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Abstract 

The introduction of the new curriculum in South Africa involved phases 

in primary schools, which are Foundation, Intermediate, and Senior 

Phases. Foundation Phase includes Grades R-3, Intermediate Phase 

Grades 4-6, and Senior Phase Grades 7-9. This paper therefore, explores 

the teachers’ viewpoints on the challenges they encounter when they 

receive the new learners. The research employed the qualitative 

research methods in which the case study design was best preferred. 

The research was guided by the interpretivism paradigm. Data was 

collected from 12 teachers using semi-structured interviews. The results 

of the research revealed that, the language of instruction, subject 

teaching, teaching and learning strategies, and increasing number of 

subjects per phase were confusing to primary learners.  

 
Key words: Learners, Primary schools, Teachers, Transition, Transition 

challenges 
 

Introduction   

Schooling in South Africa is arranged as General Education and Training 
(GET) Band, from Grade R-Grade 7; Further Education and Training 
(FET) Band, from Grade 8-Grade 12; and Tertiary level which includes 
colleges and universities. This study’s focus is on primary schooling. 
Primary schooling in South Africa is comprised of three phases, namely, 
Foundation Phase (FP), Intermediate Phase (IP), and Senior Phase (SP) 
(Republic of South Africa (RSA), Department of Education, 2011). FP 
deals with learners from Grade R to Grade 3; IP comprises Grade 4 to 
Grade 6; and SP consists of Grade 7 learners. The most critical issue 
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with the schools in South Africa is their different geographical locations. 
Some schools are located in urban areas while some others are in the 
semi-urban as well rural areas. The inequalities characterizing the 
distribution of schools across these geographical locations poses some 
challenge when learner moves from one school to another. The 
challenge also often necessarily relates to curriculum and teaching 
strategies. The schools located in some semi-urban and rural areas may 
be disadvantaged because of resources, and socio-economic factors, 
such as unemployment, poverty and illiteracy (Organisation for 
Economic Co-operation and Development (OECD), 2012). This was 
obvious during the shutdown of schools due to coronavirus outbreak in 
March 2020. It was easy for the teachers who teach in schools located 
in urban areas to continue with online teaching and learning. 

 
Transition in primary schools 

The transition period comes with mixed feelings to learners, as they 
have to cope with changes and challenges particularly when trying to 
adjust with the new grade, phase, and school. Transition in primary 
school education involves proceeding from grade to grade, phase to 
phase, relocating from one school to another, and moving from primary 
schooling to secondary schooling. Any of the listed transitions may 
create anxiety to learners (Ministry of Education, 2010).  

Transitioning learners experience crucial academic, social, 
emotional, physical and developmental changes that may affect their 
academic performance (Great Schools Partnership, 2014).  The 
Charlotte Bühler Institut (2016) avers that the transition process is 
fraught with feelings of anticipation, tension, fear of the unknown, and 
feeling of the failure. When learners proceed to the new class/grade, 
they move from their usual classroom to the new class, leaving the 
teacher they are familiar with, and are to be introduced to the new 
subjects (when proceeding to the new phase). This is the reason why 
the transitioning learners experience the tension, fear, and anxiety. 
Succeeding in this practice develops learners’ confidence for all future 
transitions, lessening the orientation burden for teachers at the next 
grade or phase. 

Mkhwanazi (2017) identifies the transition between grades as 
more challenging, particularly from Grade R to Grade 1, since formal 
schooling starts in Grade 1, and Grade 3 to Grade 4, is also a point of 
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transition from one phase to another. Grade 3 is the exit grade for the 
FP, while Grade 4 is the entry grade for the IP (RSA, Department of 
Basic Education, 2011). Moreover, this transition point is noted for 
substantial increase in workload of a child in Grade 4, owing to the 
number of extra subjects offered (Mkhwanazi, 2017). Thus, Grades 3 
and 4 require special consideration, as they are the foundation for the 
entire structure of formal education.  
 Concerning Grade R and Grade 1, in Grade R learners learn 
through play and the classroom is arranged as such. There are corners 
(in the same classroom) allocated for each learning process, such as, 
book area, block area, fantasy area, and creative arts area and learners 
are introduced to the formal setting in Grade 1. It is formal in the sense 
that there are accredited subjects to be followed in each grade and 
phase and the timetable to follow in order to cover all the work.  

On the other hand, some learners develop the eagerness to 
proceed to the next class for different reasons such as, among others, 
to make new friends and meet new people. Some learners who are fast 
learners are always curious to know more and learn new things. 
Therefore, these learners enjoy transitioning to fulfil their needs. 
However, Sibanda (2017) alludes that despite the excitement, 
eagerness, or anxiety, fears learners have during transitioning period, 
transitioning becomes too complex for the learners at times hence it 
becomes very difficult for others to adjust.  

 
Language of instruction 

Taylor and Coetzee (2013) agree that the Language of Learning and 
Teaching (LOLT) used in primary school has a significant impact on 
learners’ performance in education. However, these researchers 
anticipate a challenge when it comes to an education policy, on ways in 
which code-switching may be efficiently fitted into a school 
programme. Eloquence in English as the First Additional Language (FAL) 
in most countries, worldwide, is crucial in gaining meaningful access to 
education, the labour market, and wider societal functioning (Taylor & 
Coetzee, 2013: 10-18).  

According to Kioko (2015), the use of learners’ home language 
as the language of learning and teaching encourages a smooth 
transition from home to school. A study conducted in Kenya found that 
using learners’ home language stabilises learners’ emotional and 
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cognitive development. Moreover, research has shown that skills and 
concepts taught in the learners’ home language do not have to be re-
taught in a second language. However, there are concepts introduced 
in subjects such as mathematics, one of the subjects taught in the 
Foundation Phase, which are not easy to introduce in the learners’ 
mother tongue.   

Normally, teachers, particularly in rural areas, experience 
challenges with regard to the LOLT, leaving them with no option either 
than using code-switching (Wright, 2012). Hoon, Rahman and Sigh 
(2010), in their study, report that, in Malaysia, 60% of teachers were 
frustrated by the use of English as the LOLT. The authors support using 
English as the LOLT for teaching Mathematics and Literacy in rural 
primary schools. However, they openly stated that they were not 
comfortable with challenges such as weak linguistics at schools. They 
also mentioned that learners were not able to speak English as a 
language; neither could their teachers. Many teachers had no English-
language background. 

The LOLT in South Africa (SA) is English, and in a minority of 
cases, Afrikaans, from the IP. However, schools may make the final 
decision on the LOLT (Spaul, 2013). The language policy in South African 
Public Schools stresses that FP learners must be taught in their home 
language (Department of Education, 2011). 

Makeleni and Sethusa (2014) in Zimbabwe, reveal that parents 
in countries such as South Africa, Zimbabwe, and Namibia, prefer 
English to their mother tongue. The authors also note that, learners are 
affected by the late introduction of English during their FP learning. Nel 
and Theron (2008), in their research, found that Grade 4 learners 
repeatedly show poor academic performance compared with learners 
who continue with their mother tongue as their LOLT. Therefore, the 
language used for teaching and learning does affect learners’ progress.   

 
Transition from Intermediate Phase to Senior Phase 

Dockett and Perry (2014) believe that learners’ responses to the 
transition process depend solely on that type of transition, and also the 
challenges encountered by teachers. Learners’ responses to the 
transition from the foundation to the intermediate phase cannot be the 
same as from the intermediate phase to the senior phase or from one 
school to the other.  
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Curriculum continuity in learners’ education is an important 
issue that must be taken into consideration in planning education 
curriculum (Powell et al., 2006). A research conducted in Wales on 
curriculum continuity between IP and SP found that learners lose 
motivation when reaching the SP. Powell et al. (2006) submits that the 
national curriculum had little effect on continuity between primary and 
secondary schools in England. He argued that SP teachers do not 
effectively use learners’ information from the FP.  

According to Gilsenan (n.d:1-4), the transition from primary to 
secondary school is a fairly manageable period, and one about which 
parents often become more emotional than their children. ET2020 
Working Group on Schools (2017) aligns with Gilsenan (n.d:1-4), 
averring that transition from primary to secondary school is a 
significant point at which students who are experiencing socio-
economic disadvantage are most likely to fall behind their peers. 
Bernita and Janet (2014) confirm that socio-economic disadvantage 
includes factors such as poverty, unemployment, and inequality, poor 
education and health care, as well as a low level of moral values.  

The Curriculum Development Council (2017) states that 
effective management of continuity between phases promotes 
confidence, encouraging learners to learn. Independent learning is 
fostered, and learners achieve a balanced development, physically and 
psychologically. In China, English and Mathematics IP and SP teachers 
from three schools decided to work together. These schools have been 
able to improve and align their curricula and educational practices; 
other schools have followed the same way. Such collaboration has 
assisted in closing the curriculum gap between IP and SP teachers, who 
were able to identify learners’ specific learning needs. This effort 
reinforced the gap between the primary and junior secondary curricula. 
However, ET2020 Working Group on Schools (2017) expresses the 
transition from primary to secondary school as a challenge to socio-
economically disadvantaged learners. Hence, their performance is 
lower, compared with learners from well-to-do families. 

Capel, Zwozdiak-Myers, and Lawrence (2007) believe that a 
smooth-flowing transition process is essential to the education system 
of England; be it from grade to grade, phase to phase, or school to 
school. However, transition from the intermediate phase to the senior 
phase signifies a key stage in education, because learners are exposed 
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to a variety of enticements at this stage. Capel et al. (2007), therefore, 
identifies this period as one during which the transition of individual 
learners is at greatest risk.  Research studies have been conducted in 
various countries, such as United Kingdom, USA, Australia, Finland, and 
others on factors that may affect learners on their transition from the 
IP to SP. 

In a study conducted in the United Kingdom (Lewis, & Wray, 
2000), it was found that  few SP teachers bothered to check on the 
learning that learners had gained from the IP; this is termed the ‘clean-
slate approach’ (Lewis & Ray, 2000). Teachers were not even interested 
in searching for new changes in the teaching and learning practices, 
which had been introduced under the National Curriculum at the lower 
primary school.  

In the USA, Australia, Finland, and the UK, studies reveal that 
the language of instruction, as well as teaching practices used by 
teachers in the SP differed from the language the learners were used to 
in the IP (Braund and Driver, 2013).  Learners claimed to be repeating 
work they had already done in primary school because teachers were 
not interested in their prior knowledge. Equally, SP teachers 
disregarded the assessment conducted by primary teachers on their 
learners (Braund and Driver, 2013).  

On the other hand, in Iceland, Oskarsdottir (2012) was 
interested in knowing about continuity between IP and SP. The 
research focused on teaching practices, and connections between the 
school phases. It was then discovered that there was meaningful 
continuity in school practices between the two phases, and also in 
learning and teaching. Although there was such strong continuity, some 
discontinuity between pre-school and formal school was observed by 
the same researcher. Oskarsdottir (2012) observed discontinuity in the 
physical learning environment and school content, which were not well 
aligned. 

Many stakeholders in the education system of Swaziland have 
complained of a gap between the junior and senior secondary phases of 
schooling, particularly in the sciences. The public based its perception 
of the gap on external national examinations (JC and O-level 
examinations), while the teachers themselves based their perception 
on the basis of the teaching and learning processes in the classroom. 
The gap in science was not only perceived in Swaziland, but also in 
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Lesotho and Botswana, which also have an external JC examination 
(Manyatse, 1996).  

The transition from primary school to secondary school has 
long been recognised as one of the most challenging periods of young 
adolescent students' education, particularly in respect of their 
academic achievement Hopwood, Hay and Dyment (2016). The findings 
from the research reveal that communication between primary school 
teachers and secondary staff was lacking. Primary-school teachers were 
not given the opportunity of contributing to the transition process. 
Teachers were not aware of one another’s programmes and teaching 
practices, and there was a lack of attention and lack of resources to 
adequately support their students through transition. 

Also, a research on continuity from FP to IP was conducted in 
Ireland (Éireann, 2008). The results suggest that there is a lack of 
continuity in curriculum areas between different levels, for instance 
between the pre-school and primary phases, and between the primary 
and post-primary phases. Irish teachers, therefore, proposed that 
teaching and learning move from being child-centred to subject-
centred. These teachers accepted Irish and mathematics as crucial 
subjects in both phases, to be given special attention. Teachers also 
suggested that a pre-school curriculum be incorporated into the 
primary system, terming this the ‘Early Start’ model (Éireann, 2008).  

Besides the lack of curriculum continuity, another identified 
gap that contributes to challenges encountered during learner 
transition is the lack of work supervision by the Heads of the 
Departments in the FP. Nkabinde (2013) identifies this as one of the 
factors that may hinder progress from FP to IP. Overcrowding in the 
classes and work overload in understaffed schools affect supervision 
and support for learners and educators. 

The National Curriculum for Basic Education stresses that well-
managed flexibility in the teaching approach motivates learners to learn 
more (Ministry of Education, 2010). Smyth (2004:20) argues that the 
gap between the foundation phase and the intermediate phase could 
be closed should primary teachers manage to prepare learners for the 
succeeding phase. Nevertheless, Fleisch (2008) posits that teachers 
from disadvantaged schools do not have positive anticipation of their 
learners’ educational achievements.  
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Teachers’ responsibility on learners’ transition  

Teachers especially in schools located in rural areas face serious 
challenges when preparing the 21st century learners for the next class. 
They lack proper trainings on the new teaching strategies (Keiler, 2018).  
Still in this confusion, a huge disruption in the teaching and learning 
process, worldwide caused by the outbreak of coronavirus led to 
complete shutdown of schools in March 2020. This contributes more to 
the challenge experienced by the teachers in dealing with the 
transitioning learners. Teachers had no option except for using 
virtual/online teaching or home schooling. The teachers were then 
bound to use the skills for the Fourth Industrial Revolution, which they 
were not sure for themselves. The most negatively affected learners 
were those from the rural areas, due to socio-economic factors and lack 
of connectivity. The learners had to use radios, phones, televisions to 
access information that are not available in other homes (Miks & 
Mcilwane, 2020). In this case, it becomes challenging to teachers to 
deal with the new coming learners in their classes.  

In the norms and standards for educators, there are seven roles 
of educators, and one of the roles is ‘community, citizenship and 
pastoral role’. The educators are responsible for supporting and 
empowering their learners and responding the educational needs and 
other needs for the learners. Therefore, teachers are fully responsible 
for creating a supportive environment for the learners who are in 
transition stage.  

Another thematic issue in the transition narrative in South 
African education system is learners’ readiness for transition, which is 
marked by individual learner’s skills in performing tasks of the current 
grade (Dockett & Perry, 2013). For a child to be ready for any transition 
in education, parents/community and teachers, subject teachers, as 
well as phase teachers in school/s have to work together to prepare the 
child for the journey (Dockett & Perry, 2009; SNAICC, 2013). Hartley, 
Rogers, Smith, Peters & Carr (2012) highlight relationships between 
educators involved in transition as a key factor in ensuring continuity 
and a sense of belonging for all involved. Positive collaboration among 
teachers is encouraged by Bennett & Fisch (2013), enabling the 
reflecting on their experiences, supporting one another when 
necessary. 
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The number of subjects and the level of the content taught 
varies from grade to grade, and phase to phase, as prescribed in the 
Curriculum and Assessment Policy Statement (CAPS). In South Africa, 
primary school, in which this article is focused, consists of FP, IP, and 
SP. The Language of instruction in FP is the accredited mother tongue 
for the area/province in which the school is located. However, it 
changes from the IP onwards, to English, hence the challenge is 
created. The changes and challenges learner faces inflict the individual 
learner’s proficiency needs if not attended to by the teachers at schools 
as well as parents at home. Teachers, therefore, need to be vigilant 
when dealing with a schoolchild in assuring his or her positive 
adjustment to a new life at school (Ministry of Education, 2010).  

In a research conducted in Ireland, Irish teachers stated that 
learners from the FP would be prepared for the IP teaching if teachers 
can plan together (Éireann, 2008). For instance, subject planning as well 
as phase planning plays a vital role in learning and teaching because 
there is a flow in subject teaching. Gilsenan (n.d.) comments on the 
increased number of subjects in the IP, to be creating confusion to 
learners in Grade 4, which is the entry class for IP. Gilsenan (n.d.) 
augments that another enormous change in learners’ lives during this 
transitional phase relates to the number of specific subjects to which 
the learners are introduced. Early years of schooling for learners are 
central in the preparation of learners for higher classes that is from FET 
to tertiary level. 

The teachers are expected to adjust the situation to make 
things easier for them by identifying the learners’ needs with the 
purpose of addressing them. ET 2020 Working Group 2016-18’s (2017) 
concern is on the transition between phases of education. The group 
postulates that there may be certain problems and symptoms of other 
issues that may arise, such as, curriculum continuity, language of 
instruction, workload, subject teaching, teaching and learning 
strategies and age aligned with cognitive development (Éireann 2008; 
Ministry of Education, 2008; Mkhwanazi 2014; Sibanda 2017; & ET2020 
Working Group 2016-18, 2017). 

In a related way, the education department in Austria has dealt 
with the matter of continuity between Early Childhood Education and 
Care Primary Education (ECEC), and primary education (Charlotte 
Bühler Institut, 2016). A framework for curriculum for ECEC has 
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established continuity between ECEC and primary education, the belief 
being that continuity between these grades encourages learners’ 
familiarity with the new environment and integration into various areas 
of life (Hollerer, 2009).  

It does not matter how often teachers have been involved in 
transition practices; new challenges and behaviours displayed by new 
learners are unique to the group. Teachers, therefore, have to learn to 
deal with current situations in light of the experiences of the previous 
behaviours and practices noted (Einarsdóttir, Perry and Dockett, 2008). 
According to Hopwood, Hay and Dyment (2016), orientation and 
counselling programmes are to be arranged for new comers in that 
school. Communication between teachers involved in the academic, 
social, and organisational logistics of primary and secondary schools, is 
of great importance (Smith, 2005; Topping, 2011; West et al., 201).  

 
Statement of the problem 

Transition in learners includes the process whereby the learners move 
or proceed from grade to grade, phase to phase, or transfer from one 
school to the other. Learner progression from one grade to the other is 
guided by the satisfactory achievement in the assessments of the 
current class. However, other factors may need attention as the 
learners are developed holistically at school. Similarly, transitioning 
learners experience crucial academic, social, emotional, physical and 
developmental changes that may affect their academic performance 
(Great Schools Partnership, 2014).  Sibanda (2017) postulates that a 
complex transition can make it hard for learners to adjust. Transition 
may be complex when the learner moves from phase to phase, 
especially from the FP to the IP. The Ministry of Education (2010) points 
out that learners’ different learning abilities that are unknown to the 
teachers of the grades and phases that follow or the teachers of the 
new school.  

However, the teachers are expected to adjust the situation to 
make things easier for them by identifying the learners’ needs with the 
purpose of addressing them. Teachers especially in schools located in 
rural areas face serious challenges when preparing the 21st century 
learners for the next class. Each year, teachers receive new leaners with 
different learning abilities as well as developmental changes. It does 
not matter how often teachers have been involved in transition 
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practices; new challenges and behaviours displayed by new learners are 
unique to the group.  
  

Research Question 

i. How do teachers perceive the transition of learners from grade 
to grade, phase to phase, and from one school to the other? 

ii. What are the challenges are experienced during the transition? 
 

Research Methodology  

 
Research approach  

The researcher used the qualitative approach. According to Lichtman 
(2013), qualitative research is about humans. To Lichtman (2013), 
qualitative research allows researchers to collect, consolidate, and 
deduce information obtained from people either through interviews 
and/or through observations in their ordinary or common settings. The 
purpose of qualitative research is to describe, understand, and 
interpret human phenomenon, human interaction, or human discourse. 
 
Research Paradigm 

The study adopted an interpretivism paradigm. Through this paradigm, 
the researcher was able to gain rich, in-depth meaning of “lived-
experiences” of teachers in schools, under the process of continuity in 
phases.   

 
Research Design   

Case-study design was adopted for this research. The strength of case-
study design is that it proves useful learning on situations which might 
be poorly understood, or about which not much is known (Maree, 
2013).  

 
Sample and Sampling  

Data was collected from 12 participants in two junior secondary 
schools; four from each phase. The participants were purposively 
selected based on the phases they teach, that is, four from each phase. 
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Data Collection  

Semi-structured interviews were used to obtain in-depth information 
on participants’ thoughts, beliefs, knowledge, reasoning, motivation, 
and feelings about the topic. The participants’ identity were shielded; 
rather, they were coded with pseudonyms as Teacher 1 (T1) to Teacher 
12 (T12).  
 
T1, T4, T6, T8 and T10  
The participants mentioned above were all having an idea that the 
most challenge is in Grade 4 because the learners from Grade 3 were 
used to their home language used as the Language of Instruction, and 
in this case is isiXhosa. They even mentioned that it becomes worse 
when it comes to teaching Mathematics concepts in isiXhosa. It is 
where the confusion starts when they get to Grade 4 and that is what 
the teachers are complaining about in their  

The most challenge that we have is in the Grade 4. Grade 4 

learners come from the Foundation Phase where they are 

taught in isiXhosa.  

 

T1 and T9 commented on Technology and said that their learners were 
disadvantaged because they did not have enough resources and they 
were from underdeveloped locations and backgrounds. The teachers 
also mentioned workload for teachers either than teaching and learning 
process, namely nutrition programme and also finance. Workshops 
conducted during weekdays also consume time for tuition. They also 
complained about the missing link between the Foundation Phase and 
the Intermediate Phase. One of them said, “I am not sure whether time 

is very short or syllabus but there is no link, or may be the programmes 

that take place at school.” (T9). 

 
T6, T11, and T12:  

The three teachers were concerned about the Grade 1 learners. The 
learners were problematic in the sense that they were unruly in class 
since they were used to learning through play in Grade R. So, Grade 1 
teachers  always experience a challenge in adjusting their learners to 
formal schooling. In some cases, a few number could not even write 
their names correctly. 
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Grade 1 learners are frustrating, they do not have 

direction.  

 
T5:  

One participant’s nervousness was on the continuity from Foundation 
Phase to Intermediate Phase due to the modification in LOLT used. 

No it is difficult because a good learner in Foundation 

Phase finds difficulties in intermediate phase especially 

grade R, isiXhosa only is used for teaching and it is only in 

grade one where they start to learn about English but in 

term 1 and 2 it is only awareness, they do not write, it is 

oral only. In grade 4 the link misses because even phonics 

“c” for sea in English is pronounced as “c” for “icici” 

(earing), “ucingo” (fence) in isiXhosa but in intermediate 

phase “c” is pronounced as “c” for salt, so learners become 

confused. 

 

Teacher 10:  

Concerned with the number of subjects which differ per phase and 
subject teaching which is not done in foundation phase, he says,  

…four subjects in Foundation Phase and no subject 

teaching, all of a sudden, intermediate phase, there is 

subject teaching, where teacher comes with new learning 

area.  

 
Teacher 11: The Intermediate Phase teachers had to contact Senior 
Phase Teachers for the “syllabuses” or curriculum. In other words, this 
teacher encourages teamwork.  

 
Conclusion 

Transition of learners from one grade to the other or from school A to 
school B may be a challenge to both learners and teachers.  Teachers 
need to take full responsibility to prepare the leaners to adjust to the 
new class or the new school. Even for the involvement of parents to 
their children’s learning, teachers need to initiate that and convene 
meetings for guidance. That is why the teaching profession is supposed 
to be a calling because it goes with a lot of responsibility. 
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Abstract 
The teaching of English as a second language in Nigeria has undergone 

series of investigations to enhance its quality yet, students’ performance 

in the subject, especially in educationally-disadvantaged states has 

been below average. Since student- centred  approaches are generally 

endorsed, it is necessary to examine what students perceive as effective 

teaching of English language. This paper investigated students’ 

perception on the indices of teaching effectiveness of ESL in Ibadan 

metropolis. The descriptive design of the ex post facto type was adopted 

for the study. Through multi-stage sampling procedure, a total of 500 

Senior Secondary School two students was drawn from six co-

educational institutions. A self-structured questionnaire – questionnaire 

on indices of teaching effectiveness (QOITE) (r=.79) was used to collect 

data. Three research questions and one hypothesis were raised. 

Descriptive statistics of frequency counts, percentages, mean and 

standard deviation were used to analyse the data collected. T-test 

statistic was used to test the only hypothesis stated at 0.05  level of 

significance. Findings revealed that students perceived the indices of 

teaching effectiveness to include revision of previous topics, teachers’ 

friendly disposition, use of instructional materials and take-home 

assignments. The study however revealed that the most commonly 

perceived indices of teaching effectiveness are teachers’ knowledge of 

subject matter (65.8%) and teachers’ ability to provide detailed 

explanation (57.8%). In addition, more female students perceived that 

revision of previous work was needed for effective teaching than their 

male counterparts. The study recommended, among other things, that 

teachers should make revision of previous work a regular practice and 

teachers of ESL should exhibit high level of friendliness in class. 
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Introduction 
English second language (ESL) has received much attention in Nigerian 
education, as it  continues to serve as the language of education. Also 
the ability to speak the English language fluently, as well as 
communicate effectively with it in writing, remains a criterion for 
employability, including jobs which may not require paper 
qualifications. In addition to its importance for ‘survival’ in the 
heterogeneous Nigerian context, English Language is an object of study. 
More importantly, it is a major requirement for an individual to 
progress from the secondary level of education to acquire tertiary 
education.It is not surprising, then, that at all levels of education, 
including the non-formal education, students study maximally to pass 
examinations on English language. 
 The esteemed status of English language (as language of 
instruction and as a subject of study) in the secondary school 
curriculum calls for its effective teaching.The criteria for identifying 
teaching effectiveness have remained a matter of concern to language 
educators. According to Little, Goe and Bell (2009), there are different 
methods of measuring teachers’ effectiveness, including value added 
models and classroom observations. Though other factors like school 
type, students’ socio-economic status and home factors affect 
students’ achievement in English language, teachers’ effectiveness 
plays an important role. A combination of many factors including 
ineffective teaching has led to poor performance in West African School 
Certificate Examinations in recent times.  
 

Table 1: WAEC RESULT STATISTICS OF 2018 (EKITI STATE) 

Total No. Sat. Male  Female  Total  

9,491 9,566 19,057 
5 Credits and above including English 5,576 5,904 11,480 

5 Credits and above including Mathematics 8,082 8,350 16,432 

5 Credits and above including Math & Eng. 5,284 5,543 10,827 

% of 5 Credits and above including English & 
Mathematics 

55.67% 57.94% 56.81% 

Source: National Bureau of Statistics (Sept. 2019) 
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Table 2: WAEC RESULT STATISTICS OF 2018 (KEBBI STATE) 

Total No. Sat. Male  Female  Total  

20,238 9,884 30,122 

5 Credits and above including 
English 

8,224 5,914 13,138 

5 Credits and above including 
Mathematics 

11,834 6,687 18,521 

5 Credits and above including 
Math &Eng. 

7,551 4,616 12,167 

% of 5 Credits and above 
including English & 
Mathematics 

37.31% 46.70% 40.39% 

Source: National Bureau of Statistics (Sept. 2019) 
 
From the tables above, (Tables 1and 2), one can see that in an 
educationally endowed state (Ekiti) and educationally disadvantaged 
state (Kebbi) 60.24% and 43.6% had 5 credits and above including 
English. It meant that 40% and 57% of the population of students in 
these state failed English Language. This calls for thorough investigation 
into the best ways of teaching ESL in Nigerian schools. Therefore, the 
current study explores SS II students’ perception of the indices of their 
English Language teachers’ effectiveness. 
 

Literature Review 

 

Problems of Teaching and Learning English Language in Nigerian 

Secondary Schools                              
Teachers and students in Nigerian secondary schools encounter 
myriads of problems in the course of facilitating learning and acquiring 
the knowledge of ESL, respectively. In a community where English is a 
second language and teachers who are non-native speakers of the 
language battle against various odds to facilitate learning, one cannot 
but expect such scenario described above. Many students dread having 
to sit for English language examinations just as many English teachers 
avoid teaching certain topics in English language when they are under 
supervision. Various scholars have investigated the problems 
associated with teaching and learning of English. The current researcher 
has observed the following anomalies in English language classes: 
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- difficulty in getting students to adhere to the use of standard 
English, as Nigerian English features regularly in writings 

- the issue of large classes which makes it difficult to provide 
individual attention to students; 

- the arrangement of making only one teacher handle all the 
aspects of English in a given class with various streams; 

- unconducive working environments; 
- non provision of regular retraining activities for teachers, 

particularly at the secondary school level and  
- phobia among some students which makes them feel that they 

can never excel in English. 
 
Corroborating the views above, Fatiloro (2015) notes that 
overpopulation, lack of teaching facilities and students’ laissez faire 
attitudes are problems that bedevil the teaching of English language in 
Nigerian secondary schools. Also, Obiegbu (2016) adds that mother 
tongue interference, non-adherence to standard English and decline in 
students’ reading culture constitute problems or challenges of teaching 
English Language in Nigeria. Fatiloro further stresses that Nigerian 
secondary school students are merely interested in passing the 
certificate examinations in English without striving to build residual 
knowledge for functionality in society. 
 Evue (2013) and Hosain (2018) expatiate on teachers’ factors 
that militate against the effective teaching of English in Nigerian 
schools. According to Evue, in his study on Delta State secondary 
schools, teachers exhibited some traits leading to poor performance on 
the part of the students of English language. Some of these traits 
include  non-coverage of course content, inability of teachers to teach 
oral English, lack of ICT skills by teachers teachers’ general inability to 
teach effectively.  

Hosain (2018) reveals that other factors like lack of appropriate 
teaching materials, lack of rich teaching experiences and lack of 
infrastructure combine to make English language teaching 
unproductive.The author further points out that lack of efficient 
teachers (ineffectiveness in teaching) contributes to students’ failure in 
English. In relation to these extant studies, the current paper examines 
the indices of teaching effectiveness in ESL classes as perceived by 
some secondary school students in Ibadan.  
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Indices of Teaching Effectiveness 

The act of teaching has, over the years, been held in high esteem by all 
and sundry because of its capability to sharpen learners’ character and 
equip them with worthwhile knowledge. Teaching is the sum total of all 
the activities carried out in a classroom to ensure that learners achieve 
some set goals. According to Smith (2018), teaching refers to those 
specific interventions that are used to get students to learn various 
things. Such interventions could be any form of activity like questioning, 
demonstration, written work, group work with discussions, observation 
of entities among others. They include the skills and attitudes that each 
teacher exhibits in a classroom setting with a view to influencing 
learners’ behaviours positively (Uddin, Uwameiye and Nwachoka, 
2019).Coupled with these skills and attitudes is deep knowledge of an 
area of specialisation that a teacher must be confident to teach, 
according to the needs of the learners. A teacher is therefore not a 
person who has mechanically internalised knowledge for the purpose 
of helping learners pass examination. He or she has skills that relate to 
psychological and social well-being of the learners thereby fostering 
friendship in the learning arena. It is not easy to impart knowledge to 
learners if a learning facilitator (the teacher) does not form friendships 
with his or her students. To Onwuka (1996), teaching is the process of 
making it possible for someone to learn. He added that: 

In the school situation, teaching involves the determination of 

worthwhile objectives, the selection and arrangement of 

learning experiences, guidance, motivation as well as testing 

and correcting with a view to ensuring and improving upon 

learning. 
 

Depending on the degree of exposure, experience and professional 
training a teacher has undergone, expertise and teaching effectiveness 
can vary from teacher to teacher. The activity of teaching is perceived 
by teachers and students in different ways. The perception of the 
profession by each teacher will determine how he or she performs in 
the classroom (Onwuka, 1996). Also, students might regard an English 
teacher who gives them high scores after examinations and tests as an 
effective teacher even when they have not really acquired knowledge. 
This research concentrates on identifying those indices or criteria that 
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constitute teaching effectiveness from the point of view of students so 
as to adopt their views for maximum learning. 
 Effective teaching is associated with a collection of practices. It 
spans teachers’ disposition, classroom practices and clear 
understanding of professed disciplines by teachers. Many scholars in 
the field of education have tried to expatiate on the meaning of 
teaching effectiveness by trying to pinpoint its constituents. For 
teaching to be effective, a teacher must know what is meant by 
teaching – all the activities that constitute teaching must be logical and 
purposeful. It must not include a process that is detrimental and 
injurious to a student’s emotional well-being. Also, any effective 
teaching must bring about learning. Both teacher and students are 
therefore expected to co-operate in order to make teaching  effective. 
Since one of the problems associated with teaching English has to do 
with teachers’ inability to teach effectively, examining the nature of 
effective teaching is an important aspect of this paper. It is necessary to 
see the indices that make up teaching effectiveness, particularly in the 
English language class.  

Many scholars have measured teaching effectiveness in English 
language classes by examining students’ scores. In other words, when 
students score high grades after being taught, particularly in a terminal 
examination, it is believed that the teacher has taught effectively. 
While this can be an index of effective teaching, teaching effectiveness 
cannot be measured by students’ achievement alone. It is certainly 
obvious that if a teacher adheres to all the indices of teaching 
effectiveness like planning educational objectives, creating a friendly 
teaching climate, creating interventions and reinforcing learning, 
students’ scores will likely be high. It is also possible to tailor all 
teaching activities towards passing terminal examinations, in which 
case knowledge acquired may be short-lived. Learning acquired 
through effective teaching is supposed to be permanently habitual and 
instrumental to the building of more knowledge. According to Onwuka 
(1996), the following are the principles that ensure effective teaching: 

- choice of methods that will make people express themselves; 
- making students learn through participation 
- identifying students’ areas of interest and planning lessons 

accordingly 
- utilising students’ past experiences in building new knowledge 
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- encouraging transfer of learning 
- encouraging students to make their own discoveries 
- helping students to learn other things outside the stated 

objectives 
teachers ensuring that they put their whole being into the 
teaching activities 

- taking teaching item in bits 
- creating an attitude of lifelong learning in students  
- doing revisions occasionally 
- asking different levels of questions in the course of teaching 
- using immediate reinforcement 
- utilising audio-visual aids  and 
- being as realistic as possible in the choice of topics 

 
In addition to the indices listed above, Ko, Sammons and Bakkum 
(2013) submit that effective teachers are those teachers who possess 
adequate knowledge of their disciplines as well as proper behaviours in 
class. The teacher’s behaviour is expected to depict friendship and 
strong desire to help students achieve their objectives. The teacher is 
expected to be a disciplinarian without being authoritarian. He or she 
must allow students to know the reasons why certain activities are to 
be done in class and he must not be prejudiced. His behaviour, which 
must be positive, is needed to create a learning atmosphere and 
motivate students in class. In this paper, the indices of teaching 
effectiveness to be investigated include: 
teachers’ disposition in ESL classes,  
teachers’ constant revision of previous work  
teachers’ use of instructional materials  
teaching through the use of assignments and projects 
 teachers’ communication, and  
 teachers’ knowledge of the English Language as perceived by students. 
 

Teaching English as a Second Language 

Learners of English as a second language, particularly in Nigeria, require 
special attention from their teachers in order to enable them to 
measure up to standards in terms of approximating native-like 
expression. According to Odiaka (2009), as an L2 learner works toward 
achieving the standard of the native speakers of English, the learner 
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internalises a language repertoire known as inter-language. This inter-
language which is a continuum between L1 and L2, (where L1 is the 
learner’s  native language) is full of phonological, grammatical semantic 
and morphological errors. The teachers of English as a second language 
who, in most ESL classes are non-native speakers of English, therefore, 
have a lot of issues to grapple with. 
 In the first place, teachers of ESL should be acquainted with a 
lot of theories of second language teaching. For instance, the 
knowledge of the Theory of Contrastive Analysis (CA) propounded by 
Robert Lado in 1957 would enable an ESL teacher to identify areas of 
language learning that are proving difficult for a learner owing to 
mother tongue interference. According to Odiaka (2009), contrastive 
analysis attributes language learning errors exclusively to mother 
tongue interference where features of the native language are 
transferred to the target language. Carl (1980) is however, of the view 
that CA goes beyond identifying difficulties in the target language.It 
encapsulates the underlining psychological aspects of the learners that 
have informed L2 learning difficulties. Knotty areas arising from mother 
tongue interference must be handled properly by the teachers of 
English. The Theory of Error Analysis (EA) is another significant 
theoretical approach to second language learning. It enables the English 
teacher to handle errors accruing from mother tongue interference as 
well as developmental errors. Other theories that the teacher of ESL 
must be armed with are theories of Traditional Grammar, Structuralism 
and Transformational Generative Grammar (TGG). Psychological 
theories like Behaviourism and Cognitivism are related to these 
language learning theories. While behaviourism stresses the 
relationship between the environment and language learning, 
cognitivism relates language learning to innate features in the learner 
which facilitate language learning. Of great importance too, is the 
Theory of Communicative Language Teaching (CLT). This theory is 
instrumental to modern language learning since the basic function of 
language is communication (Xia, 2014). Theories generally are like 
guides that the ESL teacher can utilise in any given language teaching 
situation to remedy hitches and take necessary actions to achieve 
stated objectives. Depending on the situations in the classrooms, they 
necessitate and facilitate the move from one stage of teaching to 
another. 
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 Other  requirements for ESL teaching include motivation and 
positive attitude towards the teaching and learning of English 
Language. Motivation, basically, is the activity or situation that creates 
drive among the learners. If an ESL teacher comes to the learning arena 
with a positive attitude (this, of course, stems from adequate 
preparation ofnotes of lessons and passion for the act of teaching), this 
automatically affects the students’ disposition. According to 
Widyalankara (2014), being armed with theories by the ESL teacher is 
not enough; he or she should create a stimulating environment for 
language learning. The ideas of Ellis (2003), Castello (2015), Hashuni 
and Yunus (2018) fall in line with this. They stated that interaction 
during the ESL class would do students a lot of good. Ellis (2003) stated 
thus: 

The students’ motivation should be paid a considerable 

attention since motivation is actually the driving force for the 

students to move further. Overcoming previous problems can be 

done by involving learners in performing two types of 

communication tasks: focused communication asks and 

unfocused communication tasks. 

 

The quotation above emphasises the fact that participatory activities 
which may be in form of classroom debates, discussions, brainstorming 
and even group work can create drive in students to learn. Various 
forms of interaction create room for language utilisation and mastery, 
giving speech its primary place in language learning. Utilising ICT 
devices, creating a friendly atmosphere and presenting teaching items 
with passion are the different ways of motivating students, including 
various forms of reinforcement. 
 
Theory of Effective Teaching 

This descriptive work on indices of teaching effectiveness is anchored 
on the Joint Action Theory in Didactics (JATD). The theory was 
propounded by Sensevy in 2012 to explain the joint actions among the 
teacher, items of knowledge and the students within the teaching-
learning process. It sees learning as a contract between the teacher and 
the student as well as a game where the teacher wins the game if the 
student happens to learn. It, therefore, sees the achievement of a 
stated goal as a winning act on the part of the teacher. 
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In addition to its conception of teaching and learning as a game 
the theory argues that the reservoir of  knowledge or previous 
knowledge (contract) and new knowledge acquired empower  the 
teacher and the students to act. On the part of the teacher, knowledge 
of theories as well as the knowledge of the subject matter enables him 
to navigate through the teaching learning process and organise learning 
activities for his students.In the presentation of the new knowledge, 
students engage in problem solving techniques to unravel the new 
knowledge while the teacher watches out for behaviours that point to 
acquisition of the new knowledge. 
             While this theory presents a picture of what teaching 
effectiveness is, it is important to point out its relationship to this 
research .In the first place, it presents students as those who must 
remain active in the teaching learning process. It stresses the activation 
of previous knowledge, teachers’ and students’ relationship and the 
constant building of knowledge. In other words, this theory explains 
that effective teaching may not be feasible without 
 revision of previous work  
 building of new knowledge,  
 teachers’ skillful presentation of learning items(including the use of 
instructional  aids),  
  students engaging actively in learning to build knowledge (class and 
take-home  assignments)  
   cordial and amicable relationship between teachers and students, and  
   clarity in communication and possession of communication skills. 
All these indices listed above constituted the items tested in this study. 
 
Statement of the Problem 

Teaching effectiveness is needed to enhance students’ learning and 
improve human resources. It also helps to achieve national objectives. 
Different indices like teachers’ personality, students’ achievement 
scores, nature of classroom interactions among others, are used to 
measure teaching effectiveness. Most importantly, it is measured by 
the extent to which stated objectives have been achieved by students. 
 Despite the efforts put in by teachers in the past, students’ 
performance in English Language has not been too encouraging 
particularly in educationally disadvantaged states in Nigeria. Apart from 
the failure recorded in national examinations, post-secondary 
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education students and graduates find it difficult to carry out discourse 
confidently in the English language. The result of this is that employers 
of labour find many graduates perform below expectation in terms of 
communication skills. Written items for public perusal are replete with 
erroneous expression. Many studies have measured teaching 
effectiveness from the point of view of students’ scores in English. This 
study therefore investigated the indices of teaching effectiveness from 
the point of view of students’ perceptions and opinions. 
 

Research Questions 

 The following research questions guided this study: 
 
i    What are the indices of teaching effectiveness as perceived by 

students in ESL classes? 
ii   How do students perceive the use of instructional materials by 

their English teachers? 
iii  To what extent do students perceive the revision of previous 

topics as an index of teaching effectiveness?               
 
Hypothesis 
H01: There is no significant difference between male and female 
students’ perception on review of previous topics as an index of 
teaching effectiveness in ESL classes. 
 
Research Design 

This study adopted the descriptive research design of the ex post facto 
type. 
 
Population and Sampling Techniques 

The population of this study consisted of all SSS two students in all the 
secondary schools in Ibadan metropolis, Oyo State, Nigeria. Through 
stratified sampling technique, six public schools were selected from 
urban and semi urban areas of Ibadan metropolis( three from each 
area). Through purposive sampling technique, all the SSS 11 students in 
the six co-educational institutions were chosen. A total of 604 SSSII 
students (male and female) were randomly selected from the the six 
co-educational institutions.  
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 A self-structured seventeen item questionnaire— 
Questionnaire on Indices of Teaching Effectiveness (QOITE)— was used 
to elicit information on students’ perception on the indices of teaching 
effectiveness. This instrument was given to experts in the field of 
language teaching to ascertain the face and content validity. It was also 
subjected to a reliability test using Cronbach Alpha statistic. A 
correlational coefficient of .79 was obtained (r= .79). The questionnaire 
was divided two part with part A eliciting information on the 
demographic variables of the participants. Part B contained 15 items 
using a four-point Likert scale of Strongly Agree(SA), Agree (A), Strongly 
Disagree (SD) and Disagree (D). Five other items included were open 
ended questions that students answered using their own sentences. 
 
Research Procedure  

The researcher co-opted four research assistants who were trained for 
two weeks on the nature of the research to be done. These research 
assistants were drawn from the participants of the Work Study 
Programme of the University of Ibadan. Details of the questionnaire 
were explained to the research assistants after which they were given 
letters of introduction to the various schools chosen for the research. 
They finally distributed the copies of the questionnaire to participants 
who filled same under their supervision. The researcher also monitored 
the research assistants. A total of 604 copies of questionnaire were 
retrieved out of which 500 were found usable. Other copies were found 
unusable because they were not properly filled by respondents. 
 
Demographic Information of Respondents 

Table 3: Distribution of Respondents by Sex 

Sex Frequency Percentage 

Male 252 50.4 

Female 248 49.6 

Total 500 100.0 

The table above shows the distribution of respondents by sex. The 
higher percentage, 50.4% represents male while 49.6% represent 
female participants. 
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Table 3: Distribution of Participants by Age 

Sex Frequency Percentage 

Below 15years 247 49.4 

15 – 20 years 243 48.6 

21 and above 10 2.0 

Total 500 100.0 

 
Table 4 shows that 247 (49.4%) of the participants were below 15 years 
of age while 242 (48.6%) of years 10 participants (2.0%) were aged 
21years and above. It then means that the largest number of 
participants was below 15 years. 
 
Methods of Data Analysis 

The research made use of frequency counts and percentages to analyse 
demographic data. Frequency counts and percentages were used to 
analyse data for research question one. Means and standard deviation 
were used for research questions two and three. T.test was used to test 
the null hypothesis stated. 
 
Results and Discussion 

R01: What are the indices of teaching effectiveness as perceived by 
students in English language classes in Ibadan? 
 
Table 5: Frequency Counts and Percentages of Indices of Teaching 

Effectives as Suggested by Students 

Items Frequency Percentage 

Deep knowledge of English 
language 

329 65.8% 

High level of teachers’ 
confidence 

279 55.8% 

Teachers’ amiable disposition 275 55.0% 

Teachers’ use of instructional 
aids 

263 52.6% 

Teachers’ detailed explanation 289 57.8% 

Giving students individual 
attention 

256 51.2% 
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From the table 5 above, students interviewed using the open-ended 
questions indicated that deep knowledge of English by their English 
teachers mattered most. (65.8%). This was followed by the ability of the 
English teacher to give detailed explanation. (57.8%). They also 
indicated that teachers’ confidence and friendly disposition contributed 
to effective teaching (55.0%). 51.2% of the students (256) mentioned 
that an effective teacher should always give students individual 
attention. The fact that knowledge of subject matter and teachers’ 
detailed explanation have the highest frequencies shows that these 
students considered teachers’ repertoire of knowledge to be of utmost 
importance. This aligns with the assertion of Ko, Sammons and Bakkum 
(2013) who stated that effective teachers are those who possess 
adequate knowledge of their disciplines. These same authors endorsed 
the fact that effective teachers must exhibit good character while 
teaching students. An English teacher who does not establish good 
rapport with his or her students may not be able to achieve good 
results. 
 
R02: How do students perceive the use of instructional materials by 
English language teachers? 
 
Table 6: Frequency Counts, Percentages, Means and Standard 

Deviation of Participants’ Response on How they Perceive English 

Teachers’ Uses of Instructional Material 

Question items SA A D SD Means St.D. 

Instructional 
materials 
enhance my 
understanding of 
English language  

209 
19.4% 

133 
26.6% 

99 
19.8% 

59 
11.8% 

1.7407 .94432 

I like it when 
English teachers 
do not use 
posters, devices 
and pictures to 
teach English. It is 
a waste of time. 

97 
19.4% 

128 
25.6% 

184 
36.8% 

91 
18.2% 

2.8889 .89159 

The use of 71 114 147 168 2.7778 1.12090 
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instructional 
materials in the 
English language 
class is a waste of 
time 

14.2% 22.8% 29.4% 33.6% 

The use of 
instructional 
materials in the 
English language 
class helps the 
teacher to cover 
a lot of grounds 
and many facts 
stick to my 
memory 

256 
51.2% 

134 
26.8% 

59 
11.8% 

51. 
10.2 

1.6296 .88353 

 
Analysis of students’ responses shown in Table 6 above indicated that 
students had a positive perception towards the use of instructional 
materials by English language teachers in the English language classes 
as vast majority (68.4%; mean = 1.7407) of the respondents agreed to 
the fact that utilising instructional materials like pictures, gadgets, TV 
and radios in English classes enhanced their understanding of the 
subject and that the use of instructional materials helped the teacher to 
cover a lot of grounds making learned items easy to remember (78.0% 
= .88353). The respondents disagreed with the question item which 
suggested that the use of instructional materials in English language 
class is a waste of time (63.0% respondents’ disagreement; mean = 
2.7778). This finding corroborates the findings of Hosain (2018) and 
Smith (2018). While Smith (2018) recognised the observation of entities 
(instructional aids) as part of the interventions that lead to effective 
teaching, Hosain (2018) and Fatiloro (2015) stressed that absence of 
instructional materials has led to one of the knotty problem in teaching 
English language effectively. These are pointers to the fact that 
students desire these instructional materials as what should beutilised, 
but they are obviously not available or not regularly available according 
to Failoro (2015) and Hosain (2018). Onwuka (1996) also stated that the 
use of audio-visuals guides effective teaching. 
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R03: To what extent do students perceive the revision of previous topics 
as an index of effective teaching? 
 
Table 7: Frequency Counts, Percentages, Means and Standard 

Deviation of Participants’ Responses on How they Perceive the 

Revision of Previous Topics as an Index of Effective Teaching 

Question items SA A D SD Means St.D. 

Revision of 
previous work in 
bad and time 
wasting  

118 
23.6% 

106 
21.2% 

111 
22.2% 

165 
33.0% 

3.2963 .95333 

I like when my 
teacher revises 
previous 
topic(s). it aids 
my 
understanding of 
the new topic 

262 
52.4% 

178 
35.6% 

34 
6.8% 

26 
5.2% 

1.5185 .64273 

When my 
teacher revises 
previous work, I 
feel more 
prepared to 
learn 

275 
55.0% 

143 
28.6% 

50 
10.0% 

32 
6.4% 

1.4815 .64273 

A teacher that 
does not revise a 
previous topic 
before teaching 
is not a good 
teacher 

126 
25.2% 

171 
34.2% 

130 
26.0% 

73 
14.6% 

2.4444 1.12090 

It is better to go 
straight to a new 
topic rather than 
revise an old one 

106 
21.2% 

101 
20.2% 

150 
30.0% 

143 
28.6% 

2.9259 1.03500 

 
Table 7 presents the respondents’ perception of the revision of 
previous topics as an index of effective teaching. Finding showed that 
majority of the respondents disagree with the questions items one and 
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five which suggested that revision of previous work is bad and time 
wasting in the English language class. An average of 55.2% of the 
respondents (mean = 3.2963) disagreed with the statement. They also 
disagreed with the item that suggested that it is better to go straight to 
a new topic rather than revise an old one (58.6% respondents’ 
disagreement; mean = 2.9259). Furthermore,86.0% of the respondents 
(mean = 1.5185) seemed to like it when their teachers revised previous 
topics on the basis that it aided their understanding of the new topic. 
They felt more prepared to learn when their teacher revised previous 
work (83.6% respondents agreement; mean = 1.4815) and they 
perceived that a teacher that does not revise a previous topic before 
teaching is not a good teacher (59.4% respondents agreement; mean = 
2.4444). Thus, it can be concluded that revision of previous topics is one 
of the indices that students consider as part of effective teaching. This 
finding on the importance of revision of previous work in the course of 
teaching English corroborates the assertion of Onwuka (1996) and 
Castello (2015). Castello (2015) said that previous problems associated 
with learning can be solved if students are motivated through 
engagement in various tasks. Onwuka (1996) was of the view that 
revision should be constantly done in class to make students become 
focused. 
 
Hypothesis Testing: The study hypothesis states that there is no 
significant difference between male and female students’ perception 
on review of previous topic as an index of teaching effectiveness in ESC 
classes. 
 
Table 8: T-test table Showing Mean Difference between Male and 

Female Perception of Review of Previous Work as an Index of 

Teaching Effectiveness in ESL Classes 

Gender  N Mean  Std t.tab df t-crit P  

Review of   
                                       
Male 
Previous work 
                                       
Female  

 
252 
 
248 

 
10.865 
 
11.819 

 
2.42449 
 
4.47952 

 
2.22 

 
 
498 

 
 
2.18 

 
 
.003 
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The table above presents the mean difference of male and female 
students’ perception on review of previous topic as an index of 
teaching effectiveness in English language class. The result showed that 
the mean for female (11.819) was significantly higher than that of their 
male counterpart (10.865) on their perception of review of previous 
topic as an index of teaching effectiveness in ESL classes. The t value 
obtained (2.22) is greater than 2.18 which is the critical t, using 498 as 
degree of freedom. Thus, the null hypothesis which stated that there is 
no significant difference between male and female students’ 
perception on review of previous topic as an index of teaching 
effectiveness in English language is hereby rejected. It could be 
concluded that female students appear to show more preference for 
review of previous topic in English language class than their male 
counterparts. Since it has always been noted that girls appear to be 
more knowledgeable in the field of language learning than boys, girls’ 
greater preference for revision of previous topics could be because of 
their interest in language learning too. 
 
Conclusion and Recommendation 

This study examined Senior Secondary School 11 (SSS II) students’ 
perception on the indices of teaching effectiveness in the English 
language classes in Ibadan metropolis. Viewing the indices of teaching 
effectiveness from the angle of students in this study has helped to 
expound those practices in English language classes that students deem 
worthwhile. A large percentage of the study’s participants endorsed the 
practices of review of previous work, teachers’ friendliness, use of 
instructional materials and classwork / homework as important indices 
of teaching effectiveness. Knowledge of English on the part of the 
teachers was also recognised as a major equipment for effective 
teaching. It was also realised that female students perceived review of 
previous topics as an important index of teaching effective more than 
their male counterparts. Based on the findings above, this study 
recommended as follows: 

- English teachers must endeavour to put on friendly dispositions 
during their interaction with students  

- Revision of previous topics (particularly topics that have bearing 
on a new topic) should be done regularly. 
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- Teachers of ESL should possess sound knowledge of their subject 
matter. They should attend conferences and read recent books 
to update their knowledge. 

- English language teaching should be constantly supervised and 
evaluated by experts in the field to ensure that these indices of 
teaching effectiveness are adhered to, on a regular basis. 

- Schools and ministers of education should provide ample 
instructional materials for the teaching of English language. 

- Class exercises and take-home assignments should be a regular 
practice to enable students to have a firm grasp of the discipline. 
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Abstract 

Studies have shown that the integration of social media in instruction 

especially in higher institutions will be of immense benefits. However, 

gender has been a great issue, hence, this research on lecturers’ gender 

and perceived usefulness and ease of use of social media in colleges of 

education instruction in Southwest, Nigeria. The research design 

adopted was descriptive cross-sectional survey method with samples 

from ten Federal and State colleges of education in Southwest, Nigeria. 

The population for the study consisted of all the 2496 lecturers in the 

colleges of education. 1069 lecturers (660 males and 409 females) 

responded to the questionnaire used to gather data. Stratified random 

sampling technique was used to divide lecturers along gender. t-test 

was used to test the two hypotheses formulated. t(1067) = .39, p = .70 

and t(1067) = .95, p =.35 was obtained for perceived usefulness and 

perceived ease of use respectively at 0.05 level of significance. This 

indicated that no significant difference was established between male 

and female Colleges of Education lecturers in their perceived usefulness 

and ease of use of social media in instruction in colleges of education. 

The implication is that gender will not be a stumbling block if social 

media is to be integrated in instruction. It was therefore recommended 

among others that lecturers, irrespective of gender, should seek for 
more knowledge on the utilization of social media for instruction by 
making themselves available for workshops, seminars and conferences 
within and outside the country. 

 
Keywords: Gender, Social Media, Perceived Usefulness, Education, 

Instruction. 
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Introduction  
There are inspiring examples of innovative teaching promoting 
technology to support learning, research continues to show that in 
most places, classroom practice lags behind goals (OECD, 2009; Law, 
Pelgrum & Plomp, 2010). The sources of this gap between the rhetoric 
of change and the realities of classroom range from lack of access to 
resources and training to lack of clear expectations in systems that are 
still organised and incented towards traditional measures of 
achievement. Most students still experience instruction that is largely 
lecture-based and expensive national education investments in 
technology have not yet resulted in widespread transformation of 
learning opportunities. However, when there is willingness to change, 
there is hope for progress in any field.  (Damodharan & Rengarajan, 
2009). 

Tinio (2003) opined that effective integration of ICT into the 
educational system is a complex, multi-faceted process that involves 
not just technology but curriculum and pedagogy, institutional 
readiness, teacher competencies and long-term financing, among 
others.  ICT has bridged the gap in time and geographical locations; 
which was a typical and natural constraint of the traditional system of 
imparting knowledge. Supporting this view, Adeyanju (2012) opined 
that with increasing globalization, ICT can enable teachers and students 
alike to have the access to the best resources available in their field 
regardless of distance. 

According to Adeyanju (2012), ICT is drastically altering the 
ways things are done in nearly every field of human activity. Education 
also has not been left out by the penetrating influence of ICT. The use 
of ICT in education is now at a particular dynamic stage in Africa with 
new developments and advancements happening on a daily basis. The 
Federal Government of Nigeria is convinced that for higher education 
to make optimum contributions to national development, ICT is an 
essential ingredient (UNESCO, 2002). Yusuf (2005) noted that ICT 
provide opportunities for student teachers, academic and non-
academic staff to communicate with one another more effectively 
during formal and informal teaching and learning.  ICT is affecting the 
way education is delivered and how researches are conducted.  

 Generally, ICT has been described as an umbrella term that 
includes any communication device or application (encompassing radio, 
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television, cellular phones, computer network, hardware and software, 
satellite systems and so on). It is a phrase used to describe a range of 
technologies for gathering, storing, retrieving, processing, analyzing and 
transmitting information (Adenegan, 2009). ICT has found its way into 
different networks of life such as social (facebook, skype, twitter, Hi-5, 
games, etc.), academic/research, communication and commercial 
networks. Social media refers to the websites and applications that are 
designed to allow people to share content quickly, efficiently and in 
real-time (Hudson, 2019). According to Tufts  University (2020), social 
media is the means of interactions among people in which they create, 
share and/or exchange information and ideas in virtual communities 
and networks. Popular social media tools and platforms include blogs, 
facebook, twitter, Youtube and vimeo, flickr, instagram, snapchat and 
Linkedin groups. 
 The term Web 2.0. first appeared in 2004 to describe the 
transition of the World Wide Web from a broadcast to a participating 
medium, recognizing the revolution taking place by the unprecedented 
and ongoing collaboration between software developers and end users 
(Kaplan & Haenlein, 2010). This development brought on by new and 
enhanced functionality, set the stage and created the infrastructure for 
social media to evolve. 

Sorokina (2020) identified 10 types of social media. They 
include social networks (connect with people), media sharing networks 
(share photos, videos and other media), discussion forums (share news 
and ideas), bookmarking and content correction networks (discover, 
save and share new content) and consumer review networks (find and 
review business). Others include blogging and publishing networks 
(publish content online), interest-based networks (share interests and 
hobbies), social shopping networks (shop online) sharing economy 
networks (Trade goods and services) as well as anonymous social 
networks (communicate anonymously). Knowing about these 
categories of social media and understanding why people use them can 
open up new ideas and channels for engaging with one’s audience 
more effectively. 
 Social media is important because it allows one to reach people 
locally, regionally, nationally and even internationally. If one 
understands the characteristics of one’s target audience, one will be 
able to personalize the messages to resonate with that audience more 
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appropriately (Normoyle, 2019). For young people and adolescents, 
using social media can lead to better social skills like making friends and 
carrying on a conversation. Shy and introverted users find it easier to 
interact with strangers when a computer screen stands between them.  

When Web 2.0. social media technologies emerged in the 
market, students quickly bond themselves to the tools such as 
YouTube, Facebook, Blogging and Twittering, to mention a few. These 
applications were not originally designed for learning purposes. Most 
people use them for recreational purposes such as gaming, 
communication and shaping online spaces for expression of personal 
identity (Crook, Fisher, Harrison, Logan, Luckin, Oliver & Sharples, 
2008). Social Media may have started out as a fun way to connect to 
friends, but it has evolved to become a powerful tool for education. 
Sites such as Facebook and Twitter and tools such as Skype are 
connecting students to learning opportunities in new exciting ways. 
With higher education using a variety of software tools and free web 
applications to enhance learning, communication and engagement, the 
use of social media is on the rise in the classrooms. 
 Banks, Au, Ball, Bell, Gordon, Gutierrez and Heath (2007) 
studied learning in formal and informal environments. Their findings 
indicate that formal learning is only a small fraction of the lifelong 
experience of human learning: The role of formal learning is about 19% 
in the first through twelfth grades and the percentage is reduced to 8% 
in undergraduate years and 5% in graduate years. As students’ progress 
from high school to college and graduate schools, the role of informal 
learning becomes more and more important because learning can 
happen anywhere at any time. Learners acquire knowledge as a 
function of interactions between connected partners. The interactions 
allow learners to raise their connections with content and peer 
networks.  

Duffy and Bruns (2006) detailed the possibilities for using social 
software tools such as blogs and wikis in educational settings, stating 

that our new ‘social’ and ‘mobile’ reality of delivering educational 
content to students must match what they will encounter after 

graduation. Alexander (2006) introduced a variety of social media tools 
and explained how they could be used in higher education classes. 

 The perception of lecturers on the integration of social media 
into the teaching and learning process will go a long way in its easy 
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adoption.  Perceived usefulness, according to Davis (1989), is the 
degree to which a person believes that using a particular system would 
enhance his or her job performance while perceived ease of use is the 
degree to which a person believes that using a particular system would 
be free from effort. 
            In recent years, the gender gap issue has caught many scholars’ 
attention and as a result, many studies have been conducted to study 
this gap in technology. For example, in a research by Olagunju (1996) 
on teachers’ attitude to the use of computer for teaching and learning, 
it was found that there was no significant difference between the mean 
attitude scores for males and female teachers. Atan, Azli, Rahman and 
Idris (2002) further added that the absence of gender disparity is 
obvious when females and males are in learning environment that 
requires the constant use of specific computer software to support 
their learning activities. Though, activities such as handling computer 
hardware and performing computers’ maintenance are still seen as 
masculine in nature, they were of the view that females view 
technology as a less of threat when they perceive computers as a 
method of communication and not as computational tools. 
           Jackson, Erving, Gardener and Schmih (2001) in a study on gender 
and the internet reported that while females used e-mail more than 
males, the latter used the web more. Moreover, they were of the 
opinion that gender gap is narrowed when both genders are exposed to 
the same amount and type of experiences on computer. Jennings and 
Onwuegbuzie, (2001) reported that the gap between male and female 
academicians has narrowed in terms of their ICT skills and in certain 
applications, the proficiencies of female staff have even surpassed 
those possessed by males. However, this could possibly be due to the 
fact that the majority of female academicians in the study were 
younger than their male counterparts and younger age has been found 
to be associated with more positive attitudes towards ICT.  However, 
Chen and Tsai (2005) reported that males exhibited more favourable 
attitudes towards web-based learning than females. In another study 
on Technology Acceptance Model (TAM), Venkatesh and Morris (2000) 
reported that perceived usefulness was more salient for men while 
perceived ease of use was more salient for women but Olumorin (2008) 
could not find any form of gender influence on lecturers’ attitude and 
use of ICT. 
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Statement of the Problem 

Social media may have started out as a fun way to connect with friends, 
but it has evolved to become a powerful tool for education and 
business. Sites such as Facebook and Twitter and tools such as Skype 
are connecting students to learning opportunities in new and exciting 
ways. 
 The impact of ICT in education in Africa is still very low 
compared with developed world. A good number of researchers have 
carried out investigations to substantiate why Africa and other 
developing countries are still backward technologically in this computer 
age. In the usage of ICT, social media inclusive, variables such as 
gender, has been identified.  
 If social media will become relevant, gender issue generally and 
particularly in educational industry has become an issue not to be put 
aside but focused in order to make scholarly pronouncements that will 
clear sentiments attached to its outcry (Adeyinka, 2005). Therefore, for 
social media to achieve its goal within the education context, the 
influence of colleges of education lecturers’ gender on their perceived 
usefulness and ease of use of the integration of social media in 
instruction needed be investigated. This is the gap that the researcher 
intends to fill to add to knowledge. 

 
Hypotheses 

The following null hypotheses were formulated to guide  this study: 
1. There is no significant difference in perceived usefulness of 

social media in Colleges of Education instruction in Southwest, 
Nigeria between male and female lecturers. 

2. There is no significant difference in perceived ease of use of 
social media in Colleges of Education instruction in Southwest, 
Nigeria between male and female lecturers 

 
Methodology  

The study was descriptive research using the cross-sectional survey 
method. The targeted population for the study consists of all the 2,496 
lecturers in all the four federal and seven state owned colleges of 
education in Southwest, Nigeria. All the colleges of education were 
selected for the study except Tai Solarin college of education, Omu-
ijebu whose lecturers were on strike during the conduct of the research 
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work. The ten colleges of education are Emmanuel Alayande College of 
Education, Oyo; Federal College of Education, Oyo; Federal College of 
Education, Osiele, Abeokuta; Michael Otedola College of Primary 
Education, Epe, Lagos; Adeniran Ogunsanya College of Education, 
Ijanikin, Lagos; Federal College of Education, Akoka, Lagos; Adeyemi 
College of Education, Ondo; College of Education, Ilesa; Osun state 
College of Education, Ila and College of Education, Ikere-Ekiti. 

Stratified random sampling technique was used to divide 
lecturers along gender across the schools in each of the colleges of 
education. 1069 lecturers (660 males and 409 females) responded to 
the instrument which was adapted online from the previous studies of 
Lin, Chuan-chuan and Lu (2000), Moon, Ji-won and Kim (2001) as 
adapted by Chang (2004) and Yusuf, Mejabi, Fakomogbon, Gambari, 
Azuquo and Oyeniran (2013). In determining the reliability, the 
Cronbach’s alpha value for perceived usefulness of social media in 
teaching was 0.86 while that of perceived ease of use was 0.77. The 
analysis and interpretation of data obtained through the questionnaire 
was done using t-test at  0.05 level of significance to find out significant 
differences between male and female lecturers’ perceived usefulness 
and ease of use. 

 
Table 1: t-test of Male and Female Lecturers on their Perceived 

Usefulness of Social Media in Colleges of Education instruction . 

Gender No X SD Df T Sig. (2-
tailed) 

Male 660 30.01 4.32 1067 .39 .70 
Female 409 29.90 4.60    
Total 1,069      

 
Table 1: indicates that t (1067) = .39, p = .70. This means that the stated 
null hypothesis was accepted. This was as a result of the t-value of .39 
resulting in .70 significance value which is greater than 0.05 alpha 
value.  This implies no significant difference between male and female 
Colleges of Education lecturers on their perceived usefulness of social 
media in instruction.  
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Hypothesis 2: There is no significant difference in perceived ease of use 
of social media in Colleges of Education instruction in Southwest, 
Nigeria between male and female lecturers 
 

Table 2: t-test of Male and Female COE Lecturers on their Perceived 

Ease of Use of Social Media in Instruction. 

Gender No X SD Df T Sig. (2-
tailed) 

Male 660 27.59 4.33 1067 .95 .35 
Female 409 27.32 4.80    
Total 1,069      

 
According to Table 2, t (1067) = .95, p = .35. That is, the result of t-value 
of .945 resulting in .35 significance value was greater than 0.05 alpha 
value. This means there  is no significant difference between male and 
female COE lecturers on their perceived ease of use of social media in 
instruction. Hence, the hypothesis is accepted. 

 
Discussion of Results 

The result of the t-test for hypothesis 1 established no significant 
difference between male and female Colleges of Education lecturers’ 
perceived usefulness of social media in instruction. This finding on 
gender supported the earlier findings of Atan, Azli, Rahman and Idris 
(2002) that the absence of gender disparity is obvious when females 
and males are in learning environment that requires the constant use of 
specific computer software to support their learning activities. 
Olumorin (2008) could also not find any form of gender influence on 
lecturers’ attitude toward ICT. However, the result contradicted the 
findings of Venkatesh and Morris (2000) who reported that perceived 
usefulness was more salient for men than women. Chen and Tsai (2005) 
also reported that males exhibited more favourable attitudes toward 
web-based learning than females. 
         The result of the t-test for hypothesis 2 revealed that there is no 
significant difference between male and female Colleges of Education 
lecturers on their perceived ease of use of social media in instruction. 
This is in agreement with the finding of Olagunju (1996) who reported 
that there was no significant difference between the mean attitude 
scores for male and female teachers on teachers’ attitude to the use of 
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computer for teaching and learning. Jennings and Onwuegbuzie (2001) 
also found out that the gap between male and female academicians has 
narrowed in terms of their ICT skills. However, the result contradicted 
the report of Vankatesh and Morris (2000) that perceived ease of use 
was more salient for women than men. 

 
Conclusion 

This research explored lecturers’ gender and perceived usefulness and 
ease of use of social media in Colleges of Education instruction in 
South-West Nigeria. The result obtained from data gathered and 
analysed in this study indicated that there was no significant difference 
between male and female COE lecturers on their perceived usefulness 
as well as the ease of use of social media in instruction. This showed 
that females are also coming up in matters concerning social media and 
so should not be discriminated against. Appointments that will involve 
the use of social media can thus be given to anybody without gender 
bias. 
 

Recommendations 
Based on the findings and conclusions of this study, the following 
recommendations were made: 

1.  All stakeholders in the education industry should see the 

integration of social media as a new innovation which must 

be welcomed without gender bias and should thus do all 
within their capacity to support and sustain its usage. 

2. lecturers, irrespective of gender, should seek for more 
knowledge on the utilization of            social  media for 
instruction by making themselves available for workshops, 
seminars          and conferences within and outside the 
country; and  

3.   researchers in education should further develop keen interest 

on researching into social media. Such researches, if 

empirically based, would go a long way in establishing their 

findings with clearly stated recommendations. This would thus 

contribute to the existing knowledge.  
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Abstract  

The first Convention on the Rights of the Child was accepted and 

released for signature, ratification and compliance by United Nations 

General Assembly resolution 44/25 of 20 November 1989. It came in 

into potency on 2
nd

 September, 1990, in agreement with article 49. It is 

the first instrument to include the full range of human rights, including 

civil, cultural, economic, political and social rights. The UN Convention 

on the rights of the child (CRC) came into force in 1990 and articulates 

the basic, non-negotiable human rights that all children have. It is the 

most widely ratified human rights instrument in the world and is a basic 

human rights treaty within the international human rights system. This 

paper examines the Nigerian Child’s Rights Act 2003 as the pathway to 

the implementation of the child’s right in Nigeria. The paper also 

pointed out the impediments to the implementation of the child’s right 

Act.  

 
Introduction  

Ever since 20 November 1989, when the United Nations General 
Assembly adopted the Convention on the Rights of the Child, the world 
has laid a solid foundation for children under age 18 in almost all 
phases of their rights and lives. The Convention has also permanently 
changed the way the world appreciates children: as rights holders. Now 
it is time to recommit to the Convention, and the interrelated 
Sustainable Development Goals, by stepping up efforts to ensure that 
the rights of every child are realized. 

 The Child Right's Act 2003, passed into law by the National 
Assembly of Nigeria, defines a child as one who is below the age of 
eighteen years. It categorically provides that such a child's best 
interests shall remain paramount in all considerations. A child shall be 
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given such protection and care as is necessary for its well-being, 
retaining the right to survival and development and to name and 
registration at birth (Nzarga, 2016). 

However, according to Sec.2 of Children and Young Persons 
Act, enacted in Eastern, Western and Northern regions of Nigeria which 
was enacted in December 1933 (hereafter referred to as CYPA) a "child' 
means [a] person under the age of fourteen years, while 'young person' 
means a person who has attained the age of fourteen years and is 
under the age of seventeen years." Furthermore, the Immigration Act 
stipulates that any person below 16 years is a minor, as for penal 
responsibility, Section 50 of the Penal Code (Northern) states that: "No 
act is an offence which is done by a child under seven years of age; or 
by a child above seven years of age but under twelve years of age who 
has not attained sufficient maturity of understanding to judge the 
nature and consequence of such act. 

Convention on the Rights of the Child, 1989 Article (1) says ‘a 
child means every human being below the age of eighteen years unless 
under the law applicable to the child, majority is attained earlier’. It 
recognises children as all those under 18; it represents a strong 
consensus and a shared agenda internationally on children's rights. The 
term ‘right’ is often used to describe any advantages conferred on a 
person by a rule of law. It is also defined by Stanford Encyclopedia of 

Philosophy, Stanford University, 2007 as: 
Rights are legal, social, or ethical principles of freedom or 

entitlement; that is, rights are the fundamental normative rules 

about what is allowed of people or owed to people according to 

some legal system, social convention, or ethical theory  

 
Rights are of essential importance in such disciplines as law and ethics, 
especially theories of justice and deontology. Rights are often 
considered fundamental to any civilization, for they are regarded as 
established pillars of society and culture and the history of social 
conflicts can be found in the history of each right and its development. 
According to the Stanford Encyclopedia of Philosophy (2007), "rights 
structure the form of governments, the content of laws, and the shape 
of morality as it is currently perceived". 

Rights are those essential conditions of social life without which 
no person can generally realize his best self. These are the essential 
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conditions for health of both the individual and his society. It is only 
when people get and enjoy rights that they can develop their 
personalities and contributes their best services to the society (Ghai, 
2020). In simple words, rights are the common claims of people which 
every civilized society recognizes as essential claims for their 
development, and which are therefore enforced by the state. Rights are 
common and recognized claims of the people which are essential for 
their development as human beings.  
  The Supreme Court of Nigeria in the case of Odogu V. Attorney 
General of the Federation2 held that a fundamental right is a right 
guaranteed in the constitution which every person is entitled to enjoy 
by virtue of being a human being.  Thus, if every person who is human 
is entitled to some rights, then children are also entitled to human 
rights by virtue of the fact that they are human beings.  Under S(307) of 
The Nigerian Criminal Code (1990), a person is considered to be a 
human being from the moment he becomes independent of his 
mother’s womb, whether the umbilical cord has been severed or not, at 
birth.  

Children’s rights, are rights that make for their survival, 
development, protection and meaningful membership in the society. 
Over the centuries, these rights have been violated.  Children of tender 
age are employed in industries, recruited into the army during wars, 
trafficked in commercial sex industry and a good number have died due 
to malnutrition.  These violations and abuses have necessitated the 
formulation of the Convention on the Right of the Child (CRC) in 1989, 
the African Charter on the Right and Welfare of the Child in 1990 and 
the Child’s Rights Act 2003.  In these laws, children’s rights have been 
entrenched in order that they may have the force of law.  

 
Efforts of Nigerian government on child’s right  

Different States have different cultures, and legal, political and as well 
as regulatory systems. Also, States are given broad scope in terms of 
how they go about implementing the CRC domestically. However, the 
provisions of the CRC have been accepted by nearly all States, not just 
as aspirations, but as legally binding commitments for which they are 
held accountable. In the industrialised countries of the early twentieth 
century, there were no standards of protection for children. It was 
common for them to work alongside adults in unsanitary and unsafe 
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conditions. Growing recognition of the injustices of their situation, 
propelled by greater understanding of the developmental needs of 
children, led to a movement to better protect them. 

The issue of enforcing child rights within Nigeria arises in two 
situations: when a State body or public authority is directly responsible 
for violating child rights such as when a child is mistreated in police 
custody, subject to an unfair trial or to disproportionate punishment by 
a court of law and when the State fails to act in accordance with its 
positive obligations to prevent child rights violations, or to investigate 
and punish those responsible for harming children for example, if the 
police fail to properly investigate a matter of child abuse resulting in 
the death of a child or if the State authorities fail to take adequate 
measures to prevent exploitative child labour practices. 

The most important laws dealing with children’s rights and 
children in conflict with the law are: The Nigerian Constitution; The 
Child’s Rights Act, or, where a State has not implemented the Child’s 
Rights Act, the Children and Young Person Act; and The criminal law, 
both substantive and procedural. 

The framework of human rights protection in Nigeria is the 
1999 Constitution of the Federal Republic of Nigeria. Chapter IV 
guarantees the following rights:  

• Right to life (Article 33) 
• Right to dignity of human person (Article 34(1))  
• Prohibition of torture or inhumane and degrading treatment 

(Article 34(1)(a))  
• Prohibition of slavery or servitude (Article 34(1)(b)) 
• Prohibition of forced or compulsory labour (Article 34(1)(c))  
• Right to personal liberty (Article 35) 
• Right to a fair hearing (Article 36)  
• Right to privacy (Article 37) 
• Freedom of thought, conscience and religion (Article 38)  
• Freedom of expression (Article 39)  
• Freedom of assembly and association with other persons (Article 

40)  
• Right to freedom of movement (Article 41)  
• Prohibition of discrimination (Article 42)  
• Right to acquire and own immovable property (Article 43)  
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• Prohibition of dispossession and expropriation (Article 44) 
Importantly, any person who alleges that any of his or her rights 
in this Chapter have been, are being or are likely to be violated in 
any State, can apply to a High Court in that State for redress. 

 
 A High Court has original jurisdiction to hear and determine any 
application made to it in pursuance of this section and may make 
orders, issue writs and give directions so as to enforce or secure the 
enforcement, within that State, of any right to which the person making 
the application is entitled to under this Chapter. Chapter II of the 
Constitution outlines the State’s duties in respect of certain social 
economic rights: Section 17 requires the State to direct its policies 
towards ensuring that:  

•  There are adequate medical and health facilities for all persons; 
 •  Children and young persons are protected against any 

exploitation whatsoever, and against moral and material neglect;  
•  The evolution and promotion of family life is encouraged.  

Section 18 requires the State to direct its policies towards 
ensuring that:  

•  There are equal and adequate educational opportunities at all 
levels;  

•  Illiteracy is eradicated;  
•  Where practicable, free, compulsory and universal primary, 

secondary and university education is provided; and 
•  Where practicable, adult literacy programmes are provided.  

 
The Child Rights Act (CRA) 2003 

This Act seeks to set out the rights and responsibilities of the child in 
Nigeria and provides for a system of child Justice Administration and 
the care and supervision of children, amongst other things. Within the 
context of such a mandate, therefore, the Act has been divided into 
twenty-four parts and eleven schedules. The various parts address 
broadly rights and responsibilities, protection and welfare of children, 
duties and responsibilities of government, institutions for children, as 
well as other miscellaneous matters. In terms of contents, the Nigerian 
Child Rights Act borrowed a leaf from the UN CRC and the OAU Charter 
in respect of the guiding principles for the promotion and protection of 
the rights of children. 
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Under sections 1-2 (Part I), the Act provides that the best 
interest of the child shall be of primary or paramount consideration in 
all actions to be undertaken whether by an individual, public or private 
body, institutions or service, court of law or administrative or legislative 
authority. Further, the Act provides that necessary protection and care 
shall be given to the child for his/her well-being, taking into account the 
rights and duties of the child’s parents, legal guardians and other 
bodies legally responsible for the child. 

Part II (Sections 3-20) of the Act provides for the rights and 
responsibilities of a child in Nigeria. Accordingly, it entrenches the 
fundamental rights of the child, among which are, the rights to survival 
and development, to a name, to freedom of association and peaceful 
assembly, to freedom of thought, conscience and religion, to private 
and family life, to freedom of movement, to freedom from 
discrimination, to dignity of the child, to leisure, recreation and cultural 
activities, to health and health care services, to parental care, 
protection and maintenance, to free, compulsory and universal primary 
education, as well as encouragement of the child to attend and 
complete secondary education. The Act also guarantees the right to 
special protection measures for a child in need of such protection as is 
appropriate to his/her physical, social, economic, emotional and mental 
needs and under conditions which ensure his/her dignity, promote the 
child’s self-reliance and active participation in the affairs of the 
community, as well as the provision to a child with such assistance and 
facilities necessary for the child’s education, training, employment, 
rehabilitation and recreational opportunities in a manner conducive to 
the child’s overall development. Further, the right of an unborn to 
protection against any harm or injury caused willfully, recklessly, 
negligently or through neglect before, during or after the birth of that 
child; and to benefit from the estate of the deceased parents if any one 
of them dies intestate, having survived any one of them. Furthermore, 
the Act provides for the contractual right of a child only for necessaries, 
and any contract entered into by a child below the age of legal majority, 
that is, 18 years, for repayment of money lent or for payment of goods 
supplied, shall be void. Section 19 provides that subject to age, ability 
and other legal limitations, every child in Nigeria shall work towards the 
cohesion of his/her family and community; respect his/her parents and 
elders at all times and assist them in case of need; serve the Federal 
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Republic of Nigeria by placing physical and intellectual abilities at 
service; contribute to the moral well- being of the society; preserve and 
strengthen social and national solidarity, the independence and 
integrity of Nigeria, the solidarity and achievement of Nigerian, African 
and World unity, peace, security, freedom, equality and justice for all 
persons; and to relate with other members of the society, with 
different cultural values in the spirit of tolerance, dialogue and 
consultation. 

The duty to provide the necessary guidance, discipline, 
education and training for the child in one’s care in order to secure the 
necessary assimilation, appreciation and observance of the Child’s 
responsibilities (mentioned above) lies on every parent, guardian, 
institution, persons and authority responsible for the care, 
maintenance, upbringing, education, training, socialisation, 
employment and rehabilitation of the child. 

Part Ill (sections 21-40) of the CRA provides for the protection 
of the rights of the child through the prohibition of: child marriage, 
child betrothal, infliction of tattoos and skin marks, exposure to use, 
production, trafficking, (for drugs and psychotropic substances), use of 
children in any criminal activity, abduction and unlawful removal and 
transfer of a child from lawful custody, forced, exploitative or 
hazardous child labour, including outlawry of employment of children 
as domestic helps outside their own home or family environment, 
buying, selling, hiring or otherwise dealing in children for the purpose 
of hawking, begging for alms, prostitution, unlawful sexual intercourse, 
other forms of sexual abuse and exploitation prejudicial to the welfare 
of the child. 

Further, the Act prohibits recruitment of children into the 
Armed Forces of Nigeria, and importation of harmful publication which 
portray information such as the commission of crimes, acts of violence, 
obscene, immoral and indecent representations which tends to corrupt 
or deprave a child; whilst the Act further preserves the continued 
application of all criminal law provisions securing the protection of the 
born or unborn child. 

Part IV (sections 41-49) of the Act provides for additional 
protection through civil and welfare proceedings. Thus, it makes 
provisions for securing assessment orders in relation to the 
ascertainment of state of health or development of, or the way in 
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which the child has been treated, with a view to enabling a 
determination as to whether the child is suffering or is likely to suffer 
significant harm, and to this end, the appropriate authority may secure 
an order from the family court for emergency protection of children 
where and when necessary. The Act additionally imposes duties on a 
State government to safeguard or promote the welfare of any child in 
danger or suspected to be in danger of suffering significant harm within 
its jurisdiction. 

Part V (Sections 50-52) empowers a Child Development or 
Police Officer or any other authorised person to bring a child in need of 
care and protection before a court for a corrective order, if he has 
reasonable grounds for believing that the child is an orphan or is 
deserted by his relatives, neglected, ill-treated or battered by his parent 
or guardian or custodian, or found destitute, wandering, homeless, or 
surviving parent undergoing imprisonment, mentally disordered, or 
otherwise severally handicapped; or found begging for alms, in 
company of a reputed/common thief or prostitute, or otherwise 
beyond parental control or exposed to moral or physical danger. 
            Part VI (Sections 53-62) provides for the making of care and 
supervision orders which are designed to place children in need of care 
and protection in the care of a designated person, appropriate 
authority or state government for the purpose of safeguarding or 
promoting the welfare of the child. The Supervision Orders may include 
Education Supervision Orders. 

Part VII (Sections 63-67) empowers the Court to give direction 
or order for the use of scientific tests, including blood tests, to ascertain 
whether the tests show that a party to any civil proceedings is or is not 
the father or mother of that person; and for the taking of blood or 
other samples from that person, the mother or father or any party 
alleged to be the father or mother of that person or from any two of 
those persons, The person responsible for carrying out blood tests 
taken for the purpose of determining the maternity or paternity of the 
person in the proceedings, shall make a report to the court stating the 
result of the tests, and indicating whether the party to whom the report 
relates is or is not the father or mother of the person whose paternity 
or maternity, as the case may be, is to be determined, and the value, if 
any, of such a result. The report shall be received by the court as 
evidence in the proceedings of the matters stated in the report. 
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Consent is required to be obtained from any person responsible for the 
child or the legal guardian if the child is under sixteen years, or is 
mentally retarded, or is incapable of understanding the nature and 
purpose of the scientific tests before such a scientific sample is taken 
from him or her. The appropriate minister is empowered by the Act to 
regulate the taking, identification and transporting of the scientific 
samples. 

Part VIII (Sections 68-81) deals with possession and custody of 
children, within the context of the acquisition of parental or quasi-
parental authority over children. Where the father and mother of a 
child were not married to each other at the time of the birth of the 
child, the family court established under section 153 of this Act may on 
the application of the father or mother, order that he or she shall have 
parental responsibility for the child, or the father and mother may by 
agreement have joint parental responsibility for the child. 

The fact that a person has, or does not have, parental 
responsibility for a child shall not affect any obligation which he may 
have in relation to the child, including a statutory duty to maintain the 
child. The court may make an order as it may deem fit to ensure that 
the child is brought up in the religion in which the parent requires the 
child to be brought up, on the application by the parent for the 
production or custody of a child if it is of the opinion, that the parent 
ought not to have the custody of the child, and that the child is being 
brought up in a different religion other than that in which the parent 
has brought up the child. 

Part IX (Sections 82-92) provides for guardianship of children, 
which is also another way of acquiring parental responsibility for the 
child. The parents of a child shall have guardianship of the child and, in 
the event of the death of a parent; the surviving parent shall be the 
guardian of the child. Where the parents of a child are not fit to be 
guardians of a child jointly or severally, the court shall, on application of 
a member of the family or an appropriate authority, appoint a person 
to be a joint guardian with the parent (s) of the child. Part X (Sections 
93-99) deals with ward-ship, which is a device by which a child is made 
a ward of court, notwithstanding that the child continues to remain 
with his parents or under the supervision of a child development officer 
or some other authority. 
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Part Xl (Sections 100 -124) provides for fostering of children 
who are abandoned by their parents, or where an orphaned child is 
deserted by his relatives, or voluntarily presented by his relatives for 
fostering, or where neglected or ill-treated by the person having care 
and custody of him; or has a parent or guardian who does not or cannot 
exercise proper guidance over him; or is found destitute or is found 
wandering, has no home or settled place of abode, is on the streets or 
other public place, or has no visible means of subsistence. The court 
may dispense with any consent required if it is satisfied that the person 
whose consent would have been required has abandoned, neglected or 
persistently ill-treated the child; or cannot be found or is incapable of 
giving his consent or is unreasonably withholding his consent. 
Furthermore, the Act prohibits the following acts: receiving money or 
reward as inducement to foster a child; the taking or sending of a 
fostered child out of jurisdiction or Nigeria; withdrawal of a child from 
the care of the applicant without the leave of the court. 

Part XII (Sections 125-148) provides for adoption, with the 
establishment of adoption service nationally and clear specifications for 
the mechanisms and procedure for adoption, including a well-
articulated in built monitoring mechanism, which has led to restrictions 
on inter-state adoptions. A child may be adopted if the parent(s) or 
guardian consents to the adoption; or the child is abandoned, 
neglected or persistently abused or ill-treated, and there are 
compelling reasons in the interest of the child why he should be 
adopted. A court order allowing the adoption of a child may be granted 
to: a married couple where each of them has attained the age of 
twenty-five years, and they are jointly authorised by order to adopt a 
child; or a married person who has obtained the consent of his spouse; 
or a single person of thirty-five years old provided that the child to be 
adopted is of the same sex as the person adopting; and that in all the 
above cases, the adopter (s) shall be persons found to be suitable to 
adopt the child in question by the appropriate investigating officers. 

The CRA provides for the establishment of the Family Court, 
Child Minding or Day Care Centres and Allied Homes under Parts XIII to 
XIX (Sections 149-203). Under part XIII of the Act, the Family Court, 
which will operate at the High Court and Magisterial levels, has been 
vested with the jurisdiction to hear all cases in which the existence of a 
legal right, power, duty, liability, privilege, interest, obligation or claim 
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in respect of a child is in issue, and any criminal proceeding relating to 
any offence committed by a child. The court is constrained in all 
proceedings to be guided by the “principle of conciliation of the 
parties” involved or likely to be affected by the results of the 
proceedings including the parents or guardians of the child. 

Part XV (Sections 171-185) provides for State Government 
support for children and families, including the provision of a range of 
services appropriate of the welfare and upbringing needs of children 
including further accommodation and maintenance for children looked 
after by it, as well as provision of advice and assistance for certain 
categories of children. 

Much along the principle of creation of institutions for servicing 
the needs and welfare of the child, the Act, under Part XVI (Sections 
186-190), provides for the establishment, registration, regulation and 
monitoring of Community Homes; Part XVII (Sections 191-194) similarly 
provides for Voluntary homes and Voluntary Organisations; Part XVIII 
(Sections 195-197) of the Act provide for Registered Children’s Homes, 
while Part XIX (Sections 198 to 203) provides for the supervisory 
functions and responsibilities of the minister having responsibility for 
children in relation to the various children’s Homes, which includes 
monitoring, provision of financial support, research and returns of 
information on the activities of these homes. 

Part XX (Sections 204-238) of the Act provides for Child Justice 
Administration, which will now replace the Juvenile Justice 
Administration, which has been in existence for several decades in 
Nigeria. The provisions in this part prohibit the subjection of any child 
to the criminal justice process, and guarantees the due process to any 
child subjected to the Child Justice system under the Act at all stages of 
investigation, adjudication, and disposition of the child. In this regard, 
the Act has sought to apply (the principles contained in the UN 
Standard Minimum Rules for the Administration of Juvenile Justice 
(otherwise known as the Beijing Rules) in Child Justice Administration in 
Nigeria. 

The functions of the Committee, among others, are to initiate 
actions that shall ensure the observance and popularisation of the 
rights and welfare of the child as provided for in the Act, the UN 
Convention on the Rights of the Child, the OAU Charter on the Rights 
and Welfare of the Child, the Dakar Consensus and National 
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Programme of Action, the Declaration of the World Summit for 
Children, and such other international instruments relating to children 
to which Nigeria is a signatory; continually keep under review, the state 
of implementation of the rights of the child; prepare and submit 
periodic reports on the state of implementation of the rights of the 
child to the Federal Government, African Union, ECOWAS and the 
United Nations. 

Finally, Part XXIV (Sections 272-279) of the Act variously 
provides for service of documents, supremacy of the provisions of the 
Act over those of all other laws relating to children in cases of 
inconsistency, interpretation and citation of the Act. The Act has eleven 
Schedules which contain rules for regulating the functioning and 
management of the various mechanisms and institutions created under 
the Act. The Child Rights Act provides for a ten-year sentence for the 
trafficking. 

 
Impediments to the child’s right Act  

The provisions of the CRA supersede all other legislation that has a 
bearing on the rights of the child. Although the CRA was passed at 
Federal level, it is only effective if State Assemblies also enact it. 
Accordingly, States are expected to formally adopt and adapt the CRA 
into State law. This is because the Nigerian Constitution gives States 
exclusive responsibility and jurisdiction to make laws on issues of child 
rights protection. State laws inimical to the rights of the child should be 
amended or annulled to conform to the CRA and the CRC. The CRA has 
been promulgated into law in 26 of the country’s 36 States these 
include Abia, Akwa Ibom, Anambra, Benue, Cross River, Delta, Ebonyi, 
Edo, Ekiti, , FCT, Imo, Jigawa, Kogi, Kwara, Lagos, Nassarawa, Niger, 
Ogun, Ondo, Osun, Oyo, Plateau, Rivers, Taraba among others and the 
Federal Capital Territory  

Also, despite the lofty efforts of the Nigerian government 
towards the implementation and compliance of the child’s right law, 
there are various impediments such as Political reason;  Protest by 
supreme council for sharia in Nigeria, Gender discrimination,  
Protection from abuse, Access to education, child labor, religious 
practices, and cultural practices, such as early marriage and female 
genital mutilation. 

 



Stella Olabisi Oladeji                                                                                  61 

 

Conclusion  

This paper has examined the efforts of the Nigerian government in the 
implementation and compliance towards the protection of child rights 
in Nigeria. The Child Rights Act 2003 was examined. It was established 
that the compliance among the states in Nigeria is no total, handful 
numbers of states have not implemented the laws. Also, the other 
impediments were highlighted.  
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Abstract 

The role of  schools is critical in the effective inculcation of democratic 

values in learners worldwide. This study was necessitated by the 

continual abuse of democratic values by school leavers in Shamva 

District, Zimbabwe. Such continued abuses make one wonder if schools 

really inculcate democratic values among learners as enshrined in the 

Zimbabwe school curriculum .The study used a qualitative approach. A 

case study design was adopted with a population of all the school 

heads, teachers and students in all the primary school in Shamva 

District, Zimbabwe.Three primary schools in Shamva District were 

conveniently selected for this study. A sample of three school heads, 

three deputy heads, nine teachers, five school leavers and prefects 

selected purposively. Interviews, focus groups and document reviews 

generated data.The study revealed that teachers had difficulties in 

interpreting the curriculum on democratic values; teachers’ allegiance 

to the politics of the day hampered inculcation of real democratic 

values; support and monitoring from education department was not 

effective and lack of a framework to guide teachers on teaching 

democratic values. The study recommended among others that policies 
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should be put in place to enable them teach democratic values without 

fear or favour. Ministry of Primary and Secondary should provide 

support with a clear framework and monitor the inculcation of 

democratic values in schools.  

 

Keyterms: Democratic Values, Curriculum, Inculcation, Monitoring, 
Learner. 

 
Introduction  

The role of  schools is critical for effective inculcation of democratic 
values in learners the  world over. The effectiveness of schools in this 
regard should be reflected through the school leavers in the 
communities they reside in. In Zimbabwe, the 1982 and the 2015 to 
2022 syllabi and the primary and secondary curriculum framework 
empower schools to promote the inculcation of democratic values as 
enshrined in the 2013 national constitution. Democratic values are 
values of common good, liberty, justice, truth, patriotism, popular 
sovereignty, life, equality, diversity, pursuit of happiness, and rule of 
law (UShistory,2014; Alvaro and Vredevoogd, 2001; Jasay, 2002; 
Subba, 2014). Despite the inclusion of a curriculum that can be used to 
promote democratic values in schools, Zimbabwean communities are 
still engulfed in social injustices and political upheavals. This paper 
explores the reasons why primary schools in Shamva District in 
Mashonaland central in Zimbabwe have failed to inculcate democratic 
values among learners thus plunging the district into social injustices 
and political intolerance. Among those who commit abuse of 
democratic values are school leavers. This makes one wonder whether 
schools in Shamva District play their role in inculcating democratic 
values of justice, equality and liberty.   

This study was underpinned by theories of curriculum 
implementation propounded by Rogan and Grayson (2003) and 
Reconstructionism propounded by Brameld Theodre (Conrad ,2016; 
and Lynch ,2016). Rogan and Grayson theory focuses on the learning 
environment as the center of analysis. This is so, because the learning 
environment is where learners, teachers, curriculum and educational 
resources meet. This, however, does not sideline the significance of 
administrative and governance levels as critical pivots in curriculum 
implementation (Rogan & Grayson, 2003). The theory was relevant in 
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this study because it focuses on the strengths of various educational 
components present in the education system, such as teachers, 
learners and the school environment, in the implementation of 
curriculum. For the curriculum to be effectively implemented, teachers 
should be well trained, learners should be willing to learn and the 
school should provide a conducive environment. The study used the 
three construct to assess the current situation on the role of primary 
schools in promoting democratic values in Shamva District. The theory, 
however, is silent on inclusion of content in curriculum and it was 
therefore used in conjunction with Reconstructionism.  

The theory of reconstructionism is concerned more of inclusion 
of democratic values in the curriculum and demands that the 
democratic values be taught in schools. The theory emphasizes 
addressing of a social question and a quest to create a better society. 
Reconstructionist educators focus on a curriculum that highlights social 
reform as the aim of education. It is a philosophy of values and 
purposes, with a democratically empowered world civilization as the 
central goal of education. The theory further takes education as the 
means of preparing people for creating a new social order. To the 
reconstructionist, curriculum focuses on student experiences and 
taking social action on real problems such as violence, terrorism and 
inequality. The theory in addition advocates for strategies for dealing 
with controversial issues and bringing the world into the classroom. The 
thrust of this theory therefore, is that because leaders are the product 
of schools, schools should provide a curriculum that fosters their 
development.  In this study, the two theories complemented each 
other in guiding this study on understanding the situation in primary 
schools in line with their role to promote democratic values of liberty, 
justice and equality in Shamva District.  

Bafaneli and Setibi (2015); Alvaro and Vredevoogd, (2001) 
viewed democratic values as fundamental principles and standards 
which direct actions to live democratically. Democratic values should 
allow justice to prevail. For justice to prevail, individuals should exercise 
their liberty without unnecessary hindrance. This should happen where 
citizens regard each other as equals and hence deserving respect from 
one another. In the school, it is not sufficient merely to affirm 
democratic values in the curriculum but that it is imperative that they 
be debated regarding their practical implications in the classroom. This 
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calls for involvement of teachers in forums that help in understanding 
these values and how they could be interpreted and implemented 
(Joldersma, 2011 in Ferreira & Schulze, 2014). In contrast however, 
Botha, Joubert and Hugo’s (2016) study in South Africa, found that 
learners had a positive attitude towards democratic values and they 
expected adults to put them into practice. This leaves teachers with a 
task to ensure that democratic values are implemented as learners are 
ready for their implementation. 

Community interference as noted in China and Rwanda created 
challenges in advancing democratic values in these respective 
countries. The socialist experience in China limited the teachers from 
exercising their role on implementation of democratic values. On the 
other hand, in Rwanda, contention over what content of curriculum in 
line with inculcation of democratic values is to be included was noted. 
This delayed the effective implementation of democratic values in that 
country (Liu, 1998; Berghof Foundation, 2012; Hilker, 2010). Zimbabwe 
remains engulfed with some socialist remnants through its look east 
policy and once adopted scientific socialism and as a result may be 
found having difficulties in implementing democratic values like its 
major ally already propounded by Liu(ibid). 

Globally schools are being used as a vehicle to inculcate 
democratic values among learners. According to Tibbitts (2015), 
teachers in Australian schools are involved in the process of curriculum 
development for democratic values. This inclusion of teachers in the 
curriculum development process of democratic values, has created an 
ownership mentality amongst teachers and as a result teachers support 
democratic values implementation in schools. Where teachers are 
informed and included in making decision on curriculum issues they 
become empowered to implement the curriculum at hand (Rogan & 
Grayson, 2003).  Studies carried out in Leeds and Scottish primary 
schools by Flecknoe (2009) and Education for Citizenship (2009), 

established that schools play a big role in instilling democratic values in 
learners. Results from those studies show that the schools were able to 
play their role; hence learners were able to value other people’s views 
and contributions. Learners were also able to respect different beliefs 
and participated effectively in an inclusive culture (Flecknoe, 2009; 
Education for Citizenship, 2009). 
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In Zimbabwe, events before, during and after elections are 
usually characterized by abuses of democratic values. This ugly feature 
appears across the country during election periods. In particular, 
Shamva District, situated in Mashonaland Central, has witnessed some 
of the worst abuses of democratic values. Civilians are tortured, 
injured, murdered or rendered destitute by arson in political activities 
(Zimbabwe Human Rights NGO Forum, 2013, 2004; Dodo, Nsenduluka 

& Kasanda, 2016). Intra and inter-party violence remains a major 
feature in the political environment in Zimbabwe. The need to control 
political party’s activities, succession politics and the desire to win 
elections were some of the highlighted driving factors (The 

Zimbabwean, 2017; The Chronicle, 2017; Bulawayo24 Press, 2017; 
Wigmore-Shepherd, 2014; Hungwe, 2013; Ndlovu, 2014; Sims, 2015; 
Ndlovu, 2017). The major questions which come to mind are - why 
abuse of democratic values occurs in countries such as Zimbabwe in 
particular? Are schools playing their part in promoting democratic 
values among learners? Surprisingly, amongst those abusing 
democratic values are school leavers (Croke, Grossman, Larreguy & 
Marshall, 2014). One would not expect people with considerably 
schooling to behave in that way, if schools had inculcated democratic 
values in them.  

At independence in 1980, the Zimbabwean government made 
radical curriculum changes from the colonial education which seemed 
to neglect the teaching of democratic values. Among the many subjects 
that were introduced was Social Studies (Zvobgo, 1996). According to 
Banks (1990) and Chinoda (1986), Social Studies is a powerful subject 
that can enhance the inculcation of democratic values in primary 
schools. The old 1982 Social studies and new 2015-2022 syllabi Heritage 
and Social Studies reflect democratic values content. In the same vein, 
the 2013 Zimbabwean constitution reflects quite a lot on democratic 
values. The Preamble for example highlights that: 

We people of Zimbabwe, United in our Diversity by our common 

desire for freedom, justice and equality and our heroic 

resistance to colonialism, racism and all forms of domination 

and oppression…recognizing the need to entrench democracy, 

good, transparent and accountable governance and rule of 

law…reaffirming our commitment to upholding and defending 
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fundamental rights and freedoms…cherishing freedom, 

equality, peace, justice, tolerance, prosperity (p-15). 

 
The Nziramasanga Commission (1999) observed that democratic values 
were not being adequately taught in primary schools in Zimbabwe. The 
Commission reported that education should be used as an essential 
tool for the inculcation of these values in learners. The commission 
highlighted that vandalism; violence and indiscipline in schools and 
society are a result of lack of democratic values which should be 
developed through the formal education process. The commission thus 
recommended support for schools to promote democratic values 
among learners. Despite the inclusion of democratic values curriculum 
and the constitution, acts of social injustices and political intolerance 
continue unabated in the Shamva District in Mashonaland Central of 
Zimbabwe. The question that comes to mind once again is – do primary 
schools in the district play their part in promoting democratic values 
among learners? The paper thus explores the reasons as to why 
primary schools in Shamva District may not be effective in inculcating 
democratic values among learners.  
 

Problem Statement  

Despite the fact that democratic values are enshrined in the national 
constitution and the school curriculum in Zimbabwe, Shamva District 
is engulfed in social injustices and political intolerance, which might 
lead to a conclusion that schools in the district have not been effective 
in inculcating democratic values in learners. The perpetrators of abuse 
of democratic values are, school leavers. Abuse of democratic values 
threatens peace, stability and development. It is against this backdrop 
that the paper explores factors that might affect the primary schools 
in Shamva District to effectively inculcate democratic values in 
learners.   
 

Research Questions  

The study was guided by the following research questions: 

• What are the views of teachers and learners on democratic 
values in Shamva District of Zimbabwe? 

• What are the challenges confronting teachers in inculcating 
democratic values in Shamva District primary schools? 
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• Which strategies can effectively promote democratic values in 
Shamva District primary schools? 

 

Methodology 

Using a qualitative approach and a case study design, the study was 
located in the interpretive paradigm. Zukauskas, Vveinhardt and 
Andriukaitiene (2018) posit that interpretivism paradigm is the way 
human beings attempt to make sense of the world. The concern is to 
understand fundamental meanings attached to social phenomena by 
interpreting participants’ views and understanding their environments 
(Creswell, 2014; Luggya, 2019). All the primary schools in Shamva 
District, comprised the population for the study.  Three primary schools 
in Shamva District were conveniently selected for this study.A sample 
of three school heads, three deputy heads, nine teachers, five school 
leavers and 15 prefects was selected purposively. Interviews, focus 
groups and document reviews generated data. Data were coded, 
categorised and thematically analysed. Credibility and trustworthiness 
of the study were ensured through ‘member-checking, where 
participants determined the accuracy of the findings. Ethical issues 
were addressed by ensuring anonymity and consent for the participants 
and by keeping their information confidential.  
 

Findings and Discussions 

Findings emanated from three themes, namely, teachers and learners’ 
views on democratic values, challenges teachers face in inculcating 
democratic values among learners and strategies for effective 
promotion of democratic values in schools.  
 

Teachers and Learners’ Views on Democratic Values in Shamva 

District primary schools 

A question about the views on democratic values was put to teachers 
and learners. For teachers, the study found that although most of them 
had a positive view towards democratic values, in practice, they were 
not promoting them (democratic values) in schools. This is so because 
they had challenges in interpreting the syllabus on democratic values. 
Furthermore, the community was not supportive with regards to 
teaching democratic values. Teachers were of the view that inculcation 
of democratic values in primary schools was not feasible because both 
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teachers and the community were not ready. There was a feeling 
among teachers that they needed workshops or empowerment 
programs to help them inculcate democratic values among learners. 
Teachers also indicated that their views are not considered when it 
comes to curriculum development. For example, teacher 3 from school 
3 (T.3.3.) had this to say:  

“It is not practical teaching democratic values at this school 

because of politics…. this area is dominated by political 

leaders……. we are not free in some areas we want to teach…… 

we need a workshop to address these issues……some topics in 

our curriculum are not friendly to certain political parties……. 

some topics seem to be against what other political parties 

do…. without democracy we will never develop…. there is no 

way we can teach when there are people watching us from the 

community…. we need democracy……at the same time…we 

want our inputs to be considered in the curriculum development 

process…. not to impose everything from above”. 

When the same question was posed to learners and their prefects, their 
responses more or less collaborated the responses from the teachers. 
One would get a sense that democratic values were not being practiced 
in the primary schools of Shamva District. For example, learner number 
4 from school 2 (L 4.2.) had the following response: 

“But what are democratic values? teachers are beating us every 

time we come late to school, fail our class works……we are not 

free to say how we want the school to be run…. when we elect 

our leaders, school management replaces them with their 

favorite learners……. for me ... …I no longer participate in the 

school elections….at home it is even worse…. our parents 

cannot listen to our ideas……they are always right…. we still 

being beaten at home, shouted at by our parents…. I think 

democratic values are being practiced elsewhere but not here”.  

The following are responses from the prefects: 
Prefect 2: 

“When I am reporting an issue to school management. I want to 

be listened to so that I am able to control others as a prefect…. I 

want to be treated fairly…. I need our proposals from learners 

to be taken seriously by the school management…. I want to 

feel like a normal human being”. 
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Prefect 4 pointed out the following:  
“For example we do not want learners sent home due to failure 

to pay fees, we feel they should talk to our parents because 

when we are sent home, we are left behind because our 

counterparts whose parents can afford to pay continue learning 

during our absence…. the school has not listened to this 

demand… learners are sent home because of school fees and 

they lose in the process…. we also want to be respected; At this 

school we don’t make rules, teachers do, and they hand the 

rules to us”. 

 
The finding on the question posed to teachers might be as a result of 
the lack of a clear understanding of what constitutes democratic values 
and how best to implement democratic values in schools. Community 
interference as stimulated by political polarization is not ruled out. The 
sentiments align with Joldersma (2011) in Ferreira & Schulze (2014) in 
the South African experience where teachers, despite having the 
materials for promoting democratic values in schools, they also needed 
help in interpreting the materials to advance democratic values. 
Teachers need regular workshops to take them through on how to use 
these materials, for example content on democratic values. The finding 
is also consistent with Tibbitts (2015), that the inclusion of teachers in 
the curriculum development process of democratic values creates 
ownership mentality amongst teachers and as a result teachers support 
democratic values implementation in schools. The help needed in the 
Zimbabwean experience extends to the community which the 
respondents felt were not ready to allow the schools do their role freely 
without interference if the promotion of democratic values was to be 
realized. Community interference in Shamva District schools is similar 
to the Chinese Socialism experience, where teachers indicated that 
they faced challenges with the community in advancing democratic 
values (Liu, 1998) hence the need for support to align the communities 
through workshops or national campaigns towards promotion of 
democratic values in schools. Communities need to know that allowing 
democratic values to flourish is good for everyone. In Rwanda, 
contention over content of curriculum in line with inculcation of 
democratic values was also noted. This delayed the effective 
implementation of democratic values in that country (Berghof 
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Foundation, 2012; Hilker, 2010) 
As mentioned already, the responses from learners confirm 

that very little is going on with regards to democratic values in the 
primary schools of Shamva District. Teachers are not allowing 
democratic processes like election of learner representatives unfold in 
a fair manner.  Learners expected school authorities and peers to 
respect them and involve them in decision making. Prefects expected 
school management to allow them to have an input in the running of 
the school. They wanted to be respected as learner representatives by 
school authorities. Learners wanted to be treated fairly as equal 
partners in the school and they did not want to be disadvantaged in 
terms of resource allocation and learning time. This finding is in line 
with what Botha, Joubert and Hugo’s (2016) study found that learners 
had a positive attitude towards democratic values however they 
expected adults to put them in practice. Content on democratic values 
is highly regarded as sensitive by social reconstructionist theorists, like 
Brameld Theodre – certain political minds may not be comfortable 
with. However, as Conrad (2016) and Lynch (2016) argue, democratic 
values have to be taught in schools if society is to enjoy peace and 
realize meaningful development. 
 

Challenges confronting teachers in inculcating democratic values in 

schools in Shamva District, Zimbabwe 

When a question was posed to participants whether there were 
challenges in inculcating democratic values in schools, there was 
consensus that indeed there are challenges in promoting democratic 
values in schools. Heads of schools and teachers gave a range of 
challenges in the way to effectively inculcate democratic values 
among learners. For example, head of school 1 (HSC1) had the 
following to say: 

“we know the positive spinoffs accruing from learners 

internalizing                democratic values……however we as 

schools……we do not have the  necessary knowledge ……we 

need workshops to  take us through the content on democratic 

values…..we look forward for your findings so that we can 

have a guide……there are so many textbooks on democratic 

values….but each textbook has its own content……we as 

schools, we are  left with the dilemma of choosing the 
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textbook with the right content……the syllabus also needs to 

be streamlined”.  

One teacher, T.3.3. lamented: 
“we as teachers at times we become hopeless and 

helpless….we are not on the same page with the communities 

when it comes to democratic values….families are preaching 

different things to their children contrary to  democratic 

values…….children do not have space to speak out on that 

affect them…..parents would not allow this to 

happen…..parents are  involved in social injustices and political 

violence in their communities….things we teach against…….so 

these dynamics make  promoting democratic values in our 

schools very challenging”. 

 
With the learners, they found school management hypocrites. School 
management seemed to preach democratic values yet it was not 
practicing these values. One prefect, Prefect11 from focus group 2 
mentioned the following: 

“we always take issues from learners to be addressed…but 

those in authority will    not listen to them……. learners elect 

their representatives but those in authority      will always 

replace them with their favorite learners……this is not     

fair…we feel we need to be respected cannot impose on us 

representatives we did not   elect…as long as management 

continues to do this, learners will not take democratic values 

seriously”. 

 
One school leaver responded: 

“here in communities…. political leaders leave large…they are 

like demi      gods…if you do not follow their political ideology…. 

you are an enemy... and     they deal with you severely……there 

is no freedom of speech and those with   no resources are down 

trodden….so we cannot practice even the little     democratic 

values we learn from schools”.  

 

 The responses from participants, clearly indicate that there was a 
philosophical conflict between the schools and the community as well 
as between school authorities and learners. The responses show that 
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selection of leaders undermined the practice of democratic values. The 
other challenge was suspicion between the community and school on 
what constitute correct, formal content that is not perceived as 
advancing the goals of particular political parties. In addition, school 
leavers appeared to have been socialized into this culture by the 
schools’ democratic tones. This in a view created a challenge where 
inculcation of democratic values would be difficult. This is far in 
contrast to the expectations of learners who expect schools to be 
centres of excellence in inculcation of democratic values as well as the 
thrust of reconstructionism, which is one of the theories guiding this 
study( Botha, Joubert and Hugo ,2016 Conrad ;2016 ; Lynch ,2016) The 
findings are also in line with Rogan and Grayson’s (2003) theory of 
curriculum implementation where they argue that for any curriculum to 
be successfully implemented, schools as centers of learning should 
create a conducive environment for teaching and learning to take place. 
Schools should be given the necessary support and resources to 
implement the curriculum. Schools should have teachers trained in the 
curriculum and should have ongoing workshops/re-fresher courses in 
the curriculum to stay abreast with the content. As mentioned by one 
of the prefects, school management should practice what they preach. 
They cannot scuffle the freedoms and liberties of learners. Even if the 
outcomes of the democratic processes by learners like electing 
learners’ representatives are not in line with their (management) pre-
conceived expectations, the will of the learners should prevail. If school 
management does not allow learners’ democratic processes, it would 
be contrary to what Bafaneli and Setibi (2015) Alvaro and Vredevoogd, 
(2001) state that for justice to prevail, individuals should exercise their 
liberty without unnecessary hindrance and that citizens should regard 
each other as equals and hence deserving respect from one another. 
 Responses from school leavers show that political leaders in the 
communities, tramp on individual freedoms as long as individuals do 
not support their (political leaders) political ideology. It should be 
noted that learners spend most of their time in school when their age 
is set to acquire new culture. It is at this stage that control and 
dominance are more likely to be socialized in school leavers by school 
authorities through management of resources, methodology and 
allocation of duties. This culture is more likely to continue in the 
various communities when school leavers leave school. The school 
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leavers could be obsessed with the need for power and control to an 
extent that their participation in political activities could be tilted 
towards abuse of democratic values. This may be seen to be consistent 
with Wigmore-Shepherd (2014); Hungwe (2013); Sims (2015) and 
Ndlovu (2017) when they posit that the need to control political party’s 
activities, succession politics and the desire to win elections were some 
of the highlighted driving factors for political leaders to disregard 
democratic values. Political leaders in communities are a stumbling 
block for effective democratic values in communities. This could be the 
reason why Shamva District is engulfed in social injustices and political 
intolerance.  
 
Strategies for effective promotion of democratic values in schools.  

A question was put to participants as to what should be done to ensure 
that effective promotion of democratic values is carried out in schools. 
Various suggestions were put forth by various participants. For heads of 
schools and teachers, their suggestions inclined more towards support 
and resources – support from both the Ministry of Primary and 
Secondary Education and parents. One head of school from school 1 – 
HSC1had the following to say: 

“we all know the critical part democratic values play in 

society…..however for schools to promote these values…..we 

need support from the Ministry…..we need a proper curriculum 

for these values……we need a specific prescribed guide for the 

content…..we need regular workshops for teachers so that they 

keep abreast with the issues affecting democratic values in the 

country…we need to be part of the curriculum development 

process….if these things are not addressed….I am sorry schools 

may not be the primary vehicle for promoting democratic 

values in society…..and this is unfortunate”. 

 
HSC3 lamented: 

“much as we may try our best to inculcate these values among 

learners….as long as communities and parents in particular are 

not behind the drive…. we are fighting a losing battle…. 

communities, in their own way should practice democratic 

values…. that is how our learners will see the importance of these 

values…. learners are a little bit confused….at school we teach 
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them these values…but in communities…. they see elders doing 

the opposite”. 

 
Prefect 6 had the following response to the question: 

“we need school management to respect our decisions as 

learners….as long as they do that…we are going to see that    

democratic values are important in society….  

 
The following is what one school leaver had to say regarding the 
question: 

“I think community members need to be educated and reminded 

about democratic values……. teaching democratic values should 

not be the responsibility of schools only……. communities should 

know the importance of   these values…. currently community 

leaders are doing the opposite of democratic values…that is why 

we have these social injustices”.  

 
The responses from the various participants indeed indicate that 
something has to be done in both the schools and communities for 
democratic values to take root in the Shamva district. Qualified 
teachers should not be found to be struggling to inculcate democratic 
values if a relevant frame work and a conducive environment are 
provided. These two should act as tools for effective implementation of 
democratic values. A frame work should guide on how to interpret an 
existing syllabus where these values are assumed to be contained. As 
Rogan and Grayson (2003) posit, for the curriculum to be effectively 
implemented, teachers should be well trained as well as being staff 
developed, and the school should provide a conducive environment, for 
example providing the necessary resources to teachers and learners. 
Schools should have the necessary resources and support from the 
Ministry of Primary and Secondary Education.Communities should be 
educated on democratic values as Reconstructionism by Brameld 
(Conrad (2016; Lynch ,2016) suggests, so as to solve a social question 
and to create a better society. Reconstructionist further takes 
education as the means of preparing people for creating a new social 
order. To the Reconstructionist, curriculum should take social action on 
real problems such as violence, terrorism and inequality. 
 



Dzavo, J.; Luggya, S.K & Tanga, M.                                                                                79 

 

Conclusion  
The situation in the primary schools of Shamva District is not conducive 
to inculcating democratic values among learners. The schools do not 
have adequate resources and a frame work on how to inculcate 
democratic values. Teachers had challenges in interpreting democratic 
values content. There was need for regular workshops for the teachers 
to reduce the knowledge gap on inculcation of democratic values. 
School management preach democratic values but do not practice 
them at school. There is a disjuncture between the schools and 
communities with regards to democratic values. They do not seem to 
have an idea of what democratic values are – there is rampant injustice 
going on in schools and in communities. The study was therefore 
important to try and address the challenges facing Shamva District in 
promoting democratic values among learners.  
 

Recommendations 

• Communities being stakeholders in the process, should be 
educated on the importance of democratic values. Schools should 
not work in isolation – they should work with the communities in 
promoting democratic values among learners. Teachers should be 
protected by legal instruments like policies to enable them to 
freely teach sensitive content. Parents need sensitization 
programs to make them aware of this important curriculum task. 

•  The challenge of knowledge gap require that teachers have staff 
development and any other possible help to empower them to 
articulate democratic values effectively. This also calls for a clear 
cut democratic values curriculum framework to assist teachers 
during their practice.  

• There is a need for learner participation in processes and 
application of issues that affect learners like rules formulation, 
adjudication of disciplinary issues as well the general learning 
practices. School management and teachers should not give 
wrong signals to learners – they should be seen to practice 
democratic values. They should take the decisions of learner 
representatives seriously. They should not flout the demands of 
the learners. This will create a buy-in for the learners who are 
also stakeholders in the whole process.  
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Abstract 

This study examined the influence of sources and types of funds on 

SMEs performance using economic and non-economic indicators. The 

objective was to identify the sources and types of funds accessible to 

SMEs; and to determine the influence of types of finance on SMEs 

performance. Primary data was gathered with interview-questionnaire 

consisting of 15 items from a population of 7012 and sample of 708 

SMEs. Three research questions raised were analyzed with frequency 

counts, and the hypothesis was tested using multiple regression analysis 

at 0.05 level of significance. The result shows a significant composite 

contribution of types of funds to SMEs performance (R
2
=0.063 or 6.3%, 

F=17.955, p ). The result also shows significant relative influence 

of long-term capital on SMEs performance (β=0.231, p=p.000). This 

implies it contributed 23.1% of SMEs performance.  However, the 

relative influence of short-term capital on SMEs performance was not 

significant (β=0.038, p=0.434, that is p>0.05). This implies the 

contribution of 3.8% is not significant statistically to influence SMEs 

performance. The study concluded that access to funds is related to 

SMEs performance and that access to long-term funds has greater 

influence on SMEs performance than shorter-term funds.  It was 

recommended that for long term funds for the sector, government 
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should encourage the development of Venture Capital Market for SMEs 

giving tax incentives to venture capitalists. 

 
Keywords:  Sources of Funds, SMEs Performance, Types of Funds, 

economic indicators, non-economic indicators. 
 

Introduction 

Scholars extol the potential of Small and Medium Enterprises (SMEs) to 
drive economic growth and catalyse socio-economic transformation. 
According to Beyene (2002), “the potentials are manifested in SMEs’ 
labor-intensive nature, income-generating possibilities, capital saving 
capacity, potential use of local resources and reliance on few imports, 
flexibility, innovativeness and strong linkages with the other sectors of 
the economy”. 

 In order to realize potential of being drivers of economic 
transformation, SMEs need to have access to funds. Funds are like 
blood in the body system (Inegbenebor, 2006); so they need access to 
the right sources and of right types of funds.  The expected effects on 
the economy, according to Miyslimi and Krisdale (2016), includes 
increase in national and regional output, job creation, economic 
diversity, ensuring competitive markets, countering poverty and 
welfare dependency. The expectation of these positive results made 
government in Nigeria to adopt SMEs as the primary development  
strategy. 
 Government interests were expressed through establishing a 
host of development financial schemes, among which were the 
Nigerian Bank for Commerce and Industries in 1973; the Small Scale 
Industries Credit Scheme in 1975; the Nigerian National Economic 
Reconstruction Fund in 1990, and the Small and Medium Enterprises 
Equity Investment Scheme in 2000, among others. All these aimed at 
propagating and promoting SMEs in Nigeria.  The result was that SMEs 
constituted over 93% of all enterprises in Nigeria (Central Bank of 
Nigeria CBN, 2003).  
 Despite the efforts of government, studies of SMEs 
development in Nigeria have revealed consistently poor performance in 
terms of impact on the economy and the poor performance  attributed 
mostly to “capital inadequacy” (Ade, 1995). Capital inadequacy means 
lack of access to appropriate sources or types of funds. This state of 
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affairs may have arisen because SMEs managers lack basic skills of 
financial management regarding sources and mix of funding types 
(Batjargal and Liu, 2016). 
  
Statement of the Problem 

The underpinnings of this study are that entrepreneurs access to 
sources and types of funds differ and these differences may influence 
SMEs performance. Earlier studies did not relate the sources or types of 
funds to SMEs performance. Apart from that, SMEs’ performances were 
measured using only economic indicators. This study intends to fill 
these gaps by investigating the influence of sources and types of funds 
on SMEs performance using economic and non-economic indicators. 
 

Objectives of the Study 

The objectives of this study are to identify the sources and types of 
funds accessible to SMEs, and to determine how the types of finance 
influence SMEs performance. 
 

Research Questions  

Three research questions and one hypothesis were raised to guide the 
study. 

1. What is the profile of SMEs in this study described in terms of 
ownership structure, registration status and age of business? 

2. What are the major sources of funds for SMEs in this study? 
3. What is the performance of SMEs in this study based on 

economic and non-economic indicators? 
 

Hypothesis 
Ho1: There will be no significant influence of entrepreneurs’ sources 
and access to types of funds and SMEs performance. 

 

Scope of the Study 
The study is limited to sole proprietorships, partnerships and private 
limited companies only and shall not extend to other business 
operating as joint ventures, franchises, public limited companies or 
branches of another business. The study is also limited to 
manufacturing SMEs in Ekiti and Ondo States, Nigeria. 
 



86                    Influence of Sources and Types of… 
 

Literature review 
Across the globe, SMEs have limited access to finance due to their own 
weaknesses and the reluctance of the financial institutions to provide 
credit to this sector (Ghimire and Abo, 2013; Mohamed, Abdullahi and 
Ismail, 2016). “The SME market is perceived by financial institutions as 
risky, costly and difficult to serve” (Manini, Umukter, Kadian, Simiya, 
2016:51). The result is that a large number of SMEs do not have access 
to finance (Tafadzwa and Olawale, 2013). Mazanni and Fatoki (2016) 
suggest that increasing access to SMEs finance would reflect positively 
on their performance. According to them, access to finance can 
improve and develop firm performance as it not only aids in the growth 
of companies, market entry, and reducing business risk, but it can also 
enhance performance of SMEs.  
 World Bank (2014) highlights that access to finance is one of 
the triggering factors for fostering a conducive, economic environment 
and  the ability to get credit is a major requirement  for SMEs in doing 
business (Murphy, Anwar, Fatabi, Abdullah and Thomas, 2017). SMEs 
with better access to finance stand a better chance to exploit growth 
opportunities and increase in access to capital would lead to improved 
performance (Oluseyi, 2013). 
 Amornkitoikai and Harvio (2016) assess the impact SMEs 
funding on performance and find that there is a significant positive 
relationship between funding and performance.  They suggest that 
availability of financial resources for SMEs in the form of equity and 
debt may therefore be one key factor for boosting SMEs performance. 
Although the above financial arrangement may foster financing of 
SMEs, their relevance particularly to start-ups without assets to pledge 
as collateral security for these transactions questions the 
appropriateness of the sources (Abor, 2015; Anderson, 2015). In 
addition to issues of appropriateness of sources, another issue to 
consider in SME is lack of experience in determining types of funds 
(Batjargal and Liu, 2016).  
 

Theoretical framework  

According to Ang (1991), a business is small if (i) it has no publicly 
traded securities, that is, the business has neither debt nor stock traded 
in organised exchanges; (ii) the management team lacks depth (iii) the 
primary sources of funds are owner’s savings and personal borrowings, 
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friends and relatives, local banks and small business sources. The 
absence of publicly traded shares, the lack of management depth, and 
the limited personal wealth of owners could imply a shortened 
expected duration for the firm and thus a shortened transaction 
horizon with the stakeholders as well. These unique features of small 
business create performance problems. The probability of failure could 
increases with a management team that lacks depth, limited alternative 
sources of financing and lack of alternative measures of value due to 
absence of traded securities. The costs are also higher as the small 
business face higher costs of market imperfections and frictions. 

 

Measures of SMEs Performance 
Conceptualising performance has been problematic because 
performance has many dimensions. Scholars use terms such as growth 
or success as substitutes for performance.  Others perceive 
performance in terms of number of employees, profit, sales and even 
asset. Ahmad (2007), however, perceives singular measures of 
performance as too narrow and unrealistic. Shah, Zamank and Shabir 
(2013) experimented with using a multiple measure of performance 
including increase in profit, increase in number of employee over time, 
increase in market share and increase in sales. They found that overall 
the small businesses included in the sample have performed reasonably 
well, in terms of each of the selected measures of business 
performance. The result revealed that 65 percent experienced increase 
in sales levels and 57 percent achieved increase in profit over the last 
twelve months. The least frequently realised improvement in 
performance was an increase in market share, with 54 percent of the 
sample having achieved growth in such terms. A significant increase in 
number of employment was noticed too. Adebiyi, Banjo and Regin 
(2017) criticised those as economic measures and advocate for 
inclusion of non-economic measures as well.  
 Kantor (2002) adds another dimension to the measure of 
performance in SME, stating that the use of only economic indicators is 
too narrow and does not reflect the non-economic impact, which in 
some cases may be more important than the economic indicators. 
Kantor (2002) argues that the use of only economic measures fail to 
bring issues of power and inequality into theoretical and empirical 
analysis of business performance; a weakness that detracts from their 
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ability to fully understand the dynamics behind SMEs performance. The 
suggestion to use non-economic measures of performance has been 
praised for providing innovative analysis through the use of subjective 
indicators for measuring non-economic performance (Leitão and 
Franco, 2008). Also, it provides new insights for improving, in 
operational terms, performance of SME ruled fundamentally by the 
individual capacity of the entrepreneur (Bahari, Yinus and Jabar, 2017).  
 

Methodology 

This study adopted exploratory survey research design. The design is 
considered appropriate because the population is large and the study is 
cross-sectional in nature and seeks to establish influence of access to 
sources and types of funds on SMEs performance.  The design 
suggested that these variables already existed, and attempted to 
measure how they influence SMEs performance. 
 The independent variables were operationalised. Sources of 
funds were categorised and types of funds were operationalised as 
access to long–term and short-term funds. The dependent variable, 
‘performance’, was operationalised to include economic and non-
economic indicators as sales, number employed, profitability, number 
of branches, status in community, sense of job security, sense of   
satisfaction, public acceptability of business, employee satisfaction and 
prospects for continuity.  All variables were measured on a 3 point 
Likert Scale ranging from low “1”,  to medium “2” and high “3”.  
 The population for this study consisted of all manufacturing 
SMEs in Ondo and Ekiti States of Nigeria that employed between five 
and ninety-nine workers. The choice of manufacturing sector was to 
minimise the effect of sectoral ‘bias’ which may affect group 
comparison. This is in line with Tybout’s (2002) assertion that the 
manufacturing sector is viewed by policy-makers in the less developed 
countries “as the leading edge of modernisation and job creation, as 
well as a fundamental source of various positive spillovers”. 
 The population consisted of 7012 manufacturing SMEs made up 
of 3085 from Ekiti State (ESID, 2016), and 3927 for Ondo State (OSID, 
2016). A sample of 708 SMEs was selected from the population for the 
study.  
 Proportionate sampling technique was adopted for the study. 
Seven hundred and eight (708) SMEs were selected as sample; 321 



P. C. Odigbo & E. A. Erwat                         89 
 

 

were drawn from Ekiti State and 387 were drawn from Ondo State.
 In order to achieve the objectives of this study, primary sourced 
data was collected using a self-developed interview-questionnaire, 
consisting of 15 items. Interview questionnaire was considered most 
appropriate because some of the respondents could not read or write 
(Chandler and Lyon, 2001) and because of the exploratory nature of the 
study (Gibb, 2000). Data gathered with the interview-questionnaires 
was used to measure influence of sources and types of funds on SMEs 
performance, as well as test the hypotheses of the study. Section A of 
the instrument is the biographic data of respondents made up of three 
(3) items. Section B consists of two (2) items of interview questionnaire 
on the independent variables, presented as a rating scale. The 
respondents rated each factor on a rating scale arranged and coded as 
“low =1”, “Medium =2” “High=3”. Section C is the dependent variable 
and consists of ten (10) indicators of performance among SME 
operators. Respondents rated performance on each of the factors on a 
rating scale arranged and coded as “low =1”, “medium =2”, “high=3”. 
 The instrument was subjected to reliability and validity tests 
before it was administered. The researcher used Test–Retest Method 
to ascertain the reliability of the instrument. The instrument was 
administered on forty SMEs in Ekiti State, at the first instance and was 
repeated on the same participants after two weeks. The responses 
were scored. The degree of correlation between the scores obtained in 
the two administrations was determined with the use of Pearson 
Product Moment Correlation formula at 0.05 level of significance to 
obtain a reliability co-efficient (r) of 0.86. The co-efficient of reliability 
of the instrument was considered acceptable for the study. 
 Out of the 708 interview questionnaire returned, 25 were not 
usable because they were incomplete or mutilated. Six hundred and 
eighty-three (683) copies of interview questionnaire were used for the 
final analyses. The data collected were analysed using frequency counts 
and percentage scores to answer research questions 1, 2 and 3. The 
Hypothesis was tested using multiple regression analysis to assess the 
relative influence of independent variable (types of funds) and its 
contribution to variation in the dependent variable (SMEs 
Performance). The hypothesis was tested at 0.05 level of significance, 
on SPSS Software, version 20. 
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Results 

 

Research Question One: What is the profile of SMEs in this study 
described in terms of ownership structure, registration status and age 
of business? 

 

Table 1: Profile of SMEs in the Study 

Profile of SMEs Frequency Percentage 

Ownership structure 

Sole Proprietorship 
Family business 
Partnership 
Private Ltd 
Others 
Registration Status 

Not registered 
Registered Business Name 
Company 
Others 
Age of Business 

       Below Three years 
3-6years 
7-10years 
Above 10 years 
 

 
587 
55 
19 
19 
3 
 
212 
370 
12 
89 
 
114 
192 
126 
251 

 
86.0 
8.0 
2.8 
2.8 
0.4 
 
31.0 
54.2 
1.8 
13.0 
 
16.7 
28.1 
18.7 
36.8 
 

Source: Field Work (2019)   
           

Table 1 shows that 587 (86%) of SMEs in this study are sole 
proprietorships, 55 (8%) are family businesses, 19 (2.8%) are 
partnerships, 19 (2.8%) are private limited companies, while 2 (0.4%) 
are categorised as others. The table also shows that 212 (31%) of the 
businesses are not registered, 370 (54.2%) are registered business 
names, 12 (1.8%) are limited liability companies and 89 (13%) are 
classified as others. The table shows too that 114 (16.7%) of the 
businesses have been in existence for less than three years, 192 (28.1%) 
have been in existence for between 3 and 6 years, 126 (18.4%) have 
existed for between 7 and 10 years, while 251 (36.8%) have existed for 
more than 10years. Variation between the two states, in terms of 
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profile of SME owners, was not examined because the study was not 
comparing distribution across the states. 

 

Research Question Two: What is the major source of start-up finance 
for SMEs of this study? 

                  
Table 2: Sources of Start-up Finance 

Source Frequency Percentage 

   
Owner’s savings 
Family and Friends 
Bank Loan 
Cooperative Loan 
Government Loan 
Others 

354 
239 
12 
55 
16 
07 

51.8 
35.0 
1.8 
8.0 
2.4 
1.0 

 Source: Field Work (2019) 
 

  

Table 2 shows that the highest source of start-up finance for SMEs is 
from owners’ savings (351 or 51.8%). This is followed by start-up 
finance sourced from family and friends (239 or 35.0%); and some 
sourced from Cooperatives (55 or 8.0%).  Start-up finance is also 
sourced from government loans (16 or 2.4%); bank loans (12 or 1.8%); 
and other sources (07 or 1.0%).  Variation between the two states, in 
terms of sources of finance, was not examined because the study was 
not set to compare distribution across the states. 

 

Research Question Three: What is the performance of SMEs in this 
study based on the combined indicators of sales, profitability, number 
employed, and number of outlets, status in community, sense of job 
security, sense of satisfaction, acceptance by public, employee 
satisfaction and sustainability? 

 
Table 3: SMEs Performance 

Aggregate Score No. Percentage Rating 

10 -16 
17 – 23 
24 – 30 

70 
407 
206 

10.2 
59.6 
30.1 

Low Performers 
Moderate Performers 

High Performers 
             Total 683 100  
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Source: Field Work (2019)    
            

In table above, 70 (10.2%) of sampled entrepreneurs perceived 
themselves as low performers, 407 (59.6%) perceived themselves as 
moderate performers, and 206 (30.2%) perceived themselves as high 
performers. There are no variations observed in the two states because 
the study is not comparative, and as such, the samples were not 
segregated at any point in time. Hence, there were no justifications as 
well. 

 

Hypothesis      Ha1:  There is significant relationship between access to 
funds and SMEs performance In order to test the hypothesis, classes of 
funds were regressed on SMEs’ performance. The result of the multiple 
regression analysis is shown in Table 4. 
 
Table 4: Multiple Regression Analysis of access to funds and SMEs 

Performance.  

Model B Std 
Error 

Beta T Sig.T r R2 F 

Constant       19.232    .425                       45.266    .000       
Long-term  
Capital          1.176        .246      .231      4.782   .000   .252    .063    17.955 
Short-term 
Capital           .197         .252        .038            .783     .434 

Dependent variable: SMEs performance 
Level of significance p≤ 0.05 
Source: Field Work (2019) 

 
Table 4 shows that there is significant relationship between access to 
types of funds and SMEs performance (R=0.252; F=17.955, p ). 
Table 4 further shows that there is a weak but significant combined 
influence of access to types of funds on SMEs performance (R2=0.063, 
p<0.05). This implies that access to funds explains 6.3% of the total 
variation in SMEs performance; while the remaining 93.7% variation in 
SMEs performance is largely due to variation in other variables outside 
the regression model. 
 The relative influence of long-term funds on SMEs performance 
was significant (β=0.231, p=0.000) or 23.1%. The relative influence of 
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short-term funds on SMEs performance was (β=0,038, p=0.434). This 
was not significant statistically because p>0.05 level. The hypothesis is, 
therefore, rejected. The alternate hypothesis is upheld, that access to 
types of funds among entrepreneurs significantly influences SMEs 
performance. 
 

Discussion  
This study examines the influence of entrepreneurs’ access to sources 
and types of funds on SMEs performance. Pompe and Bilderbeek 
(2005) and Imois and Jacobs (2012) agree that performance predicting 
research benefits entrepreneurs, those who assist, train and advise 
them, researchers and public policy makers. Lussier and Halabí (2012) 
with Ngatno and Widayanto (2016) have observed that understanding 
the factors that determine performance is crucial to society and health 
of the economy. 
 The result in Table 1 shows a preponderance of sole 
proprietorships, partnerships and family business among SMEs studied; 
and majority of which are either not registered or registered business 
names. This profile of SMEs characterises informality and other 
attendant limitations in ability to identify and exploit opportunities 
successfully. The profile is also associated with stunted businesses that 
remain the same over the years, that is, if they survive. The Table 1 also 
shows that many of these SMEs have been in existence for seven years 
or more, which, taken as an indicator of sustainability appears 
promising. However, survival and optimal performance are two 
different things, viewed from the angle of impact of such enterprises on 
the local economy. The results of ownership structure, registration 
status and age of these businesses indicate that majority of the SMEs 
are well established, and may be regarded as successful, at least in the 
eyes of the proprietors. It is deducible from the results that fewer SMEs 
of the type studied were established in the last three years. This 
deduction is contrary to expectations, especially in view of findings by 
Becker and Huseld (2004) that new firms are more likely to grow and 
create employment opportunities than stagnant firms. This suggests 
that the new entrants are attracted to newer business types as 
information and computer technology in preference to more traditional 
types.   
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 Table 2 shows that most entrepreneurs in the study sourced 
start-up capital from owner’s savings, family and friends. This practice 
inherently limits the scope and growth of such businesses (Ang,1991). 
They end up as lifestyle entrepreneur with stunted growth and 
generally hire few people and make limited impact on economic growth 
(Shah, Naza, Zaman and and Shabi, 2013).  
 The finding in Table 3, that majority of SMEs are fairly 
successful or very successful, may be attributed to the self-assessment 
mechanism adopted in the study in which most SMEs see themselves as 
successful, and to the fact that most of the SMEs are survivalist in 
orientation. When Romero and Gray (2002) similarly asked SMEs 
managers to rate the performance of their business, and majority rated 
their business as successful or very successful, they noted, ‘if success is 
defined in terms of survival, every business in our sample may be 
considered successful’. These typify the ‘life-style’ entrepreneur. It is 
apparent that measured on purely economic terms most SMEs in this 
study may not be rated as successful. This may mean SMEs 
performance has been problematic. Much literature use the traditional 
measures of financial performance, which were criticised as not being 
comprehensive (Castillo and Wakefield, 2006; Sidika, 2013). 
 Based on the result in Table 4, the study’s null hypothesis was 
rejected; this means that there is a significant influence of access to 
funds on SMEs performance.  A significant combined relationship was 
also established in the regression analysis between access to types of 
funds and SMEs performance. The finding is supported in the studies 
that entrepreneurs in developing countries often identify lack of access 
to funds as the greatest constraint to performance (Nickler and 
Goldmark, 2002; Tafadzwa and Lawale, 2013). The result, though 
supported, may nonetheless, be differentiated between long-term and 
short-term capital (Mensah, 2004). The distinction was supported by 
the findings in this study, that long-term capital was significantly 
related to SMEs’ performance, while short-term capital was not. Some 
scholars (Gbandi and Amissah, 2014; Oladele, Oloowkere and 
Akinruwa, 2016) report that SMEs in Nigeria predominantly source 
short-term capital from business networks and other informal sources 
at a lower cost, such as ‘isusu’ clubs and contribution societies, often 
not known to formal financial institutions.  
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Conclusion  

The study confirms that access to funds influences and also is related to 
SMEs’ performance. It further shows that access to long-term funds 
have greater influence on SMEs’ performance than shorter-term funds. 
These findings point to the need for financial interventions to be 
directed more to the provision of long-term funds needed for the 
acquisition of fixed assets. 
 

Recommendations 

1. The finding that SMEs source start-up capital from personal 
savings, family and friends shows the weakness inherent in their 
growth. If SMEs are to grow, the question of risk capital or long 
term funds for the sector needs to be specially addressed. 
Government should encourage the development of Venture 
Capital Market for SMEs by making provision or tax incentives for 
venture capitalists. A funding scheme that is effective and 
favorable to SMEs should be put in place to increase overall 
access to long-term and short-term funds. This should be 
supported by a fiscal incentive scheme directed at SMEs. For 
instance, SMEs may be tax exempt within their first five years of 
life. Government can develop grants and tax incentives to SMEs, 
which provide their own basic infrastructure like Power, Road 
and water. This will help to reduce the respective SMEs’ cost of 
production and make them more competitive. 

2. It is recommended that  government should establish a 
consortium comprising banks, entrepreneurs and in association 
with tertiary institutions to be responsible for promoting SME   
related researches, making available the results of such 
researches to SMEs and facilitating their demonstration, adoption 
and commercialisation. This will ensure the development of 
indigenous technology that is relevant to the circumstances of 
our SMEs. 

3. A new and comprehensive SME Policy for Nigeria has become 
imperative in the light of globalization and associated challenges 
experienced in the domestic market in order to make the 
Nigerian SMEs globally competitive. An inter-ministerial body to 
coordinate all matters relating to SMEs comprising all relevant 
ministries is highly recommended. 
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Abstract 

The study adopted a descriptive survey research design to examine the 

influence of educational television programmes on primary school 

pupils’ communication skills in Lagos and Ogun States, Nigeria. The 

population of the study comprised of 983,406 pupils in all the existing 

public primary school in the study area. A sample of 1200 participants 

was randomly selected from 40 primary schools in Lagos and Ogun 

States. The schools were firstly selected using stratified sampling 

techniques to divide them according to local Government Area. 

Thereafter purposive sampling technique was later adopted based on 

years of establishment to select the participated school and lastly simple 

random sampling techniques was latter used in selecting the 

participants used in each school. Four research questions were raised 

and two hypotheses tested.  A 39 validated items instrument with a 

reliability value of 0.81 was developed and data collected were analysed 

using descriptive (simple percentages, means and standard deviation) 

and inferential statistics(regression and independents sample test) at 

0.05 level of significant. Findings of the study revealed that television 

programmes aid communication skills among pupils and that watching 

educational television programmes contribute significantly to pupils 

communication skills.  The study also found that television programme is 

relevant to pupils’ communication skills development. It was also 
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revealed that television programmes had a significant positive influence 

on pupils’ communication skills. Based on the findings, it is therefore 

recommended amongst others that the government at all level should 

support primary education within their jurisdictions through 

procurement of necessary instructional aids for better communication to 

pupils.  

 

Keywords: Television Programmes, Communication Skills, Educational 
Programmes, Primary School, Listening, Reading and 
Spoken English 

 

Introduction 

Communication is an aspect of human existence that cannot be 
separated from man because it is central to all forms of human 
activities (Olube, 2015). Communication deals with use of language. 
Language is a means of effective communication, language is central to 
human existence and if we are to understand the process by which man 
communicate we must look closely at the human capacity for the 
language and particularly the quality of language, which enables it to 
plays so powerful, a role within and between us (Wilkins,1975). 
Communication is a two way activity in which transmission of 
meaningful messages between two personalities with the intention of 
affecting or influencing other’s view, opinion, idea or attitude.  

Language has four skills which are fundamental and are 
indispensable to effective and efficient communication. These skills are 
listening, speaking, reading and writing, they are categorized into 
expressive skills and receptive skills. Expressive skills are speaking and 
writing while receptive/comprehension skills are listening and reading. 
These skills are interrelated and intertwined. Listening is the first skills 
and is the foundation for other skills. Listening requires paying full 
attention; it is the ability to meaningfully interpret auditory activities 
within the environment, it is a conscious and teachable skill. Speaking 
(speech) is a deliberate and systematic arrangement of sounds from 
human vocal organs to form an expression in a language. It is one of the 
skills that distinguish man from other animal. Speaking involves sounds- 
vowels, consonant, segmental and supra segmental aspects of the 
language. The third language skill is reading, reading is interpretation of 
written symbols based on the knowledge of the language alphabets 
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possess by the learners. Reading is the ability to decode symbols and it 
is the foundation of literacy. Writing, the last of the skills, is the 
expression of one’s idea using alphabet codes of the language. These 
four skills are fundamental to language acquisition and language 
learning.  

The influence of media on children’s language development in 
the process of first language acquisition and early learning is very 
critical in children’s language development in both receptive and 
productive linguistic skills (Al-Harbi,2014).Education is an essential tool 
for teaching language communication and instructional media are 
needed for effective teaching and learning in the classroom and even 
beyond the school environment. The use of Instructional Television 
Video (ITV) is a very good avenue to teach the language skills of English 
language (Osikomaiya, 2006). Television media is also an avenue to 
teach both formal and informal education to young generations. The 
media convey different kinds of information to varied areas of the 
world. In its largest sense, the media are defined as technical supports 
with the purpose of transmitting messages to a group of individuals; it 
is a mediated communication that uses mediation tool which allows 
one or more transmitters to broadcast information to one or more 
recipients (Bradeaa & Blandula, 2015).  

Media have become an integral part of children and young 
adults’ daily routine. Al-Harbi, (2015) opined that well-structured, 
directed children’s TV programmes are considered a very valuable 
educational tool, especially for economically disadvantaged children. 
Also, Tomopoulos, Valdez, Dreyer, Fierman, Berkule, Kuhn, and 
Mendelsohn (2007) observed that children exposed to child-oriented 
educational programming experienced more reading and learning 
activities at home. Gocenl and Okur(2013) were of the opinion that as 
children watch TV most of the day, they are more likely to take “the 
media” as an example when acquiring the language. Also, it has been 
observed that the language of those who emerge on TV has great 
power on the child use of language and on the society as a whole.  
Zoromba (2015) established that there is a relationship between early 
onset and high frequency of TV watching and language delay, he 
therefore recommended that avoidance of TV viewing for children 
under the age of 2 years and that direct interaction and other 
significant care givers with their children is very important for healthy 
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brain growth and development of appropriate social emotional, and 
cognitive skills.   

Be as it may, children are influenced greatly by their immediate 
environment, that is, by parents, siblings, and peers but media has 
become part of the child’s immediate environment as well, and its 
influence is undeniably significant (Al-Harbi, 2015). Therefore, 
educational TV programmes for children (e.g. Sesame Street, Tales by 
moonlight) are irrefutably helpful tools in the teaching of English 
language especially in a second language situation. Olube (2015) in his 
study discovered that audio-visual learning process and television 
programmes hold pupils attention and are complementary to school 
work as the children enjoy entertainment (programmes) and learn 
better with it. The connection between TV and pupils’ academic 
performance are mutual, this is because observing learning/behaviour 
affects learning outcomes in language learning. Pupils tend to benefit 
immensely from media oriented programmes, therefore the study rest 
on the following terms of reference to investigate the followings: what 
influence does television programmes have on listening, speaking and 
reading skills of primary school pupils? What are the contributions of 
television programmes to listening, speaking and reading skills of 
primary school pupils? What is the relevance of television programmes 
to listening, speaking and reading skills of primary school pupils? And 
lastly, what effect does television programmes have on listening, 
speaking and reading skills of primary school pupils?  Therefore, this 
study set out to examine the influence of television programmes on 
primary school pupils’ English language communication skills within 
Lagos and Ogun States, Nigeria. 
 This study has a strong base on social development theory 
propounded by Leo Vygotsky in the year 1978. The theory emphasized 
that social interaction plays a fundamental role in the process of 
cognitive development. Social learning precedes development and that 
“every function in the child’s cultural development appears twice: first 
on the social level and later, on the individual level; first, between 
people (inter-psychological) and second, on the inside the child (intra-
psychological).Social development theory also rests on two main 
principles: the More Knowledgeable Other (MKO) and the Zone of 
Proximal Development (ZPD).   
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 Social Constructivist scholars view learning as an active process 
where learners learn to discover principles, concepts and facts for 
themselves. The major assumptions of this theory are that learners 
interact with the environment in order to learn and students are aided 
in their development through guidance made available by skilled 
people. Learning could be aided by real life models such as the teacher, 
peers and symbolic models such as pictures, posters, radio, drawings, 
television and computer. Vygotsky (1978) also highlighted the 
convergence of the social and practical elements in learning by saying 
that the most significant moment in the course of intellectual 
development occurs when speech and practical activity, two previously 
completely independent lines of development converge. Through 
practical activity a child constructs meaning on an intra-personal level, 
while speech connects this meaning with the inter-personal world 
shared by the child and her/his culture. The children’s verbal and 
conceptual maturation can be achieved by exposure to increasingly 
more expert vocabularies through social interaction (television 
programmes). 

 
Statement of the Problem 

Listening, speaking and reading skills constitute problems in the 
teaching and learning of English language especially in a second 
language situation. A lot of students in almost all the educational levels 
in Nigeria contend with the problem of low language proficiency and 
perform poorly in tasks requiring communication skills. This problem 
has considerable discouraging effect on pupils’ performance across all 
school subjects. Inabilities to read and comprehend as well as inabilities 
to have good aural competence are skills that can lead to failure in 
pupils’ academic pursuit. Pupils’ positive awareness of the benefit they 
can derive from educational television programmes (when effectively 
and properly utilized) would assist them in developing good reading 
and aural habit cum high-quality comprehending ability and excellent 
communication skills. The study, therefore, set out to examine the 
influence of television programmes on primary school pupils’ listening, 
speaking and reading skills in Lagos and Ogun States, Nigeria. 
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Research Questions 

In order to provide answer to the problem of the study, the following 
research question were raised  

1.  What is the relevance of television programmes to listening, 
speaking and reading skills of primary school pupils?   

2. What effect does television programmes have on listening, 
speaking and reading skills of primary school pupils? 

 

Hypotheses 

 The following hypotheses were formulated for the study.  
1. There is no significant relative influence of television 

programmes on the academic performance of pupils in 
listening, speaking and reading skills.  

2. There is no significant influence of television programmes on 
the listening, speaking and reading skills of male and female 
primary school pupils.  

 
Methods  
This study adopted the descriptive survey research design.  The 
population of this study consisted of 983,406 pupils in the existing 
1,001 public primary schools across 37 Local Government Areas of  
Lagos State and 990, 217 pupils in the existing 1493 public primary 
schools across 20 Local Government Area of Ogun State. First, stratified 
sampling technique was employed to select five Local Government 
Areas from Lagos and Ogun States respectively. Thereafter, purposive 
sampling techniques was later adopted to select two primary schools in 
each of the selected local government based on years of establishment 
making a total of 10 primary schools in the five selected Local 
Government Areas in each State. Therefore, 20 primary schools were 
selected in all and 60 pupils were randomly selected from each school 
to make a total of 1,200 participants used for the study. Four research 
questions were raised and two hypotheses were tested. The instrument 
for data collection was a 39 item, multiple response questionnaires. 
The questionnaire had two sections. Section A contained demographic 
information while Section B contained a 39 items divided into five sub-
sections with modified Likert response options of Strongly Agree (SA) 
which is assigned 4-points; Agree (A) which is assigned 3-points, 
Disagree (D) which is assigned 2-points and Strongly Disagree (SD) 
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which is assigned 1-point. The instrument had a reliability index of 
0.81established using the test-retest reliability. Data collected were 
analysed using descriptive statistics (simple percentages, means and 
standard deviation) and inferential statistics (regression and t-test 
statistics) at 0.05 level. 

 
Results and Discussion 

 
Research Question 1: What is the relevance of television programmes 
to listening, speaking and reading skills of primary school pupils?   
 
Table 1: The Relevance of Television Programmes to Listening, 

Speaking and Reading Skills 

S/N Items SD(%) D(%) A(%) SA(%) Mean SD 

1 Television 
programmes 
develop my 
listening, speaking 
and reading 
proficiency. 

5.0 10.8 49.1 35.2 3.14 0.79 

2 Watching 
television 
programmes 
motivate me 
toward learning 
English.  

4.1 12.1 39.7 44.1 3.23 0.82 

3 Television 
programmes 
provide a source 
of authentic and 
varied language of 
English used in real 
situation.   

6.6 11.9 41.7 39.8 3.15 0.87 

4 Television 
programmes give a 
full visual context 
for me to see and 

4.1 13.2 46.3 36.4 3.15 0.79 
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emulate. 
5 Television 

programmes have 
wealth resources 
for learning English 
language and help 
pupils to improve 
their listening, 
speaking and 
reading skills. 

3.7 18.2 47.9 30.2 3.05 0.79 

6 English Language 
proficiency and 
competence can 
be attuned 
through television 
programmes. 

3.7 18.6 43.9 33.9 3.09 0.83 

 Grand Mean  = 3.14             Criteria mean =2.50  

 
Table 2 shows the relevance of television programme to listening, 
reading and speaking skills of English. A grand mean of 3.14 which is 
above the criterion mean of 2.50 was obtained.  This indicates that 
majority of respondents agreed that television programmes are 
relevant to listening, speaking and reading skills.  This is because 
educative TV Programmes enhances the communication skills of 
learning by exposing the pupils to the language. Various televised 
programmes strengthen the child’s linguistic development particularly 
the typical ones and they also improve his vocabulary range and the 
different styles to express these vocabulary; they also support the 
proper speech habits formation.  
 
Research Question 2: What effect does television programmes have on 
listening, speaking and reading skills of primary school pupils?   
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Table  2:  Effect of Television Programmes on Listening, Speaking and 

Reading Skills 

S/N Items SD(%) D(%) A(%) SA(%) Mean SD 

1 Television 
programmes 
expanded the 
potential for 
education of 
children and 
deepens my 
understanding of 
the subject matter.   

7.1 26.3 41.7 24.9 2.84 0.88 

2 Educational 
television 
programmes boost 
my intellect and 
support literacy 

5.7 13.9 45.0 35.4 3.10 0.84 

3 Pupils who tend to 
watch television 
programmes do 
have lower scores 
in academic test. 

5.0 14.0 48.6 32.4 3.08 0.81 

4 Television 
programmes are 
good teaching 
materials that 
reduce 
dependency on 
verbal elements 
only.  

1.8 16.4 48.3 33.6 3.14 0.74 

5 Television 
programmes 
expanded my 
potentials for 
language learning. 

4.4 16.7 39.2 39.7 3.14 0.85 

 Grand Mean  = 3.06             Criteria mean =2.50 
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Table 3 shows the effect of television programmes on listening, reading 
and speaking of English language skills. A grand mean of 3.06 which is 
above the criterion mean of 2.50 was obtained, this indicates that, 
majority of the respondents agreed that television programmes have 
positive effect on listening, speaking and reading skills. It can therefore 
be inferred that television programmes expands the potential for 
education of children and deepens their understanding of the subject 
matter, thereby boosting the pupils intellect. It is a good teaching aid 
and expanded the potential for education of children amongst other. 
 
Research Hypothesis 1: There is no significant relative influence of 
television programmes on the academic performance of pupils in 
listening, speaking and reading skills 
 
Table 3: Relative Influence of Television Programmes on Listening, 

Speaking and Reading Skills 

 Unstandardized 
Coefficients 

Standardized 
Coefficients 

t Sig. 

B Std. Error Beta 

(Constant) 24.55 .890  27.572 .000 
TP 2.71 .050 .849 54.543 .000 

R = .720a; R2 = .720; 
p< .05, F = 2974.93 

     

a. Dependent Variable: Listening, Reading and Spoken English 

 
Results in Table 4 revealed that the use of television programmes as the 
only independents variable accounted for about 72.0% of total 
variation on listening, speaking and reading skills. Also, findings 
revealed that television programmes showed a significant positive 
influence on listening, speaking and reading skills of pupils (β = 2.71; t = 
54.54; p < .05), that is, television programmes are potent contributor to 
listening, reading and spoken English of participants. This is because 
children at that stage are at the edge of rapid developmental stage and 
easily accommodate visual information. This indicated that in order to 
enhance communication skills of the selected participants, relevant 
television programmes, (that is, educating, informative and 
entertaining) were potent factors that needed to be considered. This 
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result corroborated the findings of Osikomaiya (2006) who found a 
significant difference in the achievement of the students taught with 
instructional television and video than those taught without 
instructional video. This result corroborates the findings of Olube 
(2015) which reaffirmed a high response of primary school pupils to 
audio-visual learning process and that the use of audio-visual learning 
process boosts the pupils’ social and intellectual ability to develop 

Research Hypothesis 2: There is no significant influence of television 
programmes on the listening, speaking and reading skills of male and 
female primary school pupils.  

 
Table 4: Independent Sample t-test Showing Significant influence of 

television programmes on the listening, speaking and reading skills of 

male and female primary school pupils 

Gender               N           Mean      SD         Std Error        t-cal         Sig of t 

Male                   547       73.43     11.29         
                                                                        0.483          3.784            .000 

Female              611       70.73      12.87          

 
The result in table 5 revealed a significant outcome (t = 3.784, p<0.05). 
The outcome implies that there is a significant gender difference on the 
influence of television programme on listening, speaking and reading 

skills. The mean sore ( x =73.43) obtained by male pupils is significantly 

higher than the mean score ( x =70.73) obtained by female pupils. The 
difference is statistically significant. Hence it can be concluded 
statistically that there is a significant gender differences on the 
influence of television programme on listening, speaking and reading 
skills. Gender is not a potent factor in achievement. Gender has been 
found to play an important role in influencing students’ academic 
performance and activities along with different factors such as 
intelligence, study habit, self-concept, creativity, aptitude, interests, 
reading culture and socio-economic status of the parent and that girls 
enjoy reading more than boys and the types of books they read provide 
them with the academic language that helps them improve their 
reading and writing skills. 
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Conclusion 

Most children prefer learning through television than reading; this is 
because of the audio-visual facilities that TV programmes have which 
enhance effective learning activities. Based on the findings of the study, 
it is concluded that TV programmes influence and do have significant 
effect on primary school pupils’ communication skills development in 
English language. It also discovered that there is a significant gender 
difference on influence of television programmes on pupils’ 
communication skills. Therefore government needs to develop relevant 
TV programmes in line with the curriculum to promote effective 
teaching and learning of English language as a second language to 
learners. Finally, all stakeholders especially parents need to effectively 
monitor their wards in the use of TV by putting some control measures 
to guide them from deviating from the educational benefits that TV 
tends to offer. 
 

Recommendations 

Based on the findings and conclusion, it is recommended that: 
1. Television programmers/programmes developers should design 

T.V. programmes in line with the school syllabus/curriculum in 
order to make them relevant to pupils’ academic activities. In 
doing this, age, class/level, language development, language 
environment etc. should be put into consideration when 
developing/making programmes.  

2. TV programmes should be geared towards enhancing pupils’ 
interest in learning a second language. 
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Abstract 

The discovery and spread of COVID-19 became rapid, and spilled over 

multiple countries and continents over a short space of time. This 

resulted in national lockdown and many restrictions that include 

moratorium of face-to-face teaching, learning and assessment. 

Ultimately, virtual and/or online teaching and learning while 

learners/students are at home became the new normal for many 

institutions of learning. The call to lockdown further resulted in 

uncertainties amongst teachers and parents about their roles and 

responsibilities during the instant shift from traditional to home and 

online teaching and learning. Thus, through the lens of Unified Theory 

of Acceptance and Use of Technology, this study reviews existing studies 

on teaching and learning during COVID-19 lockdown, particularly in the 

South African context.  The Literature Review method using a semi-

systematic approach in analysing numerous research papers searched 

through Google Scholar and Academia was adopted. The search was 

based on available literature on challenges and successes on different 

approaches to teaching and learning during the COVID-19 lockdown 

period. The content was sorted into categories and searched for the 

latent content and themes formulated on various levels. Amongst many 

discrepancies, virtual leaning enables and improves the communication 

efficiency to both students and teachers, as well as among students 

themselves. Hence huge opportunities for effective learning outside the 

classroom are created. However, some teachers and parent are not 

familiar with ICTs, and struggle effectively teach learners while they are 

at home. Access to connection and competencies, expensive data, lack 

of ICT training for teachers to name few, are challenging factors in this 

regard. The literature review revealed different views and 
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interpretations of the successes and challenges posed by the rise of 

virtual learning during the COVID-19 period in the education sector. The 

intensity of virtual learning brought physical separation, reduced sense 

of community, disconnectedness among learners, and lack of personal 

attention. 

 

Keywords: COVID-19; Lockdown; UTAUT; Content Analysis; ICT; Virtual 

Learning 

 
Introduction  

The quest to control the spread of the novel coronavirus (COVID-19) 
pandemic in many countries of world resulted in countries and states to 
force moratorium on trades, travelling, sporting events and any mass 
gathering (Ozili & Arun, 2020). The education sector of most countries 
was not spared, as there were total restrictions on face-to-face 
teaching, learning and assessment (Chiodini, 2020; Mhlanga & Moloi, 
2020). Globally, there was suspension of face-to-face teaching and 
learning in all institutions of basic and higher education; some schools 
totally shut down all activities due to resources and capabilities. In 
China, the COVID-19 outbreak resulted in emergency management 
mechanisms, and endorsed policy initiatives such as ‘Suspending 
Classes Without Stopping Learning’ (Zhang, Wang, Yang, & Wang, 
2020). This policy, amongst others, was to switch to large-scale of 
online teaching and/or home learning, as all schools were closed. Thus, 
virtual teaching, learning and assessment became the ‘new normal’ in 
institutions of learning. This was one of the means to mitigate the lost 
time in continuing education services.  

Furthermore, in an attempt flatten the curve on coronavirus 
infection rate, South Africa had to join the global community and 
President Cyril Ramaphosa (Republic of South Africa) announced a 
national lockdown and closure of schools on Monday 23 March 2020 
(Shenoy, Mahendra & Vijay, 2020). Teaching also had to be only 
through virtual platforms (Mhlanga and Moloi, 2020). Interestingly, 
teaching during lockdown erupted enormous debates around the 
whole world (Chiodini, 2020; Jowsey, Foster, Cooper-Ioelu, & Jacobs, 
2020). These debates emerged because many countries and 
institutions, even today, are not ready for hundred percent virtual 
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teaching, and are reluctant in accepting technology to facilitate 
teaching (Oke & Fernandes, 2020). 

The call to close schools resulted in uncertainties amongst 
teachers and parents in several countries, especially about their roles, 
when they have to instantly shift to online teaching platforms (Beteille, 
Ding, Molina, Pushparatnam, & Wilichowski, 2020). Nonetheless, in an 
attempt to salvage the academic year, teachers were advised to devise 
means to apply remote teaching and learning platform. It was initially 
unclear how the switch to remote learning would affect teacher 
workload, since mastering a new technology system is usually a hefty 
task (Shenoy, Mahendra and Vijay, 2020). The period was a time when 
teachers are confronted by a number of challenges such as adjusting to 
the new normal, coping and protecting themselves and families from 
the virus. This ‘new normal’ was expected to be accepted and adopted, 
regardless of the disparities among South African schools 

Despite the fact that technology has forced a paradigm shift at 
all levels of education, traditional face-to-face teaching is still the main 
mode of lesson delivery for many schools and institutions of higher 
learning (Jackman, 2018; Protsiv & Atkins, 2016; Sackstein, Coleman, & 
Ndobe, 2019; Sheard & Carbone, 2007). This suggests that for several 
schools, blended and/or online/virtual teaching continues to be 
problematic, bearing some delay in academic activities. In the light of 
this, the current study seeks to review teaching and learning during 
COVID-19 lockdown. 
 
Theoretical Framework 

This study was guided by Unified Theory of Acceptance and Use of 
Technology (UTAUT). UTAUT asserts that beliefs influence attitudes, 
and attitudes lead to informed decisions, and ultimately generate 
behaviour. (Lai, 2017). The figure below illustrates a model for UTAUT. 
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Figure 1: Unified Theory of Acceptance and Use of Technology (UTAUT) 
(Venkatesh, Morris, Davis and Davis, 2003). 
 
In the UTAUT model, perceived usefulness and perceived ease of use 
are the main factors that determine acceptance and use of virtual 
learning (Naeini & Krishnam, 2012). The UTAUT has four predictors of 
users’ behavioral intention and there is performance expectancy, effort 
expectancy, social influence and facilitating conditions. The five similar 
constructs including perceived usefulness, extrinsic motivation, job-fit, 
relative advantage and outcome expectations form the performance 
expectancy in the UTAUT model while effort expectancy captures the 
notions of perceived ease of use and complexity. With the advanced 
and dynamic growth of technologies, how fast the consumers are 
accepting these technologies depends on a number of factors such as 
availability of technology, convenience, consumers’ need, security and 
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the like. This justifies the suitability of the model for this study which 
seeks to review the literature on the different teaching and learning 
approaches implemented during the COVID-19 lockdown. 
 
Research Methodology 

This paper followed a literature review approach on challenges and/or 
successes on different teaching and learning approaches implemented 
during the COVID-19 lockdown period. The researchers set out by 
sorting the content into categories and searched for the latent content 
and formulate themes on various levels. Furthermore, within the 
overwhelming amount of technology acceptance studies, the number 
of those studying the acceptance and use of Virtual Learning 
Environments (VLEs) is small but growing (van Raaj & Schepers, 2006). 
Hence the need to interrogate literature on the challenges and 
successes of different teaching and learning approaches used during 
the COVID-19 lockdown which included but not limited to home 
learning, virtual and/or e-learning. 

A comprehensive electronic search using Google Scholar and 
Academia resulted in numerous usable research papers. The overall 
search was performed on the title where sometimes key words on the 
title were used resulted in reaching a number of academic journals. 
Numerous articles that cover topics related to the investigated title 
scattered in various journals have been reviewed. 
  
Literature Review  

This review focuses on challenges and successes of the different 
teaching and learning approaches applied during COVID-19 lockdown, 
as relevant to this study it can be categorised into access to home 
and/or virtual learning resources and support, factors that determine 
the success of virtual learning and challenges that impair effective use 
of the available teaching and learning resources. 
 

Use of ICT tool to Facilitate Virtual Learning 

Over the past years, several international studies have documented the 
successful integration of information and communication technologies 
(ICT) in schools. The search for more and better education has been 
one of the concerns of almost every country in the world. In this 
attempt to do the best, great importance has been given to strategies 
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based on information and communication technologies (ICT), in which, 
over the last years, the digital has taken precedence over the analogue 
(Alves, Miranda & Morais, 2017). These research studies have shown 
that ICT facilitates the acquisition of higher order thinking skills by 
providing cognitive scaffoldings for learners. Teachers and students 
communicate their thoughts and interests in subject matters and 
simulating real-life situations and problems for students as they explore 
the connections between concepts and ideas and that should have 
played an integral role during the lockdown. 

In the face of the COVID-19 pandemic, the use of ICT tools is 
very important as it allows opportunities to learn remotely and 
enhance the much required 21st century skills. Dube (2020) however 
suggests that, while the South African government is promoting online 
learning as the only alternative in the context of COVID-19, the mode 
excludes many rural learners from teaching and learning, due to a lack 
of resources to connect to the internet, the learning management 
system, and low-tech software. ICT tools have the potential to 
accelerate, enrich, and deepen skills to motivate and engage students 
to help relate school experience to work practices and create economic 
viability for tomorrow's workers as well as strengthening teaching and 
helping schools change (Yusuf, 2005). Research on global ICT 
integration demonstrates that integrating ICT tools into the curriculum 
is not a linear process that goes smoothly from one phase to another, it 
is a continuous learning process that requires a lot of support and it 
encompasses a lot of challenges and opportunities along the way 
(Ghavifekr & Wan Rosdy, 2015). According to Alves, Miranda & Morias 
(2017), in order to promote and improve teaching and learning within 
education institutions, institutions have adopted learning management 
platforms hereinafter referred to as Virtual Learning Environments.  
 
Delivery of Virtual Lessons as Part of Home Learning 
Andrew, Cattan, Costa-Dias, Farquharson, Kraftman, Krutikova, 
Phimister and Sevilla (2020: 11) mention three disproportions to 
accessing virtual learning resources: 

 “Firstly, some schools are delivering a full set of online lessons, 

while others are relying on home learning packs (which provide 

information and worksheets for children to work through). 

Secondly, families differ in the type of learning environment they 
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can provide at home. Effective home learning is made much 

easier by access to suitable technology (to attend online classes 

or download assignments) and a quiet, dedicated space to 

study. Finally, parents differ in how much time and support they 

can offer their children while they are learning from home. To 

some extent, this support can be provided by either parents or 

schools like a video-chat with preferable a teacher asking a 

mathematics question than a parent asking such”. 
 
The above quote suggests that parental involvement is key to home 
learning. In the situation where the responsibility for supporting school 
learning has been transferred from the classroom to home, parents are 
being asked to navigate a system of often unfamiliar learning tools and 
content. In addition, the resourcefulness of both school and parents 
and/or families also takes a significant stance virtual teaching and 
learning. Meanwhile, Andrew et al. (2020) further attest that, almost 
60% of the parents of primary school children and almost half of the 
parents of secondary school children reported that they found it very 
hard to support their children’s learning at home. Learners from well-
off families are more likely to have access to resources such as study 
space, technology learning devices, and internet connectivity at home. 
Therefore, this makes well-off and academically qualified parents more 
capable and confident in supporting their children’s home learning. 

 E-learning systems, or VLEs, have always been an integral part 
of the teaching and learning process (Pituch & Lee, 2006). They enable 
and improve the communication efficiency of both student and 
teacher, as well as among students themselves (Martins & Kellermanns, 
2004). The learners’ online interactions with electronic media devices 
(such as voice notes, video, data, radio, television, web-based 
programmes and streaming audio and video) (Stonebraker & Hazeltine, 
2004), and print catalyse a pedagogical shift in how we teach and learn. 
There is a shift away from top-down lecturing and passive students to a 
more interactive, collaborative approach in which students and 
instructor co-create the learning process (Stern, n.d). 
 Several authors mentioned six key factors that determines 
success in implementation of virtual learning. Such factors are system 
quality, content quality, service quality, instructor attitudes, learners’ 
perspective and support issues (Agrawal, Agrawal & Agrawal, 2016). As 
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supported by Davis’ (1986) UTAUT, student acceptance of the system is 
a factor critical to successful implementation of VLEs (Martins & 
Kellermanns, 2004). One of the most effective ways to support remote 
teaching and learning is to give every learner an opportunity to deliver 
a topic area. E-learning encourages activities between students and 
lecturers through course content developed and presented using ICT 
resources (Kilic-Cakmak, 2010; Osman, Wahid & Zakria, 2018). The role 
of the teacher is key to establishing and driving the learning 
expectations. However, there is a huge opportunity to open up the 
work further to the learners themselves. 
 
Suggested Virtual Platforms during the Lockdown Period  

Although there is plenty of digital contents available and some are even 
open source, a key challenge for the use of virtual platforms relates to 
preparation of pedagogical material to be available in a structured way 
such that could capture the attention of all students. Teachers’ and 
administrators’ familiarity with the tools and processes are also key 
factors in providing distance learning. The Department of Basic 
Education in South Africa suggested and made available the following 
resources to support teaching and learning during the COVID-19 
lockdown: 

• Broadcast lessons working with the SABC TV and Radio; 

• DSTV channel 180; 

• etv dedicated an Openview channel for 3 months; 

• Broadcast of lessons on Community Radio stations; 

• Electronic readers made available in all platforms supported by 
major communications network providers (Vodacom, MTN, 
Telkom and Cell-C); 

• 2Enable App as a freely downloadable education platform; 

• Free access to Siyavula Maths and Science supported by MTN 
and 

• Free access to the Vodacom Virtual Classroom. 
 
Parents and teachers are encouraged to visit the Department of Basic 
Education website: www.education.gov.za.  

It is clear that now teaching is moving online on an untested 
and unprecedented scale. Technology has become a fundamental 
aspect and plays a key role in educating the future generations 
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(Shenoy, Mahendra and Vijay, 2020). However, parents and teachers 
should not let a lack of familiarity with the tools or approaches be a 
barrier to trying something new and need have the confidence in trying 
them out. Also, stretch your learners and ask for their suggestions and 
ideas encourage talking, sharing and collaborating.  
 
Challenges that may Impair the Success of Virtual Learning 
Integrating ICT into teaching and learning is not as easy as one thinks, 
because of it is a complex process and one that may encounter a 
number of challenges. Several studies have identified a number of 
challenges that are associated with the integration of ICT into teaching 
and learning.  
 

Negative Attitude by the Users  

Straub, Keil and Brenner (1997) as cited in van Raaij and Schepers 
(2008) state that there is evidence that culture can be an important 
factor influencing the existence and strength of relationships in 
conceptual models of technology acceptance. People resist change 
without understanding the need and importance of it and when a 
situation arises all should adapt to change willingly and unwillingly 
(Shenoy, Mahendra & Vijay, 2020). There have been some concerns 
about no or limited face-to-face teaching and learning is as a result of 
lack of expertise with technology or online teaching strategies among 
teachers as lower quality of interaction may be as a result teachers 
reluctance to fully embrace online learning (Pundak & Dvir, 2014; 
Shutle, 2010). 
 
Exclusion of Rural Schools 

While the move to online teaching and learning, as opposed to the 
traditional approach to education, was inevitable, many learners in 
rural contexts now find themselves excluded from schooling and unable 
to access online resources, due to a lack of infrastructure, the 
unavailability of electricity and electronic gadgets, and a lack of 
qualified teachers who can assist with online learning (Dube, 2020). 
According to Du Plessis & Mestry (2019), governments find it more 
difficult to supply quality education services in rural areas, and various 
factors weaken the quality of learning and teaching in South Africa’s 
rural areas. This challenge, consequently, qualifies rural schools as an 
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excluded group in accessing quality education in the time of pandemic. 
Some studies revealed that high cost of the mobile data impedes online 
learning, which disadvantages learners and teachers, not only in 
academia, but also in the fight against COVID-19. The huge challenge in 
rural communities is the unavailability of electricity therefore learners 
cannot download or access the uploaded materials. However, Khan, 
Hasan and Clement (2012) argue that teachers can try to adapt and 
optimise the limited resource to improve learning. Mag, Sinfield and 
Burns (2017) also contend that, education should be inclusive for all 
learners; it is every child’s right, not a privilege. Hence, any approach to 
education during COVID-19 must be premised on respect for human 
rights, where all the needs of learners are catered. 
 
Lack of Access and Connection 

Availability and lack of access to resources is a complex challenge that 
prevent the implementation of virtual learning. Some of reasons behind 
the lack of access as revealed by several studies, teachers were unable 
to make positive use of computers and mobile devices due to lack of 
information and communication technology (ICT) tools especially in 
rural schools (Harsha, 2020). Internet access and connectivity to 
learners from the most rural and backward areas has denied learners 
access to online learning. Learners are expected to have electronic 
devices such as laptop and/or smart phones with 4G compatibility 
enable livestreaming. Good internet connectivity even in urban areas is 
necessary to avoid buffer and lagging of the live stream, as this can 
happen when Internet connection speed is inadequate (Harsha & Bai, 
2020). Providing data to all learners including learners from rural 
schools will go a long way to ensure the success of online learning, 
especially for rural learners. Providing data is expected to address the 
lived realties of learners, offer solutions and facilitate the improvement 
of their livelihood (Geduld & Sathorar, 2016; Mbatha, 2016). 

Lack of access to ICT resources is not always caused by the 
unavailability of hardware and software. Poor resource organisation, 
inappropriate software and lack of personal access for teachers are 
some of the factors hindering ICT integration in education as noticed 
(Becta, 2004).  

Infrastructure barriers such as internet access, insufficient 
computers and insufficient number of soft copies of software are 
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viewed as main obstacles to ICT implementation in schools in Africa 
(Ojo & Adu, 2018). In Turkey, findings by Toprakci (2011) showed that 
scarcity of educational software, low numbers of computers and 
slowness of ICT systems were barriers to successful implementation of 
ICT in schools. In South African schools, the said barriers also apply to 
the implementation of virtual learning during Covid-19 Lockdown as 
most household lack such gadgets. Moreover, both technical support 
and whole school resources can deter teachers from using ICT, hence 
teachers cannot be expected to effectively utilise the resources 
suggested for use during the Lockdown. Teachers, when using ICT in 
classroom, are confronted by technical issues such as waiting for 
website to open, failing to connect to the internet, printers not printing, 
malfunctioning computers and teachers having to work on old 
computers (Ghavifekr & Wan Rosdy, 2015). 
 

Teachers’ ICT Competencies and Skills 

Most of educators have inadequate ICT skills required to integrate in 
teaching and learning process, due to lack of regular workshops and 
training. According to Toprakci (2011) and Ghavifekr & Wan Rosdy 
(2015), the main problem is that there is lack of sufficient amount of in-
service training for educators regarding the use of ICT in education in 
developing countries. Many teachers are not familiar with the ICTs 
which they can potentially use in their teaching. This this then becomes 
a major obstacle, same as problems related to technical issues, such as 
waiting for a website to open, failing to connect to the internet, 
printers not printing, and malfunctioning or redundant computers (Ojo 
& Adu, 2018). Ghavifekr & Wan Rosdy (2015) argue that except few tips 
from the head teacher who had a laptop and has taken an ICT course 
during his degree studies, teacher lack ICT training. In their study, 
teachers were rarely seen using ICT in a classroom environment, most 
teachers are reluctant to use new technology and they lack technical 
skills and now parents are expected to take over such responsibility. 
Such teachers will not be able to facilitate virtual teaching and learning 
without the support from colleagues. 

Sotashe (2007) alluded that the lack of training in digital 
literacy, lack of pedagogic and didactic training in how to use ICT in the 
classroom and lack of training concerning technology use in specific 
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subject areas were obstacles to using new technologies in classroom 
practice.  

Numerous studies have revealed that there are not enough 
training opportunities for teachers in ICT use. Dube (2020) states that 
the Department of Basic Education should invest in teacher 
capacitation, which would assist teachers and learners to engage in 
online teaching and learning, effectively and efficiently, in the face of 
COVID-19. In light of the above, Ojo & Adu (2018) argue that teachers 
who have undergone training only know how to use computer and set 
up printer, instead of pedagogic use of ICT in the classroom.  
 Khoza & Manik (2015) further indicate that young teachers may 
not necessarily require the same intensity of training to improve 
competencies and skills. They classify most young teachers as digital 
natives as they were born and grew during the digital era. So, they may 
be well vest with modern technology compared to their counterparts, 
older teachers, digital refugees, who met with digital technology later 
in their lives. This suggests that there is a positive correlation between 
age and ICT competences and/or skills. The lives of the younger 
generation are strongly intact to social media platforms which require 
ICT tools. It then becomes easy to explore and use ICT for teaching and 
learning compared to refugees. However, the shift from social to 
formal/professional use of technology may be new for both 
generations.  
 
COVID-19 pandemic has revealed, fixed and caused damage in 

education 

The shutdown of the education institutions has led to many anxieties 
among the students and teaching fraternity. The COVID-19 pandemic 
has resulted in education institutions across the world being compelled 
to suddenly harness and utilise the suite of available technological tools 
to create content for remote learning for students in all sectors 
(Harsha, 2020). Numerous studies cite components such as physical 
separation, reduced sense of community, disconnectedness, isolation, 
distraction, and lack of personal attention as contributors to negative 
persistence and lack of success in various virtual programs (Stonebraker 
& Hazeltine, 2004). 

Andrew et al. (2020) reveal that schools where children of high-
income parents are much more likely to provide online classes and 
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access to online video conferencing with teachers than school where 
children from poor families attend. Generally, South Africa rural areas 
mostly lack the social and economic viability needed to sustain 
technological improvement (Cristobal-Fransi, Montegut-Salla, Ferrer-
Rosell, & Daries, 2020). That, therefore, accentuate socio-economic 
factor as a determining factor to quality of education. COVID-19 
pandemic has widened the gap between the rich and the poor, or 
urban learners and rural learners.  

However, it should be noted that these experiences of isolation 
and remote learning should serve as a cautious reminder of the 
importance of our human face-to-face social interaction. Technology 
has created the revolution in the education system and is widely 
accepted by all due to the crisis (Shenoy, Mahendher & Vijay, 2020). 
The positive impact brought by COVID-19 is a radical change in the 
education sector by adapting to technology, teaching and learning and 
engaging students with various virtual sessions. Harsha and Bai (2020) 
argue that, live streaming focuses only on the theoretical imparting of 
the subjects without actual use of the laboratory, as some subjects may 
be more practically orientated.  

COVID-19 have also brought changes in the education system, 
ranging from building stronger connections between teachers and 
parents; opportunity for teachers to develop creative initiatives despite 
the limitations of physical separation with or among learners; more 
collaborations and willingness to learn among teachers as teachers and 
parents are now sharing similar experiences; digital learning provides 
an opportunity to learn new approaches to learning and rethink the 
school system (Netolicky, Timmers, & Tuscano, 2020). 
 
Conclusion 
This paper discusses concepts, applications and development of 
technology adoption models and the use of technology as a new 
approach to teaching and learning. Theories based on the literature 
review encompass different views and interpretations of the impact 
COVID-19 and challenges it posed to the education sector. The intensity 
of virtual learning brought physical separation, reduced sense of 
community, disconnectedness among learners, and lack of personal 
attention. Random switching into online teaching as a remedial action 
only when face-to-face teaching and learning is not possible, is 
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problematic. Virtual teaching should be part of day-to-day teaching, 
even when all systems are up and running. The greatest challenge of 
online education is that Internet connection is expensive and, in some 
cases, very limited. With all the challenges cited above, South African 
teachers and parents are expected to assist learners at home through 
Virtual/online teaching during the Covid-19 lockdown. 
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Abstract 

There is no doubt that COVID 19 pandemic has left the globe far more 

impact than the world wars, the adult group being one of the most 

vulnerable group probably due to weak immune system as a result of 

aging or the economic status of some of them. The main thrust of this 

study is to find out the issues in adult education programmes, the effect 

of COVID-19 Pandemic on the citizens and to profer solutions. 

Descriptive survey research design was adopted for the study. A total 

220 learners were selected through stratified sampling technique. The 

study covered the South West zone of Nigeria which consists of Lagos, 

Ogun, Oyo, Osun, Ekiti, and Ondo. A self-developed questionnaire titled 

Sustainability of adult education programmes (SALP) was used for data 

collection. The instrument went through face and content validity, the 

reliability yielded a coefficient of 0.799. This was ensured through a 

pilot test conducted and a test retest administered after two weeks. 

Three research questions were formulated for the study; simple mean 

statistical tool was used to analyse the research questions. The findings 

revealed that there are literacy issues that can threaten its sustenance 

and national development and the effect of COVID-19 on the citizens. It 

also showed ways in which literacy programmes can be sustained and 

improve development. Recommendations were made from the findings, 

one of which is that government should support literacy programmes 

more than before. Government need to put measures in place to ensure 

safety and that awareness campaign to encourage and assure learners 

must start in earnest thereby reducing illiteracy. 
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Introduction 

Adult literacy programmes enlightens people who are in remote areas, 
who probably would not have had access to education. It is a sure way 
of empowerment for people with no particular source of income. Any 
opportunity to one adult literacy programme or the other can change, 
their lives forever particularly the vulnerable groups who are mostly the 
focus of literacy as opined by Valgvolgy, Coldea, Schrader & Nuerk 
(2016).  Some of them may be tutored on a number of small scale 
businesses they can embark on make a living thereby becoming 
economically independent and responsible members of their various 
families, communities and by extension improve national development 
because such gesture will drastically reduce unemployment. Most of 
such programmes are meant to be both human right and empowering 
tool for people and consequently develop the nation. They are meant 
to counter high risk environment, extreme poverty and environmental 
degradation, and for sustainable livelihood. Exposure to adult learning 
programmes create awareness in citizens. There will be sudden 
awareness after participating in some adult education programmes, 
what they can achieve with the resources at their disposal with little 
efforts and assistance. An example of this is the ability to transform 
waste to wealth and using natural items as beauty products to mention 
a few. According to Lopes & Mckay (2020), adult learning education can 
be used to prevent the spread of pandemic through awareness and 
enlightenment campaign. 

Adult literacy programmes need to be sustained in order to 
improve lives and develop the nation. Sustenance is the key to 
unhindered and unconditional stability and relevant existence. There is 
no accepted universal definition of sustainability though, Sustainable 
Development Goal (SDG) addresses sustainability as the focus on 
meeting the needs of the present without compromising the ability of 
the future generations to meet their needs. The ability to keep adult 
literacy programmes relevantly existing in the 21st century and beyond 
is essential.  Grant (2020) asserts that there are three pillars of 
sustainability namely: economic, environment and social. The pillars are 
unofficially referred to as profit, planet and people. Sustenance depend 
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solely on these three factors, though there are other secondary factors 
like politics and polity. Sustainability is a way of maintaining our natural 
phenomenon while exploring and embracing innovations without 
affecting the future. The term sustainability was originally related to 
renewable energy and ecosystem, it focused on economic 
development, social development and environmental protection with 
the not so popular fourth pillar which is ‘future generation’. 

Adult literacy programmes like health literacy, social literacy, 
political literacy, environmental literacy, finance literacy and computer 
literacy to mention a few are programmes that need to be funded and 
sustained for long term results. This is much needed development 
strategy particularly in a post pandemic period like this when the global 
economy has been badly battered as a result of lock down. Education 
businesses, social life and health) are seriously affected coupled with 
increasing currency devaluation. Learning took a new dimension as 
online learning become the alternative mode for most schools as stated 
by UNESCO (2020). The situation informed the theme of Literacy day 
2020 which is ‘Teaching and Learning Literacy in the COVID-19 crisis and 
beyond’. Companies are closing down, many people have been laid off 
from work and others are being under paid with little or no palliative 
measure from the government. The effect is so much so that some 
people may never recover, citizens have to adjust to a new normal life. 
This can be a serious threat to literacy (a programme with high attrition 
rate even in a normal situation) and the nation’s development if 
necessary steps are not taken on time. Stakeholders’ promotion and 
support as opined by Jeffery (2019) are important for adult education 
programmes to be viable, equitable and bearable in the period of 
pandemic and in future. Most of the programmes are meant to be both 
human right and empowering too for people and consequently develop 
the nation. They are meant to counter high risk environment, extreme 
poverty and environmental degradation, and for sustainable livelihood. 

Adult learning from inception till date has always been wrongly 
perceived by the populace; this issue has been a cog in the wheel of its 
progress and as such the importance to individual, community and the 
nation as a whole is underestimated. Policy issue is a major challenge in 
education and by extension adult education, The SDG makes scanty 
provision for adult learning and education (ALE), it is perceived as the 
‘Invisible friend’ by UNESCO (2019). Adult learning, being a programme 
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mainly designed for youth and adults who are mostly working class with 
enormous responsibility, is faced with the challenge of truancy and 
attrition. This is due to a number of reasons like poverty, migration 
career demand, health and motivation. In the light of this, the study 
sought to determine the issues in adult literacy in Nigeria, the effect of 
the pandemic on citizens and adult literacy. It also explores ways in 
which adult literacy can be sustained and affect the quality of life and 
national development   
 

Research Questions 
1. What are the issues in adult literacy in Nigeria? 
2. How has COVID-19 pandemic affected the adult citizens and 

adult literacy? 
3. In what ways can adult literacy be sustained to improve quality 

of life and national development 
 

Methodology 

 The study adopted a descriptive survey research design. The 
population consisted of 222 adult instructors in the South West zone of 
Nigeria which consists of Lagos, Ogun, Oyo, Osun, Ekiti, and Ondo state, 
Nigeria. The population was not sampled, the entire number was used 
for the study. A self-developed structured questionnaire instrument 
was used which contained 18 items. The face validity was ascertained 
by experts in the fields of adult education and measurement, and 
evaluation in National Open University of Nigeria. The pilot study was 
conducted on samples other than the target ones two weeks before the 
study was conducted. Pearson Product Moment co-efficient was used 
to calculate the result giving a reliability of 82.7, thus affirming the 
reliability of the instrument for the study. 222 copies of the instrument 
were administered with the help of two research assistants, 220 copies 
were retrieved for analyses while 2 copies could not be retrieved.   
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Analyses of Result 

 

Table 1: Mean score on issues in adult literacy in Nigeria 

S/n Items SA A D SD X Dec 

1. Literacy is not being perceived 
rightly 

140 68 7 5 3.6 Agree 

2. Performance assessment and 
evaluation lacks quality.   

180 35 3 2 3.8 Agree 

3. There is no monitoring of 
activities 

95 10 30 85 2.5 Agree 

4. Literacy instructors lack 
competence 

140 50 20 10 3.5 Agree 

5. No enough resources for 
assessment development, 
training, implementation and 
maintenance 

160 45 7 8 3.6 Agree 

6. There is lack of willingness on 
the part of learners 

180 30 5 5 3.8 Agree 

 Total 895 238 72 123 20.8  

x ̅̅ ̅̅ =3.5 

 
Table 1 revealed the result of responses to issues in adult literacy in 
Nigeria. Respondents agreed with different degree of mean with not 
less than 2.5 average. The overall mean for issues in literacy 
programmes in Nigeria is 3.6, so it is accepted. 
 

Table 2: Mean score of the effect of COVID-19 pandemic on the adult 

citizens and adult literacy programmes 

S/n Items SA A D SD X Dec 

7. Economy has been badly 
battered by the pandemic 

170 40 5 5 3.6 Agree 

8. Learning has to be taken at 
a distance  

170 45 4 1 3.7 Agree 

9 So many lives were lost to 
the pandemic while 
survivors live in fear 
particularly the vulnerable 
adult citizens 

130 80 8 2 3.5 Agree 

10. There is a lot of job loss and 150 60 7 3 3.6 Agree 
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underpayment as a result of 
the pandemic 

11. Gathering of any kind is 
against the law everywhere. 

180 30 5 5 3.8 Agree 

12. ‘Behind closed door’ games 
are played and ‘bespoke 
noise’ used instead of 
natural spectators’ noise. 

140 50 20 10 3.5 Agree 

 Total 940 305 49 26 21.7  

x ̅̅ ̅̅ = 3.6 

 
Table 2 reflects respondents’ opinion on the effect of COVID-19 
pandemic on the adult citizens and adult literacy programmes. They 
agreed to all items under research question 2. The mean score for 
research question is 3.6, it accepted.  
 

Table 3: Mean score of ways in which adult literacy can be sustained 

to improve quality of life and national development 

S/n Items SA A D SD X Dec 

13. Work based literacy will 
bring tremendous 
improvement to literacy 
and consequently to 
national development 

95 10 30 85 2.5 Agree 

14. Literacy extension will 
help people a lot with 
the work they do  

160 40 18 2 3.6 Agree 

15 There is need for 
aggressive 
advertisement in the 
media (both print and 
electronic). 

145 35 20 20 3.4 Agree 

16. Better financial support 
from stakeholders will 
enhance literacy 
activities 

520 270 - - 3.6 Agree 

17. Improved assessment 
and feedback is essential 

420 210 60 15 3.2 Agree 
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in literacy delivery   

18. Development of the 
needed expertise for 
assessment 
development, 
implementation and 
maintenance is 
imperative  

356 285 40 16 3.1 Agree 

 Total 1696 850 168 138 19.4 Agree 

x ̅̅ ̅̅ = 3.2 

 
Table 3 shows the result of the mean score of ways in which adult 
literacy can be sustained to improve quality of life and national 
development. Respondents Agreed to all the items in this table though 
with varying degree of mean ranging from 2.5 to 3.6. The average mean 
for the responses on research question 3 is 3.2; it is also accepted 
because it is above the 2.5 average.  
 

Discussion of Findings 

The respondents agreed that literacy has problem of perception in 
Nigeria. They also agreed that there is no quality in assessment and 
evaluation. This corroborates the assertion of Outhred (2017) who 
opines that quality is needed in order to ensure the achievement of the 
Millennium Development Goals (MDG) Goal 4. They agreed that literacy 
activities are hardly monitored and that the competence of instructors 
are in doubt. Respondents agreed that resources for assessment 
development, training, implementation and maintenance is limited. 
This is in the opinion of Ukwuaba (2015) that a good number of adult 
educators lack training and technical expertise on how best adults can 
be taught. According to the respondents, most learners are not willing 
to participate in literacy programmes. 

They agreed that economy all over the world including Nigeria 
has been badly battered. Kazeem (2020) corroborated that there was 
sharp drop in GDP growth and that over 21.7million Nigerians are 
unemployed, learning institutions had to adopt online learning options 
in order to obey the social distancing rule. UNESCO (2020) described 
the options as strategies in response to COVID-19 school abrupt 
closure. Respondents agreed that many people got infected and died 
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especially the older adults, most people in this category suffer job loss. 
They also agreed to the fact that sport is not left out of the effect of the 
dreadful pandemic that ravage the world. Goals (2020) affirmed the 
support of Premier League organizers for the support of using fake 
crowd noise (bespoke) in matches ‘behind closed doors’ (without 
spectators) in obedience to social distancing rule. 

There is an overwhelming agreement to the usage of work 
based literacy as a way of ensuring sustainability. Piper, Zuilkowski, 
Kwayumba and Strigel (2016) opine that this will be easy and 
encouraging for worker if their learning is based on what they do on 
daily basis. Respondents also agreed to better financial support from 
stakeholders for enhanced literacy activities. According to Jeffery 
(2009), improved stakeholders’ financial commitment is very important 
to sustainability. 
 

Conclusion 

Aderinoye (2008) asserted that literacy is an essential tool to both 
individual and national development, it affects all areas of human 
endeavours. There is finance literacy, health literacy, political literacy, 
voting literacy, environmental literacy, computer literacy and adult 
literacy. The more understanding of all these, the better for both the 
citizens and the government so as to address whichever appropriately 
whenever the need arises. It is important to note that all these types of 
literacies involve one group of people (adults) who can be sub-grouped 
into young old, middle old, older adult and the oldest adults.  

The sustainability of literacy programmes, like every other 
aspects of human endeavor, is already threatened by the COVID-19 
pandemic. It is the duty of government to ensure its survival and 
continued relevance as development hinges heavily on it. A lot also 
need to be done to reduce the country’s illiterate population through 
Adult Basic Education (ADBE).  
 

Recommendations 

Based on the findings, the following recommendations are made: 
1. Practitioners should ensure defining domain of Knowledge, skill 

and abilities 
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2. Government should provide fiscal resources needed for 
assessment development, training, implementation and 
maintenance. 

3. The needed expertise should be developed by government 
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 Abstract 
Conflict is an integral part of an organisation; its proper management is 

essential for peace and advancement in an organisation. It has been 

observed that Nigerian universities have for decades been faced with so 

many crises which have been hampering smooth effective and efficient 

administration in the Universities. This positional paper examined 

conflicts in Nigerian public universities with emphasis on the conflicts 

concept, nature, types, situation in Nigerian universities between 1999 

and 2016, causes of conflicts, consequences of conflict, need for 

peaceful co- existence and conflict resolution in Nigerian universities. 

The study discussed the various challenges faced by Nigerian 

universities. The paper concludes that conflict is inevitable and it must 

be handle with appropriate measure to bring peace. It then suggested 

that there should be meaningful interaction and effective 

communication in the universities, respecting opinion from different 

categories of people in the university, need for cordial relationship 

among the people in the university community, the government, and 

the universities and that the management should provide for staff and 

students welfare.  
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Introduction  

The relationships in the Nigerian university system in recent years have 
been drenched with chain of industrial conflicts with consequential 
adversities on the advancement of knowledge (Ajayi & Modupe, 2000). 
It has also been observed that Nigerian universities have for decades 
been faced with so many crises ranging from conflict between 
universities administrators and academic staff, students and academic 
staff, students and universities authorities, non-academic teaching staff 
and university administrators. If not abated, the crisis-ridden system 
that currently characterizes the Nigerian universities has for a long 
time, and will continue to inhibit significant growth in Nigeria’s 
university education. 
 The university is a composite organization where two or more 
people co-exist, therefore, conflict is predictable. The combinations of 
internal pressures and external pressures within the university systems 
made administration extremely difficult and complex; therefore, 
conflict is inevitable. Gillin (2004) believes that conflict is a normal part 
of social relations; no organisation is immune to conflicts, including 
tertiary educational institutions. Studies have shown that conflicts have 
continued to be a common phenomenon in Nigerian Universities. 
Garba, Garba and Olarinde  (2001) posit that conflict, most especially in 
Nigerian universities, is not a fresh development, but that it has only 
become more regular, more severe and of a much wider scope and of 
longer duration in the 1990s compared to the pre 1970s. Conflicts in 
Nigerian tertiary institutions have given rise to mistrust and resentment 
among professionals and academics; it hindered smooth, effective and 
efficient administration in the universities. 
 

Concept of Conflict 

Conflict is a situation of disagreement between two parties.  Posigha 
and Oghuwu (2009) view conflict as channel for change, creativity and 
production. Conflict, often arising from the incompatibility in  the goals 
of different stakeholders. Adaeze, Catherine and Caroline (2014) 
submitted that conflict is an essential part of human existence as well 
as an unavoidable friction in any organization. Emmanuel and Kinsley 
(2008) view conflict as any harmful consequential incident which 
follows a difference between/among stakeholders in an organisation. 
Conflict is a struggle between people with contrasting goals, beliefs, 
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values and ideas. Conflict by nature is a constant phenomenon in any 
human organisation. It is so ever-present in social life that it has been 
isolated by some as the fundamental unit for understanding social 
existence (Alimba, 2010). 

The prevalent nature of conflict in human grouping has been 
traced to the search of opposing interests, aspirations and goals by 
individuals and or groups in defined physical and social environment 
(Otite, 2001). Afolabi (2018) views conflict as a catalyst that alters the 
progress of an organisation. She stresses further that if it alters 
progress positively, peace and productivity will be increased, but if 
otherwise, there will be dysfunction, violence and destruction.  
Edwards (2002), as well as Hammed and Ayantunji (2002) perceived 
conflict as something  disturbing, anomalous, dysfunctional and 
detestable, yet it could be a sign of positive change if constructively 
handled. Etadon (2008) stated that conflict can also be described as a 
situation in which persons or groups disagree over means and ends as 
they try to establish their views in preference to others.  

 
Concept of Peace Education 

Peace education has recently gained attention all-round the world 
(Yilmaz, 2003 in Momodu 2013). This is because of the increasing focus 
on the use of violence in responding to conflicts or disagreements 
between individuals, groups, communities and countries. For example, 
Gumut (2006) perceives peace education as the deliberate attempt to 
educate children, youths and adults in the dynamics of conflict 
prevention and promotion of peace making skills in homes, schools, 
and communities throughout the world, using all the channels and 
instruments of socialisation. 

Fundamentally, peace education aims at building the peace 
capacity of people so that they do not only learn to solve their conflicts 
through peaceful dialogue but also live in peace. Similarly, Momodu 
(2013) posits that peace education is a behavioural and attitudinal 
change mechanism which aims at: pre-empting conflict (build-up); 
preventing conflict outbreaks; resolving conflict and promoting a 
culture of peace. Basically, peace education aims at systematically 
inculcating the culture of peace in the minds of individuals with a view 
to deconstructing the culture of violence from their minds by equipping 
them with the knowledge, skills and abilities, which would assist 
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individuals to interact peacefully and to collaborate to achieve 
collective as well as personal goals. 
 

Nature and Types of Conflicts in Nigerian Public Universities 

Conflicts are inevitable in every organisation, thus, become part of the 
system. As in many developing countries, Nigerian higher institutions 
witness series of conflicts. Many of these conflicts often lead to 
destruction lives and properties, and distort school activities. Most 
universities in Nigeria experience conflict either between the school 
administration and government, between teaching staff and university 
administrators, students and teaching staff, students and university 
authorities, non-teaching staff and university administrators. Awolola 
and Fabunmi (2012 submitted that these conflicts may possibly be due 
to increment in school fees, poor hostel facilities, poor administration 
and unresolved salary increment request). It was established that most 
conflicts in Nigerian universities have been traced to greed, autocracy, 
contested base of citizenship right, predatory rule, unresolved 
grievances (Oloyede, 1999 cited by Adaeze et al., 2014)  
 
Major types of conflicts identified by Ejiogu (1990) as cited by Alabi 
(2002) are:  

(1) Conflict due to hierarchy of position  
(a) Subordinate conflict -  between the boss and his 

subordinate (lecturers & students) 
(b) Super ordinate conflict- between the administrator and an 

authority over him e.g. vice-chancellor and the visitor. 
(c) Lateral conflict – between an administrator and his peer 

e.g. between vice-chancellors of two universities.  
(2) Conflict based on the relationship between the objective state 

of affairs and perceived state of affairs by conflicting parties.  
(3) Conflict based on antagonistic source such as conflict between 

institutional expectations, cultural values, role expectation and 
personality roles. 

 

Causes of Conflicts in Nigerian Universities   
There are some challenges in Nigerian universities which had led to 
conflicts; some of them are predatory rule, greed, autocracy and 
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unresolved grievances (Adaeze et al., 2014). Others identified by Alabi 
(2002) and  Etadon (2013) are: 
 

Inadequate Resources: The needed amenities for both the students 
and staff at the disposal of university are limited. Hence, there will be 
deprivation of the needs of all these groups within the system. For 
example inadequate hostel accommodation, inadequate supply of 
water, non-provision of adequate facilities such as lecture rooms, 
laboratories, equipment, standard library, health centers, hostels, all 
these caused conflict in the university of Ibadan in 1975 / 76 and 1999 
as cited by Etadon (2013). Besides, mismanagement of available 
resources could also result in conflicts. The conflict could take the form 
of protest, boycott of lectures, violent riots and strike. 
 

Goal Incompatibility: The tendency for conflicts is likely to be high 
where individuals perceived and infer the same fact differently. In many 
cases, lack of harmonisation of individual goals within the 
organisational goal may make an individual work differently to the 
cooperate goals. The psychology of learning believes that the students 
will not learn well except they are keenly occupied in the process, and 
so accept responsibility for their learning activities. The students need 
to be listened to; otherwise as posited by Geoffery (1977) as cited by 
Alabi (2002) they are going to find other way that will attract their 
attention.  
 

Drives for Autonomy and Academic Freedom: Autonomy drives, 
according to Idowu (1995) as cited by Alabi (2002), are when one group 
either seeks to apply control over some activity that another party 
regards as its own domain or seeks to insulate itself from such control. 
Thus, the total ban of staff and students unions, fear of untimely 
retirement, government over regulation, all results in decreasing 
autonomy, decline in moral and eventual conflicts. Etadon (2013) 
reported that the ban of politics and other students’ activities, 
dissolution of students union caused conflict at University of Ibadan in 
1975/76 session.  
 

Management/Leadership Style in Universities: The leadership styles 
employed by the administrator of an organisation will determine 
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whether the conflict will be subdued or irritated. For example, an 
autocratic leader will use coercion rather than persuasion to achieve his 
own goals; in this situation such organisation will be proned to conflict. 
Equally prone to conflicts, according to Miner (1973) cited by Alabi 
(2002) are those with low self-esteem and a character of distrust and 
suspicion. The autocratic leader will not find the organization easy with 
radical union leaders, and then organization will be experiencing chains 
of conflicts.   
 

Difference in values and lifestyles: Majority of university students are 
adolescents, probably experiencing liberty and independence for the 
first time. The university campuses are packed with and threatened by 
noise, indecent dressing, sexual behaviours, examination malpractice 
and cultism. The lecturers and administrators enforce rules and 
regulations which these young adolescent will not be ready to conform 
to, which can cause conflict.  
 

Politics and National Issues: The political control of education in terms 
of financial and administrative policies brings about conflicts between 
the university and the government. The federal government through 
the Federal Ministry of Education (FME) and National Universities 
Commission (NUC) controls the budget, structure, curriculum and 
calendar of universities. Besides, through Joint Admission and 
Matriculation Board (JAMB), all admissions to the universities are 
restricted and manipulated. Policies such as privatisation, university 
autonomy and democratisation of university management usually 
cause conflicts. Failure on the part of school authority to guarantee 
security of lives and properties, unequal distribution of power, role 
overload, students non-involvement in decision that concern their 
wellbeing (Omemu and Oladunjoye, 2013).  
 
Consequences of Conflicts in Nigerian Universities 

Conflict, as is often said, is a fundamental part any the society, and it 
has both positive and negative dimensions. It is observed that Nigerian 
universities have experienced various crises so much that the academic 
calendars of the universities are no more uniform. Other consequences 
of conflict in Nigerian universities are low productivity among staff, 
inability to achieve the goals and objectives of the institutions, closing 
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down of universities for long time, suspension or dismissal of students 
found guilty, delay in promotion of staff and delay in payment of 
salaries. (Alabi, 2002: Aluede, Jimoh, Agwinede and Omorgie, 2005).  

    Conflict frustrates economic and social developments (Echezona, 
2001 Citing World Bank, 2003). As a result of strikes, graduates were 
produced half-baked. Also, some lecturers were sacked during the 
struggle for justification of demand. Some lecturers pulled out of the 
system because of frustration while some lost their lives. Conflicts in 
the nation’s universities in recent past, have resulted to disruption of 
the institutions’ programmes as a result of boycott of lectures. There is 
always breakdown of law and order as a result of demonstration which 
do lead to closure of institutions these activities have culminated into 
the truncated academic programmes leading to protracted academic 
calendars. Table 1 presents some situations of conflict in Nigerian 
public universities. 
 

Table 1: Conflict Situation in Nigerian Public Universities between 

1999 and 2019  

S/N INSTITUTION Y E A R CAUSES/REASON  E F F E C T S   

1 . UNILORIN (others) June 1999 Kudirat Abiola’s rally  The universities were closed dow n  
2. O . A . U J u l y  19 99 Cult activities in the university  Closure of the institution  
3. University of Ibadan (U.I.)  March, 1999 Increase in post graduate school fees  T he  a ut horit ie s hurri e dl y shi ft e d t he r e sumpti on dat e for 19 9 8 / 9 9 se ssi on 
4. U . I . May, 1999 Introduction of special fees and non provision of a dequate facili ties  Closure of the institution.  
5. U N I LORIN , 

U.I & O.A.U 
Aug, 1999 Increase in school fees  Se r io u s  d e m o n st ra t io n  by  t h e s t u d e n t s  le a d in g t o  t he  clo s in g  d o w n  o f  t h e  in st i t u tio n s .   

6. U . I . Dec.  1999 The school a ut horiti e s ba nne d male s stude nts fr om visi ting fe mal e host els i n t he i nsti tuti on .  Severe protest by the students  leading to the closing down of  school.  
7. U N A D J an,  2000 Accidental killing of a part one law student  There was fig ht between the s tudents and the police.  
8. U . I . J an,  2000 Incessant pow er failure in the middle of thei r exam ination periods  Att ack  on  st aff er s  of  w or ks  & ma int e na nc e De p t. T ho s e  s ta ff w e re  su bject e d  t o  sev er e  be at ing.  
9. U D U March, 2000 Introduction of Sharia in the institution  Serious demonstra tion tha t led to the closure of the  ins titution.  
10. U . I . March, 2000 Water a nd power supply to the s tudents ’ hostels a nd staff qua rters  were  curt off.  Demonstration by the student that led to strike.  
11. U N I L O R I N April, 2000 Shortage of water on the campus.  De monstrati on by stude nts t hat le d to the destructi on of ta xi ca bs on ca mpus.  
12. I M O S U April, 2000 Alleg ed interference in Students  Union Government e lections by Governor.  Demonstration by s tudents leading to closure of  the institution.  
13. U N I B E N May, 2000 Non- process ing of g raduating stude nts resul ts  f or law s chool .  Demonstration by students.  
14. 

 
O A U May, 2000 Incl usi on of military apologi sts i n ne wly constitute d G over ning council s of univer sities nation-wide.  

 
There was great protest in the university.  

15. U N N July, 2000 Serious clash between tw o groups of cul t mem bers (students cul tist). The clash led to the killing of three students.  
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16. N A U Aug, 2000 Lack of basic infrastructures in the university  Demonstration by students  that led to the closure of the  university.  

17. U N I L A G Sept, 2000 Purported removal of Vice Chancellor (Prof. JelliliOmotola)  Protest in the institution.  

18. U N I B E N Sept, 2000 Pro pose d u nive rs ity a u to no my see n a s  co m mercia liza ti on of  e duca tio n. Demonstration by the students.  

19. U N I L A G Oct ,  2000 Seizure  of  Coca  cola truck  due to the banning of  cok e products on a ll ca mpuses.  Serious clash betwee n the stude nts and poli ce leading to the killing of four stude nts.  

20. L A S U Nov, 2000 Students cultism Anti-cult campaign by students’ union leaders.  

21. U N I J O S Nov, 2000 P o w e r  o u t a g e Protest tha t led to holding  of three  NE PA  off icia ls hosta g e.  

22. U . I . J an,  2001 Alleged a ct of  misconduct of  e lection and sworn of the ir officia ls by the s tudents.   Protest by students that disrupte d the school which led to the closure of the school.  

23. U . I . J an,  2001 Suspension of 42 students by the school authority. Institution f irs t exa mina tion which led to closure  of  the  school. 

24. L A S U Feb,  2001 Alleged increase in school fees  The vice chancellor and principal officers held hos tage.  

25. O S U A Feb,  2001 Alleged hike in school fees  Attack on VC’s house and car. 

26. U . I . Sep,  2003 
 

D e t e r io r a t in g  in f r a s t r u ct u r e s  in  t h e  i n s t i t u t io n  in c lu d in g  la c k  o f  r e g u la r  w a t e r  a n d  e p i le p t ic  p o w e r  s u p p ly .  Protest by the students.  

27. U . I . March, 2010 Incessa nt power fa ilure  a nd inadequate wa ter supply to the ir residential halls.  Protest by the students.  

28. E S U April, 2000 Dem and f or increased subvention f rom the s tate G overnm ent.  S t r i k e . 

29. L A S U April, 2000 Opposition to reappointment of VC for the second term. Sacking of 22 lecturers including 6 professors.  

30. U N I L O R I N J an,  2000 Demand for reinstatement of retrenched lecturers  Strike action. 

31. All Universities  Feb,  2001 Need for increased funding of universities  Strike action. 

32 U N I L O R I N March, 2001 Demand for reinstatement of retrenched lecturers  Closure of the university.  
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33. U . I . May, 2001 Non-joining of strike by some professors  Physical assaults. 

34. O A U June, 2014 Increase in school fees  Dem onstration leading to closure of the ins ti tution. 

35. O A U June, 2015 La ck  of  wa ter , epile ptic p o wer su ppl y a n d dete rio ra ting  infra s t ru ctu re .    Demonstration and closure of the school.  

36. U . I . April, 2016 Inadequate water supply and epileptic power supply. Dem onstration leading to closure of the ins ti tution. 

37. L A U T E C H June, 2016 Non-payment of workers salary.  Strike action. 

*38.  Federal universities 2019/2020 Le ct ur er s disagr ee d wit h F eder al Gov er nme nt I PPIS mode of pay me nt i n Fe dera l uni ver siti es .  2 weeks  wa rning S trik e. La ter   indef inite  s trike  a ction followed  

     
    

Source: Alabi, 2002, Etadon, 2014 and Nigerian Dailies 
*Researchers Findings 
 
LASU- Lagos State University     
UNAD- University of Ado-Ekiti       
NAU-Nnamdi Azikwe University Awka    
OSUA – Ondo State University    
UDU- Usman Dan Fodio University Sokoto,        
UNN- University of Nigeria  
OAU- Obafemi   Awolowo University      
LASU- Lagos State University,   
UNIBEN- University of Benin   
UNILORIN – University of Ilorin      
LAUTECH- Ladoke Akintola University of Technology  
 UNILAG - University of Lagos    
IMOSU- Imo State University 

 
Table 1 shows the conflict situations in Nigeria over the period of 1999 
to 2019, it can be concluded that Nigerian public universities 
experience conflicts from time to time due to increase in school fees, 
inadequate provision of infrastructure in the universities and 
inadequate funding of universities. 
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Some measures of Conflict Resolution in Nigerian Public Universities 

The school administrators must be able to manage conflict effectively 
and efficiently. In resolving conflict in Nigerian public universities, the 
following measures should be recognised: 
 

Effective Organisational Communication: Organisational 
communication is the process by which individuals stimulate what is 
meant in the minds of other individuals by means of verbal or non-
verbal messages (Richmond and Mc Croskey 2005).  Peretomode (1991) 
as cited by Bakare (2011) defines communication as the transfer of 
information, feeling or messages from a source to a receiver. 
Information is defined as a symbol that conveys meaning to the 
intended audience for decision making. There should be free flow of 
information within the university, and such communication must be in 
several directions i.e. downward, upward, horizontal and diagonal 
communication.  
 
 
 
 
 
 
 
 
  

      Diagonal 

Communication 

  

 

 

 

 

 

 

Fig. 1: Types of Organizational Communication 

Source: Kenan (2013). 
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Necessary information must be passed to the appropriate quarters 
because information is an indispensable factor in the development of 
any organisation. Adequate provision must be made for the availability 
of relevant information and how they can be accessed by the 
individuals in the university. Information needs to be disseminated to 
the academic community; students need to be well-versed on the rules 
and regulations of the university. Thus, without proper information 
dissemination to these groups of people in the university, they may 
become hostile to the community which may lead to conflict (Adaeze  
et al., 2014). They stressed further that those cases of misinformation, 
wrong information or missing information and disparity in opinions and 
social differences caused conflicts. Bhatti (2010) viewed that 
information is one of the major key to conflict resolution, peace 
promotion and security.  
 

Leadership Style: Conflict management in Nigerian universities demand 
appropriate leadership style by the university authorities. To buttress 
this, Afolabi, Adeniran, Alabi and Awolola (2016) pointed that 
participatory and supportive style of leadership will enhance conflict 
resolution in an organization. A leader influences and directs individuals 
and groups; the leaders require many qualities and skills  in order to 
effectively and efficiently manage conflicts. A leader influences and 
directs individuals and groups; the leaders require many qualities and 
skills in order to effectively and efficiently manage conflicts. A 
facilitative leader has the ability to help the aggressive groups work 
together towards their common goals. He provides encouragement and 
support, harmonises misunderstanding, releases tensions and deals 
with disruptive behavior (Fisher, 2000as cited by Tora, Miri and Vered, 
2005).  
 

Resolving Conflict: The universities authorities can embrace any of the 
methods to resolve conflict among and between aggrieved parties. 
Magagula (2007) suggests three methods of resolving conflict in an 
organisation; these are mediation, arbitration and reconciliation. Also, 
Burach (2001) and Otobo (2007) highlight some conflict management 
strategies such as problem-solving, collaborating and participatory 
method of resolving conflicts and that these methods have high desire 
to satisfy the concern and interest of warring parties.  
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Clarification of Goals and Objectives: Interpretation of goals and 
objectives are also vital in every organisation. There should be frequent 
refinement and clarification of university goals and objectives, role 
definitions and performance standard which will help to eliminate 
misunderstanding and conflict. There should be cooperation between 
the university and the government. The decision makers and their 
advices need to be informed on how the universities operate. The 
university community needs to acquaint itself with the government so 
that universities will not build up attitude of unfriendliness towards the 
government nor the govern 
 

 Propagating for Peaceful Co - existence through Education 

Basically, peace education can be taught or advocated through formal 
and non-formal channels of education (Momodu, 2013). Formal 
channels of peace educationinvolves the various educational channels 
for teaching and learning which are usually employed in the teaching of 
basic knowledge and skills of conflict resolution, peace-building and 
peace promotion. Peace education is usually designed or factored into 
the school curriculum for onward teaching. Formal channels or media 
of peace education are structured in nature. These formal educational 
channels are educational institutions or schools like primary and 
secondary schools (both public and private) and tertiary institutions like 
colleges of education, polytechnic and universities. Also, included as 
part of these media are conferences, workshops and symposia which 
can also be employed for teaching peace education in the universities. 

 Non-formal channels of peace education involve the various 
non-formal educational channels and traditional methods of learning 
which can be employed for people to learn about peace promotion. 
Such channels are plays, dramas, jingles, proses, posters, handbills, 
folklores, and stories, television and radio programmes, dancing and 
other cultural methods of learning. Non formal channels of peace 
education are usually not organized and controlled in nature but can be 
very effective for learning about peace and promotion. 

      However, King and Miller (2006) argued that peace education 
heavily utilizes culture which incorporates a wide range of practices 
aimed at transforming values and norms and informing styles of 
leadership to boring about or consolidate peace in communities, within 
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a country, in inter-state relations, or at the global level of societies.  
Peace education in classroom aims at equipping students with 
necessary knowledge and attitudes through respectful, tolerant, 
participatory and cooperative techniques and methods (Deveci, Yilmaz 
and Kardag, 2008 in Momodu, 2013) 

Scholars have also accentuated the effectiveness of peace 
education programmes in tackling conflict and violence in the school 
system. In this regard, Levy (1989) and Maxwell (1989) have argued 
that peace education and conflict resolution curriculum-based 
programmes are designed to teach students about conflict and 
alternatives to violence via preventive means such as social skills 
training, empathy training, anger management, investigating attitudes 
about conflict, and increasing bias awareness. Adoption of peace 
education cannot be overruled as it allows peaceful resolution of 
conflicts from education at all levels in the societies, churches, mosques 
and educational institutions universities inclusive.  

 
Conclusion  

Conflict is an integral part of human existence, individual is unique and 
different from others in an organisation and differences cannot be 
totally suppressed from manifesting. When differences come to the 
fore, strife, frictions, collisions, discord and disagreement cannot be 
avoided. However, conflicts in Nigerian universities negatively affect 
their roles in achieving the goals of development set for them by the 
society. Hence, the need for all groups within the system to deliberately 
make intensive and conscious efforts to curb the negative 
consequences of conflicts. 
 

Suggestions 
From the foregoing, researchers therefore suggested that:  

- There should be meaningful effective communication in the 
universities through provision of required and quick access to 
information to different categories of people.  

- There should be cordial relationship among the people in the 
University community, the Government, and the universities. 

- The management should provide for staff and students welfare.  
- Universities’ management should also encourage constant 

dialogue with the student representatives. 
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-  Parties to conflicts should use democratic norms of dialogue, 
due process and fairness in resolving their differences.  

- The University administrators should adopt appropriate 
leadership styles that will  reduce the occurrence of conflicts in 
Nigerian Universities. 

- Federal and state governments as well as alumina and 
philanthropies should come to the aid of Nigerian public 
universities by providing basic needs for study such as portable 
water, lecture halls and hostels.  
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Abstract  

Science, Technology and Mathematics (STM) Education in today’s 

technologically oriented society is the only true solution towards a 

sustainable national development. Women must become active 

participants in the planning; they should develop a critical 

consciousness about their roles and rights in other to establish their 

own identity and position in Nigerian society. The women can only 

achieve all these through sound education in Science Technology and 

Mathematics (STM). This paper, therefore, gave overview of STM, 

sustainable national development, presents, Science, Technology and 

Mathematics (STM) as the pivoted tool in the struggle for sustainable 

national development. It also emphasized the need for women in STM 

education and sustainable national development. It recommends that 

STM education should start from the cradle where women (mothers) 

can start the initial teaching and that women enrolment into tertiary 

institution in Nigeria in STM and other related courses should be 

increased by using quota system of admission. 

 

Keywords: STM, Sustainable national development, Women, Nigeria 

 
Introduction  

Science, Technology and Mathematics (STM) Education entails 
impacting scientific, technological and mathematics knowledge and 
skills into individuals. The use of these knowledge and skills by the 
individuals would help for personal survival and for the overall 
development of the nation. Hence, Science, Technology and 
Mathematics are the three drivers of the economy of any nation, and 
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panacea for sustainable national development. Their integration is a 
good formidable force when it comes to building a solid development 
that can be sustained. The STM Education has been described a meta 
discipline, the creation of a discipline based on the integration of other 
disciplinary knowledge into a new whole (Matazu, 2010). As a new 
whole, it addresses the needs of learners and nation at large through its 
relevance and functionality in content, practice and application. 
            Over the past few decades, the third world countries in general 
and Nigeria in particular have been oblivious of the importance of 
Science, Technology and Mathematics (STM) Education and its impact 
towards national development. In recent past however, the debate on 
Science, Technology and Mathematics Education and its impact on 
national development process has assumed new levels of intensity. This 
is why Nigeria education system emphasises the education of her 
people in Science, Technology and Mathematics. This is evident in the 
National Policy on Education which recommends an enrolment ratio of 
2:3 in favour of Science, Technology and Mathematics and other 
related courses in tertiary institutions (Federal Republic Nigeria (FRN), 
2014). Hence the debate now is not whether to pursue Science, 
Technology and Mathematics Education but rather, how to begin its 
earliest instruction. Presently, all the three levels of education— 
primary, secondary and tertiary— have included Science, Technology 
and Mathematics Education in their list of subjects done in the schools. 
Some still opine that it must begin in kindergartens, rather than in the 
primary schools. Others argue that it should begin even in the cradle 
where the mothers (women) as the first teachers should educate their 
children on STM. In this context, it is inevitable that research focus 
should be, as it is in this paper, about the role of women.  

Educators in developed countries have decided that Science, 
Technology and Mathematics Education is a central, in fact a vanguard 
component of any serious educational programme in any society— 
developed or developing— as it prepares for life (UNESCO, 1996). Thus, 
education must be seen as the only true liberating force, and science, 
technology and mathematics as the pivoted tool in the struggle for 
sustainable national development. These three components-science 
technology and mathematics are inter-woven in the development 
process. No wonder Harbor-Peters (2001) states that a triangular type 
of relationship exists between technology, science and mathematics. 
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Technology, being the application of the facts of science in the service 
of humanity and development of any nation, relies much on 
mathematics. Mathematics on the other hand is a “Sine qua non” factor 
for comprehension of scientific facts. In other words, technology relies 
on the science, as the later relies on mathematics. It can, therefore, be 
deduced that application of mathematical and scientific concepts are 
basic to technological advancement while application of technological 
products has greatly facilitated studies in mathematics. 

From the foregoing, the role of science, technology and 
mathematics in the development of any nation cannot be over-
emphasised. The dynamics of growth and development today should 
force societies, particularly Nigeria, to recognise that they must 
accelerate the revolutionary drive towards a mass-based science and 
technology education system. The societies should recognise that the 
only path to genuine and sustainable national development that is open 
to them is through a rapid and wide-based education with science 
technology and mathematics at the very core. Imarhiagbe (1996) states 
that if anything is important to any country/nation in solving its 
problems, it is Science, Technology and Mathematics as it is the base 
for overall development of a nation. This paper discusses the concept of 
sustainable national development, place of women in STM, women and 
sustainable national development and women education in STM. 

 
Concept of Sustainable National Development  

Sustainability is believed to be a state in a society in which people live 
comfortable, long and productive lives with their needs satisfied in 
environmentally sound and socially just ways without hindering other 
human beings from doing same now and in distant future (Anyebe, 

Science  

Technology  

Mathematics  
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2007). National development refers to the ability to harness all 
available resources— human, material or economic,— to bring out the 
potential of a nation. Therefore, the term sustainable national 
development means to ensure that development meets the needs of 
the present generation, without compromising the ability of the future 
generation to meet their own needs (Brandtland Commission in Amah 
and Shiaki, 2007). This implies that sustainable national development is 
not static but rather a dynamic process. 

It requires not only man power, planning and polices but also a 
wide range of institutions at the national level with due role of women. 
In every aspect of national development, it is important to involve all 
sectors in all stages of development. This may involve educational, 
scientific, technological, economic development and political stability. 
The inherent thing in the concept of sustainability is the vision for a 
more equitable nation in which STM education is a tool. 

 
Women’s Place in Science, Technology and Mathematics 

The low participation of women in subjects which have great 
importance for national economic development constitutes a 
considerable waste of potential. This is particularly serious when the 
critical role of Science, Technology and Mathematics in spear-heading 
the development of a nation is considered. Women participation in 
STM is very essential as it will help to produce wholesome, pleasant, 
committed and understanding individuals who can interact wisely and 
intelligently both in the school and in the outside world. The traditional 
role of a woman as the ultimate custodian of home, having the key 
influence on the growth of human personality and development of any 
nation, places a greater responsibility of channeling the intellectual 
potential of the next generation on her. If seeds of Science, Technology 
and Mathematics education have to be sown in children at early stage 
of their life, a woman’s role is of great importance. It may even be more 
essential than that of men, or at least as vital as man’s role. Makhubu 
(1996) stated that women, being the traditional educators and 
transmitters of cultural values, must be at the forefront of Science, 
Technology and Mathematics Education. Women necessarily need to 
be involved in formal and informal research and development, policy 
making and in the creation of a vision of future of Africa in which 
society will be transformed for the better through the use of STM. 
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Women and Sustainable National Development 
In the recent past, more and more women are taking part in the 
challenging professions in Nigeria. Worthy of note is the position of 
Prof. Dora Akunyili(Late) as the then Director General, National Agency 
for Food and Drug Administration and Control (NAFDAC). While she was 
in office, she made women proud due to her dedication to duty and 
firmness in handling issues that concern expired drugs and fake 
products. Women constitute a large proportion of the population of 
any country/nation, and Nigerian is not an exception. So, the 
contributions of women in the development of any nation cannot be 
over emphasised as they can come together, agree on something and 
execute it. In addition, the fourth world conference of women held in 
Beijing in 1995 provided a renewed global commitment to achieving 
gender equity and quality on national policy programmes. According to 
Commonwealth (2000), the Beijing declaration states that “we hereby 
adopt and commit ourselves as government to implement the platform 
for Action ensuring that a gender perspective is reflected in all our 
policies and programmes.” 

The Commonwealth works towards a world in which women 
and men have equal rights and opportunities at all stages of their life to 
express their creativity in all fields of human endeavour and in which 
women, are respected and valued as equal and able partners in 
establishing values of social justice, equity, democracy and respect for 
human rights. Hence women and men will work in collaboration and 
partnership to ensure people oriented sustainable national 
development. In fact, full national development is not possible without 
the understanding, co-operation and effective participation of women. 
In the political frame, women have made major contributions to 
national development by their participation and enlightenment on the 
political life of the nation. At least, they have come to understand their 
civic right especially the right to vote during elections. Women now 
compete with their male counterpart for political positions and various 
appointments have been given to them. Women are also active 
participants in the planning process; they have developed a critical 
consciousness about their roles and their rights in order to establish 
their own identity and position in the society. 
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Women Education in Science, Technology and Mathematics  

 Women should be adequately grounded in STM education for them to 
educate their children from the cradle. When you educate a man, you 
educate an individual, but when you educate a woman, you educate a 
nation (Ahupa, 2000). An educated woman educates her whole family 
and the nation at large, not only in terms of 3R’S (Reading, wRiting and 
aRithmetic) but also in terms of social, cultural and fundamental values 
of a society. 

Education improves the quality of women and also enhances 
sustainable national development. The objectives of women education, 
as outlined by the United Nations Education, Scientific and Cultural 
Organisation (UNESCO) are to: 

(4) enable women to improve their family’s health and diet; 
(5) increase women’s productive ability thus revising their families 

standard of living; 
(6) give women access to appropriate technologies, and 

management of cooperatives; 
(7) improve women’s social and cultural status; 
(8) enable women to discharge their responsibility more 

effectively; 
(9) help women to fight their own fears and feeling of inadequacy 

or inferiority; 
(10) educate women in all round development; that is, mentally, 

socially, physically, psychologically, religiously and 
economically; 

(11) make women participate fully in all the affairs of their nation 
and to be at the centre of the sustainable development; 

(12) make women acquire their own basic needs of the society, like 
food, shelter, fuel, clothes and nurturing; and 

(13) enhance nation building in terms of economic and human 
development (UNESCO,1985 in Mudichie, 1999). 

 
To help in the achievement of the above stated objectives, women 
education in STM is not only an important aspect, it is a critical 
constituent in the process of improving the quality of life of women 
themselves. Although the importance of women education in STM in 
the developmental process is acknowledged, the output of enrolment 
of the females in STM education and related courses are still not 
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encouraging. Aguele and Uhumuavbi (2003) found out that the ratio of 
male to female enrolment in STM in some Nigerian universities is low 
against the women. This implies that women are still back ward in 
enrolment into STM related courses when compared with their male 
counterpart. It has been a common trend for women to undertake 
courses in the art fields, which has resulted into having very few 
females in Science and Technological posts. Many women think that 
courses in STM should exclusively be left for men.  
             The under-representation of women in STM education in 
tertiary institutions in Nigeria is caused by some factors. Obodo (1993) 
identified some of the factors responsible for low women participation 
in STM as lack of self-confidence or self-concept, and societal, parental 
as well as teacher’s attitude to girl education among others. These 
factors have caused a lot of delay in the academic growth of women 
and also contributed to the low involvement of women in the nation’s 
development. 

 
Recommendation   

Based on the discussion so far, it is recommended that: 

• The awareness creation of Science Technology and 
Mathematics education should start from the cradle where the 
women (mothers) can participate in the initial teaching. 

•  There should be increase in the enrolment of females into the 
Science, Technology and Mathematics and other related 
courses in our tertiary institutions by using quota system of 
admission. 

• Any woman who gained superiority in the field of Science, 
Technology and Mathematics should be given recognition by 
elevating her to a higher position. 

•  The central challenges which Nigerian should now face are that 
of building the infrastructure for a Science, Technology and 
Mathematics based culture. 

 
Conclusion 

Science, Technology and Mathematics (STM) Education in today’s 
technological world is the only true solution towards the struggle for a 
sustainable national development. The paper has been able to establish 
that women education in Science, Technology and Mathematics must 
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be accorded with top priority for the development of Nigerian nation. 
The objectives of women education were also x-rayed to buttress the 
importance of women in the developmental process. Therefore, if 
meaningful and sustainable national development must be attained by 
any nation, proper attention must be given to STM education especially 
for women. 
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Abstract 

Research by different authors demonstrated the extent to which parents 

as members of SGBs are unable to execute their duties, including 

overstepping their roles. This paper ponders around the following 

question, what role can parents, as SGB members, play in the creation 

of a positive rural learning ecology? Therefore, this paper aims at 

exploring ways in which parents as SGB members can contribute in the 

creation of a positive learning ecology. In response to this question, this 

paper is anchored in a transformative theoretical framework.  The 

results were acquired during the fourth term in 2014, in three primary 

schools of the rural Mahlombe circuit, a Zululand district in Nongoma. 

This paper adopted a qualitative research approach in order to assist us 

to interpret the participants’ perspective and allowed a face-to-face 

interaction. Interviews with the participants were tape-recorded. The 

results of this paper demonstrate a positive contribution of parents as 

members of the SGBs in reducing late coming, safety and theft 

reduction and in the protection of school buildings. This paper presents 

a positive contribution of parents as members of SGBs, and that parents 

as members of the SGBs should not be defined from a deficit 

perspective. 

 
Key words: School Governing Bodies, Sustainable rural Learning 

Ecologies,  
 

Introduction  

Parents constitute significant actors as members of School governing 
bodies (SGBs) in the current day South African education system. Unlike 
what obtained during the Apartheid era in South Africa, more power 
has been given to parents in the governance of schools today. 
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Accordingly, parents have to be in the majority of the SGB. The South 
African Schools Act (SASA) (RSA, 1996: Section 20) stipulates their roles. 
Among these roles is to assist the school principal and educators (who 
constitute management team within the schools) in the execution of 
their duties. This is in line with Epstein’s model of parental involvement 
in education, where a strengthened and co-equal home-school 
partnership should exist (Mncube, 2009). 

Existing studies have highlighted tension between the 
management of schools and SGBs because of a lack of understanding of 
the roles each of the entities have to play. In many cases, tension stems 
from parents from SGBs interfering with the work of the educators, 
largely because of unclear boundaries of their roles (Quan-Baffour, 
2006; Maluleke, 2014). Nyambi (2004) adds that in some schools, there 
are unhealthy relationships and mistrust between educators and 
parents who are SGB members. A study conducted in the Vhembe 
District, South Africa reveals that SGB workshops were not held (Ndou, 
2012). The circuit managers claimed that their hands were full because 
of the amount of work they were supposed to do, including the large 
scope of the province they were supposed to reach. Even earlier study 
by Nyambi (2004) showed that the majority of parents in SGBs do not 
undergo training; short notices of training workshops often cause lack 
of training. The Department of Basic Education (DBE) usually sends out 
notices within a short space of time. The Department further expects a 
delegate of two representatives per school; this serves as a challenge 
when certain aspects of a particular portfolio are being stressed and 
that portfolio has no representatives from a particular school. Schools 
send the SGB members who are normally available (Nyambi, 2004). As 
a result, some of the parents in the SGB contribute less and have less 
confidence in executing their function as SGB members.  

Nyambi (2004) and Quan-Baffour (2006) report that most 
parents who were part of SGBs had a low level of education or even no 
formal education at all and could not contribute to the improvement of 
school results. Maluleke (2014) further maintains that because of this 
low level of education, these parents feel inferior and have a low self-
esteem. Educators, too, look down upon parents and community 
members because of their low formal education or complete lack of 
formal education. Quan-Baffour (2006) also adds that the major 
challenges for parents executing their obligation as SGB members were 
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their lack of an educational background, not giving themselves time to 
serve in the SGB, their lack of skills regarding budgeting and drawing up 
mission statements of schools, as well as the lack of remuneration. In 
this regard, Nyambi (2005) recommends that such parents may be 
exempted from paying either school or hostel fees, while Quan-Baffour 
(2006) recommends that parents serving on SGBs should receive 
remuneration. Remunerating SGB members is, however, contrary to 
the SASA (1996: Section 27[2]). 

On the other hand, Mncube (2014) sees apathy as a 
contributing factor to parents’ inability to be active members of SGBs. 
In this regard, Mncube (2014) mentions the lack of time to attend 
meetings, communication issues and transport problems as factors 
contributing to parents’ apathy. Authors such as Quan-Baffour (2006) 
have demonstrated that although parents are aware that their 
involvement in the education of their children is important, they do not 
know how to be involved. Regarding this, he recommends that these 
parents should receive training. We anticipate that through this paper, 
the views of SGBs may indicate how parents as members of SGBs can 
become involved in the education of children.  

Researchers have emphasised that parents serving in school 
governance, especially in rural areas, are usually illiterate and 
unemployed. According to Nyambi (2005), they are not involved in the 
education of their children. Despite the plethora of studies, one 
question that still begs for an answer is What role can parents as SGB 

members play in the creation of a positive rural learning ecology? In 
other words, an existing gap in these extant studies is that they did not 
consider the extent to which parents in SGBs were contributing to the 
creation of a positive sustainable rural learning ecology (SuRLEc).In this 
paper therefore, we aim at presenting the views of SGB members, 
highlighting ways in which parents as SGB members can contribute to 
the creation of a positive learning ecology. In presenting the findings, 
we also present the views of parents on the training they receive.  

 
School Governing Bodies and Education 
The South African Schools Act (hereafter referred to as SASA) (RSA, 
1996) mandates school governing bodies (SGBs) to assists school 
principals and schools in general in the governance of schools; parents 
are in the majority in SGBs. The inclusion of parents in school 
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governance is a positive way to promote ownership, allowing them to 
be part of decision-making and allowing them to have a say in the 
education of their children. The chairpersonship that is vested in 
parents is considered another further positive development. SGBs are 
expected to buy learning support material for their schools, determine 
the starting and closing times at school look after school buildings and 
raise funds for their schools (RSA, 1996).  

Researchers such as Mncube (2009) have found that parents in 
SGBs have a low self-esteem because of their low educational 
background. Families, especially in rural areas, are left with women as 
the head of the household, as their husbands are away at work. These 
women have other family responsibilities, such as looking after the 
livestock. SGB activities become an add-on to the tasks to be performed 
by women in the absence of their husbands. 

Schools in rural areas are on the outskirts, which also requires 
an effort on the parents’ side to travel to and from their homes to 
school. They further distance themselves from school activities because 
of power issues and unclear roles of parents as members of SGBs 
(Brown & Duku, 2008). The usage of English in meetings and workshops 
is another hindrance. Parents as members of SGBs rely on school 
principals and teachers to interpret terminologies and concepts used in 
the policy documents (Xaba, 2011), which hinders their active 
participation. Consequently, the parents in the SGBs and other 
members end up delegating certain duties to the school principal. 

On a positive note, successes of rural SGBs in the execution of 
their duties lie in the fact that rural areas are made up of small 
community set-ups, which enable people to know one another and to 
capitalise on their strengths, which are known from one family to the 
next. As the communities are small, they participate regularly in school 
activities (Hlalele, 2014). The issue of communality and Ubuntu are 
some of the common features in rural settings. 

 
Sustainable Rural Learning Ecology and Education 

Learning ecology is a natural progression of lifelong learning, whereby 
learning is a constantly evolving. Hence, learning “activity takes place 
within, between and across contexts in a continuously evolving 
environment that fosters and supports the creation of communities” 
(Hlalele, 2014: 564). Thus, education is not the sole responsibility of 
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schools, but involves a system that has to provide an environment with 
opportunities beyond the school as well as providing opportunities for 
learning. For Hlalele (2014), a learning ecology has to consist of 
“overlapping communities of interest; cross pollinating with each other; 
constantly evolving; and largely self-organising”. Self-organising has 
evolved in recent times to refer to an educator as a facilitator. 

The concept “sustainable rural learning ecologies” (SuRLEc) 
refers to a space which the presence of the community extends in even 
beyond raising the child at a particular time and in a certain space. For 
the learning ecology to be sustainable, various partners engaged in 
education have to be part of the conceptualisation of problems and 
solutions (Mahlomaholo, 2012; Tsotetsi, 2013). , The sustainability of 
learning ecology in communities in rural areas, requires the 
involvement of the inhabitants of such rural areas. Hence, education 
has to be contextualised, but not designed exclusively for an urban 
setting.  

According to Nkoane (2015), SuRLEc should be understood as a 
transformation agenda and a vehicle for knowledge construction. 
SuRLEc is aimed at affirming the African way of doing which has been 
put at the periphery by the Western ways of doing and knowing. For 
Hlalele’s (2014) view about SuRLEc, the inclusion of all partners 
engaged in education, including active participation of SGB parent 
members, can demystify the myth that in order for people to succeed, 
they need to go to urban areas. Hlalele (2013) and Kruger (2015) see 
SuRLEc as a space in which communities live, die and pass the acquired 
knowledge from one generation to the next. However, the two authors 
emphasise that people should not view SuRLEc as static. For instance, 
the African ways of doing are never static; they evolve over time 
(Nkoane, 2015).  

The principles of equity, social justice, peace, total 
emancipation and hope drive SuRLEc (Nkoane, 2015). Equity challenges 
the dominant discourses that devalued other forms of knowledge 
production. The White Paper on Higher Education and Training (RSA 
DoE, 1997: 1.15) highlights that the term “equity” aims at redressing 
any inequalities, which are the results of the past Western ways of 
viewing knowledge production and people. In the context of this paper, 
equity aims at empowering SGB members and bringing about equality 
among them. Nkoane (2015) continues to demonstrate that from the 
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Westerners’ marginalised and devalued other forms of knowledge 
production, parents, as members of the SGBs, value their contributions 
to a lesser extent. Kruger (2015) further argues that at present, the 
treatment of educational matters, including what is included in the 
curriculum, still depends on the dominant group. The dominant group 
determines what is to be included in history (Kruger, 2015). 
Manipulation of thought actions becomes the rule of law, where 
exposure privileges is not the same. In extending Kruger’s argument, 
Xaba (2011) affirms that parents, although according to the SASA (RSA, 
1996) they are expected to contribute to the education of their 
children, see themselves as less assertive; they act as “rubber-
stampers”.  

According to Nkoane, SuRLEc is also based on the principle of 
social justice. The principle of social justice refers to the way in which 
an individual has to be viewed and treated in a just society (Mncube, 
2007). Mncube argues that this principle looks at how individuals within 
the same space relate to one another and the issues of power among 
them. It refers to how parents as SGB members relate to other 
members of the same governance structure, such as teachers, school 
principals, support staff members and learners. In addition to Mncube’s 
views on social justice, Nkoane (2015) argues that Africans have to tell 
their stories. In the context of this study, it implies that the school 
community has to decide on how to create conditions conducive for its 
children to learn. Mahlomaholo (2009) and Wood (2017) point out that 
action needs to be taken to ensure that social justice is being reached 
and not only lip service. Parents whose ways of doing things have been 
put at the margin should be given a space to say how they think their 
children have to be taught. Kruger (2015) and Hlalele (2013) observed 
some inequalities based on the imbalances of the past. Not all learners 
of school-going age finish their schooling in rural areas. Socio-economic 
factors and distances to and from school serve as hindrances for 
learners to finish their schooling. Access to resources, including 
education, remains a challenge (Hlalele, 2014). Attaining post-school 
qualifications and education is another step that contradicts social 
justice in the South African context.  

The third principle guiding SuRLEc is peace, which aims at 
creating peace by challenging the parameters of knowledge production 
by Westerners. Odora-Hoppers (2002) and Nkoane (2015) argue that 
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Africans have been taught that everything belonging to Africa is pitiful 
and embarrassing, and therefore needs cleansing. In this regard, 
parents as members of SGBs see themselves as of less value. SuRLEc 
aims at demystifying these dominant discourses. In this regard, parents 
as SGB members should be at peace with themselves. They need to be 
at peace with themselves to contribute meaningfully. Being at peace 
with themselves, Africans, including parents as SGB members, can 
contribute to the education of their children, just like the Westerners’ 
knowledge that has contributed to the world (Nkoane & Lavia, 2012).  

The fourth principle is total emancipation, aimed at ensuring 
that Africans, including parents as members of SGBs, are mentally 
liberated (Nkoane, 2015). Mahlomaholo (2009) and Wood (2017) argue 
that the principle of total emancipation finds itself to have meaning 
when people are able to voice their views, so as not to always remain 
neutral. By remaining neutral, they indirectly support the status quo, 
which oppresses the marginalised groups. In this regard, Makgoba 
(2005) illustrates that they will be confident of their indigenous ways of 
knowing and doing. Just as a seed, which draws its strength from the 
soil (Makgoba, 2005) Africans should draw their strength and 
opportunities from their environments. 

The last principle driving SuRLEc, is hope, which acts as a 
compass directing the African ways of doing. Mahlomaholo and 
Netshandama (2012) view hope as a principle that makes parents 
aspire to prosperity amidst all challenges they face. It is a principle that 
sees parents, as SGB members who are able to navigate hardships, act 
in the best interest of their children, even when the hegemonic 
structures within which they operate, are not supportive of their 
presence. It is a principle that says Africans should not seek permission 
from Westerners to validate their knowledge (Nkoane, 2015). Hope has 
to be an inner drive that sees what cannot be seen with the naked eye. 
As contested by Nkoane (2015), SuRLEc should be a space created to 
enable people to see themselves as people who are capable and have 
the potential to contribute to the advancement and creation of a 
positive learning ecology. Parents should not see themselves as 
helpless or as people who need help from elsewhere. We will progress 
less if we deny parents as SGB members active roles, as compared to 
when they are active and assertive (Kruger, 2015). In order to have 
better results, parents should be involved. They need to have that 
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assertiveness. Nkoane (2015) sees SuRLEc as a way of affirming how 
Africans construct their knowledge. He further argues that the 
dominant discourses used any knowledge that was not constructed 
according to the Northern ways of knowing as being side-lined or 
“othered”. However, Kruger (2015) argues that for educational 
purposes, we need to explore issues in assemblages or as a collective. 
In the context of this paper, for rural ecologies to succeed, we need to 
explore ways in which parents as SGB members can play a role in the 
education of their children. Their inclusion should not necessarily be 
about their academic achievements and backgrounds.  

 
Data collection 

We generated data from three primary schools of the rural Mahlombe 
circuit in Nongoma in the Zululand district during the fourth term of 
2014, through interviews. We used focus group interviews because in 
this setting we anticipated that people would potentially give more 
answers than they would do in one-on-one interviews. There are 30 
primary and five secondary schools in the Mahlombe circuit. The 
interview with the adopted qualitative research approach allowed face-
to-face interaction, and it assisted us to interpret the participants’ 
perspectives. Agreements, disagreement and debates provided deep 
and detailed information about the role SGB members are playing in 
order to promote an environment that is conducive for teaching and 
learning. Participants presented insight into the way they think about 
issues, the range of opinions and ideas, and the inconsistencies and 
variation that exist in their working environment in terms of their 
beliefs and their experience and practices.  

We interviewed three school principals separately in order to 
safeguard them from possible teachers’ reaction. We also held group 
interviews with four members of the SGBs of the same schools. They 
were the SGB chairpersons, secretaries and treasurers and three 
educators appointed by the SGB. The different groups answered 
questions on how they had been capacitated in executing their duties 
and they presented their roles in the creation of a positive learning 
ecology. We voice-recorded the interviews, transcribed them and used 
critical discourse analysis (CDA) in analysing them. It is worth noting the 
following:  
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• Parents as members of the SGBs in the three schools occupied 
the positions of chairpersons, secretaries and treasurers.  

• The SGB chairperson of School B had Grade 12; the other eight 
ranged from being illiterate to having Grade 10.  

• Eight of the members were unemployed. The SGB chairperson 
of School A was self-employed.  

• The SGB chairperson of School C was male. The other eight 
members were female. 

 
We obtained letters of approval for conducting the study from the 
Department of Education, the circuit manager and the three schools. 
We then made appointments at each school. On the days of the 
interviews, the participants signed consent forms that indicated that 
participation was voluntary and that they could withdraw at any stage 
without negative consequences. We gave the participants consent 
forms, written in both English and isiZulu. The participants remained 
anonymous and we ensured them of the confidentiality of their views. 
We translated the transcribed text from isiZulu into English. We then 
asked the participants to check the correctness of the transcriptions.  

 
Findings and Discussions 

We expected the interviewees to indicate how they were capacitated 
to execute their duties as well as their roles in the creation of a positive 
learning ecology.  

 
Capacitation of the School Governing Body Members by the 

Department of Basic Education 

The SGB members confirmed that they received introductory training 
as stipulated in the SASA (RSA, 1996: Section 19). The members regard 
this training as vital in building confidence in them to execute their 
duties. The introductory training, according to them, provides 
knowledge and understanding of their roles and responsibilities. They 
are taught about school financial matters, drawing up mission and 
vision statements, and how to maintain good human relations among 
different stakeholders in education. Our findings revealed that the 
facilitators were well prepared to train SGB members to fulfil their 
roles. The facilitators knew their jobs well. The training further serves 
to enable them to know what they can and cannot do. When they 
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return to their schools, SGB members are given manuals. The manuals 
serve as a reminder when they are at their respective schools of what 
has been mentioned during the capacitation sessions.  
The foregoing implies that the government have provided training for 
members of the SGBs. This is line with social justice and equity as 
principles of SuRLEc. On the other hand, the long hours of workshops, 
without food, could defeat the purpose of such training. It was worth 
mention that at School A, the school principal bought some meals to 
boost the members’ stamina. 

I felt that attending workshops come with many sacrifices 

because as SGB parents we had to leave our work behind to 

attend unpaid workshops with no meal that is prepared for us… 

in those long hours we spent… (Secretary, School A) 
I sometimes come to a resolution that when the principal 

phones me, I avoid him by switching off my cell phone to stop 

the contact and communicating with him because my work will 

be left undone at home… (Chairperson, School A) 

 
According to the SASA (RSA, 1996: Section 20), neither the government 
nor the school should remunerate SGB members. Obligations attached 
to being a member of the SGB clash with other commitments. 
Sentiments from these groups of participants point out the sacrifice of 
being an SGB member. The chairperson indicated that her “work will be 
left undone at home”. Though the school is not hers, the work belongs 
to her. This means that meaning the chairperson has to sacrifice her 
daily activities at the expense of the school community. According to 
the society’s way of life, people would prefer to do their work, and then 
have other commitments, such as schoolwork. On a positive note, 
because of Ubuntu, the school principal felt the need to buy food for 
the attendees. Food would make people feel at peace with themselves 
and that social justice, as a principle of SuRLEc, is being served. It is 
surprising that the government does not consider having a meal in-
between presentation. From the point of view of SuRLEc, we feel that 
the government is widening the financial gaps at school. Financially, 
needy schools would not be able to cater for the needs of their SGB 
members.  

The secretary highlights the fact that SGB workshop attendance 
does not include remuneration or meals. These sentiments bring to the 
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table the amount of sacrifice parents undergo in serving schools as 
members of SGBs. The participants of all three-sample schools 
complained about the non-provisioning of refreshments at workshops 
and poor capacitating because there is no legislation that covers 
refreshments when SGB members attend workshops. 

From a CDA perspective, it appears as if the decision to hold 
workshops for the members comes without consulting the parent 
component of the SGBs. The fact that government officials organise 
workshops without considering hunger, is an indication that people in a 
position of power use the power they have to “request” their 
subordinates to comply. From a societal point of view, SGB members 
have to comply. This brings about dissatisfaction from the parents’ side. 

Attending an SGB capacitation workshop comes with some 
sacrifices. The secretaries and chairpersons from these schools 
expressed their frustrations: the principal of School B pointed out that 
although the facilitators usually use isiZulu at meetings that involve the 
SGB, sometimes a few English words are used. Should this happen and 
the members of the SGB do not understand, it is the principal’s duty to 
come to their assistance for translation. According to the principal, at 
one of the workshops, the department officials were addressing the 
establishment of educators and the word “establishment” was used in 
English. The SGB members did not understand it and sought help from 
the principal.  

The principal of School C and the parent SGB members from all 
three schools also stated that sometimes the language used in 
workshops is difficult to understand. Even though manuals are 
translated into their mother tongue, which is isiZulu, it is sometimes 
difficult to understand English terminology used in the manuals. The 
SGB members find it difficult to know and understand English 
terminology. Some SGB members are illiterate, so they have a 
challenge in that they are not able to read and write.  

Language is another conflict-propelling issue. English is 
generally used in SGB members’ interactions, which is often considered 
asunfortunate for older SGB members who cannot even read and write 
their home language. The chairperson of School A said that it was 
better now because she had been a member of the SGB for several 
years, but when she was newly elected, it was very difficult. By 
considering her educational background that is on the SGB profile, she 
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can read and write but still complains about the language used in the 
training. The English language barrier as presented above has been 
highlighted by Xaba (2011). In order to curb the social injustice by the 
presenters, it is appreciable that school principals come in to 
compensate for a better understanding. From this, we realise how 
parents as members of SGBs experience challenges in understanding 
presentations.  

Also, SGB members also complained about the long hours they 
spent at workshops. The two days of rushing through the manual were 
also seen as being insufficient. The parents as SGB members 
complained that the facilitators presented too much work within a 
short space of time. While the interviews were in progress, the 
chairperson of School C paused and said in isiZulu, “lababantu 

bayasidida, basenzisa izinto eziningi ngesikhathi esincane” (which 
means that the facilitators confused them in those training sessions by 
giving them too much information in a short span of time). In view of 
the above response, the time set-up for the workshops thus showed 
that it had not been enough for the SGBs to effectively execute their 
functions. 

Lastly, some challenges included facilitators complaining about 
travelling arrangements. Schools had to transport their SGB members 
to the centres where workshops were conducted. Other challenges 
were overcrowded SGBs in workshops, comprising eight wards in one 
circuit, and the lack of provision of refreshments.  

 
Roles of School Governance in Promoting a more Conducive 

Environment for Teaching and Learning in Schools 

Our findings revealed that 20 years after the dawn of democracy in 
South Africa, the parents in rural and mountainous areas, such as 
Nongoma, have decided to take education very seriously. The following 
are some areas in which they have channelled their efforts in 
promoting more conducive environment for teaching and learning in 
schools. 

 
Control of punctuality and inspection of educators’ leave forms 

For the creation of a learning environment conducive to quality 
education, punctuality is a contributing factor. In the group interviews, 
the SGB members said that they had organised the transport of 
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learners from home to school to avoid their coming late for classes. It 
started with one car and had increased to five cars. Parents were 
paying for their children without the help of the Department of 
Education. The selected schools experienced problems during rainy 
weather, with learners walking long distances from home to school and 
crossing rivers. In summer, the learners and teachers were unable to 
reach the school, and the educators had to draw up improvement plans 
to recover the work that had been left unattended. The conditions of 
the schools contributed to poor teaching and learning because of poor 
infrastructure. 

The SGB chairperson of School C expressed his views as follows: 
“We decided to come to school gate in the morning to ensure that 
learners do not arrive late.” By using the word “we”, he was 
demonstrating that it had been a joint effort in ensuring that learners 
were always on time for school activities. In addition, the chairpersons 
of Schools A and C uttered the same sentiments respectively: 

Both educators and learners had to ensure and respect the time 

of arrival and departure. (Chairperson, School A) 
As an SGB member, I became worried about the high rate of late 

coming such that I have decided to come to the school gate to 

ensure that learners do not arrive late. (Chairperson, School C) 

 
According to the SASA (RSA, 1996: Section 20), it is the duty of the SGB 
to determine the school times as well as to support the school principal 
and staff in executing their duties. However, professional matters are 
not to be executed by the SGB members. For instance, being at the gate 
(to control punctuality to school) would mean that the SGB members 
have gone beyond their scope of duty. Moreover, when they do such, it 
is indication that the situation has gone beyond the tolerance of the 
SGB members, and hence they have decided to do the work that was 
supposed to be executed by the educators. A comment by the 
chairperson of School A illustrated that as SGB members, they are 
concerned about educators not arriving on time. Educators arriving on 
time seems to be more of a professional matter. Seemingly, late arrival 
had degenerated into a situation the SGB members could not tolerate.  
As for absenteeism, the secretary of School B pointed out that “[e]ach 
parent has to report in writing when his child or her child is absent from 
school”. The issue of absenteeism in the selected schools seemed not 
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to be limited to the learners. The secretaries of both Schools B and C 
expressed their concerns. The chairperson of School B highlighted that 
she even requested leave forms to verify if the educators who were 
absent had already filed leave forms for the days they would be absent. 

From the above findings, it seems that SGB members are 
tempted to act beyond their scope in protecting the interests of their 
children. This interest is a benefit to children when parents take charge 
of the education of their children. A shift has been observed two 
decades after the dawn of democracy in South Africa. Education, even 
in rural areas, is not left only in the hands of educators as the experts. 
Ordinary parents who are unemployed and presumably illiterate, take 
charge of the education of their children. They do not regard 
themselves as inferior. They do not view the absence of formal 
education as a hindrance to protecting the rights of their children to 
quality education. 

From the above use of the word “we” by the participants, one 
sees how communities take charge of the destiny of their children. One 
sees how communities can mobilise one another for the better, instead 
of using children to force the government to respond to the 
communities’ requests.  

The engagement of CDA in this study revealed that Parents SGB 
members are able to use the power of being part of governance to 
influence education. Taking steps to minimise late coming and 
absenteeism is a move that demonstrates mental liberation and hope 
on the parents’ side. They have not waited for somebody else to 
contribute positively to the education of their children. The tendency in 
the rural areas of South Africa has been that parents would leave 
educational matters to the professionals. The above scenario paints a 
different picture. Parents in the SGBs have taken bold steps in curbing 
late coming and absenteeism. Taking such steps also illustrates parents’ 
positive self-image and feeling good about themselves, having the 
ability to physically come to school to curb late coming and 
absenteeism. This is also a display of confidence and not looking down 
upon oneself.  

The SGB members confirmed, together with the parents, that 
they were organising transport for learners to arrive at school on time. 
The parents were doing this without the assistance of the government. 
What stood out there was that instead of parents complaining about 
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the new democratic government, our findings revealed that they took 
ownership of the education of their children. By doing so, the parents 
enabled their children to have an education and to avoid staying at 
home because of long distances in rural areas. As expressed by 
Mbokodi and Sing (2011), when learners bunk classes and do not go to 
school because of long distances, they do not merely sit at home idly, 
but they are engaged in antisocial behaviour.  

In terms of the feeding scheme in the three schools, the SGB 
members encouraged food handlers not only to give the learners fresh 
food but also to cook well and to clean all the time. That was another 
move by parents to ensure that their children’s health was not 
compromised. In this regard, the SGB parent members used the power 
that governance gave them to make some recommendations in terms 
of the food to be eaten by the learners. By doing so, the SGB members 
signified that they were not looking down upon themselves, but were 
emancipated. 

 
Safety and theft reduction 

As for the safety of learners, the principal of School B confirmed that 
she worked together with the community in reducing theft. She quoted 
one incident in which the community assisted in finding the thief, “One 
day the school experienced burglar; parents were able to catch the 
thieves who stole the school equipment.” The community members are 
much quicker in knowing potential suspects and are in a better position 
to assist educators and police officers in curbing crime. From the above 
findings, SGB members and communities can reduce theft of school 
property without any compensation and within a very short space of 
time.  

The SGB members also assisted in looking after the schoolyard. 
The school principal of School C commented that “I, together with the 
SGB members, organised the ground man to maintain the school yard.” 
This comment illustrates the positive results that can be obtained when 
the school (through its SGB membership) can work together with the 
community in reducing theft at school. Such a collaboration even 
extends to assisting the South African Police Services to catch thieves to 
bring safety and peace to the school. Through collaboration, 
communities benefit from reciprocity and mutual co-existence (Hlalele 
& Tsotetsi, 2016). 
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Policy formulation and drafting 

The three school principals confirmed that they were involving parents 
SGB members in the drafting of policies that assist in the running of the 
schools:  

I involved the SGBs in the formulation of the school policies and 

security, language policy, constitution of the SGBs, religious 

policy, finance policy and many more relevant policies needed. 

(Principal, School A) 

 
Based on the above comments, it is acknowledged that even parents in 
rural areas are viewed by school principals as people who can 
contribute to the education of their children. School principals do not 
see only themselves and the educators to exclusively provide assistance 
to the children’s education. Parents as well, irrespective of their 
educational background, are viewed as people who can play a vital role 
in education. With this activity, the SuRLEc principles of peace and hope 
may emerge. The school principal, parent members of the SGBs and 
other parents feel ownership of the process and the policy that is 
drawn. They then have a sense of hope for their children, as they are 
engaged in drafting policies that would guide their learners. This is 
contrary to literature that suggests that parents in rural areas are less 
involved in the drafting of policies that guide their children. This activity 
also illustrates an inclusive governance process which parents are 
involved in regarding their children’s education. 

The principals of the selected schools have complained about 
state allocation that it is determined by the learners’ enrolment. The 
funds received are insufficient to cover all the damages that are caused 
at the school and to have learning and teaching support material that is 
in line with the curriculum design, such as picture charts, a school 
library and a computer laboratory. The SASA prescribes how to manage 
the school funds and provide guidelines therefor. They find their 
schools not being able to function properly in order to promote quality 
teaching and learning.  

 
Interaction with other structures     

Our findings indicated that SGBs parents were part of interactions with 
the school-Royal House link, the clinic, as well as sponsorship 
negotiations. In the three schools, the participants emphasised the fact 
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that, as their schools were situated in deep rural areas, next to the 
royal residence, norms and strong values of the society were respected 
and highly observed as such that if there were cultural events in the 
royal families, the learners had to attend those, such as the Reed Dance 
Festival. The SGBs requested parents and teachers to excuse the 
learners from school and honour the festival because the festival 
teaches girls how to behave well in society. This has led parents, 
educators and SGBs to work closely to recover the loss of time by 
strategising the subject improvement plan and requesting extra time to 
catch up on the work so that quality education would not be 
marginalised by customs and reoccurring culture in their vicinity. 
In terms of health-related negotiations, the principal of School B 
expressed the appreciation of being empowered in their roles and that 
they have perceived the necessity of liaison with other departments. He 
commented that “Our school work with the local clinic in order to 

discuss the importance of immunisation, as well as health-related issues 

that concern the learners...”      

The study revealed that when schools work in partnership with 
the Department of Health, it decreases the rate of minor illnesses; 
however, if not taken seriously, it might escalate to serious diseases 
that would prevent learners from attending school. The principal said 
that this action has led to a mobile clinic visiting the school every 
month to check the health status of the learners. The incident is in line 
with Hlalele and Tsotetsi (2016) and Hlalele, Manicom, Preece and 
Tsotetsi (2015), who support parental and community engagement in 
solving challenges in education.  

The SGB members of School C expressed the idea of 
overcrowded classrooms and through their discussions, they have come 
to a consensus of going out and requesting sponsorship of toilets and 
park homes. This was positive and enabled the learners to interact in 
the learning and teaching process. The study illustrated that there was 
a stronger parent-school partnership. The SGB members of School B 
confirmed that they looked after the school buildings to ensure that 
children were attending school under conditions that were conducive 
to teaching and learning. The SGB members went on to seek 
sponsorship of toilets and park homes in order to assist in the 
education of their children. From this sponsorship initiative, we 
managed to understand how rural parent SGB members could 
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contribute to the creation of a positive SuRLEc. The above scenario 
highlights the hope and total mind emancipation of parents as 
members of the SGBs in ensuring that their children attended and 
received education under acceptable conditions. Parents did not wait 
for somebody to help but rather took the initiative themselves. By 
doing so, the parents also contributed towards a socially just 
educational system in which children received education and where 
their human rights were respected. The initiative of seeking 
sponsorship also contributed towards equal access and treatment of 
learners across South Africa and redressing the inequalities that exist in 
South Africa. All these demonstrate the extent to which SGBs parents 
go in supporting the education of their children. As such, the SGB 
activities created a platform that liberated parents as members of the 
SGBs to seek education for their children. 

In this regard, parents’ self-esteem and their ability to interact 
with other structures, such as the clinic and sponsors, and their support 
of their royal family serve as boosters of positive self-worth. They have 
been able to add their voice to requesting the school to respect their 
Royal House; on the other hand, they have negotiated with the school 
and parents to allow teachers to draw up improvement plans to 
compensate for the time lost during the Reed Dance Festival.  

The learners, on the other hand, see their schools as supporting 
and respecting the Royal House. This may also assist learners in 
enabling them to respect the Royal House as well. This is a 
demonstration of the way that the parents, instead of looking down 
upon themselves, have discovered that they have a potential to 
negotiate and be listened to by other partners in education. It is a space 
that is liberating on the part of the parents, in that they may find their 
own self-worth. 

 
Conclusion 

Authors such as Mncube (2009) and Hlalele (2014) are of the opinion 
that parents view themselves as being less educated and cannot 
contribute meaningfully, and educators are superior because of the 
formal education. What stands out in the findings of this paper is that 
the SGB members and community members from rural areas have been 
seen to take bold initiatives. They acted on reducing absenteeism and 
late-coming, reducing theft of school property, ensuring tidiness of the 
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school surroundings, employing somebody as a guard, as well as liaising 
with other departments to the best interests of their children. 

On the other hand, the SGB members seem to cross the 
boundaries. They are not expected to look for learners who arrive late 
and to check the leave forms of educators. If SGB members perform 
these duties, it may seem as if the training they have undergone, 
overlooks these aspects or perhaps the SGB members and the 
community are tired of these wrong activities. One also observes a shift 
from viewing the educators’ formal education as being superior; 
parents have come in with their informal education and have 
contributed to the creation of a positive SuRLEc.  

As demonstrated above, parents as members of SGBs can play 
a positive role in the education of their children. The results further 
show that parents as members of SGBs are tempted to perform some 
of the professional activities.  
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Abstract 

The paper investigated the implementation of peace culture practices 

for sustainable learning and national development in secondary schools 

in Rivers State, Nigeria. Four research questions and four corresponding 

null hypotheses were formulated to guide the study. Design adopted for 

the study was descriptive survey. The population of the study consisted 

of 7,234 participants comprising 278 principals and 6,956 teachers out 

of which 656 participants consisting of 278 principals and 378 teachers 

were drawn as sample for the study through stratified random sampling 

technique. The instrument used for data collection was a 25-items 

questionnaire titled “Implementation of Peace Culture Practices for 

Sustainable Learning and National Development in Nigeria 

Questionnaire” (IPCPSLNDNQ). The instrument was validated by two 

Measurement and Evaluation experts in University of Port Harcourt. The 

internal consistency of the instrument was determined using Cronbach 

alpha statistics with reliability index of 0.82. The research questions 

raised were answered using mean and standard deviation while the 

hypotheses were tested using z-test statistics at 0.05 alpha level. The 

result showed a significant difference in the extent to which principals 

and teachers implemented the practice of democratic participation, free 

flow of information as well as human rights for sustainable learning and 
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national development in Nigeria but no difference existed in terms of 

tolerance and solidarity between the principals and he teachers. It was 

recommended that legislations should be made to back the 

enforcement of human rights in schools for sustainable learning and 

national development.  

 

Keywords: Implementation; Peace Culture; Sustainable Learning; 
National Development; Rivers State 

 

Introduction 

The school plays a significant role in the process of growth and 
development of both individuals and the society. This is why every 
stakeholder— parents, students and the government— should go a 
long way to invest in educations o as to achieve its objectives, which 
includes a sense of national consciousness and skill and attitudinal 
development among others. All of these are crucial to the development 
of the nation. Moreover, the extent of a nation’s development is tied to 
the how sustainability of such nation’s educational goals and objectives 
as well as quality teaching and learning processes in its schools.  

Meaningful teaching and learning for national development in 
any society cannot exist in an atmosphere that is devoid of peace. This 
is why peace in all of its form— internal and external; general and 
personal, and the like— is important for sustainable learning to take 
place in the school, and consequently bring about development in the 
nation. Researchers often conceive of peace to be a condition when 
there is no war, and everyone freely relates with absolute tranquility. 
Peace is a state of non-violence where the right of everyone is 
respected and people are free to interact without fear or disagreement. 
Furthermore, researchers have asserted that developing a culture of 
peace is essential in order to deal with existing culture of war and 
violence in some societies. For instance, Reber-Rider (2008) notes that 
peace culture exists when communities, states and the world at large 
enjoy the three dimensions of cultural, structural and direct peace. 
Agnihotri (2017:912) posits that “peace is a participatory nonviolent 
process that aims to prevent any form of violence, embraces the 
respect of human rights and aids the maintenance of nonviolent human 
interaction”. Peace culture can then be said to be a lifestyle of peace 
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from the individual to the global level and must be built as a system and 
practice.  

The human rights declaration on peace, reported by 
Yamoussoukro Declaration on Peace in the Minds of Men (Kelechi, 
2017:230), identifies the components of peace culture to be 
characterised by democratic participation, free flow of information, 
tolerance and solidarity, liberty, justice and human rights practices. 
Peace culture can only be sustained if all of its components or practices 
are upheld across all levels of the society, including the school system 
where teachers, students and other school stakeholders interact to 
develop skills and attitude needed for national growth and 
development. 

Democratic participation is one of the fundamental 
components of peace culture in any society. Democracy is often seen as 
a system of collective governance, and is characterised by the freedom 
of the majority to contribute to nation building. In the same manner, 
building a culture of peace in any society requires the enforcement of 
the democratic principle of participation. Democratic participation gives 
the majority of the members of any society or group the freedom to 
make meaningful contributions that will ensure the attainment of goals 
and objectives sustainably. This involves giving group members the 
freedom to make suggestions, contributions and corrections that will 
lead to goal attainment. Group members, in this case, the school 
system must also enjoy some level of autonomy as this will lead to the 
development of better ways of meeting educational goals and 
objectives.  

Information collection, dissemination and management is also 
vital in building a peace culture where learning goals and objectives can 
be seamless and contribute to national growth and development. Free 
flow of information is important for members of any organisation to 
run with a single vision; it helps to eliminate disagreement and 
dissatisfaction among the members of the group or society. Free flow 
of information includes ensuring that relevant messages get to the right 
people in the school as well as ensuring that feedbacks are got as a tool 
for improving the communication process. Free flow of information also 
helps to reduce cases of clash of interest and this is important for 
school personnel to work together for the same educational goal and 
objective. However, the information shared must also be original, 
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meaningful and able to create the necessary change or reforms that will 
lead to the attainment of the goals of the organisation. 

If principals, teachers, students and other stakeholders in the 
school must work together for a common educational goal, they must 
work in tolerance and solidarity. Tolerance (the ability to tolerate)and 
solidarity (the act of working together as a team) are important for 
prolonged and sustained educational goal attainment. Tolerance and 
solidarity that will make it possible for education stakeholders to work 
together for a long period of time so that the goals and objectives of 
the school can be sustainable leading to overall national development. 
Every education stakeholder must learn to tolerate and work in 
solidarity with other stakeholders as this is important for the 
sustenance of the growth and developmental aspirations of individuals 
in the school and the nation at large.  

Stakeholders need to also respect the fundamental human 
rights of one another, as this is important for creating an atmosphere of 
peace where meaningful teaching and learning can take place. The 
respect for human rights makes cordial relationship and peace possible 
in any society for meaningful learning as well as the greatness of the 
nation in general. The choices, will and efforts of all stakeholders in the 
school must therefore be recognised and respected, for peaceful 
teaching and learning to take place. Stakeholders in the school must 
respect one another so that the goals and objectives of the school can 
be achieved adequately. This is important for the collective 
development of the nation. 

The study conducted on peace culture development by 
Mubarok, Rusmana, Budiman and Suryana (2019) shows that the 
development of an effective value of peace culture has significant 
effect on the dimensions of love, compassion, harmony, tolerance, 
interdependence, and gratitude, though it has not been significant on 
the dimensions of nurturing and sharing, and people‘s soul recognition 
of others. In a related dimension, Laesse(2010) mentions that a socio-
cultural approach to participation is needed for democratically oriented 
education and sustainable development. All of these studies point to 
the importance of peace culture to sustainable learning and national 
development. 

Similarly,Burmeister and Eilks (2013) have shown that the lack 
of information was responsible for the inability of schools in Germany 
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to meet intended learning and developmental objectives because 
information dissemination was not as clear as they should. Similar study 
on peace culture carried out by Wahid, Sugiharto, Samsudi and 
Haryono (2018) also reveals that without tolerance as a component of 
peace culture, learners find it difficult to embark on inquiry learning. 
This, no doubt, will affect the ingenuity of the learner. Akir (2013) also 
maintains that students and teachers have a low awareness on human 
rights in schools in Delta State, and there is no doubt that this can have 
a negative implication on students learning and national development 
in the long run. 

Sustainable learning and national development cannot be 
achieved in an atmosphere that is devoid of peace. This peace, which 
should not be intermittent, must be developed as a culture or practice 
as this will give all stakeholders a sense of assurance that they are 
collectively working in the interest of the school and the nation at large. 
School administrators, teachers, students and the government must as 
a matter of necessity collaborate to build an atmosphere of peace by 
engaging democratic participation, free flow of information, tolerance 
and solidarity as well as respect the human rights of others. This will go 
a long way to ensure sustainable learning and national development in 
the nation at large. 
 

Statement of the Problem 

According to the Federal Republic of Nigeria (2013) as enshrined in the 
national policy on education, education is viewed as an instrument par 
excellence for national growth and development. However, the school 
system in Nigeria in recent times has been faced with different security 
threats which threatens the peace and tranquility in these schools 
thereby making teaching and learning difficult. In addition, there seems 
to be a gap between the principal, the teachers and students, which 
makes meaningful teaching and learning difficult and this has made 
meaningful teaching and learning difficult for sustainable learning and 
national development. 
 

Purpose of the Study 

The study interrogates the implementation of peace culture practices 
for sustainable learning and national development in Nigeria. In specific 
terms, the objectives of the study are to: 
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1. determine the implementation of the practice of democratic 
participation for sustainable learning and national development 
in secondary schools in Rivers State, Nigeria; 

2. ascertain the implementation of the practice of free flow of 
information for sustainable learning and national development in 
secondary schools in Rivers State, Nigeria; 

3. examine the implementation of the practice of tolerance and 
solidarity for sustainable learning and national development in 
secondary schools in Rivers State, Nigeria; and 

4. describe the implementation of the practice of human rights for 
sustainable learning and national development in secondary 
schools in Rivers State, Nigeria 

 

Research Questions 

The following research questions were raised and answered in the 
study: 

1. What is the extent of the implementation of the practice of 
democratic participation for sustainable learning and national 
development in secondary schools in Rivers State, Nigeria? 

2. What is the extent of the implementation of the practice of free 
flow of information for sustainable learning and national 
development in secondary schools in Rivers State, Nigeria? 

3. What is the extent of the implementation of the practice of 
tolerance and solidarity for sustainable learning and national 
development in secondary schools in Rivers State, Nigeria? 

4. What is the extent of the implementation of the practice of 
human rights for sustainable learning and national development 
in secondary schools in Rivers State, Nigeria? 

 

Hypotheses 

The following hypotheses were tested at 0.05 level of significance: 
1. There is no significant difference in the opinion of principals and 

teachers on the implementation of the practice of democratic 
participation for sustainable learning and national development 
in secondary schools in Rivers State, Nigeria 

2. There is no significant difference in the opinion of principals and 
teachers on the implementation of the practice of free flow of 
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information for sustainable learning and national development in 
secondary schools in Rivers State, Nigeria 

3. There is no significant difference in the opinion of principals and 
teachers on the implementation of the practice of tolerance and 
solidarity for sustainable learning and national development in 
secondary schools in Rivers State, Nigeria 

4. There is no significant difference in the opinion of principals and 
teachers on the implementation of the practice of human rights 
for sustainable learning and national development in secondary 
schools in Rivers State, Nigeria 

 

Methodology 

The design adopted for the study was descriptive survey. The 
population of the study consisted of 7,234 participants, comprising 278 
principals and 6,956 teachers. Out of this population, 656 participants 
consisting of 278 principals and 378 teachers were sampled through 
stratified random sampling technique. The instrument used for data 
collection was a 25-item questionnaire titled “Implementation of Peace 
Culture Practices for Sustainable Learning and National Development in 
Nigeria Questionnaire” (IPCPSLNDNQ). The instrument was responded 
to on a four point modified Likert scale of Very Hugh Extent (VHE), High 
Extent (HE), Low Extent (LE) and Very Low Extent (VLE) with weighted 
values of 4, 3, 2 and 1, respectively. The weighted values were 
summed-up and divided by 4 to arrive at the criterion mean score of 
2.50 used for decision making. The instrument was validated by two 
Measurement and Evaluation experts in the Department of Psychology, 
Guidance and Counselling, University of Port Harcourt. The internal 
consistency of the instrument was determined using Cronbach alpha 
statistics with reliability index of 0.82. Out of the 656 copies of 
questionnaire administered, 625 copies (247 from principals and 304 
from teachers) representing 95.3% were retrieved, and this was 
adequate for the study. The research questions raised were answered 
using mean and standard deviation while the hypotheses were tested 
using z-test statistics at 0.05 alpha level. The z-crit. value of 1.96 was 
used to determine whether the null hypotheses was rejected or 
otherwise. 
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Results and Discussion 

 

Research Question One: What is the extent of the implementation of 
the practice of democratic participation for sustainable learning and 
national development in secondary schools in Rivers State, Nigeria? 
 

Table 1: Mean and Standard Deviation Scores on the Implementation 

of the Practice of Democratic Participation for Sustainable Learning 

and National Development in Secondary Schools in Rivers State, 

Nigeria 

S/No Items Principals 

n=247 

Teachers n=304 Mean Set 

MeanX1 SD MeanX2 SD XX Decision 

1 Assigning 
responsibilities 
to others 

2.77 0.87 2.45 0.94 2.61 High 
Extent 

2 Allowing 
personal opinion 
in discussions 

2.70 0.89 2.42 0.99 2.56 High 
Extent 

3 Providing 
autonomy to 
other people at 
work 

2.82 0.83 2.31 1.01 2.57 High 
Extent 

4 Providing 
assistance to 
people with 
difficulty at work 

2.86 0.81 2.54 0.88 2.70 High 
Extent 

5 Adopting open 
door policy 

2.83 0.82 2.85 0.84 2.84 High 
Extent 

 Grand Mean 

and Standard 

Deviation 

2.80 0.84 2.51 0.93 2.66 High 

Extent 

 
In table 1, it was revealed that the principals and teachers differed on 
the extent they allowed people under their control to bring in their 
opinion to group discussion as well as the level of autonomy they allow 
in the group. They, however, agreed on the other items and the 
average grand mean score of 2.66 implied that there was averagely a 
high extent of the implementation of the practice of democratic 



Isunueo Benedicta Omeghie & Eseyin Emmanuel Olorunleke                          201 
 

 

participation for sustainable learning and national development in 
secondary schools in Rivers State, Nigeria. 
 

Research Question Two: What is the extent of the implementation of 
the practice of free flow of information for sustainable learning and 
national development in secondary schools in Rivers State, Nigeria? 
 

Table 2: Mean and Standard Deviation Scores on the Implementation 

of the Practice of Free Flow of Information for Sustainable Learning 

and National Development in Secondary Schools in Rivers State, 

Nigeria 

S/No Items Principals 

n=247 

Teachers n=304 Mean Set 

MeanX1 SD MeanX2 SD XX Decision 

6 There is an 
existing and 
understood 
medium of 
communication 
with members 
of my team 

2.70 0.89 2.38 0.96 2.54 High 
Extent 

7 The process of 
feedback is 
functional and 
effective 

2.63 0.91 2.76 0.87 2.70 High 
Extent 

8 Information 
gets to 
members of 
my group 
clearly and on 
time 

2.75 0.85 2.78 0.87 2.77 High 
Extent 

9 There is a 
practice of 
information 
sharing which 
is very 
effective 

2.79 0.83 2.47 0.90 2.63 High 
Extent 

10 Every group 
member 
understand the 
vision of the 

2.76 0.84 2.24 1.01 2.50 High 
Extent 
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group 

 Grand Mean 

and Standard 

Deviation 

2.73 0.86 2.53 0.92 2.63 High 

Extent 

 
Table 2revealed that the principals and teachers also differed in their 
opinion on items 6, 9 and 10, which focused on understanding of 
existing medium of communication, practice of information sharing as 
well as clarity of the vision of the group under their control. The 
respondents, however, both exhibited high extent of implementation of 
items 7 and 8 which focused on the functionality of the feedback 
process during communication as well as timeliness of information 
dissemination to group members. The grand mean of 2.63 basically 
implied that there was a high extent to which principals and teachers 
implemented the practice of free flow of information for sustainable 
learning and national development in secondary schools in Rivers State, 
Nigeria. 
 
Research Question Three: What is the extent of the implementation of 
the practice of tolerance and solidarity for sustainable learning and 
national development in secondary schools in Rivers State, Nigeria? 

 
Table 3: Mean and Standard Deviation Scores on the Implementation 

of the Practice of Tolerance and Solidarity for Sustainable Learning 

and National Development in Secondary Schools in Rivers State, 

Nigeria 

S/No Items Principals 

n=247 

Teachers n=304 Mean Set 

MeanX1 SD MeanX2 SD XX Decision 

11 Support is 
often given to 
group 
members 
having 
challenges in 
carrying out 
their duties 

2.90 0.85 2.59 0.92 2.75 High 
Extent 

12 Group 
members 

2.83 0.87 2.68 0.86 2.76 High 
Extent 
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meet from 
time to time 
to evaluate 
performance 
level 

13 Group 
members are 
given fair 
hearing during 
disagreements 

2.96 0.81 2.97 0.83 2.97 High 
Extent 

14 Members who 
are ineffective 
at work are 
often given 
adequate time 
to understand 
the culture of 
the 
organization 

3.00 0.79 2.97 0.83 2.99 High 
Extent 

15 New group 
members are 
given 
orientation to 
understand 
their new 
environment 

2.97 0.80 2.99 0.82 2.98 High 
Extent 

 Grand Mean 

and Standard 

Deviation 

2.93 0.82 2.84 0.85 2.89 High 

Extent 

 
The principals’ and teachers’ responses on items 11, 12, 13, 14 and 15, 
as shown in Table 3, were all above the criterion mean score of 2.50 
used for decision making. This implied that the respondents all showed 
a high extent of implementation of the items relating to tolerance and 
solidarity. This was further supported by the average grand mean score 
of 2.89 which showed a high extent of the implementation of the 
practice of tolerance and solidarity for sustainable learning and national 
development in secondary schools in Rivers State, Nigeria. 
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Research Question Four: What is the extent of the implementation of 
the practice of human rights for sustainable learning and national 
development in secondary schools in Rivers State, Nigeria? 

 
Table 4: Mean and Standard Deviation Scores on the Implementation 

of the Practice of Human Rights for Sustainable Learning and National 

Development in Secondary Schools in Rivers State, Nigeria 

S/No Items Principals n=247 Teachers n=304 Mean Set 

MeanX1 SD MeanX2 SD XX Decision 

16 Every 
member is 
given their 
freedom of 
expression 

3.07 0.75 3.04 0.79 3.06 High 
Extent 

17 Group 
members 
are allowed 
to associate 
with 
whoever 
they wish 

3.04 0.76 3.06 0.78 3.05 High 
Extent 

18 Group 
members 
are free to 
share their 
ideas with 
others 

3.03 0.77 2.52 0.93 2.78 High 
Extent 

19 Every group 
member is 
given the 
opportunity 
to showcase 
their 
abilities for 
group 
benefits 

2.98 0.81 2.66 0.88 2.82 High 
Extent 

20 Every 
member of 
the group is 
respected 
irrespective 

2.91 0.83 2.75 0.82 2.83 High 
Extent 
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of their 
socio-
cultural 
affiliation 

 Grand 

Mean and 

Standard 

Deviation 

3.01 0.78 2.81 0.84 2.91 High 

Extent 

 
In table 4, it was indicated that principals’ responses to items 16, 17, 
18, 19 and 20 had mean scores of 3.07, 3.04, 3.03, 2.98 and 2.91, 
respectively while the teachers responded to the same set of items 
with mean scores of 3.04, 3.06, 2.52, 2.66 and 2.75, respectively. Since 
all of these items were above the criterion mean score of 2.50 used for 
decision making, they implied a high extent of the implementation of 
the practice of human rights for sustainable learning and national 
development in secondary schools in Rivers State, Nigeria. This was 
further supported by the average grand mean score of 2.91 which 
suggested a high extent to the question raised.   

 
HO1: There is no significant difference in the opinion of principals and 
teachers on the implementation of the practice of democratic 
participation for sustainable learning and national development in 
secondary schools in Rivers State, Nigeria 

 
Table 5: Summary of z-test Analysis on the Difference between the 

Mean Scores of Principals and Teachers on the Implementation of the 

Practice of Democratic Participation for Sustainable Learning and 

National Development in Secondary Schools in Rivers State, Nigeria 

 

Variable n Mean SD Df z-

cal. 

z-

crit. 

Level of 

Significance 

Decision 

Principals 247 2.80 0.84  
599 

 
3.86 

 
1.96 

 
0.05 

 
Rejected 

Teachers 304 2.51 0.93      

 
It was revealed in table 5 that the value of z-crit. at 0.05 level of 
significance and 599 degrees of freedom was 1.96 while the value of z-
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cal. was 3.86. Since the value of z-cal. of 3.86 was above the value of z-
crit. of 1.96, the null hypothesis was rejected, indicating that there was 
a significant difference in the opinion of principals and teachers on the 
implementation of the practice of democratic participation for 
sustainable learning and national development in secondary schools in 
Rivers State, Nigeria. 
 

HO2: There is no significant difference in the opinion of principals and 
teachers on the implementation of the practice of free flow of 
information for sustainable learning and national development in 
secondary schools in Rivers State, Nigeria 
 
Table 6: Summary of z-test Analysis on the Difference between the 

Mean Scores of Principals and Teachers on the Implementation of the 

Practice of Free Flow of Information for Sustainable Learning and 

National Development in Secondary Schools in Rivers State, Nigeria 

 

Variable n Mean SD Df z-

cal. 

z-

crit. 

Level of 

Significance 

Decision 

Principals 247 2.73 0.86  
599 

 
2.63 

 
1.96 

 
0.05 

 
Rejected 

Teachers 304 2.53 0.92      

  
Table 6 showed the value of z-crit. at 0.05 level of significance and 599 
degrees of freedom to be 1.96 while the value of z-cal. was 2.63. 
Therefore, since the value of z-cal. of 2.63 was above the value of z-crit. 
of 1.96, the null hypothesis was rejected implying that there was a 
significant difference in the opinion of principals and teachers on the 
implementation of the practice of free flow of information for 
sustainable learning and national development in secondary schools in 
Rivers State, Nigeria. 
 
HO3: There is no significant difference in the opinion of principals and 
teachers on the implementation of the practice of tolerance and 
solidarity for sustainable learning and national development in 
secondary schools in Rivers State, Nigeria 
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Table 7: Summary of z-test Analysis on the Difference between the 

Mean Scores of Principals and Teachers on the Implementation of the 

Practice of Tolerance and Solidarity for Sustainable Learning and 

National Development in Secondary Schools in Rivers State, Nigeria 

 

Variable n Mean SD df z-

cal. 

z-

crit. 

Level of 

Significance 

Decision 

Principals 247 2.93 0.82  
599 

 
1.27 

 
1.96 

 
0.05 

Not 
Rejected 

Teachers 304 2.84 0.85      

 
In table 7, it was indicated that the value of z-crit. at 0.05 level of 
significance and 599 degrees of freedom was 1.96 while the value of z-
cal. was 1.27. The value of z-cal. of 1.27 was below the value of z-crit. of 
1.96. Hence, the null hypothesis was not rejected implying that there 
was no significant difference in the opinion of principals and teachers 
on the implementation of the practice of tolerance and solidarity for 
sustainable learning and national development in secondary schools in 
Rivers State, Nigeria. 
 

HO4: There is no significant difference in the opinion of principals and 
teachers on the implementation of the practice of human rights for 
sustainable learning and national development in secondary schools in 
Rivers State, Nigeria 
 
Table 8: Summary of z-test Analysis on the Difference between the 

Mean Scores of Principals and Teachers on the Implementation of the 

Practice of Human Rights for Sustainable Learning and National 

Development in Secondary Schools in Rivers State, Nigeria 

 

Variable n Mean SD df z-

cal. 

z-

crit. 

Level of 

Significance 

Decision 

Principals 247 3.01 0.78  
599 

 
2.90 

 
1.96 

 
0.05 

 
Rejected 

Teachers 304 2.81 0.84      

 
In table 8, it was revealed that the value of z-crit. at 0.05 level of 
significance and 599 degrees of freedom was 1.96 while the value of z-
cal. was 2.90. Therefore, since the value of z-cal. of 2.90 was above the 
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value of z-crit. of 1.96, the null hypothesis was rejected indicating that 
there was a significant difference in the opinion of principals and 
teachers on the implementation of the practice of human rights for 
sustainable learning and national development in secondary schools in 
Rivers State, Nigeria. 
 
Discussion of Findings 

The study showed that principals and teachers differed on the extent 
they allowed people under their control to bring in their opinion to 
group discussion as well as the level of autonomy they allow in the 
group. This implies that freedom to bring personal opinions to school 
issues was not a common practice in these schools and the effect of this 
is that it can limit the ability of principals and teachers to see 
educational issues from a wider perspective. Similarly, the lack of 
autonomy among the people they interact with can limit the creativity 
of members of the school. All of these are important in the process of 
achieving seamless teaching and learning as well as attaining an all-
inclusive national development which is a necessity in a democratic 
setting. 

However, there was an agreement between the respondents 
on the extent of the implementation of the practice of democratic 
participation for sustainable learning and national development in 
Nigeria in terms of adopting an open door policy as well as provision of 
assistance. Laesse(2010) pointed out that this process of democratic 
participation must include social participation which encompasses all 
that is done in the school. The current study suggests that these 
stakeholders in the school will rather provide assistance than allow 
people under their control to operate independently. This no doubt 
negates the process of democratic participation and can make learning 
and teaching as well as educational goal attainment non-inclusive. 

Again, it was revealed that the principals and teachers sampled 
for the study differed in their opinion on understanding of existing 
medium of communication, practice of information sharing as well as 
clarity of the vision of the group under their control. This is dangerous 
for sustainable learning and national development. In line with 
Burmeister and Eilks (2013), the difference shows lack of proper 
information flow, and this is a bane to development and the attainment 
of school goal in the study area. The culture of communication and 
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information flow built in the school is as important as the objectives of 
the school. When media of communication are not clear and the visions 
of the school are not clearly communicated, educational and school 
objectives can be hindered which will limit the achievement of 
sustainable learning as well as national development. 

The respondents, however, both exhibited high extent of 
implementation of functionality of the feedback process during 
communication as well as timeliness of information dissemination to 
group members. This is very important because every information 
passed or shared in the school is for a defined period and it becomes 
irrelevant if not achieved within he required time frame. Principals and 
teachers must therefore be time conscious in the process of 
information flow. These stakeholders must also ensure that they get 
feedback from the people they interact with in the school as this is 
important for evaluating the success of educational activities as well as 
necessary for planning educational programmes that will be meaningful 
and contribute to development of the school and the society at large. 

It was pointed out in the study that the principals and teachers 
agreed to a high extent of the implementation of the practice of 
tolerance and solidarity for sustainable learning and national 
development in Nigeria. In their study, Mubarok, Rusmana, Budiman 
and Suryana (2019) quipped that tolerance is an essential instrument 
for development thus agreeing with the position of this study. The 
respondents in the current study both showed that they gave support 
to people under their control; they met from time to time to evaluate 
school activities as well as ensure fair hearing during disagreements. 
This is important for building the practice of tolerance and solidarity. 
Tolerance and solidarity practices are important for ensuring that every 
individual in the school is given the opportunity to contribute to the 
attainment of schools’ objectives as well as national development. 

The responses of the principals and the teachers indicated that 
they gave orientation to new individuals in the school. This is also 
important as it will limit the cases of imperfection which breeds 
disagreement and inability to tolerate. This aligns with Wahid, 
Sugiharto, Samsudi and Haryono (2018) on their claim that without 
tolerance in the school, inquiry based learning which is important for 
development becomes difficult. Principals and teachers must therefore 
build a culture of orienting and educating school stakeholders under 
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their control on the practices, programmes and policies of the school as 
this will go a long way to improve on the ability of every member of the 
school to contribute to the goals and objectives being pursued by the 
school. 

The study also revealed there was a high extent of the 
implementation of the practice of human rights for sustainable learning 
and national development in secondary schools in Rivers State, Nigeria. 
However, the hypothesis of the study showed that there was a little 
difference in how the principals and teachers implemented the practice 
of human rights in these schools. This is not surprising as Akir (2013) 
previously reported that teachers and students lacked adequate 
knowledge of human rights in schools in the study area. This means 
that despite the fact that these stakeholders enforced the practice of 
human rights; a lot still needs to be done to improve on the practice of 
human right implementation. 

The freedom to express one’s right is very important for 
national growth and development as well as the ability to learn in 
school. Principals must do all it takes to ensure that the rights of 
teachers and other people they work with are not violated and the 
teacher on his part must also ensure that the right of students under 
their control are sustained. This practice is necessary for collaboration 
which is needed for the school to be able to meet up with its teaching 
and learning objectives as well as contribute to the development of the 
nation at large. 
 

Conclusion 

The findings of the study established that there was a significant 
difference in the extent to which principals and teachers implemented 
the practice of democratic participation, free flow of information as 
well as human rights for sustainable learning and national development 
in Nigeria but no difference existed in terms of tolerance and solidarity 
among the respondents. 
 

Recommendations 

The following recommendations were made based on the findings of 
the study: 

1. Principals and teachers need to ensure that active participation is 
encouraged between them and the groups under their control in 
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the school as this helps to ensure that meaningful contributions 
for sustainable learning and national development are gathered 
from their group members which is important for attainment of 
educational objectives and national development in the long run. 

2. Information channels used by principals and teachers in the 
discharge of their responsibilities should be clear to their group 
members, understood and regularly utilised. This would make the 
process of communication and information dissemination 
unambiguous and also contribute to meaningful teaching and 
learning for national development. 

3. Principals and teachers should ensure that physical, social and 
mental support are provided for individuals under their control as 
this will help to ensure that those who are lagging behind in 
school activities can be assisted to improve on their capabilities 
which will improve learning and also contribute to national 
development. 

4. Adequate sensitisation on human right issues should be 
encouraged in schools and backed up with relevant legislations 
and this should be enforced by principals and teachers during 
school activities as this will help to ensure that educational goals 
and objectives are not jeopardized in the schools where they 
operate. 
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Abstract 
This study explores Accounting learners’ experiences of preparing bank 

reconciliation accounting in the context of a rural school in Eastern 

Cape, South African. To this end, the authors employed a qualitative 

approach. Semi-structured interviews were used to generate data from 

6 accounting learners. The findings reveal that, accounting learners’ 

understanding in bank reconciliation is influenced by the teaching 

material used in the classroom. Also, accounting learners’ background 

affect their competence in the preparation of bank reconciliation. It is 

concluded that accounting learners’ preparedness for bank 

reconciliation needs urgent attention. The authors recommend that, 

banks should be encourage to support schools by offering free 

accounting lessons. Lastly, education officials need to create online 

discussion forums for accounting learners so that learners deploy such 

forums as platforms to share and discuss their challenges. 

 

Keywords: Learner background, bank reconciliation, errors and 
omissions, classroom resources and challenges 

 

Introduction  

Bank reconciliation is an instituted process that enables organisations 
correct discrepancies between transactions contained in the 
organisation’s books and records of bank account statements, for a 
period under consideration (Jegede 2014). Onoh & Okoro  (2017) argue 
if there are differences (which there often are), the job of the 
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Accounting Officer in-charge of reconciliation would be to logically 
justify the difference between the bank balance as contained in the 
bank statement and the cash book balance contained in the 
organization’s books for the period in question. Kent & Irfanyllah (2008) 
opine as part of the financial reporting obligations of businesses in 
many countries, modern day accounting theories attempt to put 
theories in the context of conceptual framework of Accounting rules 
and principles. Onoh & Okoro (2017) add because policy decisions have 
to be made by top executives or business managers, the financial 
reporting that comes from bank reconciliation provides vital 
information that has short and long term consequences to the 
organisation and the business environment as a whole. Onoh & Okoro 
further observe that, for policy decisions to be effective, the 
information required by users at various stages of the bank 
reconciliation process has to show that the quality of information is 
relevant. The results have to be reliably accurate, and the standard 
rules and regulations that guides the country of operation should be 
comparable and consistent. However, Boyd (2020) reveals that when it 
comes to the preparing of bank reconciliation by learners, there are 
several forms where learners can do bank reconciliation. Boyd further 
asserts that learners may begin with the balance per bank statement. 
Reconciling items are then added or subtracted until the final figure 
equals the balance per check. Furthermore, bank reconciliation may 
begin with the balance per check stub (the part of a cheque that is 
retained as a record of its purpose). A third approach is to show the 
difference between the balance per bank statement and the balance 
per check stub. In this way, reconciling items are offset one against 
another until the difference is fully accounted for. A fourth form 
learners can use to learn the bank reconciliation is to show all items 
related to the records of the bookkeeper for the business in one section 
and all items related to the records of the bookkeeper for the bank in 
another section. The reconciling items are added and deducted in their 
proper sections and the final balances are shown to be in agreement. 
This is the divided form of reconciliation schedule. Again, learners can 
occasionally resort to trial and error methods to secure an agreement. 
Due to the trial and error from the learners, they then find it necessary 
to search their reconciling items to locate those which require 
journalisation to adjust the bank account balance in their records. 
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Institute of Chartered Accountants in India (IAI) (2020) reveals that 
when learners are preparing the bank reconciliation statement, there 
are mistakes they repeatedly make. Such mistakes are shown below.  

 
 
When preparing a bank reconciliation statement, it is imperative that it 
should balance at the end. However, in numerous occasions, learners 
find it difficult to make it balance (Anaeto 2013). IAI observes that in 
this case, the learner can start reconciliation by taking any of the 
balance stated in the information given and proceed further to find the 
actual cause of difference. Furthermore, the causes of disagreement in 
the balance can be either more or less on account. This argument is 
similar to Anaeto’s (2013) ideas that, if the balance of the other book is 
more on account of the said causes, then add the amount, if the 
balance of the either book is less on account of the said causes then 
subtract the amount. Anaeto opines that when it comes to learners, 
when transactions appear in that way, they do not know what to do.  

Kanu and Idume (2015) state that one of the important things 
learners need to know is that, if the reconciliation is initiated with debit 
balance as per the cash book and there is cheque deposited in the bank 
but not cleared, then an account of non-clearance of the cheque should 
be opened; the credit balance of the bank book would be less. In this 
case, the amount of cheque should be subtracted from the cash book 
balance to arrive at the balance as per the bank book. Kanu and Idume 
further note that if a learner starts from debit balance of the cash book 
and after all adjustments the balance arrived in positive, then it is 
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known as the credit balance as per the bank book and if the balance is 
negative then it is said to be debit balance as per the bank book, and 
vice-versa. However, if the reason for which the bank reconciliation 
statement does not tally is known, then learners have to compare the 
debit entries of cash book prepared by the accounting officer of the 
business with the credit entries of the bank book and vice-versa. The 
entries, which do not tally in the courses, are the cause’s difference in 
the balance and that is assisting learners to notice reasons leading to 
differences. Once the causes are located, their effects on both the 
books are analysed and then reconciliation statements is prepared to 
arrive at the actual balance. Solution-IV (2010) adds that in this case 
learners should also take into care that whether opening balance of 
both the books at particular point of time from where the books are 
compared, tallies or not. Furthermore, if opening balances are not 
same then unticked items are divided into categories i.e. one relating to 
reconciliation of opening balance and other relating to reconciliation of 
closing balance. 
 

Statement of the Problem 

In this 21 century, bank reconciliation is a very important tool for 
internal control of cash flow, detecting of errors, frauds and 
irregularities occurred. Hence, its preparation requires careful analyses 
and maintenance of business records all the time (IAI, 2020). 
Furthermore, despite the importance associated with the preparation 
of bank reconciliation statement in the business, IAI reveals that when 
learners are preparing the bank reconciliation statement there are 
errors they continue to make. Some of the main questions currently 
facing Accounting learners are: What are the primary factors 
contributing to learners making errors when preparing bank 
reconciliation in their own classrooms?  Do these factors relate to the 
teaching approach, teaching resources used or relate to learner 
backgrounds? Given this conundrum, authors sought to explore 
accounting learners’ experiences of preparing bank reconciliation 
statement: A case of rural school in Eastern Cape, South African. 
 
Research question 

The main research question being addressed in this study is: What are 
the accounting learners’ experiences of preparing bank reconciliation 
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statement? The sub-research questions derived from the main 
question are:  

i.  What challenges experienced by learners when preparing bank 
reconciliation? 

ii.  How teaching resources used by the teacher contribute to 
challenges in preparing Bank reconciliation? 

iii.  How does learner background affect learner’s preparation of 
bank reconciliation? 

 

Significance of the study 

It is hoped that the study’s findings on the accounting learners’ 
experiences of preparing bank reconciliation statement might be used 
by the accounting teachers to improve the teaching of the bank 
reconciliation statement in order to ensure its effective teaching of the 
bank reconciliation in schools. Accounting subject advisors will 
probably gain insight into appropriate ways and strategies that enable 
accounting learners to learn bank reconciliation better order to acquire 
the knowledge and competences that are demand necessary to deal 
with the bank reconciliation questions. The in-depth information 
generated by the study from accounting learners might be used by all 
stakeholders to improve the nature of changing accounting classroom. 
Overall, the findings from this study are likely to contribute to the body 
of existing knowledge on the implementation of economics curriculum 
changes in South Africa. 
 
Research Methodology 
 

Research design  
This study adopted a case study research design. Jonson and 
Christensen (2008) assert that a case study is described as a form of 
qualitative analysis that is focused on providing a detailed account of 
one or more cases. The case study is on the three high schools in the 
Eastern Cape, South Africa. 
 

Research Approach 
In this study, a qualitative research approach was used. Maree (2016) 
posits that qualitative studies are important for theory generation, 
policy development and improvement of educational practice and 
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social issues. Creswell (2014) amplifies that qualitative research is most 
useful in answering questions as to what, why, and how certain events 
occur in order to generate answers. This research approach enabled the 
authors in this study to make use of a variety of research methods in 
order to come up with narrative answers to the study’s research 
questions.  
 

Population and Sample 

For this study, the population consisted of all accounting learners in the 
Eastern Cape Province. The sample comprises 6 accounting learners 
chosen from three high schools in the Eastern Cape. 
 

Sampling Technique 

The purposive sampling was deployed in this study. According Maree 
(2013), purposive sampling is a method used in special situations where 
the sampling is done with a specific purpose in mind. Purposive 
sampling is mainly based on the researcher’s judgment in choosing a 
sample that is representative of the population (De Vos, 2011). The 
study’s research questions was a major determining factor in the choice 
of this sampling technique for the study.  
 

Data Collection 

Data were collected through semi-structured interviews conducted 
with the various participants via telephone. The interviews lasted 
between 20 minutes to 30 minutes, and were audio-recorded with the 
permission of the participants. The data coding and analysis followed 
an iterative process as suggested by Miles and Huberman (2008). The 
authors describe various steps that include reading and affixing codes 
to the transcript notes while noting reflections or other remarks in the 
margins; sorting and sifting through the materials to identify similar 
phrases, relationships between variables, patterns and themes.  
 

Data Analysis 

The raw data collected from the semi-structured interview was 
transcribed, coded into themes and categories. In the process of 
analysis, authors generated themes to guide presentation of findings. 
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Ethical considerations 

Permission to conduct the research was granted by the strategic 
department of the Eastern Cape Province Department of Education. 
Issues concerning voluntary participation, informed consent, 
confidentiality, anonymity, non-maleficence and the benefit of the 
research to the participants were discussed in detail with the 
participants before participation in order to allow them the opportunity 
to grant informed consent. 
 

Findings from the study  

In this section, authors present and discuss emerging findings from the 
interviews. Authors use themes emerging from the findings as headings 
to organise the findings. 
 

Challenges experienced by learners when preparing bank 

reconciliation 

Acounting learners disclosed that they often encountered many 
challenges in the preparation of bank reconciliation. As a resul, some 
learners did not even start answering question about reconciliation. 
Accounting learners had this to say: 

“When it comes to answering questions related to bank 
reconciliation, I find myself being stuck, because I do not have the 
specialised knowledge to deal with the reconciliation as a result I 
don’t even waste my time by trying to answer it in the 
examinations” 

Participant 2 supports 
“To be honest with you, this is a topic where I am 
underperforming in accounting, I only got marks when it comes to 
theoretical part of it, otherwise on the calculation I am struggling 
since I don’t know what is expected of me when I am comparing 
the two information from the bank and the business” 

Participant 3 added 
“I am struggling to know when is the time to debit, credit, make 
additions and subtractions and why” 
 

Teaching resources used by the teacher prepare bank reconciliation 

The comments present below expose that, there is a relationship 
between the teaching material used in the classrooms and the 
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understanding accounting learners are getting from the teaching 
material. 
 
Participant 1 stated 

“One of the things I noted is that questions being asked in the 
preparation of bank reconciliation are unpredictable, which 
means teaching material used by teachers to teach the topic 
needs to be of a quality standard from the very onset” 

 
Participant 3 added:  

“If we can be exposed on how questions are being asked 
throughout the teaching of the bank reconciliation, I think that 
can be a solution. However, I believe that will only be preparing 
us for examinations purposes only instead of making us a 
complete accounting learner” 

 
Participant 4 supported: 

“I think when it comes to the teaching material used in the bank 
reconciliation, the answer can be like moving away from 
textbook usage, instead concentrate on the past question papers 
since they also help us to discover how questions asked” 

 

Learner background affect preparation of bank reconciliation 

When accounting learners were answering the question relating to this 
theme, it reflected that environmental background affects learners’ 
understanding of the real bank statement is helping learners to 
interpret questions related to reconciliation and learners 
understanding of English is also tested by the questions. 
 
Participant 2 reveal: 

“When it comes to bank reconciliation, the learners 
understanding of English is needed especially on the theory part. 
Apart from that an understanding of the real bank statement 
document is helping in generating the answers” 

 
Participant 3 supported: 

“Learner’s background in understanding the real bank statement, 
and the interpretation of the cash book is needed. Now in a case 
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of a learner who comes from rural area like me, it becomes very 
difficult because I don’t know these document in a real life 
situation” 

 
Participant 4stated: 

“If when we are preparing bank reconciliation we were exposed 
to real banking information at an early age, our rural background 
was not going to be a problem” 

 

Discussion of findings 

 

Challenges experienced by learners when preparing bank 

reconciliation 

The findings revealed that accounting learners are experiencing a lot of 
problems when it comes to the preparation of bank reconciliation. 
Some of the problems are emanating from the fact that some 
accounting learners do not know when the time to debit, credit, make 
additions and subtractions is using the information given to them. The 
study further finds that due to lack of proper understanding in 
attempting the bank reconciliation some of the learners do not even 
start answering question about reconciliations. This finding is in 
agreement with Institute of chartered Accountants in India (IAI) (2020) 
that when learners are preparing the bank reconciliation statement 
there are mistake they continue making and those mistakes are leading 
to them to lose marks in the process. Boyd (2020) support this findings 
when learners are preparing bank reconciliation, they resort to trial 
and error methods.   
 For accounting learners to be able to muster the bank 
reconciliation statement they need to be taught clearly principles of 
general accepted accounting principles (GAAP). Once they master the 
GAAP principle, it becomes easy to connect the information they learn 
from GAAP into the theoretical aspect of the bank reconciliation. 
Furthermore, if teachers wants to improve learners’ understanding of 
the bank reconciliation, in every classroom there must be accounting 
information pasted into the walls so that learners can always see and 
be referred to it when they are stuck in answering questions, in that 
way it is being saved into the long term memory. 
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Teaching resources used by the teacher prepare bank reconciliation 
Another finding of in the study is that, accounting learners’ 
understanding in the preparation of bank reconciliation is influenced 
by the teaching material used by the teacher within the classroom.  
This finding is in agreement that, teachers are expected to deliver 
quality education and in the classroom, and it is through quality 
teaching and learning material use by the teachers that learners may 
improve their lives and their families (Walberg and Haertel 2016). 
Walberg and Haertel argue further that, when learners are provided 
with quality education throughout their schooling, it helps them to 
reach their full potential academically and that puts them in a better 
situation to unlock the ever-changing world. These findings are 
supported by World Bank (2017) that quality education enables 
learners to be responsible citizens of the country and this helps them 
to play active roles in the development of the economic growth of the 
country. 
 In the teaching of bank reconciliation learners understanding is 
depended entirely into the teaching resources used. However, when 
learners are not provided with quality teaching resources in their 
classroom they do not reach their full potential academically. This is 
also excluding them in playing important roles in devising new ways of 
answering questions relating to the bank reconciliation. Only those 
who have been fortunate to be taught with quality teaching are 
excelling into the topic. 
 
Learner background affect preparation of bank reconciliation 

The findings revealed that accounting learners background is having an 
effect on the preparation of bank reconciliation. When a learner is from 
rural area and that learner does not have any understanding of the real 
bank statement, it becomes very difficult to understand, interpret and 
prepare a bank reconciliation statement. This is in line with IAI (2020) 
which argues that one of the reasons that led to errors from the 
learners when preparing bank reconciliation statement is the 
background of the learners. When it comes to bank reconciliation, it is 
important that the learner is grounded with the proper background to 
deal with topics that needs a real understanding of the situation. 
However, if the teachers do not prepare learners properly, leaners will 
always underperform. 
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Conclusions 

This study explored accounting learners’ experiences of preparing bank 
reconciliation statement. It focused on accounting learners from high 
schools in the Eastern Cape of South Africa. It is concluded in the study 
that, accounting learners preparedness for the preparation of bank 
reconciliation statement needs urgent attention from accounting 
teachers, if the aim is to provide learners who are able to apply 
classroom learning into the real life situation. Furthermore, the 
researcher concludes that all levels of capacitation (from the learners’ 
point of view) must occur as a matter of urgency since they continue 
hindering their performance in the subject. 
 

Recommendations 

In the face of the dynamic of change in the goal of accounting 
profession banks should be encouraged to support schools by offering 
free lessons aiming to educate accounting learners on what is 
happening in the bank. Accounting teachers be encouraged to share 
teaching materials so that learners in rural areas be in a position to 
know what was taught in the urban area.  In addition, education 
officials needs to create accounting learners online discussion forums 
so that learners can share and discuss their challenges in the discussion 
forum. 
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