students’ views (from his study) confirm this. While citing a 

study by Chiwome and Thondhlana (1992), Marungudzi (2009) reports 

that students and teachers in Zimbabwean secondary schools use 

English as the language of teaching and learning, even when teaching 
Shona.  

They however noted that both students and teachers were of 

the view that it would have been better to just use Shona as the 

language of teaching and learning. Scholars globally have also raised 

concerns around the use of English as a language for teaching and 

learning. For instance, Chumbow (2013) while researching on mother 

tongue-based multilingual education and citing studies from Nigeria, 

Cameroon, Mexico and Philippines note that learners can learn better 
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when they are taught in their home language in their early education. 

Conversely, the study found out those learners who are taught using a 

foreign language or second language struggle to learn. David (2003), 

while considering the impact of English as a global language on 

educational policies and practices in some countries around the world, 

notes that there are associated problems and challenges such as the 

use of inadequately trained teachers.  

 

Theoretical Framework 

 

Bruner’s Theory of Learning and Development  

Bruner’s (1996) learning theory has direct implications on the teaching 

practices employed in schools and its main ideas focus on learning as an 

active process that provides a platform for learners to select and 

transform information as they are taught in the classroom (Rhalmi, 

2011). The theory also states that learners use prior experience or 

knowledge to fit or understand new information into the pre-existing 

structures during the learning and teaching process. This also explains 

the importance of language in learning and teaching as learners would 

understand better if they are taught in a language that they understand 

(Bruner, 1966). The theory also posits that instructions or language 

being used for learning and teaching must be appropriate or suitable to 

enhance learning. The proponent also maintains that being aware of 

the learners’ learning modes such as enactive, iconic, and symbolic will 

help teachers to plan and prepare appropriate materials and use a 

suitable language of instruction that will enhance learning and teaching 

(Bruner, 1961).  

Bruner (1961) also notes that it is important for teachers to 

revisit learning and teaching materials to make them more suitable to 

enhance knowledge. He also talked about the importance of re-
introducing vocabulary and grammar to help learners to have a good 

comprehension of what they are being taught and at the same time be 

able to remember and retain the knowledge that they have acquired in 

the classroom. These also point to the fact that using a suitable 

language for learning and teaching or teaching learners in a language 

that they understand and are comfortable with, is very important to 

enhance learning. This is what Bruner also posits in his theory of 

learning (Bruner, 1966). In this regard, Bruner was also of the view that 



210  The Challenges Faced by the Learners on the Use of… 

 

learning materials must be prepared and presented in a way that 

learners will have the opportunity to acquire and construct knowledge 

and the researcher is of the view that the use of appropriate language 

for learning and teaching would no doubt play a very important role in 

ensuring this. Bruner added that students’ prior experiences are helpful 

to learn and build new knowledge and be able to categorise new 

information and this will help the learners to transform their learning 

and learn better. Bruner (1961) also notes that the purpose of 

education is not just about imparting knowledge to the learners, but 

also to help a child or learner to think critically and also be able to solve 
problems as they engage with situations in and outside the classroom.  

In addition, Bruner (1960) is of the view that certain topics 

being taught at schools are seen as being very difficult to understand 

and that teachers must only teach such topics or subjects only when 

they believe that the child has reached the appropriate stage of 

cognitive maturity, with the use of appropriate language playing a very 

important role. As also noted by McLeod (2008), Bruner is of the view 

that the role of the teacher should be to facilitate the learning process 

through the use of well-designed lessons and activities that will help 

students to know and understand the relationship what they are being 

taught in the classroom with language playing an important role in the 

process. In addition, Bruner notes that the level of the intellectual 

development of a learner is influenced and determined by the amount 

of appropriate instruction as well as practice or experience given to 

that learner. Bruner further adds that when information is presented 

and explained to learners using the right way, and language, it becomes 

very easy for such learners to understand a concept like an adult would 

easily understand such concepts. His theory, therefore, stresses the 

role and importance of the use of suitable language for learning and 

teaching purposes. 
In light of these views, the researchers note that a particular 

language cannot just be imposed on learners by educators or certain 

policies, but that there must be a reason why that language has been 

chosen. The researchers are also of the view that there might be 

complications arising from the use of unsuitable language. Bruner’s 

theory of learning and development is engaged in this study as it helps 

to interrogate the various debates around the use of English Language 
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as a language for teaching and learning in South African public schools 

and if it is acceptable or there are challenges around the usage. 

 

Research Methodology   

The study was conducted under a qualitative research approach 

whereby a case study has been chosen as part of the research design as 

it involves the description of relationships that exist and which the 

researchers wanted to investigate. In addition, a case study provided 

the researchers with the opportunity to have an in-depth or detailed 

investigation or analysis of a subject, which is the case that is being 
studied in this regard (Du Plooy, 2002). 

 

Research Paradigm 

A paradigm refers to a worldview or perspective through which the 

complexity of the real world can be studied and well understood 

(Patton, 1990). This study was conducted using the interpretivists 

approach. Interpretivism focuses on the notion that each individual is 

capable of constructing her or his reality and it involves the process of 

interpretation and emphasising of issues (Du Plooy, 2002). 

Interpretivism also depends more on the use of natural methods of 

collecting data such as the use of interviews and allows for sufficient 

dialogue or engagement between the researcher and the sample 

involved in the research or the people from whom data will be 

collected (Bryman, 2004). This paradigm allowed the researchers to 

interpret peoples’ feelings and experiences on issues being investigated 

or researched, which is typical of the qualitative research method. 

 

Data Collection Methods 

Data collection techniques are the research tools use by the researcher 

to gather raw data from the research participants for analysis (Du 
Plooy, 2002). For this paper, the focus group discussion was used to 

collect data from the learners. The focus group interview is a research 

method, which promotes interactions and discussions between the 

researchers and the selected group of participants for data collection 

purposes. During data collection, the researchers used an interview 

guide that was drafted and moderated, and directed the discussion. In 

this regard, the researchers managed to gather data from the learners 

in the two schools as they formed part of the two focus group 
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interviews. The pseudonyms were used for both schools and 

participants in this study. The collected data were analysed 

qualitatively, using thematic analysis.  

 

Findings and Discussion of Results 

This part presents and discusses the findings of the learners from the 

focus groups in School A & B. Learners were named learners 1 – 8 as 

each school had eight learners in a group.  Below are the detailed 

presentation and analysis of data for the first and second focus group 

discussions conducted with participants that are learners from School A 
and School B on the themes highlighted below. 

 

Learners’ views on the use of English as a language for learning and 

teaching in public schools 

It was important to find out the views of participants (learners) from 

the two selected schools on the use of English as a language for 

learning and teaching in public schools. In response to this, most of the 

participants from School A were of the view that the use of English is a 

good decision. Below are the responses of the learners from School A 

whereby they were given pseudonyms as Learner 1 to 8. For example, 

below are the leaners responses: Learner 1 said that:  

“English is a global language. We have to use English in 

school… that is the way we can communicate with each 

other”. 

 

Learner 2 added that:  

“English is an official language…. it’s good for us to use 

English because it’s the only way to talk to each other, for 

example, if I apply for a job and my boss is not an IsiXhosa 

person, it will be difficult to communicate if there was no 
use of the English language”. 

 

Learner 3: 

“English is spoken all over the world by different people, 

race, and gender, and the only language to communicate 

with each other is English, English is a worldwide 

language”. 
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Learner 4:  

“In school, we have different subjects like Technology, and 

these subjects can’t be explained in other languages like 

IsiXhosa but only in English that is why we need to use 

English in school”. 

 

Learner 5, 6, 7, and 8: 

These learners are of the view that English should be easy to be used in 

public schools because students from different schools, private and 

public will all go to university and when they get there, they meet 
different races and would have to communicate in English to 

understand each other.  

 

Based on the responses above, the participants were of the view that 

English is an important and popular language that is spoken in most 

parts of the world and that they need to learn and speak English as it 

also opens up opportunities and be able to communicate with other 

races from different countries. In addition, the views of participants in 

the second focus group conducted among School B learners are also 

similar to the above views expressed by School A learners except for 

learner 8 who had a different view. For example, leaner 8 from school B 

indicates that. 

 “I think English should not be the only language to use at 

schools; other languages should be welcomed because 

some of the learners may not understand English and may 

prefer their language better”.  

  

Based on the responses above, only learner 8 had a different view from 

others. He unanimously noted vehemently that English should not be 

the language of learning and teaching or the only language used for 
learning and teaching, as it is very difficult to understand it and not 

easy to express himself in English. Others seem not to have any 

problem with English being used throughout. Scholars like Serfontein 

(2013) and Nyika (2015) support the views of these participants from 

Schools A and B, as they noted that the use of English as a language of 

learning and teaching is very important because English is seen as a 

global language. This means that most of the learners preferred to be 

tough in English as a medium of instruction.  
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Participants View on the Use of English as a Language for Learning and 

Teaching in their Schools 

Another important focus of this research was to explore the learners' 

views on the use of English as a language for learning and teaching in 

their schools.  Most of the participants from the two selected schools 

alluded to the fact that English is mostly used as a language for learning 

and teaching in their schools. From School A, the focus group 

participants confirmed their acceptance and the use of English for 

learning and teaching, noting that learners have come from different 
races and cultural groups and that English is the unifying language that 

teachers can use to reach out and teach everyone. Below are the 

leaners responses: 

Learner 1:  

“I think English should be used in our school properly 

because we come from different races, our teachers should 

teach us in English so that other races can understand us”. 

 

Some of the participants indicated that their teachers use both English 

and IsiXhosa at the same time when teaching and they seem not to 

have a problem with that as it helps them to understand things better 

and participate during the lesson. Learners 2, 3, 4, 5, 6, 7, and 8 shared 

similar views. 

These learners stated that they needed to be taught in English 

so that they can be able to communicate outside the school, but when 

teachers teach in English, they mix it with IsiXhosa for us to understand 

some difficult words. These learners noted that in their school, they use 

English as a language for learning and teaching although at times the 

teachers mixed it with IsiXhosa if there is one word that they do not 

understand. All the learners above highlighted that the English 
language is not their mother tongue and it is difficult for them to 

understand some of the concepts in English. That is the reason their 

teachers use IsiXhosa to make them understand better and interact 

during the lesson. The views of the participants from School A were 

similar to the views of School B participants as they expressed their 

views on the use of English as a language for learning and teaching in 

their schools. They like the fact that their teachers use more IsiXhosa to 

teach them instead of English. School B responses are as follow: 
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Learner 1:  

“The way I see it is that our teachers don’t use English all 

the time, they mix it with IsiXhosa so that we can 

understand the context”. 

 

Learner 2:  

“Our teachers teach in IsiXhosa most of the time and it will 

affect us because when we are going to write exams we 

won’t be able to understand the words that are there and 

we will get confused because we don’t know how to 
answer the questions in English”. 

 

Learner 3:  

“English is not used that much to teach us in our school, 

because our teachers explain to us in IsiXhosa and even our 

English teacher also does that even if it is English class”. 

 

Learner 4:  

“Our teachers don’t teach us much in English they often 

use IsiXhosa, there is only one teacher who doesn’t teach in 

IsiXhosa and that is because she doesn’t understand 

IsiXhosa”. 

 

Learners 5, 6, 7, and 8 shared a similar view.  These learners stated that 

most teachers code-switch when teaching while some do not even use 

English at all when teaching. 

 

The participants were also unanimous in their views to note that most 

of their teachers often used IsiXhosa to teach them and code-switch 

during the lessons except for learner 4 who indicated that there was 
only one teacher who did not teach in IsiXhosa because she was not a 

Xhosa and did not understand it. Scholars such as Mahlalela-Thusi 

(2002) and Makgato (2014) noted that some teachers are not well 

trained in English and this makes them not to be confident to teach in 

English. A similar practice has been found in this study as learners 

commented on why teachers do mix IsiXhosa and English most of the 

time. This practice affects the use of English for teaching and learning, 

as they will emphasise some of the things in their native languages.  
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Participants’ Views on the Importance of English as a Language for 

Learning and Teaching  

This study also examined the learners’ views on the importance of 

English as a language for learning and teaching. Interestingly, most of 

the participants from School A were of the view that English is an 

important language, which should be used for learning and teaching. 

Below are their responses. For example, below are the learners’ 

responses: 

 

Learner 1:  

“In terms of communication, English is very important 

because we have different races which they don’t 

understand our language (IsiXhosa) so we have to 

communicate in English”. 

 

Learner 2:  

“English is very important because you don’t know where 

you are going to be in the future and the place we may find 

ourselves may not understand your native language but 

only English”. 

 

Learner 3: 

“English is a global language and is also an official language 

in South Africa, so it is important for learners to learn 

English to be able to stand among others”. 

 

Learner 4: 

“English will help you to communicate better in the world 

with others that don’t understand your mother tongue, so 

English is very important”. 
 

Learner 5, 6, 7, and 8 shared similar views below 

“As our classmates said, English is very important because 

you may find yourself in Joburg or Limpopo, or Venda 

where they do not understand IsiXhosa. In that case, 

English will be suitable to communicate. English is 

important because if you cannot speak English, you see 
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yourself as being local and at times inferior to stand among 

friends”. 

 

The views of the participants from School A were similar in some ways 

to the views of School B participants as they also unanimously 

expressed their views on the importance of the use of English as a 

language for learning and teaching in their school. Below are their 

responses. 

 

Learner 1 and 2 shared a similar view:  
“We see English as an important language because we can 

go to other places where they don’t understand our 

language but understand English, so it is good to be taught 

in English”. 

 

Learner 3:  

“As my friends have said, English is very important and it is 

also good to be taught in English because of the different 

cultures and races in the world”. 

 

Learner 4 and 5 shared a similar view: 

“English is very important because we have different 

cultures and races and English could be used as a common 

language”. 

 

Some participants in School B also added that using English as a 

language of learning and teaching is very important as it helps their 

understanding of the language which also makes them ready to 

communicate well with people within and outside the country.  

 

Learner 6: 

“I think English is important when we are out of school and 

we want to write our CVs, a CV is written in English so if I 

don’t understand English it will be difficult for me and also 

communicate with other people”. 

 

 

 



218  The Challenges Faced by the Learners on the Use of… 

 

Learners 7 and 8 shared the same view:  

“English is very important because it is a global language 

and so we think it is important that we are taught in 

English”. 

 

The above views indicated that learners believe that English is an 

important language that is recognised nationally and globally for 

communication, especially among people from different cultures and 

nationalities. The learners would, therefore, want to be proficient in 

the language so that they are also able to communicate with diverse 
people. Scholars like Cuimmins (2000) and Crystal (2003) also shared 

similar views while highlighting the importance of the English language 

as an important lingua franca that most people seek to be proficient in.  

 

Participants’ View on the Impact of the Use of English on Learning and 

Teaching 

It was important to find out from the participants about the impact of 

the use of English on teaching and learning and in response to this; 

most of the participants were of the view that there is a positive 

impact. Below are their responses. 

 

Learner 1:  

“It has impact because it makes us know more vocabulary 

and improves also our communication with others”. 

 

Learner 2: 

“For me, when you are taught in English, you gain more 

experience and also our teacher is improving the level of 

their teaching”.   

 

 Learner 3, 4, and 5 shared the same view: 

“English does have an impact on learning. It does not only 

improve our vocabulary but also makes us understand 

English in terms of communication”. 
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Learner 6: 

“English has a huge impact on teaching and learning just 

because we have different races so when we are taught in 

English all of us can understand each other”. 

 

Learner 7: 

“I think English has an impact on learning and teaching 

because it develops our understanding”. 

 

In general, the participants accepted the use of English as a language of 
learning and teaching, as they believed that it is beneficial to them in 

many ways as they are taught in the classroom and even outside the 

classroom as they communicate with non-local language speakers.  

When asked a similar question, the participants from School B 

also responded that the use of English for learning and teaching does 

have a positive impact on them and it is beneficial to them in many 

ways. Below are their views. 

 

Learner 1 and 2 shared the same view:  

“It does have an impact because now we can speaking 

English with you; even though we are not English we 

embrace it and love it”. 

 

Learner 3, 4, 5, and 6 shared similar views: 

“English is an international language and so we need it for 

learning and teaching. Even documents are usually written 

in English and so we must know English to survive 

anywhere we go”. 

 

Learner 7:  

“It has an impact because if you can’t speak English that 

means you can’t express yourself”. 

 

Learner 8:  

“The impact of English is that it will help us to work 

anywhere and communicate with different people”. 
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From the above analysis, it is clear that most of the participants 

confirmed that the use of English as a language of learning and teaching 

is very important as it helps their knowledge and understanding of the 

language itself as well as helping them with the learning of other 

subjects. Scholars like Serfontein (2013) and Mansor, Badarudin & Mat 

(2011) have also observed that the use of English as a language for 

learning and teaching has become popular in schools because it is seen 

as the official international language of communication and trade, 

which makes students not wanting to be left behind. In addition, 

Naidoo (2012) has as well noted that the general belief that English is a 
global language has given it a symbolic power that supersedes the 

power or desire for mother-tongue instruction in South African schools.  

 

Challenges Encountered by Teachers and Learners on the Use of 

English as a Language of Learning and Teaching 

The participants were asked to mention the challenges that teachers 

and learners face in the use of English as a language of learning and 

teaching. In response to this question, the participants (learners) gave 

various views. Both School A and B learners mentioned some 

challenges that are personal and institutional. The majority indicated 

that other learners laugh at them if they cannot speak fluently and this 

makes most of them to be skeptical and develop a negative attitude 

towards the English language and refuse to speak in English. For 

example, learner 1 said: 

 “The challenges we are facing are that we laugh at each other 

so that is why some learners refuse to speak in English” 

 

Learner 2 added by saying: 

“We can’t speak English in the same way. When I make a simple 

mistake and other students laugh, it will make me think like I am 
not like others and I must exclude myself from others”. 

 

Learner 3 also reiterated: 

“The challenges that we face are that it is difficult to 

understand some words… you have to have a dictionary and we 

laugh at each other when making mistakes and that will lead to 

low self-esteem. It also scares learners to come to school 

because of the use of English”. 
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Learners 4, 5, 6, and 7 also mentioned similar challenges relating to 

understanding English itself.  

 

Learner 4 explained: 

“English has many difficult vocabularies which you need to go 

and look for the meaning and try to practice it so that you 

won’t forget it again. Some learners find English difficult when 

it comes to communication and some learners are enjoying it”.  

 

Learner 5 said: 
“The challenges that I will underline is that it is the 

understanding of bombastic words in English. The challenge is 

that when writing exams, there may be difficult words that you 

don’t understand and you can’t ask your teacher about it and 

the end we may fail because of those words that we don’t 

understand”.  

 

Learner 6 added more: 

       “To me, the challenges come from our teachers because 

they don’t teach us properly in English. They always mix with 

IsiXhosa and Afrikaans and the exam is going to be written in 

English. So, it is a challenge for learners to understand the word 

in IsiXhosa and find it  difficult to translate it into English”. 

 

Learner 7 reiterated and elaborated:  

       “I think our teachers must teach us only in English if it is not 

an IsiXhosa class. It will help us to have fewer challenges in 

understanding English”. 

 

Learner 8 gave another view by noting that: 
“Another challenge is that some learners come from homes 

where their parents don’t understand English. To those 

learners, English will be difficult for them, and also at school, 

the teachers mix English with IsiXhosa language”. 

 

All the above views point to the fact that learners face various 

challenges as they learn in English and attempt to speak the language. 

While there are challenges among their peers who laugh at them when 
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they make mistakes, there are also challenges on their teachers who 

mix English and IsiXhosa language when teaching them. Most of the 

views shared by the participants are in line with some scholars’ 

thoughts on challenges faced by learners and teachers as English is 

used for learning and teaching in South Africa public schools. Mahlalela-

Thusi (2002) and Murray (2002) both noted that there are language 

issues that affect South African education and that some of these 

challenges have their roots old apartheid style of education with some 

imbalances yet to be fully corrected.  

 
Participants’ Views on the Availability of Learner Support towards 

Making the use of English as a Language for Learning and Teaching 

more acceptable 

The participants’ views on the availability of learner support towards 

making the use of English as a language for learning and teaching more 

acceptable were as well explored in this study. In order to achieve this, 

participants were required to mention the type of support that they get 

from the Department of Education on the use of English for learning 

and teaching. In response to this question, some participants gave 

similar views on the provision of textbooks below. For example:  

 

Learners 1, 6, and 8 shared similar views: 

“We will say we do get support from the Department of 

Education because they supply us textbooks and other 

books to be able to understand English”. 

 

Learners 2 and 4 also shared similar views: 

“They do support. They provide textbooks and study 

guides”. 

 
Learners 3 and 5 had similar views: 

‘They do support us with textbooks although the books 

may not be enough for us to share at times”. 

 

Learner 7 had a different view: 

“Teachers also go to workshops where they are taught how 

to use English for their teaching and have a better 

understanding”. 
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Participants from both schools shared the same sentiments as the 

learners' responses indicated that there is a lack of adequate support 

from the teachers and the school for the learners on the use of English 

for learning and teaching. The researchers would want to note that 

when support is lacking, the use of English becomes very difficult and 

teaching and learning would be hampered in some ways. Some scholars 

have also noted that when there is a lack of support for learners from 

the schools or teachers on the use of a language, then learning and 

teaching becomes difficult (Alexander, 1999; Wolff, 2002).  
 

Evaluating How Learners Get Personal Support to Cope with the Use 

of English as a Language for Learning and Teaching in schools 

The study also seeks to know how proactive learners are and how they 

get personal support to cope with the use of English for learning and 

teaching. In response to this, the participants gave various views on 

they seek to get personal help and improve on their own towards 

coping with the use of English. Their views follow from school A: 

 

Learner 1: 

“Yes, we have support but not that much, the teachers are 

not in the class all the time to monitor us when doing 

classwork”. 

 

Learner 2: 

“I only get support to improve my English ability from the 

debate, but from teachers, No”. 

 

 Learner 3: 

“I didn’t get any support from the school. I learn from the 
internet not from school”. 

 

Learner 4: 

“There is no support from the teachers or the school, only 

from the textbooks we have. At times if you don’t 

understand home works and you ask the teacher they 

would say you should go look for the meaning by yourself 

and this affecting us”. 
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Learner 5: 

“I can say yes and no, for ‘no’, some of our teachers also 

have challenges they can’t pronounce some words, and in 

that case, they can’t support us in that area and ‘yes’ we 

have textbooks”. 

Learner 6: 

“The other teachers do support me when I have problems 

and they explain to me in English, but my English teacher 

explains some words to me in Xhosa when I go to her to 

explain some words to me”. 
Learner 7: 

“The support I get from school is not enough because our 

textbooks are written in simple English but when you get to 

exams you find these difficult words you don’t know how 

to explain to yourself”. 

Learner 8: 

“The support we get from the school is not enough”. 

 

When a similar question was asked from the participants in School B, 

they gave similar views and were unanimous in their views that their 

school had not done anything as such to assist them, and they only 

tried on their own to get help towards coping with the use of English. 

Some of the key views of the participants are below. 

Learners 1, 2, 4, and 7 shared similar views that, they did not have 

enough support and that they got help from other people around them, 

like those who are in tertiary institutions. Other commented thus: 

Learner 3: 

“We don’t get the support that we need. I usually get 

support to improve my English by checking the internet and 

learn on my own”. 
Learner 6: 

“I get support and assistance from the study groups that 

we form on our own and this helps me”. 

Learner 8: 

“I try to push myself to learn more and I get help from 

those that can help me with difficult areas”. 
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The above responses from learners showed that learners do not get 

enough support from the teachers and the school on the use of English 

for learning and teaching.  

However, the views of the learners showed that they go the 

extra mile to get help for themselves towards improving their 

knowledge and use of English. Nunan (2003) and Ngidi (2007) have also 

reported on learners’ experiences on the use of English and how they 

seek help towards improving their proficiency in the language.  

 

Conclusion and Recommendations 

All the participants believed that English is very important in public 

schools since it is a global language, a language of trade, and the 

language of instruction in some schools globally. Its usage would be of 

an advantage because it is will help the learners when they go for 

further studies and even when they are presented with the opportunity 

to interact with people of other cultures and nationalities. The 

participants were quite unanimous in their views on the importance 

and outcomes of English as a language of learning and teaching in their 

schools. They also made suggestions on how the use of English as a 

language of learning and teaching can be improved in public schools. 

Although some of the participants agreed that the government is trying 

its best to support the schools on the use of English as a language for 

learning and teaching, they still believe that government support is not 

yet enough. 

It is recommended that the government should introduce 

English to learners at an earlier age, as this will enable learners to 

understand English early enough and not at a later age where they 

would start to struggle with English.  Simultaneously, schools should be 

assisted and supported with the provision of needed textbooks and 

study guides for all grades so that teachers and also learners can have 
the needed textbooks to ensure the use of English for effective learning 

and teaching. It is highly recommended that teachers should always use 

the English language when they are teaching learners in classrooms and 

try to encourage and motivate learners to communicate in English.  
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Abstract 

The declaration of lockdown as a major effort to curtail the spread of 

COVID-19 pandemic has dire consequences on the health and well-being 

of individual. Therefore, this study examined the influence of COVID-19 

lockdown on the psychosocial health of students in tertiary institutions 

in Lagos state. This study adopted cross-sectional online research 

method. A pre-design questionnaire was constructed using survey 

monkey software. A network sampling technique was used in selecting 

seven hundred and twenty-six participants for the study. Participants 

were contacted through social media platforms such as Facebook and 

WhatsApp. Participation in the study was consensual, voluntary and 

totally anonymous in nature. Modified Health Assessment Tool with 

reliability index of 0.87 was used as instrument for data collection. The 

instrument was divided into two sections. Section A elicited information 

based on the demographic data of the participants while section B 

contained a 12 item questions on depression, suicidal attempt and 

substance abuse as it relates to psychosocial health of the participants. 

The questionnaire was sent to participants through email, WhatsApp 

groups and Facebook media. Retrieved copies of the questionnaire were 

screened and analysed using frequency and percentage for the 

demographic variables while the research questions were analysed with 

charts. The findings revealed that COVID-19 lockdown had effect on 

depression, suicidal attempt and substance abuse among students of 

tertiary institutions. The study therefore recommends that adequate 

provision for the maintenance of psychosocial health of students should 

be put in place. Also, online counseling sessions and activities that 

promotes mental health should be made provision for. 

 

Keywords: COVID-19, Lockdown, Psychosocial Health, Students   
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Introduction 

The coronavirus disease 2019 (COVID-19), initially taken as ‘pneumonia 

of unknown etiology”, is a highly transmittable and pathogenic viral 

infection associated with Severe Acute Respiratory Syndrome 

Coronavirus-2 (SARS-CoV-2), which was first discovered in Wuhan, 

Hubei Province, China. Since the first case of the novel coronavirus 

disease was diagnosed in December, 2019, it has swept across the 

world and galvanised global action (Galea, Merchant & Lurie, 2020). As 

of 24th April, 2020, there have been one thousand and ninety-five 

confirmed cases of covid-19, with two hundred and eight discharged 
and thirty-two deaths as a result of covid-19 in Nigeria (Nigeria Centre 

for Disease Control, NCDC, 2020).  

Due to the increasing numbers of cases in Nigeria, the Nigerian 

Government came up with series of measures to curb the transmission, 

protect the vulnerable and prevent health workers from contacting the 

disease. Some of the measures put in place are lockdown of states such 

as Ogun, Abuja and Lagos which is the epicenter of covid-19 in Nigeria, 

ban on social gatherings above twenty people, social distancing, 

handwashing, use of face mask and hand sanitizer (Nairametrics, 2020). 

Aside the physical health consequences of covid-19, many social events 

such as National Sports Festival, National Youth Service Corps’ 

orientation were cancelled in order to curb the further spread of the 

pandemic. 

Lockdown is a term applied to certain actions that are taken by 

Public Health officials to stop or slow down the spread of a highly 

contagious disease. As regards COVID-19, lockdown is defined as the 

efforts aimed, through a variety of means, to decrease, halt or interrupt 

transmission of covid-19 in a population by minimising physical contact 

between potentially infected individuals and healthy individuals, or 

between population groups with high rates of transmission and 
population groups with no or a low level of transmission (European 

Centre for Disease Prevention and Control, 2020). Lockdown is a policy 

enacted by government to ensure that people that are not classified as 

essential workers stay indoors or at home in order to flatten the curve 

of COVID-19. The COVID-19 pandemic has brought about significant 

changes in the lifestyle and behaviours of individuals and society, 

altered daily routines, financial pressures and social isolation. While 

lockdown may be crucial to halt the spread of the disease, it may 
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undoubtedly have long and short-term negative consequences on the 

mental and social well-being of individuals and society.  

Scientist and researchers all over the world are 

labouringceaselessly to discover effective anti-viral drugs and vaccine 

against COVID-19, while the psychosocial impact of the disease is 

largely neglected. Pandemic like this is not just medical phenomenon, it 

also tends to affect quality of life in an individual (Banerjee, 2020). Like 

other pandemics recorded in the past such as Ebola and Severe Acute 

Respiratory Syndrome (SARS), COVID-19 with its attendant lockdown 

could also have direct and indirect grave consequences on the 
psychological and social health of individuals. Among the consequences 

of the lockdown, there are acute stress disorders, substance abuse 

disorders, anxiety, poor concentration, post traumatic stress disorders, 

suicidal ideation and depression (Brooks et al., 2020). Moreover, the 

main psychosocial disorders during lockdown are reported to be 

prolonged duration of the lockdown, fears of infection, frustration, 

boredom and inadequate funds to meet daily obligations (Hawrylucket 

al., 2004). It is against this backdrop that this article examined the 

influence of lockdown during COVID-19 on the psychosocial health of 

students in tertiary institutions in Lagos state, Nigeria. 

 

Objective of the study 

The study aimed to find out the influence of lockdown on the 

psychosocial health of students in tertiary institutions in Lagos state. 

 

Methodology 

This study adopted cross-sectional online research method. A predesign 

questionnaire was constructed using survey monkey software. A 

network sampling technique was used in selecting the participants for 

the study. Participants were contacted through social media platforms 
such as Facebook and WhatsApp. Participation in the study was 

consensual, voluntary and totally anonymous in nature. Modified 

Health Assessment Tool with reliability index of 0.87 was used as 

instrument for data collection. The instrument was divided into two 

sections. Section A elicit information based on the demographic data of 

the participants while section B contained a 12 item questions on 

depression, suicidal attempt and substance abuse as it relates to 

psychosocial health of the participants. The questionnaire was sent to 
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participants through email, WhatsApp groups and Facebook media.  

The data collection was during mid of April to mid of May, 2020 and it 

involved seven hundred and twenty-six participants. Data analysis was 

done using Statistical Package for Social Sciences (SPSS) version 22. 

Descriptive statistics of frequency counts and percentages were used to 

analyse the demographic data of respondents while bar-charts was 

used to analyse the research questions. 

 

Results 

 

Table1: Demographic Presentation of Respondents 

Demographic Characteristics 

  

Gender  Frequency (n=726) Percent (%) 

 Male   482 66.39 

 Female   244 33.61 

 Total  726 100 

Age category    

18-23 years  346  47.66 

 24-29 years  301  41.46 

 30 & above years  79  10.88 

 Total 726 100 

 Living Condition  

 Alone   79  10.88 

 With Parents 342 47.11 

 With Guardians  174  23.97 

 With Friends  34   4.68 

 Others  97  13.36 

 Total 726 100 
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Research Question 1: what is the influence of COVID-19 lockdown on 

substance abuse? 

 
Figure 1 revealed that 58% of the participants agreed that they 

attempted smoking during the lockdown, 37% felt guilty about their 

drinking habit while 76% of the participants resulted into alcohol intake 

during the lockdown.  
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Fig 1: Lockdown on Substance abuse 
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Research Question 2: what is the influence of COVID-19 lockdown on 

depression? 

 
Figure 2 showed that 42% of the participants agreed that they felt 

hopeless and anxious during the lockdown, 67% reported that they 

experienced unexplainable sudden change in their mood while 51% of 

the respondents felt depressed during the lockdown. 

 

Research Question 3: what is the influence of COVID-19 lockdown on 
suicidal attempt? 
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Fig 2: Lockdown on Depression 
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Figure 3 revealed that 47% of the participants agreed that they were 

lonely and abandoned, 24% of the respondents attempted to carry out 

activities that is hurtful while 21% reported that they nurse the 

thoughts of taking their lives due to the negative consequences 

imposed on them as a result of the lockdown. 

 

Discussion of findings 

The COVID-19 pandemic has prompted most countries including Nigeria 

to opt for population confinement (lockdown) and strict compliance 

with social distancing measures as a way to curtail the spread of the 
virus. However, this lockdown has brought negative mental health 

consequences on the populace in which the students are not left out. 

The finding showed that majority of the participants resorted into 

substance abuse during the lockdown, and that substance abuse and 

drug intake increased significantly in the Northern part of Nigeria due 

to lockdown. This finding agrees with Mohammed and Aliu (2020) who 

have reported that most of their respondents engaged in substance 

abuse to “cool off” and escape the psychological impacts of lockdown. 

Also, the study aligns with Banerjee (2020) in his assertion that majority 

of participants used drugs during the lockdown for recreational 

purposes due to idleness and boredoms. 

This study also revealed that significant number of the 

respondents reported depressive state which also agreed with 

Odriozola-Gonzalez et al. (2020) who reported that during the initial 

lockdown of the Spaniard population due to COVID-19 pandemic, 

34.19% of the participants experienced moderate to extremely severe 

depression; 21.34% of the participants also reported moderate to 

extremely high anxiety symptoms. Depression is a common 

phenomenon under lockdown if not properly managed (WHO, 2019). In 

the last finding, the study revealed that suicidal attempt by the 
participants increased during the lockdown. This also agreed with the 

Mustapha (2020) who asserted that suicidal ideation and thoughts are 

always on the high side when people are idle and under movement 

restriction.  
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Conclusion 

Even though many countries of the world relied on the effectiveness of 

COVID-19 lockdown to ease the curve of the coronavirus pandemic, the 

psychosocial problems such as substance abuse, depression, suicidal 

ideation and anxiety is inevitable especially among the vulnerable 

targets such as students, children and the elderly. This study therefore 

highlighted the effect of COVID-19 on the psychosocial health of 

students in tertiary institutions in Lagos state, Nigeria.  

 

Recommendations  

Based on the conclusion above, the study therefore recommends the 

following; 

1. Government through the Ministry of Youths and Sports should 

endeavor to create an avenue to reach out to the vulnerable by 

providing mechanism such as online platforms that can help to 

improve mental health of affected individuals 

2. Social workers should follow all COVID-19 prevention guidelines 

while reaching out to the youths with the hope of provide 

adequate counselling sessions for those affected by the 

lockdown 

3. Government should provide palliatives such as foods and 

toiletries for the family that lose their jobs during the 

lockdown. This will in turn help to improve the psychosocial 

healthof the individuals 

4. Engaging television programmes and other mental health 

improving programmes should be made available free of charge 

on TV stations. 
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