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Abstract
Learners’ indiscipline has become a major problem in most schools. This
paper is triggered by the escalation of cases of learner indiscipline in
Schools. Every day, there are press reports of fatalities in schools. The
researchers has noted that a culture of violence had replaced the
cultures of teaching and learning in schools. In this paper, the
researchers reviewed literature on indiscipline in schools. This paper
seeks to offer some explanation of disciplinary challenges that affect
teachers and learners as well as the causes, as an attempt to seek
strategies that can be used to maintain discipline in secondary schools.
Key words: Discipline, code of conduct, indiscipline, violence, corporal
punishment
1.1 Introduction
The system of education in South Africa changed drastically after the
introduction of democracy in the country in 1994. The curriculum
introduced human rights values (HRVs) as means of supporting text in a
specific educational setting. In schools, the HRVs aimed at promoting
community culture, and recognising an individual status. The inclusion
of HRVs in curriculum reflects various identities, respect, and disciple
among other things. Belle (2015) affirms that HRVs should be viewed as
cultural values when applied in a particular context. Simply put, they
should encourage dignity and acceptance from other members of the
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community. Teachers and learners should respect and love one
another. On the contrary, many schools are depicted as battlefields.
They are the sites where disrespect for the law, racial intolerance and
violence proliferate. Learners are undisciplined to the extent that they
kill one another or kill their teachers.
Most of the studies conducted on indiscipline in schools
focused on either teachers’ perspectives or learners’ perspective. While
more research focus has always been on learners’ behavior, a few
studies have shown that teachers, too, can also be the cause of
indiscipline in schools. It is in these views that the present study seeks
to understand explanation of disciplinary challenges that affect
teachers and learners as well as the causes, in order to come up with
strategies that could be used to instill discipline in secondary schools.
There are cases that are reported whereby teachers were charged and
expelled for abusing learners, and cases of learners expelled for
assaulting teachers. These actions reflects the absence of discipline in
schools. In other words, indiscipline in schools means the lack of
respect, love, tolerance, peace and compassion stipulated in HRVs.
1.2 Statement of the problem
Learners’ indiscipline has become a major problem in most schools in
many parts of the world (Ndembu, 2013). In South Africa today,
learners kill one another in school premises. According to Maphosa and
Shumba (2010), the level of indiscipline among learners is such to an
extent that they even openly challenge teacher’s authority because
they know that nothing would be done to them. Ndembu (2013) asserts
that learners are apathetic, impatient, self-centered, overwhelming and
harder to motivate, thus resulting in disciplinary problems at schools.
We have noted learners’ unacceptable behaviour in neighboring
secondary schools such as lateness at schools, learners bunking classes
or sometimes staying outside their classes by the toilets smoking. Some
of them do not wear their school uniforms. These actions reflects the
absence of discipline in schools.

T. Fana-Jwambi & N.P. Caga,

3

1.3 Objectives of the study
This paper seeks to
i. Find out how teachers and learners contribute to indiscipline
secondary schools;
ii. Interrogate why learners behave in the way they do in secondary
schools; and
iii. Suggest strategies that can be used to maintain discipline in
secondary schools
2. Literature
2.1 What is indiscipline?
According to Marias & Meier (2010) this problem of indiscipline in
schools manifests itself in a variety of ways which include late coming,
smoking, vandalism, graffiti, examination malpractice, abusive
language, sexual affairs, disobedience, theft, intimidation and general
violence. Indiscipline in the context of this study means violation of
control rules and regulations. It entails enforcement of disobedience or
disorder, which is prompted by external or internal agents. Usually,
there is a conflict between the wills of the enforcing agent and the wills
of the one being controlled, who ultimately acts against the set rules.
The conflict results in a disciplinary problem. The person who disobeys
is then said to be an undisciplined individual.
2.2 How do teachers and learners behave in an indiscipline secondary
schools?
The problem of indiscipline in secondary schools manifests itself in a
variety of ways. Marias & Meier (2010) echoed by Phiri (2012) affirm
this by highlighting the ways to identify learner indiscipline in schools
such as late coming, smoking, vandalism, graffiti, examination
malpractice, abusive language, sexual affairs, disobedience, theft,
intimidation and general violence. The absence of respect in learners
result in the change of learners’ behaviour. Such learners becomes
violent among themselves and towards their teachers. Sometimes
learners are found in town during class hours.
Teachers feel disempowered in their ability to maintain learner
indiscipline. On the contrary, there is literature that reveals that schools
are to be blamed because teachers themselves had different ideas
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about the meaning of discipline. The findings of the studies conducted
by, Maphosa and Shumba (2010) together with those of Jonge and
Nyabuto (2014) reveal that most parents felt that issues such as
manners, attendance, bullying and drug use amongst others are some
of the behaviour problems experienced in secondary schools abroad
and in South African schools.
2.3

Why do teachers and learners behave in the way they do in
secondary schools?
Different scholars have different experiences on what cause learners’
lack of discipline in schools. Oloyede and Adesina (2013) and Noum
(2015) assert that the root causes of learner’s misbehaviour is family,
which is the first institution which shapes a learner’s behaviour. Jinot
(2018) argues that parents overprotect their children by being too
permissive, and so such children manifest socially unacceptable
behaviour at school. Watson and Bogotch (2015) assert that parents do
not have time for parenting, they are busy working for the benefits of
the family and this does have an influence on the children’s attitudes at
school. Jinot (2018) also agrees with this by stating that parents
compensate their children for a lack of love towards them by giving
them money or material things and that influence their children’s
behaviour at school.
According to Robinson and MaCarton (2016), the establishment
of the South African School’s Act 84 of 1996 (SASA) highlighted the
rights and the responsibilities of learners in school. The introduction of
new policies in the Department of Education (by the Act) brought
uncertainty to most schools. According to Mtsweni (2008), most
teachers feel incapacitated and helpless in dealing with learners’
indiscipline after the banning of corporal punishment in schools. In the
same vein, Maphosa and Shumba (2010) highlight that the abolishment
of disciplinary measures like corporal punishment has a great
contribution to learners’ bad behaviour. They further mention that the
Section 12 of the South African Constitution Act 108 of 1996 states that
“everyone has the right not to be treated or punished in a cruel,
inhuman or degrading way”. In line with the Constitution, the National
Education Policy Act of 1996 (Republic of South Africa, 1996a: A-47)
states that “no person shall administer corporal punishment or subject
a learner to psychological or physical abuse at any educational
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institution”. It is stipulated in the South Africa Constitution of 1996
(Republic of South Africa, 1996b) that human rights in general and
children’s rights in particular should be protected. Chishlom (2007) is of
the view that learners’ indiscipline in schools may be the result of the
alternative measures that teachers are expected to come up with to
discipline whilst at the same time respecting and protecting the
children’s rights.
Nealis (2014) claims that most learners in secondary schools
are adolescents; therefore, they have an identity crisis, which makes it
difficult for them to make good behaviour choices. Jinot (18) affirms
this view by adding that they also have recourse to drug dealing and
sexual activities out of their immaturity and curiosity. Also, many
learners misbehave because of pressure from their peers at schools
(Njoroge & Nyabuto, 2014). In addition, most teachers do not model
socially acceptable behaviours to their learners. Moreover, there are
also teachers who seem to view the rights given to learners as more
than those given to the educators themselves. Belle (2014) posits that
learners manifest a lack of discipline because of the principal’s lack of
leadership and authority.
24

Recommendations on strategies that can be used to curtail
indiscipline in secondary schools
There are various strategies that can be used to maintain discipline in
secondary schools. For example, Jinot (2018) points out that the best
way to deal with indiscipline is to have a decentralisation of school
disciplinary policies and procedures that would empower the teachers
and the school principal in maintaining learner discipline. BeebeejaunMuslum (2014) further suggests that each school should have a school
disciplinary plan prepared in consultation with the learners of the
Student Council, the parents of the School Governing Body, the
educators and the School Management Team.
3. Conclusion
It is believed that the fostering of positive relationships could reduce
indiscipline in schools. Learners in secondary schools are at the
adolescence stage and they are to great lengths to please their peers.
Therefore, most transgressions in schools could be attributed to peer
pressure. Mncube and Harber (2013) suggested that for school to be

6

Indiscipline In Secondary Schools…

non-violent management team should have effective and transparent
management practices. They should make use of democratic and
inclusive processes and mechanisms. They encourage the constant and
continuous teacher education development, and the establishment of
overall school safety committees.
References
Beebeejaun-Muslum, Z. N. (2014) Delinquant and antisocial behaviour
in Mauritian secondary schools. Research Journal of Social
Science and Management, 3(12): 124-135.
Belle, L. J. (2014) Learner Discipline Management. Reduit: Open
University of Mauritius.
Belle, L. J. (2015) Educational Leadership and management. Reduit:
Open University of Mauritius.
Chisholm L. (2007) Monitoring children's rights to education. In: A
Dawes, R Bray & Avan der Merwe (eds). Monitoring child wellbeing: A South African rights-based approach. Cape Town:
HSRC Press.
De Beer, J. (2012 Violence in schools. (The Citizen Newspaper) 22 May
2012.
Jinot, B. L. (2018) The Causes of a Lack of Discipline among Secondary
School Learners in Mauritius. Mediterranean Journal of Social
Sciences Vol 9 No 1
Maphosa, C and Shumba, A (2010) Educators’ disciplinary capabilities
after the banning of corporal punishment in South African
schools. South African Journal of Education . Vol 30:387-399
Marais, P. & Meier, C. (2010) Disruptive behaviour in the Foundation
Phase of schooling. South African Journal of Education, 30(1):
41-57.
Mncube, V. and Harber, C. (2013). The Dynamics of Violence in South
African Schools: Learn without limits Report 2012. Pretoria:
University of South Africa.
Mtsweni J (2008) The role of educators in the management of school
discipline in the
Nkangala Region of Mpumalanga. MEd dissertation, University of South
Africa.
Nealis, L. (2014) Safe and supportive school discipline: Promoting
positive student mental health. Principal Leadership, 12-16.

T. Fana-Jwambi & N.P. Caga,

7

Ndembu, J. K. (2013). Alternative Strategies to Corporal Punishment
and Secondary School Students‟ Discipline in Magumu Division,
Kinangop District, Kenya
Njoroge, P. M. & Nyabuto, A. N. (2014) Discipline as a factor in
academic performance in Kenya. Journal of Educational and
Social Research, 4(1): 289-307.
Noum, M. (2015) The use of Classroom Management Techniques to
reduce discipline problems. A case study: First year English
language learners at Idressi Mohamed Secondary School
Foughala, Biskra. Masters’ Dissertation. Algeria: Ministry of
Higher Education and Scientific Research.
Ntuli, L.T. (2013) Managing discipline in a post-corporal punishment era
environment at Secondary Schools in the Sekhukhume School
District, Limpopo. Unpublished master’s thesis. University of
South Africa, Pretoria.
Oloyede, E. O. & Adesina, A. D. O. (2013) Egalitarianism and classroom
discipline: A pre-requisite to successful instructional processes
in Mathematics. Global Advanced Research Journal of
Educational Research and Review, 2(6): 139-143.
Phiri, F. N. (2012). Punishment and Discipline in Schools: An Assessment
of the Impact of Abolishing Degrading Punishment on Discipline
in selected High Schools in Solwezi District. Masters
Dissertation, Lusaka: The University of Zambia..
Robson, C & McCarton, K. (2016). Real World Research: A Resource for
users of Social Research Methods in Applied Setting 4th Edition,
United Kingdom.
Republic of South Africa (1996.a). Constitution of the Republic of South
Africa, Act no. 108 of 1996. Pretoria: Government Press
Republic of South Africa. (1996.b). South African Schools Act No. 84 of
1996. Pretoria: Government Press.
Sarwrey, J. M. & Telford, C. W. (1968). Educational psychology, 3rd ed.,
Boston: Allyn & Bacon Inc.
Simango, B. (2012). Effects of Corporal Punishment Ban on High Schools
in Zambia: Discipline in Schools and the role of policy in Zambia.
A case of Zambia. Amazon LAP LAMBERT Academic Publishing.
Taba, H. (1962). Curriculum development theory and practice, New
York: Harcourt Brace & World, Inc.

8

Indiscipline In Secondary Schools…

Watson, T. N., Bogotch, I. (2015) Reframing parent involvement: What
should urban school leaders do differently? Leadership and
Policy in Schools, 14: 257–278.

SOCIO-DEMOGRAPHIC CHARACTERISTICS AS PREDICTORS OF
INFORMATION AND COMMUNICATION TECHNOLOGY ADOPTION BY
MICRO ENTREPRENEURS IN EKITI STATE, NIGERIA
Dr. A. O. Akinyemi
Department of Office Technology and Management,
The Federal Polytechnic, Ado-Ekiti, Nigeria
angy.akinyemi@gmail.com
07038848491
Prof. E. A. Erwat
Department of Information Management,
Lead City University, Ibadan, Nigeria
erwat2002@yahoo.com
08037278848
Abstract
This study investigated the role of socio-demographic factors in
determining micro entrepreneurs’ adoption of information and
communications technology (ICT). Two specific objectives and two
research hypotheses were raised to guide the study. The population was
5000 micro entrepreneurs in Ekiti State and the purposive sampling
technique was used to draw a sample of 1800. The research instrument
was a set of 4-point scale Likert-type questionnaire. Multiple Regression
was used to test the hypotheses at a 0.05 level of significance. The study
revealed that there was significant relative influence of sociodemographic factors on ICT adoption by micro and small entrepreneurs
in Ekiti State thus: gender (β= -0.204, p=0.000), age (β=0.051, p=0.035),
type of business (β=0.096, p=0.000) and highest educational
qualification (β=0.372, p=0.000). This implies that the highest
contributor was educational qualification (37.2%), followed by gender
(20.4%), then type of business (9.6%) and lastly age (5.1%). The result
also revealed that there was a significant combined influence of sociodemographic factors on ICT adoption. (R2=0.204,
F4,1424=91.296,
p<0.000). There was also positive significant correlation of factors with
ICT adoption (R-0.452). The study concluded that socio-demographic
variables were significant factors in predicting the level of ICT adoption
by micro entrepreneurs. The study recommended that both Federal and
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State Governments should make education a priority by investing more
into it. The federal government should commit at least 20% of its
nation’s annual budget to education in order to foster an educated and
literate society.
Keywords: Information and Communication Technology; Micro
Entrepreneurs; Socio-Demographic Factors
Background to the Study
There has been a paradigm shift from the matter based economy in
which micro enterprises operated in the past, to knowledge based
economy. This has been largely due to the introduction of ICTs into the
operations of their businesses. Businesses with better access to ICTs
and the ability to apply it in an inclusive manner have wider advantage
of building networks and expanding into new markets than those that
have not imbibed it fully. However, there is a claim that a measure of
variance exists in individuals’ access and use of information and
communication technology as a result of socio-demographic factors
(Owolabi, 2013). It is in this regard, therefore, that the researchers
examined the influence of demographic factors as predictors of ICT
adoption by micro entrepreneurs in Ekiti State.
Statement of the Problem
The impact of information and communications technology on
entrepreneurship has become a subject of great concern to scholars,
entrepreneurs, and many other stakeholders in Nigeria. Yet, the extent
to which socio demographic factors influence the adoption of ICTs by
micro entrepreneurs in Ekiti State is yet to be determined. This study
would, therefore determine the role socio-demographic factors play in
predicting the adoption of ICTs by micro entrepreneurs in Ekiti State.
Purpose of the Study
The aim of this study was to find out the role socio-demographic factors
played in predicting the adoption of ICTs by micro entrepreneurs (MEs)
in Ekiti State, Nigeria. Specifically, this study was to determine whether
there is any relative or combined influence exerted by sociodemographic factors on the adoption of ICTs by micro entrepreneurs in
Ekiti State, Nigeria.
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Research Hypotheses
Ho1: There will be no significant relative influence of sociodemographic factors on ICT adoption by micro entrepreneurs in
Ekiti State.
Ho2: There will be no significant combined influence of sociodemographic factors on ICT adoption by micro entrepreneurs in
Ekiti State.
Significance of the Study
The result of this study would direct the attention of government and
other developmental agencies to the ways socio-demographic factors
and ICTs are impacting each other so that they can fashion out ways to
reach micro entrepreneurs with appropriate intervention measures and
thus deliver their services more effectively and efficiently.
Scope of the Study
This study investigated whether socio-demographic factors: such as
gender, age, type of business embarked upon and educational
qualification, could be used to predict the level of adoption of ICTs by
micro entrepreneurs’ in Ekiti State, Nigeria. Ekiti State was chosen as
the study area because there is scarcity of literature on micro
entrepreneurs in Ekiti State. The impact of demographic characteristics
as a predictor of ICT adoption by micro entrepreneurs in their
operations and performance has not been greatly explored in Ekiti
State, Nigeria.
Review of Related Literature
Definitions of micro enterprises vary from country to country as well as
from industry to industry depending on the availability of data and the
economic character of the host country. However, the most commonly
used criterion for defining micro enterprises is the number of regular
employees an enterprise has since this can easily be seen and
accounted for unlike the other parameters. The World Bank Group inhouse described enterprises with 0-9 employees as micro enterprises,
10-49 as small while 50-299 as medium sized. The Small and Medium
Sized Development Agency of Nigeria (SMEDAN, 2013) classified a
micro enterprise as a business with less than 10 people and an annual
turnover of less than ₦5,000,000.00. For the purposes of this work,
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micro enterprises are regarded as commercial enterprises that have ten
or fewer employees.
Information and communications technology covers Internet
Service provision, telecommunications equipment and services,
information technology equipment and services, media and
broadcasting, libraries and documentation centres, commercial
information providers, network-based information services, and other
related information and communication activities (Syed, Noor-Ul-Amin,
2013). Information and Communications Technology is a group of
technologies that facilitates communication, the processing and
transmission of information by electronic means.
Socio-demographic factors are among the most important
factors affecting entrepreneurship, job creation and innovation.
Demographic changes shape all issues that are prominent in most
economic discussions such as education, employment policy, taxes,
technological changes, and more (Stangler and Spulber, 2013).
Demographic analysis helps to anticipate and predict future trends with
good certainty. It also helps decision makers to prepare policy
interventions accordingly. According to Aramide, Ladipo and Adebayo,
(2015) socio-demographic variables are major factors that may
influence or predict the use of ICT resources by individuals. It is
believed that the socio-demographic characteristics of micro and small
scale entrepreneurs’ shape their decision making, inﬂuence the
strategies they adopt and consequently their entrepreneurial success
(Baluku, Kikooma and Kibanja, 2016).
A positive relationship has been established between an
entrepreneur’s educational level and entrepreneurial performance.
Research evidence shows that there is significant relationship between
demographic factors of owners-managers and performance of SMEs
(Genty, Idriss, Wahat and Kadri, 2015). Some researchers have found
that educational attainment is positively related to opportunity
recognition. In this regard, it was found out that the increased
knowledge which educated persons had provided them with a greater
resource from which to draw links to new data, thus creating new
innovative opportunities (Armstrong, 2013). Similar evidences were
received from Yobe State where a study by Zannah, Mahat, Ariffin and
Ali (2017) affirmed that there was a positive and significant relationship
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between demographic factors of owners and managers and the
performance of SMEs in Yobe State, Nigeria.
The effect of socio-demographic factors on entrepreneurial
performance has been examined by many scholars but studies on the
influence of demographic factors on ICT usage and adoption by micro
and small scale entrepreneurs are relatively few in number. This
research will, therefore concentrate its own efforts on examining sociodemographic factors as predictors of adoption of ICT by micro
entrepreneurs in Ekiti State, Nigeria which the other studies reviewed
did not delve into.
Theoretical Framework
Theory of Acceptance Model (TAM) has been widely used to predict
user acceptance and use based on perceived usefulness and ease of
use. TAM helps to understand how adopters come to accept or reject
the use of ICT in their small businesses. To get a better understanding
of the micro entrepreneurs’ behavior with regard to the adoption and
use of information and communications technology, TAM was used as
the theoretical framework.
Methodology
The research design adopted for this study was the survey research
design. The population for the study was 5000 micro entrepreneurs in
Ekiti State, Nigeria. A purposive sample of 1800 was drawn from the
population. Six local government headquarter towns were purposively
selected for the study. Two research hypotheses were formulated to
guide the study. A structured Liket-ype questionnaire that was carefully
read through by some experts in the field of entrepreneurship assured
the content and face validity; while a reliability test yielded reliability
co-efficient of 0.72. The data collected were analyzed and tested at a
0.05 level of significance using multiple regression analysis.
Results
Hypothesis 1
There will be no significant relative influence of socio-demographic
factors on ICT adoption by micro entrepreneurs in Ekiti State.
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Table 1: Multiple Regression showing the relative influence of sociodemographic factors on ICT adoption by micro entrepreneurs in Ekiti
State
Unstandardized Standardized
Coefficients
Coefficients
Model

B

Std. Error

(Constant)

36.886

1.678

Gender

-6.496

.761

Age

.559

Type of business

.462

Highest
Educational
3.780
Qualification
*
p<0.05
Source: Field Survey, 2016

Beta

T

P

21.986

.000

-.204

-8.540

.000

.265

.051

2.112

.035

.115

.096

4.022

.000

.247

.372

15.313

.000

Table 1 showed that there was significant relative influence of sociodemographic factors on ICT adoption by micro and small entrepreneurs
in Ekiti State, that is, gender (β= -0.204, p=0.000), age (β=0.051,
p=0.035), type of business (β=0.096, p=0.000) and highest educational
qualification (β=0.372, p=0.000). The null hypothesis was rejected. The
regression result implies that the single best predictor of ICT adoption
by micro and small entrepreneurs in Ekiti State was educational
qualification (β = 0.372 or 37.2% contribution). This was closely
followed by gender (β = 0.204 or 20.4% contribution) and type of
business (β = 0.096 or 9.06% contribution). The variable with the least
contribution to ICT adoption by micro and small entrepreneurs in Ekiti
State was age (β = 0.051 or 5.1% contribution).
Hypothesis 2
There will be no significant combined influence of socio-demographic
factors on ICT adoption by micro entrepreneurs in Ekiti State.
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Table 2: Multiple Regression analysis showing the combined influence
of socio-demographic factors on ICT adoption by micro entrepreneurs
in Ekiti State

Model

Sum of Squares

Df

Mean Square

61077.275

4

15269.319

Residual

238165.273

1424

167.251

Total

299242.549

1428

Regression

F

P

91.296* .000

Multiple R=0.452, Multiple R2=0.204, Adjusted R2=0.202, Std.
Error=12.933
*

p<0.05
Source: Field Survey, 2016
Table 2 revealed that there was significant combined influence of sociodemographic 4 factors on ICT adoption by micro entrepreneurs in Ekiti
State (R2=0.204, F4,1424=91.296, p<0.05). The null hypothesis was
rejected. The table reveals that there was also significant positive
multiple correlation between the predictor variables (gender, age, type
of business and highest educational qualification) and ICT adoption by
micro and small entrepreneurs in Ekiti State (R=0.452, p<0.05). This
implies that all the predictor variables are factors that can exert
influence on ICT adoption by micro and small entrepreneurs in Ekiti
State. The value of the coefficient of determination (R2=0.204) indicates
that all the predictor variables jointly accounted for 20.4% (R2 X 100) of
the observed variance in ICT adoption by micro and small
entrepreneurs in Ekiti State, while the remaining 79.6% unexplained
variance is largely due to other variables that can account for ICT
adoption by micro and small entrepreneurs in Ekiti State.
Discussion
The results of this study gained support from the findings of Awa,
Emecheta and Ukoha (2014) who affirmed that demographic
characteristics such as age, education and gender were among the
determinants that had combined influence on ICT adoption by SMEs. In
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a related study carried out in Kenya, the findings revealed that
entrepreneurs who had primary education were reported to be low in
ICT adoption; while those who had at least college education reported
high adoption (Mokaya, 2012). This implied that the level of education
and knowledge significantly affected the access and use of ICT among
small enterprises in Kenya, which this study has proved to be so in
Nigeria. The findings were further supported by the result of a study
which revealed that ease of use of ICT and its accessibility were
significantly predicted by level of education, age, gender and income
(Owolabi, 2013). In consonance with the result of this study, some
other researchers found that demographic variables have a notable
influence on the adoption of e-business technologies and claimed that
the demographic factors described in their study were sometimes
experienced in combination rather than distinctively, thereby imposing
a huge impact on e-business adoption patterns (Kapungwa and
Dubihlela, 2016).
Conclusion
This study established that demographic variables such as gender, age,
type of business and educational qualification have significant influence
on the adoption and use of information and communications
technologies on micro and small scale entrepreneurs in Ekiti State. The
result revealed that there was significant relative influence of sociodemographic factors on ICT adoption by micro entrepreneurs in Ekiti
State. Higher educational qualification was the highest predictor. The
study also revealed that there was significant combined influence of all
the socio-demographic factors used on ICT adoption by micro
entrepreneurs in Ekiti State. The result further shows that there is a
significant positive multiple correlation between the predictor variables
(gender, age, type of business and highest educational qualification)
and ICT adoption by micro and small entrepreneurs in Ekiti State. The
study thus concluded that demographic variables can be used to
predict the level of ICT adoption by micro entrepreneurs.
Recommendations
The Federal Government should commit at least 26% of the nation’s
annual budget to education as recommended by the United Nations in
the millennium development goals in order to foster an educated and
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literate society. State governments should make education a priority
and thus invest more in basic education. Provision of basic education is
the responsibility of the States and thus educating her citizens should
be a major focus of any responsible government.
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Abstract
The study determined appropriate facilities and entrepreneurship skills
improvement needs by craftsmen for successful furniture-making
enterprise in Lagos State, Nigeria. Survey research design was adopted
for the study. Three research questions and two hypotheses were
formulated to guide the study. The population for this study comprised
all the furniture-making teachers and all the furniture-making
craftsmen from all the 20 Local Government Areas of Lagos State,
Nigeria. Proportionate stratified random sampling technique was
adopted in selecting 102 respondents, made up of 24 furniture-making
teachers and 78 home furniture-making craftsmen from the study
areas. A self-structured questionnaire titled Skills Improvement Needs
Questionnaire (SINQ) was used to elicit information from the
respondents. The SINQ was face validated by three experts. A reliability
co-efficient of 0.84 was obtained using Cronbach Alpha analysis to
determine the internal constituency of the SINQ-items. The data
collected were analysed using Mean for answering the research
questions and Z-test was used to test the null hypotheses, which
showed that there was no significant differences in the mean responses
of teachers and craftsmen on appropriate facilities and
entrepreneurship skills improvement needs by craftsmen. It was
recommended that appropriate facilities should be effectively utilized by
craftsmen, and government should organize vocational training on
entrepreneurship skills improvement needs by craftsmen for effective
furniture-making enterprise.
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Keywords: Craftsmen, Enterprise, Entrepreneurship skills, Facilities,
Furniture-making, Improvement.
Introduction
Furniture is a household article for use or decoration, and it is as old as
man. It is a movable item made from wood such as tables, chairs,
shelves and cabinets in a room or home. Furniture in a home, one way
or the other, shows the life style and feelings of the owner, which
involves viable furniture-making trades. Austin (2010) states that
furniture-making trade is the practice of craftsmen using various wood
work facilities to create cabinets, shelves, and chairs. Furniture-making
trades in the view of the National Board for Technical Education (NBTE,
2009), are among the woodwork technology programmes in technical
colleges of Nigeria. NBTE states that furniture-making trades in
technical colleges are expected to equip individuals with psychomotor
knowledge and entrepreneurship skills in order to enable them make
different types of furniture products using appropriate woodwork
facilities as craftsmen.
According to Alio (2006), technical colleges produce craftsmen
that operate in the urban informal sector of the economy. Craftsmen
are part of the human resources that employ the process of gathering
woodwork facilities required for the designing, manufacturing,
repairing, and distributing furniture-making products and services to
the target customers. Shobowale (2015) emphasised that furnituremaking craftsmen training usually lasts for the period of four years
duration. There is no agreed standard of performance because of the
absence of any external supervisory authority. Sanusi (2003) argues
that the role of craftsmen as catalyst for economic growth and
development has been recognised in most developed and developing
countries. Craftsmen are expected to set-up shops, carry out
constructions, and service customers. The Federal Government of
Nigeria (FGN, 2014) posits that craftsmen are part of the human
resources required by any nation for effective sustenance of economic
growth and development. The quality and aesthetic nature of olden
and modern furniture-making projects depend on the highly skilled
craftsmen for maximum productivity.
Shobowale further observesd that most of the wooden
products and services executed by furniture-making craftsmen are
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poorly performed. This could be due to lack of appropriate facilities
required in accomplishing an enterprise products for the design,
manufacture, repair, and distributions. In this regard, International
Finance Council (IFC, 2001) posits that lack of book-keeping and
accounting record, in addition to inadequate financial management
skills, business planning skills, among others are constrains of craftsmen
in developing nations from sourcing for finance maximally from
relevant agencies, and other government assisted benefits. However,
adequate finance will enable craftsmen to acquire appropriate facilities
to enrich their productivity.
Facilities are indispensable for productivity to take place in a
furniture-making workshops. Facilities are sources of knowledge and
information used for enhancing productivity in a wood workshop.
Puyate (2013) posits that the availability and effective utilisation of
facilities enhance the vital process of skills development. These
facilities, according to Shobowale, include machines (computers,
combination machine, thicknesser machine, lathe-machine, drill-press
machine, among others); equipment (compressors, spray guns,
portable electric drills, portable jig saws, portable sander, among
others); hand-tools (holding and supporting tools, geometrical tools,
percussion and impelling tools, and cutting tools); and consumablematerials(solid-wood,
manufactured-boards,
stuffing,
fittings,
adhesives, abrasives, and finishes). In this study, facilities are sources of
knowledge and information from which craftsmen can expand and
enrich their furniture-making enterprise experiences.
An enterprise is the application of creative ideas and
innovations to practical situations (Mason, 2011). Enome (2013) sees
an enterprise as an economic activity undertaken by private individuals
under private ownership. It is any activity for which there are specific
returns. Okafor and Onuoha (2010) state that enterprise refers to
business operations undertaken by a body, which may be one person, a
family, a company or cooperative for a particular production or
commercial activities. To create a unique way in an enterprise, such
enterprise productions and services values need to be improved.
Improvement is the process of enhancing resources better than
before. Yavala (2011) defines improvement as the process of making
something better than before. In this study, improvement is considered
as the process of enhancing the production and service process of a
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furniture-making enterprise better than how it was before. For
successful improvement in enterprising environment, craftsmenneed
appropriate entrepreneurship skills to survive.
Entrepreneurship is the act of identifying, initiating, organising and
bringing a vision to life, be it a new product, service, process,
organisational strategy, promotional strategy or a niche market
(Akinwumi, 2012). Entrepreneurship, according to Butler (2012), is the
practice of starting new enterprise, particularly new enterprise in
response to identified creative skill opportunities.
A skill is the ability, which individual can acquire and gainfully
utilise for the purposes of achieving optimum productivity in industries.
Skill is a manual dexterity through repetitive performance of an
operation. Okorie (2000) states that skill is expertness, practised ability,
and dexterity of tact associated with production skills acquisition
through formal, informal training, and on-the-job experience. Skill
acquisition, according to Nwokike (2011) has to do with the ability to do
something well and expertly. Within the context of this study, a skill is a
performance ability needed by craftsmen in furniture-making products
and services on commercial bases for making a living.
Premised on the present manpower-labour market discrepancy
scenario, Damuchi (2011) emphasises that the Nigeria educational
system has failed to produce graduates with adequate technical
knowledge and entrepreneurship skills required in meeting the labour
market demands. According to Amusa (2010), entrepreneurship skills
are the required abilities to perceive business opportunities, take
advantage of the scarce resources for success in an enterprise.
Akpoveta and Agbomah (2009) explain that entrepreneurship skills
acquisition workshops and seminars should be organised for craftsmen
and unemployed graduates who shall be practically re-trained on the
technicalities of starting and running small scale business of their own.
Creating entrepreneurship skills in furniture-making is a sure way
of combatting youth unemployment and reducing poverty in Nigeria.
This implies that, furniture-making enterprise opportunities will elevate
Nigerian craftsmen in from their present condition of poverty, to
vibrant and entrepreneurial individuals, who are ready to create
wealth, and contribute to the development of the nation. Timmons and
Spinelli (2004) opine that entrepreneurship skills needed in order to
excel in an enterprise include self-motivation skills, self-confidence
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skills, sales skills, financial management skills, supervisory skills,
management skills, and marketing skills. Moreover, Nwabuona (2004)
asserts that entrepreneurship skills for a successful business enterprise
are technical skills, self-motivation skills, business planning skills,
financial management skills, marketing skills, andcommunication skills.
With reference to this study, entrepreneurship skills are those activities
the craftsmen would be engaged that are geared toward successful
preparation of financial statements and marketing of furniture-making
products and services. However, entrepreneurship skills improvement
needs of craftsmen for successful furniture-making enterprise in view
of this study include financial management skills and marketing skills.
Knowledge of finance is a necessity in business. Craftsmen are in
business to make money. Potential craftsmen must have the knowledge
of finance. Finance, according to David (2012), is the propeller that
keeps the engine of business running. Anugwom (2007) notes that
financial management is the process of managing the financial
resources, including accounting and financial reporting, budgeting,
collecting accounts receivable, risk management, and insurance for a
business. Financial management skills, Olagunju’s opinion of (2004)
enable craftsmen to get fund needed on favourable terms and use
them effectively. In this study, financial management skills are the
abilities of craftsmen to get the funds needed on favourable terms, and
use such funds effectively so as to keep the engine of furniture-making
enterprise running. For successful distribution of furniture-making
products and services to customers, marketing is required to promote
the enterprise.
In modern society, marketing is a business component that
connects designs, production, and consumption. Effective marketing is
critical to the success of any enterprise. Nwafor (2007) describes
marketing as the performance of business activities that direct the
flows of goods and services from producer to consumer or user in order
to satisfy customers. Marketing skills are the abilities to keep the
entrepreneur informed, knowledgeable and confident as to determine
the most efficient method of physical distribution of goods and services
(Stanton, 2002). In this study, marketing skills are regarded as the
abilities to keep craftsmen informed, knowledgeable, and confident
about the most efficient strategies of promoting of furniture-making
products and services to satisfy customers.

24

Appropriate Facilities and Entrepreneurship…

Statement of the problem
Technical colleges as the stepping stone for development of
technological skills, play an important role for equipping furnituremaking craftsmen with skills to be self-reliant in their discipline as well
as proceed for further education to become more competent personnel
to work with furniture-making industries. A furniture-making craftsmen
should be capable of independent work. Meanwhile, observation
revealed that most of the wooden products executed by these
craftsmen are poorly performed. This could be blamed on the
inadequacies of skills required for effective utilisation of furnituremaking facilities among craftsmen. Observation also revealed that
many furniture-making enterprise efforts made by craftsmen died away
right from their formative stages as a result of lack of entrepreneurship
skills training that sometimes leads to situations where for instance,
furniture-making craftsmen abandons their workshop activities or
services to take to public commercial transport services. These are as a
result of inability of the craftsmen to finance the enterprise for lack of
good financial management skills and marketing skills.
Consequently, these craftsmen have continued to fail. Many of
them do not flourishing economically. Many of their enterprises have
been closing down, and the craftsmen keep involving in various
unskilled activities constituting themselves as nuisance to the society.
The question now is, ‘how adequate is the furniture-making enterprise
with respect to facilities and entrepreneurship skills for preparing
craftsmen to face the challenges of unproductivity, lack of innovation,
poverty, slow expansion rate, lack of finance, and ultimately, high rate
of failure.? In an attempt to fill this gap, it is imperative to carry out a
study on facilities and entrepreneurship skills improvement needs by
craftsmen for successful home furniture-making enterprise.
Purpose of the study
The main purpose of the study is to determine appropriate facilities and
entrepreneurship skills improvement needs by craftsmen for successful
home furniture-making enterprise in Lagos State, Nigeria. Specifically,
the study seeks to:
1. Determine appropriate facilities improvement needs by
craftsmen for successful home furniture-making enterprise;
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2. Examine financial management skills improvement needs by
craftsmen for successful home furniture-making enterprise; and
3. Determine marketing skills improvement needs by craftsmen for
successful home furniture-making enterprise.
Research Questions
The following research questions guide the study:
1. What are the appropriate facilities improvement needs by
craftsmen for successful home furniture-making enterprise?
2. What are the financial management skills improvement needs
by craftsmen for successful home furniture-making enterprise
enterprise?
3. What are the marketing skillsimprovement needs by craftsmen
for successful home furniture-making enterprise?
Research hypotheses
The following research hypotheses that guided the study were tested at
0.05 level of significance:
Ho1. There is no significant difference between teachers and
craftsmen on the appropriate facilities improvement needs by
craftsmen for successful home furniture-making enterprise.
Ho2: There is no significant difference between teachers and
craftsmen on the entrepreneurship skills improvement needs
by craftsmen for successful home furniture-making enterprise.
Methodology
The design adopted for the study was descriptive survey research
design. The design was appropriate for the study since questionnaire
was used to solicit respondents’ opinions on appropriate facilities and
entrepreneurship skills improvement needs by craftsmen for successful
home furniture-making enterprise.
The study was carried out in Lagos metropolitan area of the SouthWestern zone of Nigeria. The population of the study consisted of all
the home furniture-making teachers from all the six technical colleges,
and all the home furniture-making craftsmen from all the 20 Local
Government Areas of Lagos State, Nigeria.
Proportionate stratified random sampling technique was adopted
in selecting 102 respondents for the study, made up of 24 furniture-
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making teachers from all the six technical colleges, and 78 furnituremaking craftsmen from 28 registered wood furniture-making industries
from the three Local Government Areas of Lagos State, Nigeria, made
up of Ikorodu, Kosofe, and Yaba Local Government Areas of Lagos
State. In each of the three local government areas, 26 of the craftsmen
were randomly selected based on the registration of their enterprise.
A self-structured questionnaire, titled: Skills Improvement Needs
Questionnaire (SINQ) was used to elicit information from the
respondents with 5-point scale response options of Highly Needed
(HN), Needed (N), Undecided (U), Moderately Needed (MN), and Not
Needed (NN), with assigned weighted values of 5, 4, 3, 2, and 1
respectively. The questionnaire comprised 36 items that addressed the
research questions.
The SINQ was face validated by three experts; one lecturer from
the department of science and technology, University of Lagos, one
Furniture-making teacher from the technical colleges, and one
furniture-making craftsmen from the registered home furniture-making
enterprise. Cronbach Alpha analysis was used to determine the internal
constituency of the SINQ items, and a reliability co-efficient of 0.79 was
obtained. All the 102 copies SINQ were administered to the
respondents by the researchers with the help of three research
assistants were retrieved. The data collected from the study were
analysed using Mean for answering the research questions. Also, Z-test
was used to test the null hypotheses at 0.05 level of significance.
Items that had Mean score of 3.50 and above were regarded as
Needed; while any item with Mean score below 3.50 was considered as
Not-Needed. Also, Z-test was used to test the null hypotheses were
accepted when the critical Z-test exceeded the calculated Z-value and
vice versa.
Results
Research Questions 1
What are the appropriate facilities improvement needed by craftsmen
for successful furniture-making enterprise?
Relevant data are presented in Table 1.

Shobowale, I. Olukayode, Adenle, S. & Oyeyemi & Oluwaleyimu, O. Opeyemi

27

Table 1
Appropriate Facilities Improvement needs by Craftsmen for Successful
Home Furniture-making Enterprise.
N=102
S/N
Facilities Improvement Needs
Remarks
X
1.
Computers.
4.33 Needed
2.
Combination machine.
4.38 Needed
3.
Thicknesser machine.
4.33 Needed
4.
Lathe-machine.
4.27 Needed
5.
Drill-press machine.
4.27 Needed
6.
Compressor.
4.22 Needed
7.
Spray gun.
4.15 Needed
8.
Respirator.
4.12 Needed
9.
Portable planner.
4.20 Needed
10. Portable sander.
4.09 Needed
11. Portable electric drill.
4.20 Needed
12. Portable jig saws.
4.18 Needed
13. Holding and supporting tools such as: bench- 4.19 Needed
vice, brace.
14. Geometrical tools such as: pencil, rules, knife, 4.35 Needed
and try square.
15. Percussion and impelling tools such as: 4.37 Needed
hammers, mallet, screwdrivers.
16. Cutting tools such as planes, chisels, saws.
4.39 Needed
17. Solid-wood such as Afara, Abora, Mahogany, 4.22 Needed
Cedar.
18. Manufactured-boards such as: Plywood, block- 4.24 Needed
board, chip-boards, veneers, HDF boards, and
so on.
19. Abrasives such as: scrapers, glass-papers.
4.22 Needed
19. Adhesives such as: Vegetable glues, synthetic 4.15 Needed
(plastic) glues.
20. Finishes
such
as:
thinner,
sanding 4.13 Needed
sealer,lacquer, wax, among others.
Grand Mean ( X )
4.45 Needed
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The result of data analysis presented in Table 1showed that all 20 items
had their Mean values above 3.50. The Mean values of the items
ranged from 4.09 to 4.39, while the Grand Mean was 4.45.This implies
that all the facilities are appropriate for successful home furnituremaking enterprise.
Tables 2: t-test result of mean rating of respondents on the
appropriate facilities improvement needs by craftsmen for successful
home furniture-making enterprise
Variable
No
Mean
Z-cal
Z-crit
Remark
Teachers
24
3.87
Craftsmen.
78
3.64
0.69
2.00
NS
The computed Z-value of 0.68 is less than the table value of 2.00 at 0.05
level of significance. The null hypothesis, which states that there is no
significant difference between teachers and craftsmen on the
appropriate facilities improvement needs by craftsmen for successful
home furniture-making enterprise was not rejected.
Research Questions 2
4. What are the financial management skills improvement needs by
craftsmen for successful home furniture-making enterprise? Relevant
data are presented in Table 3.
Tables 3
Financial Management Skills Improvement Needs by Craftsmen for
Successful Home Furniture-making Enterprise.
N=102
S/N Financial Management Skills Improvement Needs X Remarks
1. Handle cash transactions to avoid financial loss.
4.14 Needed
2.
3.
4.
5.

Prepare financial statements.
Interpret financial statements.
Undertake financial prudence for the enterprise.

6.
7.

Purchase what fit into the budget for the enterprise. 4.04 Needed
Identify the right source funds for the enterprise.
4.05 Needed

Prepare a simple budget for the enterprise.

4.03 Needed
3.91 Needed
4.09 Needed
4.20 Needed
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Obtain loans for the enterprise.
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3.95 Needed

9.

Explain cost analysis for the Furniture-making
Needed
4.15
enterprise.
10. Analyse cost allocation for the Furniture-making
Needed
4.12
enterprise.
11. Procure facilities for the enterprise.
3.96 Needed
12. Prepare purchasing needs record.

4.18 Needed
4.01 Needed

Grand Mean ( X )

The data presented in Table 2 revealed that all the 12 financial
management skills had their Mean values above 3.50. The Mean values
of the items ranged from 3.91 to 4.20, while the Grand Mean was 4.01,
indicated that all the financial management skills improvement needs
by craftsmen are relevant for successful home furniture-making
enterprise.
Research Questions 3
What are the marketing skills improvement needs by craftsmen for
successful home furniture-making enterprise?
Relevant data are presented in Table 4.
Table 4
Marketing Skills Improvement Needs by Craftsmen for Successful
Home Furniture-Making Enterprise.
N=102
S/N
1.
2.
3.
4.
5.

Marketing Skills

X

Remarks

Conduct market survey to determine customers'
needs.
4.19 Needed
Satisfy customers' needs about the enterprise
4.06 Needed
Fix price for each furniture-making products.
4.22 Needed
Calculate expenditure and income to determine
profits.
4.15 Needed
Utilise the marketing mix (the 4Ps) of product, price,
place, and promotion.
4.04 Needed
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6.

Promote products to targeted customers using ICT. 4.13 Needed

7.

Advertise enterprise through Web, or Search Engine
effectively
4.05 Needed
Organise market exhibitions to stimulate customers
to buy enterprise products.
4.13 Needed
Prepare sales to targeted consumers of the
enterprise.
4.05 Needed

8.
9.

10. Keep records, or inventories of Furniture-making
enterprise.
4.15 Needed
11. Develop distribution network for the enterprise
products.
3.82 Needed
12. Transport furniture-making product to targeted
clients.
3.67 Needed
Grand Mean ( X )
4.06 Needed
The data in Table 3above showed that all the 12 marketing skills had
their Mean values above 3.50. The Mean values of the items ranged
from 3.82 to 4.22, while the Grand Mean was 4.06.The items were,
therefore, found relevant as marketing skills improvement needs by
craftsmen for successful home furniture-making enterprise.
Tables 5: t-test result of mean rating of respondents on the
entrepreneurship skills improvement needs by craftsmen for
successful home furniture-making enterprise
Variable
No
Mean
t-cal
t-cal
Remark
Teachers
24
3.76
Craftsmen.
78
3.63
0.80
2.00
NS
The computed Z-value of 0.80 is less than the table value of 2.00 at 0.05
level of significance. The null hypothesis, which states that there is no
significant difference between teachers and craftsmen on the
entrepreneurship skills improvement needs by craftsmen for successful
home furniture-making enterprise was not rejected.
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Discussions of the Findings
The results in Table 1 revealed that 18appropriate facilities
improvement needs by craftsmen for successful home furniture-making
enterprise. These appropriate facilities include computers, combination
machine, thicknesser machine, lathe-machine, drill-press machine,
compressor, among others. The findings were in line with the opinion
of Puyate (2013) who stated that the availability and effective use of
facilities enhance the vital process of skills development. The findings
were in agreement with the view of Shobowale (2015) who outlined
facilities used for expanding and enriching production activities in a
wood workshop to include machines, equipment, hand tools, and
consumable-materials. The findings and the opinions of authors above
helped to justify the findings of this study on appropriate facilities
improvement needs by craftsmen for successful home furniture-making
enterprise in Lagos State, Nigeria.
The findings in Table 2 showed that 12 financial management
skills improvement needs by craftsmen for successful home furnituremaking enterprise. These financial management skills include ability to
handle cash transactions to avoid financial loss, prepare financial
statements, interpret financial statements, undertake financial
prudence, prepare a simple budget, purchase what fit into the budget,
among others. The findings supported the opinion of Anugwom (2007)
who noted that financial management is the process of managing the
financial resources, financial reporting, budgeting, collecting accounts
receivable, and insurance for a business. The findings were in line with
the view of Olagunju (2004) who argued that financial management
skills enable craftsmen to get fund needed on favourable terms and use
them effectively. The findings and the view of authors above helped to
justify the findings of this study on financial management skills
improvement needs by craftsmen for successful home furniture-making
enterprise in Lagos State, Nigeria.
The analysis in Table 3 revealed that 12marketing skills
improvement needs by craftsmen for successful home furniture-making
enterprise. These marketing skills include ability to: conduct market
survey to determine customers' needs; satisfy customers' needs about
the enterprise, fix price for each furniture-making products, calculate
expenditure and income to determine profits; utilise the marketing mix
(the 4Ps), promote products to targeted customers using ICT skills,
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among others were in agreement with the work of Nwafor (2007) that
marketing is the performance of business activities, which the flows of
goods and services from producer to consumer, in order to satisfy
customers. The findings supported the opinion of Stanton (2002) that
marketing skills is the abilities to keep the entrepreneur informed,
knowledgeable and confident as to determine the most efficient
method of physical distribution of goods and services. The findings and
the views of authors above helped to add value to the findings of this
study on marketing skills improvement needs by craftsmen for
successful home furniture-making enterprise in Lagos State, Nigeria.
Conclusion
Based on the findings of this study, the study established appropriate
facilities of combination machine, drill-press machine, workbench,
bench-vice, try square, hammers, saws, HDF boards, glues, and lacquer.
Financial management skills of preparing financial statements,
interpreting financial statements, preparing a simple budget, sourcing
funds, and obtaining loans, among others, were improvement needs for
successful home furniture-making enterprise. Similarly, the study
discovered that marketing skills to conduct market survey, fix price for
each furniture-making products, calculate expenditure, and income to
determine profit, promote products to targeted clients using ICT,
among others, were improvement needs by craftsmen for successful
home furniture-making enterprise in Lagos State, Nigeria.
Recommendations
Based on the findings of the study, the following recommendations
were made:
1.
Identified appropriate facilities should be acquired and
effectively utilised by craftsmen for successful home furnituremaking enterprise.
2. Government should organize vocational training on
entrepreneurship skills improvement needs for furniture-making
craftsmen and unemployed technical college craftsmen to
undertake financial prudence for successful home furnituremaking enterprise.
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Abstract
This paper adopted a conceptual framework to examine the implication
of COVID-19 pandemic on University administration in Nigeria.
Coronavirus is a zoonotic disease that transmitted from animal to
human. The rate at which coronavirus disease spread is at geometric
progression while the facilities for treatment are at arithmetic
progression. More so, it transmitted from person-to-person via direct
contact with respiratory droplets of an infected person generated
through sneezing and coughing. The symptoms of COVID-19 are severe
cough, shortness of breath, fever, and muscle pain within 14 days of
exposure to someone infected with the virus. The outbreak has created
problem for the Federal Government of Nigeria to lockdown academic
activities in all public and private Universities. However, the National
Universities Commission (NUC) ordered universities in Nigeria to
shutdown academic activities. Indeed, Universities across the state
postponed all academic activities like: classroom lectures, seminar,
workshops, international and local conferences, sports, convocation
ceremony, congregation, student admission, and cutting of university
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budget. The study revealed that Covid-19 pandemic led to disruption of
University calendar and most academic staff of the Universities
suspended face-to-face method of teaching and embraces Open and
Distance Learning. The hybrid method of teaching was adopted via
social media platform and Zoom application for virtual lecture delivery,
seminar and conference. It is therefore recommended among other
things that University authorities should encourage all academic staffs
and students in various faculties to adopt hybrid and online method of
teaching through educational software for the implementation of
academic curriculum and programmes.
Keywords: Pandemic, University Administration and Coronavirus
Disease
Introduction
The novel coronavirus disease 2019 (COVID-19) was derived from the
combination of words: ‘CO’ stands for corona, ‘VI’ for virus, and ‘D’ for
disease. It is globally called novel Coronavirus (2019-nCoV). The virus
originated from China on 31st of December, 2019 which connected to
Huanan seafood market in Wuhan city. Corona virus spread rapidly to
lockdown 7.8 billion population across the globe of which China is the
most populous country with 1, 439, 373, 776 people. The country took
aggressive action and succeeded in reducing new cases. Unfortunately,
this reduction was not the case in other parts of the world, including
the US, Iran, Italy and other European countries (Sahu, 2020).
Incidentally, The World Health Organization (WHO) classified
coronavirus a pandemic and declared the virus a Public Health
Emergency of International Concern (PHEIC) on 30th January 2020.
Today, COVID-19 is affecting 182 countries and territories around the
world and two international conveyances. The virus infected
35,363,889 people as at when, the numbers of infected people have
gone far beyond 35.3 million, resulting in more than 1,042,479 deaths
as at when, the numbers of deaths have gone far beyond 1million,
while over 26,889,768 recovered (Ghebreyesus, 2020).
However, the virus spread to Nigeria which is the most
populous country in Africa with 206, 139, 589 people. The virus
infected 1.2million people as at when, the numbers of infected people
have gone far beyond 1.2million, resulting in more than 29,589 deaths
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as at when, the numbers of deaths have gone far beyond 29 thousand,
while over 975, 643 recovered as at when, the number of infected
people have gone far beyond 1,000,000 (African Centres for Disease
Control and Prevention, 2020). The rate at which coronavirus disease
spread is at geometric progression while the facilities for treatment is
at arithmetic progression and inadequate like ventilator, Personal
Protective Equipment (PPE) and Test Kits. As at October 4th, 2020
Nigerian government had samples and tested 535,733 with confirmed
cases of 59,345 patients, resulting in 50,768 discharged with 1,113
deaths. Since then, NCDC keeps and updates figures of infected,
discharges and deaths resulting from coronavirus daily (Ihekkweazu,
2020).
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In respond to COVID-19 pandemic, Nigerian governments introduced
intra and inter travel restrictions (within and outside) with the intention
to prevent the spread of the disease. The Public health experts and
government officials are taking several measures, including social
distancing, self-isolation, or quarantine; strengthening health facilities
to control the disease; and asking people to work at home (Sahu,
2020).The first COVID-19 case was confirmed on 27th of February, 2020
in Lagos which was announced by the Federal Ministry of Health
Nigeria and the Honourable Minister of Health announced that the
Multi-Sectoral Coronavirus Preparedness Group led by the Nigeria
Center for Disease Control (NCDC) to immediately activated its National
Emergency Operations Center.
What is COVID-19?
COVID-19 is a contagious disease that transfers from person to person
via direct contact with respiratory droplets of an infected person
generated through sneezing and coughing. People can be also be
infected by surfaces contaminated with the virus and touching their
eyes, nose and mouth. The name coronavirus comes from the Latin
word corona, meaning crown or halo (Ogunode, Abigeal and Lydia,
2020). The incubation period of COVID-19 is between 2 and 14 days.
Symptoms of COVID-19 are cough, shortness of breath, fever, and
muscle pain within 14 days of exposure to someone infected with the
virus or returning from a country with on-going community
transmission. The COVID-19 virus infects people of all ages. More so,
evidence to date suggests that two groups of people are at a higher risk
of getting severe COVID-19 disease. These are older people (that is
people over 60 years old); and those with underlying medical
conditions (such as cardiovascular disease, diabetes, chronic respiratory
disease, and cancer).The risk of severe disease gradually increases with
age starting from around 40 years.
COVID-19 Pandemic and University Administration in Nigeria
Administration occurs in every human organisation. Abari and
Mohammed (2014) described administration as a process of working
with and through others to efficiently accomplish educational goals.
The school is a social institution and organisation. The social
organisations are human structures designed to achieve common
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objective. Therefore, school administration is a process through which
the school administrators planned, organised and co-ordinate all the
resources available for the purpose of accomplishing educational goals.
According to Wikipedia (2020) the 2019–20 coronavirus pandemic has
affected educational systems worldwide, leading to the widespread
closures of schools and universities. As of 3 April 2020, over 421 million
learners were out of school due to school closures in response to
COVID-19. According to UNESCO monitoring, over 200 countries have
implemented nationwide closures, impacting about 98% of the world's
student population.
In Nigeria, all public and private schools were ordered closed in
10 of 36 states to prevent the spread of the disease (Adnan, 2020). On
March 19th, 2020 a circular from Federal Ministry of Education has
granted an approval for the closure of all school for a period of one
month commencing from Monday 23rd March 2020 to prevent the
spread of the corona virus which may affect close to 46 million
students throughout the country. The Federal Ministry of Education has
directed all tertiary institutions in Nigeria to shut down and allow
students to go home. Subsequently, as at 12th of October 2020, the
Federal Ministry of Education in Nigeria ordered the reopening of
tertiary institutions with stringent conditions to prevent the spread of
covid-19 disease. In response to the current COVID-19 pandemic, the
National Universities Commission (NUC) ordered universities in Nigeria
to close (Erezi, 2020). This was issued as a ‘directive from federal
government to prevent the spread of the virus ‘according to a NUC
spokesperson (Adedigba, 2020). A growing number of universities
across the country have postponed all campus events such as
convocation
ceremony,
congregation,
seminar,
workshops,
conferences, sports, academic lecture, student admission, and other
activities. Several universities have already suspended the end of
semester and final examinations, Universities are taking intensive
measures to prevent and protect all students and staff members from
the highly infectious disease. Faculty members are already in the
process of transitioning to online teaching platforms.
However, it has been observed that some departments in the
university have already begun preparing lesson plans to deliver online
teaching to their student Online teaching is not a new mode of delivery
for any university. Many faculty members get training to use online
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learning platforms either as the only delivery mode or as an add-on to
face-to-face teaching and conduct zoom meetings. Also, it has been
clearly observed that many universities do not have enough
infrastructure or resources to facilitate online teaching with immediate
effect. Furthermore, computers and IT equipment at home are now in
heavy demand from parents, children, and other relatives who have to
work from home (Sahu, 2020). The quality of online education is a
critical issue that needs proper attention. Online teaching is education
that takes place on the Internet. It is a method of teaching that foster
lectures delivery through internet facilities and computer software
targeted towards accomplishment of educational goals and objectives
(Shittu, Idowu and Lawal, 2020). More so, it has been discovered that
some university students do not have access to laptops and internet
facilities at home due to their socio-economic status. In addition,
students who do not have an internet facility and may not able to
attend a course online due to illness or any disturbance, will suffer a
clear disadvantage while participating in the evaluation process, which
would adversely affect their grade point averages (GPAs) Students, as
well as faculty, are uncertain about the procedure for administrating
outstanding assignments, projects, and other continuous. Students are
concerned amid widespread fears that the outbreak will adversely
affect their exam performance. Clear directions should be given to
them regarding the procedures for administrating mid-term exams,
assignments, and projects (Sahu, 2020).
Implication
The coronavirus pandemic is a global threat that cripples socioeconomy, political, religion and educational system of Nigeria. Several
countries have announced the closure of gyms, museums, movie
theaters, swimming pools, and places with large gatherings, inclusive of
educational institutions, to fight this invisible enemy. Efforts to reduce
the spread of the COVID-19 virus prompted universities management
to postpone all campus events such as convocation ceremony,
congregation, seminar, workshops, conferences, sports, academic
lecture, student admission, and other activities for preventing the
spread of coronavirus. This position is in line with Simon & Hans (2020)
that the global lockdown of education institutions is going to cause
major (and likely unequal) interruption in students’ learning;
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disruptions in internal assessments; and the cancellation of public
assessments for qualifications or their replacement by an inferior
alternative.COVID-19 pandemic poses problems to the university
administration in Nigeria. Most universities in Nigerian applied hybrid
method of teaching to implement curriculum.
Conclusion
This study explores the implications of COVID-19 pandemic on
universities administration in Nigeria. It has also been clearly explained
in this study that COVID-19 is a contagious disease that transfers from
person to person via direct contact with respiratory droplets of an
infected person generated through sneezing and coughing. This study
identified the following as the implication of COVID -19 on university
administration like suspension of international education, disruption of
academic calendar, cancellation of local and international conferences,
creating teaching and learning gap, and reduction in budget of
university. Many Nigerian university students were not in the school
campus for a period of seven month or even more implying that they
will be idle. Therefore, all public and private tertiary universities were
ordered closed across the states in Nigeria to prevent the spread of the
disease. The universities in Nigeria and across the World have lost
lecturers, researchers and students to COVID-19 pandemic.
Recommendations
The study recommended the following:
1. University authorities should encourage all academic staffs and
students in various faculties to adopt hybrid and online method
of teaching through educational software for the
implementation of academic curriculum and programmes..
2. Government should provide free internet facilities for students
to access online teaching and learning platform.
3. Management should organised training program as quickly as
possible for the academic staff to tackle the online learning
platform.
4. Universities authorities should implement a number of
measures to curb the spread of the virus.
5. Nigerian Government should organised academic conferences
and seminars for researcher to find out and recommend
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possible solution to cure the coronavirus pandemic ravaging
the world.
6. The Nigeria government should direct all the universities to
extend physical teaching and research activities to the online
network, conduct teaching seminars online, jointly solve new
problems that may arise in the teaching process.
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Abstract
This paper is tis designed to highlight the Christian ethical implication of
the activities of fake deliverance pastors and ministers in Lagos State.
The deliverance Pastors and Ministers are viewed as oppressors, while
the people/members of their church or groups are seen as the
oppressed. Many deliverance ministers are not delivered themselves
while the fake Pastors dress and talk like the real pastors. The
oppressed are those people in the society who are being tormented by
various satanic influences, societal misfortune and family problems,
barricaded, and restricted regulated by deity and forces who visit their
pastors, deliverance ministers, churches and hunts for prayers and help
to be delivered from their various torments. They ended up by getting
more oppressed with additional torments, harassments and
defilements. This paper is therefore is designed to highlight the
Christian ethical implication of the activities of the oppressors of the
oppressed and thereby suggest ways by which the Nigeria citizen will
identify them and not being caught by their traps. The paper relies on
both primary and secondary sources including a structure research
questionnaire, books, journals and magazines that shows the activities
of the two in various religious places in Nigeria. This study recommends
that the Christian beliefs, teachings and dogmas should be reviewed to
accommodate Nigeria’s development objectives through a Sovereign
National Religious Conference with emphasis on morality, purity, dignity
and self respect, self control and pastoral ethics. Government is
encouraged to adjust and improve the Laws and Code of Conduct that
guided the activities of Church Leaders in Nigeria.
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Ministers, Deliverance.
Introduction
In Christianity, deliverance ministry refers to groups that perform
practices and rituals to cleanse people of demons and evil spirits. This is
done in order to address problems manifesting in their life as a result of
demonic presences, which have authority to oppress the person.
Believers attribute people's physical, psychological, spiritual, and
emotional problems to the activities of these evil spirits in their lives.
Deliverance rituals are meant to cast out evil spirits, helping people
overcome negative behaviors, feelings, and experiences. Each
individual event is different, but many include some or all of these
major steps: diagnosis, naming the demon, expulsion, and some form
of action taken by the exorcised person after their exorcism to keep the
demon from returning. Exorcisms may be performed by individuals or
by churches or ministries; in casting out spirits, adherents believe they
are following the example of Jesus Christ and his disciples given in the
New Testament. The doctrines and practices of these ministries are not
accepted by all Christians.
Many believers in deliverance ministry cite Biblical precedent
as a source of authority for their rituals; this forms a significant part in
arguments surrounding deliverance practices. The Biblical precedent
for cleansing people of evil spirits .The New Testament mentions Jesus
casting out evil spirits fifty-five times, but only describes the events in
detail five times. He casts demons out of a man in a synagogue (Mark 1)
and two men near tombs (Matthew 8). In both of these events, Jesus
has a conversation with the demons and they acknowledge him as the
son of God before he casts them out. This is a common occurrence in
modern deliverance rituals as well. Jesus also casts demons out of a
little girl (Mark 7) and a young boy (Luke 9), both events that the Bible
expressly connects to strengthening the faith of their parents; modern
practitioners of deliverance ministry interpret their experiences
expelling demons as an opportunity to strengthen their own faith as
well. Jesus heals a possessed man (Matthew 12) to show his Messianic
calling and the fulfillment of prophecy, leading modern believers to see
successful exorcisms as evidence of Jesus' power in their lives.
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Deliverance session suddenly became a serious highlight in
most charismatic churches in recent times but not many people really
understand what it’s all about. While some people claim to have gone
through and got positive results, some still claim their problems are
intact, if not becoming worse.
Who can conduct deliverance? What qualifies a pastor as a
deliverance minister?
Deliverance ministry is a grace for all believers. Mk 16:15-18. However
this is subject to level of faith in individuals and relationship with the
Holy Spirit. Sadly, some people don’t even believe in it. Every church
should have trained deliverance ministers to handle new converts as
part of the foundation class and to handle members with less faith to
handle their life afflictions. At this point, I may not speak against any
ministry specializing in deliverance because the Holy Spirit, the owner
of the church is the One that calls and reward.
Some performances of the Fake Deliverance Ministers/Pastors
These are some of the ways one can use to see whether they are being
led by a person led by God or his/her own selfish \desires. Talking just
about. how sweet God is and he blesses all the time without
mentioning how severe God can be especially on the issue of sin.
Preaching prosperity always without salvation. A fake and hungry
pastor looking buck to fulfill some hideous agenda. There are various
ways of identifying these elements in Nigeria society, especially in the
Lagos State. Let look at some of the ways.
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Picture 1

They Conduct deliverances instead of normal worship by asking the
members to lie on the floor of the Church and the Pastor/Deliverance
Minister will be trekking on their body.
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Picture 3

They seductively, touch and openly romance and touch the sensitive
part of a female member, claiming to lay hands on them. The go too far
from deliverance, setting in atrocities, braking peoples home and love,
forgetting the ethic of being a pastor and the instructions that “All
unrighteousness is sin.1John 5:17. Outlooks are invitations to false
spirits. Give me power! Give me cool stuff! Some of the emphases on
gold dust or gems appearing out of nowhere reminds us of things we've
seen in other religions or cults involving manifested objects. This means
everyone associated with such things is wrong? Not necessarily, but be
aware of it.

Omojuwa Ayodele

55

Picture 4

Pictures 1 to 4 show that the fake and deliverance pastor did not only
contradicts what God says, but also demonstrate the highest form of
wickedness. Their lifestyle reflect demonism. . That is exactly the God
he serves. They lied to use demon to chase away demon: By putting a
life snake in the mouth of somebody suffering a demonic attack
showing large sore or scars on the face or inside their mouth.
Christianity to the fake and deliverance pastors is not all about
following the teachings and lifestyle of Christ. They live in luxury while
their congregations wallow in poverty. They use church finances to buy
private jets, luxury homes and cars. They fake and exploit their member
with varieties of trade, be it anointing oil, water or handkerchiefs.
There members would rather cope with the various torments of their
pastors than confront them. No transparency in how money collected is
made and budgeted,. Tthe congregation get fake financial record of
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how money is spent. Many believers simply give but don’t get to know
how the money is spent. All they know is that the pastor gets paid or
new seats were bought and that’s it. Neve bothered to ask for the Holy
Spirit but multiplication of the members and abundant blessings from
God. “God, let my church grow. Guiding alone without leading with the
facts of the Holy Bible to his followers. A true pastor tells the truth of
the word of God, even when it does not go down well with the church
members. A fake pastor tells always what will make the church happy.
Picture 5
The Oppressive Life of a Fake Deliverance pastor
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Picture 6

Picture 5 and 6 displayed more of the oppressive attitudes of the
Pastors and deliverance minister whose legs does not touch the ground
whenever he is preaching. He rodes the members like horses from the
beginning the period of his preaching until the end of the sermon.
These happens all in the name of deliverance.
Picture 7
Exorcism in the name of Deliverance
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Pictures 7, 8, 9 and ten shows the manner by which the deliverance
pastors and minsters practice their methods of exorcism. In
Christianity, exorcism involves the practice of casting out one or more
demons from a person whom they are believed to have possessed. The
person performing the exorcism, known as an exorcist, is often a
member of the Christian Church, or an individual thought to be graced
with special powers or skills. The exorcist may use prayers and religious
material, such as set formulas, gestures, symbols, icons, or amulets. The
exorcist often invokes God, Jesus or several different angels and
archangels to intervene with the exorcism. Christian exorcists most
commonly cast out demons in Jesus' name. Not romantically playing
with the lady’s breast.
In general, people considered to be possessed are not regarded
as evil in themselves, nor wholly responsible for their actions, because
possession is considered to be manipulation of an unwilling victim by a
demon resulting in harm to self or others. Accordingly, practitioners
regard exorcism as more of a cure than a punishment. The mainstream
rituals usually take this into account, making sure that there is no
violence to the possessed, only that they be tied down if there is
potential for violence. When someone has any challenge in
Christendom, people say he should go for deliverance. Who should
actually go for deliverance? At what stage of challenges should one go
for deliverance?
Picture 8
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In the beginning of the church in the wilderness, which is a prototype of
church of today, God’s people were in bondage of Pharaoh of Egypt.
They cried to God for help and He sent them a deliverer, i.e. Moses. By
the power of God, Moses took them out of bondage, through the
wilderness and eventually to the Promised Land in time of Joshua.
That’s the template of our journey on earth and the present
dispensation of the church. That is why Jesus has to come to integrate
the gentiles to same process of inheritance, to fulfill their God’s
purpose on earth and eternity.
Picture 9
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Picture 10

Deliverance session suddenly became a serious highlight in most
charismatic churches in recent times but not many people really
understand what it’s all about. While some people claim to have gone
through and got positive results, some still claim their problems are
intact, if not becoming worse.,
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Picture11

Oppressor of the oppressed: Lagos fake deliverance pastor focuses on
deliverance, who should and when to go for it, what happens during
and after the session.
Picture 12
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Picture 12 here is another form of serious oppression of the member.
Mere looking at this picture highlight the kind of torment the woman
under the pastor is going through. Beside the wait of the oppressive
pastor, how on earth can this woman breath well? Suffocation, fainting
and death is not too far from this type of practices in the name of
deliverance.
Picture 13

Pictures 13 shows pastoral infidelity.
In the beginning of the church in the wilderness, which is a prototype of
church of today, God’s people were in bondage of Pharaoh of Egypt.
They cried to God for help and He sent them a deliverer, i.e. Moses. By
the power of God, Moses took them out of bondage, through the
wilderness and eventually to the Promised Land in time of Joshua.
That’s the template of our journey on earth and the present
dispensation of the church. That is why Jesus has to come to integrate
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the gentiles to same process of inheritance, to fulfill their God’s
purpose on earth and eternity.
Based on the above understanding, every believer should go
through deliverance at the inception of their salvation so as to have a
fruitful and peaceful journey of life. That was what Jesus was doing in
His ministry on earth. Holy Spirit raised the fivefold ministries of church
leadership for this purpose. Salvation, deliverance and water baptism
should be compulsory for every convert at inception of their Christian
journey. This is what prompted me to write the two books on this
subject with testimonies and prayer guide to assist believers. However
Christians suffering affliction is due to ignorance. Bible says my people
are destroyed for lack of knowledge.
Picture 14

Picture 14 here did not follow the process of biblical deliverance which
is a spiritual operation based on delegated authority. Man is a spirit in
physical body. As a believer, the Holy Ghost comes inside of you and
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empowers you to operate with His authority. Jesus never had so much
authority publicly until Holy Spirit descended on Him. Demons are
fallen angels or defiled spirit beings who have lost their glory. In their
defiled spiritual state, they are looking for bodies to inhabit to express
their characters of wickedness. When men sin and rebel against God,
these demons have access to the open door of the individual or family
in judgment to perpetrate their evil deeds. As a carrier of Holy Spirit
and the authority of name of Jesus, believers are empowered to cast
them out of their falsely acquired bodies of victims who come for
deliverance. They must obey as long as you speak the word of God
which they know it is true from foundation of the earth.
Nevertheless, deliverance appear controversial because the
orthodox churches that brought the gospel to Nigeria emphasize on
meeting the needs of the people and not spiritual liberation. That was
the level of their scriptural insight. Also it was deliberate so as to keep
people in bondage of colonialism. Just as our education was tailored for
colonial service, same for religion. Jesus came, incarnate into this world
so as to set the captives free from the yoke of sin, bondages and
captivity of Satan. These are the issues settled on the cross and power
of His resurrection given to His church. These are the part of grace
inheritance for every believer. That’s the complete gospel preached by
Lord Jesus during His earthly ministry. Every preacher therefore should
preach this balance doctrine of the church.
Conclusion and recommendations
There are instances of people who went for deliverance and yet they
are still enmeshed in their troubles. There is nothing like partial
deliverance. The truth is it’s the Holy Spirit that sets the captives free.
Seek His counsel before handling cases, especially the ones that are
perceived to be beyond your understanding. That’s prophetic
deliverance, when God Himself gives you the solution to the problem.
Deliverance is for new converts or if you have never been
prayed for before. Whenever a believer begins to see signs of
oppression and affliction around him and his dreams. It is a sign that
your relationship with the Holy Spirit is dwindling. What you need is not
deliverance again but separation in fasting and prayers or acquire the
missing knowledge to rekindle the fire. No one touches a glowing coal
of fire. That’s the reason for setting up all the prayer camps and
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mountains you see today. Unfortunately many don’t believe in it for
lack of understanding. I may agree that some of these places have been
abused out of purpose but it’s a major necessity for the church to keep
the fire burning.
Many people believe you don’t need deliverance but faith to
claim your inheritance in Christ. How do you buy a new furniture and
put it into the house that is already filled? People come from different
backgrounds and family history. In many cases, the level of faith of
many young converts can’t handle the challenges of the afflictions.
Many times it gets worse when you accept Jesus Christ as Lord and
Saviour. Many who have been involved in occultism and satanic
covenant need higher authority to break the yoke. It’s after the
bondage is lifted that you can serve God easily in peace and prosperity.
It's my deepest believe that religion should serve as a means of
elevating man from mediocrity to excellence; poverty to abundance;
ignorance to knowledge, and from primitivism to civilization. But for
the inherent weaknesses of human nature, religion has been so
effectively used to degrade the human sense, turn men into unthinking
zombies, push men away from improved lifestyles into poverty, and
exploit and rob unsuspecting people of their meager resources. The
biblical injunction in Malachi 3. Bring ye all the tithes into the store
house, that there may be meat in mine house, and prove me now
herewith, says the Lord of hosts, if I will not open to you the windows
of heaven and pour you out a blessing is a voluntary request. These
days, Pastors force members to pay their tithes, sow seed, make
financial commitments whereas they use the money to do business
that these poor members do not benefit from. If religion keeps creating
pains for adherent, of what benefit is it to them. Our advice to church
leaders is for them to cut down the school fees of their universities so
that an average member can enjoy the facilities. They should lower the
cost of the houses in the estates. Let there be food in God's house!
People should speak out against these exploitation and oppression It's
insane.
Pastors have to take courses in ethics, which includes
teachings on how to draw boundaries with clients, how to seek
counseling for themselves in order to understand their how to gain
victory over personal flaws, how to avoid temptations in the office, how
to make appropriate referrals, learning professional consequences of
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inappropriate behavior (losing one’s license), grasping the importance
of “doing no harm” to a client, learning about the requirement to
report another psychologist that you hear about that’s having an affair,
and other important ethical and legal teachings.
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Abstract
Meals consumed at school contribute significantly to children’s dietary
intake. Concerns have been raised on the quality of packed meals. This
study therefore, examines parents’ perspectives on, and choices of
preschool children’s packed meals in Gaborone region of Botswana. A
quantitative approach using a survey design was used for this study.
Ten schools were systematically sampled and 10 parents were
conveniently selected from the 10 schools thus making the total of 100
parents. Ethical clearance was obtained from the relevant authority and
participants signed a consent form. The findings revealed that most
respondents regularly packed energy dense snacks such as potato chips
and fried extruded maize snacks, diluted drinks. Amongst the factors
rated as “always important” in parents’ choice of packed meals were
preparation time and the child’s interest. Some factors that were not
considered important included the brand names, reading food label,
and ingredients by a significant proportion of respondents. It is
concluded that there is room for continued nutrition education for
parents with a view to adopt behaviours that may promote health; such
as the reading of food labels, serving children meals with vegetables,
including fruits as snack items as opposed to crisp and biscuits on some
days of the week. Schools should have a policy on packed meals and
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there is a need for advocacy to parents on the nutrition quality of
packed meals.
Key words: Packed meal, Nutrition, Health
Background
Packed meals, that is, food prepared at home to be consumed during
school time, significantly contributes to young children’s dietary intake.
Hence, the choice of a packed meal requires careful thought on its
nutritional quality. Packed meals should be planned to support the
rapid physical growth, brain development and general health of
children (Cerda, Estrada, Poot &Banik, 2014). According to the World
Food Programme (2009), 23 million primary school-age children in
Africa suffered hunger while they attended school. In Botswana, like in
other countries, a significant number of children come from poor
families, and as a result, providing children with nutritious packed
meals remains a big challenge, for many parents (Statistics Botswana,
2018). While the National School Feeding Programme which was
launched in 1966 has been an invaluable intervention in curbing hunger
and in reducing malnutrition amongst school children to date (Drake,
Woolnough, Burbano& Bundy, 2016), the service has not always been
availed to preschoolers. This is, perhaps, because preschools and day
care centers were predominately private educational institutions prior
to 2014.
Recently, there has been a shift in dietary habits from homemade food to pre-packed foods available at various food out-lets. The
consumption of such food has become common as a result of fastpaced lives (Simmons, McKenzie & Eaton, 2005). This habit has caught
up in Botswana as well. Due to work commitment and in pursuit of
convenience (Nnyepi, Mmopelwa & Codjia, 2010), parents have often
bought these foods which are high in salt, sugar and low in vitamins and
minerals, to put together in children’s school lunch boxes (Harrison &
Marske, 2005). The 2010 school lunch box survey in England has
revealed that meals packed for school children often do not meet set
recommendation for children. For instance, packed lunch, on the
average, contains 11·0 g more total sugars and 101 mg more Salt, per
day; whereas, children who get meal at school consume on average
per day of 4·0 g more protein and 0·9 g more fibre, per day. Also, while

Chipo Rampe, Shikha Trivedi, Maria Nnyepi

69

children having a packed lunch are more likely to consume snacks and
sweetened drinks, children having a school meal are more likely to
consume different types of vegetables and drink water over the whole
day. Sources have also indicated that packed meals contain energy
dense food items such as crisps and chocolates but are low in nutrient
dense fruits and vegetables (Wood, Evans, Thomas & Cade, 2010;
Sweitzer et al., 2011). Such meals affect the body weight of children,
and if left uncurbed, will predispose school children to excessive
malnutrition (Poti& Popkin, 2011). Hence, there is need for caregivers
to carefully select healthier meal options.
Parents, as major stakeholders in this direction, have control on
types of food preschool children carry in their lunch boxes. The parental
choice of children’s meals at home and packed meals is critically
important in influencing the child’s dietary habits and health. This
study, therefore, sets out to determine parents’ perspectives on
choices of preschool children’s packed meals. The study’s objectives are
to:
i. Describe children’s packed meal using parents’ information;
ii. Determine what influences parents’ choice of children’s packed
meals;
iii. Examine the health consideration parents make in packing their
children’s lunch boxes and school meal policy.
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Conceptual Framework

Fig 1. Conceptual Model on Packed Meals for Young Children
The authors of this study have developed the above conceptual model
which is used as a base for this study. The framework is conceptualised
based on the literature sources that identify factors influencing the
choice of meals packed for the children. As shown in Figure 1 above,
the framework has four different arms, and each of them is important
for determining the quality of children’s packed meals. The school food
policy, emphasising education and health concerns along with food,
develops shared responsibility between the school and parents towards
children’s health. In addition, nutritional value of the foods and health
consideration play a role in deciding what is packed in children’s lunch
boxes.
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Methodology
The study deployed a quantitative approach, using cross sectional
survey design to enroll and interview parents of preschool children
below the age of 5 years. A systematic random sampling was used to
select 10 schools out of the 48 Public Primary schools in Gaborone
region of Botswana (Pre and Primary Statistics brief, 2015), and 10
parents were conveniently sampled from the 10 schools. Thus, a total
of 100 parents were sampled for the study. Parents were interviewed
with the aid of a structured interview schedule which had sections with
questions to address the research objectives. Ethical clearance for the
study was obtained from the Office of Research Development in the
University of Botswana and the Ministry of Basic Education. Further
permission was sought from the school authorities. All participants
signed consent forms that outlined the purpose of the research and
information on their rights as well as how their confidentiality was
protected. Parents were contacted for data collection when they came
to drop and pick their children at school.
A pilot study was conducted to test the validity and reliability of
the instruments by administering the instrument to ten parents from
two different preschools which were not part of the final sample. This
was used to check if the instruments were clearly understood and if
questions asked solicited responses that would address the study
objectives. To ensure reliability, a test retest was done by the
researcher who administered the instruments to parents from the
same pre- schools within period of 2 weeks. The results were then
compared and the were found to be reliable since participants gave the
same types of responses to those of the first instruments.
Data Analysis
The data collected were analysed using Statistics Package for Social
Sciences (SPSS) version 25 (2017)
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Table 1: Demographic Data of the Respondents (n=97)
Care giver Age (years)
18-25
26-33
34-41
42 & above

% (N)
15 (14)
31 (30)
33 (32)
21 (20)

Education Achieved
Secondary
Diploma
Under Graduate
Post graduate

% (N)
41 (39)
22 (21)
30 (29)
7 (7)

Formal Employment status
Yes
No

% (N)
81 (78)
19 (18 )

Income/month (Pula)*
0-5000
5001-10000
10000 & above

% (N)
67 (62)
24 (22)
9 (8 )

•

10 Pula= 1 $

The demographic information of participants is shown in Table 1. A
third (33%) of participants were between 34-41 years of age, 31% were
between 26-33 years and 21% of the participants were 42 years and
above. With respect to educational achievements, most of the
participants (41%) were secondary school certificate holders while the
rest had tertiary education.
Table 2: Statistical Description of Children’s Packed Meal (n =97)
Do you pack
food to school
Does the school
have
packed
meal policy that
discourages
certain
foods
and drinks?
Who
packs
meals?

Yes % (N)
98 (94)

No % (N)
2 (3)

Yes

No

48(47)

52(50)

Mother

House
helper

Other
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What does the
child
usually
carry for lunch
box?

64 (61)
Soft porridge &
meat stew

11 ( 9)
Types of drink
packed
What Types of
snack is usually
packed?

Milk,

100%
Juice
5 (5) 44 (43)
Extruded fried
maize snacks
41 (40)

29 (28)
Stiff
porridge,
meat stew
&
leafy
vegetable
7 (5)

7 (7)
Rice & Soup

Diluted
drink
39 (38)
Potato
crisps

Fizzy drink

20 (19)

38 (37)

10 (10)
Biscuits/cookies

31 (30)

Samp&
Beans

15
(11)
None
1 (1)
Sweets
/
candy
8 (8)

Results in Table 2 show that almost all the parents packed food for their
children (98 %) but more than half of the participants (52%) were not
aware of the school policy on packed meals. The results also reveal that
food were more often packed by the mothers (64%), followed by the
housekeepers (29%). Most commonly, packed foods for lunch were rice
and soup (37%), samp and beans (15%), soft porridge and meat stew
(11%), and stiff porridge with meat stew and leafy vegetable (7%). The
beverages that were most commonly served were Juice (44%) and
diluted drinks (39%); fizzy drink (10%) and milk (5%) were also packed,
but to a lesser degree. The snacks packed in lunch box were
predominately extruded fried maize snacks (41%), biscuits (31%),
potato crisps (20%) and sweets (8%). For lunch meals, parents made
efforts to provide a meal with starch and some protein. Also, snacks
were commonly pre-packed items. Based on information on the
packages of the pre packed snacks, the nutrient density of the snacks
for children is provided in Table 3.

74

Parents’ Perspectives on Packed Meals …

Table 3:Nutrient Composition of the Snacks for Children
Nutrient
Composition
Energy (kcal)
Protein (g)
Carbohydrate (g)
of which total sugar
(g)
Total fat (g)
Dietary fibre (g)
Total Sodium (mg)

Extruded
Fried
Maize/100 g
494
5.0
53
4.4

Potato
crisps/100 g

Biscuits/100 g

527
7.4
46
0.7

491
5.0
65
29.8

29.0
2.9
633

35.0
4.8
429

23.4
4.7
255

Table 4: Factors Influencing Choices of Packed Meals (n=97)
Factor
Preparation time
Cost of packed meal
Child’s interest
Brand
Quantity of
ingredients
Nutritional value
Freshness of the
food

Always % (N)
66 (62)
62(59)
34 (32)
20 (19)
19 (18)

Sometimes % (N)
30 (28)
26 (25)
43 (40)
27 (26)
34 (32)

Never % (N)
4 (4)
12 (13)
23 (21)
53 (50)
47 (45)

47 (45)
66 (63)

23 (22)
27 (26)

30 (29)
7 (7)

Factors that have influenced the mothers’ choice of packed
meals/snacks, as shown in Table 4, were the meal preparation time
(66%), cost (62%), freshness of the food (66%) and nutritional value
(47%). Other factors such as brand names (53%), and quantity of
ingredients for bought items (47%) were never considered when buying
items for use as packed food for children. However, the pre-scholar’s
interest was always taken into consideration by 43% of respondents
when the lunch box was prepared. More than a third of the parents
reported that they sometimes considered the child’s preference when
assembling his/her packed lunch, while 23% reported never considering
the child’s preference.
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Table 5: Health and/or Nutrition Considerations (n=97)
Issues of Health
consideration
Read food
Labels
Special dietary
requirements
for the child
Freshness of the
food
Bread used for
the sandwich
Filling used in
sandwiches
Type of drink
packed
Type of
vegetable pack
Which fruit is
best for child
Do you pack
fruit for child

Always % (N)

Sometimes % (N)

Never % (N)

28 (26)

36 (33)

37 (34)

52 (48)

30 (28)

17 (16)

66 (63)

27 (26)

7 (7)

Brown bread

White bread

Whole grain

49 (43)
Margarine

48 (42)
2 (2)
Processed Egg
Processed
Cheese
meat
19 (11)
31 (27)
29 (25)
5 (4)
11 (9)
Milk
100%
Diluted
Fizzy/carbonated None
juice
drinks
drinks
5 (5)
44 (43)
39 (38)
10 (10)
1 (1)
Carrot
Cucumber Tomatoes Lettuce
None
1 (1)
4 (4)
18 (17)
38(36)
38 (36)
Fresh fruits in season
Canned fruits
90 (85)
10 (9)
Yes
No
85 (82)
14 (15)
Jam

As shown in Table 5, some of the health and/or nutrition
considerationsamong parentsinclude tendency to use brown bread
versus white bread; reading food labels; checking the ingredients for
freshness before purchasing them; choice of fresh fruits versus canned
fruits and others. A considerable majority of parents always checked
children’s food for freshness (66%). Almost all parents (90%) agreed
that fresh fruits in season were better for their children compared to
canned fruits (10%). However, assessment of the less desirable
behaviours among parents reveals that 37% of the parents indicated
they never read food labels, 36% checked them sometimes and 28%
checked them always. Also, while 38% never included any vegetables in
their children’s food pack, a significant proportion (49%) of parents
packed sugary drinks (diluted drinks 39%, carbonated drinks 10%) for
their children.
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Discussion
Objective 1: To describe children’s packed lunch box
Based on the results, a packed lunch box can be described as a box
consisting of a lunch meal with a snack food and drink. The snack items
were predominantly extruded fried maize (494 kcal kj, 29.0 g fat and
633 mg sodium /100 g), potato crisps (455 k j 527 kcal, 35 g fat and 429
mg sodium/100 g g fat/packet) and biscuits (491 kcal, 23.4 g fat and 255
mg sodium) as snacks and rice and soup as the most packed lunch.
Overtime, consumption of these foods would contribute to high intake
of energy dense food items. This is in agreement with the finding of
Reedy & Smith (2010) that nearly 40% of total energy consumed by
children is in the form of fats and added sugars.
With regard to food packed for lunch, effort is made to pack
proper meals. However, a balanced lunch meal (with carbohydrates,
proteins, vegetables) was packed by only 7 percent of the participants.
This is similar to the findings of Wood, Evans, Thomas & Cade (2010).
These authors observed that packed meals had very little nutrientdense items like fruits and vegetables. These compositions are
incongruent with the recommendation that 3-4 year-old children
should consume 1 to 1 1/2 cups of fruit per day and 1 cup of dark green
vegetables. The low fruits and vegetables in children’s packed meals
observed in this study are not unique to Botswana. A study by Hubbard,
Must, Eliasziw, Folta, & Goldberg (2014) reported that only 27 percent
of packed lunches met at least three of five National School Lunch
Program (NSLP) standards in United States of America. In Kopong
(2013), only 16 per cent of children’s packed lunch meals managed to
meet the guidelines set for primary school children in Botswana.
Likewise, a study in Nigeria reported that only 1/3 of the packed meals
met Reference Daily Intake (RDI) for proteins, carbohydrate, iron, zinc,
niacin and vitamin B1. These reports raise critical concerns; this is
because if children continue eating unbalanced meals, they will be
exposed to a high risk of malnutrition (Ogbimi & Ogunba, 2011).
The most commonly packed drink for children was juice (44%),
diluted and fizzy drinks (49%), which are high in sugar content (15.6 per
100 g) and do not meet the 25 g per day recommended dietary
requirements by United States Department of Agriculture (USDA,
2012). Parents influence children’s eating behaviours by serving as
models for dietary choices. The findings of this research revealed that
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almost all parents packed food for their children but many did not
know the children’s School Packed Meal policy (Table 2). There is need
for parents and caregivers to be educated on School Packed Meal policy
which is designed to increase children’s health and promote healthy
dietary choices. School administrations should routinely sensitise
caregivers regarding their policies since what children eat at schools has
implications on their health as identified in literature that packed
lunches may add to higher risk of childhood obesity due to poor dietary
quality (Johnson, Mander, Jones, Emmett, &Jebb, 2008; Johnston,
Moreno, El Mubasher, &Woeher, 2012; Stevens et al., 2013; Hubbard
et al., 2014).
Objective 2: To determine what influences parents’ choice of
children’s packed meals
A broad range of factors that influences parents’ choice of children’s
packed mealhas been identified in the literature. Findings (Table 4)
indicated that these factors include preparation time, price for
packed meal, freshness of the food, nutritional value etc. Preparation
time is one of the most crucial factors since most of the parents are
working, and as a result they do not have time to prepare healthy
meals in the morning rush. Shortage of time is also likely to influence
parents to buy ready prepared foods for their children’s packed
snacks (Casado & Thiele, 2015). Unfortunately, ready prepared foods
are often high in sugars, low in vitamins and minerals and very few
(28%) parents always read food labels (Table 5), which may put
preschoolers at high risk of malnutrition especially obesity and
overweight. The price of the packed meal was also considered by a
significant number of parents/caregivers (Table 4) which might be
due to parents’ economic status as a significant number of parents
were earning P 5000 per month and below (Table 1). Generally,
nutritious food is expensive (Ogbimi & Ogumba,2011), and the
escalating prices of healthy foods may result in parents not being
able to buy healthy foods (Casado & Thiele, 2015), although most of
the parents (66%) were conscious about the freshness of the food
(Table 5). The results also show that parents sometimes consider the
child’s choice for packing meals. This gives the children an
opportunity to choose foods that they want which are usually
unhealthy. More than half of the participants considered special
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dietary requirements for their children. Child taste preferences, special
dietary requirements, limited menu options, or parents’ perception
that packed lunches are of a better nutritional quality than school
meals may influence the decision to bring a packed lunch from home
(Griffin & Barker; 2008; Johnson et al., 2010; Nelson, 2011).
Objective 3: To describe issues of health consideration parents make
in packing children with packed lunch boxes
Parents consider child’s food preferences, special diet, and freshness of
the food while packing a lunch box for children (Table 5). Based on
Parents perception of the child’s food preferences such as fruits over
vegetables is an issue of health consideration. Parents may be less likely
to pack vegetables because they consider vegetables to be too costly
and to pack regularly for a child that may not eat them is waste of
money and time (Yeh etal., 2008). Only 6.8% of parents included
vegetables in their children’s lunch box (Table 5). This means that
children consume less frequently, vegetables which are rich in minerals
and vitamins, and are needed by the child to boost immunity (Sweitzer,
Briley, Gray, Hoelscher, Staskel&Almansour, 2011).
Another
observation is that a significant number of parents (36.6%) never read
food labels while buying packed meals for their children (Table 4). Yet,
packed food has some very important information which can assist an
individual to make an informed decision about the food. However, the
results show that half of the participants use margarine and jam while
the other half use either processed cheese or meat as filling for
sandwiches. These fillings contribute calories to the body. Fifty per cent
of the participants packed either diluted or others fizzy drinks (Table 5)
which are not healthy for children due to the high sugar content they
contain. Skinner, Carruth , Bounds & Ziegler (2002) also reported that
only one fifth of lunch boxes contained vegetables ( in any form). This
implies that most lunch boxes contained sweet and savoury snacks, or
diluted drinks rich in sugar leading to high levels of saturated fat, sugar
and salt in diet of children. Good nutrition promotes a healthy dietary
behaviour, leading to proper growth and development among young
children. Based on the foregoing, schools are better placed to influence
positively children’s dietary habits since many children attend public
primary and secondary schools (Crawford, Gosliner&Kayman, 2011;
Johnson, Bednar, Kwon &Gustof, 2010; Lee, 2011).
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Conclusions and Recommendations
Nutrition plays a vital role in ensuring the holistic development of a
child. Parents’ choices of packed meals for their children are important
in that they form dietary habits of children and determine the nutrients
children take through their food. However, parents’ choices are also
influenced by many factors such as available time for preparing the
meals, perceived cost of food items and children’s preferences. While
these factors may be important, there is need for continued
sensitisation of caregivers and particularly parents, on the implication
meals and snacks that do not meet school policies and nutrition
guidelines for children. Such continued sensitisation should be with a
view to adopting behaviours that promote health such as: the reading
of food labels, serving children meals with vegetables, and including
fruits as snack items as opposed to crisp and biscuits on some days of
the week. Additionally, the assumption that healthy foods are
expensive has to be corrected through education because there are
cost effective ways of providing children with healthier packed snacks.
Further research on the knowledge of parents about children’s
nutrient requirements is recommended. Parents’ knowledge could be
tested by using food guidelines provided in school feeding policies and
standards. Also research examining the eating habits of parents and
their possible influence on what the parents pack for their children’s
school lunch and snack is recommended. Such information could be
used to design interventions such as nutrition education interventions
for parents as well as for informing the packed meal policies that
schools have at present.
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Abstract
Despite the overwhelming importance of library to secondary school
students as the resource base for teaching and learning, students seem
not to use it as expected even when the library is well funded. Worse
still, the problem of poor reading culture is increasing as children of
secondary school age hardly read due to different distractions ranging
from social media, entertainment and other factors. A preliminary study
by the researchers showed that many libraries, especially in secondary
schools, lack adequate quality information resources. The fact that
secondary school students move together in homophilous groups is an
indicator that the decision of a member of the group not to use the
library could affect other members. This could affect their overall
performance, thereby defeating the aim of the library. Based on this
background, the study investigated how homophily and information
resource quality affect the use of library by junior secondary school
students in Ibadan metropolis, Oyo State. Descriptive survey research
design of correlation type was adopted for the study. The study
population comprised junior secondary school students in Ibadan
metropolis. Multi-stage sampling technique was adopted to select the
sample for the study. The sample size for this study comprised 495
respondents selected from seven schools in three Local Government
Areas in Ibadan. The data collected was analyzed using Statistical
Package for Social Sciences (version 20). The results were discussed
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using descriptive statistics of frequency, mean, standard deviation,
distribution tables and charts. Pearson Product Moment Correlation
Coefficient was used to determine the relationship between the
variables. Findings revealed that the extent of occurrence of homophily
among the students is high (weighted mean =2.82). The quality of
information resources available in the libraries investigated was found
to be good (weighted mean of 2.59). The study further revealed that the
joint relationship among homophily, information resource quality and
use of library was significantly positive (F (2,486) =2.615; adj. R2 =0.65
accounting for 65.0% of the variance. Homophily and library
information resource quality have strong influence on the use of library.
School librarians and administrators should take cognizance of these
two variables for improved usage of the library by the students.
Keywords: Homophily, Information resources, Quality, Junior Private
Secondary School Students
Introduction
Learners in schools and tertiary institutions all over the world have
been recognized as users of information in pursuit of their academic
career. IFLA School Library Guidelines (2015) specifically states that
“information literate students are competent self-directed learners
who are aware of their information needs and actively engage in the
world of ideas”. The school library is established to provide needed
information to students and thereby playing a significant role in the
educational outcome of students. Although we are living in a digital age
with online services providing unlimited access to information, yet,
the place of library and services of professional librarians in schools
cannot be downplayed. Clyde (1981) cited in O’Connell (2011) justified
the development of school libraries by remarking that while the
physical expression of the idea of a school library has been undergoing
great change, the idea itself is not new. The author also stressed that
around the world the library has been seen as the ‘pivot’ or ‘centre’ of
the school for several hundred years, over time increasing in size and
sophistication of organization and administration.
School library provide print, non-print and electronic resources
to supplement and complement classroom materials and activities. It is
therefore essential that the librarians should make the resources

Akande, Samson Oyeniyi & Igudia, Blessing Ngozi

85

accessible for use through proper organization. Library services
provider to pupils and students in Nigerian Schools (school librarians)
have expressed serious concern about low level of use of libraries in
schools. Several studies like Eghesa (2011); Benard and Dulle (2014);
Moruf (2015) have also revealed inadequate resources and low use of
libraries in schools where libraries are available. Some of the factors
contributing to low use of libraries in schools have been identified as :
lack of support for school libraries by administrators (Udensi, 2000);
negative perception of importance of school libraries by students
(Odusanya and Amusa, 2002); and lack of current and up-to-date
information materials (Arua, Chinaka and George, 2011).
Many researches have been carried out to improve the usage
of the libraries in schools. Some of these studies focused the library
personnel quality, the library environment, funding, library school
curriculum, advocacy, use of technology for service provision and
parental involvement. However, none of these studies addressed how
homophily in social network and information resource quality could
motivate students to use the school library. This study will therefore
look at the extent to which homophily and information resource quality
could determine library use by students in private secondary schools in
Ibadan Metropolis, Oyo State, Nigeria.
Homophily as a concept has to do with sameness,
togetherness, friendliness and relationship. It is directly related to
communication and how individuals with similar characteristics form
relationships based on understanding, unity, trust and effective
communication. Homophily which is the tendency to associate with
similar others is a fundamental pattern underlying human relationships.
Mcpherson, Smith-Lovin, and Cook (2001) affirmed that homophily can
occur between people of similar race and ethnicity, sex and gender,
age, religion, education, occupation, social class, behaviours, attitudes,
beliefs, and aspirations. In this regard, it is not uncommon to see
students forming relationships and making friends based on age
groups, sex, mental abilities, subjects offered in school (science, arts,
commercial). School
librarians must have the consciousness of
homophily in students to enhance the chances of influencing them to
use the library. This ability will allow the librarian to put in place
appropriate services and resources that will attract the students to the
library.
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Quality of information resources is another factor that could
promote library use by secondary school students. The information
resource quality of any library is determined by the currency and
relevance of the resources to the content of the curriculum in schools.
The level of availability of the resources could also be used as yardstick
to measure the quality of the resources in the libraries. A balanced
collection of current and relevant collections is needed to enhance
library usage for users of different ages, abilities, learning styles and
backgrounds. Abdulsalami (2013) argued that library is judged
adequate by the quantity and quality of its physical stock.
Literature Review
Libraries have been described as academic hub of any institution.
Fakomogbon, Bada and Omiola (2012) argued that school library help
to support the school curriculum by providing up- to-date information
to keep teachers and students abreast of new developments. Libraries
in schools are developed for several purposes and students make use of
the library for several reasons. These include using the library resources
to supplement class notes (Agyekum and Filson, 2012); for recreational
purposes (Clabo, 2002); for studying purposes (Arua and Chinaka,
2011). Studies have shown that students’ academic performance
could be improved by their use of library. For example, Aanu and
Olatoye (2011) indicated that students’ use of library resources has
tremendous impact on their academic performance and test scores.
Similarly, Goodwill and Pattern (2011) studied the impact of school
library use and academic performance of students. The study showed
that there was a positive relationship between the use of the library
and academic achievement.
In spite of plethora literature that indicates usefulness of school
library to students and teachers, studies have shown that the libraries
are underutilized and, in some cases, the resources are left without
being consulted. Studies like Aru and Chinaka (2011), Moruf (2015),
Ogunniyi and Olubiyo (2015), Owolabi and Akande (2019), confirmed
that library patronage by students is very low. With the huge material
and human resources invested in establishing functional libraries in
schools, it is essential that research be conducted on how to improve
the use of libraries in schools. A practical approach could be a study of
social interaction, interpersonal communication and friendliness in
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school librarianship which
could provide empirical evidence,
knowledge and strategies school librarians can adopt to stimulate
students to make use of the library.
The tendency of people of similar characteristics interacting
and making friendship is referred to as homophily. Mcpherson, SmithLovin and Cook (2001) averred that homophily has been found in many
studies to be one of the major forces driving the emergence and
maintenance of relationship. According to Ville-Juhani, Mari-Paulina,
Markku Johannes, and Jan-Erik (2017), homophily (love of the same) is
often thought of as a standard feature of friendships. A study carried
out on homophilous friendship assortment based on personality traits
and cognitive ability in middle childhood revealed that there is
homophily for openness to experience and levels of cognitive ability
among school children.
Owolabi and Akande (2019) has shown that the librarian’s
consciousness and understanding of homophily based on secondary
school students’ interests could be used as strategy to improve their
usage of library. The study identified innovative ideas like football,
computer games, hairdressing, chat hour, oratory skill displays as areas
of interests on which students can establish friendship and come to the
library. In line with Mcpherson, Smith-Lovin and Cook (2001) assertion
that homophilous friendship could exist based on behavior, values,
attitudes, abilities, beliefs and aspirations, it is not impossible to see
students in schools making friendship with students who are like them.
Therefore, students who have similar positive attitude, aspirations
values and interest in innovative library services will exhibit homophily.
Such services could be provided in libraries to encourage them to visit
the library and make use of the resources.
Homophily can manifest based on several characteristics.
Makela, Kalla nd Piekkari (2007) confirmed that age, sex and
educational level are some of the characteristics of homophily that can
cause people to come together and they play important role in the
formation of groups. Skopek, Schulz and Blossfeld (2010) studied online
dating market and found that males and females usually contact and
reply to people who have same level of education or who are similar in
age and physical attractiveness. Similarly, Altermatt and Pomerantz
(2003) study on value homophily has revealed that American and
Indonesian children formed relationship in line with academic
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performance, achievement beliefs, motivational beliefs, social
preferences and behavioural problems. Temporal formation of strong
homophily in academic achievements has also been demonstrated
among high school and university students as indicated by Smirnov and
Thrner (2017).
The concept of homophily could be applied in librarianship to
improve the use of the library. For example, the school librarian who is
conscious of homophily in secondary school students will plan
programmes and activities that will attract students in groups to the
library. Collaborative activities like group projects, pair or group
discussions, games with a competitive element could be used to invite
the students to the library. Owolabi and Akande (2019) have shown
that innovative ideas, such as football, computer games, chat hour,
oratory skills display could be introduced in the library to improve
patronage. The emphasis here is not individual’s use of the library but
grouping to use the library. Employing the tendency of the students to
bond together as a result of similar characteristics they share can
enhance library usage. In this case, the phenomena that can bring
students in groups to the library should be the target of the school
librarian. Osadebe (2013) was successful in using football as innovative
approach to improve library patronage at the Children’s Centre Library
of the University of Nigeria, Nsukka. This was accomplished by
combining a book club with a football club and making active library
membership a prerequisite for joining.
This study is also interested in the role information resource
quality could play in enhancing library usage of secondary school
students. The currency, adequacy, relevance and ease of accessibility of
the resources are factors germane to effective use of the library.
Adeoye and Popoola (2011) study on availability and accessibility of
information resources observed that information resources in some
libraries were kept from the reach of students but made accessible to
teachers. Similarly, Owate and Okpa (2013) revealed that library
resources were not available in some schools and where they were
available, the resources were inadequate. Benard and Duke (2014)
indicated that secondary school students do not use the library as a
result of lack of current and up-to-date reading materials and
inadequate relevant materials in school libraries.
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Several studies have been conducted on the use of school
libraries. Moruf (2014); Jato, Ogunniyi and Olubiyi (2015); and Afolabi
(2016) carried out a survey of use of school libraries in Nigeria. Their
findings revealed that the students did not use their school libraries
regularly. However, studies like Agyekum and Filson (2012) has shown
that the students that use the library use it to supplement their class
notes, do their assignments and helped them in examination
preparations. Interestingly, Stone, Ramsden and Pattern (2011) had
shown that there is a high correlation between library use and
students’ academic achievement. It is evident therefore from the
literature reviewed that use of school libraries by students could
contribute immensely to their academic achievement.
Many studies have been carried out on use of school libraries.
Some of these studies focused on availability of library resources, users’
satisfaction, students’ interest, peer influence, reading habits, parental
involvement and their influence on library use. However, looking at the
literature, there appears to be little or no study on how homophily in
social network and information resource quality could motivate
students to use the school library. This study will therefore look at the
extent to which homophily and information resource quality could
determine library use by students in private secondary schools in
Ibadan Metropolis, Oyo State, Nigeria.
Objectives of the Study
The main objective of this study is to find out the extent to which
homophily and information resource quality will correlate with the use
of library by students. The specific objectives are to:
1
find out the extent to which homophily occur among Junior
Secondary School Students in private schools in Ibadan
Metropolis, Oyo State;
2
find out the frequency of library use among the secondary
school students;
3
establish the purpose of library use by the students;
4
ascertain the quality of information resources available in the
libraries;
5
find out the relationship between homophily and the use of
library by the students;
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6
7

assess the relationship between information resource quality
and library use by the students;
identify the joint relationship among homophily, information
resource quality and use of the library by the students in the
secondary schools.

Research Questions
The study provides answers to the following research questions
1 What is the extent to which homophily occur among Junior
Secondary School Students in Ibadan Metropolis?
2 What is the frequency of library use among the students?
3 What are the purposes for which the students use the library?
4 What is the quality of information resources in the libraries?
Hypotheses
The following null hypotheses were tested at 0.05 level of significance.
1
There is no significant relationship between homophily and the
use of the library by the students;
2
There is no significant relationship between information
resource quality and library use among secondary school
students;
3
There is no significant joint relationship among homophily,
information resource quality and use of library by the students.
Scope of the Study.
The study focused on homophily and information resource quality and
how they can affect the use of library by secondary school students in
Ibadan metropolis in Oyo State, Nigeria. The study covered Junior
Secondary School students in private schools in Ibadan metropolis
where there is every likelihood for students to manifest homophily.
Methodology
The study employed the survey research design of the correlational
type. The study is aimed at finding the relationship(s) (if any) between
the variables of interest without any attempt to manipulate any of the
variables.
The population of the study comprised all the students of the junior
private secondary schools (JSS 1-3) in the five (5) Local Government
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Areas in Ibadan Metropolis of Oyo State. The sample size for the study
was 495 students drawn from the population using multi-stage
sampling technique. The first stage was selection of three local
government areas using simple random sampling technique. The
second stage was purposeful selection of 5% of schools with functional
library in each of the three local government areas resulting in seven
(7) schools altogether. The last stage is selection of 20% of the students
(JSS1 -3) from each of the seven schools using proportionate to size
sampling technique. The total number of the students used for the
study was 495. Table 1 below shows the sample size for the study.
Table 1: Sample Size for the Study
3 Selected
LGAs

No of
Schools

5% of
Schools

Pop. of JSS 1-3
in each school
selected

Ibadan NorthWest
Ibadan SouthWest

16

1

115

20% of
Students
in each
school
23

53

3

114

23

158
172
850
216
850
2475

32
34
170
43
170
495

Ibadan North

57

3

Total

126

7

Research Instrument
A structured questionnaire was used to collect data. The questionnaire
was divided into four sections. Section A contains items on
demographic information of the respondents such as age, gender,
religion, class level, name of school. Section B explores homophily of
the respondents.
In section B, students were asked to agree or disagree with the items
generated on homophily. Section C focuses the information resource
quality. Items were raised on the relevance of the resources, currency
and adequacy of the resources. Section D was to elicit information on
the purpose and frequency of library use by the students. Data for the
study was collected using a four point – likert rating scale of strongly
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agree, agree, disagree and strongly disagree. The coefficient of
reliability r of the scale used was (r = 0.73): homophily (0.69),
Information resource quality (0.79), use of library (0.71) using Cronbach
– alpha method. Out of the 495 copies of the questionnaire
administered, 489 copies were filled and returned making a response
rate of 98.8%.
Analysis and Findings
The data collected from the respondents were analysed using
descriptive statistics and inferential statistics of Pearson Product
Moment Correlation (PPMC).
Extent of Occurrence of Homophily among the Students.
The data related to this phenomenon is in Table 2
Table 2: Extent of occurrence of homophily among students
S/N
1

2

3

4

5

6

Item
I visit the library with
friends who have
similar interest for the
library
I visit the library with
friends who have same
attitude towards the
use of the library
My friends have
similar sense of belief
on library use as I do
I am more comfortable
reading in the library
with students who
have love for reading
as I do
When visiting the
library, I look for
students whose values
are different from
mine
I prefer visiting the

SA

A

D

SD

Mean

SD

209
42.7

228
46.6

36
7.4

16
3.3

3.29

0.74

140
28.6

193
39.5

126
25.8

30
6.1

2.91

0.88

105
21.5

192
39.3

142
29.0

50
10.2

2.72

0.92

123
25.2

198
40.5

118
10.2

50
10.2

2.81

0.92

106
21.7

171
35.0

138
28.2

74
15.1

2.36

0.99

40

74

186

189

3.07

0.93
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8

library with students
that are not my
classmate
I like visiting the library
with students of same
gender
I read in the library
with people who are
not my age mate
Weighted Mean

8.2

15.1

38.0

38.7

107
21.9

184
22.9

146
18.0

52
10.6

2.71

0.93

68
13.9

116
23.7

207
42.3

98
20.0

2.68

0.95

2.82

Table 2 shows the responses on a 4 – point likert scale weighted as 4, 3,
2 and 1 for SA = strongly agree, A = agree, D = disagree and SD =
strongly disagree respectively. The mean value for the acceptance or
rejection of any item is that, any item with a mean of 2.50 and above
would be accepted as ‘Agreed’(A) while, any item with a mean below
2.50 was considered rejected ‘Disagreed’.
Looking at Table 2, 7 items have mean value higher than 2.50
and they are accepted. The only item with mean value lower than 2.50
is considered rejected. The inference is that, for each of the item, the
students exhibited tendency of homophily except only in one item.
Furthermore, with the weighted mean of 2.82 higher than the criterion
mean of 2.50, it can be concluded that extent of homophily existing
among the students is high.
Table 2 has shown that homophily(social networking and
friendship) is the basis for students’ visit to the library. This is possible
because they have preference for interaction with individuals
(students) of the same gender, age, values, attitude, love for reading,
belief and interest. In other way round, the students exhibited gender,
age, values, attitude, love for reading, belief and interest homophily.
The findings of this study supports Mcpherson, Smith-Lovin, and Cook
(2011) which states that a long tradition in the literature on
adolescence demonstrates the tendency of teenagers to associate with
others who share their behavior patterns, either of achievement or
delinquency. The same study also shows that sex, age, proximity,
education, and attitude strongly structure our relations with each
other.
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Frequency of Library Use by the Students
The data showing library use are presented in Table 3
Table 3: Frequency of Library Use
S/N Item
SA %
1
I visit the library 49
once a week
10.0
2
I use the library 69
twice a week
14.1
3
I use the library 65
once a month
13.3
4
I make use of the 89
library once in a 18.2
term
5
I visit the library as 120
the need arises
24.5
6
I do not use the 68
library at all
13.9
Weighted Mean

A%
70
14.3
106
21.7
64
13.1
148
30.3

D%
142
29.0
194
39.7
150
30.7
96
19.6

SD %
228
46.6
120
24.5
210
42.9
156
31.9

Mean
1.88

SD
0.99

2.25

0.98

1.97

1.05

2.38

1.09

214
43.8
78
16.0

84
17.2
118
24.1

71
14.2
225
46.0

2.56

1.09

1.98

1.09

2.21

It is clear from Table 3 that the frequency of use of the library is low.
334 (61%) of the students agreed that they visit the library as the need
arises. Majority of the students do not visit the library at least once in a
week as indicated by 370 (75.6%) of the students who disagree with the
statement that they visit the library once a week. The weighted mean
of 2.21 which is lower than the criterion mean of 2.50 is also a
confirmation of low use of the library by the students.
The finding of the study corroborates Afolabi (2016) which
reported low use of the library by secondary school students. In
addition, Jato, Ogunniyi and Olubiyi (2015) in another study revealed
that the students were not frequent in their use of the library. The
literature has shown that students do not patronize the library
frequently as a result of inadequate current and relevant materials.
Other studies have shown that lack of library period on the school timetable is also an important factor hindering frequent use of the library.
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The Purpose of Library Use among the Students
Table 4 presents the data on Library Use
Table 4: Purpose of Library Use
S/N Item
SA % A %
1

3

Visit the library
during examination
or test
To seek for new
information
To read books

4

To relax

5

To do assignments

6

To meet friends

2

Weighted Mean

D%

73
14.9

122
24.9

160
32.7

SD
%
134
27.4

76
15.5.
171
35.0
61
12.5
79
16.2
42
8.6

102
20.9
154
31.5
100
20.4
76
15.5
98
20.0

184
37.6
92
18.8
140
28.6
150
30.7
163
33.3

127
26.0
72
14.7
188
38.4
184
37.6
186
38.0

Mean

SD

2.25

1.07

2.26

1.07

2.83

0.98

2.05
2.10

1.03
5
1.08

1.99

0.96

2.25

Table 4 has shown that the main purpose for students’ use of the
library is to read their books. Majority of them 325 (66.5%) agreed
while 33.5% disagreed that to “read books” is one of the purposes for
their visit to the library. Meeting friends in the library appear to be the
least purpose for which students make use of the library as shown by
140 (28.6%) of the students. Although students indicated that they visit
the library for all the purposes listed on table 4, the number and
percentages subscribing to the items except item 3 are very low The
inference from this finding is that the students do not have the
understanding that use of the library could contribute immensely to
their academic achievement. The use of the library for academic
purposes - reading, doing assignments, and seeking for information is in
support of Arua and Chinaka (2011) which revealed that students
investigated used the library for studying purposes.
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Quality of Information Resources in Libraries
The data on quality of information resources available in libraries are
shown in Table 4.
Table 4: Quality of Information Resources Available in Libraries
S/N
1

2

3

4

5
6

7

8

Item
My school library has
enough textbooks to
meet my academic
needs
Books available in my
school library are
enough for selfstudying
My school library has
outdated information
resources
My school library
information resources
cover all subject areas
Many of the textbooks
in my library are old
The materials in my
library covers the
syllabus
The ICT facilities
(computer, internet
connectivity etc) in my
library are efficient and
adequate
There is ease of access
to materials in my
library because they are
well organized
Weighted Mean

SA %
222
45.4

A%
143
29.2

D%
82
16.8

SD %
42
8.6

Mean
3.14

D
0.86

194
39.6

202
41.3

66
13.5

27
5.5

2.16

0.91

190
38.9

201
41.1

64
13.1

34
7.0

3.12

0.88

102
20.9

159
32.5

164
33.5

64
13.1

2.61

0.93

128
26.2
110
22.7

169
34.6
160
33.0

96
19.6
109
22.4

96
19.6
106
13.9

2.12

0.96

2.80

0.98

89
18.2

156
31.9

96
19.6

148
30.3

2.15

0.98

71
14.5

84
17.2

120
24.5

214
43.8

2.62

0.95

2.59

Table 4 has shown that the quality of available library resources in the
schools surveyed are good. Looking at Table 4, majority of the students
365(74.6%) claimed that their school library has enough and relevant
textbooks to meet their academic needs. In the same vein many of the
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students 270 (55.7%) agree that the available resources cover the
school syllabus. However, as regards currency and relevance of the
materials, 297 (60.8%) of the respondents agreed that many of the
materials in their library were old. To worsen the situation, 334 (68.3%)
of the students disagreed with the statement that “there is ease of
access to materials in their library”. What that mean is that the
available materials are not well organized for ease of access.
Nevertheless, a holistic look at Table 4 reveals that the qualities of
information resources in the libraries are moderately good. This is
based on comparison of the weighted mean of 2.59 with the criterion
mean of 2.50. A higher value of weighted mean above the criterion
mean shows that the quality of the materials is good.
Library is often evaluated by the quantity and quality of its
information resources. This is because when materials in the library are
current, relevant and rich enough to satisfy the reading interest of the
students, students are likely to visit the library to make use of the
resources. The findings that revealed a moderately good information
resources and use of the library is in line with Bhatt (2013) that
revealed that successful library use depends mainly on satisfaction level
of its users with the relevant library information resources.
Relationship Between Homophily and the Use of Library Resources
Table 6 has the presentation of the data about the issue
Table 6: Relationship Between Homophily and the Use of Library
Resources
Variable
n
X
SD
r
P
Remark
Homophily 489
53.89
7.45
- .231
0.003
Sig.
Use of
489
39.41
8.63
Library
Sig. at 0.05 level
Table 5 shows the summary of test of the relationship. As presented in
Table 5, data collected were statistically analysed using Pearson
Correlation Coefficient. As shown by the table, the mean score of
homophily consciousness among the students is (X = 53.89, SD =7.45)
and the mean score of use of Library is (X = 39.41, SD = 8.63). The test
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of the hypothesis as revealed in Table 5 shows that there is a significant
negative linear relationship between homophily and library use (r = 0.231, P< 0.05). This implies that there is an inverse relationship
between the two variables. This means that as the students forms
friendship (homophily) with each other, the use of the library
decreases. Based on this finding, the hypothesis that states that there is
no significant relationship between homophily and the use of the
library is rejected. The finding of this study corroborates Mcpherson,
Smith-Lovin and Cook (2001) which shows that homophily limit
people’s social worlds in a way that has powerful implications for the
information receive, the attitude they form and the interactions they
experience. In line with the finding of this study, if a student has a
negative attitude or values towards the library, he will negatively
influence his friends in the same group and this will have negative
impact upon their use of the library.
Relationship between Information Resource Quality and Library Use
Table 7 shows the data on the relationship between Information
Resource Quality and Library Use
Table 7: Relationship Between Information Resource Quality and
Library Use
Variable
Information Resource Quality
Use of Library

n
489
489

X
45.47
39.41

SD
7.45
8.63

r
.154

P
.014

Remark
Sig.

Sig. at 0.05 level of significance
Table 7 has shown the data analysed using Pearson product moment
correlation. The table has revealed that there is a significant negative
linear relationship between information resource quality and library
use by the students (r = -.154, P<0.05). The inverse relationship
between the two variables shows that the patronage of the library
depends on the quality of information resources available in the library
even though the improvement on quality of information resources
provided decreases patronage. Based on the linear relationship that
exist, the hypothesis that states that there is no significant relationship
between information resource quality and library use is rejected.
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The finding of this study, disagrees with Benard and Dulle
(2014) which stated that for effective use of school libraries by
secondary school students, there is need for current and adequate
school library information resources.
Joint Relationship among Homophily, Information Resource Quality
and Use of Library
Table 8 shows the data pertaining to the joint relationship among the
variables
Table 8: Summary of Regression Analysis of Homophily in Students
and Information Resource Quality on Use of Library
R = 0.822
R Square = 0.676
Adjusted R2 = 0. 645
Analysis of Variance
Source
of Sum
of Df
Variance
Squares
Regression
387.356
2
Residual
35991
486
Total
36378.356
488

Mean
Square
193.678
74.056

F
– P
ratio
2.615
.005

Table 8 shows that homophily in students and information resource
quality correlate positively with library use by the secondary school
students. The multiple correlation coefficient (R) ( R = 0.822, P <0.05).
This shows that the two variables when taken together have proved
relevant in the determination of library use by the students. Table 8
also shows the ANOVA of regression analysis R value of 0.822 to be
significant (F = 2.615, df 2,486, P< 0.05). This shows that the adjusted R
value is not due to chance. From the results presented, it can be
concluded that the use of library by the students is significantly
influenced or determined by the combination of homophily and
information resource quality. The hypothesis that states that there is no
significant joint relationship among homophily, information resource
quality and use of library by the students is rejected.
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This finding has shown that although each of the variables
(homophily and information resource quality) negatively correlate with
the library use, but when they are combined together, they could
predict the use of the library by the students. This finding supports the
finding of Onwukanjo and Okwilagwe (2016) which showed that
homophily-heterophily, availability of information resources and staff
quality showed joint positive and significant relationship with effective
reference services provision (use of library services).
Conclusion and Recommendation
This study has established the fact that homophily in students and
information resource quality when taken together could have
significant influence on use of the library. By encouraging homophily
based on library use and providing current and relevant information
resources in our schools, the use of library which has been discovered
in this study to be low could be improved. School librarians should build
more intimacy with the students to deepen their knowledge of the
characteristics that make them to associate with others. This idea could
be used to draw them to the library with the activities that interest
them. Since libraries are established in schools to reinforce attainment
of educational goals, it is essential for students to cultivate the habit of
using the library regularly. It is therefore recommended that the school
management should make adequate provision for a high-quality
information resources in libraries. In addition, the school librarians
must endeavor to introduce services that will encourage homophily in
students by formation of friendships as regards library use.
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Abstract
The peculiarity of 21st-century learners requires digitalization in
Teacher Education. This digitalization will enable for the insatiable
technological needs of learners which entail and require manipulative
skills, problem-solving and brainstorming enhancements. The use of
mobile apps for learning will go a long way to solve many puzzles in
language learning, mainly foreign and second languages. It is necessary
to assess the awareness and the perceptions of teacher-trainees as well
as their basic ICT skills for an appropriate outcome. This study,
therefore, examines the perceptions of teacher-trainees of French
language on the effect of the use of mobile apps for learning French on
the linguistic competence on Nigerian Teacher-trainees. A 22-item
questionnaire, an Interview schedule and a checklist schedule were used
to elicit information from student-teachers from Faculties of Education
in Nigerian Universities for both quantitative and qualitative analysis.
Significantly the study revealed that the use of mobile apps will enhance
the linguistic competence of teacher-trainees of French in Nigeria will it
is encouraged. It was also noted that the teacher-education sector is
adequately prepared for the use of mobile apps in the various
institutions under study. This study recommended among others that
the use of mobile apps should be incorporated into the curriculum of
teacher education, and teachers and students at all levels should be
exposed to the diverse roles of mobile apps in language
teaching/learning in Nigeria.
Keywords: Mobile Apps, Language Learning, French Language, Teachertraining, ICT
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Introduction
The mastery of French language with its promotion portends immense
opportunities for the Nigerian citizenry. Such opportunities stem from
learning a "neighbour" language which encourages young individuals
from adjacent countries to work together to preserve natural and
cultural heritage sites (Franchini, 2000; Poth, 2000).
French language as a subject was one of the subjects earliest
introduced into Nigerian Secondary schools dated back 1859 when the
first secondary school was founded in Lagos colony (Omolewa, 1971:
379). Nigeria was the first Anglophone country in Africa to teach French
in Schools. After the independence of some African countries in the
early 1960s, the Organisation of African Unity (OAU), now African
Union (AU), decided to foster unity among the newly independent
states through the use of language. This decision gave birth to a policy
for linguistic integration and cooperation of Africa. It was then agreed
that English and French should be taught in schools of member
countries up to secondary school level, of which Nigeria did not lack
behind to comply. Also, the Nigerian National Policy on Education
features French language education as the offshoot of the
recommendations made at the international conferences of all African
Ministers of Education of the Sahara held at Yaoundé (1961) and Addis
Ababa (1963). It was recommended that the Anglophone African
nations should adopt French in their schools, and the francophone
African countries should adopt English. This served as a follow-up of the
linguistic policy of the OAU. With those as mentioned earlier, it is
disturbing to find the French language still very scantly used in Nigeria.
Further, it is expected that every Nigerian citizen should naturally
desire to speak French and the Government should objectively embrace
and foster the French language education at all levels, considering the
geographical location of Nigeria in West Africa Opara et al. (2018).
Promoting French-language education in Nigeria will enable the
Nigerian child easily navigate and cope with contemporaries all over
the world conveniently, especially with the advent of digitalisation in
the global space that has transformed all spheres of life and human
endeavours.
Over the years, the teaching of French language generally has
evolved from the traditional teacher-centred method to the
communicative approach (where the learner has a significant role to
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play in shaping his learning). In this 21st-century learning is no longer
controlled by the teacher/instructors/educator of the language. Rather,
learners learn at their pace. Similarly, unique teaching and learning
techniques of French language are required, for the attainment of its
rightful status as a second official language in Nigeria and its practical
use (Owhotu, 2007). Teaching and learning of languages are no longer
limited to what happens in the classroom, thanks to many languages
learning mobile apps now available to learners. This new trend of using
diverse language learning apps is equally applicable to the teaching and
learning of French language.
The global objective of learning a language is to acquire
communicative competence (Canale, 1983). Hence, there has been a
paradigm shift from the teaching of language use to language structure
in the '60s whereby learners are simply presented with "a structure; to
be drilled; practised in context; then be moved to the next structure"
(Brumfit and Johnson, 1979). However, in a foreign language classroom,
the learners are not entirely exposed to the production of the target
language orally. Instead, they are exposed to the rules of the language
use and most times, these rules are mainly the grammar rules. Learners
of language often memorise these rules and usually become afraid of
making mistakes when it comes to the use of grammar. Thereby, they
refrain from using the target language out rightly. This particular
situation leads to the questions - whether it is still appropriate to learn
grammar in isolation or not in the communicative language teaching
and learning.
Ikonta & Akumabor (2011) submit that the hallmark of
language-learning is to acquire effective communicative competence in
the language, which is the ability to use the target language correctly
and appropriately based on content and context. Hence, the focus of
language education is communicative competence. Dell Hymes coined
this term in 1966 in reaction to Noam Chomsky's (1966) notion of
linguistic competence. Communicative competence is an intuitive
functional knowledge and control of the principles of language usage.
Hymes (1972) opines that a normal child acquires knowledge of
sentences. He/she acquires competence concerning when to speak;
when not; and concerning what to talk about with whom, when, where,
in what manner. In short, the child can achieve a repertoire of speech
acts, to take part in speech events, and to assess their accomplishment
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by others. (Hymes, 1972, 277). The notion of communicative
competence does not reduce the importance of learning grammar rules
of a language; it only establishes the recognition of learning the
language appropriately as well. However, communicative competence
has four components, which are linguistic competence, sociolinguistic
competence, discourse competence and strategic competence.
Linguistic competence is the knowledge of the language code.
This knowledge involves the grammar and vocabulary, and also of the
conventions of its written representation (orthography). The grammar
component also includes the knowledge of the sounds and their
pronunciation (that is, phonetics). Moreover, the rules that govern
sound interactions and patterns (that is, phonology) is another
component of grammar. The rules also include the formation of words
through, for instance, inflection and derivation (that is, morphology);
then, the rules for the combination of words and phrases for sentences
structure (i.e. syntax); as well as the way that meaning is conveyed
through language (i.e. semantics). These are all about the correctness
of the use of the language, which is the focus of this study.
Sociolinguistic competence refers to the knowledge of
sociocultural rules of the use of language. This knowledge refers to
knowing how to use and respond to language appropriately. Discourse
competence refers to the knowledge of how to produce and
comprehend oral or written texts in the modes of speaking/writing and
listening/reading respectively. Strategic competence has to do with the
ability to recognise and repair communication breakdowns before,
during, or after they occur.
Language learning comprises mastery of all the above
components, and any technique/strategy/tool that is capable of
promoting the mastery of all these components is viable. Thus, the use
of mobile devices has rapidly become a norm not only in developed
countries but also in developing countries like Nigeria. One is not likely
to see a group of young people nowadays without the presence and the
use of at least one mobile device or the other. The use of mobile
devices is a phenomenon that has redirected the needs and aspirations
of learners towards digitalisation of all aspects of life. This redirection
has given birth to the quest for mobile learning. As put by Smith and
Douch (2009), mobile learning is the acquisition, facilitation, support,
enhancement, and extension of knowledge using hand-held
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technologies, with wireless and mobile phone networks. Handheld/portable technological tools can be said to be all the mobile ICT
tools in use nowadays. These tools include cell phones, iPods, iPads,
androids and the like, as well as all mobile gadgets which make it easy
for young people to facilitate social interactions and learning purposes
(Pachler, Cook & Bradley, 2009).
There is an awareness of the importance of the use of mobile
apps in all facets of human endeavours. The unique property of mobile
apps such as audio-visual feature, as a medium for education is their
ability to interact with the student. Books and tape recordings can tell a
student what the rules are and what the right solutions are. However,
they cannot analyse the specific mistake the student has made. Also,
they cannot react in a manner which leads him to correct his mistake
and understand the principles behind the correct solution (Nelson,
Ward and Kaplow, 1976). With this, it is evident that the use of the
mobile apps can enhance the realisation of the global objective of
French language learning. This use of the mobile apps will go a long way
in closing the gap existing in the teaching profession between the
developed and the developing countries in the aspect of access to
information and level of technological competence. The use of mobile
apps is making a significant difference in improving the performance of
students in many fields of study.
Blake (2008) argues that language instructors, applied linguists,
graduate students, and Department Chairs are aware of the importance
and roles of the use of new technologies in language education. The
new technologies, according to her, are for the enhancement of the
learning process, and foreign languages are no exception. It is therefore
imperative to note that language acquisition can be effective with the
use of mobile apps, and this requires skills and competences on the
parts of both the learners and the teachers. Specifically related to
language learning is Mobile Assisted Language Learning (MALL), which
is derived from both Mobile Learning (M-learning) and ComputerAssisted Language Learning (CALL). This MALL differs from CALL in the
sense that, it uses a personal hand-held device to enhance learning and
gives it the "anytime, anyplace" feature (Geddes, 2004). KukulskaHulme (2009) notes that the MALL is more spontaneous than CALL.
However, it allows for "new ways of learning, emphasising continuity or
spontaneity of access and interaction across different contexts of use"

110

The Perceived Effect of the Use Of Mobile…

(p. 162). Also, MALL places learning more directly in the hands of the
student, although guidance is still necessary. Blake (2008) also submits
that:
The language profession is to move beyond a simple computer
functional competence (knowing how to use the tools) toward
both a critical competence (realizing what the tools are suitable
for) and then, finally, to a rhetorical competence (understanding
how these tools will help transform the learning environment).
This new rhetoric requires both students and teachers to put
into action a new way of viewing the world mediated by a new
language and a new technologically assisted learning
environment.
Blake's submission (2008) brings to bear, the diversification of Mlearning tools and particularly the use of mobile apps for language
learning. Mobile phones are more functional, serving much more than
what the computer desktop or laptop will do, in that, they are portable
and hand-held. With the competition and flexibility of various packages
in communication service provision by various mobile service providers,
the use of mobile phones for teaching and learning is making headway.
This development is favourable to the teaching and learning of the
French Language as well. Ikonta and Ogonna (2015) also opine that
computer-assisted-language-learning (CALL) has emerged as a tempting
alternative to the traditional modes of supplementing or replacing
direct student-teacher interaction, such as the language laboratory or
audio-tape-based self-study.
The teaching and learning of any language can only be effective
if the status is clearly stated as a guide in the National Policy on
Education to achieving the set objective (Opara, 2011). The declaration
of the French language as the second official language in Nigeria
created more awareness for French-language Education in Nigeria.
Hence, the status of the French Language has been officially stated and
documented as follows:
For smooth interaction with our francophone neighbours, every
Nigerian child should speak the French language. Accordingly,
the French language will be the second official language in
Nigeria. And it shall, therefore, be compulsory in Primary and
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Junior Secondary Schools, but non-vocational elective at the
Senior Secondary School. (FGN, 2004)
According to Opara (2017), the intention of the Nigerian Government,
as reflected in the declaration in the National Policy on Education, is
highly commendable. However, it is more than ten years since this
policy has been signed into law. Hitherto, the vision about making most
Nigerians internationally bilingual in English and French languages has
not been realised. Even though the Nigerian government has made
French compulsory from Basic 4 to 9 (FGN, 2004), the unfortunate
attitude of the government towards the implementation of the new
bilingual policy is demoralising learners of French language at all levels,
and discourages young people who would love to take for a career,
Degrees in French language education.
Mobile apps are all over the cyberspace, they are also paving
the way in the educational environment, and hence, its utilisation for
learning of French as a foreign/second language at this 21st Century is
inevitable. However, the poor performance of the students of French is
a significant concern to all stakeholders. Based on the above views, the
study intends to examine the perceived effect of mobile apps on the
linguistic competence of teacher-trainees of French language, as a
group of a supposed custodian of the language in the society, who are
trained to impact the future of the society.
Statement of the Problem
Most teacher-trainees of French language lack linguistic competence of
French language and most of them are not exposed to the diverse
opportunities that are available online, in terms of the availability of
mobile apps that are capable of enhancing their linguistic competence.
Hence, the need to create awareness on the numerous mobile apps for
learning French language that is capable of enhancing their linguistic
competence. Education all over the world is experiencing major
paradigm shifts under the umbrella of a digitally enabled learning
environment. The hallmark of this learning transition is from teachercenteredness to learner-focused paradigm. It is worthy of note that an
average Nigeria youth has an Android device or Smart Phone, which
occupies at least 50% of his/her time. The use of these mobile devices
has been detrimental to the academic outcome of many students.
Mostly, an average undergraduate prefers to use his/her mobile device
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for socialisation rather than for an educational purpose. Whereas
diverse mobile apps are all over the cyberspace for the educational use
of learners, most teacher-trainees ignore such opportunity and thereby
are faced with various challenges to cope with the learning of French
language. The learning of the French language is made more accessible
with the use of mobile apps, which they failed to use. The crux of this
study is to investigate the perceived effect of the use of mobile apps for
learning the French language on the linguistic competence of teachertrainees of French.
Specifically, the study has stated the following objectives:
1. assess the perception of teacher-trainees of French language
on the use of mobile apps for acquiring linguistic competence
in French language;
2. determine awareness of teacher-trainees of the use of mobile
apps for acquiring linguistic competence in French language;
and
3. identify the competence level of the teacher-trainees of French
language competent in basic ICT skills before and after the use
of mobile apps for acquiring linguistic competence in French
language.
The following Research Questions guided the study:
1. What is the perception of teacher-trainees of French Language
on the use of mobile apps for acquiring linguistic competence
in French language?
2. What is the level of awareness of teacher-trainees of the use of
mobile apps for acquiring linguistic competence in French
language?
3. To what extent are the teacher-trainees of French language
competent in basic ICT skills before and after the use of mobile
apps for acquiring linguistic competence in French language?
The following Null Hypotheses guide this study:
Ho1: There is no significant difference in the level of perception of
teacher-trainees from different tertiary institutions on the use
of mobile apps for acquiring linguistic competence in French
language.
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Ho2: There is no significant difference in the level of awareness of
teacher-trainees from different tertiary institutions on the use
of mobile apps for acquiring linguistic competence in French
language.
Ho3: There is no significant difference in the basic ICT skills of
teacher-trainees of the French Language before and after the
use of mobile apps for acquiring linguistic competence in
French Language.
Methodology
This study adopted a descriptive survey design. The study investigates
the perceived effect of the use of mobile apps for learning French
language on the linguistic competence of teacher-trainees of French in
Nigeria. The data for the study was collected through an eQuestionnaire, e-Checklist (Google form) and Telephone Interview
Schedule. A total number of eighty-nine (89) teacher-trainees of French
Language in four selected Federal Universities and two State
Universities in the South-South geopolitical zone of Nigeria constitute
the respondents.
The study adopts the Analytical techniques which involve
Frequency Counts, Mean Scores, and Standard Deviation to answer the
Research Questions. While One-Sample t-test, Independent-Samples ttest, and Analysis of Covariance to test the research hypotheses, with
the use of the Statistical Package for Social Scientists (SPSS 21.0), at
0.05 level of significance.
Results and Discussion
Table 1: The perception of teacher-trainees of French language on the
use of mobile apps for acquiring linguistic competence in French
Language
S/N
1

ITEM
Using mobile
apps for
acquiring
linguistic
competence
in French
language is a

SA
(%)

A
(%)

D
(%)

SD
(%)

6
(6.9)

7
(8.0)

26
(29.9)

48
(55.2)

Mean

Std.
Dev.

Remark
D

1.67

.898
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waste of time
Using mobile
apps for
learning
French
language
cannot help in
enhancing
linguistic
competence
of teachertrainees
Using mobile
apps for
learning
French
Language
makes me
participate
actively in
class.
Using mobile
apps for
acquiring
linguistic
competence is
interesting.
I use mobile
apps for
French
language
learning
generally.
Average (%)

13
(14.9)

1
(1.1)

39
(44.8)

34
(39.1)

D

1.92

35
(40.2)

33
(37.9)

13
(14.9)

6
(6.9)

A

3.11

35
(40.2)

39
(44.8)

0
(0.0)

47
(54.0)

7
(8.0)

A

25
(29.2)

17
(19.5)

1.000

6
(6.9)

A
3.09

23
(26.7)

.908

13
(14.9)
3.10

27
(31.0)

1.003

21
(24.6)

.816

A
2.58

0.925

Strongly Agree (SA) = 3.5 & above; Agree (A) = 2.50-3.49; Disagree (D)
= 1.50 -2.49; and Strongly Disagree (SD) = below 1.5
Table 1 shows the demographic distribution of the sampled teachertrainees. It shows that 17.2% of the teacher-trainees were from
Ambrose Alli University; 4.6% from Delta State University; 28.7% from
the University of Benin; 26.4% from the University of Calabar, 6.9%
from the University of Port Harcourt, while the remaining 16.1% from
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the University of Uyo. Concerning their gender, 36.8% of the teachertrainees were male, while the majority 63.2% of them were female.
Table 2. The level of awareness of teacher-trainees of the use of mobile
apps for
acquiring linguistic competence in French Language
S/N
1.

2.

3.

4.

ITEM
I am aware that mobile
apps for acquiring
linguistic competence
in French language
exist.
I use mobile apps for
French language for
fun/entertainment.
The use of mobile apps
for learning French
language is not free of
charge.
The mobile apps for
learning French
language are not
affordable for teachertrainees of French.
Average (%)

SA
A
D
SD
Mean Std. Remark
(%)
(%)
(%)
(%)
Dev.
46
26
15
0
A
(52.9) (29.9) (17.2) (0.0)
3.36 .762

30
21
23
13
(34.5) (24.1) (26.4) (14.9)
1
32
54
(1.1) (36.8) (62.1)

1
(1.1)

0
(0.0)

A
2.78 1.083
D
2.39

.514
D

0
76
10
(0.0) (87.4) (11.5)
1.91

20
20
42
(22.4) (22.7) (48.3) 6 (6.6)

.393

A
2.61 0.688

Strongly Agree (SA) = 3.5 & above; Agree (A) = 2.50-3.49; Disagree (D)
= 1.50 -2.49; and Strongly Disagree (SD) = below 1.5
Table 2 shows that half of the mean scores of the items 1-4 above are
greater than 2.5. This implies that the majority of the teacher-trainees
agreed with items 1 and 2 (positive statements) on the level of
awareness of teacher-trainees of the use of mobile apps for acquiring
linguistic competence in French language and disagreed with items 3
and 4, which are negative statements. Hence, the teacher-trainees
were aware that mobile apps for acquiring linguistic competence in
French Language exist (=3.36; SD=0.762); use mobile apps for French
Language for fun/entertainment (=2.78; SD=1.083). They also believed
that the use of mobile apps for learning French Language is not free of
charge (=2.39; SD=0.514) and that the mobile apps for learning French
Language are not affordable for teacher-trainees of French (=1.91;
SD=0.393).
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Hence, the answer to the research question two is that the
level of awareness of teacher-trainees of the use of mobile apps for
acquiring linguistic competence in French Language is somewhat high.
Table 3: The teacher-trainees of French language competence in basic
ICT skills after the use of mobile apps for acquiring linguistic
competence in French Language.
S/N
1.
2.
3.
4.
5.

6.
7.

8.

9.

10.

11.

ITEM
Typing documents on
personal computer (PC)
Checking e-mail on
personal computer (PC)
Check e-mail messages
on mobile phone
Using mobile phone to
send e-mail messages
Using social media apps
such as WhatsApp,
Instagram, Twitter etc.
on my mobile phone
Using social media apps
for educational purpose
Using mobile apps for
pleasure, such as games
and music on mobile
phone
Using mobile phone for
watching educational
programmes/documents
(live online lessons, prerecorded online lessons
etc.) on YouTube
Watching TED
educational videos/talks
on YouTube with mobile
phone
Checking on YouTube for
any aspect of challenge
in learning French
language
Hosting online meetings
with mobile phone using
apps such as Zoom,

VC
(%)
7
(8.0)
2
(2.3)
40
(46.0)
19
(21.8)
40
(46.0)

C
(%)
27
(31.0)
68
(78.2)
33
(37.9)
53
(60.9)
33
(39.7)

AC
(%)
51
(58.6)
11
(12.6)
14
(16.1)
15
(17.2)
12
(13.8)

NT
(%)
2
(2.3)
6
(6.9)
0
(0.0)
0
(0.0)
2
(2.3)

N
(%)
0
(0.0)
0
(0.0)
0
(0.0)
0
(0.0)
0
(0.0)

Mean Std.
Dev.
3.45 .678
3.76 .609
4.30 .733
4.05 .627

Remark
AC
C
C
C
C

4.28 .788

13
51
15
8
0
C
3.79 .809
(14.9) (58.6) (17.2) (9.2) (0.0)
41
32
6
8
0
C
(47.1) (36.8) (6.9) (9.2) (0.0)
4.22 .933
16
54
9
8
0
(18.4) (62.1) (10.3) (9.2) (0.0)

C
3.90 .807

19
28
32
8
0
(21.8) (32.2) (36.8) (9.2) (0.0)

19
49
11
8
0
(21.8) (56.3) (12.6) (9.2) (0.0)

C
3.67 .923
C
3.91 .844

2
14
25
46
0
AC
(2.3) (16.1) (28.7) (52.9) (0.0) 2.68 .828
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12.

13.
14.

Google meetings etc.
Attending online
meetings on mobile
phone via zoom, Google
meetings, etc.
Attending webinars on
mobile phone
Giving virtual
presentations on mobile
phone
Average (%)

2
27
28
30
0
(2.3) (31.0) (32.2) (34.5) (0.0)

AC
3.01 .869

2
27
20
38
0
AC
2.92 .918
(2.3) (31.0) (23.0) (43.7) (0.0)
2
27
18
40
0
AC
(2.3) (31.0) (20.7) (46.0) (0.0) 2.90 .928
16
37
19
15
0
C
(18.4) (42.5) (21.1) (17.2) (0.0) 3.63 0.807

Very Competent (VC) = 4.5 & above; Competent (C) = 3.50-4.49;
Averagely Competent (AC) = 2.50-3.49; Not Competent (NC) = 1.50 2.49; and Neutral (N) = below 1.5
Table 3 shows that most of the mean scores of the items 1-14 above
are greater than 3.5. This implies that the majority of the teachertrainees are competent in the ICT skills listed above. Hence, the
teacher-trainee are averagely competent in Typing documents on
personal computer (=3.45; SD=.678); hosting online meetings with
mobile phone using apps such as Zoom, Google meetings and so on.
(=2.68; SD=.828); attending online meetings on mobile phone via zoom,
Google meetings, and the like. (=3.01; SD=.869); attending webinars on
mobile phone (=2.92; SD=.918); and giving virtual presentations on
mobile phone (=2.90; SD=.928) they are competent in checking e-mail
on personal computer (=3.76; SD=.609); check e-mail messages on
mobile phone (=4.30; SD=.733); using mobile phone to send e-mail
messages (=4.05; SD=.627); using social media apps such as WhatsApp,
Instagram, Twitter etc. on my mobile phone (=4.28; SD=.788); using
social media apps for educational purpose (=3.79; SD=.809); using
mobile apps for pleasure, such as games and music on mobile phone
(=4.22; SD=.933); using mobile phone for watching educational
programmes/documents (live online lessons, pre-recorded online
lessons etc.) on YouTube (=3.90; SD=.807); watching TED educational
videos/talks on YouTube with mobile phone (=3.67; SD=.923); checking
on YouTube for any aspect of challenge in learning French language
(=3.91; SD=.844); ( =4.22; SD=.933);
Hence, the answer to the research question nine is that, to a
great extent, the teacher-trainees of French Language are competent in

118

The Perceived Effect of the Use Of Mobile…

basic ICT skills after the use of mobile apps for acquiring linguistic
competence in French Language.
Test of Hypotheses
Test of Hypothesis One
There is no significant difference in the level of perception of teachertrainees from different tertiary institutions on the use of mobile apps
for acquiring linguistic competence in French Language.
Table 4a. Mean Table
Groups

Mean

University A
University B
University C
University D
University E
University F
Source: Field Survey, 2020

2.27
2.50
2.64
2.71
2.50
2.64

Std. Error
.584
.115
.141
.158
.329
.210

Mean Gain
-0.23
0.00
0.14
0.21
0.00
0.14

Table 4a above shows that out of the 4 points obtainable form the
Likert Scale measuring the level of perception of teacher-trainees from
different tertiary institutions on the use of mobile apps for acquiring
linguistic competence in French Language, the teacher-trainees from
University A had a mean score of 2.27 (-0.23 away from the midpoint).
University B had 2.50 (0.00 away from the midpoint). University C had
2.64 (0.14 away from the midpoint). University D had 2.71 (0.21 away
from the midpoint). University E had 2.50 (0.00 away from the
midpoint). While those from University F had 2.64 (0.14 away from the
midpoint). This indicates that only the teacher-trainees from
Universities C, D, and F had mean gains from the midpoint (2.5),
indicating that there are some differences in their level of perception of
teacher-trainees from different tertiary institutions on the use of
mobile apps for acquiring linguistic competence in French Language.
However, the significance of the difference is examined in table 4b.
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Table 4b Tests of Between-Subjects Effects
Dependent Variable: Teacher-trainees’ perception
Source
Type III
df Mean
F
Sum of
Square
Squares
Corrected
3.578a 6
.596
8.731
Model
Intercept
54.435 1 54.435 796.934
Sex
1.489 1
1.489 21.802
Group Between
2.915 5
.583
8.536
Error Within
5.464 80
.068
Total
587.840 87
Corrected
9.043 86
Total
a. R Squared = .396 (Adjusted R Squared = .350)

Sig.

Partial
Eta
Squared

.000

.396

.000
.000
.000

.909
.214
.348

Table 4b shows that there was a significant difference in mean scores
[F(5,80)=0.068, p=0.000] between the groups while adjusting for sex.
The partial Eta Squared value indicates the effect size and should be
compared with Cohen's guidelines (0.2-0.49 indicates small effect, 0.50.79 shows a moderate effect, and 0.8 above shows significant effect).
It can be seen that for groups, the effect size is small (0.348). The RSquared value is also used to describe how much of the variance in the
dependent variable is explained by the independent variable (39.6%).
Furthermore, the influence of the covariate (sex) can be determined
using the Sig. Column, which shows 0.000<0.05, which indicates that
the influence of sex on the teacher-trainees' perception is also
significant.
Hence, the Null Hypothesis that states "There is no significant
difference in the level of perception of teacher-trainees from different
tertiary institutions on the use of mobile apps for acquiring linguistic
competence in French language" is rejected. In contrast, its alternative
that states "There is a significant difference in the level of perception of
teacher-trainees from different tertiary institutions on the use of
mobile apps for acquiring linguistic competence in French language" is
therefore accepted.
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Test of Hypothesis Two
There is no significant difference in the level of awareness of teachertrainees from different tertiary institutions on the use of mobile apps
for acquiring linguistic competence in French Language.
Table 5a. Mean Table
Groups

Mean

University A
University B
University C
University D
University E
University F
Source: Field Survey, 2020

2.04
2.47
2.64
2.90
2.90
2.69

Std. Error
.106
.350
.200
.194
.110
.496

Mean Gain
-0.46
-0.03
0.14
0.40
0.40
0.19

Table 5a above shows that out of the 4 points obtainable form the
Likert Scale measuring the level of awareness of teacher-trainees from
different tertiary institutions on the use of mobile apps for acquiring
linguistic competence in French Language, the teacher-trainees from
University A had a mean score of 2.04 (-0.46 away from the midpoint);
University B had 2.47 (-0.03 away from the midpoint); University C had
2.64 (0.14 away from the midpoint); University D had 2.90 (0.40 away
from the midpoint); University E had 2.90 (0.40 away from the
midpoint); while those from University F had 2.69 (0.19 away from the
midpoint). This indicates that only the teacher-trainees from
Universities C-F had mean gains from the midpoint (2.5), indicating that
there are some differences in their level of awareness as teachertrainees from different tertiary institutions on the use of mobile apps
for acquiring linguistic competence in French Language. However, the
significance of the difference is examined in table 5b.
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Table 5b. Tests of Between-Subjects Effects
Dependent Variable: Teacher-trainees’ Awareness
Source

Type III Sum
of Squares

Df

Mean
Square

F

Sig.

Corrected
7.609a
6
1.268 18.861 .000
Model
Intercept
35.565
1
35.565 528.913 .000
Sex
.191
1
.191
2.839 .096
Group Between
6.564
5
1.313 19.523 .000
Error Within
5.379 80
.067
Total
611.030 87
Corrected Total
12.989 86
a. R Squared = .586 (Adjusted R Squared = .555)

Partial
Eta
Squared
.586
.869
.034
.550

Table 5b shows that there was a significant difference in mean scores
[F(5,80)=0.067, p=0.000] between the groups while adjusting for sex.
The partial Eta Squared value indicates the effect size is moderate
(0.550). The R-Squared value is also used to describe how much of the
variance in the dependent variable is explained by the independent
variable (58.6%). Furthermore, the influence of the covariate (sex) can
be determined using the Sig. column which shows 0.096>0.05, which
indicates that the influence of sex on the teacher-trainees' awareness is
not significant.
Hence, the null hypothesis that states "there is no significant difference
in the level of awareness of teacher-trainees from different tertiary
institutions on the use of mobile apps for acquiring linguistic
competence in French language" is rejected. In contrast, its alternative
that states "there is a significant difference in the level of awareness of
teacher-trainees from different tertiary institutions on the use of
mobile apps for acquiring linguistic competence in French language" is
therefore accepted.
Test of Null Hypothesis 3
There is no significant difference in the Basic ICT skills of teachertrainees of the French Language before and after the use of mobile
apps for acquiring linguistic competence in French Language
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Table 6. T-test Statistics
Teachers
Before Use
After Use

N
87
87

Mean

STD

Df

T

pval.

Remark

Decision

3.39
4.04

5.965
3.478

172

7.015

.000

Significant

Rejected

Significant at .05 level
Independent samples t-test analysis was conducted to determine if any
significant difference existed in the basic ICT skills of teacher-trainees of
the French Language before and after the use of mobile apps for
acquiring linguistic competence in French Language. Table 6 above
shows a statistically significant difference between the basic ICT skills
before the use of mobile apps by the teacher-trainees (N=87,
Mean=3.39, SD=5.965; Df=172) and the basic ICT skills after the use of
mobile apps by the teacher-trainees (N=87, Mean=4.04, SD=3.478;
Df=172). Since t=7.015, p<0.05. It shows a significant difference in the
basic ICT skills of teacher-trainees of the French Language before and
after the use of mobile apps for acquiring linguistic competence in
French Language. Hence, the null hypothesis that states; "there is no
significant difference in the basic ICT skills of teacher-trainees of the
French language before and after the use of mobile apps for acquiring
linguistic competence in French language" is rejected and its alternative
is accepted.
Summary of Findings
i. The teacher-trainees of French Language have positive
perceptions on the use of mobile apps for acquiring linguistic
competence in French Language;
ii. The level of awareness of teacher-trainees of the use of mobile
apps for acquiring linguistic competence in French Language is
somewhat high;
iii. To a great extent, the teacher-trainees of French Language are
competent in basic ICT skills after the use of mobile apps for
acquiring linguistic competence in French Language;
iv. There is a significant difference in the level of perception of
teacher-trainees from different tertiary institutions on the use
of mobile apps for acquiring linguistic competence in French
Language;
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v. There is a significant difference in the level of awareness of
teacher-trainees from different tertiary institutions on the use
of mobile apps for acquiring linguistic competence in French
Language;
vi. There is a significant difference in the basic ICT skills of teachertrainees of the French Language before and after the use of
mobile apps for acquiring linguistic competence in French
Language
Conclusion and Recommendation
Mobile apps for learning French language flood the cyberspace. They
are known to the majority of teacher-trainees in the institutions under
study. This study revealed that teacher-trainees are aware that mobile
apps for learning French can enhance their linguistic competence if
encouraged for use. It was thus noted that teacher-trainees of French
Language in Nigerian Universities are ready to embrace the use of
French language learning mobile apps as soon as it officially finds its
feet in the education system. Based on the findings, the following
recommendations were proposed:
1. Mobile apps should be used in teaching the French Language at
the undergraduate level, especially teacher-trainees who will
be involved in the Education of children in the nation to
encourage student-centred classroom interactions.
2. Teacher-trainees of French Language should explore the
various features packaged in the mobile apps for learning
language.
3. Teacher-trainees should be more competent in basic ICT to
catch up with the current digitalization trend in the education
sector and all facets of human endeavours.
4. The use of mobile apps should be incorporated into the
curriculum of teacher education in Nigeria.
5. The teachers and students at all levels should be exposed to the
diverse roles of mobile apps in language teaching/learning in
Nigeria.
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Abstract
Women in Africa are often considered as men’s properties or pleasure
objects. Despite the availability of schools specifically founded to
educate girls as a way of changing this narrative, and the increasing
focus of most non-governmental organisations on children’s education
in Nigeria, there is still a very low literacy rate among its female
population. The situation is appalling and calls for a rethink among
policy makers and education managers. Thus, the study discusses girl
child education with a view to examining its implications for educational
managers and policy makers. The paper critically reviewed literatures
on concept of girl-child, girl-child education, as well as equality and
gender inequality in the Nigerian educational system. The study
concluded that education is the right of every girl child and a key to
transforming her life, and making her a responsible member of society.
Hence, the study recommended amongst others that government at all
levels should give more attention to girl-child education; this is because
if they are well educated, they will have chances of contributing to
nation building. Also, well-to-do individuals should contribute to girlchild education by giving them scholarship to study in secondary schools
or higher institutions; or even provide school facilities and equipment
that can ease their learning effectively.
Keywords: Girl-Child, Girl-Child Education, Equality in Education,
Gender Inequality in Education, Nigerian Educational
System
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Introduction
Women in Africa are often considered as men’s properties or pleasure
objects; ‘machine’ meant for producing children. These perceptions
have resulted in unfair treatment of women in every areas of life
(Omede & Agahiu, 2016). In the traditional Nigerian society there exists
the belief that women are second class citizen (Enejere, 1991). Second
class here implies that women are expected to come behind the men in
all spheres of life such as marriage, education, job opportunity, political
and society affairs. Young girls particularly in Northern part of Nigeria
are denied the benefit of education. This social bias and the exclusions
of women from active participation in society have their roots in the
traditional roles and customs of society which carved out very stringent
roles for women such that negates women’s right to free choices to
make decisions that will improve their status in society.
Education, which has often been described as the most
important aspect of human development, holds the key to a successful
living. According to Ikoni (2009), education is the vehicle that breaks
the shackles of poverty thereby leading to transformation,
development and progress. Asiegbu, Okorji and Bosah (2015) also opine
that, education inculcates in the individual, knowledge, skills, character,
and desirable values that will foster national development and selfactualisation. As well, Obinaju (2014) sees education as inalienable
right of all irrespective of the person’s circumstance. In northern
Nigeria however, the right to equitable education seems to be a mirage
for the girl child. Evidently, cultural and traditional restrictions limit the
girl child’s capacity to function adequately amongst her male
counterpart in society (Ocholi & Ocholi, 2017). In other words, the
limitation foist on her by culture and tradition places restrictions on the
girl-child and denies her access to a lot of things including free access to
education thereby impinging on the very critical right of the girl-child in
Nigeria.
The right of the girl-child is a topical current issue, and has been
discussed extensively in several forums including academic conferences
and seminars by researchers and other stakeholders. Issues discussed
in these forums often revolve around but not limited to girl-child
vulnerability and gaps of policy directed at mitigating her exposure to
ills in society (Ocholi & Ocholi, 2017). Nmadu (2000) observes that, the
Nigerian society (pre-modern and contemporary) has been significantly
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dotted with peculiar cultural practices that are potently inimical to
women’s emancipation, such as early/forced marriage, wife-inheritance
and widowhood practices. The effect of this situation has led to certain
deprivations that have hindered women and girl-child in particular from
maximising their capacities in the development process of their
communities (Omede & Agahiu, 2016). What this means is that, the
plight of the girl stems from tradition that starts from the family unit.
The family unit generally comprises the nuclear and extended
family. In primordial time, it was regarded as a norm in Africa, for
family members to live with their extended ones. However, in recent
times, the scenario has changed as family members live with their
extended ones either due to poverty; rural migration; loss of parent or
closeness to work. The girl-child often finds herself soled with many
responsibilities in the home. The family unit, instead of making
adequate provisions for the safety of the girl-child, would rather
enslave her even the most with the kind of roles drawn out for her in
the home front (Ocholi & Ocholi, 2017). For instance, girls are made to
travel long distance to fetch large quantity of water meant for use in
the house irrespective of the time of the day. In most morning, she is
made to travel long distance to fetch water, sell one form of edible
product needed by households or perform delicate home chores while
her male brothers go off to school. More so, due to poverty and
primitive perspectives (such as a girl will end up in a man’s house), girls
get withdrawn from schools so as to help to supplement family income
through hawking, trading or even working on the farm so as to support
the family. In some cases, the girls are given out as house helps or even
sent into early marriage because of a huge bride price (United Nations
International Children’s Emergency Fund, UNICEF, 2007). These
occurrences often deny a girl-child, the right to education or function
adequately as a free member of society.
Today in Nigeria, the plight of the girl-child has taken a front
burner and occupies topics of intellectual discourse, debates, and
brainstorming sessions all aimed at identifying workable solutions to
ease their sufferings. Despite all efforts made at deliberating on the
matter of girl child, molestation, child trafficking, child prostitution,
forced labour still persist. Rather than abate, there has been a growing
and frightening silence on the part of government to the plight of the
girl-child (Ocholi & Ocholi, 2017). Like in many developing nations, the
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defence for girls’ education in Nigeria has been an on-going battle
against poverty, the costs of schooling and long-held notions of the
unimportance of educating girls (Dunn, 2018). The concern of this
paper is that despite the campaign by the Federal Government, United
Nation Children Education Fund (UNICEF) and stakeholders in education
to improve girl-child education in Nigeria, the level of discrimination on
girl-child education is still high. Therefore, this paper seeks to redress
the plight of girl-child towards education attainment in Nigeria.
Concept of Girl-Child
The National Child Welfare Policy (1989) as cited by Ada (2007) defines
the girl-child as a female below 14 years of age. Kobani (2014) on the
other hand asserts that the girl-child is a biological female offspring
from birth to eighteen (18) years of age. To Proshare Nigeria (2018), the
girl-child is the age before a girl becomes a young adult. This period
covers the crèche, nursery or early childhood (0-5 years), primary (6-12
years) and secondary school (12-18 years). Thus, the girl-child can be
referred to as a young or relatively young woman regardless of her age
that is still totally under the care of adult(s) who may be under the
guidance of her parents/guardians and older siblings. This stage of her
life is made up of her infancy, childhood, early and late adolescence
stages of development.
During this period, the child is malleable while building and
developing her personality and character. Sutherland (2001) also
opined that the girl-child’s physical, mental, social, spiritual and
emotional developments start and progress to get to the peak at the
young adult stage. Thus, the girl-child is seen as a young female person,
who would eventually grow into women and marry (Omede & Agahiu,
2016). In the context of this study, the girl-child is any female who is
below 18 years and is often dependent on the significant of others,
such as her parents, siblings, teachers, and public personality. She
models her behaviour on such significant others, through observation,
repetition and imitation.
Concept of Girl-child Education
Girl-child education, according to Okernmor, Ndit and Filshak (2012), is
a catch-all term for a complex set of issues and debates surrounding
education (pre-primary, primary, secondary, tertiary and health
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education in particular) for girls and women. Omeke and Agahiu (2016)
also state that the term “girl-child education” entails areas of gender
equality, access to education and its connection to the alleviation of
poverty, good governance, which are major ingredients in averting
crime against women. In an earlier statement, Afebendeugne in Ugwu
(2001) states that women (that is, girl-child) education is the education
that would make a woman become aware of herself and her capacity to
exploit her environment. It also involves training in literacy and
vocational skills to enable her become functional in the society.
Education of good quality is one of the most powerful tools to decrease
poverty and inequality. Hence, it is one of the most critical areas of
empowerment for women education; as it is central to development
and improvement of the nation’s welfare.
More so, educating the girl-child produces mothers who are
educated and who will in turn educate their children, care for their
families and provide for their children. Girl-child education also benefits
not only the individual but also the society and the world as a whole. In
this light, Ebunife (2017) posits that every child should be given the
opportunity to be educated no matter the gender of the child as both
sexes can bring equal growth and contributions to the society.
Therefore, education is the right of every girl child, a key to
transforming her life and making her a responsible member of society.
Thus, in the context of this study, girl-child education is conceptualised
as any form of education given to a young female for the purpose of
developing her cognitive, affective and psychomotor domains towards
empowering her for a brighter future; so as to be useful not only to
herself but also to her economy as a whole. Simply put, today’s girlchild education is for her tomorrow’s living.
Importance of Girl-child Education
The importance of education in the life of an individual can never be
overemphasised. In both spiritual and temporal or mundane aspects of
human existence, education is paramount. It is the light that shows the
way by removing the darkness of ignorance; the salt that gives the taste
of life; the medicine that cures; and the key which open doors
(Proshare Nigeria, 2018). The greatest favour one can do to self is “to
get education” and to others “to give them education”. According to
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Ebunife (2017), the importance of girl-child education to any nation can
be viewed in the following ways;
1. Girl-child education reduces inequality: By providing education to
a girl-child, she becomes relevant to the nation and its growth.
Education improves the girl, causing her to be productive and not a
burden to the society. As it is obvious today, educated women can
raise their voices to be heard especially to demand for equality and
fairness on issues that concern them and their families. Having a
voice that could be heard leads to reduction in the rate of domestic
and sexual violence.
2. Girl-child education promotes economic competitiveness: One of
the pillars of the knowledge-based economy is an educated and
skilled workforce. Educating the girl-child will help increase a
country’s skilled workforce; thereby contributing to the technical
innovations of the country. The competitive use of knowledge also
can help the nation to increase comparative advantage among
other nations.
3. Girl-child education helps to reduce poverty: Education lowers
illiteracy rate which can give room for more women to be able to
contribute financially to their families thereby making these women
more capable of also securing education for their children. This
could also leads to lower poverty rate.
4. Girl-child education helps to lower infant and child mortality as
well as maternal mortality rates: Women with education seek
medical care, ensure their children are immunised; they are better
informed about their children’s nutritional requirements, and get
improved sanitation practices. This makes their infants and children
healthier and better nourished, thereby ensuring their survival. If
girl-child education is adequately provided, most women will take
these necessary steps then the survival rate of children will
increase. Women with formal education have better knowledge on
health care practices. They are less likely to become pregnant at a
very young age, they have fewer, better-spaced pregnancies, and
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they go for pre- and post-natal care. All these will reduce the rate
of mortality among women if given girl-child education.
5. Girl-child education contributes to democratisation: When there is
reduced education gap between rates of boys’ and girls’ schooling
in a nation, the nation is more likely to enjoy greater democracy. It
would also increase women’s involvement in the political process
as educated women can participate in politics and contribute to
effective governance of the society.
6. Girl-child education decreases women’s fertility rates: Women
with no formal education have little or no idea of how to take
necessary steps when it comes to fertility. Education brings to
knowledge the use of family planning methods. It has been
estimated that one year of female schooling reduces fertility by 10
percent (Ebunife, 2017). Women, who have education use reliable
family planning methods; they could also delay marriage and
childbearing; have fewer babies and ensure they are in good health.
7. Girl-child education limits the spread of infection: Since
knowledge about any disease helps to prevent or reduces the
spread of such disease (such as HIV/AIDS, COVID 19), educating
girls can make them less vulnerable to such disease. Girl-child
education therefore produces women that easily embrace safe sex
thereby reducing the level of sexually transmitted diseases and
they also have knowledge of the preventive measures to take to
avoid other diseases.
Concept of Equality and Gender Inequality in Nigerian Educational
System
Obayan (2009) posits that equity suggests equal treatment and equal
advantages to individuals in the society. Ofoha (2010) states that the
idea of equality with regards to education means equal rights to all
regardless of any circumstances by way of birth, race, sex, tribe or
challenges (disability). Equal educational opportunities are one of the
contemporary controversies which have kept both philosophers and
sociologists of education very busy in their search for solutions to some
of the crises in education. Ordinarily, the desire for equal educational
opportunity for all citizens is a very laudable one which should be
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acclaimed by all those who are concerned with national development
(Ekechukwu, 2018). Facilitating equality of education opportunities,
both in theory and in practice is a challenge which all states in Nigeria
must meet, if voice is to be given to the fundamental principle of nondiscrimination and equality for all in education (Ofoha, 2010). To
achieve this, discriminatory practices should be eliminated in favour of
adoption of redeeming principles for those who may have being
deprived of their right to education which is fundamental.
Access to education, according to Okeke (2009), means free
and unlimited, unhindered and unfettered opportunities at each level
of education to obtain knowledge, skills, and abilities available at that
level needed to optimally participate and contribute to development in
the society. Agile (2018) avers that access to education is the
opportunity that every Nigeria child ought to receive freely from their
parents or guardians that owe them the responsibility to enrol and
facilitate the entry and encourage, sustain the enrolment of the learner
in appropriate education programme. Thus, the logical notion
underlying the 2013 National Policy on Education is that every Nigerian
child will have a full access to quality education with academic or
technical aptitude of individuals as the limiting factor. However, there is
still much gender inequality in Nigerian Education in spite of all steps
taken and policies developed by the Federal Government to give equal
gender opportunity to education such as the provision of the Universal
Free Primary Education (UPE) in 1976 and today, the Universal Basic
Education (UBE).
For various cultural reasons, equal educational opportunity has
been hampered by differences in sex (Ekechukwu, 2018). One major
factor responsible for this is the issue of male dominance in access to
educational opportunities. According to Ojobo (2008), the female
gender is still lacking behind in education and this has much implication
in the social-economic status of the females in the nation. The
opportunity cost of foregoing school for female children is very high
due to the male roles and society preference for male children. In some
communities, the female children are not sent to school like their male
counterparts due to some cultural/religious practices (Olibie, Ezuizo &
Enueme, 2013). Also, the role of women in Nigeria and in fact Africa as
a whole is intimately linked to their reproductive function. Many of the
young girls get married in their adult age due to their tradition and
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culture. In truth, women are not held in high-esteem and
consequentially, female education is seen as a wasteful venture as
people think that the role of women is for procreation and confinement
to the kitchen (Omede & Agahiu, 2016). This is the challenge of girlchild education today.
An Overview of Gender Inequality in Northern Nigeria’s Educational
System
There is no doubt that societal recognition and value accorded
education has been displaced in the northern part of Nigeria, paving
way to the ignorance of the people’s deplorable state with regard to
education, and particularly that of the girl child. This situation is
intrinsically linked to factors such as socio-cultural and ignorance,
economic stagnation characterised by pervasive poverty which has
virtually weakened all sectors of development, especially the education
sector, and above all inefficient and ineffective implementation of the
national and state government policies on education. These
impediments contribute to poor school enrolment particularly that of
the girl-child who is considered not necessarily relevant to pursue
formal education in traditional social set up. For instance, socio-cultural
factors are significant in parental and family decision on whether to
invest in girl-child education. Pervasive gender ideologies at the
household and community levels always favour boys over girls and
promote differential educational opportunities and outcomes. Sociocultural believes and custom influence decision to enrol girls in schools,
decision to withdraw them from schools and decision to drop out of
school and indeed, their academic performance as well as grade level
attainment.
Also, the sociocultural expectation of girls and the priority
accorded to their future roles as mothers and wives have a strong
negative bearing on their formal education. The girl-child is
discriminated by virtue of her sex, the structure of the society, its
values, traditions and institutions all have an in-built discrimination
against women. The assigning of different expectations to male or
female has made the traditional society in the past years to believe that
it is not natural for a female child to be educated. As such, the illiterate
parents prefer to have their female children doing some domestic
works at home. Traditional beliefs, to some extent, hamper the girl-
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child education. One of such beliefs is that girls do not carry on the
family name like boys; if at all they send their children, it is limited to
the male children who according to such parents would occupy their
place in the case of death. As such, every available means is used to
train the boys at the detriment of girls because of their important role
in protecting the “family name”. In addition, some girl children are
withdrawn from school or denied access to higher education because of
the belief that the higher the girls educational qualification, the lower
her chances of getting a suitable husband.
In the same regard, owing to the economic stagnation of the
northern region, it is common to find school age girls engaged in street
hawking rather than attending school. Poverty and the impoverished
condition of the citizenry serve as a barrier to girl-child education. Most
mothers preferred street hawking and early marriage than sending
their wards to school. In the same vein, family background of the girl
determines her chance of attending school. The more educated a
parent, the more favourable his/her attitudes to education.
Furthermore, in most polygamous homes, boys are usually
given considerations whenever there are scarce resources for the
training of the children. Sometimes, an intelligent girl is deprived of
opportunity to go to school while allowing a less intelligent or less
ambitious boy to go to school. Also, the input of the girl-child in the
family income is so high that it becomes economically unwise to allow
such a child to pursue western type of education. Such income could
therefore, be generated through hawking food items. The situation led
girls between the ages of thirteen to fifteen are falling headlong into
marriage and thereafter begin to face the challenges of child birth. One,
they are denied the opportunity of formal education as they could not
have any solid economic base or resources. With little or no education,
capital, access to credit facilities, they are subordinated perpetually to
their husband for almost everything, even the way they think and
behave. This does not only affect the young women or rather the girl
children but also their offspring who due to the collapse of social and
religious welfare services, are dumped with their unsecured mothers.
These children are often faced with the problem of proper parental
guidance. As a result, they could join some urban gangs or go into crime
due to the nature of their upbringing.
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Besides, four (4) out of ten (10) girl children do not complete
primary school in most rural areas in the country. So, five years after
the World Education Forum and the adoption of the Millennium
Development Goals; progress at the primary level is far from decisive.
The hope that the quality of education among other things like gender
equity and women empowerment would improve by 2015 is now
shattered by implementation problems. Most Muslim parents hide
under the clock of ‘religion’ to unjustly deny the girl-child her right to
education because to such parents, western education is synonymous
with Christianity. However, it is worth noting that, Islam as a complete
way of life for Muslims has spelt out everything as it relates to the wellbeing of every Muslim, both male and female. More so, as rightly
observed by Badejo (2011), the position of women under Islam has
been the subject of repeated controversy among Muslims all over the
world today ever since they came under the influence of Western
civilisation and education. However, she further noted that the
Supreme Council of Islamic Affairs has always stated that Islam is not a
rigid framework of laws and institutions, but a set of principles capable
of fresh application in changing social conditions.
There are also the political and institutional related factors
which serve as the major impediment towards the development of the
girl-child education, thereby increasing the gender gap. Government
policies are exquisitely designed on paper without proper
implementation. The government could not also provide education of
whatever sort to all its citizens at all levels. So, there is the need for a
clearer articulation of the philosophy of education in the National Policy
of Education so that the expected direction of education and indeed
girl-child education in Nigeria became easily known and understood by
all.
Bottlenecks to Girl Child’s Education in Nigeria
Although at first glance, it might seem that all is well with female
education in Nigeria, it is certainly not so. Despite the existence of
schools founded specifically to educate girls, Nigeria still has a very low
literacy rate among its female population. Why is that? There are all
sorts of reasons why Nigerian girls are less educated than boys. The
following are considered as posited by Falae (2018); Agusiobo (2018)
and Dominic (2019);
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1. Religion: Various studies have shown that there is a strong link
between girls’ literacy rates and religious and traditional
misconceptions. As Nigeria is a very religious country, many of
its citizens tend to live according to the holy writings, be it the
Bible or Quran. That is why many households think that girls
should not receive education in the same way boys do, if they
receive it at all.
2. Tradition: Many people still live with a very traditionally biased
view on life. According to this view, a girl should grow up to be
a mother and a housewife. Why would she need education for
that?
3. Gender Discrimination: Girls are discriminated based on their
gender both in their communities and in schools. Their
achievements are not considered as significant as the boys’
achievements are. Women’s history is not taught at schools.
Less attention is paid to educating girls on the topics of their
bodies and their health.
4. Early Marriage: Another reason that comes from traditional
and religious views is that girls are often forced into marrying
very early. When a girl becomes a wife at as early as 11-12
years old, she will most likely not have an opportunity to
receive proper education.
5. Problem of Teenage Pregnancy: This one is more of endless
circle, as girls that do not receive education, including the
information about how pregnancies occur, tend to get pregnant
at a very early age. Subsequently, when they give birth, they
are often unable to receive education. It is a vicious cycle that
never ends.
6. Child Abuse: It might be abuse at home, including harmful
bodily practices. It might also be sexual abuse or even worse.
7. The School-Based Factors: these include issues of inadequate
implementation and articulation of relevant policy to basic
education such as: shortage of teachers and caregivers at all
levels of basic education schools, inadequate school
infrastructure, safety/security of the children, bullying, sexual
harassment or other dangers at or on way to school, incessant
and prolonged teachers ‘strike actions` and low teacher
commitment, learner unfriendly school environment, poor
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quality teaching leading to dissatisfaction from parents, and
opportunity costs, levies and charges etc. they also mitigate the
Girl-child education.
Governance: These include lack of political will, the
politicisation of basic education, weak school-level governance
and inadequate financing of education in Nigeria.
Poverty: Many Nigerian families, especially ones in the
northern parts of the country, suffer from poverty. Some
parents cannot meet up with school needs like school uniforms,
textbooks, school levies, writing materials, transportation, and
feeding costs. This means that parents tend to prioritise boys’
education in big families and neglect girls’ education
completely or give it less attention than it deserves.
Child Labour: These have also caused a wide gender gap and
poor achievements in schools, disrupt school enrolment. The
girl-child has been made to hawk or beg for money along with
their aged parent or grandparents, while classes are on-going,
which cause girls to drop out of school.
Child Trafficking: Child trafficking according to the United
Nations is the recruitment, transportation, transfer, harbouring
and/or kidnapping of a child for the purpose of slavery, forced
labour, exploitation and prostitution etc. This also causes the
girl-child to drop out of school totally.
Emergency situations: Situations such as floods, oil
pipeline/fire outbursts, disease outbreaks (such as yellow fever,
cholera/measles), food insecurity, and conflict/violent
situations such as communal wars, kidnapping, killings, farmers
and herdsmen clashes have all contributed to the girl-child
abandoning her education. Some girls and their parents may
not feel like schools or even the trip to school every day can be
safe, so they avoid schooling altogether.
Insurgency: The insurgency acts of Boko Haram members (a
Hausa term for ‘Western education is forbidden’) have had
negative influences on children and girls education. For
instance, in April 2014, about 276 Chibok school girls in Borno
state, North East of Nigeria were abducted by Boko Haram
insurgents from their school. This has also stopped a lot of girls
from the region from attending school. Schooling has been
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disrupted several times especially in North Eastern part of the
country, with a lot of infrastructure destroyed.
The above scenario shows a very gloomy picture of the girl
child`s wellbeing, dignity, development and education. The issues
raised above have prevented a lot of girls from receiving education in
Nigeria. The deprivations and threats faced by the girl-child constitute
major obstacles to the achievement of the Millennium Development
Goals in Nigeria, if remains unchecked or salvaged.
Implications for Policy Makers and Management
Based on the literatures reviewed on the concept of girl-child, girl-child
education, gender inequality in Nigeria educational system and the
factors impeding girl-child education in the country; the following are
suggested as possible considerations for policy makers and educational
managers in improving the plight of the girl-child in education
attainment in Nigeria:
a) Government at all levels should give more attention to girl-child
education. This is because if they are well educated, they will
have chances of contributing to nation building.
b) Well to do individuals can contribute to girl-child education by
giving them scholarship to study in secondary schools or higher
institutions or provides school facilities and equipment that can
ease their learning effectively.
c) The need for government and its agencies to create more
awareness for parent on sexual violence and abuse is
imperative. This can be through radio and newspaper jingles
and advertisement; as well as periodical seminars and
conferences.
d) UNICEF policies on equal rights to education should be strictly
followed by government at all levels in Nigeria for the
enhancement of girl-child education.
e) More so, government should enforce law as regard to sexual
violence and abuse in order to deter others from terrorizing the
girl-child while at home or in the school as sexual violence
usually disrupts a child (whether boy or girl)’s education.
f) Government and non-government agencies should establish
more boarding schools for girl children to discourage parents
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from the notion of geographical distance, environmental
hazards vis-à-vis the vulnerability of the girl children.
Parents should be discouraged from using socio-cultural and
religious factors as yardsticks to relegate the girl-child to the
kitchen. The education of the girl-child should be as important
as that of the boy-child if not more important as peoples’
opinion assert that when a woman is educated, a nation is
educated.
Teachers in early classes should always encourage girls to be
hard working in order to make headway in life.
Penalty should await any parent/guardian who refuses to send
his or her child to school.
By the same token, sanctions should be imposed on any child
who refuses to go to school. They should be disciplined at
home and in school to discourage such habit.
Schools should be made safe, peaceful and attractive places for
girls by providing adequate security, sanitation facilities, quality
teachers and the necessary enabling environments to ensure
that all girls complete primary and secondary school.
The government should put an end to the various terrorist
activities of Boko Haram; so that government can focus on
issues relating to education, peace building and health which
have a direct impact on gender equity, inclusion, protection,
access, and quality education.
The school curriculum should include various life skills, ICT,
entrepreneurial skills to empower girls, to keep them out of
poverty etc.
Parent and school authorities should also help encourage the
inculcation of life-enhancing skills, soft skills (such as building
self-esteem, effective communication and decision-making
skills, conflict resolution and peace building skills) into the girl
child; as part of strategies a girl would need as a prospective
leader.
Schools should also expose students especially the girl-child to
forums such as quiz and debate competitions that will help
encourage students to always speak out especially when they
experiences cases such as child and sexual abuse.
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p) Guidance and counselling unit should be made functional in all
schools for the easy identification and encouragement of girls
that are struggling in schools.
q) It is also important for education ministries to take into account
the safety of the girl-child when planning where to locate and
staff schools.
r) It may also be necessary for government to consider how to
provide transportation options to schools in rural community
where schools are usually very far from the community, to
guide against girls being raped on their way to and from school.
s) Need for attitudinal change, a re-orientation of societal and
parental values and attitudes towards the education of girls.
This is necessary in order to change the negative perception of
girls’ education from worthless to worthy or wonderful.
t) There is also a need to invest more in girls and young women in
terms of skill acquisition, in order to increase productivity,
sustainable growth, peace and better health of the next
generation.
Conclusion
The importance of education to a child and also for the overall
development of a nation cannot be over emphasised, particularly the
girl child. Therefore, education is the right of every girl child, a key to
transforming her life and making her a responsible member of society.
However, as revealed in the study; forces such as religion, traditional
beliefs, gender discrimination, early marriage, teenage pregnancy, child
abuse, emergency situations, and insurgency still mitigate the girl-child
education in this country. Although some efforts such as mentorship,
guidance and counseling in schools, and media awareness have been
made to improve girl-child education in Nigeria, much still needs to be
done if women must realize their potential and fully contribute to the
political, socio-economic and technological transformation of the
country.
Notable Nigerian great professionals like Chief (Mrs) Eniola
Fadayomi, Prof. Bolanle Awe, Dr Ngozi Okonjo-Iweala, Dr Obiageli
Ezekwesil, Mrs Winifred Oyo-Ita, to count a few, are all products of
great investments in the “Girl-Child Education”. Their contributions to
Nigeria’s development and representation of the country in the global
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space are indications of the importance of girl child education in
Nigeria. Educated girls are often known to help themselves, their
families, their communities and their countries and encourage other
girls to be educated. Education of girls provides more opportunities and
choices available to girls and women for development to their full
potential. Educated girls as prospective future leaders will be assertive,
have a voice and take critical and right decisions for the development of
a just, peaceful, harmonious society and sustainable development.
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Abstract
The study examined the effective management of communication
challenges of secondary school e-learning classes amid COVID-19
pandemic in Awka South Local Government Area of Anambra State,
Nigeria. Two research questions and two hypotheses guided the study.
The study adopted a descriptive research design. The population of the
study comprised 634 teachers in the 18 public secondary schools in
Awka South L.G.A. 160 teachers were sampled using simple random
sampling technique. The instrument for data collection was an 18 item
questionnaire validated by three experts, one from Educational
Management and Policy, one from Science Education Department and
one from Measurement and Evaluation Department, all in Faculty of
Education, Nnamdi Azikiwe University, Awka. Reliability of the
instrument was determined using Cronbach Alpha which yielded coefficient value of 0.80. Data obtained were analyzed through mean and
t-test statistic at 0.05 level of significance. The findings indicate that
there is dearth of needed e-learning resources for effective
management of communication challenges. Lack of adequate
communication facilities and other challenges hinder effective
management of e-classes. Gender of teachers has no significant
difference on the effective management of communication challenges
for e-classes. Based on the findings, the study recommended inter alia
that education administrators should plan, design, a safe substantial
academic online module hinged on effective management of
communication challenges geared towards delivery of innovative and
exciting educational experience for the students during COVID-19
pandemic.
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Introduction
E-learning class is a panacea to the global disruptive academic calendar
caused by COVID-19 Pandemic. Adoption of online education via elearning classes in secondary schools in Awka South Local Government
Area of Anambra State, Nigeria will yield a phenomenal result and
desired ability towards pursuit of academic attainment by the students.
However, the outbreak of COVID-19 pandemic across many countries
destabilized the system of global education for which Awka South L.G.A
in Anambra State, Nigeria is inclusive.
The outbreak of the novel virus which purportedly originated
from a seafood market in Wuhan China came into Nigeria on 27th
February 2020 through an Italian that returned from Milan on 25th and
thereafter was quarantined at Lagos State Biosecurity facilities.
Day after day, the exponential increase of the virus kept on
sounding dangerous note and instills fear to the general wellbeing of
human existence. Mortality and morbidity rate became alarming and
worrisome in Nigeria as in many other nations. Thus, Callaway (2020)
stated that as at March 11 2020, WHO declared COVID-19 a pandemic,
having met the epidemiological criteria of having infected >100,000
people in at least 100 countries. Scientists across the globe are making
frantic effort to manufacture vaccine for COVID-19 cure but had issued
a warning that it is not likely that there will be a vaccine for the cure
made available for mass distribution before 2021.
In another development, on June 16 2020 came the
information about the British Scientists who are the top-notch in
dexamethasone drug intervention for COVID-19 treatment which WHO
welcomes as initial clinical trial results from UK indicating
dexamethasone corticosteroid as life saving for patients critically ill
with COVID-19.
Consequently, the CBN Governor, Emefeli (2020) aligned with
the intervention efforts and stated thus: “The Central Bank of Nigeria
today challenges Nigerian Scientists at home and in the diaspora to go
back to their laboratories and develop a Nigerian vaccine. Once
validated by the health authorities, the CBN will step in and do the
needful for the sake of over 200million Nigerians now confronted by
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COVID-19. It is glaring that the education sector is unfortunately at the
receiving end of the dastardly effect of COVID-19 pandemic. Hence,
according to UNESCO, an estimated 1.725 billion learners have been
affected as a result of school closures, representing about 99.9% of the
student population as at April 13th 2020. WHO also noted that
eradication of the new coronavirus is unlikely. Therefore, something
urgent needs to be done to remedy the effect on the education sector.
To cushion the ravaging effect of COVID-19 pandemic in the education
sector of the country which caused school closures, Nigerian
government adopted e-learning.
Anambra State among other states of the federation resorted
to airing school lessons on radio and television, though commendable
but with many challenges. The state media station, Anambra
Broadcasting Station (ABS) collaborated with the government to
achieve the educational goals and objectives in a bizarre period of
COVID-19 pandemic to mitigate the challenges. Among the numerous
challenges facing secondary education e-learning classes in Awka South
L.G.A is that of communication.
Communication is the life wire of e-classes, very vital to the
survival and smooth running of the education system. The transmission
of learning experiences lies on communication process without which
managerial, administrative and academic functions will be jeopardized.
According to Koontz, O’Donnel and Weibrich (2004), communication is
to effect a change, to influence action towards the welfare of the
enterprise, and as such the need for an effective channel of
communication becomes imperative for the attainment of the
organizational goals. In addition, Nakpodia (2006) opines that
communication is a give and take method involving the sender and the
receiver.
Broadly speaking, Okoye (2014) posits that communication in
essence involves an interaction, expression, signal, feeling between the
communicator (sender) and the communicatee (receiver). The
relationship/interaction between the learners and teachers is through
communication medium.
Therefore, to mitigate the negative impact of school closure,
depriving about 80million students in Nigeria access to education,
effective management of communication challenges takes a centre
stage in their online classes. However, communication challenges
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bedeviling government’s effort include poor transmission from media
stations to the remote locations where some of the students are
residing, inadequate plan for a module structure for the e-classes, poor
enlightenment of the parents, poor parents who lack digital facilities,
epileptic power supply, inability to log in during online instructions and
others. Observing the numerous communication challenges facing the
novel e-learning platform may have spurred Nguyen (2015) assertion
that, “online learning is a story that is still being written, and how it
progresses will likely depend on those present”. Those present in this
scenario involve learners, teachers, parents and government.
There is no doubt that government’s package of the online
learning can alienate some students in Awka South L.G.A who were
passive learners in participation. Thus, the responsibility of effective
management of communication challenges using e-learning classes will
ameliorate the negative effects of school closure on students.
E-learning class amid COVID-19 pandemic encompasses
technological teaching and learning platform whereby the rapt
attention of the learners desire effective communication of the learning
experiences from teachers who can teach abstractly in an enabling
home environment. Hitherto, an online modular structure would have
been packaged by the government for the learners. Both teachers and
parents are necessary parts for the implementation of effective
management of the communication challenges of online classes during
COVID-19 pandemic.
Amidst the havoc wreaked by COVID-19 across the globe
especially in education sector, the use online education instead of
physical “brick and mortar” classrooms was instituted. Thus, effective
management of the communication challenges facing secondary school
students e-learning exercise in Awka South L.G.A is imperative.
Although internet made online learning possible, ineffective
management of communication challenges besieging the
implementation of e-learning classes will mar the positive impact of
online education and the realization of the desired learning outcome.
Also, educational administrators role will engender the
effective management of communication challenges facing e-learning
classes. The digital literacy of the school principal abridges
communication challenges. Hence, Umanah (2020) posits that a
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database and e-learning pattern, supported with efficient
communication and internet must be in place.
The import of communication as a sine qua non to effective
management of secondary school e-learning classes should be
investigated. Hence, effective management in the context of this study
entails the ability of the government, school administrators, teachers
and parents to identify the communication challenges using the
available online facilities to alleviate the challenges.
In the context of this research, communication challenges can
be solved through imbibing effective management of e-learning classes.
However, for effective management of e-classes, procedural
formulation of strategies, plans, policies and programmes for online
secondary education with the aim of achieving set educational goals
and objectives should be paramount.
In the light of the foregoing, the researcher was poised to
investigate the effective management of communication challenges of
secondary school e-learning classes amid COVID-19 Pandemic in
Anambra State, Nigeria.
Statement of the Problem
COVID-19 pandemic is wrecking educational havoc across many
nations, Awka South L.G.A of Anambra State, Nigeria inclusive. As a
result, the Federal government in order to ameliorate the negative
effect on students academic development instituted e-learning classes.
In the study area, e-learning class is a novel learning experience
geared towards ensuring that there are no gaps in students education.
Accordingly, the pressure on education from COVID-19 pandemic is
cushioned with the modular system of digital learning.
Irrespective of school administrators compliance that
embraced online education, communication challenges bedevil the
noble vision of the government to combat the global alteration of
education calendar due to Coronavirus pandemic.
Communication challenges of secondary education in the study
area seem to include poor transmission from media stations to rural
locations where the students are domiciled, inadequate sensitization
and enlightenment of parents, epileptic power supply, lack of digital
facilities by poor parents, inability to log in during e-class instructions,
illiteracy and non-digital compliance.
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In view of the foregoing, it is obvious that with the diverse
communication challenges secondary education e-classes will not yield
the desired goals and objectives. Therefore, effective management of
communication challenges is imperative. Lucidly, it appears that eclasses in the study area is ineffectively managed, thereby thwarting
the noble vision of the government in ensuring that no student is
educationally disadvantaged during COVID-19 pandemic. Also, the
ineffective management of communication challenges for secondary
school e-learning is glaring by the July 8 announcement from the
Minister of Education, Adamu Adamu cum Minister of State for
Education, Emeka Nwajiuba about no resumption and school
resumption across the country on August 4 2020 and West African
Examination Certificate (WAEC) examination commencing on 4th
August to 5th September 2020. The conflicting information from the
two ministers on the WAEC examination schedule and school
resumption versus no resumption and no examination respectively has
thrown confusion to the education system and unnecessary tension to
the prospective candidates. Worse still, is the addendum in the
Minister of State’s directive to students who are backward in online
education to brace up, in readiness for the WAEC examination. The
scenario simply points to ineffective management of communication
challenges in secondary education amid COVID-19 pandemic.
At this juncture, the announcements about resumption of
schools and WAEC Examination dates and no examination raised
multiple questions. The crisscross orders raised communication
challenges like confusion for parents, school administrators (principals)
teachers and students. Firstly, whose order will be obeyed? Secondly, if
there would be compliance to the Minister of State directive and what
is the fate of the students who are backward in e-learning classes due
to excusable circumstances?
In the light of the above, the researcher is spurred to
investigate the effective management of communication challenges of
secondary education e-learning classes amid COVID-19 pandemic in
Awka South L.G.A of Anambra State.
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Research Questions
1. What are the e-learning resources needed for effective
management of communication challenges of secondary education
e-learning classes amid COVID-19 pandemic?
2. What are the communication challenges that hinder effective
management of secondary education e-learning classes during
COVID-19 pandemic?
Hypotheses
1. There is no significant difference between male and female
responses on e-learning resources needed for effective
management of communication challenges of secondary
education online classes.
2. Mean scores of male and female teachers on communication
challenges that hinder effective management of secondary
education e-learning classes did not differ significantly.
Method
The study examined the effective management of communication
challenges of secondary education e-learning classes amid COVID-19
pandemic in Awka South L.G.A, Anambra State. Two research questions
and two hypotheses guided the study. Descriptive survey research
design was adopted. The population of the study comprised 634
teachers in 18 public secondary schools in Awka South L.G.A. 160
teachers were sampled using simple random sampling technique. The
instrument for data collection was an 18 item questionnaire, validated
by three experts, one from Educational Management and Policy
department, one from Science Education department and one from
Measurement and Evaluation Unit of Educational Foundations
department, all in Nnamdi Azikiwe University, Awka. Reliability of the
instrument was determined using Cronbach Alpha which yielded coefficient value of 0.80. Data obtained were analyzed through mean and
t-test statistic at 0.05 level of significance. A bench mark value of 2.50
was used as agreement. Each item value below 2.50 mean score is
regarded as disagreement. The t-test difference was employed in
testing the null hypotheses.

154

Effective Management of Communication…

Results
Research Question 1: What are the e-learning resources needed for
effective management of communication challenges of secondary
education e-classes amid COVID-19 pandemic.
Table 1: Mean rating of the responses on e-learning resources for
effective management of communication challenges.
S/No Items
Remark
1
2
3
4
5
6
7
8
9
10

Efficient radio/television transmission.
Regular electricity supply.
Android phone.
Sufficient data.
Efficient website
Adequate public enlightenment for elearning classes.
Conducive home environment.
Online/internet computers.
Ready-made courseware: CD-Rom.
Other Wireless Applications.

3.0
2.9
3.05
2.8
3.1
3.05

Agree
Agree
Agree
Agree
Agree
Agree

2.10
2.90
2.80
3.05

Disagree
Agree
Agree
Agree

Table 1 reveals that all the items except item 7 agreed on the e-learning
resources needed for effective management of communication
challenges of secondary education e-classes during COVID-19.
Disagreement on conducive home environment may be due to the
urban location of the study area.
Research Question 2: What are the communication challenges that
hinder effective management of secondary education e-learning classes
during COVID-19 pandemic?
Table 2: Mean rating of responses on communication challenges that
hinder effective management of secondary education elearning classes.
S/No Items
Remark
11
12
13

Poor transmission from media station.
Lack of android phones.
Inadequate enlightenment/sensitization of

3.0
2.8
3.5

Agree
Agree
Agree
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parents.
Lack of digital facilities by poor parents.
Inability to log in during e-class instruction.
Illiteracy and non-digital compliance.
Insufficient data.
Epileptic power supply.

14
15
16
17
18

2.7
3.1
2.0
2.5
2.5

Agree
Agree
Disagree
Agree
Agree

Table 2 indicates that all the items except item 16 have mean scores
greater than 2.50 which is the minimum score for positive response.
The implication is that respondents generally agreed that items 11-15,
17 and 18 are communication challenges that hinder effective
secondary education e-learning classes. Item 16 showcase that
respondents are literate and digital complaint.
Ho1: There is no significant difference between male and female
responses on e-learning resources needed for effective
management of communication challenges for secondary
education online classes.
Table 3: T-test difference in mean ratings of male and female teachers
on e- learning resources for effective management of
secondary education communication challenges.
Variables
Males

N

SD

DF

t-calc

t-crit

Remark

0.05

1.73

1.96

Not Significant

32 2.66 0.32
158

Females

Sig Level

128 2.75 0.27

Based on the result on Table 3, the calculated t-value of 1.73 is less than
the critical t-value of 1.96 at 0.05 level of significance and 158 degree of
freedom. This means that the null hypothesis is accepted and the
alternative rejected. The implication entails that male and female
secondary school teachers do not differ significantly on the e-learning
resources needed for effective management of communication
challenges.
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Ho2: Mean scores of male and female teachers on communication
challenges that hinder effective management of secondary
education e-learning classes did not differ significantly.
Table 4: T-test difference in mean difference of male and female
teachers on communication challenges that hinder effective
management of secondary education e-learning classes.
Variables

N

Males

32

Females

SD

DF

Sig Level

t-calc

t-crit

Remark

158

0.05

1.76

1.96

Not Significant

2.82 0.37

128 2.73 0.28

Table 4 shows that the calculated t-value of 1.76 is less than the critical
t-value of 1.96 at 0.05 level of significance and 158 degree of freedom.
This means that the respondents do not differ significantly in their
mean rating regarding communication challenges that hinder effective
management of secondary education e-learning classes.
Discussion
The findings revealed that there is dearth of e-learning resources
needed for effective management of communication challenges of
secondary education e-classes during COVID-19 pandemic. This may be
as a result of inadequate funding of education in Nigeria. The
implication is that the outcome of poor funding of e-learning classes
during COVID-19 undermine effective management of communication
challenge, hence cannot be swept under the carpet. The finding led
credence on the findings of Ogunsaju (2006) who stated that adequate
funding of education programme facilitate effective management of
educational institutions in Nigeria.
In view of the foregoing, government’s better funding of
education in the country will ensure quality online education. Suffice it
to say, poor funding of education in Nigeria (7% - 13%) appears a
serious challenge to the efforts geared towards ameliorating
communication challenges of online classes. Needless to state that,
Nigerian government’s desire to embrace technological advancement
in online education must be backed up with increment of her annual
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budget for education, since the minimum budgetary allocation to
education according to UNESCO is 26%.
Similarly, discussion on the communication challenges that
hinder effective management of secondary education e-learning classes
indicate that poor transmission from media station, lack of android
phones, digital facilities by poor parents, insufficient data, epileptic
power supply, inability to log in during e-class instruction and others
are hiccups. The finding revealed that there are numerous challenges to
effective management of secondary education e-learning classes during
COVID-19 pandemic. Apparently, with the communication challenges of
the novel online education, students will be disadvantaged due to
ineffective management. Trakru, and Tapan (2019) who opined that the
effectiveness of education system depends on the level of quality its
displays.
Table 3 also revealed that gender of the respondents did not
significantly differ in their mean responses of resources needed for
effective management of secondary education online education while
table 4 indicated that the mean scores of male and female teachers did
not differ on the communication challenges that hinder effective
management of secondary education e-classes.
Conclusion
Secondary education e-learning classes during COVID-19 is faced with
communication challenges due to dearth of digital facilities, poor
transmission from media stations which hinder the efforts of students
to log in during e-classes. The novel online education is hindered with
numerous communication challenges needing the prompt attention of
government. Gender of the teachers did not significantly differ on the
needed resources and challenges bedeviling effective management of
communication challenges facing secondary education e-learning
classes.
Recommendation
1. Adequate funding of online education by the government will
provide the needed e-learning resources for effective
communication challenges facing secondary education eclasses during COVID-19 pandemic.
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2. Both parents, media stations and government should
adequately play their roles in secondary education online
classes to mitigate the challenges of effective management of
communication challenges of e-classes.
3. Government should increase the annual budgetary allocation
for online education to cushion the negative effect of
inadequate management of communication challenges.
4. Adequate provision of the needed resources for secondary
online classes should be enhanced by the government.
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Abstract
The outbreak of the COVID-19 pandemic has grossly affected the higher
education landscape. In particular, the pandemic has severely affected
how school experience (formerly known as teaching practice) is
implemented. The conditions imposed by the lockdown and by the
implementation of social distancing have forced education institutions
to devise innovative ways of doing school experience. The prevailing
conditions have catapulted Universities right into the center of the
Fourth Industrial Revolution as the use of technology seems to be one of
the central options. The article adopted a qualitative research
paradigm using a phenomenological approach to answer the research
question raised for the study. The population for the study comprised of
two student teachers and two host teachers of the selected schools.
While the purposive sampling method was used to select the sample of
respondents for the study. Data was collected through telephonic
interviews and through secondary source analysis where scholarly
articles, books, and newspaper articles were analyzed. The study
suggests that any sudden change in the school experience has
traditionally been done has compromised its quality and value. The
study recommends mutually beneficial collaborative efforts between
civil society, industry, and universities to invest in new technologically
based strategies of conducting school experience.
Keywords: School experience, Covid19 pandemic, collaborative,
technological
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Introduction
The outbreak of COVID-19 at Wuhan province in China quickly spread
through the world affecting millions of people across the globe. This
prompted governments to introduce strict control measures to contain
the spread of the pandemic. Common amongst these measures has
been the introduction of social distancing in public areas, strict
lockdown regulations, and placing bans on the sale of alcohol and
tobacco. These have been applied in varying degrees by different
governments internationally. The COVID-19 pandemic has transmitted
teaching and learning unpromising commanding dramatic change on
time tested university traditions. Traditional (face to face) or in-person
teaching have changed into socially constructed online classes or
engagements, that is signified by synchronous and asynchronous
(Mungroo, 2020) learning and teaching approaches. Academic life
globally has expeditiously operationalized online curricula, teaching via
blackboard collaborate, zoom, and microsoft teams, etc. COVID 19 has
forced educational institutions to think forward and to use these
technological advancements (4IR) to sustain the academic project.
High-tech hardware and software, access to the World Wide Web have
exposed the truths of the digital divide in our societies.
The COVID 19 pandemic has brought forth the unresolved racial
socio-economic inequalities into sharp focus (Seepe, 2020). The
Minister of Higher Education, Science, and Technology, Dr. Blade
Nzimande, captured this well when he witnessed that, processes are
taken to limit the spread of the COVID-19 are, “constrained by the
same challenges we seek to address, poverty, inequality, and
unemployment”. Thus, the 4IR has opened an opportunity for
educational institutions to address the imbalances that exist in the
educational institutions. For the study to look at student teachers the
theory of Social Learning was used.
Social Learning Theory is the framework on which the study
was grounded. It is espoused on the important part of sustainable
natural resource management and the promotion of desirable
behavioural change (Muro and Jeffrey, 2008). The social learning theory
is based on the premise that learning takes place when or through
people's interactions with others in a social context (Bandura, 1977).
According to Bandura, social learning theory is rooted in many of the
basic concepts of traditional learning theory, for it involves a social
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element, and arguing that people can learn new information and
behaviors by watching other people (in the case of student teachers
learning from practicing teachers). Conversely, (Newman, 2007) states
that behaviour is modelled through learning, the people who observe
are called models (teacher) and the process of learning is called
modelling. An instructor (student- teacher) attends and observes a
course in the world (school) and is informed and approve of by the way
students act (learners), and this is likely to want to make them mimic
the behaviour by teaching the course themselves. They then make use
of the observed behaviour to imitate and model other
instructors'(teachers) styles in the world (Bandura, 1986). This
modelled behaviour involves attention, retention, reproduction, and
motivation.
Literature review
Covid19 Pandemic
The researchers reviewed literature that is available concerning the
Coronavirus disease 2019(Covid 19) pandemic. Since the pandemic
broke-out in Wuhan in China and was later spread, infecting millions of
people globally (UNESCO, 2020), the pandemic has caused fatalities
worldwide. The coronavirus, which has flu like symptoms according to
scientists, is spread by contact with the infected person. While the
Covid 19 pandemic predominantly affected public health (UNESCO,
2020) its impact could be felt in institutions of higher learning as well
amongst many. Over a billion students (Mustafa, 2020) were affected
by the forced school closures in an effort to minimise and evade the
blowout of the infection. The prolonged disruptions in the education
sector necessitated students to disengage from the learning process
thus reversing gains already achieved. In this case, this loss of gains can
be attributed to the student teachers disengagement with school
experience. The Covid19 pandemic forced institutions to provide
education through technology to limit physical contact as a measure of
reducing the spread of the virus.
School experience
The purpose of school experience is to provide the students with
knowledge, skills, attitudes, and understanding of their chosen
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profession. Furthermore, it is to provide an opportunity for students to
further develop their teaching competence while host teachers of the
selected schools (De Souza, 2017) are providing mentoring during
praxis. While undergoing this practice, students are expected to
advance and extend their capability in lesson planning, skills for making
and utilization of teaching and learning resources, and strategies for
effective classroom and discipline management (Okeke; van Wyk; Adu;
Wolhuter & Abongdia, 2016).
The quality of practice opportunities is as important as where and
how it is done. Practice-based opportunities are those that afford
student teachers to go to schools and integrate both content and
pedagogy acquired through coursework (Ericsson, 2012). Thus, student
teachers should embed practice-based opportunities with what has
been taught and align that with field experiences that are aligned with
skills and practices taught. Therefore, school experience afforded the
student teachers with,
• The opportunity to engage with students, thus increasing their
ability to transfer theory to practice by solving problems on site
(Glover, Ronning & Bruning, 1990).
• Opportunities to practice and acquire expertise in the subject
matter as well (Ericsson, Krampe & Clements, 1993).
Lastly, school experience is a deliberate, goal-oriented rehearsal that is
paired with reflection on the student teachers part. Furthermore, the
faculties of education around the world had prepped for face-to-face
interaction between student teachers and learners at schools. With the
loss of face-to-face teaching, educational institutions are currently in a
state of disruptions (Woodside, 2020) because of COVID-19 since the
student teachers are not practicing what they have been taught and
learned at the teacher education institutions (Heick, 2020). Future
schoolteachers and learners have found themselves in exceptional
situations. Educational institutions found that student teachers
preparing to be teachers must navigate the process of being dependent
seriously on technology during this COVID-19 crisis.
Shifts to virtual schooling posed a threat to the traditional way
that student teachers and learners interacted. The educational
institution were not armed to provide teaching practice using onlinebased platforms. The face-to-face mode of teaching had to fall away
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because of the regulations (Sahu, 2020). The lockdown of universities
and schools forced numerous student teachers and learners to stay at
home in rural areas, where there is limited connectivity, unstable if any,
and so on. The schools in rural areas do not have the necessary
infrastructure to carry online teaching to accommodate the student
teachers to practice what they have learned about classroom
management etc.
Hitherto, the use of technology in education has been limited
to the classroom experience. Blended learning or teaching is a method
of training that combines on-line education material and opportunities
for interaction online with traditional based classroom methods (Jan
2020). Blended learning necessitates that both the teacher and the
learner are physically present and with some element of student
control over time, pace, and path. Blended courses or hybrid or mixedmode courses are involved in teaching where a portion of the
traditional face-to-face instruction is replaced by web-based online
learning. The benefits of blended learning are the reliance on online
teaching compensates for a limited time for classroom space. For
student web-based online learning can save transportation costs or
traveling costs for oppidan students (Jan 2020).
This has been experienced through using blackboard, microsoft
teams, and zoom amongst many platforms where blended learning
took place. As COVID-19 necessitated that blended learning should be
the norm, most students in the rural areas did not have the necessary
gadgets to access the platforms. This forced some of the educational
institutions of higher learning to facilitate for NSFAS, LAPTOPS, and
DATA services for students in rural areas
Statement of the problem
School experience is a crucial factor in the life of a student teacher as it
provides an opportunity for students to further develop their teaching
expertise while host teachers of the selected schools (De Souza, 2017)
are providing mentoring during praxis. While undergoing this exercise,
students are expected to improve and spread their ability in lesson
planning, skills for making and utilization of teaching and learning
resources, and strategies for effective classroom and discipline
management (Okeke; van Wyk; Adu; Wolhuter & Abongdia, 2016).
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However, the outbreak of the Covid19 pandemic forced schools
and institutions of higher learning to abandon school experience
activities that were planned for the academic year of 2020 to give
student teachers an opportunity to practice their learned skills. It is
important to assess the extent to which the disruptions and school
closures caused by the outbreak of covid19 influenced school
experience.
Research questions
To what extent is school experience affected by the Covid 19
pandemic?
How are student teachers and learners affected?
Why is school experience important for student teachers?
Research Methodology
The researcher used the qualitative approach. The purpose of the
qualitative approach for this study is to interpret the relationship
between student teachers and learners during the COVID-19 pandemic.
The study used a phenomenological approach to assess the extent to
which COVID-19 affected school experience for both student teacher
and learners.
Research Paradigm
The study adopted the interpretivism paradigm. It is through this
paradigm that the researcher is able to make sense of the experiences
of student teachers and their relationship with teaching learners.
Research Design
A phenomenological logical research design was adopted for the study.
Sample and sampling
The researcher used purposive sampling for this article. The researchers
identified the respondents that matched the criteria for inclusion in the
study. The criteria was for two student teachers and two host teachers.
The participants of the study were two rural students who studied
teaching at one university in the Eastern Cape who were about to
embark on school experience when the COVID-19 crisis catapulted the
world into the online platforms.
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Two teachers that are experienced teachers who normally mentor
student teachers at the two selected schools in the rural areas of the
Eastern Cape. One is a twenty-one (21) year old female studying
towards her second year of study; the second is a twenty- three (23)
year old, third-year student. Both the host teachers are forty- (40) and
forty-five (45) respectively.
Data Collection
The instrument used to collect data from the respondents is interview
guide through telephone. The interviews were conducted via telephone
calls as the initial interviews started via Whatsapp but due to
connectivity challenges, they were conducted via telephone calls. The
use of telephone calls was done to observe the social distance
protocols. The secondary sources that also supported the study were
scholarly articles, media reports, and books were analysed. A thematic
approach was followed for the interpretation of the participants'
recorded views. To ensure that the research did not in any way violate
any ethical concerns, the dual role of researcher and lecturer was kept
in consideration. Confidentiality of the participants was maintained by
not disclosing the names of the student teachers and the host teachers
or schools. The host teachers and student teachers were given
pseudonyms.
Results and Discussion
Research Question 1
To what extent is school -experience affected by the Covid 19
pandemic?.
The respondents expressed their frustration at not being able to
continue with their teaching practice experience because of lockdown
and social distancing that needed to be maintained as part of the
regulation by government. They complained that they do not even have
laptops as to proceed with the online learning required not that it
would have made any difference to them as they are in rural areas.
Student 1:“How does the government expect school experience
to proceed when most of our schools do not have computers let
alone internet connectivity. There will be no value in and

168

The Impact of the Covid-19 Pandemic…

purpose for school experience under lockdown regulations. Both
the learner teachers and the learners will not benefit.”
Student 2:“How can we as student teachers gain the experience
we need in order to pass the module if the schools are closed
because of Covid?”
Teachers interviewed seemed hopeless of the situation to the extent of
giving up for the current year. Whilst it is an accepted fact that Covid-19
has catapulted the education sector to the level of 4IR, there is an
unintended consequence to it. Most rural schools do not have internet
connectivity, and the situation is worse for individual learners and
student teachers. Most learners had never seen or touched a computer
in their lives so virtual learning is not accessible nor helpful to them. It
becomes learners from well off families and from urban and upmarket
schools that stand a chance to benefit from online teaching. With the
lockdown regulations, most rural and poor learners are still stuck where
they were before lockdown.
Inequalities between rich and poor have now been starkly
exposed with that the failure of the government to invest in rural and
poor communities have been exposed. Some schools cannot afford to
participate in online learning while others cannot partake due to
broadband connectivity and this further perpetuates inequalities. The
hopelessness of teachers stems from the lack of resources and the fact
that they are underprivileged although promises of providing resources
were made (Seepe, 2020).
Research Question 2.
How are student teachers and learners affected?
Host Teachers: “In our time we benefitted a lot from being left
to control classrooms and being able to identify different
personalities from the learners.”
“I have never owned a laptop; our school does not have
computers for learners”.
Student teachers: “This means that we student teachers must
do the same module again because we did not go to teaching
practice”.
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The concern raised by both host teachers and student’s teachers was
not being able to,
“Mentor and correct the student teachers on site” and for the
student teachers, “Repeating the module because they were
not exposed to practicals of teaching”
As much as online teaching and learning is important for all intenses
and purposes such as connecting people across the globe and more
especially stopping the spread of the virus. . However, this cannot
replace the importance and value of face-to-face interaction that
comes with its benefits. With online teaching, this unique value is
compromised and it might cost both the learners and student teachers
alike. The value of non-verbal cannot be learned from a book but only
through physical interaction in a real classroom situation. Student
teachers get to learn classroom management on issues like dealing with
a talkative or misbehaving learner and learners get to learn non-verbal
instructions by the teacher. These are useful lessons that both learners
and student teachers need for later in life in and out of classroom
situations.
Research question 3
Why is school experience important for student teachers?
Student teacher 1: “The challenge that we have as student teachers is
unavailability of interaction with the children”
“We have been waiting for university allocated laptops for the
past four months. The same period for the university data”.
Student teacher 2: “Some of the children are misbehaving and we
cannot practice classroom management online and learn to
know these children as we would have in class”
Traditionally, before the pandemic struck, universities would send out
lecturers to visit student teachers and host teachers to observe the
teaching and classroom management of student teachers amongst
many things and to talk to host teachers about strengthening the
capacity of student teachers. However, the Covid-19 restrictions have
meant that all these logistics have to be cancelled and new possibilities
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explored. Whilst universities have to invest in unbudgeted costs like
laptops, modems, and data, these are long-term investments. The
reality of the matter is that school experience of student teachers was
not effect in the time of Covid because of the social distancing
regulations and school closures. Investing in electronic gadgets and
data helped to enhance the value of education, as these are once-off
costs. If properly handled, these can be investments for future
generations. Whilst these could be coming at a cost to the current
budget, they will be a saving in the future.
Conclusion
School experience seemed to be a challenge to both student teachers
and learners during the Covid 19 pandemic outbreak. Student teachers
need to practice what they have been taught at the institutions of
higher learning to assess and develop their skills. It is difficult to do so
during this time as no face-to-face interactions are taking place.
School experience fosters an opportunity for face-to-face
teaching where student teachers display their classroom management
skills that have been acquired through observing the host teacher
interaction with the learners. Furthermore, traditional face-to-face
engagement with learners is seen as an important part of assessing
whether the student teacher will be able to manage the classroom.
The COVID-19 pandemic has brought with it school closures
and social distancing which made it impossible for student teachers to
implement the learned behaviour from the educational institution and
the modelled and mentoring from the host teacher. Furthermore, the
closure of schools and the introduction of online teaching
disadvantaged a lot of the student teachers and learners in rural areas.
Therefore, educational institutions should devise different approaches
in carrying out school experience and partner with other governmental
structures to address the technological challenges experienced in rural
schools. To enable the school experience program to be flexible and
moving with the demands of technology in cases such as the COVID -19
crisis. The educational institutions need to advance dispositions that
will empower student teachers and learners in rural areas to participate
eloquently with the ever-changing high-tech setting.
Moreover, the introduction of online teaching brought its own
challenges as host teachers do not own laptops and are unable to
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navigate their way through this platform. In addition, most rural parts
of the Eastern Cape experience network connectivity challenges. This is
a problem experienced by most academic staff who have to work from
home who live in rural areas. The point that is made, by the article, is
that whilst the corona pandemic has catapulted the education sector
into the Four Industrial Revolution (4IR), most schools in the rural
communities are still going to be left behind because of poor access to
technology, lack of compatibility with recent technological innovations
and poor internet connectivity. Virtual school experience will never
work for our school in the immediate future as alluded by student
teachers who are still waiting for the university to give direction on how
school experience going forward will be carried out.
The lack of direction regarding face-to-face interaction can
prevent students in rural areas and from disadvantaged families and
schools in rural areas from accessing education during this time of
COVID-19 lockdown. This is an obstacle to continued learning especially
for student teachers from disadvantaged families and schools in rural
areas.
Recommendations
Teacher educational institutions to create programs that will support
pre-service teachers to be flexible and adaptive, no matter how the
world and school curricula may change due to such crisis as the COVID19 pandemic and others that might come at some point or other. These
programs for student teachers should be responsive to the context of
rural schools including the socio-economic circumstances of the
majority of schools, learners as well as the demands on student
teachers to have face-to-face interactions for experiential learning.
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Abstract
Hypertension is a health condition that could give breeding grounds for
chronic diseases. Individuals with intellectual disability are at a high risk
of hypertension due to tendency for a sedentary lifestyle. 65
participants with intellectual disability were gathered and organized
into groups for supervision oƒ a structured physical activity and exercise
program and a measurement oƒ their blood pressures. Pretest−posVest
Control Group Experimental Design was adopted for this study. 65
Participants were drawn from five care centers within Ibadan
metropolis. They were subsequently assigned into experimental and
control group, following random procedures. The instruments used for
this study were Stethoscope and Sphygmomanometer. The hypothesis
was analysed using Analysis oƒ Covariance (ANCOVA). The result
revealed that aerobic exercise significantly improved the Blood Pressure
measurement
of
intellectually
Disabled
individuals
with
(F(2,64)=16.5;P<0.05) between experimental and control group. Therefore
it was recommended that living a sedentary lifestyle is detrimental to
the well−being of the intellectually disabled individuals while
participating in designed exercise programme improves the blood
pressure measurement thereby allaying the fear of hypertension and
making them live a healthy life void of coronary diseases.
Keywords: Physical Activity, Hypertension, Intellectual Disability
Background
The desire and commitment to improve life and wellness of humanity
has been gaining more grounds over the years. Matters relating to
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health and wellness have occupied top frontiers in both local and
international discourse. Furthermore, the world health organization has
been playing significant roles for the betterment of the health of people
across the globe. This has led to availability and provision of vaccines to
tackle certain ailments, as well as several counsel on how best to
manage certain health conditions, including those affecting the learning
disabled (Ogunleye,2019a; Ogunleye,2019b), intellectually disabled
(Angba, 2015). People suffering from intellectual disability have the
same right to inclusion in the society and the right to benefit from
educational, social and medical provision relevant to their needs
(James, 1999; Angba,2019).As a result, the life condition of people with
intellectual disability has been experiencing an improvement (Mayara
et.al, 2018) and efforts to maximize opportunities for their wellness
remains on-going especially in recent times.
Subsequently, the life expectancy of the intellectually disabled
is nearer to those of the general population. Unfortunately, people with
intellectual disability are faced with more constraints. For Instance
Carmeli, Imam, Bachar and Merrick (2012) reported that the
intellectually disabled people exude actions and behavior that depicts
mental retardation. Beside this, they are prone to battle with more
health challenges. Krahn, Hammond & Turner (2006) identified
common health conditions among people with intellectual Disability to
include, otitis media, gastroesophageal reflux disease (GERD),
dysmenorrhea, sleep disturbances, seizure disorders, motor deficits,
epilepsy, allergies mental illness, vision and hearing impairments, oral
health problems, and constipation. These health problems are more
likely to be triggered any time there is a rise in blood pressure.
For this reason the intellectually disabled people who are
already hypertensive requires more caution in order for their blood
pressure not to rise as this could pose more adverse consequence.
Additionally, the care givers for the intellectually disabled needs to take
necessary measures to see to it that those among them who are not
hypertensive remain so. This is because hypertension poses more risk
factors. In furtherance, Elizabeth, Lindasay, Molly and Thessa (2020)
submitted that hypertension is a risk factor for cardiovascular diseases.
Lim, Vos and Flaxman (2012) went further to reiterate that
cardiovascular diseases is in turn responsible for over nine million
death per annum.
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Consequently, it has become pertinent to sought for means of
keeping high blood pressure and hypertension at bay, from the
intellectually disabled individuals. Physically activity and exercise has
been proved to be useful in a number of dimensions (Babalola & Ojo,
2015; Abass & Ojo, 2016; Ojo & Babalola, 2018; Ogunleye & Ojo, 2019)
with specific interests in Nigeria where social services such as education
and healthcare service are at their low ebbs. Ackley-Holbrook, Kang and
Morgan (2016) opined that top among the greatest causes of health
problems in a country is attributed to physical inactivity, and this is not
without a negative impacts on the health, and wellbeing of the people.
Michael and Craig (2010) pointed out that low levels of physical fitness
are associated with low physical and mental health. Hence, this study
examines the implication of physical activities on hypertensive
intellectually disabled individuals in Ibadan, Oyo State, Nigeria.
Statement of Problem
The chunks of intellectually disabled individuals with sedentary lifestyle
are still elevated, being 10% higher than the general population. One of
the reasons for this could be attributed to the lack of knowledge of
their care givers and physical education professionals about the
benefits of physical activity programs. Moreover, despite growing
sensitization and awareness on the important of engaging in physical
activities, only a small number of people with Intellectual Disability
reach the weekly recommended physical activity targets (Dixion, Lee
and Dugala, 2013). The sedentary life of this group of people has led
increasingly to the appearance of health problems, such as high
cholesterol, hypertension, and cardiovascular problems, as well as
negatively affecting quality of life (Emerson, Hatton, Baines &
Robertson 2016). Elizabeth et.al (2020) had pointed out that obesity
and physical inactivity is very prevalent among the intellectually
disabled people and this is a leading cause of hypertension. The
problem can be summarized thus: the blood pressure status of
individuals with intellectual disability requires regular monitoring; the
impact of physical activity in the management of hypertension needs to
be investigated.
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Hypothesis
There is no significant difference in blood pressure measurement in the
experimental and control group of hypertensive intellectually disabled
children in Ibadan metropolis after 10 weeks of physical activity
programme.
Physical Activity and Intellectual Disability
According to WHO (2017), Physical Activity is defined as any movement
of the body or its parts, propelled by skeletal muscles that requires
energy expenditure. It largely involves locomotion and a shift from one
position to another. Activities such as engaging in recreational pursuits,
working, traveling, carrying out house chores and playing are
encapsulated under physical activities. In maintaining a healthy life, the
World Health Organization recommended that an adults should be
engaged in at least a hundred and fifty minutes of moderate – intensity
physical activity throughout the week (WHO, 2017). In comparison with
those who meet this criteria, WHO (2017) warned that people who are
lacking insufficient physical activities have a 20% to 30% increased risk
of all - cause mortality.
Physical activity is essential as a public health promoter for
attaining physical wellness (Thomas, 2004). In people with disabilities,
the relevance of physical activity has become amplified due to its role
in curbing the severity of chronic diseases which characterizes the
population of the disabled. According to Ambrosino and Xie (2017),
besides metabolic advantages resident in physical activity participation,
individuals with intellectual and other forms of disability can further
gain from physical activities in several aspects of life and endeavors
including:
4.
Wellness:
• Physical activities can mitigate pain, depression and stress. It
makes activities of daily living to be perceived as easier.
• Physical activities has amplified importance for cognitive,
emotional and social difficulties.
• Physical activities has promoted Psychological benefits such as
enhanced self-perception through successful physical activities
experiences.
Social Contact:
• Physical activities can remove the barrier of stigmatization
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process and negative stereotypes.
Physical activities can contribute to improve social status: nondisabled people to see physically active individuals with
disabilities more favourably than non-active people.
Fun:
Physical activities can brighten up the mood of the intellectually
disabled
Physical activities can lead to pleasure through social cohesion
of both the fitness staff and intellectually disabled

On the other hand, Disability is an umbrella term used by the World
Health Organization (WHO) to define impairments, activity limitations,
and participation restrictions caused by a health condition (WHO,2001),
whether an impairment or a chronic illness. As world population has
increased, the number of people with disabilities seems to have also
grown correspondingly. Specifically, it is now reported that there are
more that one billion disabled persons worldwide, with about two
hundred million of these people experiencing very significant
difficulties (WHO, 2011). This large number can be attributed to a
number of factors such as increase in life expectancy coupled with ills in
the society that has toll on such as an exposure to road accidents,
warfare, stress, drug misuse, urban violence, malnutrition and HIV/AIDs.
Consequently, it is projected that for a person who is born in a country
where the average life expectancy is 70years of age will spend, about
11years of his/her life with some form of disability (WHO,2011).
In describing disability, Ambrosino and Xie (2017)posited that a
disability is any condition of the body or mind (impairment) which has
created more difficult for the person with the condition to carry out
certain activities (activity limitation) and interact with the world around
them (participation restrictions). Elsewhere, the concept of the term
disability has been described as the opposite of functionality. Both of
which being the result of changes in the body and its consequence in
the activities and participation of people (Bredemeier, 2014) Thus,
problems relating to activity limitation or participation restriction are
described as disabilities. Disability manifests in a variety of forms and
degrees, but intellectual disabilities are a specially recognized division
now being distinguished from others (Angba, 2016). According to
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Batshaw (2000), people that falls under the category of the
intellectually disabled are people with significant deficiency in social
skills, personal and as well as communication skills. Batshaw further
asserts that intellectually disabled children are much slower than the
average child at learning, speaking, walking and personal care or needs.
Usually, low intellectual functioning level of intelligence quotient (IQ),
mostly below 70-75 characterizes intellectual disability, and this exists
concurrently with significant limitations in two or more of the adaptive
skills such as communication, self-care, home living, social skills,
community use, self-direction, health and safety, functional academics,
leisure and work (Merricket.al,2004).
Similarly, Eni-Olorunda (2001) pointed out that when all
categories of children with special needs such as the learning disabled,
the deaf, the visually impaired, and the orthopaedically impaired,
intellectually disabled individuals are the most neglected. Mba (1995)
noted earlier that universally, and especially in Africa, families members
prefer to relegate their children with intellectual disability at home, in
preference to their image and pride in the society. For this reason, the
condition of such intellectually disabled children could grow from bad
to worse, as they are disenfranchised from special education and
physical activity programs that could enhance the quality of their lives.
Onwuchekwa (2005) in her submission, described intellectually
disabled children as a heterogeneous group of people, by virtue of their
intellectual constraints. She further pointed out that the heterogeneity
of this group is usually noticeable even on the casual observer because
the intellectually disabled children may be grossly deformed and
immobile. Children with intellectual disability do not easily get along
with their peers. Emotionally, they are immature, uncooperative and
disruptive. In some occasions children with intellectual disability could
be unable to bathe themselves, dress themselves, use the toilet, bored
a public transport etc. Variations in these children are due to the wide
range of aetiological conditions, which are responsible for their
handicaps (Onwuchekwa, 2005). She concludes that the number of
children with intellectual disability may be as numerous as the range of
the aetiological factors and that the great divergence among the
intellectually disabled children is determined by factors such as their
location and the extent of their brain retardation.
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Merrick et.al (2004) opined that intellectually disabled people are
people who have been found by many scholars as having deficient
physical fitness measures, which results from inactive lifestyle, lack of
awareness of the positive effects of physical exercise and lack of
motivation for any motor development activity. The level of physical
fitness of the intellectually disabled depends on psychological and
biomechanical factors. Particularly in Africa, persons with intellectual
disability as well as their families suffer a great deal of emotional pains.
Notwithstanding, these people will also need regular physical activity to
maintain healthy lifestyles. According to Health Children 2010 Report,
children with intellectual disability are less likely to engage themselves
in rigorous and vigorous activities when compared to those without
disabilities. For this reason children with intellectual disabilities are
somewhat more prone to tiredness than the general population.
Despite gains in life expectancy achieved in the field of medicine, there
is a decline in the health status of people with intellectual disability.
This is because of inadequate diagnosis and late treatment of specific
medical conditions including heart disease, hypothyroidism and
osteoporosis (Maria,Stephen,Jeffrey&Kharasch,2004).
In any society, normal people had always had to cope with
individuals who are less endowed with the ability to learn and function
as expected. This deficiency stem from their inability to develop
sufficient intellectual capacity to cope with the routine demand of their
society and environment and their inability to thrive independently
without regular monitoring and support from others. For these groups
of persons to be regarded as intellectually disabled, their conditions
come before the age of eighteen years, a period by which the brain is
expected to have been fully developed (Merricket.al, 2004).
Classification of Intellectual Disability
Intellectually disability could be grouped into three major classes: The
Totally Dependent, The Trainable and Educable (Mba, 1995). This is
further grouped into different categories namely: Prader-Willi
Syndrome, Autism, Fragile X, Inborn Errors, Neural Tube Defect, and
Cerebral Palsy. Under the National Policy on Education (2004), the
Federal Government of Nigeria classifies intellectual disability as the
bedridden, the trainable and the educable. This study however focuses
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on only three: Drown Syndrome, Autism and Cerebral Palsy. This is
because, they are easily accessible in schools for their handicap.
The Down syndrome
The Down syndrome is the most prevalent and easily identifiable
intellection Disability. It is an intellectual disability that stems from
chromosomal conditions, in which there is a genetic aberration, which
leads to the formation of forty seven chromosomes instead of the usual
forty six (Angba, 2016). Chromosomes refer to the biochemical
materials in the body that is responsible for the genetic makeup and
characteristics of an individual. Every offspring conventionally inherit a
pair of 23 chromosomes each from their father and mother. In rare
occasions however, one of the parent may donate an extra
chromosome and this leads to abnormal outcome, by disrupting he
growth patterns and development of the brain. According to Batshaw
(2000), there are three types of chromosomal abnormalities that lead
to Down syndrome – trisomy 21; translocation and mosaicism. To
establish Down syndrome in an individual however, a chromosome test
needs to be carried out on the individual. This is usually carried out
shortly after birth. In addition, the Down syndrome begins to exhibit
certain traits that characterize them such as poor muscle mass, poor
strength and high percent body fat (Andriolo,2007;Hernandez,1996).
Autism
Autism is an abnormality that is exudes right from the early childhood
with the display of poor social and communicative skill (Angba, 2016).
Autism is not yet preventable. This is because, the cause of autism is
yet to be discovered, and there is no known cure or any effective
treatment for it. Autism manifest in a variety of ways including deficits
in social relatedness and communication. Sigma & Spence (2005)
reported that autism also manifest in the display of restricted interests
and repetitive odd behaviors.
Cerebral Palsy
Cerebral Palsy is a disorder of posture and movement. It is also due to
abnormality in the development of the brain (Angba, 2016). It arises
when there is an improper development of the portion of the brain
controlling movement and posture. While the brain continues to
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develop from before birth until early adulthood, the critical period of
this development and maturity occur during intrauterine life and early
childhood. As a result, any event that disrupted the development
process could lead to cerebral palsy.
Blood Pressure and Intellectual Disability
Fahey, Insel and Roth (2003) claimed that an average blood pressure
reading of 110 – 120 systolic and 70 – 80 diastolic has been found for
young adults in good physical condition. Those who are systolic blood
pressure equal to or greater than 140 and diastolic blood pressure
equal to or greater than 90 are regarded as high blood pressure.
Amusa and Abass (2002) showed that “resting blood pressure is
generally lower in the trained and conditioned individual than in the
sedentary person”. This, they said, is because cardiac muscle, being a
skeletal muscle, displays adaptations to exercise after exposure to
several bouts of exercise by using stronger beats, larger stroke volume
and greater cardiac output.
Elizabeth et al (2020) study determined population based
prevalence rates of hypertension among ID individuals. They further
established a similarity in prevalence of high blood pressure in ID to the
general population.
Hypotheses
There is no significant difference in blood pressure measurement in the
experimental and control group of hypertensive intellectually disabled
children in Ibadan metropolis after 10weeks of physical activity
programme.
Methodology Research Design
The pretest, posttest control group type of experimental design was
used for the study. Participants with ID were divided into experimental
and one control group. The experimental group went through exercisetraining programme while the control group did not go through any
exercise programme.
Population
The population for this study was made up of all intellectually disabled
individuals in special schools in Ibadan metropolis.
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Sample and Sampling Technique
The sample size for this study was 65 intellectually disabled individuals
from special schools in Ibadan. The purposive sampling technique was
used to enlist the entire participants because of their existing peculiar
characteristics, while simple random technique with the use of fish
bowl method was used to assign the participants into experimental and
control groups as shown in Table1.
Table1 :Participants
Participants

Sex

Experimental

Control

Intellectual
Disability
Total

Female
Male

23
23
46

5
14
19

Research Instrument
The following instruments were used for this study:
a) Stethoscope
b) Sphygmomanometer
Validity of the Instruments
The instrument for this study was standardized instrument. However,
theresearcher’s supervisor and research assistants validate the
instruments to ensure that it measures the Blood pressure of the
individuals with ID.
Reliability of the Instruments
The test re-test reliability co-efficient was found adequate at
r=0.85.With this, the researcher and her assistants ensured that the
instrument measured what they were supposed to measure and
reliably too.
Pilot Study
A pilot study was carried out before the main study. Seven (6)
intellectually disabled individuals from Cheshire Home, Ibadan who
were not part of the programme were used for the pilot study. This
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enabled the researcher and her assistants to be well acquainted with
the testing instrument and establish the feasibility of the study.
Procedure for Data Collection
An approval was obtained from the University of Ibadan Research
Ethical Review Committee. On the first day of attendance, each
participant was made to sign a consent form after a thorough
explanation of the purpose and procedure to be undertaken, they were
then assigned to either of the groups-experimental and control group.
Blood Pressure:
The participant sat on a chair and exposes the upper arm. The
participant then bends the arm to bring the elbow to the heart level.
The researcher located the brachial artery at the inner side of the upper
arm, approximately one (1) inch above the bend in the elbow. The cuff
of the mercury in glass sphygmomanometer was wrapped around the
participant’s upper arm at heart level such that the arrows on the cuff
align with the brachial artery. The researcher ensured that the cuff fits
snugly but not tight to obtain accurate readings. The bell of the
stethoscope was placed below the antecubital space over the brachial
artery. Before inflating the cuff, turning it clockwise closed the airreleasing knob of the sphygmomanometer and the cuff was inflated to
about 180mmHg. Air was released gradually from the cuff by slowly
releasing the air knob (counter clockwise turn) and the korotkoff
sounds was noted. The first Korotkoff sound indicates the systolic blood
pressure while the last korotkoff sound indicates the diastolic blood
pressure. The normal ranges are <130 for systolic and <85 for diastolic
(McArdle,Katch&Katch,2000).
Research Assistants
This comprised 10 students from the Department of Human Kinetics
and Health Education, University of Ibadan, who were certified
members of International Society for the advancement of
Kinanthropometry (ISAK).
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Method of Data Analysis
Data analysis was performed with the use of Analysis of Covariance
using the pretest data as covariates and the interpretation templates of
Adu and Ogunleye (2006) and Ogunleye (2008) for inference making.
Results Hypothesis
There is no significant difference in blood pressure measurement in the
experimental and
Control group of hypertensive intellectually disabled children in Ibadan
metropolis after 10weeks of physical activity programme.
Table2: ANCOVA of Blood Pressure Measurement of Participants
Source of
variation
Explained

SS

Df

Ms

185.6

1

185.6

Covariate

4465.8

2

2232.9

Residual

749.5

62

18.5

Total

5400.9

64

F

P

16.5 0.000

Remarks
Sig

Significance at 0.05 Level
From table2, an observed rate of F-ratio(2,64)= 16.5; P < 0.05). For this
reason, the null hypothesis which states that there is no significant
difference in blood pressure measurement in the experimental and
control group of hypertensive intellectually disabled children in Ibadan
metropolis after 10 weeks of physical activity programme was rejected.
Discussion
The results above indicates that physical activity participation has effect
on the blood pressure measurement of hypertensive intellectually
disabled children in Ibadan metropolis after 10 weeks of physical
activity programme. This indicates that physical activity program
significantly lowers the blood pressure. The implication is that the
hypertension level among the intellectually disabled individuals is
reduced which will also lead to a reduction in cardiovascular diseases.
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This finding is in agreement with Fernhall and Ottersretter (2003) when
they found from their study that individuals with intellectual disability
had a reduced blood pressure after a period of participation in aerobic
exercise program. Corroborating, Petteti and Tan (1991) submitted that
there is a significant decrease in blood pressure in response to
participation in thirteen weeks of physical activity intervention. In
furtherance, another study by Lavay, Zody Solko and Era (1990)
reported a significant reduction in the number of individuals with
hypertension, after some monitored physical activity program.
This study found a significant difference in the prevalent rate of
hypertension between the male and female intellectually disabled
persons. The male intellectually disabled people were found to have
more prevalence rate of hypertension than their female counterparts.
This corroborates with Elizabeth et.al (2020),in which they found from
their study that the prevalence of hypertension was higher in male
participants relative to female participants. In any case, hypertension is
a risk factor for many cardiovascular diseases.
Lack of adequate physical activity engagement among
individuals with intellectual disability leads to a higher percentage of
obesity which in a multiple times higher than in the general population
(Angba, 2016). It is therefore important for the intellectually disabled
individuals to avoid sedentary lifestyle as this could lead to hypertension
or even make their hypertension status to grow worse. Regular physical
activity is beneficial for everyone including adults, older adults,
children, and adolescents and has been found to reduce the risk of noncommunicable diseases, such as Coronary Heart Disease, Type 2
Diabetes, Stroke, Cancer, Osteoporosis and Depression (Aiello,et.al
2016). Regular engagement in physical activity is imperative for gaining
energy balance and for weight control.
Conclusion and Recommendations
This study concludes that avoiding a sedentary lifestyle is of immense
importance in maintaining wellness, for all people including the
intellectually disabled. It greatly reduces the chances of becoming
hypertensive. Consequently there should be a routine check of blood
pressure of the intellectually disabled individuals to ascertain their
status. Also it is very important for the caregivers to innovatively
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incorporate well-tailored physical activity program into in the daily
routine of the intellectually disabled in their various care giving centres.
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Abstract
Activities like playing music, computer or phone games, and watching
films have taken over the place of pleasure reading among students.
This study investigates self-awareness as predictor of pleasure reading
(attitude and interest in pleasure reading) among students of universityowned senior secondary schools in southwestern Nigeria. A total of 766
out of 1054 (72.7%) students responded from eight university-owned
senior secondary schools (Federal and State) in Southwest Nigeria. The
reliability coefficient of instruments used were tested using Cronbach
Alpha method and the result is; Pleasure Reading (r = 0.74) and SelfAwareness (r = 0.89). Data were analysed using descriptive statistics,
Pearson’s product moment correlation, and multiple regression at 0.05
level of significance. The level of Pleasure reading of students’ attitude
(2.62) was high, while their level of self-awareness (2.80) is also high.
The study further discovered that there was a significant relationship
between self-awareness (r = 0.23) and pleasure reading of students.
Self-awareness predicted pleasure reading among students (F (3, 761) =
16.51 adj. R2 = 0.057) accounting for 5.7% of its variance.
Keywords: Pleasure Reading; Self-Awareness; senior secondary school
students
Introduction
Pleasure reading seems to be a fast eroding activity among Senior
Secondary School students in Nigeria. Preliminary investigation reveals
that there is a wide difference between what was obtainable among
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students up to late 1980 and what is obtainable today. Nowadays,
activities like playing music, computer or phone games and watching
films have taken over the place of pleasure reading among students.
Secondary school students now read mainly for academic purposes.
Students that have a high level of pleasure reading would be
vast in knowledge because they read wide. On the contrary, students
that have low levels of pleasure reading would have some sort of
challenges academically and socially; they would not be able to think
fast and deep. Consequently, the society may end up turning out
youths that are not creative and may not be able to reproduce what
they are taught. Reading for one’s enjoyment requires practice, and
secondary school students should be engaged in pleasure reading. The
advent of information and communication technology (ICT) is an added
advantage to the promotion of pleasure reading, because pleasure
reading materials, formats and opportunities have increased.
Secondary school students are viewed as being easily
influenced with every wind of events or activities. This is because of
free will and lack of sense of self-control, which are attributes of low
level of self-awareness. Also, students have problems with making
choices and they demonstrate weak commitments to issues, because
they are not conscious of their level of self-construction. Observations
have revealed that because of low levels of self-awareness, some
students do not know what they are capable of doing, the society
would be losing a great number of students to poor educational and
social life, due to the ignorance of their personality trait status. It is in
this light that the study investigates self-awareness as a predictor of
pleasure reading among university-owned secondary school senior
students in southwestern Nigeria.
The amounts of information available to human beings are
doubled every six months (Clark and Foster, 2005). Therefore, being in
an information age, those who are weak in pleasure reading would be
left behind. In this regard, Clark and DeZoysa (2012) ascertained that
reading for pleasure is an exercise that students of all levels of
education need most, to attain an appreciable level of competence in
the target language and excel in academic achievement. Unfortunately,
however, Duncan, Bergman, Duckworth, Kokko, Lyyra, Metzger,
Pulkkinen and Simonton (2012) have shown that secondary schools
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students do not seem to appreciate the place of pleasure reading in
their language development and academic achievement.
According to Warrican (2006), the ability to read provides more
than access to information; it also provides a means of gaining pleasure
and relaxation. This suggests that, some of the reasons for pleasure
reading expressed here, such as to relax, for example, could also be
understood as one of purposes that readers set out to achieve in
pleasure reading. In most cases in this regard, readers read without
specifying any particular purpose but with the subconscious knowledge
that s/he would feel good while reading (Zaid, 2003). Pleasure reading
relates to attitudes such as liking and enjoying reading, which are likely
to result in pleasure reading (Schutte and Malouf, 2004). The most
common reason given for pleasure reading is that it is enjoyable, thus,
making readers feel less bored, more restful and relaxed, particularly
before sleeping (Dungworth, Grimshaw, Mcknight and Morris, 2004).
Evans, Kelley, Sikora and Treiman (2010) report that, good
knowledge of vocabulary, sentence construction, grammar and
punctuation are all it takes to turn out an excellent piece of writing, and
all these students can gain through pleasure reading. If pleasure
reading is not taken seriously, students would have poor reading
comprehension. Reading experts (Diamond and Onwuegbuzie, 2001;
Kush, Watkins and Brookhart, 2005) have found out that there is a
correlation between comprehension and pleasure reading speed up to
a point, the faster one reads the better one is able to comprehend the
thoughts and ideas. For the fact that the students do not practice
reading for pleasure, their reading speed would undoubtedly be low
which in turn affects their rate of comprehension (Meek, 2004). In
examinations, for instance, cases abound where some students could
not read simple comprehension passages to answer the questions
asked based on the content of the passage.
In addition, Jaeger (2011) argues that it is evident that many
students in the secondary schools in Nigeria find it difficult to
understand simple written instructions in English. For instance, Ihejirika
(2002) shows that there have been cases where some students have
answered questions more than required in examinations simply
because they do not understand the meaning, or they lack creative
power, which could be derived from pleasure reading. For the fact that
many of the students do not read beyond their area of specialisation,
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their creative and imaginative power is usually limited. This is so
because pleasure-reading materials improve student’s thinking,
imagination and creative ability (Ibarra-Guyos, 2013). A student that
cannot read and understand, communicate legibly and fluently in
writing and possess creative ability is most likely to be a poor pleasure
reader. Cremin, Mottram, Collins, Powel and Safford (2009) posit that
secondary school students who read for pleasure make more progress
in mathematics, vocabulary and spelling. Similarly, O’Sullivan (2013) has
also shown that if students are not motivated to read for pleasure, their
opportunities to learn decreases significantly. In another study by
Clarke and Douglas (2011) and Clark, Osborne and Akerman (2008) it
was also found that students who frequently read for pleasure were six
times better academically than those who do not enjoy pleasure
reading. These reports suggest that students who read for pleasure do
significantly better at school than their peers who do not read for
pleasure. Thus, it is deducible that reading for pleasure or lack of it has
real emotion, social and academic consequences; and the more a
student reads for pleasure, the better he is academically.
Previous studies (Fayose, 2003; Darko-Ampem, 2005;
Chandilang, 2006) have shown that a number of variables could
determine development of pleasure reading among secondary school
students. These variables are choice of books, variety of personal,
social, cultural, institutional factors— watching television, playing video
games, and browsing the Internet that could influence pleasure
reading. Some activities that secondary school students engage in, at
school and at home could likewise influence pleasure reading. Also,
poverty level at home, lack of assistance from the government, and lack
of access to formal education could influence pleasure reading
(Ihejirika, 2012).
Many studies (Coles and Hall, 2002; Merisuo-Storm, 2006;
Organisation for Economic Cooperation and Development, OECD, 2011)
have as well reported that as students increase in age, their reported
frequency of pleasure reading significantly decreases and significant
gender differences are notable with girls exhibiting greater pleasure
reading enjoyment and frequency than boys across all age groups.
Gregg, Macmillan and Nasim (2012) ascertain that grade and gender
differences influence the level of pleasure reading frequency, student's
pleasure reading habits in the form of frequency, motivation, self-
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concept, and attitudes all vary according to grade and gender (Clark
and Foster, 2005; Sainsbury and Schagen, 2004). Gender differences
also influence purposes for pleasure reading in secondary schools.
While the males in Chaudry and Low’s (2009) study were more likely to
read for cognitive reasons, the females read mainly for enjoyment and
escape. Such reasons can be seen as purposes for pleasure reading if
students from the start of their intentions for reading identify them.
Chiu and Chow (2010) also document that males’ choice of materials
for pleasure reading differ from that of females.
Another research shows that students from lower socioeconomic backgrounds are less pleasure readers, and hold more low
attitudes towards reading than students from more advantaged
backgrounds (Clark and Akerman, 2006). A student's decision to read
for pleasure can further be influenced by a number of factors, which
may be internal or external. External factors include receiving rewards
or increased social interaction; and internal factors include personal
enjoyment or value gained from reading (Baker and Scher, 2002). All
these may highly influence a student to read more for fun. Student's
home literacy environment, parent involvement in student's reading
takes on different roles depending on the age of the student (Ogugua,
Emerole, Egwim, Anyanwu, and Haco-O Crawford, 2015). For instance,
involvement in preschools reading often takes the form of shared
storybook reading (Bus, van Ijzendoorn and Pellegrini, 1995) where the
parent actively reads books with their child.
Ihejirika (2002) points out that many Nigerian homes are
deprived of an environment conducive enough to encourage reading
for pleasure. Because of high levels of illiteracy in Nigeria, especially in
the rural areas, many parents do not appreciate the need to provide
reading materials at home. Dike (2001) also reports that in homes
where parents are illiterate, it is difficult to have access to newspapers,
novels, magazines, and so on. Students from such homes are usually
deprived of the opportunity of pleasure reading, and may end up
developing a wrong attitude to reading for pleasure. The level of
poverty among Nigerians has also been found to be one of the factors
responsible for poor pleasure reading among Nigerians. In the words of
Ihejirika (2014), the poverty level of Nigerians is so high that many can
barely afford their children’s school fees. Such parents cannot think of
buying leisure books for their wards or for themselves, since the
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thinking would be that such money could be for something more useful
to the family.
Ihejirika (2014) adds that, low pleasure reading attitude of
secondary school students in Nigeria has been made manifest in their
internal and public examinations such as Senior School Certificate
Examination (SSCE), Unified Tertiary Matriculation Examination (UTME).
He explains that the poor performance recorded in such examinations
is traceable to students’ poor attitude to reading for pleasure. Instances
of this nature have compelled some critics to adjudge Nigerian
graduates as half-baked, parochial and inefficient (Fayose, 2001). This
defect could be partly traced to compulsory reading which some
students subjected themselves to during their school days instead of
developing interest in pleasure reading (Trelease, 2006). Without
appropriate access to books, students would be taught to read, but
would not develop the habit of reading for pleasure. Lutkus, Rampey
and Donahue (2005) have found that more types of reading materials in
the home were associated with higher average pleasure reading scores.
According to Clark, Osborn and Akerman (2008), access to interesting
reading materials plays a major role in promoting an interest in books
and pleasure reading among students in secondary schools.
Creel (2015) discovers that there could be some factors that
can make students engage in pleasure reading, some of which are;
ease, interest and use. Others include being read to as an infant
(Jennings, 2003), access to books (International Reading Association,
2000), having an enjoyable ‘first book’ experience (Von Sprecken, Kim
and Krashen, 2000), access to interesting reading materials (Krashen,
2004), and incredible front-page design of a book (Jennings, 2003).
Clark, Osborne and Akerman (2008) add that reading habit, readers’
perceptions, school, family, peer, reader self-concept, and gender
influence pleasure reading.
Other factors that influence pleasure reading are attitudes
towards reading (van Schooten and de Glopper, 2002), and reading
interest (Hughes-Hassell and Rodge, 2007). Students’ lack of interesting
reading materials, eyestrain, disturbance and a preference for spending
time with friends or for doing other activities, such as, playing video
games for example are other reasons for not engaging in pleasure
reading (Hughes-Hassell and Rodge, 2007). McKool (2007) also asserts
that students who have parents who read aloud to them, modeled
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reading for recreational purposes, recommended good books and
discourse books at home are better pleasure readers. This suggests that
home is one of the major factors that influence pleasure reading.
Mckool’s (2007) research further reveals that students in the schools
where there is opportunity to self-selected books and access to books
engage more in pleasure reading.
While Clark and Foster (2005) reveal that a well-resourced
environment does not guarantee that a student would read, a lack of
access to books prevents pleasure reading. Mustafa (2002) ascertained
that students’ school community and the society as a whole are not
playing a good role in promoting reading among students. Dungworth,
Grimshaw, Mcknight, and Morris (2004) report the findings of a study in
which students were asked why pleasure reading is liked. It was found
that the most popular reason for reading was emotional and related to
the way reading made them feel. This then suggests that student's
reading attitudes may influence the decision to read for pleasure with
the increase in high attitude making it possible to increase reading
frequency (Strickland and Walker, 2004). High attitudes towards
reading have been associated with sustained pleasure reading
throughout the lifespan by Cullinan (2000). Attitude toward
recreational and academic reading were also spelt out by Ibarra-Guyos
(2013) as factors that influence pleasure reading.
Reading for pleasure has also been found to be strongly
influenced by relationships: between teachers, between teachers and
students, between students and families, and between students,
teachers, families and communities (Cremin et al., 2009). Research has
shown that events focusing on reading for pleasure can also promote or
enhance social skills in young people (for example, Allan, Park, St Pierre,
Taghert, Thor, 2005). The result of the study of Bhatt (2010) reveals
that library use increases the amount of time students spend on
pleasure reading by approximately 27 minutes on an average day. Clark
and Hawkins (2011) corroborate this in the research conducted with
17,089 students aged 8 to 16 from 112 schools in London to explore
library use. The survey found that the vast majority of students, who
are not pleasure readers, confessed that they do not use public libraries
at all (48%). Of the 44% of students who do use the library and pleasure
readers, they visit the library because the library has interesting reading
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materials. That is, they have the awareness that they read for pleasure
and follow it with passion and interest.
Rodgers (2005) defines self-awareness as having a clear
perception of one’s personality, including strengths, weaknesses,
thoughts, beliefs, motivation, and emotions and the perception of
others. Self-awareness could then imply expression of clear perception
of one’s personality, strengths, weaknesses, thoughts, beliefs,
motivation and emotions. Self-awareness allows students to
understand other people, the perception other people have for them,
their attitude and responses to them in the moment. Self-awareness is
also a conscious knowledge of oneself, stepping stone to reinventing
oneself, learning to make wiser decisions and help tune into thoughts
and feelings (Jun, 2014). A student who has high self-awareness would
embrace what the society taught him as a child. A student with high
self-awareness would also have more understanding about his needs,
desires, failings, and habits.
Self-awareness defined by Francis (1981) is the capacity for
introspection and the ability to recognise self as an individual separate
from the environment and other individuals. Self-awareness, which is
sometimes referred to as self-knowledge or introspection, is about
understanding needs, desires, failings, habits, and everything else that
makes up a personality. The more knowledge about self-awareness, the
better it is at adapting to the needed life changes. Self-awareness is a
product of careful introspection. When students focus on their own
personal character, including their values, beliefs, heroes, goals,
struggles, shortfalls, and so on, and reap the benefits of their selfawareness. Students with high self-awareness learn to act intentionally
and deliberately instead of being reactionary. Other indexes of selfawareness are, being able to redirect negative thoughts, be true to
their personality, and be a highlight to the people around them
(Vondracek, Schulenberg, Skorikov, Gillespie and Wahlheim, 1995).
Students who have high self-awareness would continually pay
attention to details about themselves, like why read, love to read or
why feeling a particular emotion in a given situation while reading. Such
students would introspect regularly and examine or observe their
mental and emotional processes. Self-awareness helps to bring
students to a place of freedom to decide for themselves whether to
read or not rather than being programmed by parents, teachers, or
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peers. This could bring about a desire to have a greater commitment to
reading or to retreat into not reading for pleasure. Self-awareness
could help a student to ‘reinvent’ himself by reading more, and this
could make students tune into high thoughts and feelings. The
important thing is that choice is made in reading for pleasure and not
simply being shaped by forces not understood. Self-awareness could
create a goal for self-attainment, which students can get from reading
for pleasure.
Self-awareness is important because when students have a
better understanding of themselves, they are able to experience
themselves as unique and separate individuals (Hardy, 2008). Students
are then empowered to make changes and to build on their areas of
strength as well as identify areas to make improvements. As busy as
secondary school students are with schoolwork and activities, home
responsibilities, jobs, school prep, family and social life, and more,
awareness about themselves is probably the last thing on their minds.
However, self-awareness would help students to understand their life
more than they can fully realise. Therefore, involving secondary school
students in the act of journalism could help to develop self-awareness
in them. That is, writing what they are passionate about, writing about
their emotions, what they value and their aspiration in future. Students
can also take a couple of moments in a day to reflect on their life.
However, it is important for students to know their strengths as
well as their weaknesses, so as to reveal knowledge of areas of needed
improvement that would help them improve their self-awareness.
Students in secondary schools could develop a ‘personal balance sheet’
of their values, that is, special qualities possessed and the constraints.
This exercise is both revealing and inspirational as secondary school
students reflect on themselves and receive invaluable input from
others. Students in secondary school could understand that their
thoughts and feelings could affect others.
Students might not be aware of the challenges, interests and
strengths as regards pleasure reading. Low self-awareness may not
also help students to find situations, which would be most effective in
pleasure reading; it would not be able to assist secondary school
students with intuitive decision-making, and induce stress in them and
others. Low self-awareness may prevent students from having an
accurate sense of their personality and prevent them from deciding
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what to do to improve it. Often, low self-awareness in any student may
not reveal skill gaps to improve on. Students with low self-awareness
may not be able to exploit their strengths and cope with their
weaknesses. Students with low self-awareness may not have well
developed emotional and less effective intuitive decision makers in
relation to pleasure reading.
Secondary schools owned by universities in Nigeria are a coeducational institution established by the University to provide an
environment where children both from within and outside Nigeria
could live and learn together thereby fostering racial integration,
international friendship and unity. The secondary school established by
the University of Ibadan, International School, Ibadan (ISI), is the oldest.
The University management established the school on October 14,
1963 and was the first of its kind in Nigeria, while Lagos State University
International School established in 2011 is the youngest in
Southwestern Nigeria. The school fees paid by the students are used to
fund the school. The Chairman of the Board of Governor is the Vice
Chancellor Academic of the University.
The curriculum is the same with all other secondary schools
that are in Nigeria. The aims and aspirations for the establishment of
these schools are to establish a post primary institution, which would
provide quality education for the children of staff and non-staff, and to
make the school a model for other schools in terms of high academic
and moral standards. Hence, students that attend these schools are
assumed to have a better chance of getting one of the best educational
experiences in Nigeria. Despite all the previous studies conducted on
reading particularly in Nigeria (Fayose, 2003; Ihejirika, 2014; Ukoha,
2015), there is little research known, as regards pleasure reading and
self-awareness of senior secondary school students in the universityowned secondary schools, especially in Nigeria. This study then aims to
investigate the relationship between self-awareness and pleasure
reading in the university-owned secondary schools in Southwestern
Nigeria. The objectives of this study are to;
i.
determine the level of self-awareness among students in
university-owned senior secondary schools in Southwestern
Nigeria; and
ii. find out the relationship between independent variables (selfidentification, self-construction and self-awareness) and
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pleasure reading among students in university-owned senior
secondary schools in Southwestern Nigeria;
To achieve the objectives the following research questions were
answered
i.
What is the level of pleasure reading (attitude and interest in
pleasure reading) among students of the University-owned
senior secondary schools in Southwestern Nigeria?
ii. What is the level of self-awareness in students in universityowned senior secondary schools in Southwestern Nigeria?
The following null hypothesis was tested at 0.05 level of significant.
H01 Self-awareness does not significantly relate with pleasure reading
of students in university-owned senior secondary schools in
Southwestern Nigeria.
Methodology
A complete enumeration procedure was used for the study, involving
all the senior secondary school two students. The decision to include all
the senior secondary school two students was informed by the
preliminary investigation from the schools about the population which
sums up to 1,054 and it is considered adequate for this type of study.
Pleasure reading attitude scale (PRAS): This section is tagged Pleasure
Reading Attitude Scale (PRAS) with eight items. Reading attitude was
measured using a four point Likert scale Strongly Agree (SA), Agree (A),
Disagree (D) and Strongly Disagree (SD) modified to meet the need.
Interest of students towards pleasure reading was investigated using a
Likert scale of four points of Strongly Agree (SA), Agree (A), Disagree (D)
and Strongly Disagree (SD) modified to suit the use. But in order to
prevent the respondents from holding back their opinion undecided
was removed from the response.
Students’ Self-Awareness Scale (SSAS): This section tagged Students’
Self-Awareness Scale (SSAS) was adapted from Asheley, Reiter-Palmon
(2012) and was used to measure on four-point Likert scale from 1 to 4
which are Strongly Agree (SA), Agree (A), Disagree (D) and Strongly
Disagree (SD) under the sub-sections personality trait, values, needs,
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habits and emotion. Cronbach alpha for self-awareness scale as
reported was 0.82. There were 20 items altogether to measure the
level of self-awareness of Senior Secondary School 2 students of the
university-owned Senior Secondary Schools in Southwestern Nigeria.
These items were used to elicit information to place the students on
their level of self-awareness. Items on the scale include; ‘when I make a
mistake, it tends to disrupt my day’. Because of the changes effected on
the scale and research area different from where it was initially
administered, another reliability test was conducted on 30 students of
Senior Secondary School two in University of Ilorin (UNILORIN)
secondary school, Ilorin Kwara State. The reliability test result using
Cronbach Alpha is 0.89.
Validation and reliability of instrument
The research instrument was subjected to face validity by submitting it
to the researcher’s supervisor and four other lecturers at Centre of
Educational Media Resource Studies (CEMRS), one lecturer at the
Department of Library and Archival Studies in University of Ibadan, and
one lecturer at Department of Psychology, Obafemi Awolowo
University Ile-Ife. Based on their comments and suggestions, items of
the instrument were modified. Some changes were effected on the
instrument in order to make it fit for the study.
For the purpose of this study, the psychometric properties of
the instrument were established through Cronbach Alpha method. The
instrument was subjected to a trial test among 30 Senior Secondary
School two (SS2) students from University of Ilorin Staff Secondary
School. Using Cronbach alpha method for the analysis of the responses,
the following reliability coefficients were obtained for the scales:
pleasure reading scale is 0.74, while self-awareness scale is 0.89.
The population of the study covered 1,054 senior secondary
school two students in all the federal and state university-owned
secondary schools in the six states in Southwestern Nigeria. There are
nine universities that have senior secondary schools. Therefore, the
federal university-owned senior secondary schools that constituted the
population for this study were International School, University of
Ibadan, Ibadan; Obafemi Awolowo University (OAU) International
School, Ile-Ife; University of Lagos (UNILAG) International School, Lagos;
Federal University of Agriculture (FUNAAB) International School,
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Abeokuta; and Federal University of Technology (FUTA) Staff Secondary
School, Akure. The state university-owned senior secondary schools
included in the study were Ladoke Akintola University of Technology
(LAUTECH) International College, Ogbomosho Oyo State; Tai Solarin
University of Education (TASUED) Secondary School, Ijebu-Ode, Ogun
State; Olabisi Onabanjo University (OOU) International School, AgoIwoye, Ogun State; and Lagos State University (LASU) International
School, Lagos State.
Results
Research question one: What is the level of pleasure reading (attitude
and interest in pleasure reading) among students of the Universityowned senior secondary schools in Southwestern Nigeria?
The question investigated the interest of students towards pleasure
reading. The respondents were asked to indicate their interest in
pleasure reading. Table 1 below shows the responses of students as
they indicate their interest in pleasure reading.
Table 1; Interest of university-owned senior secondary school
students towards pleasure reading in southwestern Nigeria
S/N Time
SD
D
A
SA
Mean S.D.
1
I think reading is 127
109
245
284
2.90
1.08
a waste of time 16.6% 14.2% 32.0% 37.1%
2
I love to read
133
88
291
253
2.87
1.06
17.4% 11.5% 38.0% 33.1%
3
I find reading for 206
148
216
195
2.52
1.14
pleasure
26.9% 19.3% 28.2% 25.5%
interesting
4
I get really 235
207
164
159
2.32
1.12
excited about 30.7% 27.1% 21.4% 20.8%
books I have
read
5
I enjoy going to 236
148
216
195
2.26
1.06
bookshop
to 30.8% 19.3% 28.2% 25.5%
buy books to
read
for
pleasure
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I enjoy going to 290
198
163
114
2.13
1.08
school library to 37.9% 25.9% 21.3% 14.9%
read
for
pleasure
7
I don’t feel 372
191
94
108
1.92
1.08
fulfilled until I 48.6% 25.0% 12.3% 14.1%
have read for
pleasure in a
day
8
It takes me a 386
199
107
73
1.83
1.00
long time to 50.5% 26.0% 14.0% 9.5%
read a book
9
I think reading is 409
191
99
66
1.77
0.98
boring
53.5% 25.0% 12.9% 8.6%
N = 765
Weighted average=2.28
Key: 4 = strongly agree (SA), 3 = agree (A), 2 = disagree (D), 1 = strongly
disagree (SD)
Table 1 reveals the interest of university-owned senior secondary
school students in southwestern Nigeria towards pleasure reading.
Majority of the respondents indicated that they think that reading is a
waste of time (χ=2.90) and love to read (χ = 2.87), while few of these
respondents reported that they are not fulfilled until they read for
pleasure, it takes them a long time to read a book (χ=1.83), reading is
boring (χ= 1.77).
Test norm of interest of students towards pleasure reading had
maximum scores for a respondent on the 9 item interest scale (9 x 4) as
36. Levels of interest are 3 and they are high level of interest, average
level of interest and low level of interest. To establish an interval score,
it is a division of maximum score with levels of interest which is (36/3) =
12.
Therefore, an interval score of 12 was used to chart the norm
table. Table 2 is the table of the test of norm that was used to decide
the level of pleasure reading interest of senior secondary school
students.
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Table 2
Test norm table of interest towards pleasure reading
Interval
Total mean score
Remark
1 – 12
Low interest
13 –24
20.25
Average interest
25 –36
High interest
Table 2 clearly shows that the level of interest for pleasure reading by
students of university-owned secondary schools is on the average.
Thus, the overall mean score of the level of interest by universityowned senior secondary school students on pleasure reading is 20.25,
which falls within the interval distribution of 13 and 24 which is average
interest level of students
The respondents were asked to indicate the level of agreement
on the sentences that describes their attitude to pleasure reading. The
attitude of university-owned senior secondary school students to
pleasure reading are presented.
Table 3
Pleasure reading attitude of university-owned senior secondary school
students in southwestern Nigeria
S/N Attitudes
SD
D
A
SA
Mean S.D.
1
I like receiving 89
118
241
317
3.03
1.02
an interesting 11.6% 15.4% 31.5% 41.4%
book of choice
as gift
2
I like reading 69
120
326
250
2.99
0.92
for pleasure at 9.0% 15.7% 42.6% 32.7%
home
3
I like reading for 96
148
300
221
2.84
0.98
pleasure over 12.5% 19.3% 39.2% 28.9%
the weekend
4
I choose to read 112
182
341
130
2.64
0.93
for
pleasure 14.6% 23.8% 44.6% 17.0%
during free time
at school
5
I like going to 186
183
226
170
2.50
1.09
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bookstore for 24.3% 23.9% 29.5% 22.2%
pleasure
reading
materials
6
I like going to 195
204
241
125
2.39
1.04
library to read 25.5% 26.7% 31.5% 16.3%
for pleasure
7
I prefer reading 213
209
225
118
2.32
1.04
instead
of 27.8% 27.3% 29.4% 15.4%
watching TV or
any
other
activity
8
I prefer reading 179
292
203
91
2.27
0.95
for
pleasure 23.4% 38.2% 26.5% 11.5%
during
break
time
N = 765
Weighted average=2.62
Key: 4 = strongly agree (SA), 3 = agree (A), 2 = disagree (D), 1 = strongly
disagree (SD)
Table 2 shows that the majority of the respondents indicated that they
like receiving an interesting book as a gift’ (χ =3.03), prefer reading for
pleasure at home (χ =2.99) and like reading for pleasure over the
weekend (χ =0.98). These were ranked first and second respectively
among students. Conversely, preference of reading for pleasure during
break time’ (χ=2.27) and preference of reading instead of watching
television or any other activities (χ=2.32) were ranked least.
The norm was conducted for the level of pleasure reading
attitude among students. The Maximum scores for a respondent on the
8 item of pleasure reading attitude scale is 32 (8 x 4), that is, the
number of items on the reading attitude scale multiplied by number of
possible responses. The level of pleasure reading attitude is three
which are high level of attitude, average level of attitude and low level
of attitude. Therefore to establish an interval score the maximum score
was divided by the number of levels which is (32/3) = 10.67 ≈ 11.
Therefore, an interval score of 11 was used to chart the norm table.
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Table 4
Test norm table for pleasure reading attitude
Interval
Total mean score
Remark
1 – 11
Low attitude level
12 – 22
20.98
Average attitude level
23 – 33
High attitude level
Thus, the overall mean score of the university-owned secondary school
pleasure reading attitude scale of 20.98 falls within the interval
distribution of 12- 22 which is average attitude to pleasure reading.
Therefore Table 4 clearly shows that the level of attitude of students of
university-owned senior secondary schools to pleasure reading is on
the average. There is an average level of pleasure reading attitude
among senior secondary school students in university-owned secondary
schools in southwestern Nigeria.
Research question two: What is the level of self-awareness in
students in university-owned senior secondary schools in
Southwestern Nigeria?
Table 5 shows the response on the level of self-awareness of universityowned senior secondary school students in southwestern Nigeria.
Table 5; Self-awareness scale of university-owned senior secondary
school students in southwestern Nigeria
S/N Items
SD
D
A
SA
Mean S.D.
1
I understand the 95
64
290
316
3.08
0.99
extent to which 12.4% 8.4%
37.9% 41.3%
my
personal
characteristics
lead to my
behaviour
in
different
situations
2
I understand my 102
59
296
308
3.06
1.01
characteristics
13.3% 7.7%
38.7% 40.3%
and
my
experiences
have led to my
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becoming the
person I am
today
I am aware of
my own values
and beliefs to
some extent
I consciously
think about the
ways my
thoughts and
emotions
influence my
behaviour to
some extent
I use diverse
perspectives to
arrive at new
conclusions
about myself
I do enjoy
participating in
activities that
are challenging
to some extent
When I make a
mistake it tends
to disrupt my
day
I often enjoy
time alone
because it
allows me to
reflect on my
day’s activities
I have used
feedback from
my teachers to

107
82
14.0% 10.7%

292
284
2.98
38.2% 37.1%

1.02

114
89
14.9% 11.6%

285
277
2.95
37.3% 36.2%

1.04

111
79
14.5% 10.3%

318
257
2.94
41.6% 33.6%

1.01

119
97
15.6% 12.7%

293
256
2.90
38.3% 33.5%

1.04

118
116
15.4% 15.2%

270
261
2.88
35.3% 34.1%

1.05

132
106
17.3% 13.9%

261
266
2.86
34.1% 34.8%

1.08

143
105
18.7% 13.7%

248
269
2.84
32.4% 35.2%

1.10
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11

12

13

14

15

16

improve my
performance to
some extent
I like instructors
or bosses to
provide
feedback to
some extent
My standards
for work are
often higher
than the
standard others
have for me
I am likely to tell
if my work will
meet the
standards for
my teacher
I often do check
with someone
(advisor,
teacher to see if
I am on the right
tract)
It is difficult for
me to cope with
situations that
forced me to
see myself in a
different way
It is difficult for
me to accept
the fact that I
am not as good
at something as
I thought I was
It is difficult for

127
114
16.6% 14.9%

296
228
2.82
38.7% 29.8%

1.04

143
118
18.7% 15.4%

280
224
2.76
36.6% 29.3%

1.07

134
134
17.5% 17.5%

299
198
2.73
39.1% 25.9%

1.03

132
158
17.3% 20.7%

267
208
2.72
34.9% 27.2%

1.04

144
140
18.8% 18.3%

283
198
2.70
37.0% 25.9%

1.05

141
172
18.4% 22.5%

232
220
2.69
30.3% 28.8%

1.08

151

237

1.09

160

217

2.68
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me to criticize
19.7% 20.9% 31.0% 28.4%
my own
performance
17 I often spend
165
160
214
226
2.65
1.12
time alone in
21.6% 20.9% 28.0% 29.5%
school so I could
have time to
think
18 I often do
182
149
224
210
2.60
1.13
decrease the
23.8% 19.5% 29.3% 27.5%
difficulty of my
goals to make
them more
attainable
19 My friends are
176
152
249
188
2.59
1.09
likely to
23.0% 19.9% 32.5% 24.6%
describe me as
introspective
20 I find myself
147
193
296
129
2.53
0.99
dwelling over
19.2% 25.2% 38.7% 16.9%
minor social
mistakes
N = 765
Weighted average=2.80
Key: 4 = strongly agree (SA), 3 = agree (A), 2 = disagree (D), 1 = strongly
disagree (SD) The respondents were asked to indicate their level of selfawareness. The response of university-owned senior secondary school
students revealed that they understood the extent to which their
personal characteristics lead to their behaviour in different situations
(χ= 3.08), they understood the extent to which their characteristics and
experiences have led to their becoming the person they are today
(χ=3.06), and they consciously think about the extent to which their
thoughts and emotions influence their behaviour (χ= 2.95). Few
respondents showed that they often decrease the difficulty of their
goals to make them more attainable (χ=2.60), friends are likely to
describe them as introspective (χ=2.59), and find themselves dwelling
over minor social mistakes (χ=2.53).
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Test norm of the Self-awareness scale of respondents has a maximum
score of (20 x 4) = 80 for a respondent on the 20 item self-awareness
scale. The result shows three levels of self-awareness: low level of selfawareness, average level of self-awareness and high level of selfawareness. To establish an interval score the maximum score was
divided by the number of levels (80/3) = 26.67 ≈ 27. Therefore, an
interval score of 27 was used to chart the norm table.
Table 6 is the table of test of norm that was used to determine the level
of self-awareness.
Table 6; Test norm table of self-awareness scale
Interval
Total mean score
Remark
1-27
low self-awareness
28- 54
53.10
Average self-awareness
55 – 81
High self-awareness
Table 6 shows that the level of self-awareness of students of universityowned senior secondary schools is on the average. Thus, the overall
mean score of the level of self-awareness of university-owned
secondary school students is 53.10 which falls within the interval
distribution of 39 and 76 which is the average level of self-awareness.
Hypothesis one: Self-awareness will not significantly relate with
pleasure reading of students in university-owned senior secondary
schools in Southwestern Nigeria.
The hypothesis seeks to determine if significant relationships exist
between self-awareness and pleasure reading of students in universityowned senior secondary schools in southwestern Nigeria. Pearson
Product Moment Correlation analysis was used and the results are
presented on Table 7
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Table 7; Relationship between self-awareness and pleasure reading of
students in university-owned senior secondary schools in
Southwestern Nigeria.
Variable
Mean
Std.
N
r
P
Remark
Dev.
Pleasure
20.9778 5.2618
Reading
765 0.234** 0.000 Sig.
55.9830 13.5186
Selfawareness
**Correlation Significant at 0.05 level
Table 7 reveals that there was significant relationship between selfawareness and pleasure reading among senior secondary school
students of university-owned secondary schools in southwestern
Nigeria (r = 0.234**, N= 765, p<0.05). Therefore, the Null hypothesis is
rejected. This implies that self-awareness has a positive relationship
with pleasure reading of students.
Results/finding
The level of self-awareness among senior secondary school students of
university-owned secondary school is on the average. This is in support
with what Udo and Ukpong (2016) discovered that the level of selfawareness is on the average among majority of students, despite the
fact that the students are in federal universities in south-south Nigeria.
The finding was affirmed by the agreement with statements that
support high self-awareness and their disagreement with statements
that tend to support low self-awareness. The implication of this is that
students comprehend the extent to which their personal attributes
could lead to their behavior in various situations. Students also
understand their character and their experiences that have led them to
be the person they become. It further implies that students are aware
of their values and beliefs to some extent. Students consciously think
about the influence of their thoughts and emotions on their behaviour
and use diverse perspectives to arrive at new conclusions about
themselves. They enjoy participating in activities that are challenging to
some extent, while when they make mistakes, it tends to disrupt their
day. They prefer to stay in isolation because it helps them to ponder on
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the events of the day. Students have also used the view of their
teachers about them to improve their performance to some extent and
also expect feedback from teachers.
Self-awareness does not significantly relate with pleasure reading of
senior secondary school in university-owned secondary schools in
southwestern Nigeria
The findings of this research discovered that self-awareness has a
significant relationship with pleasure reading. It could be deduced from
the results that self-awareness has positive significant relationship with
pleasure reading of university-owned senior secondary school students
in southwestern Nigeria. Therefore the null hypothesis is rejected. It
implies that what students know they are capable of doing has a
relationship with their level of pleasure reading. Relationships also exist
between pleasure reading and the ability for students to assess
themselves, the consciousness of their actions and the view of others
about them. This corroborated the study by Gentile and McMillan
(1979) where it was submitted that self-awareness stimulates pleasure
reading.
Conclusion
Findings of this study showed that senior secondary school students of
university-owned secondary schools have average levels of pleasure
reading. Students have average level of attitude towards pleasure
reading, average level of interest in pleasure reading, average level of
interest in pleasure reading materials. The level of self-awareness of
students is also on the average, while self-awareness has a significant
relationship with pleasure reading.
Recommendations
Engage the students in healthy competition between classes and
between clubs so that they will exhibit their psychological traits and
read wide to meet up with the challenge set before them. It is not how
occupied a student is that makes them to excel, it is how much
discovery they have. Students want to read for pleasure, some of them
have pleasure reading materials to read, but no time to read them. All
their time has been fixed up, to the point that they can no longer think
for themselves or have time for themselves. Students should not be
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pushed about, give them tasks to accomplish and the deadline for
accomplishment.
There are activities that will also make them good in making
choices and have commitment to issues. Activities like readers’ club,
debate club, and the likes. Make them executives in such associations
and let them give reports of their programmes. It will help them to
maintain their high level of their self-awareness. This will also make
them read outside the school work to be able to meet up with the task.
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Abstract
Online teaching had become the new normal since the advent of the
current pandemic. Covid has brought a new dimension to teaching and
learning, throwing new challenges to teaching profession. Parents and
school administrators have been faced with situation that has thrown
the academia into a new realm which has resulted to internet teaching.
Many administrators have adopted new ways of keeping the students
busy and ensuring that they remain relevant to the teaching profession;
thus, adopting online teaching. This method is not without challenges.
The paper tries to evaluate the challenges to the students, the teachers,
and to the academic performance of the students. Descriptive survey
research design will be adopted, responses from some selected
secondary schools in Lagos and Kaduna state will be evaluated and the
result of teaching effectiveness will be discussed. Three research
questions were designed to elicit responses from the participants. The
study finds out that though online teaching has assisted the students a
great deal, the mid quarter results of students show that there were
limitations in the online teaching ranging from poor audio and visual
quality of the study platform, poor attention spam for students, high
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cost of data purchase for teachers and parents and reduction on one-toone attention given to students with difficulty in learning. The study
therefore concludes that though the online teaching was effective for
this period which was necessitated by lack of movement within and
outside the state, the best method for effective teaching delivery
remains face to face contact with students.
Keywords: Online teaching, pandemic, school administrators, Electronic
media, study platform.
Background to the Study
Teaching and learning is an important process for development of man
and affects society when both the teachers and students actively
participate in the process. Well planned and properly directed
education is a key to success and progress of a nation. No nation can
boast of being buoyant in knowledge and skill without integrating
technology in their educational system (Kipsoi, 2012). Most of the
developing countries or nations still characterized by the traditional
chalk and talk method of instruction which makes learning ineffective
and deny learners the opportunity to apply the skills learned in the
actual situations (Kisanjara & Tossy, 2017). Today, we live in a world of
technological revolution where almost everyone associates with
technology. The expansion and dominance of electronic media is
increasing globally. one of which is the influence of e-learning in
educational systems(Adomi, 2010).
The 2019–2020 covid 19 pandemic has affected educational
systems worldwide, leading to the near-total closures of schools,
universities and colleges. At the middle April 2020, approximately 1.723
billion learners have been affected due to school closures in response
to the pandemic. According to UNESCO monitoring, 191 countries have
implemented nationwide closures and 5 have implemented local
closures, impacting about 98.4 percent of the world's student
population. School closures impact not only students, teachers, and
families, but have far- reaching economic and societal consequences
(Tamrat & Teferra, 2020). School closures in response to COVID-19 have
shed light on various social and economic issues, including student
debt, digital learning, food insecurity, and homelessness, as well as
access to childcare, health care, housing, internet, and disability
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services (Mustafa, 2020). To mitigate the effect that school closure may
cause on both students and the society at large, the federal
government and state governments have proposed the use of
Electronic media platforms in the mean time.
Implementation of appropriate electronic media will provide
the stimulation that can motivate learners. The media used by the
teacher will draw the willingness of students to follow the learning
seriously. Eze, Chinedu & Bello (2018), suggests that learning is any
form of communication media that can be used to pass information
from the source to the learners who aim to stimulate them to
participate in learning activities. Electronic media also serves to provide
reinforcement and motivation. According to Ajadi, Salawu & Adeoye
(2008),electronic media is anything that can be used to deliver a
message from the sender to the receiver so that it can stimulate the
mind, feelings, concerns and students’ interest in the learning process.
On the other hand, the task hobbled by a teacher in delivering learning
materials will be greatly assisted by the use of media. According to
Ayodele, ( 2007), media education is complementary tools used by
teachers or educators in order to communicate with students or
learners. Ayodele, (2007)also states that educational media are tools,
methods and techniques used in order to further the communication
and interaction between teachers and students in the educational
process in the school. However, developing countries such as Nigeria
have been experiencing challenges in the use of ICT driven platforms.
Therefore, it is necessary to ascertain the nature of these challenges in
the school system where it has become a set of tool used by teachers
for enhancing learn ability of school curriculum and improving
academic achievement. Therefore, the major thrust of the study is to
identify the teachers’ perceived challenges of using electronic media in
teaching public secondary school Subjects in Nigeria.
Theoretical Framework
The theoretical framework of this study was based on the theory of
Walklin (1982) presented by Rugut & Role (2016) who holds that media
resources have the following instructional benefits which can highly
increase effectiveness of teaching and learning. Media resources
brighten up presentation, they help to attract and maintain attention,
they substitute for the real thing which may be unavailable or too large
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to bring in the classroom, they help to form a focal point, they arouse
interest, they invoke co-operation, they challenge within the limit of
learners’ ability, they help to explain words, they give an accurate
impression of the concept, they illustrate relationships, they stimulate
imaginations, they consolidate what has been learned and, they save
teaching time. Popp(1995) maintains that media resources have a
profound effect on the learning process. He asserted that televisions,
films, video and audio presentations, computer programmes, the
internet and interactive video develop students’ new vocabulary,
expand the knowledge of people, places and things and form opinions
and attitudes in learners.
Effectiveness of Some electronic Media Platforms: A review
Approach to learning through electronic media has been a part of a
strategy that uses technology to facilitate teachers and students in the
learning process. There different media devices which can provide
materials on the subject being taught. There are various electronic
media devices used to deploy some teaching materials, assign tasks for
students, and upload the students’ scores (Alimin, 2019)
Education has begun to adapt to the ever- changing trend of
emerging technologies through distance learning and online platforms
(Hodge & Harman, 2013), as well as the use of educational apps in
higher education. There is increased pres- sure to provide academically
diverse and competent students to improve performance with the
delivery of science, technology, engineering, and mathematics (Israel,
Marino, Basham, & Spivak, 2013). Besides performance, some online
platforms have been designed to provide free and flexible access to
learning
1. Whatsapp: WhatsApp is a free messenger application that
works across multiple platforms like iPhone and android
phones, and this application is being widely used among
undergraduate students to send multimedia messages like
photos, videos, audios along with simple text messages. Since
internet facility is required for using WhatsApp, lots of
information can also be accessed in real time, and sharing that
information through technology which is both instantaneous
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and convenient (Gon & Rawekar, 2017). WhatsApp messenger
has the following collaborative features:
Multimedia: It allows the user to exchange videos, text
messages, images and voice notes.
.Group Chat: It supports the interaction of up to 50group
members.
Unlimited Messaging: The number of messages you can share
on WhatsApp is unlimited. The application uses 5G/3G/EDGE
internet data plan or Wi-Fi to ensure continuous data
transmission across platforms.
Cross Platform Engagements: Interaction with different devices
(personal digital assistants, Smart phones, Galaxy tablets) can
message one another through various media (text messages,
pictures, videos, voice notes)
Offline Messaging: Messages are saved automatically when the
device is off or outside coverage area.
No Charges involved: there is no charges involved for using
WhatsApp as it uses same internet data plan which is used for
email or web browsing. There is also an emerging evidence that
these Apps have a significant potential to support the learning
process and has major implications on pedagogies, allowing
direct access to lots of online resources, more focus on
student’s creativity, autonomy, and responsibility on one’s own
learning (Gon, Kolkata & Rawekar, 2017)

2. Edmodo: Edmodo is a global education network that helps connect
all learners with the people and resources needed to reach their full
potential. Edmodo gives teachers the tools to share engaging lessons,
keep parents updated, build a vibrant classroom community and works
via effective content-management systems and integrated learning
(Alqahtani, 2019). Edmodo is free and secure, and it offers services for
teachers, students, and parents. It provides a safe and easy way for
users to connect, collaborate, exchange ideas, and share educational
content. Teachers can use their online accounts to provide lessons to
learners. The Edmodo network offers three types of accounts (for
teachers, learners, and parents), and each relevant stakeholder group
uses the network to meet its needs within its areas of interest (Ekici,
2017; Nazire, Orhan & Deniz, 2010). This network allows for the use of
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the so-called flipped classroom – an instructional model that is meant
to make the best use of cutting-edge technology such as the Internet.
Using this model, teachers plan lessons for students that include video
and audio files, as well as other resources. In flipped learning, students
learn the materials at home (or anywhere else) via computer,
Smartphone, or tablet; they then attend the course, during which time
they engage in discussions, projects, and training rather than lectures
(Fernandez, Simo, & Sallan, 2009). Figure1 shows a screen shot from
the Edmodo website.
3. Zoom: Zoom is a video conferencing platform that allows for both
video and audio conferencing. For students who don’t have access to
computers at home, but do have a phone, they can call in to join the
meeting! Zoom’s free license allows you to have an unlimited number
of video meetings that up to 100 students can join. There is also a chat
feature that would allow your students to ask you questions while you
are presenting(Sayem et al., 2017). It is an easy to use video
conferencing program that allows for multiple participants, audio and
video sharing, screen sharing, working on a whiteboard and recording.
Zoom platform has a variety of tools that can help you fill up the gaps
between traditional face-to-face classroom teaching and synchronous
online lectures(Abdulsalam & Balogun, 2017).Zoom can be used to do
many things outside of a regular classroom. Try using Zoom to:
Meet with group members for projects and assignments
Work on homework with classmates
Record a presentation
Schedule online tutoring
Host a meeting for a club or organization
4. TV Station: Television stations provide a combination of sound and
imagery which renders it a powerful aid to learning. A review of
research by Wetzel,Radtke& Stern (1994) shows that adding sound to
still pictures results in greater learning than merely adding motion. That
is, the combination of sound and either still or moving images is more
effective than just making still images move. In most cases, the content
is designed with a specifically educational intent, and provided to
educators with supporting educational resources like teacher guides
and student activitie(Saltrick, Honey & Pasnik., 2004). One of
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television’s most obvious characteristics is its visual aspect. Humans
intuitively grasp the power of images to convey meaning. Since viewers
have limited control of the flow of information, comprehension is
importantly linked to their ability to stay engaged with the medium.
Research has shown that seeing is remembering, too. Marshall (2001)
concludes that “…people will generally remember:
• 10% of what they read
• 20% of what they hear
• 30% of what they see
• 50% of what they see and hear.”
5. Google classroom: Google Classroom is an internet-based service
provided by Google as an e-learning system (Martínez-Monés et
al.,2017). This service was designed to help teachers create and
distribute tasks to the students in a paperless way. Users of this service
must have an account in Google. In addition, Google Classroom can
only be used by schools that have Google Apps for Education. Google
Classroom was used to facilitate the interaction of a professor or
teacher with a student or students in the virtual world (Liu & Chuang,
2016). Lecturers freely hand out a scientific assessment and provide an
independent assignment to the students (Wijaya, 2016). In addition,
professors can also open space for online discussion for students.
Google Classroom utilization can be made through multiple platforms,
i.e., through computers and mobile phones. Some of its features that
make it effective as an instructional media are:
Quick and convenient setting
Time saving
Increase in cooperation and communication
Centralized data storage
Quick sharing of resources
5. Google Meet: Google Meet is a central part of G Suite for Education.
In early April 2020, Google integrated Classroom and Meet, allowing
teachers to access both tools in one place. Teachers can use Google
Meet to connect with their students using Meet links, which act as a
dedicated meeting space for each class in remote learning
environments. During this corona virus crisis, Google has also
added access to premium Meet features at no cost to schools until
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September 30, 2020. As a result, teachers can hold lessons for up to
250 students at one time. They can also live stream for up to 100,000
viewers within the school’s domain, record meetings, and save those
meetings to Google Drive. Google Classroom has many built-in ways to
communicate with your students. This includes emailing student or
guardians, creating posts, questions, assignments and quizzes. You can
link to any page on the web, and you can upload any file to share
information.
1.4 Statement of the problem
As we journey through the 21st century, the use of conventional
method of teaching and learning is gradually becoming
obsolete(Adavbiele & Ajegbelen, 2017).In Nigerian secondary schools,
the use of the conventional method makes product of these schools
unable to compete nationally and internationally in terms of knowledge
acquisition compared to their counterparts in private
Secondary schools. This problem emanated from the numerous
challenges and obstacles on the use of electronic media in secondary
schools. These challenges are broad based from technological,
organizational and pedagogical in nature. To meet the global
educational requirement, Nigeria in the past has adopted the use of
electronic media in form of ICT to deliver educational content and also
support compliment the conventional method during this transition
stage. The pandemic has thrown new challenges to educational sector
which has prompted the sudden adoption of several platforms for
teaching and learning.
In response to the spread of the disease, the federal and state
government of Nigeria has instituted school closure and adherence to
social distancing since March 2020 to contain the spread of the virus
while scientists work round the clock to develop a vaccine for the cure.
School closures negatively impacted students learning
outcomes. Schooling provides essential learning and when schools
closes, children and youth are deprived opportunities for growth and
development. Crime rates also increases as a result of restless youths
and in activities. While schools are closed, many countries have turned
to distance learning as a means of mitigating the effect of the stay at
home order and the loss of time towards educational services. Finding
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alternative learning forms during this time is difficult but not impossible
(Mokhtar & Gross, 2020).
The public schools had peculiar challenges with the online
teaching as a result of the poor state of the art facilities available to
those schools. Some schools did not have regular water supply until the
advent of Ebola in 2014. Some schools especially the ones located in
the rural communities do not have constant supply of electricity. The
introduction of electronic media technologies and the online teachinglearning relationship has been seen as a means to improve accessibility,
efficiency and quality of learning by facilitating access to information
resources and services as well as remote exchanges and collaboration.
Infrastructure and familiarity with the tools seem to be driving
successes of delivering teaching activities. Several electronic media
platforms and strategies for the students have been proposed.
However, there have been serious challenges with the use of these
electronic media application in developing country like Nigeria. This
study is instituted to investigate some of the challenges common with
the use of electronic media in delivering school curriculum content in
public secondary schools in Nigeria. Particular focus will be in Lagos and
Kaduna state.
Purpose of the study
This study examines:
1. The availability of electronic media platforms for curriculum
implementation in secondary schools.
2. The extent of application and/or use of the available electronic
media by teachers before and during School closure
3. The strategies for improving the use of electronic media in
secondary schools in Nigeria.
Research Questions
The study sought to answer the following research questions:
1.What are the challenges of integrating electronic media applications
into secondary schools in Nigeria ?
2. What are the electronic media platforms available to secondary
school teachers for curriculum implementation?
3. To what extent are the available electronic media facilities utilized by
teachers during this period of school closure in Nigeria?
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2. Methodology
This study employed a descriptive survey research design method. The
population of the study was some selected public secondary schools
from Lagos and Kaduna State of Nigeria. The sample for the study
comprise of teachers and students randomly selected from the total
population of teachers from the schools. The population for the study
comprises of 50 teachers and 70 students from the sampled schools.
Two questionnaires titled “Questionnaire on Electronic Teaching” was
drawn, one for the teachers and another for the students. The
instrument for was a self-developed 18-item questionnaire. This was
administered and retrieved through the use of Google form due to
lockdown in some states across the country and the distance between
the researchers and the respondent. It will be structured on VagiasLikert five-point scales; the questionnaire had three sections (A-C)
which sought information on the three research questions for this
study. The reliability of the instrument was determined using the
Pearson Product Moment Correlation. A reliability coefficient of 0.88
was obtained, an indication that the instrument was reliable for data
collection. The copies of the questionnaire was retrieved and used for
computation. The data collected was analyzed using frequency
distribution, mean and standard deviation to validate the decision rule.
Data Analysis
In this section the emphasis is on two parts. Part one deals with data
analysis and part two focuses on research findings and discussion. Four
questionnaires were used as research tool for data collection. The
items in the questionnaires are rated based on the rating criteria
proposed by Likert.
Decision Rule
Table 2.1: Decision Rule for research Questions
S/N
Criteria mean
Degree
1
4.51-5.00
Highest Degree
2
3.51-4.50
High Degree
3
2.51-3.50
Moderate
degree
4
1.51-2.50
Low Degree
5
1.0-1.50
Lowest Degree

Decision
Agree
Agree
Somewhat Agree
Disagree
Disagree

Ibe-Moses Kelechi Comfort; Akoh Daniel Onuche & Amanze Samuel U.

243

These data were analyzed and computed with Excel Microsoft
programme. All items in the four questionnaires were rated using Five
point Likert Scale to score the levels of the degree.
Research Question 1: What are the challenges of integrating electronic
media applications into secondary schools in Nigeria?
Table 2.2(a): Mean rating and standard deviation of respondent
(Teachers)
S/N
MEAN SD
DECISION
(X)
1
The platforms for teaching has been
2.66 1.42 Somewhat
very effective
Agree
2
Teaching with computer and
internet resources makes learning
1.37 Disagree
easy for my students
2.36
3
I am able to log in as often as I need
Somewhat
to during engagement with the
2.50 1.38 Agree
students
4
Learners exposure to e-learning
Disagree
through the social media platform
2.48 1.43
improve their performance
5
My students are able to connect
2.74 1.48 Somewhat
every time we have class
Agree
6
I have regular access to internet
2.52 1.47 Somewhat
facilities like phone and data
Agree
7
All my students are online
2.38 1.45 Disagree
throughout each engagement
Total Mean (XT)
2.56 1.43 Somewhat
Agree
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Table 2.2(b): Mean rating and standard deviation of
(Students)
S/N VARIABLES
MEAN SD
(X)
1
The platforms for learning has been 2.89
1.39
very effective
2
My exposure to e-learning materials 2.59
1.42
through the social media platform
improve my performance
3
I am able to log in to the platform as 2.61
1.39
often as the class is in session
4
I enjoy the lessons more than when 2.67
1.40
it was a face to face class
5
The method of instruction should be 2.80
1.44
continued after the pandemic
6
I have regular access to internet 2.69
1.44
facilities like phone and data
7
I am online throughout the period 2.73
1.49
the class is in session
Total Mean (XT)
2.71
1.43

respondent
DECISION
Somewhat
Agree
Somewhat
Agree
Somewhat
Agree
Somewhat
Agree
Somewhat
Agree
Somewhat
Agree
Somewhat
Agree
Somewhat
Agree

Table 2.2(a)it shows that most of the respondents (2,4&7) disagreed
with a mean rating ranging from 2.38to 2.48 with the exception of
respondents (1,3,5&6) who somewhat disagree with a mean rating
ranging from 2.50 to2.74. In table 3.2(b) all the respondent somewhat
agreed with a mean rating ranging from 2.59- to 2.80. The mean rating
for both categories of respondent show that the degree of acceptance
is moderate. It means that most of the respondents agreed that there
are challenges of integrating electronic media applications into
secondary schools in Nigeria.
Research Question 2: What are the electronic media platforms
available to secondary school teachers for curriculum implementation?
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Table 2.3:
Mean
respondent(Teachers)
S/N VARIABLES

rating

and

standard

deviation

1

Zoom

MEAN
(X)
4.42

SD

DECISION

0.41

Agree

2

WhatsApp

4.34

0.43

Agree

3

Google Class

3.46

0.74

Agree

4

Edumodu

3.66

0.71

Agree

5

Google Meet

3.18

0-69

Agree

6

Others

3.67

0.77

Agree

Total Mean (XT)

3.78

0.68

Agree

of

Others include Google hangout, face book, etc
Table 2.3 shows a mean score rating ranging from 3.18 to 4.42,
indicating that all the respondents agreed that diverse electronic media
platforms are available to secondary school teachers for curriculum
implementation?
Research Question 3: To what extent are the available electronic
media facilities utilized by teachers during this period of school closure
in Nigeria?
Table 2.4: Mean rating and standard deviation of respondent
(Teachers)
VARIABLES
MEAN(X) SD
DECISION
1
2
3

4

My class is lively whenever we
are on
The slow learners are
incorporated in this scheme.
I have been using electronic
media platforms for
computing continuous
assessment
I have used electronic media
platforms to administer

2.36

1.41

Disagree

2.24

1.38

Disagree

2.70

1.63

Somewhat
Agree

2.66

1.48

Somewhat
Agree
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examination
5

I have been using it to
administer group project for
my students
Total Mean (XT)

2.40

1.50

Disagree

2.47

1.48

Disagree

As shown in table 2.4, the five items were recorded less than the cut-off
point of 3.50. This indicated that electronic media facilities are poorly
utilized by secondary school teachers during this period of school
closure in Nigeria.
3. Discussion of Findings
In response to research question 1 in table 2.2 (a), the respondents
confirmed that the platform for teaching has not been very effective,
they have low attention spam for staying online for too long and cannot
boast of an improvement in their academic performance. The results
also show that although there are various electronic media platforms,
but their utilization for instructional delivery is still low. This result
agrees with the work of Nwagbo and Ugwanyi as cited in Agboeze et al
(2012) which stated that the pace of development and utilization of ICT
tools for educational purposes including teaching and learning in
classroom is still very low in Nigeria. The utilization of electronic media
in teaching and learning of secondary schools ubjects has not been
effectively utilized. However, there is poor utilization of electronic
media resources in evaluation of students’ achievement. This is also in
agreement with the work of Ajisafe (2014) who carried similar study in
colleges of education.
4. Conclusion and Recommendation
The study finds out that though online teaching has assisted the
students a great deal, the mid quarter results of students show that
there were limitations in the online teaching ranging from poor audio
and visual quality of the study platform, poor attention spam for
students, high cost of data purchase for teachers and parents which
could have been a reason for most students not being active
throughout their lessons and reduction on one-to-one attention given
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to students with difficulty in learning. Based on the findings of this
study, the following recommendations were made:
1. The government and her agencies should ensure that electronic
media like Television stations should broadcast more of
educational programmes for students to give them an
opportunity to learn without putting the burden of purchasing
data on their parents. Teachers can also utilize this avenue to
deliver curriculum contents at zero cost.
2. School leaders should provide the opportunity for all teachers
to be trained and be able to utilize all available instructional
media collection so that they can deploy their skills in period of
school closure like we have currently.
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Abstract
The purpose of this study was to determine the influence of laissez-fair
leadership style on academic achievement of secondary school students
in Onitsha education zone. Four research questions and two null
hypotheses guided the study. The area of the study was Onitsha
education zone in Anambra State. The co-relational research design was
used. The population of the study comprised 4,500 senior secondary
school II students in public secondary schools in the zone. The sample
constituted 220 SSII students representing 5% of the population in the
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public secondary schools in the area. The multi-stage sampling
procedure was used. In the first stage, 40 schools were selected from
the 90 secondary schools in the zone while in the second stage, the
senior secondary school II (SSII) students were selected. Two
instruments were used for data collection. The first instrument was
2018/2019 third term English language and mathematics results of the
sampled SSII students in the studied schools. The results were used to
determine the academic achievement of the students. The second
instrument was the researchers-developed questionnaire on laissezfaire leadership style which was validated by three experts. The
reliability index of the instrument was determined using Cronbach alpha
method, and it yielded 0.85 which was deemed high and valid for the
study. The researchers administered the instrument directly on the
respondents. The data collected were analysed using range of scores
and Pearson’s Product Moment. Findings indicated that there is very
low positive influence of principals’ laissez-faire leadership style on
students’ achievements in English language and mathematics in
secondary schools in Onitsha education zone of Anambra state. Among
others, it was recommended that conferences, workshops and seminars
should be organized for principals on the dangers of adopting laissezfaire leadership style in their various schools.
Keywords:

Influence; Leadership; Leadership Style; Academic;
Academic Achievement; English Language; Mathematics.

Introduction
Leadership capabilities of people are varied and contextually different.
In school organisation, there are diverse and complex situations which
demand diverse leadership styles. Leadership in school is a situational
phenomenon; it is based on the collective perception of people working
in the school. Also, it is linked to the school norms and is affected by
the rate of interaction among members of the school. However, the
question of how different leadership styles influence school outcomes
remains critical. A principal with adequate skills, for instance, will assess
the situation and choose the appropriate leadership style that would be
effective for a particular school context rather than try to manipulate
situations to fit a particular leadership style. The relevance of this is
that the best style of leadership is determined by the context in which
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the school leader (principal) and his followers work. Principals are
administrative heads of the school, responsible for the academic and
disciplinary performance of the school, and ensure that moral values
are taught and upheld in the school.
For any level of education (secondary schools in particular) to
achieve its goals, and ensure quality education, it needs teachers and
students with high achievement motivation. At the same time, teachers
and students need support to increase their satisfaction and
motivation, and this will come about through principals’ effective
leadership style. It plays a key role in improving school outcomes by
influencing motivation sand capacities of teachers as well as the school
environment and the efficiency and equity of schooling (Pont, Nusche &
Moorman, 2018). At the same time, the requirement to improve over
all students’ academic achievement rests on the shoulders of schools
principals. Therefore, the school’s principal plays important role with
the intention to make teaching and learning more effective and to give
quality education to students. The successes of school principals are
dependent on different leadership styles that are used in their
administrative process.
Adeyemi (2014) identifies three types of leadership styles used
in Nigerian schools which include autocratic, democratic and laissez
faire leadership styles. The focus of this work is on laissez-fair
leadership style. This leadership style which is also known as free-rein
leadership style empowers subordinate to work with freedom and freewill.
The laissez-faire leadership style is the kind of leadership that
makes provisions for the individual to have dominant roles in decisionmaking and in the exercise of power. The style allows complete
freedom to group decision without the leader’s participation. Thus,
subordinates are free to do what they like. The role of the leader is just
to supply materials. The leader does not interfere with or participate in
the course of events determined by the group. It is thus, a weak style of
leadership as it leads to no meaningful progress within an organisation
(Ogunsanwo, 2000) especially where the followers are incompetent or
not ready to work with the leader.
In laissez faire style of leadership, the school manager
delegates almost all authority and control to subordinates. There is no
person of authority in such a school as the principal leads the school
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indirectly, as he does not make decisions; rather he abides by popular
decisions. There is no setting of goals and objectives by the principal.
Tasks in the school are done the way the principal thinks it should be
done, but he gets involved on request and this may lead to the
digression from broad school policy. Thus, this style of leadership may
be effective in school organisation with well-motivated and
experienced employees, but could lead to failure when subordinates
are deceptive, unreliable and untrustworthy.
Principals need to be effective leaders if schools are to be good
and effective. They should possess all good attributes and qualities of
leaders. Oyetunyi (2016) asserts that leadership matters because
effective leaders make a difference in people’s lives; they empower
followers and teach them how to make meaning by taking appropriate
actions that can facilitate change. Schools which consistently perform
well tend to have sound and efficient leadership. From all indications,
leadership is a crucial factor in the success of a school. The qualities
that are expected of a school head teacher include setting a climate of
high expectations for staff and students, encouraging collegial and
collaborative leadership and building commitment.
In Anambra State and Nnewi education zone in particular,
students have consistently performed excellently in external
examinations over the years. Could the excellent performance be as a
result of the leadership style adopted by the principals or is it
attributable to other factors? This is part of the questions that agitated
the mind of the researcher which propelled the study. In the light of the
above, the researchers were therefore motivated by the need to
investigate the influence of laissez-fair leadership style on academic
achievement of secondary school students in Onitsha education zone.
Senior secondary school II (SSII) students were studied. English
language and mathematics as school subjects offered by all students
were used to determine the academic achievements of the students.
1.1 Research Questions
The following research questions guided the study:
1. What are the perceptions of students on principals’ laissez-faire
leadership style in secondary schools in Onitsha education zone
of Anambra State?
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2. What are the achievement scores of secondary school students
in English language and mathematics in Onitsha education zone
of Anambra State?
3. What kind of influence has the principals’ laissez-faire
leadership style on students’ achievements in English language
in secondary schools in Onitsha education zone of Anambra
State?
4. What kind of influence has the principals’ laissez-faire
leadership style on students’ achievements in mathematics in
secondary schools in Onitsha education zone of Anambra
State?
1.2 Null Hypotheses
Two null hypotheses were tested at 0.05 level of significance:
1. The laissez-faire leadership style of principals has no significant
influence on students’ achievements in English language in
secondary schools in Onitsha education zone of Anambra State.
2. The laissez-faire leadership style of principals has no significant
influence on students’ achievements in mathematics in
secondary schools in Onitsha education zone of Anambra State.
Research Method
The Onitsha education zone in Anambra State was the area of the
study. The co-relational research design was used. The population of
the study was made up of 4,500 senior secondary school II students in
public secondary schools in the zone. The sample constituted 220 SSII
students in the public secondary schools in the area. This represents 5%
of the population. The choice of 5% was based on Nworgu (2015) who
recommended 5% of the entire population when it runs in few
thousands. The multi-stage sampling procedure was used. In the first
stage, 40 schools were selected from the 90 secondary schools in the
zone. The second stage witnessed the selection of students. The senior
secondary school II (SSII) students were selected. Their selection was
based on the fact that SSI students were new in the system while SSIII
students were busy with their final examinations.
Two instruments were used for data collection. The first instrument
was 2018/2019 third term English language and mathematics results of
the sampled SSII students in the studied schools. The results were used
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to determine the academic achievement of the students. The second
instrument was a questionnaire on laissez-faire leadership style which
was developed by the researchers. This second instrument was
validated by three experts. Its reliability was established through a trialtest on 10 SSII students in public secondary schools in Ogidi education
zone. The reliability index of the instrument was determined using
Cronbach alpha method, and it yielded 0.85 which was deemed high
and valid for the study. The questionnaire was administered directly on
the respondents, and the data collected were analysed together with
the examination results using range of scores and Pearson’s Product
Moment.
1. Result Presentation
Research Question 1: What are the perceptions of students on
principals’ laissez-faire leadership style in secondary schools in Onitsha
education zone of Anambra State?
Table 1: Range of Scores on Perceptions of Principals’ Laissez-faire
Leadership Style
Leadership Style
Range
of N
%
Remarks
Scores
Laissez-faire

0-49

68

35.7

Not adopting

50-100

152

64.3

Adopting

Results in Table 1 showed that 152 (64.3%) of the respondents with the
scores ranging from 50 to 100 perceived that their principals adopted
laissez-faire leadership style in their schools. on the other hand, 68
(35.7%) of the respondents believed that their principals did not adopt
laissez-faire leadership style in their schools.
3.1 Research Question 2: What are the achievement scores of
secondary school students in English language and mathematics in
Onitsha education zone of Anambra State?
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Table 2: Range of Achievement Scores of Students in English Language
and Mathematics in Onitsha Education Zone
Achievement in English Achievement in Mathematics
Language
Score N
%
Remark
Score N %
Remark
Range
Range
0-39
14
2.1
Poor
0-39
19 4.5
Poor
achievement
achievement
40-49 23
13.4 Fair
40-49 24 6.6
Fair
achievement
achievement
50-69 79
37.1 Good
50-69 90 47.0 Good
achievement
achievement
70104 47.4 Very Good 7087 41.9 Very Good
100
achievement 100
achievement
Results in Table 2 indicated that 104(47.4%) of the students with the
scores ranging from 70 to 100 have very good achievement in English
language, while 79(37.1%) others who scored between 50 and 69 have
good achievement whereas only 23 (13.4%) and 14 (2.1%) of the
students respectively have fair and poor achievement in English
language.
Results in Table 2 also revealed that 87 (41.9%) of the students with the
scores ranging from 70 to 100 have very good achievement in
mathematics, while 90 (47.0) of the students have good achievement in
mathematics; others who scored between 40-49 (6.6%) and 0-39 (4.5%)
respectively have fair achievement and poor achievement in
mathematics in the schools.
3.2 Research Question3: What kind of influence has the principals’
laissez-faire leadership style on students’ achievements in English
language in secondary schools in Onitsha education zone of Anambra
State?
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Table 3: Pearson r on Students’ Perception Scores on their Principals’
Laissez-faire Style and their Achievement Scores in English
Language
Source
of N
Perceptions r Achievement
Remark
variation
r
Perceptions

220

1.00

0.12

Very
Low
Positive
Influence

Achievements
220 0.57
1.00
Results in Table 4 revealed that there was very low positive influence
(0.12) of principals’ laissez-faire leadership style on students’
achievements in English language in secondary schools in Onitsha
education zone of Anambra State.
3.3 Research Question4: What kind of influence has the principals’
laissez-faire leadership style on students’ achievements in mathematics
in secondary schools in Onitsha education zone of Anambra State?
Table 4: Pearson r on Students’ Perception Scores on their Principals’
Laissez-faire Style and their Achievement Scores in Mathematics
Source
of N
Perceptions r Achievement
Remark
variation
r
Perceptions
220 1.00
0.13
Very
Low
Positive
Influence
Achievements
220 0.13
1.00
Results in Table 4 indicated that there was very low positive influence
(0.13) of principals’ laissez-faire leadership style on students’
achievements in mathematics in secondary schools in Onitsha
education zone of Anambra State.
3.4 Testing of Null Hypotheses
Null Hypothesis 1: The laissez-faire leadership style of principals has no
significant influence on students’ achievements in English language in
secondary schools in Onitsha education zone of Anambra State.
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Table 5: Probability Table of Pearson r on Students’ Perception Scores
on Influence of their Principals’ Laissez-faire Leadership Style on their
Achievements in English Language
N
cal.r
Df
Crit.r
Remark
220

0.57

219

0.19

S

S = Significant
Results in Table 5indicated that at 0.05 level of significance and 219 df,
the calculated r 0.12 is less than the critical r 0.19. Therefore the null
hypothesis is accepted. The laissez-faire leadership style of principals
has no significant influence on students’ achievements in English
language in secondary schools in Onitsha education zone of Anambra
State.
3.5 Null Hypothesis 2: The laissez-faire leadership style of principals has
no significant influence on students’ achievements in mathematics in
secondary schools in Onitsha education zone of Anambra State.
Table 6: Probability Table of Pearson r on Students’ Perception Scores
on Influence of their Principals’ Laissez-faire Leadership Style on their
Achievements in Mathematics
N
cal.r
Df
Crit.r
Remark
220

0.57

219

0.19

S

NS = Not Significant
Results in Table 6 revealed that at 0.05 level of significance and 219 df,
the calculated r 0.57 is less than the critical r 0.19. Therefore the null
hypothesis is accepted. This means that principals’ laissez-faire
leadership style has no significant influence on students’ achievements
in mathematics in secondary schools in Onitsha education zone of
Anambra State.
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3.6 Summary of the Findings
From the analysis, the following findings were made:
1. Most of the students 152 (64.3%) responded that their
principals adopt laissez-faire leadership style in their schools.
2. Majority of the students 104(47.4%) and 87 (41.9%)
respectively have good achievement in English language and
mathematics
3. There is very low positive influence (0.12) of principals’ laissezfaire leadership style on students’ achievements in English
language in secondary schools in Onitsha education zone of
Anambra State.
4. There is very low positive influence (0.13) of principals’ laissezfaire leadership style on students’ achievements in
mathematics in secondary schools in Onitsha education zone of
Anambra State.
5. The laissez-faire leadership style of principals has no significant
influence on students’ achievements in English language in
secondary schools in Onitsha education zone of Anambra State.
6. The principals’ laissez-faire leadership style has no significant
influence on students’ achievements in mathematics in
secondary schools in Onitsha education zone of Anambra State.
2. Discussion of Findings
The study disclosed that most of the secondary school principals in
Onitsha education zone of Anambra state adopt the laissez-faire
leadership style. The findings of the study was in line with Kumar (2020)
who found out that laissez-faire leadership is the most prevalent
leadership styles used by secondary schools. The study was also in
agreement with the findings of Adeniyi and Bolarinwa (2013) who
found out among others that the most prevalent style of leadership
adopted by secondary school principal is the laissez-faire style of
leadership.
The findings also revealed that majority of the students have
good achievement in English language and mathematics. These were
represented by a higher percentage of the entire population of the
students. The reason for the good academic achievement of the
students in English language and mathematics as observed by the
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researcher could be as a result of other leadership styles adopted by
principals other than laissez-faire.
The study also revealed that principals’ laissez-faire leadership
style has no significant influence on students’ achievements in English
language and mathematics in secondary schools in Onitsha education
zone of Anambra State. This implies that the good academic
achievements of secondary school students in English language and
mathematics in Onitsha education zone could be attributed to either
factors like the teaching skills of the teachers or other leadership styles
of the principals and not laissez-faire style. The laissez-faire style of
leadership may be effective with well-motivated and experienced
employees but could lead to failure when subordinates are deceptive,
unreliable and untrustworthy. This differs with Ibrahim and Al-Tanaji
(2013) who found out that there is a positive correlation between
laissez-faire leadership style of the principals and teachers’
effectiveness with regards to good academic of the students. The study
further revealed the principals’ laissez-faire leadership style has no
significant influence on students’ achievements in English language and
mathematics in Onitsha education zone of Anambra State. This implies
that the laissez-faire leadership style of the principals has no significant
contribution to the teaching and learning of English language and
mathematics.
4.1 Conclusion
The conclusion here is that most of the secondary school principals
adopted the laissez-faire leadership style which has no significant
influence on students’ achievement in English language and
mathematics.
4.2 Recommendations
Based on the findings of the study, the following recommendations
were made:
1. Conferences, workshops and seminars should be organised for
principals on the dangers of adopting laissez-faire leadership
style in their various schools.
2. Principals should, in addition to laissez-faire leadership style,
adopt the autocratic style of leadership especially on teachers
of subjects like mathematics which require creativity so that
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they will put in their best teaching on those subjects for good
academic achievement of the students.
3. Furthermore, principals adopting laissez-faire leadership style
should note that, since it has no significant influence on the
academic achievement of students in English language and
mathematics, it may result to poor performance which
regrettably may lead to inability of secondary school leavers to
have access to higher education thereby leading to an increase
in the number of secondary school leavers roaming the streets.
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